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Abstract

The sample group of this research, which was conducted to examine the perceptions and attitudes of students towards
the Law and Justice course, which is given as an elective-course in secondary schools, according to family income level and
to decipher the relationship between them, consists of various secondary school students located within the administrative
boundaries of Sultanbeyli district. The “Law and Justice Course Content and Structure Questionnaire” was used as a data
collection tool in the research. The research data were transferred to the computer environment with the help of the SPSS
program; frequency, percentage, mean, standard deviation, and ANOVA tests were analyzed; a quantitative but not
experimental descriptive relational research model was designed. According to the results obtained from the research
findings; the difference between the student's perceptions of the Law and Justice course and the law and the family monthly
income-level variables was not significant, but the difference between their attitudes towards the content of the Law and
Justice course and their family monthly income level was found to be significant. The results obtained in the research were
also compared with those from previous studies. Accordingly, various suggestions have been made that student should visit
places such as courthouses, police stations, and law offices where legal issues are handled concretely and that teachers
should try to homogenizing the different socio-economic statuses of the students during the lesson.
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Ortaokul Ogrencilerinin Hukuk ve Adalet Dersine Yonelik Alg: ve
Tutumlarinin Aile Gelir Diizeyi Degiskenine Gore Incelenmesi
Oz

Ortaokullarda se¢meli ders olarak verilen Hukuk ve Adalet dersine yonelik dgrencilerin algi ve tutumlarinin aile
gelir diizeyine gore incelenmesi ve aralarindaki iligkinin tespit edilmesine yonelik ger¢eklestirilen bu aragtirmanin érneklem
grubunu Sultanbeyli ilgesi idari sinirlar igerisinde yer alan gesitli ortaokul dgrencileri olusturmaktadir. Aragtirmada veri
toplama arac1 olarak “Hukuk ve Adalet Dersinin igerigi ve Yapist Anketi” kullanilmistir. Arastirma verileri; SPSS programi
yardimi ile bilgisayar ortamina aktarilmig; frekans, yiizde, ortalama, standart sapma ve ANOVA testi kullanilarak
¢ozlimlenmis; nicel olan lakin deneysel olmayan ‘betimsel iligkisel arastirma modeli’ ile desenlenmistir. Arastirma
bulgularindan elde edilen sonuglara gore; 6grencilerin, Hukuk ve Adalet dersine ve hukuka yonelik algilari ile aile aylik
gelir diizeyi degiskenleri arasindaki fark anlamli bulunmamus fakat Hukuk ve Adalet dersinin igerigine iliskin tutumlar ile
aile aylik gelir diizeyi diizeyleri arasindaki fark anlamli bulunmustur. Arastirmada elde sonuglar dnceki ¢alismalarla da
karsilastirilmigtir. Buna gore 6grencilerin 6gretmenleri esliginde, hukuki konularin somut bir sekilde islendigi adliye, polis
merkezi ve hukuk biirolart gibi mekanlara ziyaretlerinin yapilmast Ve 6gretmenlerin ders esnasinda dgrencilerin sahip
oldugu farkli sosyo-ekonomik durumlarinin homojenlestirilmesine yonelik ugras vermesi gerektigine dair ¢esitli onerilerde
bulunulmustur.

Anahtar Sézcukler: Algi, aylik gelir, Hukuk ve Adalet dersi, ortaokul 6grencileri.
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INTRODUCTION

As the income level of societies increases with economic development, education, culture, sports, law, art,
etc. people will inevitably achieve success in their fields and be happy. As an example of this situation, Diener
and Seligman (2004) stated that people are more successful and happier in their daily lives due to adherence to
social life rules and ease of participating in various cultural and artistic activities in societies with a high average
income. When we assume that money (material income) is an important factor in people's happiness and success
levels (Baysal, 2017), it is also possible to say that people with high material incomes are happier and more
successful (Diener and Biswas-Diener, 2002; Koksal and Sahin, 2015). Thus, meeting their needs is material
income use they have the most important tool that individuals (Sebele, 2010). Because of this, in societies with
high material income, individuals do not have problems in providing their daily basic needs and are interested in
arts, sports, entertainment, education, technology, etc. they have an important comfort zone in terms of personal
development because they can follow all the developments in the fields in the user dimension (Easterlin, 1974).

In societies with high per capita national income, the level of compliance with written legal rules and social
norms established by the state administration is higher than in societies with lower per capita national incomes
(Levinetal., 2011; Seval, 2019). According to the data in the report prepared by the World Justice Project in 2020,
which investigates the principle of the rule of law and adherence to the law of various countries, the countries in
the highest income group in terms of national income per capita (Singapore, Denmark, Sweden, Norway et al.)
countries with the highest scores in terms of the rule of law and adherence to the law (Norway, Denmark,
Singapore, Sweden, etc.) it has been understood that it is (Ongéren and Zaman, 2021; WJP, 2020). According to
many studies conducted (Alict and Van, 2016; Benenson, 2007; Feld and Voigt, 2003; Levin et al., 2011; Levine,
1998; Seval, 2019; Tuncer et al., 2022), the fact that the income situation affects individuals in terms of the sense
of law and justice emerges. Countries who are aware of the situation in question, especially basic education
students in education programs oriented to grow up with an awareness of law and justice and the rule of law sure
to be conscious of social studies and citizenship classes, and especially are often involved in issues such as training
programs organized for law (Associate, 2017; King, 1991; Lasswell and McDougal, 1942; Yosso, 2005). For
example, the Civics and Citizenship education for children between the ages of 11 and 16 in the UK also aims to
gain basic knowledge and skills related to law and justice (Mattei and Broeks, 2018). In primary schools since
1968 and taught in secondary schools, since 1973 began training programs organized for Social Studies courses
in active conscious of the requirements of being a citizen of law and Justice knowledge and skills (change and
continuity detection, critical thinking, research, environmental literacy, entrepreneurship, digital literacy, empathy,
financial literacy, map literacy, observation, legal literacy, etc.) it is aimed to gain in Turkiye (Ciydem and
Kaymakei, 2021; Katilmis et al., 2010). Additionally, the Human Rights, Citizenship and Democracy course for
law, justice, democracy, and citizenship education for students in the fourth grade of primary school in Turkey
and secondary school sixth, seventh, and eighth-grade the ‘Law and Justice course’, which is an elective-course,
is also taught in the classroom levels (Aycil, 2017).

This research examines the perceptions and attitudes of students toward the ‘Law and Justice course’, which
is given as an elective-course in secondary schools, according to family income level, and to decipher the
relationship between them. Considering national income per capita affects the rule of law and the level of
adherence to the law (Ongoren and Zaman, 2021; WJP, 2020); material income affects individuals’ sense of law
and justice (Benenson, 2007; Tuncer et al., 2022); It is thought that the examination of students’ perceptions and
attitudes towards the ‘Law and Justice course’ according to family income level will provide enlightening and
exploratory results for law and social sciences educators. Additionally, it is assumed that the results to be obtained
from the research will contribute to the studies to be conducted to improve the perceptions and attitudes of
disadvantaged groups toward Law and Justice education.

Perception and Attitude through Law and Justice Education

Perception; In cognitive sciences and psychology, it means the reception, evaluation, selection, and
regulation of sensory information. According to Atkinson et al. (1995), perception is the process of organization
and interpretation of stimulus images in the environment. In the end, the perception appears by collecting sensory
data together into an entire pattern. Science is a process of perception. Perception in any human being is realized
because of making sense of the stimulus that goes to the brain through the eye (Beyoglu, 2015).
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However, attitude is the set of beliefs that affect the state and movements of the individual. An attitude
consists of three components: cognitive, affective, and behavioral (Acar and Ordu, 2022). In the cognitive stage,
awareness, knowledge, and beliefs; in the affective stage, desire, liking, and liking; in the behavioral stage, the
elements of action, experimentation, and adoption are included. The three basic components of attitude (affective,
cognitive, and behavioral) also interact with each other (C6llii and Oztiirk, 2006). Additionally, according to Reid
(2006), a change in attitude occurs only if a change occurs in at least one of the three basic components.

One of the most important conditions for the effective and efficient delivery of law and justice education
and legal literacy education is that the students have a positive perception and attitude toward the ‘Law and Justice
course’. Because students’ perceptions and attitudes toward the ‘Law and Justice course’ affect their learning of
the ‘Law and Justice course’, but also affect their use of the knowledge and skills learned in the course in their
daily lives (Alict and Van, 2016). However, students' perceptions and attitudes toward the ‘Law and Justice course’
will affect their level of readiness for the course, so it will become difficult for students with negative perceptions
and attitudes to learn the subjects of the course and gain knowledge and skills (Irsi, 2017). As a matter of fact,
Alkayis (2019) and Dogan (2020) focused on the perceptions and attitudes of secondary school students on Law
and Justice; They stated that their students who had sufficient readiness for law and justice have a positive attitude
toward ‘Law and Justice course’. Especially the legal terms contained in the Law and Justice textbook
(constitution, law, state, public interest, etc.) suitability of students according to their cognitive level is important.
Because it will be easier for the student to focus on the lesson and it will be ensured that he will gain knowledge
and skills at the end of the lesson. Indeed, the report of ICCS (International Civic and Citizenship Study) for
secondary school students published in 2010 (Schulz et al., 2010); determined that the formation of the competence
to understand legal terms in individuals and learning has emerged as necessary in daily life in the past affects the
positive aspects of their attitudes toward Law and Citizenship education.

Students' perceptions and attitudes about legal literacy and ‘Law and Justice courses have generally been
tried to be measured by the questionnaire, questionnaire, and word association tests (Aycil, 2017; Dogan, 2020;
Snook et al., 2016). However, in perception and attitude studies conducted for primary and secondary school
students, the development of questionnaires, questionnaires, and word association tests appropriate to the cognitive
levels of students is the most important condition for the research to be consistent, valid, and reliable. Decker and
Brady (2015) used legal literacy and using the word place test developed by Dogan (2020) about the ‘Law and
Justice course’, according to their common parts; They stated that it is important for Law and Social Studies
educators to determine the perceptions and attitudes of students about the law and justice education and to take the
necessary measures in school environments and lessons, through the necessary education and training.
Additionally, Alic1 and Van (2016), Alkayis (2019), Aycil (2017), and Irsi (2017) conducted different variables
related to the ‘Law and Justice course’ of secondary school students (class, gender, family income, etc.) for that
purpose in their research have developed questionnaires that measure their perceptions and attitudes in the context
of. Since the perceptions and attitudes of secondary school students towards the ‘Law and Justice course’ in the
context of family income level were examined in this research, the “Content and Structure of the Law and Justice
Course” questionnaire was developed and used by taking inspiration from the questionnaire items used by Aycil
(2016), Alkayis (2019), Aycil (2017) and Irsi (2017) in their research.

The Relationship of Students' Perceptions and Attitudes toward Family Income level and Law and
Justice Course

Studies show that family monthly income is an effective variable on students' legal literacy and perceptions
and attitudes toward law and justice. For example, Balbag et al., (2019), who discussed the family income situation
in terms of the possibility of one's supply of products, stated that there is a positive relationship between the family
income of the students and their use of technology products and that as the frequency of use of technology products
increases, students' justice tendencies differ and decrease. Indeed, Benenson et al. (2007) also stated in their
research that children's behavioral development is in the interaction with their socio-economic level of
development. Alkayis (2019) and Aycil (2017) stated that the monthly income level of student families decreases
during the structured perception and attitude evaluation of students and teachers taking ‘Law and Justice course’s,
similar to that evaluation, Aycil, and S6nmez (2018) stated that there is a significant relationship between the
monthly income level of the student's families and their perceptions and attitudes toward the ‘Law and Justice
course’.
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Research Questions

When the literature is examined, it is seen that there are few studies on the legal and justice values and legal
literacy of secondary school students (Alici and Van, 2016; Aycil, 2017; Elbay, 2020; Irsi, 2017; Ongéren and
Nurdogan, 2023; Ongéren, 2023). For this reason, it is also important to conduct research on the value of justice,
which is one of the basic values in secondary school education programs, and to make various arrangements in
education programs according to research results and recommendations. Therefore, this research, which examines
the perceptions and attitudes of secondary school students toward the ‘Law and Justice course’ according to their
family income level, is expected to contribute to the field. For the research, the following research questions were
developed and answers were sought;

1.What is the level of perception of student families toward the ‘Law and Justice course’ and law with the
variable of monthly income level?

2.What is the attitude of the student families regarding the monthly income-level variable and the content
of the ‘Law and Justice course’?

3.What is the attitude of the student families about the monthly income-level variable and the structure and
processing of the ‘Law and Justice course?

METHOD

Research Design

This research was carried out with quantitative data as it was aimed to decipher the interaction between the
monthly income level of the student's families and their perceptions and attitudes toward the ‘Law and Justice
course’. As a matter of fact, the quantitative research method, which is a deductive, objective, and positivist
research method, also reveals the personal opinions and experiences of people who have their own (Bryman, 2012:
715; Merriam, 1998). Additionally, since the research was carried out to determine the relationship between family
income levels and students' perceptions, attitudes, theoretical knowledge, and achievement levels toward the ‘Law
and Justice course’, Therefore, it was designed with a quantitative-only non-experimental descriptive relational
research model (Creswell, 2014). The data obtained in this context were analyzed using mean, standard deviation,
frequency, percentage, and ANOVA tests with the help of the SPSS 26 program.

Participants

The participants of the research consist of secondary school students who have previously taken or are
currently taking the ‘Law and Justice course’. This research was conducted in Istanbul, where the researcher
resides, to conduct it healthily in terms of the data collection process. The case study method not only speeds up
research and makes it more practical, but also reduces costs. Moreover, working with a familiar sample may be
seen as easier and more practical for some researchers. For these reasons, researchers may choose to include an
easily accessible group in their research. In qualitative research, cost and accessibility are important factors to
consider when making sampling decisions (Karatag, 2015; Yildirim ve Simsek, 2021). As a result, the research
group was selected based on the principle of easy accessibility. For the research, in terms of household income of
the poorest counties evaluated and Sahinoglu (2020) household income Istanbul Research in 2017, according to
data from the most counties with low household incomes Sultanbeyli (2172 ) secondary schools in the borough
were chosen as a research area. In this context, the official permissions required for the research to be conducted
were obtained from the Sultanbeyli District Directorate of National Education, and the names of the schools where
Law and Justice's courses were given in the 2020-2021 and 2021-2022 Education Periods in the Sultanbeyli
district. The schools identified according to the Personal Data Protection Law No. 6698 were coded by giving
various letter groups and numbers without specifying the location and school name. The number of students taking
Law and Justice courses in a total of five schools using AS1, BS2, CS3, DS4, and ES5 codes was determined. The
“Content and Structure of the Law and Justice Course” sacle was applied to the students who were taking Law
and Justice courses in the 6th, 7th, and 8th grades by going these schools (Table 1).
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Table 1. The Number of Students Participating in the Research (2020-2021 and 2021-2022 Academic Semesters)

School Code 6" grade 7" grade 8" grade
AS1 0 0 37
BS2 0 0 83
CS3 119 41 0
DS4 79 0 0
ES5 0 87 0

Total (N: 446) 198 128 120

The aggregate number of students taking the ‘Law and Justice course’ from the 6th, 7th, and 8th grades in
the Secondary School and Imam Hatip Secondary Schools in Sultanbeyli district in the 2020-2021 Academic
Semester, and 2021-2022 Education Semester is 2853 (universe), but also the in the research 446 (sample)
aggregate number of students participating. Accordingly, the universe and sample comparison of the survey
application conducted for students was realized as 14.5%. Approximately 32 questionnaires were removed from
the research data because of inadequate information and a random filling process.

Data Collection

The survey method was used in the collection of research data so that data are also acquired within surveys
using the scaling method (Lawshe, 1975). Besides that, questionnaires are described as the sum of items that
contribute to explanatory the levels of variables that can be observed indirectly with the help of several concrete
expressions related to the subject and acquiring a point value related to the variable (Demirbilek, 2021; Katilmas,
2010; Yildiz, 2021). In this research, the “Content and Structure of the Law and Justice Course” questionnaire,
which was determined as a data collection tool, was created. Accordingly, the questionnaire development stages
of the questionnaire used in the research are as follows;

e  The questionnaire development stages of the studies carried out using the questionnaire have been
examined in detail.

e  Anitem pool consisting of 45 judgments was created inspired by the questionnaire items used in the
research of Alict and Van (2016), Alkayis (2019), and Aycil and S6nmez (2018).

e The items to be included in the questionnaire were determined due to the research subject, and a
candidate questionnaire/survey form was created for the questionnaire to be used.

e  The prepared candidate questionnaire/survey form was presented to 10 experts.

e  The new questionnaire, which was revised according to the feedback from expert opinions, was
composed of 27 items.

e At the end of the process, the survey items were created and presented to 7 (seven) experts from the
field of Social Studies Education and 3 (three) experts from the field of Turkish Education, and as
stated by Yurdugl (2005), the content validity index of the survey was calculated to be used in this
research.

Data Analysis

The judgments in the research questionnaires are divided into varied questionnaires and sub-dimensions to
compose meaning and integrity among themselves and to be able to analyzed (Somer et al., 2002; Yurdugul, 2005).
In this research, the judgments in the “Content and Structure of the Law and Justice Lesson Questionnaire”
directed to the students were divided into sub-dimensions to make sense and classify them differently from each
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other. In this context, to determine the level of perception and attitude of students toward the ‘Law and Justice
course’ in the questionnaire;

e  Perception Dimension of the ‘Law and Justice course’ and the Law
e Dimension of Attitude toward the Content of the ‘Law and Justice course’

e  Attitude Dimension of the Structure and Processing of the ‘Law and Justice course’. The questionnaire
is divided into three sub-dimensions consisting.

The data from the questionnaires were transferred to the computer manually using the SPSS 26 program
thus the data were converted into numerical data. Accordingly, the created datasets were classified into sub-
dimensions as previously defined, and the mean and standard deviation values of the datasets were calculated.
Firstly, the statistics regarding the mean and standard deviation statistical values of the “Content and Structure of
the Law and Justice Course Questionnaire” were arranged.

Table 2. Statistical Values of the Mean and Standard Deviation for the Content and Structure of the Law and
Justice Course Questionnaire

Content and Structure of the Law and Justice Course Mean Standard Min-
Questionnaire Deviation Max
Perception Dimension of the Law and Justice Course and 35181 83451 15
the Law

Dimension of Attitude toward the Content of the Law and 3,5000 ,78036 1-5
Justice Course

Attitude Dimension of the Structure and Processing of the 3,7681 ,82006 1-5

Law and Justice Course

Accordingly, the average value of the attitude about the structure and teaching of the ‘Law and Justice
course’ is 3.7681, the average value of the perception toward the ‘Law and Justice course’ and the law is 3.5181,
the value of attitude toward the content of the ‘Law and Justice course’ is 3.5000. This shows that students'
perceptions of the ‘Law and Justice course’ structure and its implementation are higher than their perceptions of
the law. It also shows that their attitudes toward the content of the ‘Law and Justice course’ are at the lowest level
(Table 2).

After the mean and standard deviation values of the data sets included in the survey were measured with
the help of the SPSS 26 program, Skewness-Kurtosis values were measured to determine the normality
distributions of the data (Table 3).

Table 3. Content and Structure of the Law and Justice Course Questionnaire Skewness-Kurtosis Values

Content and Structure of the Law and Justice Course Questionnaire Skewness Kurtosis
Perception Dimension of the Law and Justice Course and the Law -,447 411
Dimension of Attitude toward the Content of the Law and Justice Course -,346 ,654
Attitude Dimension of the Structure and Processing of the Law and -, 768 1,151

Justice Course

As indicated in Table 5, the Skewness-Kurtosis values of all sub-dimensions were measured as minimum -
768 and maximum +1.151. It was understood that the values obtained were between the normal distribution values.
According to Tabachnick and Fidell (2017), Kurtosis (kurtosis) and Skewness (skewness) values should be
between -1.5 and +1.5 for a normal distribution. According to this result, normally distributed data are subjected
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to parametric tests (t-Test, Correlation, Multiple Regression, and ANOVA) (Erbay and Beydogan, 2017).
Therefore, ANOVA Test and t-Test were used to determine the difference and significance between the
questionnaires and the variables. While ‘t-Test’ is used in the comparison of quantitative continuous data based
on two independent groups, ANOVA Test is used in the comparison of quantitative continuous data based on more
than two independent groups (Kim, 2017; Kése and Oztemur, 2014). When the ANOVA test was used, the “post
hoc’ method was also used to decipher, which data and variables had a significant relationship.

In the research where the data used in the survey method are obtained, the validity of the quantitative data
is provided in three different dimensions: structure, scope, and appearance validity. In this research, only the Scope
Validity Index (SVI) was used. According to the Scope Validity Index (SVI) stated by Yurdugul (2005), at least
5 and at most 40 expert opinions are needed to evaluate the questionnaire items in survey research. In this context,
10 expert opinions were used in the research, and the Scope Validity Index (SVI) was measured accordingly.
Thanks to this method, it has been attempted to provide the subject of validity in the research.

Table 4. Sub-dimensions of Content and Structure of the Law and Justice Course Questionnaire’s Validity Values

Content and Structure of the Law and Justice Course

. . Expert SVI  KMO Barlett
Questionnaire
Perception Dimension of the Law and Justice Course and the 10 0,63 0,670-0,544
Law
Dimension of Attitude toward the Content of the Law and 10 0,70 0,767-0,761
Justice Course
Attitude Dimension of the Structure and Processing of the 10 0,72 0,813-0,639

Law and Justice Course

According to the scope validity index data, it shows that the SVI values of 0.63, 070, and 0.72 belonging to
the three sub-dimensions of the Content and Structure of the Law and Justice Course Questionnaire provide
validity. KMO values were measured for sub-dimensions of Content and Structure of the Law and Justice Course
Questionnaire to be in the range of 0.813-0.544 and it was determined that this value was sufficient for validity.

The Cronbach alpha (a) coefficient is a measure of the internal consistency of the items. It is used to question
or explain the homogeneity of the items in the questionnaire. Cronbach's alpha reliability test is frequently used in
Likert-type questionnaires. Accordingly, Cronbach's alpha reliability values are expressed as follows;

0< a <0,40: unreliable,

0.40< . <0.60: low reliable interval,

0.60< a <0.80, normal reliable interval,

0.80< o <1.00: very high reliable interval (Kalayci, 2008; Y1ldiz and Uzunsakal, 2018).

Table 5. Sub-dimensions of Content and Structure of the Law and Justice Course Questionnaire’s Reliability
Values

Content and Structure of the Law and Justice Course Questionnaire Ttems Algngam
Perception Dimension of the Law and Justice Course and the Law 6

Dimension of Attitude toward the Content of the Law and Justice Course 8 812
Attitude Dimension of the Structure and Processing of the Law and Justice 13

Course
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Considering the reliability analysis data of the Questionnaire on the Content and Structure of the Law and
Justice Lesson in Table 5, it is seen that the Cronbach alpha value is “,812.” Accordingly, the reliability of the
questionnaire is in the very high-reliability range.

Research Ethics

“After preparing the necessary documents concerning the research and ethics committee approval necessary
documents, the research process and publication process, the research measurement tools, research data, and all
processes were submitted to the xxxxxxxxxxxx Institute of Educational Sciences Research Ethics Committee”.

FINDINGS

The general descriptive information of the students who took the ‘Law and Justice course’ who
participated in the survey application in the research is shown in Table 6.

Table 6. Distribution of the Descriptive Characteristics of the Participants

Descriptive Information f %
Female 210 50,7
Sex
Male 204 49,3
Total 414 100
Secondary School 263 63,5
School Imam Hatip Secondary 151 36,5
School
Total 414 100
6" grade 189 45,7
Classroom 7" grade 116 28,0
8" grade 109 26,3
Total 414 100
1500-2000 b 154 37,2
Family Monthly 2001-3000 b 132 31,9
Income™ 3001-4000 £ 67 16,2
+4001 b 61 14,7
Total 414 100

*The minimum wage of Turkey for 2021 is based on 2825 % per month.

While looking at descriptive information 50.7% of the participants in the study are male and 49.3% are
female. A close balance has been established between these data and the participants of the study in terms of
gender. In terms of the school, 63.5% of the participants are Secondary School students and 36.5% are Imam Hatip
Secondary School students. According to the class distribution, 45.7% of the participants are 6th-grade students,
28% are 7th-grade students and 26.3% are 8th-grade students. According to the monthly income status of the
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family, 37.2% of the participants stated that they had a monthly income of 1500-2000 b, 31.9% of 2001-3000 1,
16.2% of 30014000 %, 14.7% of +4001 % and above.

The averages of the Content and Structure of the Law and Justice Course Questionnaire according to the
family income level of the students participating in the research and the results of the ANOVA Test were classified
within the scope of the research questions.

Findings 1
Student families' monthly income-level and their perception of the Law and Justice course and law

Table 7. Means of Perceptions of Law and Justice Course and Law by Family Income level and ANOVA Test

Independent Variable Family Monthly N Mean Std. Min Max F p*
Income**

Perceptions of Law 15002000 b 154  3,3626 ,64652 1,67 5,00

and Justice Course and 2001-3001 b 132 3,3081 59596 1,33 5,00

Law 30014000 b 67 3,2861 58373 167 4,33
+4001 b 61 3,2104 ,58603 150 4,50

,952 416

*p<0,05 **The minimum wage of Turkey for 2021 is based on 2825 1 per month.

As seen in Table 7, it is understood that: for law and justice and law students, the perception of the means
of family income shows a significant difference according to the variable to determine whether performed
ANOVA test because of the difference between the monthly income of the family (F: 952/p,416), statistical aspects
are not significant. According to the family income levels of the students, the highest perception score for the ‘Law
and Justice course’ and the law was 1500-2000 b (Avg.: 3, 3626) while the income level was the lowest, the
perception scores for the ‘Law and Justice course’ and law were +4001 H (Mean: 3, 2104) income-level.

Findings 2

Attitudes of students' families regarding the monthly income-level variable and the content of the
‘Law and Justice course’

Table 8. Means of Perception of the Content of the Law and Justice Course According to Family Income-Level
and ANOVA Test

Independent Variable Family Monthly N Mean Std. Min  Max F p*
Income **

Perception of the  1500-2000 b 154  3,2938  ,64002 1,00 4,75

Contentofthe Lawand ~ 2001-3001H 132 3,4659 54870 2,13 5,00

Justice Course 30014000 67 34813 57169 1,88 5,00

+4001 b 61 35697 55973 1,75 4,88

4,171  ,006

*p<0,05 **The minimum wage of Turkey for 2021 is based on 2825 1 per month.

As seen in Table 8, it is understood that: because of law and justice in the attitude of students regarding the
content of the course, the means of family income shows a significant difference according to the variable to
determine whether performed ANOVA test because of the difference between grade levels (F: 4,171/p: 006), has
been determined to be statistically significant aspects. A post hoc test was also conducted to determine the sources
of these differences, and because of the test, it was found that there was a significant difference in attitude toward
the content of the ‘Law and Justice course’ between students with family income levels between 1500 1 and 2000
b and +4001 b income.

Findings 3

The attitude of student families about the monthly income-level variable and the structure and
processing of the Law and Justice course
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Table 9. Means of Attitudes About the Structure and Administration of Law and Justice Course by Family Income
level and ANOVA Test

Independent Variable Family Monthly N Mean Std. Min Max F p*
Income **

The  Structure and 1500-2000 & 154 3,4411 ,58139 1,38 5,00

Administration of Law 2001-3001 & 132 35402 50567 1,85 5,00

and Justice Course 30014000 b 67 35017 50767 2,00 5,00

+4001 b 61 3,6217 ,63871 1,77 5,69

1,745 157

*p<0,05 **The minimum wage of Turkey for 2021 is based on 2825 1 per month.

As seen in Table 9, it is understood that: the means of family income in attitudes about the course structure,
students, and teaching the law and Justice show a significant difference according to the variable to determine
whether performed ANOVA test because of the difference between grade levels (F: 1,745/p,157), statistical
aspects are not significant. According to the family income-levels of the students, the attitude score about the
structure and processing of the ‘Law and Justice course’ is the highest +4001 b (Mean: 3, 6217), while the income
level, the lowest perception score for the ‘Law and Justice course’ and law is the income level of 1500-2000 b
(Mean: 3, 4411) (Table 9).

DISCUSSION AND CONCLUSION

This research examines the perceptions and attitudes of students toward the ‘Law and Justice course’, which
is given as an elective course in secondary schools, according to the family income level, and to decipher the
relationship between them. In this context, the perception of the ‘Law and Justice course’ and the law, the attitude
to the content of the ‘Law and Justice course’, and the attitude sub-dimensions about the structure and processing
of the ‘Law and Justice course’ are evaluated according to the family monthly income variable;

e The difference between the student's perceptions of the ‘Law and Justice course’ and the law and
the family monthly income-level variables were not found significant.

e The difference between the student's attitudes toward the content of the ‘Law and Justice course’
and their family monthly income level was found to be significant. According to the post hoc test,
it was understood that there was a significant difference between the students whose family income
variables were between 1500 and 2000 £ and +4001 b in terms of attitudes toward the content of
the ‘Law and Justice course’.

e It was determined that there was no significant difference between the students' attitudes about the
structure and teaching of the ‘Law and Justice course’ and the variables of family income level.

e Students' perceptions of the ‘Law and Justice course’ and law according to their family income
levels are the highest at 1500-2000 t income level, while their perceptions toward the *Law and
Justice course’ and law are the lowest at +4001 b income level. According to the family income
levels of the students, the highest attitudes about the structure and processing of the ‘Law and
Justice course’ are +4001 b income level, while the lowest attitudes about the structure and
processing of the ‘Law and Justice course’ are 1500—2000 b income level.

In this context, when previous studies are examined, Alkayis (2019) and Aycil (2017) stated that as the
monthly income level of student families increases, the level of differentiation in their perceptions and attitudes
toward the ‘Law and Justice course’ increases. Aycil and S6nmez (2018) also stated that there is a significant
relationship between the monthly income level of student families and their perceptions and attitudes toward the
‘Law and Justice course’. When the studies conducted outside the ‘Law and Justice course’ are examined;
Benenson et al. (2007) stated that children's behavioral development interacts with their socioeconomic
development level; Balbag et al., (2019) also discussed the family income situation in terms of the individual's
ability to supply products and stated that there is a positive relationship between students' family income and their
use of technology products, and as the frequency of use of technology products increases, students' justice
tendencies differ and decrease.

This research was conducted in Sultanbeyli district (Sahinoglu, 2020), one of the poorest districts in terms
of household income in Istanbul in terms of purpose and accessibility. For this reason, the results obtained should
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be evaluated in terms of the administrative position where the research was applied. In this context, as Bagoglu
(2017), Baum, and O'Malley (2003) and Tunc (2020) stated, the economic status of families also affects students'
understanding of justice as their perceptions, attitudes, and behavior toward education given in the classroom.
When the results of the research are examined, the difference between the student's attitudes toward the content of
the ‘Law and Justice course’ and their family's monthly income level is significant, which supports this situation.

Implications

The fact that the students' attitudes toward the structure and teaching of the ‘Law and Justice course’ are
higher than their perceptions of the ‘Law and Justice course’ and the law indicates that the student's legal
perceptions are not sufficiently formed even though the subjects related to law are covered in the course. To
overcome this situation, it would be useful to take students to places such as courthouses, police stations, and law
offices where legal issues are handled concretely (Alici and Van, 2016; Alkayis, 2019).

The significant difference between the student attitudes toward the content of the ‘Law and Justice course’
and the family monthly income level revealed that the expectations and achievements of the students regarding
the content of the course were different. Aycil and S6nmez (2018) also stated in their research that teachers should
make the students active in the course while teaching the ‘Law and Justice course’ and that the different socio-
economic status of the students should be homogenized during the course.

Limitations

Although the fact that the administrative place chosen in the research is the Sultanbeyli district in Istanbul
province has formed a segment close to the desired target group in terms of household income, it is insufficient to
provide a generalizing result of the research (Yalgin, 2008). Indeed, conducting similar studies in administrative
places with low household incomes may be useful in terms of comparing students' perceptions and attitudes toward
the ‘Law and Justice course’ and law. However, it will be useful to compare the research conducted in high-income
places in terms of household income with the research conducted.

In this study, a descriptive relational research model used. Because the participants consist of different grade
levels and different individuals, the results obtained should be evaluated within this limitation. In future research,
longitudinal research design can be used to examine the change in perceptions and attitudes of the same individuals
toward the ‘Law and Justice course’ and law when they move to different-grade levels.

Statements of Publication Ethics

Participants were informed about the data collection and analysis process before participating in this study.
Additionally, they signed the consent forms indicating that they agreed to participate in the study. The collected
data and the information of the participants are kept confidential. An ethical approval certificate was given from
Marmara University Educational Sciences Ethics. Ethics committee document number is 137028/7-18.
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APPENDIX A.

HUKUK VE ADALET DERS iCERiGi VE YAPISI ANKETI

Bu boliimde bulunan ifadeler sizin hukuk konularina karsi
tutumunuzla ilgili diisiincelerinizi 6grenmek igin g
hazirlanmistir. ~ Sizlerden  istenen  maddeleri g
dikkatlice okumaniz ve kendinize en uygun olan 5 z
0 vy & . . .. = £ =
Sira secenegi “X” isareti koyarak isaretlemenizdir. Her S 2 g = g
climle i¢in yalnizca bir secenegi isaretleyiniz. £ % S 5 =
No = £ z S g
= = s = s
g -~ fa -
g | 2 2 3 g
= M =
Hukuk ve Adalet Dersine ve Hukuka Yénelik Algi
1. Hukuk ve Adalet dersini begenmekteyim.
2. Hukuk ve Adalet dersine severek ¢aligir ve hazirlanirim.
3. Hukuk ve Adalet dersini segmem iyi oldu diyebilirim.
4. Derse olan ilgi ve merakim dersin O6gretim surecinde
maksimum diizeydedir.
5. Hukukla ilgili (hékim, savci, avukat) meslekleri hig
sevmem.
6. Hukuk konulari ile ilgili bir seyler okumak ilgimi ¢ekmez.
Hukuk ve Adalet Dersinin i¢erigine iliskin Tutum
1. Hukuk ve adalet konulari ile ilgili Sosyal Bilgiler dersi tek
basina yeterlidir.
2. Hukuk ve Adalet dersindeki konularin igerigi giincel
olaylardan ve gilinlik yasamdan olaylardan
secilmistir.
3. Hukuk ve Adalet dersinin igerigi yeterlidir.
4. Konular, adil olma degeri ve farkindalik kazandirilmasinda
etkili olabilecek niteliktedir.
5. Hukuk ve Adalet dersinde verilmesi gerekenden cok fazla
bilgi verilmektedir.
6. Dersin icerigindeki konular toplumun ihtiyaclarina hizmet
edecek niteliktedir.
7. Dersin igerigi kazanim elde etmemiz i¢in uygun ve
yeterlidir.
8. Hukuk ve Adalet Dersi igerigi ogrencilerin gilinliik
hayatlarinda kullanabilecegi bilgileri icermektedir.
Hukuk ve Adalet Dersinin Yapisi ve islenisi Hakkinda
Tutum
1. Ders kitabindaki veya e-kitaptaki gorseller konularn
anlamama yardimei oluyor.
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2. Hukuk ve Adalet dersinde adliyeye gezi diizenlenmelidir.

3. Hukuk ve Adalet dersinde anlamini bilmedigim ¢ok kelime
bulunmaktadir.

4. Hukuk ve Adalet dersi icin iki saatlik ders saati siresi
yeterlidir.

5. 6. 7. ve 8. smiflar i¢in Hukuk ve Adalet dersi uygundur.

6. Hukuk ve Adalet ders kitab1 ya da e-kitab1 gorsel ve tasarim
yonunden dikkat ¢ekici buluyorum.

7. Ders kitabindaki ya da e-kitaptaki bilgiler agik, sade ve
anlagilir bir dille yazilmistir.

8. Ders kitabinda veya e-kitapta yer alan konular acik ve
anlagilirdir.

9 Hukuk ve Adalet dersi yapisal olarak Ozsaygi ve hak
arayislar1 konularina deginmektedir.

10. | Hukuk ve Adalet dersindeki etkinlikler sikict degildir.

11. | Bu ders Hukuk ve Adalet kurumlarinin nasil igledigini
bizlere d6gretmektedir.

12. | Hukuk ve Adalet dersinde uygulanan program farkh
ogretim yontem ve tekniklerini kullanmaya yonelik
olanak sunmaktadir.

13. | Ogretmen kilavuz kitab1 olmamasi dgretmenler agisindan

bir problemdir.
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