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Abstract
When teachers, who are employees working in educational
About the Article organizations, form a negative perspective regarding the educational
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Accepted: 01.03.2024 hinders schools providing educational services from achieving their
. organizational goals. Revealing to what extent and at what level this
Published: 13.05.2024 ph%nomenon isg realized Willgbe an important start in solving the
problems. The aim of the research is to create a scale with validity and
reliability that measures the alienation levels of teachers working in
educational organizations. The research was conducted with an
exploratory sequential design, one of the mixed-method designs.
Quialitative data were collected from eight different teachers working in
Aydin province, and quantitative data were collected from 164 teachers
working at different school levels and participating voluntarily. With the
exploratory design, the data obtained from the qualitative phase aims to
develop and provide data for the quantitative phase. Teachers expressed
their views on alienation in three categories: work environment,
Keywords institutional factors, and communication factors. The scale is explained
S with a variance of 71.74%, and the reliability value was found to be .95.

Work Alienation Within the scope of validity activities, explanatory and confirmatory
Alienation Scale factor analysis was conducted, and correlation values were taken into
consideration. It is predicted that the developed teacher alienation scale

Scale Development will contribute to the literature and the planned research. As a result of

Teacher the analyses, it was concluded that the scale is a valid and reliable scale
that can be used to measure teachers' perceptions of organizational
alienation.
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Changes and advances in science, technology, and industry in the world with globalization, emerging
competition, and changes in social and cultural structure with an increasing population have deeply
affected organizations in societies as well. Organizations have had to adapt their structures, functions,
institutional forms, and management approaches according to this changing system in order to
maintain their existence.

Organizational structures and the rules, regulations, sanctions, and individual, social and cultural
factors in which the individual is involved cause negative effects on employees as time passes, causing
the employee to change his or her perspective towards his/her profession, the organization, his/her
environment and ultimately himself or herself, and in a sense alienation. As this situation affects every
organization and its employees in different dimensions, it is clear that it also affects teachers working
in educational institutions closely. Various studies on the alienation of teachers working in educational
institutions confirm this (Elma, 2003; Erjem, 2005; Yilmaz & Sarpkaya, 2009). The influence of
teachers in creating a school where students' development is supported in every aspect and in
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achieving the goals of the school cannot be denied, therefore, teachers are the most basic and
indispensable element for a school.

Teachers, who are members of educational organizations, are exposed to many pressures over time,
sometimes from the administration and sometimes from the nature of their work (Ugur & Erol, 2015).
As a result of the changes and various pressures experienced, teachers become unable to decide on
their own behaviors and practices and have to perform some behaviors and practices against their will.
In other words, in environments and situations where teachers do not feel equal, they may move away
from their identity, the results they produce, and their social, economic and cultural environment,
which can be called alienation (Yilmaz & Sarpkaya, 2009).

Although the insufficiency of research and studies on teacher alienation levels in educational
organizations, which is the main concept of the study, is noticeable, it is a situation that is frequently
encountered in almost every position and unit. The main purpose of this study is to make a valid
contribution to the literature with the "Teacher Alienation Scale in Educational Organizations"
developed in relation to this concept.

Educational Organizations

Organizations are defined as individuals who come together to achieve common goals and objectives.
In order to implement these goals and objectives, it is necessary to bring together, integrate and
coordinate the different powers and resources of the individuals who make up the organization (Kula,
2021). All educational institutions, whether formal or informal, providing educational services and
having similar objectives are referred to as educational organizations. The aim of educational
organizations is to change the behaviors of individuals and to develop thinking and critical behaviors
in people as well as providing them with new behaviors (Taymaz, 2021). Educational organizations
meet the need for labor force required for the society through different educational institutions
provided within the country, and change and develop the society in which they are located. It is
possible to say that one of the main objectives of the education system, whose basic and most
important element is human, is to provide people with the necessary skills and qualifications in
business and social life. Considering that the scope of education directly includes human beings, the
place and importance of educational organizations in the social structure will be easily understood.

In today's world, where social and global changes are occurring rapidly, the biggest duty and
responsibility in the education system, which aims to raise individuals with the qualities and
competencies that society needs, falls on teachers. In addition to the institutional and social roles and
expectations of teachers, it is also expected to raise qualified, innovative individuals who can adapt to
changes and realize new changes at the same time (Ciftci et al., 2021). One of the areas most affected
by the concept of alienation is undoubtedly education.

In order to achieve the desired goals and increase the quality of students and institutions, it is
necessary for teachers to feel comfortable in the educational organization where they work, to be able
to express their feelings and thoughts freely, to be supported by their colleagues and administrators, to
be encouraged to participate in decisions, and to have positive feelings towards the organization they
work for. Teachers whose opinions are valued, who have positive communication with administrators
and other organizational staff, and who can participate in decision-making processes related to their
work will feel valuable and will not have any perception of alienation.

Alienation

Alienation is the feeling of powerlessness, meaninglessness, rulelessness, isolation, and self-alienation
caused by the loss of trust that a person feels towards those around him or her and the people in the
society in which he/she lives, and the problems arising from social, institutional or social relations
(Seeman, 1959), In environments and situations where the individual does not feel distinctly equal, it
can be expressed as moving away from his/her identity, the results he/she has produced, and his/her
social, economic and cultural environment, while at the same time trying to maintain his/her life
within the framework of their dominance and limitations (Yilmaz & Sarpkaya, 2009). In other words,
it is also stated as the situation of "renouncing being oneself" imposed by organizations on their
employees or the "parting of ways with oneself” intentionally without any imposition based on
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external sources (Seckin, 2014). The examination of the dimensions of alienation was carried out
under the leadership of Seeman, and these are; powerlessness, irregularity, meaninglessness, social
isolation and self-alienation (Ulusoy, 2017).

Powerlessness: This is the feeling that the employee does not have any decision-making power or
control over the production process, working conditions, or the product produced, or that this control
is taken away (Roberts, 1989), or that the realization of the expectations that the individual wants or
hopes to be realized is determined by others, and the individual cannot change this situation and
accepts it (Seeman, 1983). This feeling is a situation in which external factors are more effective for
the individual and personal influence, will, and control are limited (Elma, 2003).

Rulelessness: It is the situation where the rules and norms that regulate the behavior of society do not
have any meaning for the individual; therefore, the individual exhibits behaviors that are not deemed
appropriate by society in order to achieve a goal (Simsek et al., 2006). From an organizational
perspective, irregularity is the incompatibility of personal goals, wishes, and objectives with
organizational goals, expectations, and objectives (Aytac, 2005). In educational organizations, it
means that students and employees do not accept the norms set for them (Caglar, 2012).

Meaninglessness: It is the inability to establish a connection between one's behaviors and goals, not
being able to give meaning to one's work, being hopeless about one's imagined future, and not
believing that one can realize one's goals and thoughts (Durcan, 2007). The fact that teachers have to
implement some activities at school that they cannot make sense of and that they have to perform
activities that they think do not provide any benefit to educational services causes alienation within the
scope of this dimension (Boz, 2014).

Social Isolation: It is the situation where the person feels isolated from the society in which he or she
lives, is not sincere or does not feel sincerity in his or her relationships, social interaction cannot be
established, communication is not desired unless it is compulsory, or this communication is kept at the
lowest level (Orucu et al., 2021).

Self-Alienation: It is the state in which the behaviors performed by the person do not coincide with
his/her future goals and desires, and he/she shows different behaviors by going beyond his/her desires
and goals. The dimension of self-alienation is that the activities performed by the person do not
constitute a source of satisfaction for himself/herself and become a tool used for satisfactions outside
his/her subjective existence (Kirici & Ozkoc, 2016; Seeman, 1983). In other words, it is doing one's
actions only for external rewards.

Organizational alienation, on the other hand, is related to the factors in the work environment where
employees work or in the organizational environment where they perform their activities. It is seen as
employees perceiving themselves as people who perform routine tasks, feeling lonely by moving away
from the values, beliefs, norms and attitudes of the organization while performing their duties, finding
the work done meaningless, seeing themselves as powerless and inadequate, alienating themselves
from the service they provide, working only for external rewards, having negative expectations for the
future and considering themselves as a worthless part of the system (Elma, 2003; Ozler & Dirican,
2014).

Situations such as dissatisfaction in the workplace, failure to resolve complaints, personalized
practices and the negative feelings caused by them, in addition to showing behaviors that are not in
accordance with the rules in the workplace, unrest caused by other employees or management in the
workplace also lead employees to organizational alienation (Ozciar, 2011). The alienation of
employees from organizational values, rules and relationships due to the aforementioned or other
reasons causes them to become individuals who only contribute to the work process, who have to live
in a world whose living spaces are determined by others, who cannot add anything to their profession
and professional relationships, and who cannot freely express their own feelings and thoughts (Simsek
et al., 2016).

It is thought that the intensity of alienation perception in various organizations, especially educational
organizations, is quite high. Alienation findings are found at all levels of education, including primary
school (Hoy & Zielinsky, 1983). In educational organizations, alienation is defined as teachers finding

84



-‘3’ MSKU Journal of Education
¥ ISSN 2148-6999 Volume 11, Issue 1, (2024) May

their professional duties and actions meaningless, feeling personal or professional weakness and
inadequacy, isolating themselves from the school and their colleagues for these reasons, and having
negative attitudes towards their profession due to the influence of factors in the institution and external
environment (Elma, 2003). This situation may cause important problems that affect the personal and
social life of the individual, such as indifference towards work, loss of motivation, decreased
productivity, the inability to establish relations with the environment, or relationship breakdowns. As
alienation increases in educational institutions, organizational citizenship decreases, and educational
organizations are negatively affected (Dagli & Averbek, 2017).

It is thought that eliminating the factors that cause alienation in educational institutions will increase
teachers' job satisfaction, motivation, and institutional commitment, thus causing them to take more
responsibility, creating a more positive organizational climate, and providing a more qualified
education. This study is important in terms of determining the perceptions of teachers working at
different levels towards alienation, contributing to the solution of problems, and developing a scale
that can be used in other studies.

Aim

There are many elements in the perception of alienation. As some of these elements are caused by
management, processes applied in educational organizations, and other elements, revealing these
elements that cause alienation will provide an important development in eliminating the damage that
this perception may cause. In this study, it is aimed at developing a tool to measure teachers'

perceptions of alienation in educational institutions. Within the framework of these objectives, the
sub-problem of the study is:

- What are the opinions of teachers working at different levels about the causes of alienation?
- Does the developed Teacher Alienation Scale (TAS) have a valid and reliable structure?

Method

A mixed method was applied in this study. The mixed method is the analysis of data by using different
methods together in order to eliminate the weaknesses of quantitative and qualitative research.
Exploratory sequential design, one of the mixed method designs, was used in the study. With the
exploratory design, the data obtained from the qualitative phase aims to develop and provide data for
the quantitative phase (Baki & Gokcek, 2012; Creswell, 2014). In the qualitative dimension of the
study, phenomenology, one of the qualitative research designs, was preferred, and in the quantitative
dimension, the survey model, one of the quantitative research methods, was used. Phenomonology is
used to identify and evaluate perceptions and perspectives on a certain phenomenon that we are aware
of but do not have an in-depth understanding of (Yildirim & Simsek, 2006). The survey model, on the
other hand, is an attempt to describe an event that has taken place or is taking place as it is, without
any effort to change or influence it (Karasar, 2017; Yildirim & Simsek, 2006). With survey studies,
inferences are made about general tendencies, perceptions, and attitudes (Creswell, 2014). In this
study, the phenomenon of "perception towards alienation" of teachers working at different levels was
tried to be evaluated in detail.

Study Group

The sample for this study was selected using the snowball sampling method. The snowball sampling
method is especially preferred when a framework is not available or difficult to construct. The
snowball sampling process starts with the random selection of an individual from the defined
population. This individual forms the first unit in the sample. Then, through this unit, the second unit
is reached, and through the second unit, the third unit is reached. In this way, the sample expands step
by step, almost like the growth of a snowball. The researcher continues this process until the largest
sample is reached (Yazicioglu & Erdogan, 2004). In this study, the qualitative sample group consisted
of eight teachers, four female and four male, working at different levels of education in Efeler district
of Aydin province in the 2022-2023 academic year and included individuals who could be reached
during the research and who voluntarily agreed to participate. The quantitative study group consisted
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of 164 teachers working in different school types and levels in Efeler district of Aydin province in the
same academic year, selected through random sampling. When the basic characteristics of the study
group are examined, it is seen that 69.5% of the teachers are female (n=114) and 30.48% are male
(n=50).

Data Collection Tool

The qualitative data used in the study was obtained through a semi-structured interview form. Before
the semi-structured interview form was created, the literature was reviewed in detail, and 14 questions
were prepared with probe questions in order to determine the perceptions of teachers about the
phenomenon of alienation. Expert opinion was sought regarding the language, suitability to the field
and the purpose of the study, and compatibility of the questions with each other. Preliminary
interviews were conducted with two teachers before collecting the data. The analysis of the data
obtained was done with thematic analysis, and they were organized in a way that the reader can
understand by combining them within the framework of similar themes and concepts. In the
development phase of the Teacher Alienation Scale, a literature review was first conducted, and an
item pool of 65 items obtained from interviews and scans was created. Related studies and developed
scales were also utilized in the formation of the item pool (Elma, 2003; Eryilmaz, 2010; Kihri, 2013).
After deleting the repetitive items, 41 items in the teacher alienation item pool were presented to 10
experts. The Lawshe technique was used in the evaluation of expert opinions. In this technique, each
expert was asked to give “appropriate, should be corrected, and should be removed” grades for each
item of the scale. Expert opinions were analyzed by giving 3 points for appropriate, 2 points for should
be corrected, and 1 point for should be removed. After the pre-application, 22 items with an item
difficulty index below .50 were not included in the scale. Based on the feedback from the experts, the
items in the scale were reduced to 15 items using the Lawshe technique and the response format of the
items in the scale was organized in a five-point structure as “(1) Strongly disagree, (2) Disagree, (3)
Partially agree, (4) Agree, (5) Strongly agree”. The “Teacher Alienation Scale” was sent to teachers
working in different institutions through an online survey creation and application system. The content
validity of the measurement tool was ensured by the feedback received from the experts and was
proven with a consensus ranging from 75% to 100%. Using Miles and Huberman's (1994) reliability
formula, the reliability of the measurement tool was calculated as 91%. The results obtained show that
the developed measurement tool has high reliability and can be used in the related field.

Data Analysis

Thematic analysis was used to analyze the qualitative dimension of the study. The data obtained were
analyzed taking into account the principle of confidentiality. Participants were coded, and common
themes were formed by analyzing the responses. Then, it was given its final shape by consulting
experts. In the analysis of the quantitative dimension of the study, explanatory and confirmatory factor
analysis was applied to the scale within the scope of construct validity, and Cronbach Alpha reliability
analysis was applied to the scale for reliability. Explanatory factor analysis reveals the dimensions of
the items in the scale and the level of relationship between them, while confirmatory factor analysis
has an important role in analyzing and explaining this level of relationship (Gunduz & Akarcay,
2018).

Findings

In line with the data obtained from the participants, the reasons for teachers' perceptions of alienation
were investigated, and the most frequently repeated reasons under the theme of alienation situations
were determined to be work-related, institution-related, and communication-related. These formed
three separate categories in our study, and sample explanations are given in their contents.
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Table 1. Teachers' justifications for alienation situations

Category

Code

Sample Quotes

Work Environment

Institutional factors

Communication

Managerial problem

Loss of prestige of the profession
Financial problems

Program, equipment and curricula
Working Conditions

Parent indifference and environmental
pressures

Participation in decision-making
Negative attitude of management
Conditions for executive appointment
Physical conditions of the school

Political and ideological considerations
Personal attitudes and behaviors

Not sharing information

Grouping

P1 'It is too easy to pass a class, salary is
insufficient, entrance hours are too early,
we attend classes in the dark, materials are
insufficient, the administration is not
interested'.

P3 'l have difficulties in accessing
educational materials, they want the
teacher to provide a good education but
they do not provide enough resources'

P4 'Undisciplined behavior of students,
indifference of administrators, indifference
and ignorance  of  parents, and
environmental pressure alienate me from
everything and everyone'.

P5 'l don't like my job, it doesn't provide
social, political and economic satisfaction,
I don't think there is any gain in terms of
social or status, it has no prestige in
society, you have no value in the eyes of
students and parents'.

P2 'The administration takes most of the
decisions on its own, we are informed
about it later, the administration sometimes
consults the group close to itself when
making decisions, so | don't think I
participate in the decisions'.

P6 'l think that some decisions are left to
the initiative of certain groups, the rules are
not applied the same for everyone, the
administrator has no experience, they come
with the guidance of the union, the
administrator shows an attitude towards the
teachers according to his/her political
opinion, he/she facilitates them'.

P7 'We receive education in two separate
buildings, the physical structure is very
bad, the school is far from meeting the
needs'

P3 "It is disturbing that the school is poorly
maintained, unhealthy, physically
inadequate, it is difficult to go to school'.
P3 'l cannot express my thoughts freely in
the teachers' room, | feel pressure'.

P1 'Teachers do not share information with
each other, they keep their distance from
each other because of their union or
political views and they are always on the
phone to avoid talking'.

P5 'There are groupings in the teachers'
room, sometimes by branch and sometimes
in different ways, they talk among
themselves, ignore your presence or show
verbal insinuations  and  sarcastic
behaviors'.

P2 "There are differences of opinion among
teachers, sometimes political, sometimes
ideological, this can lead to grouping, then
everyone is alienated from each other'.
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Table 1 presents teachers' views on alienation from work. It is stated that alienation is related to three
different categories. These were identified as work environment, organizational factors, and
communication. Sample quotations related to the opinions are also included.

In the analysis of the quantitative data obtained from the participants in addition to the qualitative data,
a Kaiser-Meyer-Olkin (KMO) test was performed to determine whether the sample size was suitable
for factor formation before the exploratory factor analysis was performed. As a result of the analysis, it
was determined that the KMO value was .82. In line with the findings obtained, it was concluded that
the sample to be used was "good" for applying factor analysis (Can, 2014; Kline, 2011). In addition,
the fact that the KMO value is above 0.60 and Bartlett's test is at the significance level is evidence that
the data set shows a multivariate normal distribution (Buyukozturk, 2002; Tavsancil, 2005).

Table 2. Results of KMO and Bartlett's Test Analysis
Kaiser-Meyer-Olkin Measure of Sampling Adequacy. ,915

Bartlett's Test of Approx. Chi-Square 1577,668
Sphericity df 105
Sig. ,000

(x2/ 104 = 1577.668; p <.01)

When the results of Bartlett's test of sphericity are analyzed, it is evident that the chi-square value is
remarkable. Based on this result, it was seen that the data set was favorable for factor formation
(Tavsancil, 2005). There are two types of rotation techniques in factor analysis: orthogonal and
oblique. When it is thought that there is no relationship between factors, vertical rotation techniques
are preferred, and when it is thought that there is a relationship, oblique rotation techniques are
preferred (Buyukozturk, 2002). In the study, principal component analysis was used as a method to
reveal the factor pattern of the Teacher Alienation Scale. Since the factors are thought to be related to
each other and the Component Correlation Matrix value is greater than 0.30 (Fung and Le Drew,
1987), oblique rotation methods were used. The direct oblimin oblique rotation method was applied.

As a result of the analysis, it is seen that there are three factors with eigenvalues above 1 among the 15
evaluated. The first factor is “‘alienation from work”, the second factor is “alienation from the
institution” and the last factor is “communication”. The analysis included three factors: The first factor
had a common variance contribution rate of 56.013%, the second factor 9.208%, and the third factor
8.041%. The contribution rate of the three determined factors to the total variance is 70.617%. The
factor design, covariates and factor loading values are given in Table 3.

Table 3. Factor structure of Teacher Alienation Scale according to EFA

Articles Factors

s12 910

s16 .865

s13 .835

s18 764

510 .749

s17 .735

528 .678

s6 .905

) .758

s8 .697

s4 .582

s19 .399

s22 .883
s23 .862
s20 .696
% variance 56.013 9.57 6.15
Total % variance 71.742

Reliability 91 .86 .82
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Reliability overall .95
KMO 915
Bartlett 1577.668 (p=.000)

The modification suggestions suggested by the program were examined in order to improve the model
and keep the values within acceptable limits. Institutional dimension 13th — 28th article; It was
suggested to define a relationship between the error variances of the 4th - 5th item and 6th - 8th item
pairs in the work-oriented dimension, and the study was rearranged with the necessary arrangements
after the suggested modifications. The measurement model of the developed scale related to CFA is
seen in Figure 1.

Figure 1. Teacher Alienation Scale confirmatory factor analysis measurement model

Figure 1 shows the dimensions regarding the level of alienation of teachers in educational
organizations, and confirmatory factor analysis was applied to the items evaluated within these
dimensions, and a model was created. The fit indices for this model are given in Table 4.

Table 4. Fit Indices for Teacher Alienation Scale Confirmatory Factor Analysis

x? Sd p x2/sd CFI NFI RMSEA

183,258 84 .000 2.18 93 71 .092

Considering the fit indices of the model created by CFA in Table 4; a value of x?/sd below 3 indicates
that the fit is acceptable, a CFI value of 0.93 indicates a good fit, and a RMSEA value of 0.09
indicates that the fit is acceptable (Hooper et al., 2008; Tabachnick and Fidel, 2001). Confirmatory
Factor Analysis (CFA) was applied to verify the scale created by EFA with the help of the program in
which the data was processed. As a result of explanatory factor analysis, it was seen that there were
three factors in the developed scale. These factors; they are named alienation from work, the
institution, and communication. It was observed that the factor load values of the items forming this
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three-factor structure varied between .50 and .95. The total variance explained by the three-factor.
Teacher Alienation Scale is 71.742%. In the CFA results performed for the construct validity of this
scale consisting of 15 items, the x2/sd ratio of the scale was found to be 2.18. The obtained value
reveals that the scale is compatible.

Result and Discussion

In this study, it was aimed at evaluating the opinions of teachers working in educational organizations
about the causes of alienation, determining its level and dimensions, and developing a related scale.
Teachers stated that the factors that cause alienation the most are related to work, institution, and
communication. It was also stated in the study of Hoy et al., (1983) that there is a relationship between
the bureaucratic structure in institutions and the alienation of teachers, and that the alienation of
teachers from work acts as a mediator between the centralization and effectiveness of the school
(Johnson and Ellet, 1992).

In order to determine the levels and dimensions of alienation, firstly, an item pool on teacher
alienation was created, some of the items were corrected by evaluating the relevant expert opinions,
and then they were brought into a suitable form for preliminary application. The pilot application of
the created sample form was carried out, and its final version was given. The three-factor model of the
Teacher Alienation Scale was confirmed by confirmatory factor analysis. This may indicate that the
developed scale has construct validity.

When the literature was examined, different studies were found to measure the feeling of alienation
experienced by students, students' perception of alienation from school, and teachers' levels of
alienation from their work and institutions (Caglar, 2012; Elma, 2003; Eryilmaz, 2010; Simsek et al.,
2015). However, it has been observed that there are not enough scales to determine the alienation
perception of teachers, who have a major role in achieving organizational goals and creating qualified
learning environments. Therefore, it is thought that developing a scale for this purpose will contribute
to the literature.

As a result, it can be stated that the three-factor structure of the Teacher Alienation Scale is a usable
and valid scale. Since the research data is obtained from teachers working at primary and secondary
education levels, it can be considered a usable scale considering these groups, but whether it is suitable
for educators working in higher education can be evaluated depending on the findings of other studies
conducted in this field.
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Teacher Alienation Scale
Definitely | | Disagree Partially | | Agree Totally
Disagree Agree agree
1. If conditions were different, | would | 5 0 0 O 0
want to work in another job. (s6)
2. | don't think my work adds anything to | o 0 0 0O 0
me. (s12)
3. | do not think that my work | 0 0 0O 0
contributes to the institution. (s16)
4. Sometimes | don't understand why | 0O 0O 0O 0O 0O
do this job. (s13)
5. | cannot say that the work | do reflects | 0O 0O 0O 0O
me. (s5)
6. | dont think my job provides |5 0 0 O 0
opportunities for new skills. (s18)
7. My job prevents me from using the 0 0 0 0O 0
skills I have. (s17)
8. My job does not provide the necessary | 0 0 0O 0
environment for me to use my talents.
(s10)
9. I don't think my job will improve my | o 0 0 O 0
professional skills. (s28)
10. I don't think | contribute to my job. | o 0 0 0O 0
(s8)
11. I find it unnecessary to have 0 0 0 0O 0
relationships with people at work outside
of work. (s20)
12. | believe that communication should | 5 0 0 0O 0
be limited at work. (s22)
13. Seeing the same faces all the time 0 0 0 0O 0
makes me feel bored. (s23)
14. 1 think my view of my profession has | o 0 0 0 0O
changed negatively. (s4)
15. | dont think you meet the | 0 0 0O 0

expectations of this profession. (s19)

Note: Researchers who want to use this scale in their studies do not need to obtain permission; this
scale can be used with the necessary attribution.
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Arastirma Makalesi

Egitim Orgiitlerinde Ogretmenlerin Ise Yabancilasmasi: Bir
Olcek Gelistirme Calismasi

Mehmet ULUTAS?, Vildan OZGEN*

Ozet

Egitim orgiitlerinde gdrev yapan isgérenler olarak ogretmenlerin

calistiklart egitim kurumuna ve egitim kurumunda yapilan faaliyetlere
Makale Hakkinda iliskin olarak negatif bir bakis acgist olusturmalarint  belirten
Génd. Tarihic 20.01.2023 )./.abcfnczlaﬁvma ifadesi, egitim hiszti“ sagla)ian kurumlarin belirlenen

orgiitsel amaglara ulasmasina biiyiik Olgiide ket vurmaktadw. Bu
Kabul Tarihi : 01.03.2024 olgunun hangi Oolgiide ve hangi diizeyde gerceklestiginin agiga
Yayn Tarihi : 13.05.2024 szarzlmast, sorunlarin ¢oziime kavusturulmafl. .kon%fsu?da '(')'nemli"bir

aslangi¢ olacaktir. Arastirmamin amact egitim orgiitlerinde gérev
yapan ogretmenlerin yabancilagmast diizeylerini dlgen gegerlilik ve
giivenilirlige sahip bir él¢ek olusturmaktir. Arastirma karma yéntem
desenlerinden kesfedici sirali desen ile yiiriitiilmiistiir. Gergeklestirilen
aragtirmamn  nitel verileri Aydin ilinde gérev yapan sekiz ayri
ogretmenden, nicel verileri de farkli okul diizeylerinde c¢alisan ve
goniilliiliik ¢ercevesinde katilim saglayan 164 ogretmenden toplanmstir.
Kesfedici desenle, nitel asamadan elde edilen veriler, nicel asamayi
gelistirmeye ve ona veri saglamayr amaclar. Ogretmenler yabancilasma
Anahtar Sozciikler ile ilgili goriislerini is ortami, kurumsal faktorler ve iletisimle ilgili
fse Yabancilasma faktorler seklinde ii¢ kategori ile ifade etmislerdir. Olgek, %71,74
oraminda bir varyansla agiklanmaktadir ve giivenirlik degeri .95
bulunmugstur.  Gegerlilik  faaliyetleri  kapsaminda  agiklayict  ve
Olgek Gelistirme dogrulayict faktor analizi gergeklestirilmis ayrica korelasyon degerleri
dikkate alimmistir. Gelistirilen 6gretmen yabancilasma 6lgeginin

Yabancilasma Olgegi

Ogret
gretmen literatiire ve yapilmast planlanan arastirmalara katkida bulunacagi
ongoriilmektedir. Yapilan analizler sonucunda olusturulan olcegin
orgiitsel yabancilasmaya iligkin algilarimi 6l¢mek icin kullanilabilecek
gecerli ve giivenilir bir 6l¢ek oldugu sonucuna ulagilmigtir.
Atif icin Ulutas, M., & Ozgen, V. (2024). Egitim orgiitlerinde 6gretmenlerin ise

yabancilagmasi: Bir olgek gelistirme ¢alismasi. MSKU Journal of
Education, 11(1), 82-93. DOI:10.21666/muefd.1239864

Diinyada bilim, teknoloji ve endiistri alaninda kiiresellesme ile meydana gelen degisim ve ilerlemeler,
ortaya c¢ikan rekabet, artan niifusla birlikte toplumsal ve kiiltiirel yapidaki degisimler, toplumlar
etkiledigi gibi toplumlarda yer alan &rgiitleri de derinden etkilemistir. Orgiitler varliklarini devam
ettirebilmek adina yapilarini, isleyislerini, kurumsal bi¢im ve yoOnetim anlayislarin1 da degisen bu
sisteme gore uyarlamak zorunda kalmiglardir.

Orgiitsel yapilar ve bunlara bagl olarak olusturulan kurallar, diizenlemeler, yaptirimlar ile bireyin
icinde bulundugu bireysel, toplumsal, kiiltiirel etkenler, zaman gectik¢e calisanlar {izerinde olumsuz
etkilere neden olmaya, ¢alisanin meslegine, yer aldigi orgiite, ¢evresine sonugta kendisine yonelik
bakis agisinin degismesine, bir anlamda yabancilagmasina neden olmaktadir. Bu durumun her 6rgiiti
ve Orglit caliganimi farkli boyutlarda etkiledigi gibi, egitim kurumlarinda calisan 6gretmenleri de
yakindan etkiledigi agiktir. Egitim kurumlarinda ¢alisan 6gretmenlerin yabancilasmast ile ilgili yapilan
gesitli ¢alismalarda bunu dogrular niteliktedir (Elma, 2003; Erjem, 2005; Yilmaz ve Sarpkaya, 2009).
Ogrencilerin her acidan gelisimlerinin desteklendigi bir okul olusturmada ve hizmet verilen okulu

* Aydin Adnan Menderes Universitesi, Egitim Fakiiltesi, mehmet.ulutas@adu.edu.tr, ORCID: 0000-0002-6539-
2039

* Milli Egitim Bakanhg, vildanozge@gmail.com, ORCID: 0000-0003-0630-1130
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amaglarma ulastirmada 6gretmenin etkisi yadsinamaz bu nedenle 6gretmen, bir okul igin en temel ve
vazgecilmez unsurdur.

Egitim orgiitlerinin birer {iyesi olan Ogretmenler, zaman igerisinde bazen ydnetimden bazen de
yaptiklari isin niteliginden kaynaklanan bircok baskiya maruz kalmaktadirlar (Ugur ve Erol, 2015).
Yasanan degisimler ve maruz kalinan gesitli baskilar sonucunda, 6gretmenler kendi davramis ve
uygulama alanlarinin kararmi veremez hale gelerek, bazi davranig ve uygulamalar1 kendi istek ve
iradesinin disinda gergeklestirmek durumunda kalir. Diger bir deyisle 6gretmen, belirgin olarak esit
hissetmedigi ortam ve durumlarda kimliginden, ortaya koydugu sonugtan, i¢cinde bulundugu sosyal,
ekonomik ve kiiltiirel cevresinden uzaklasabilir ki bu durum yabancilasma olarak adlandirilabilir
(Y1lmaz ve Sarpkaya, 2009).

Calisgmanin temel kavrami olan, egitim Orgiitlerinde Ogretmen yabancilasma diizeyleri hakkinda
yapilan aragtirma ve calismalarin yetersizligi goze carpmakla birlikte hemen hemen her konum ve
birimde sik¢a karsilasilan bir durumdur. Bu kavramla ilgili olarak gelistirilen “Egitim Orgiitlerinde
Ogretmen Yabancilasma Olgegi” ile alanyazina gegerli bir katki saglamak arastirmanin énde gelen
amacini olusturmaktadir.

Egitim Orgiitleri

Orgiitler, ortak amac ve hedefleri gerceklestirmek iizere bir araya gelmis bireyler olarak ifade
edilmektedir. Bu amag¢ ve hedeflerin uygulanabilmesi icin Orgiitii olusturan bireylerin sahip oldugu
farkl gii¢ ve kaynaklarin bir araya getirilmesi, biitlinlestirilmesi ve esgiidiimlenmesi gereklidir (Kula,
2021). Resmi ya da resmi olmayan, egitim hizmeti veren, benzer amaglara sahip tim egitim
kuruluglari, egitim Orgiitii olarak ifade edilmektedir. Egitim Orgiitlerinin amaci, bireylerin
davranislarin1 degistirmek ve onlara yeni davraniglar kazandirmanin yan sira insanlarda diisiinme ve
elestirel davraniglan gelistirmektir (Taymaz, 2021). Egitim orgiitleri, iilke i¢inde saglanan farkli egitim
kurumlar1 araciligiyla toplum igin gerekli olan isgiicii ihtiyacini karsilar, bulunduklari toplumu
degistirir ve gelistirirler. Temel ve en 6nemli unsuru insan olan egitim sisteminin temel amaglarindan
biri, insan is ve toplumsal hayatta gerekli beceri ve nitelikleri kazandirmaya yonelik oldugunu
sOylemek miimkiindiir. Egitimin kapsaminin dogrudan insanmi igerdigi disiiniildiigiinde, egitim
orgiitlerinin toplumsal yapidaki yeri ve dnemi kolayca anlasilacaktir.

Toplumsal ve kiiresel degisimlerin hizli bir sekilde meydana geldigi giiniimiizde, toplumun ihtiyag
duydugu nitelik ve yeterlilikteki bireyleri yetistirme amacinda olan egitim sisteminde en biiyiik
gorevle sorumluluk ogretmene diigmektedir. Ogretmenlerin kurumsal ve toplumsal rol ve
beklentilerinin yami sira nitelikli, degisimlere uyum saglayabilen ayni zamanda da yeni degisimler
gerceklestirebilen, yenilik¢i bireyler de yetistirilmesi de beklenmektedir (Cift¢ci vd., 2021).
Yabancilagma kavraminin en fazla etkiledigi alanlardan biri de kuskusuz egitimdir.

Istenen amaglara ulasilmasi ve &grenci ve kurum niteliklerinin artirlmas1 bakimindan oncelikle,
Ogretmenlerin gorev yaptigr egitim oOrgiitiinde kendini rahat hissetmeleri, duygu ve diisiincelerini
serbestce ifade edebilmeleri, meslektaglar ve yoneticileri tarafindan desteklenmeleri, kararlara katilim
konusunda tesvik edilmeleri, calistiklar1 orgiite yonelik olumlu duygulara sahip olmalar1 gereklidir.
Gorislerine deger verilen, yoneticiler ve diger orgiit ¢alisanlari ile olumlu iletisime sahip olan ve isiyle
ilgili karar alma siireglerine katilm saglayabilen 6gretmenler, kendilerini degerli hissedecekler ve
herhangi bir yabancilagsma algisi1 tasimayacaklardir.

Yabancilasma

Yabancilagsma, kiginin ¢evresindekilere ve iginde yasadigi toplumdaki kisilere iliskin hissettigi giiven
kaybi, sosyal, kurumsal veya toplumsal iliskiler sonrasi ortaya ¢ikan problemlerin kisiye olusturdugu
giigsiizliik, anlamsizlik, kuralsizlik, yalitilmislik ve kendine yabancilagma hisleri (Seeman, 1959), ya
da ifade edildigi gibi belirgin olarak esit hissetmedigi ortam ve durumlarda ise kimliginden, ortaya
koydugu sonugtan, i¢inde bulundugu sosyal, ekonomik ve kiiltiirel gevresinden uzaklagsmasi fakat ayni
zamanda bunlarin hakimiyeti ve smirlayiciigi cercevesinde hayatini idame ettirmeye c¢aligmasi
(Yilmaz ve Sarpkaya, 2009) olarak ifade edilebilir. Bagka bir ifadeyle orgiitlerin ¢alisanlarina dayattig
“kendi olmaktan feragat etme” durumu veya bireyin dis kaynaklara dayali herhangi bir dayatma
gerceklesmeksizin kasith olarak “kendisiyle girdigi yol ayrimi” olarak da belirtilmektedir (Seckin,
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2014). Yabancilasmanin boyutlarinin incelenmesi Seeman onciiliigiinde gergeklestirilmistir ve bunlar;
giicsiizliik, kuralsizlik, anlamsizlik, sosyal izolasyon ve kendine yabancilasma olarak ele alinmistir
(Ulusoay, 2017).

Giigsiizliik: Isgdrenin iiretim siireci, calisma sartlar1 ya da {irettigi {iriin iizerinde herhangi bir karar
verme giicii ya da kontrol sahibi olmamasi ya da bu kontroliin elinden alinmasi, (Roberts, 1989) ya da,
bireyin gerceklesmesini istedigi ya da iimit ettigi beklentileri gerceklestirme durumunun bagkalar
tarafindan belirlenmesi, bireyin bu durumu degistiremeyip kabullenmesidir (Seeman, 1983). Bu
duygu, digsal faktorlerin kisi icin daha fazla etkin oldugu, kisisel etki, irade ve denetimin kisitli oldugu
bir durumdur (Elma, 2003).

Kuralsizhik: Toplumun davraniglarimi diizenleyen kural ve normlarin kisi i¢in herhangi bir anlam
tastmamasi; bu nedenle kisinin bir hedefe ulagmak icin toplum tarafindan uygun goriillmeyen
davranslar sergilenmesi durumudur (Simsek vd., 2006). Orgiitsel gerceveden bakilirsa kuralsizlik;
kisisel amag, istek ve hedeflerin orgiitsel amag, beklenti ve hedeflerle uyusmamasidir (Aytag, 2005).
Egitim oOrgiitlerinde ise 0grenci ve iggorenlerin kendilerine iliskin olarak konulan normlar1 kabul
etmemelerini ifade etmektedir (Caglar, 2012).

Anlamsizlik: Kisinin davranis ve amaglar1 arasinda bir baglanti kuramamasi ve yaptigi ise bir anlam
verememesi, hayal ettigi gelecegiyle ilgili olarak umutsuz olmasi, ama¢ ve diigiincelerini
gerceklestirecegine inanmamasidir (Durcan, 2007). Ogretmenlerin okulda anlam veremedikleri bazi
faaliyetleri uygulamak zorunda kalmalari, egitim hizmetlerine herhangi bir fayda saglamadigini
diistindiikleri etkinlikleri gerceklestirmek zorunda kalmalar1 bu boyut kapsaminda yabancilagsmalarina
neden olmaktadir (Boz, 2014).

Sosyal izolasyon: Kisinin icinde bulundugu toplumdan yalitilmis hissi yasamasu, iliskilerinde samimi
olmamasi ya da samimiyet hissetmemesi, toplumsal etkilesimin kurulamamasi, zorunlu kalmadik¢a
iletisim kurmanin istenmemesi ya da bu iletisimin en diisiik diizeyde tutulmasi durumudur (Oriicii vd.,
2021).

Kendine Yabancilasma: Kisinin gerceklestirdigi davranislarin, ileriye doniik hedef ve arzulan ile
ortiismemesi, arzu ve hedeflerinin disina ¢ikarak daha farkli davraniglar gostermesi halidir. Kendine
yabancilagsma boyutu, kisinin ger¢eklestirdigi faaliyetlerin kendine bir doyum kaynagi olusturmamasi,
oznel varhgimin disindaki doyumlar icin kullanilir bir ara¢ haline gelmesidir (Kiric1 ve Ozkog, 2016;
Seeman, 1983). Diger bir ifadeyle, eylemlerini sadece digsal ddiiller i¢in yapmasidir.

Orgiitsel anlamda yabancilasma ise, isgdrenlerin calistiklar1 is ¢evreleri ya da faaliyetlerini
gerceklestirdikleri drgiitsel cevreleri i¢inde bulunan etkenlerle ilgilidir. Is gorenlerin kendilerini, rutin
gorevleri yerine getiren kisiler olarak algilamalari, gorevlerini yerine getirirken orgiitiin degerlerinden,
inang, norm ve tutumlarindan uzaklasarak kendilerini yalniz hissetmeleri, yapilan isin anlamsiz
bulunmasi, isgérenin kendini gii¢siiz ve yetersiz goérmesi, verdigi hizmete yabancilasmasi, sadece
dissal 6diil icin calismasi, gelecege yonelik beklentilerinin olumsuz hale gelmesi ile kendini sistemin
degersiz bir parcasi olarak degerlendirmesi olarak goriilmektedir (Elma,2003; Ozler ve Dirican, 2014).

Isyerinde olusan doyumsuzluklar, sikdyetlerin ¢6ziime kavusturulamamasi, kisiye 6zel uygulamalar ve
bunlarin neden oldugu olumsuz duygular, ek olarak isyerinde kurallara uygun olmayan davranislar
gosterilmesi, igyerindeki diger isgorenlerden veya yonetimden kaynaklanan huzursuzluk gibi durumlar
da calisanlan orgiitsel yabancilasmaya siiriiklemektedir (Ozginar, 2011). Isgdrenlerin, belirtilen ya da
diger nedenlerle orgiitsel degerler, kurallar ve iliskilerden uzaklagsmasi, kendilerini yalnizca is siirecine
katkida bulunan, yagam alanlar1 bagkalar tarafindan belirlenmis bir diinyada yasamak durumunda
kalan, meslek ve mesleki iligkilerine kendilerinden bir sey katamayan, kendi duygu ve diisiincelerini
serbestce ifade edemeyen bireyler haline gelmesine neden olmaktadir (Simsek vd., 2016).

Yabancilagsma algisinin gesitli orgiitler, ozellikle de egitim orgiitleri tizerindeki yogunlugunun oldukca
fazla oldugu diisiiniilmektedir. Ilkokul da dahil olmak {izere egitimin her kademesinde yabancilasma
bulgularina rastlanmaktadir (Hoy ve Zielinsky, 1983). Egitim orgiitlerinde ¢alisilan kurum ve dis
cevrede etken olan unsurlarin da etkisiyle 6gretmenin meslegine iliskin gérev ve eylemlerini anlamsiz
bulmasi; kisisel ya da mesleki olarak zayiflik ve yetersizlik hissetmesi; kendini bu nedenlerden otiirii
okuldan, is arkadaslarindan yalitilmis hale getirmesi, meslegine karsi olumsuz tutumlar beslemesi,
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yabancilasma olarak nitelendirilmektedir (Elma, 2003). Bu durum ise kars1 umursamazlik, motivasyon
kayb1, verimliligin diismesi, ¢evre ile iliski kuramama ya da iliski kopukluklar1 gibi bireyin kisisel ve
toplumsal hayatina etki eden Onemli sorunlara neden olabilmektedir. Egitim kurumlarinda
yabancilagsma arttik¢a Orgiitsel vatandaslik azalmakta ve egim Orgiitleri olumsuz etkilenmektedir
(Dagl1 ve Averbek, 2017).

Egitim kurumlarinda yabancilagmaya neden olan unsurlarin ortadan kaldirilmasi, 6gretmenlerin is
tatmini, motivasyon ve kurumsal baghiliklarinin artmasma bdylelikle daha fazla sorumluluk
almalarina, daha olumlu bir 6rgiit ikliminin olugmasina ve daha nitelikli bir egitim verilmesine neden
olacagi diislinlilmektedir. Yapilan bu ¢alisma, farkli kademelerde gorev yapan &gretmenlerin
yabancilasmaya yonelik algilarini belirleme, sorunlarin ¢oziimiine katki saglanmasi ve diger
caligmalarda kullanilabilecek bir 6l¢ek gelistirilmesi bakimlarindan 6nem teskil etmektedir.

Amag

Yabancilagma algisinin barindirdigt ¢ok sayida unsur bulunmaktadir. Bu unsurlarin bir kismi yonetim,
egitim Orgiitlerinde uygulanan siire¢lerden ve diger unsurlardan kaynaklandigi gibi yabancilagsmaya
neden olan bu unsurlarin agiga ¢ikarilmasi, bu alginin olusturabilecegi zararin giderilmesinde 6nemli
bir gelisme saglayacaktir. Bu galigmada, egitim kurumlarinda 6gretmenlerin yabancilagsma algisini
Olcmeye yonelik bir aracin gelistirilmesi hedeflenmistir. Bu amaglar ¢ergevesinde caligmanin alt
problemi;

o Farkli kademelerde gorev yapan Ogretmenlerin yabancilasma nedenlerine yonelik goriisleri
nelerdir?

e Gelistirilen Ogretmen Yabancilasma Olgegi (OYO) gegerli ve giivenilir bir yaprya sahip
midir?

Yontem

Yapilan calismada karma yontem uygulanmistir. Karma yontem nicel ve nitel aragtirmalarin zayif
yonlerini ortadan kaldirmak amaciyla, farkli yontemlerin bir arada kullanilarak verilerin analiz
edilmesidir. Arastirmada karma yontem desenlerinden kesfedici sirali desen kullanilmistir. Kesfedici
desenle, nitel asamadan elde edilen veriler, nicel agamay1 gelistirmeye ve ona veri saglamay1 amaglar
(Baki ve Gokgek, 2012; Creswell, 2014). Calismanin nitel boyutunda nitel arastirma desenlerinden
fenomonoloji, tercih edilmis, nicel boyutunda ise nicel arastirma yontemlerinden ise tarama modeli
kullanilmistir. Fenomonoloji, farkinda olmakla birlikte derinlemesine bir anlayisa sahip olmadigimiz,
belli bir olguya dair alg1 ve bakis agilariin tespit edilmesi ve degerlendirilmesi amaciyla kullanilir
(Yildirnm ve Simsek, 2006). Tarama modeli ise, ger¢eklesmis veya gerceklesmekte olan bir olayi,
oldugu gibi tasvir etmeyi amaglayan, herhangi bir degistirme ya da etkileme c¢abasi gostermeksizin
tanimlamaya calismadir (Karasar, 2017; Yildirnm ve Simsek, 2006). Tarama caligmalariyla, genel
egilim, algi ve tutum hakkinda g¢ikarimlarda bulunulur (Creswell, 2014). Bu calismada da farkli
kademelerde gorev yapmakta olan Ogretmenlerin “yabancilagsmaya yonelik algi” olgusu etraflica
degerlendirilmeye calisilmistir.

Calisma Grubu

Bu arastirmanin 6rneklemi, kartopu 6rnekleme yontemi kullanilarak belirlenmistir. Kartopu 6rmekleme
yontemi, Ozellikle bir ¢ercevenin mevcut olmamasi veya olusturulmasinin zor oldugu durumlarda
tercih edilir. Kartopu 6rnekleme siireci, tanimlanan evrende bulunan bir bireyin genellikle rastgele
sec¢ilmesiyle baslar. Bu birey, érneklemdeki ilk birimi olusturur. Ardindan, bu birim araciligiyla ikinci
birime, ikinci birim araciligiyla da ti¢lincili birime ulagilir. Bu sekilde, érneklem adim adim genisler,
neredeyse bir kartopunun biiyiimesi gibi. Arastirmaci, en genis 6rnekleme ulasilana kadar bu siireci
devam ettirir (Yazicioglu ve Erdogan, 2004). Bu calismada nitel 6rneklem grubunu, 2022-2023
egitim- Ogretim yilinda, Aydin ili Efeler ilcesinde farkli 6gretim kademelerinde gorev yapan dort
kadin, dort erkek sekiz 6gretmenden olusmaktadir ve arastirma sirasinda ulasilabilen, goniillii olarak
katilmay1 kabul eden bireyleri icermektedir. Nicel ¢alisma grubu ise ayni dgretim yilinda, Aydin ili
Efeler ilgesinde farkli okul tiirii ve kademelerinde gorev yapmakta olan, rastgele (random) 6rneklem
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yoluyla segilen 164 6gretmenden olusmaktadir. Calisma grubunun temel 6zelliklerine bakildiginda
%69,5’inin kadin (n=114), %30,48’inin erkek (n=50) 6gretmenlerin oldugu goriilmektedir.

Veri Toplama Araci

Caligsmada kullanilan nitel veriler, yar1 yapilandirilmis goriisme formu araciligiyla saglanmistir. Yar
yapilandirilmig goériisme formu olusturulmadan 6nce alanyazin detaylica taranmis ve Ogretmenlerin
yabancilasma olgusu ile ilgili algilarini tespit etmek amaci ile sonda sorularla birlikte 14 soru
hazirlanarak dil, alana ve ¢aligmanin amacina uygunluk ve sorularin birbiriyle uyumuna iliskin uzman
gorlisiine bagvurulmustur. Caligmanin verileri toplanmadan once iki Ogretmenle On goriisme
yapilmistir. Elde edilen verilerin ¢6ziimlenmesi, tematik analiz ile yapilmis, benzer tema ve kavramlar
cergevesinde  birlestirilerek  okuyucunun anlayabilecegi  sekilde diizenlenmistir. Ogretmen
Yabancilasma Olcegi’nin gelistirilme asamasinda ilk olarak literatiir taramas1 yapilms, gériismelerden
ve taramalardan elde edilen 65 maddelik bir madde havuzu olusturulmustur. Madde havuzunun
olusumunda ilgili arastirmalardan ve gelistirilmis Olceklerden de faydalanilmistir (Elma, 2003;
Eryilmaz, 2010; Kihri, 2013). Tekrar eden maddelerin silinmesinden sonra olusturulan &gretmen
yabancilasma madde havuzundaki 41 madde 10 uzmanin goriisiine sunulmustur. Uzman goriislerinin
degerlendirilmesinde Lawshe teknigi kullanilmistir. Bu teknik, her uzmana 6lgegin her bir maddesi
icin "uygun, diizeltilmeli ve c¢ikarilmali" notlarini diisirmelerini istemistir. Uygun notu igin 3,
diizeltilmeli i¢in 2, ¢ikarilmali i¢in ise 1 puan verilerek uzman gériisleri incelenmistir. On uygulama
sonrasinda madde giigliik indeksi .50’nin altinda kalan 22 maddeye Olgekte yer verilmemistir.
Uzmanlardan gelen geri bildirimlere dayanarak Lawshe teknigi kullanilarak 15 maddeye disiiriilen
Olcekteki maddelerin yanit verme bi¢imi “(1) Kesinlikle katilmiyorum, (2) Katilmiyorum, (3) Kismen
katiliyorum, (4) Katiliyorum, (5) Tamamen katiliyorum™ seklinde bes dereceli bir yapida
diizenlenmistir. “Ogretmen Yabancilasma Olgegi” online bir anket olusturma ve uygulama sistemi ile
farkli kurumlarda calisan gretmenlere uygulanmasi icin gdnderilmistir. Olgme aracinin kapsam
gecerligi, uzmanlardan alinan geri bildirimlerle saglanmis ve %75 ile %100 arasinda degisen bir goriis
birligi ile kanitlanmustir. Miles ve Huberman'in (1994) giivenirlik formiilii kullanilarak 6l¢gme aracinin
giivenirligi %91 olarak hesaplanmistir. Elde edilen sonuglar, gelistirilen 6lgme araciin yiliksek
giivenilirlige sahip oldugunu ve ilgili alanda kullanilabilecegini gostermektedir.

Verilerin Analizi

Caligmanin nitel boyutuna iligkin analizinde ise, tematik analiz kullanilmistir. Elde edilen veriler,
gizlilik ilkesi gbdz Oniine almarak c¢oziimlenmistir. Katilimecilar kodlanmig ve verilen yanitlar
incelenerek ortak temalar olusturulmustur. Daha sonra uzman goriisiine bagvurularak son sekli
verilmistir. Calismanin nicel boyutuna iliskin analizde, yap1 gecerligi kapsaminda dlgege agiklayict ve
dogrulayict faktor analizi, giivenirligi i¢in ise Cronbach Alfa, giivenirlik analizi uygulanmigtir.
Aciklayict faktor analiz, 6lgekte yer alan maddelerin boyutlarini ve aralarindaki iliski diizeyini ortaya
koyarken, dogrulayict faktor analizi ise, bu iliski diizeyinin analiz edilmesinde ve agiklanmasinda
onemli role sahiptir (Giindiiz ve Akargay, 2018).

Bulgular

Katilimcilardan elde edilen veriler dogrultusunda dgretmenlerin yabancilasma algisinin olusmasina
neden olan gerekgeler arastirilmig ve yabancilasma durumlari temasi altinda en sik tekrarlanan
gerekgeeler, isle ilgili, kurumla ilgili ve iletisim ile ilgili olarak belirlenmistir. Bunlar ¢alismamizda {i¢
ayr1 kategoriyi olusturmus ve iceriklerinde 6rnek agiklamalara yer verilmistir.
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Tablo 1. Ogretmenlerin yabancilasma durumlarina yonelik gerekceleri

Kategori

Kod

Ornek Alintilar

is Ortam

Kurumsal faktorler

iletisim

Yonetimsel sorun

Meslegin sayginligini kaybetmesi
Maddi problemler

Program, arag-gere¢ ve miifredat
kaynakl

Caligma Sartlar1

Veli ilgisizligi ve ¢evresel baskilar

Karara katilma

Yo6netimin olumsuz tutumu
Yonetici atama sartlart
Okulun fiziki sartlart

Siyasi ve ideolojik diisiinceler
Kisisel tutum ve davranislar
Bilgi paylagmama

Gruplagma

K1 ‘Smif gegmek ¢ok kolay, Maas
yetersiz, giris saatleri ¢ok erken,
karanlikta giriyoruz derslere, Materyal
yetersiz, idare ilgilenmiyor’.

K3 ‘Egitim materyallerine erismede
sikintt  yasiyorum, Ogretmenin 1iyi bir
egitim vermesini istiyorlar ancak yeterli
kaynak saglamiyorlar’

K4 ‘Ogrencilerin disiplinsiz davramslar,
idarecilerin vurdumduymazligi, velilerin
hem ilgisizligi hem bilgisizligi hem de
cevresel baski, sogutuyor her seyden ve
herkesten’.

K5 ‘Isimi sevmiyorum, sosyal, siyasal,
ekonomik yonden doyum saglamiyor ne
sosyal ne de statii acisindan herhangi bir
kazanimi  oldugunu  diislinmiiyorum,
toplumda bir sayginligi yok, 6grenci ve
velinin goziinde degeriniz yok’.

K2 ‘Idare ¢ogu karar1 kendi bagma aliyor
bizim bundan sonradan haberimiz oluyor,
idare bazen de kararlar1 alirken kendine
yakin olan gruba damisiyor, dolayisiyla
kararlara katildigimi diistinmiiyorum’.

K6 ‘Bazi kararlarin belirli gruplarin
inisiyatifine birakildigin1 diistintiyorum,
kurallar herkes i¢in aymi uygulanmyor,
yoneticinin deneyimi yok ki, sendika
yonlendirmeleriyle  geliyorlar, idareci

kendi siyasi diisiincesine gore
Ogretmenlere tavir sergiliyor, kolaylik
sagliyor’.

K7 ‘iki ayr1 binada egitim gbriiyoruz,
fiziki yap1 ¢ok kotii, okul ihtiyaclari
karsilamaktan ¢ok uzak’

K3 ‘Okulun bakimsiz, sagliga elverissiz,
fiziki agidan yetersiz olmasi rahatsiz edici,
okula gitmek zor geliyor’.

K3 ‘Ogretmenler odasinda diisiincelerimi
Ozgirce  ifade  edemiyorum, baski
hissediyorum’.

K1 “Ogretmenler birbirleriyle bilgi
paylasmiyor, sendika ya da siyasi goriis
nedeniyle birbirlerine mesafe koyuyor ve
konugsmamak i¢in  siirekli  telefonla
ilgileniyorlar’.

K5 ‘Ogretmenler odasinda gruplasmalar
oluyor, bazen brans bazinda bazen de
farkli sekillerde oluyor, kendi aralarinda
konusuyorlar, senin varligin1 gérmezden
geliyorlar ya da sozlii imalar, igneleyici
davranislar gosteriyorlar’.

K2 ‘Ogretmenler arasinda fikir
farkliliklar1 oluyor bazen siyasi bazen
ideolojik, bu durum gruplagmaya neden
olabiliyor, sonra da herkes birbirine
yabanct’.
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Tablo 1’de 6gretmenlerin ise yabancilagsma ile ilgili goriisleri sunulmaktadir. Yabancilagsma durumlari
iic ayr kategori ile ilgili oldugu belirtilmistir. Bunlar; is ortami, kurumsal faktorler ve iletisim olarak
belirlenmistir. Goriislerle ilgili 6rnek alintilara da yer verilmistir.

Nitel verilerin yaninda katilimcilardan elde edilen nicel verilerin analizinde, Aciklayici faktor analizi
gerceklestirilmeden once, orneklem biiyiikliiglintin faktor olusturmak icin elverisli olup olmadigini
tespit etmek icin Kaiser-Meyer-Olkin (KMO) testi gerceklestirilmistir. Gergeklestirilen analiz
neticesinde  KMO degerinin .91 oldugu belirlenmistir. Elde edilen bulgular dogrultusunda,
kullanilacak 6rneklemin faktor analizi uygulamak i¢in “iyi” oldugu sonucu elde edilmistir (Can, 2014;
Kline, 2011). Ayrica KMO degerinin 0.60’ 1n iizerinde olmasi1 ve Bartlett testinin de anlamlilik
diizeyinde bulunmasi, veri setinin ¢ok degiskenli normal dagilim gosterdiginin kanitidir (Biiyiikoztiirk,
2002; Tavsancil, 2005).

Tablo 2. KMO ve Bartlett's Testi Analizi Sonuglari
Kaiser-Meyer-Olkin Measure of Sampling Adequacy. ,915

artlett's Test of Sphericity Approx. Chi-Square 1577,668
df 105
Sig. ,000

(x?/ 164y = 1577,668; p <.01)

Calismada Bartlett kiiresellik testi sonucglarina bakildiginda ki-kare degerinin dikkat cekici oldugu
goriilmektedir. Bu sonuca dayanarak veri setinin faktér olusumu igin elverigli oldugu goriilmiistiir
(Tavsancil, 2005). Faktor analizinde dik ve egik olmak tizere iki ¢esit dondirme teknigi
bulunmaktadir. Faktorler arasi iliski olmadigi diisiiniildiigiinde dik dondiirme teknikleri, iliski oldugu
diistiniildiigiinde ise egik dondiirme teknikleri tercih edilmektedir (Biiyiikoztiirk, 2002). Calismada,
Ogretmen Yabancilasma Olgeginin faktdr desenini agia ¢ikarmak icin metot olarak temel bilesenler
analizi, faktorlerin birbirleriyle iligkili oldugu diisiiniildiigiinden ve temel bilesenler analizi
(Component Correlation Matrix) degeri 0,30’dan (Fung ve Le Drew, 1987) biiyiikk oldugu i¢in egik

dondiirme yontemlerinden direct oblimin egik dondiirme yontemi uygulanmustir.

Analiz neticesinde, degerlendirilen 15 maddenin 6z degeri 1’in iizerinde olan ti¢ faktorden olustugu
gorlilmektedir. Yapilan Olgegin faktorlerinden ilki “ise yabancilagsma”, ikinci faktori “kuruma
yabancilasma” ve son faktorii ise “iletisim” dir. Ug faktorii kapsayarak yapilan analizde; birinci
faktoriin % 56.013, ikinci faktoriin % 9.57, ligiincii faktoriin % 6.15 diizeyinde ortak varyansa katki
sagladigi gorilmistiir. Belirlenen {i¢ faktoriin toplam varyansa katki orani ise %71.74’tiir. Analiz
neticesinde ulagilan faktor deseni, ortak varyanslari ve maddelerin faktor yiikk degerleri ve Tablo 3°de
verilmistir.

Tablo 3. Ogretmen Yabancilasma Olgegi AFA’ya gore faktdr yapist

Maddeler Faktorler
s12 .910
s16 .865
s13 .835
s18 764
s10 749
s17 735
528 .678
s6 .905
s5 .758
s8 697
s4 582
s19 .399
522 .883
523 .862
520 .696
% varyans 56.013 9.57 6.15
Toplam % varyans 71.742
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Giivenirlik 91 .86 .82
Giivenirlik genel .95

KMO 915

Bartlett 1577.668 (p=.000)

Tablo 3’te de goriildiigii gibi, dlgek %71.742 oraninda bir varyansla agiklanmaktadir. Ayrica faktor
kapsaminda maddeler icerik agisindan degerlendirildiginde, belirlenen {ii¢ faktérden kuruma
yabancilasma boyutu 7 madde, ise yabancilagsma boyutu 5 madde, iletisim boyutu ise 3 maddeden
olugmaktadir. Bunun yani sira giivenirlik degerlerinin de genel olarak iyi oldugu ve genel anlamda
giivenirligin .95 oldugu gozlenmektedir. Agiklayici faktdr analizi neticesinde elde edilen ti¢ faktorlii
yapinin gegerligini degerlendirmek amaciyla dogrulayici faktor analizi (DFA) yapilmistir ve analiz
sonucu bir madde 6l¢ekten ¢ikarilmustir.

Modelin iyilestirilmesi ve s6z konusu degerlerin kabul edilebilir sirlar ¢er¢evesinde olmasi amaciyla
program tarafindan Onerilen modifikasyon Onerileri incelenmistir. Kuruma yonelik boyutu 4. — 5.
madde; ise yonelik boyutu 6. — 8. madde ve 27. — 28. madde ¢iftlerinin hata varyanslar1 arasinda iligki
tanimlanmasi Onerilmis, Onerilen modifikasyonlar sonrasi gerekli diizenlemelerle ¢alisma yeniden
diizenlenmistir. Gelistirilmis olan 6l¢egin DFA ile ilgili l¢iim modeli ise Sekil 1°de goriilmektedir.

Sekil 1. Ogretmen Yabancilasma Olgegi dogrulayici faktér analizi ol¢iim modeli

Sekil 1°de Egitim orgiitlerinde dgretmenlerin yabancilasma diizeyi ile ilgili olarak boyutlar1 ve bu
boyutlar kapsaminda degerlendirilen maddelere dogrulayic1 faktor analizi uygulanmis ve bir model
olusturulmustur. Olusturulan bu modele iligskin uyum indeksleri ise Tablo 4’te yer almaktadir.
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Tablo 4. Ogretmen Yabancilasma Olgegi Dogrulayic1 Faktdr Analizi I¢in Uyum Iindeksleri

x?% Sd P x%/sd CFI NFI RMSEA

183,258 84 .000 2.18 .93 71 .092

Tablo 4’teki DFA tarafindan olusturulan modelin uyum indeksleri goz Oniine alindiginda;
x2/sd’nin 3’iin altinda bir degere sahip olmasi, uyumun kabul edilebilir oldugunu, CFI degerinin 0,92
olmasi, iyi bir uyumun oldugunu ve RMSEA degerinin 0,08 olmasi da uyumun kabul edilebilir
oldugunu belirtmektedir (Hooper vd., 2008; Tabachnick ve Fidel, 2001). Verilerin islendigi program
yardimiyla AFA ile olusturulan o6lgegin dogrulanmasi ig¢in Dogrulayici Faktér Analizi (DFA)
uygulamasi yapilmistir. Agiklayici faktor analizi neticesinde, gelistirilen olgekte {i¢ faktoriin yer aldig
gorilmistir. Bu faktorler; ise yabancilasma, kuruma yabancilasma ve iletisim olarak
isimlendirilmigtir. Bu ii¢ faktorli yapiyr olusturan maddelerin faktor yiik degerlerinin .50 ile .95
arasinda degistigi gdzlenmistir. Ug faktorlii Ogretmen Yabancilasma Olgeginin acikladigi toplam
varyans %71.742°dir. 15 maddeden olusan bu olcegin yap1 gegerligi icin gerceklestirilen DFA
sonuglarinda, dlgegin x2/sd oram 2.18 bulunmustur. Elde edilen deger, Slgegin uyumlu oldugunu
ortaya koymaktadir.

Sonug¢ ve Tartisma

Yapilan bu ¢alismada, egitim orgiitlerinde ¢alisan 6gretmenlerin, yabancilagsmanin nedenlerine yonelik
goriislerini degerlendirmek, diizey ve boyutlarini belirlemek ve buna iliskin bir 6l¢egin gelistirilmesi
amaglanmustir. Ogretmenler, en fazla yabancilasmaya sebep olan etkenleri, isle, kurumla ve iletisim ile
ilgili olarak belirtmiglerdir. Kurumlardaki biirokratik yapi ile 6gretmenlerin yabancilasmasi arasinda
iligki oldugu Hoy vd., (1983)’nin ve dgretmenlerin ise yabancilasmasiin okulun merkezilesmesi ve
etkililigi arasinda bir araci vazifesi gordiigii (Johnson ve Ellet, 1992) calismasinda da ifade edilmistir.

Yabancilasmanin diizey ve boyutlarin1 belirlemeye yonelik olarak da oOncelikle 6gretmen
yabancilagsmasinit konu alan bir madde havuzu olusturulmusg, ilgili uzman goriisleri de
degerlendirilerek bazi maddelerde diizeltmeler yapilmis ve daha sonra 6n uygulamasi i¢in uygun
bicime getirilmistir. Olusturulan 6rnek formun pilot uygulamasi gergeklestirilmis ve son hali
verilmistir. Ogretmen Yabancilasma Olceginin ii¢ faktdrden olusmus modeli dogrulayici faktor analizi
ile dogrulanmistir. Bu da gelistirilen dlgegin yap1 gecerliligine sahip oldugunu ifade edebilir.

Alanyazin incelendiginde ogrencilerin yasadigi yabancilasma duygusunu, Ogrencilerin okula
yabancilagsma algisini, d6gretmenlerin ise ve kurumlarina yabancilasma diizeylerini 6l¢meye doniik
farkli ¢alismalara rastlanmistir (Caglar, 2012; Elma, 2003; Eryilmaz, 2010; Simsek vd., 2015). Ancak
orgiitsel amagclara ulagilmasi ve nitelikli 6grenme ortamlarinin olusturulmasi konusunda basat role
sahip O0gretmenlerin yabancilagma algisinin belirlenmesine yonelik yeterli sayida 6l¢egin olmadig:
goriilmiistiir. Bu nedenle buna yonelik bir 0Olgegin gelistirilmesinin alanyazina katki sunacagi
diistiniilmektedir.

Sonug olarak, Ogretmen Yabancilasma Olgeginin ii¢ faktdrlii yapisinin kullamlabilir, gegerli bir 6lgek
oldugu ifade edilebilir. Arastirma verilerinin ilk ve ortaggretim diizeyinde gorev yapan
Ogretmenlerden saglanmasi sebebiyle bu gruplar gz oniine alinarak, kullanilabilir bir 6lgek oldugu
diistiniilebilir ancak Yiiksekogretimde gorev yapan egitimciler i¢in uygun olup olmadigi, bu alanda
yapilmis diger arastirmalarin bulgularina bagl olarak degerlendirilebilir.
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Ogretmen Yabancilasma Olgegi

Kesinlikle Katilmiyorum | Kismen Katiliyorum | Tamamen
Katilmiyorum Katiliyorum Katiliyorum
1.Sartlar farkl1 olsayd: baska bir iste 0O 0O 0O 0O 0O
caligmayu isterdim. (S6)
2.Yaptigim isin bana bir sey kattigini 0O 0O 0O 0 0O
diistinmiiyorum. (s12)
3.Yaptigim isin kuruma bir katki 0O 0O 0O 0 0O
sagladigini diigtinmiiyorum. (516)
4.Bazen bu isi neden yaptigimi 0O 0O 0O 0 0O
anlayamiyorum. (S13)
5.Yaptigim isin beni yansittigini 0O 0O 0 0 0O
soyleyemem. (s5)
6.Isimin yeni beceriler i¢in firsat 0O 0 0 0 0O
sagladigini diigiinmiiyorum. (518)
7.Isim sahip oldugum becerileri O O O 0 O
kullanmami engelliyor. (S17)
8.Isim yeteneklerimi kullanabilmem i¢in | 0O 0O 0 0O
gerekli ortami saglamiyor. (S10)
9.Isimin mesleki becerilerimi O O O 0 O
gelistirecegini diistinmiiyorum. (528)
10.Isime katki sagladiginm O O O 0 O
diistinmiiyorum. (s8)
11.Is yerindeki insanlarla is disinda 0O 0O 0O 0 0O
iliskiyi gereksiz goriiyorum. (s20)
12.Isyerinde iletisimi sinirl tutmak 0O 0O 0O 0 0O
gerektigine inaniyorum. (s22)
13.Siirekli ayni yiizleri gormek beni 0O 0O 0O 0O 0O
bunaltiyor. (s23)
14.Meslegime bakisimin olumsuz yonde | 0O 0O 0 O
degistigini diisiiniiyorum. (s4)
15. Bu meslegin beklentilerini 0O 0O 0O 0 0O

karsiladigini diisiinmiiyorum. (S19)

Not: Bu 6l¢egi caligmalarinda kullanmak isteyen arastirmacilarin ayrica izin almalarina gerek yoktur,
gerekli atif yapilarak bu 6l¢ek kullanilabilir.
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