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Oz

Bu caligmanin amaci, ABD finiversitelerinde burslu statiide lisansiistii egitim goren Tiirk
ogrencilerin akademik uyum deneyimlerini kesfetmektir. Ogrencilerin deneyimleriyle ilgili
derinlemesine bilgi elde etmek i¢in fenomenolojik aragtirma metodu kullanilmistir. Amagh
ornekleme yontemi ile 13 katilmei belirlenmis ve katilimcilarla derinlemesine miilakatlar
yapilmistir. Yapilan miilakatlar kayit altina alinmis ve metne aktarilmistir. Miilakat metinlerinin
analiz edilmesi ile temalar belirlenmistir. Bu temalar, egitim sistemi (pedagoji) ve akademik
personelle iliskiler olmak tizere iki kategoride tasnif edilmistir. Egitim sistemi ile ilgili tecriibe edilen
temalar; ders sorumluluklarinin (6devlerin) fazla olmasi, alan uyusmazligi, siifi¢i katilim sorunu,
kritik diigiinme, literatiir taramasi ve 6grenim kaynaklarina (laboratuvar cihazlart vs.) uyum olarak
tespit edilmistir. Tiirk 0&grencilerin akademik personelle iliskilerinin iyi oldugu ancak
danismanlariyla yaygin sorunlar yasadiklart anlasiimaktadir. Ogrencilerin kiiltiirel aliskanliklar1 ve
burs statiilerinden kaynakli sorunlar ise bu kategoride one ¢ikan temalar olarak tespit edilmistir. Bu
calisma neticesinde Yurt Dig1 Egitim Programi, 6grenciler, danismanlar ve Tirk akademik camia

i¢in bazi ¢ikarimlarda bulunulmustur.
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Giris

Uluslararas1 anlagsmalar kapsaminda 6grenci degisim programlarinin uygulanmasi modern
bir olgudur. Degisim programlarmin temel amaci, iilkeler arasinda karsilikli anlayis
gelistirmek ve yenilik transfer etmektir (Ward vd., 2001). Kiiresellesme ile birlikte ticaret
bariyerlerinin yikilmasi, teknoloji ve iletisim alaninda meydana gelen gelismeler,
uluslararas1 6grenci hareketliligin kiiresel dlgekte genislemesine (Hechanova-Alampay ve
dig., 2002) ve 6.4 milyona ulasmasina neden olmustur (Institute of International Education
(IIE), 2022). ABD, Ikinci Diinya Savasi’ndan beri uluslararasi dgrenci haretliliginden en
fazla pay alan iilkedir. Yiiksekdgretim kurumlarinin giiglii altyapisi ve teknolojik listlinligii
nedeniyle uluslararasi 6grencilerin en dnemli destinasyonu olan ABD, 2018 yilinda yaklasik
1,1 milyon 6grenciyi misafir etmis (Project Atlas, 2018) ve 6grencilerden 40.5 Milyar Dolar
gelir elde etmistir (NAFSA, 2018).

Uluslararasi egitim, kiiltiirel etkilesimin ve bilgi paylasimin kiiresel 6l¢ekte yayginlik
kazanmasina, bireysel boyutta ise Ogrencilerin yabanci dil 6grenmelerine, yeteneklerini,
Ozgilivenlerini ve yaraticiliklarini gelistirmelerine ve diinya goriislerini genisletmelerine
neden olmaktadir (Hechanova-Alampay vd.., 2002). Arastirmalar, elde edilen bu faydalarin
kolaylikla elde edilmedigini ve egitim siireclerinin de sorunsuz bir sekilde islemedigini
gostermektedir. Baska bir tilkenin dilini 6grenmek, kiiltiir ve egitim sistemine adapte olmak
ve zorluklarin iistesinden gelmek Ogrencilerin kiiltiirel, psikolojik ve akademik uyum

sorunlar1 yagsamalarina neden olmaktadir (Bevis ve Lucas, 2007; Wang, 2004).

Uluslararas1 6grenciler, ABD’ye gelis amaclart ve vize statiileri temelinde
tanimlanarak diger gdgmen kategorilerden farklilastiriimaktadirlar (IIE, 2022). Ogrenciler,
farkli kiiltiirel kategorilerden gelmis olmalarina ragmen, uluslararasi 6grenci ve kiiltiirlesme
deneyimini paylasma temelinde ortak bir paydaya sahiptirler (Sumer, 2009). Kiiltiirlesme
deneyimi tiim uluslararas1 6grencilerin yasadigi zorlu bir siiregtir. Ancak yasanilan bu
zorluklar, ogrencilerin geldikleri {ilkeler veya Kkiiltiirlere bagli olarak farkli diizeylerde
deneyimlenmektedir (Mwangi vd.., 2019; Wang, 2009). Bu nedenle artan sayida akademik
calisma, 6grencilerin geldikleri iilke ve bolgeleri dikkate almaktadir (Alsahafi ve Shin, 2017;
An-Ra, 2016; Mwangi vd., 2019; Poyrazli vd., 2001; Segosebe, 2017; Wang, 2003; Ward,
2004; Zhu ve Bresnahan, 2018).

ABD yiiksekogretim kurumlarinda 6grenim goren Tirk ogrenciler, uluslararasi
ogrencilerin bir alt-kategorisi olarak degerlendirilebilir. Bu alt-kategori, Amerikan akademi

kiiltiirtinii, kendisine 0zgli nitelikleri ile deneyimlemektedir. Tiirkiye, Dogu ve Bati’nin
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kesisim noktasinda, Osmanli Imparatorlugu’nun bakiyesi, sekiiler ve demokratik bir iilkedir

(Bourkholder, 2014). Tiirk 6grencileri, Uzak Dogu, Arap cografyasi, Afrika ve Avrupal
ogrencilerden  farklilastiran ~ faktorler, iilkenin  kendisine has  niteliklerinden
kaynaklanmaktadir. Uluslararas1 6grencilerle ilgili yapilan genel tespitler, Tiirk 6grencilerin
tiim sorun alanlarmi igermeyebilir. Halihazirda Tiirk 6grenciler tizerinde yapilmis ¢ok az
saylda arastirma mevcuttur. Bu nedenle Tiirk 6grencilerin akademik uyum zorluklarin

kesfedebilmek i¢in bu alanda yapilmis daha fazla sayida arastirmaya ihtiyag¢ vardir.

Tirk ogrencilerle ilgili 1950-2000 arasinda literatiirde herhangi bir arastirma
goriinmemektedir. Davis’in (1971) yaptig1 aragtirma 6grencilerin iilkelerine dondiikten sonra
yasadiklar1 adaptasyonla ilgili oldugundan dolay:1 dikkate alinmamistir. Tiirk 6grencilerle
ilgili bilinen ilk arastirma, Poyrazli vd. (2001) tarafindan yapilmistir. Ogrencilerin uyum
sorunlar1 iizerinde nicel olarak tasarlanmis olan bu arastirma, Ingilizce yeterliligi iyi olan
Ogrencilerin iyi bir not ortalamasina sahip olduklarini, Ogrencilerin ¢alismalarinda
ilerledikge ortalamalarinin yiikseldigini, ayrica burslu olan 0Ogrencilerin burssuz olan
Ogrencilere gore daha fazla zorluk cektiklerini tespit etmistir. Bu tarihten sonra yapilan bazi
arastirmalar (Avci, 2017; Bektas vd., 2009; Duru ve Poyrazli, 2007; Kilinc ve Granello,
2003) ise Ogrencilerin yagam memnuniyeti, kiiltiirlesme stresi, psikolojik adaptasyon
sorunlar1 ve psikolojik iyi olus durumlari ile ilgilidir. Bourkholder (2014) ve ilhan ve
Orug’un (2020) yaptiklar1 arastirmalar ise genel nitelikte arastirmalardir. Tatar (2005)
ogrencilerin siif i¢i katilim faaliyetlerini konu edinen nitel bir aragtirma yapmistir. Bu
arastirma, Tiirk ogrencilerin siniflarda sessiz ancak dersi aktif takip ettiklerini, anlamli
bulduklar tartismalara da katildiklarini tespit etmistir. Tiirk 6grencilerin uyum sorunlarini
ele alan bir baska arastirma ise Yildirim (2009) tarafindan yapilmistir. Nicel olarak
tasarlanan bu arastirma, 6grencilerin uyumlarina etki ettigi diistiniilen dil, egitim farklilig1 ve
akademik programlarin yapisini konu edinmistir. Grup goriismesi ile desteklenen bu ¢alisma
onemli sorunlar: tespit etmis olmasina ragmen sadece ikili diploma programina tabi olan
lisans Ogrencilerini 6rnekleme dahil ettiginden elde edilen sonuclarin genellenebilme
noktasinda siirlilik tasidigi diisiiniilmektedir. Son olarak, Karayigit (2021) bursluluk
statlilerine gore Ogrencilerin iiniversite egitimlerinde deneyimledikleri zorluk diizeylerini
arastirmigtir. Elde edilen bulgulara gére burslu 6grencilerin burssuz olan 6grencilere gore
daha fazla zorluk deneyimledikleri tespitinde bulunmustur. Ancak ogrencilerin hangi
konularda zorluk ¢ektikleri konusu belirtilmemistir. Gortildiigl gibi, 6grencilerin akademik

uyum sorunlarini, 6grencilerin yasadiklari deneyime dayanarak nitel bir yontemle ele alan
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bir calismaya rastlanmamistir. Literatiirdeki bu bosluk nedeniyle nicel arastirmalar

(Karayigit, 2021; Yildirim, 2009) Tiirk 6grencilerin akademik uyumlar1 {izerine nitel
caligmalara ihtiyag duyuldugunu belirtmislerdir. Cilinkli nicel g¢alismalarin bulgularinin
arkasindaki “ni¢in” sorularina cevap bulma ihtiyact mevcuttur. Bu nedenle bu ¢alisma, ABD
tiniversitelerinde burslu statiide lisansiistii 6grenim goren Tiirk 6grencilerin akademik uyum

deneyimlerini fenomenolojik bir yontemle kesfetmek amaciyla tasarlanmaistir.

En genel anlamiyla uyum, ¢evresel taleplere yanit olarak bireylerde veya gruplarda
meydana gelen degisiklikleri ifade eder (Berry, 1997; Sumer, 2009; Wang, 2004).
Kiiltiirlesme teorileri uyum kavrami i¢in bir referans cercevesi olusturmaktadir (Berry,
1997). Kiiltiirlesme, farkli kiiltiirel gruplarin dogrudan temasi neticesinde gruplarda
meydana gelen degisim olarak tanimlanmistir (Haviland, 2011; Redfield vd., 1936). Bu
degisimin 6zne boyutundaki uyumuna psikolojik adaptasyon, toplum boyutundaki uyumuna

ise sosyokiiltiirel adaptasyon denir.

Bu calismada akademik uyum kavrami, lisansiistii egitim goren uluslararas1 Tiirk
ogrencilerin, ABD’deki akademik c¢evrenin taleplerine uyum saglamak icin gecirdikleri
siire¢ olarak tanimlanacaktir. Cevresel uyum talebi, egitim pedagojisi ve akademik topluluk
degiskenleri iizerinden degerlendirilecektir. Egitim pedagojisi, egitim-6gretim sistemini ve
tekniklerini icerirken akademik topluluk ise Ogrenci-O6gretim {iyelerinin iligkilerini
kapsamaktadir. Bu iki degisken Amerikan akademik kiiltiiriinii olusturan iki Onemli
bilesendir. Tiirk 6grencilerin bu iki bilesene uyum siiregleri bu c¢alismanin odak noktasini
olusturmaktadir. Calisma bu yoniiyle bu alandaki literatiire katki saglamay1 ve bu alanda

faaliyet gosteren kurumlara ve kisilere faydali sonuclar iiretmeyi hedeflemistir.
Asagidaki sorular bu arastirmaya yon vermistir:

1) ABD {iniversitelerinde, lisansiistii egitim goren Tiirk 6grenciler, egitim pedagojisi

ve 0grenme stratejileri ile ilgili nasil bir tecriibeye sahiptirler?

2) ABD fniversitelerinde, lisansiistii egitim goren Tiirk oOgrenciler, akademik

personel ve dgrencilerle nasil bir uyum siireci deneyimlemislerdir?
Literatiir Taramasi

Bu calismada literatiir, akademik uyum kavramini ve bu kavrami tanimlayan degiskenler
esas almarak taranmistir. Tsen ve Newton (2002), akademik uyum kavramini; dil, egitim
sistemi ve 0grenme yontemi degiskenleri ile iliskili oldugunu belirtmislerdir. Ward (2004),

belirlenen bu {i¢ degiskene ek olarak dgretim iiyeleri ile iliskiler ve sosyokiiltiirel ¢evrenin



Tutar/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 58, 515-550, 2023 519
de akademik uyum iizerinde etkili faktorler oldugunu tespit etmistir. Bu calismada Tiirk

Ogrencilerin akademik uyumlarim1 yapisal diizeyde etkileyen ¢ faktoriin oldugu
diistiniilmektedir: Dil, egitim sistemi (pedagojsi) ve 6gretim {iiyeleri ile iliskiler. Dil sorunu,
uluslararas1 6grencilerle ilgili yapilan tiim arastirma tespitlerinde ilk sirada yer almaktadir
(Can vd., 2021; Chen, 1999; Mori, 2000; Segosebe, 2017). Ayrica, Tiirk 6grenciler iizerine
yapilmig ¢aligmalarda, dilin 6grenciler i¢in 6nemli bir bariyer teskil ettigi tespit edilmistir.
Bu nedenle bu calismada dil faktorii yerine egitim pedagojisi ve akademik personel ile

iliskilere agirlik verilecektir. Bu iki degisken esas alinarak literetiir taramasi yapilacaktir.

ABD egitim sistemine uyum, uluslararasi Ogrencilerin zorlandiklar1 konularin
basinda gelmektedir. ABD egitim sisteminde Ogrenci-merkezli bir pedagoji
uygulanmaktadir. Ogrenci- merkezli pedagojik bir yaklasimda dgrenciler, §grenme siirecinin
merkezinde yer almaktadir. Ogretim iiyeleri ise 6grenme siirecini kolaylastirici bir fonksiyon
icra etmektedirler. Ogretim {iyesi, dersin gergevesini, ana kavramlarmni, gretme teknigini iyi
belirledikten sonra uygulamanin 6grenci tarafindan yapilmasini saglayarak 6grenmenin
diisiinsel ve eylemsel olarak igsellestirilmesini amaglamaktadir. Bu nedenle bu pedagoji,
ogrencinin sinifta aktif katilimmi saglamak {izere miifredat gelistirmektedir. Ogrencinin
smifta konusmasi, sunum yapmasi, grup miizakerelerine katilmasi, kitap boliimlerinden
Ozetler ¢ikarmasi beklenmektedir (Wang, 2003). Coklu notlandirma sistemi bu etkinliklerin
tiimiine eslik ederek dgrencinin her etkinlikten puan almasini saglamaktadir. Sonug olarak
bu pedagoji, “sorgulamak, elestirmek, cliriitmek, iddia etmek, tartismak ve ikna etmek”
(Major, 2005, p. 85) felsefesine dayanmaktadir. Bu felsefe sinifta tek tarafli (6gretmen) bilgi
aktarimi yerine bilginin karsilikli (diyalojik: 6gretmen-6grenci) olarak insa edilecegini

varsayan Sokratik bir anlayisa dayanmaktadir (Campell ve Li, 2008).

Bati kiiltiiri disindan gelen 6grencilerin alisageldikleri pedagoji, 6gretmen-merkezli
bir pedagojidir (Alsahafi ve Shin, 2017; Brown, 2008; Major, 2005; Wang, 2003). Bu
pedagojide 6gretim iiyesi, 6grenme silirecinin merkezinde, bilginin aktaricisi ve rol model
olma niteligine sahiptir (Chen, 1999; Wang, 2003). Bu 6grenme tarzi 6gretmen-bagimli bir
tarzdir. Ogrenci; pasif, alici, sorgulamayan ve kendisine verileni ezberlemekle miikelleftir

(Major, 2005).

Hofstede (2001) pedagoji tarzlarinin bireyselci ve kollektivist kiiltiirlerin neticesinde
sekillendigini ve Ogrenci ve Ogretmenlerin buna goére davranis kaliplar gelistirdigini
belirtmektedir. Hofstede (2001), teorisini giic mesafesi, bireyci ve kollektivist kiiltiir

kavramlar ile agiklamaktadir. Giicli, baska kisinin davranisini belirleme potansiyeli, s6z
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konusu davranisi belirleme derecesini ise giic mesafesi olarak nitelendirmistir (p. 83).

Yaptig1 calismayla Gii¢ Mesafesi Indeksinin (GMI) bireyci toplumlarda diisiik, kollektivist
toplumlarda yiiksek oldugunu gostermistir. Bu nedenle kollektivist kiiltiirlerde egitim-
ogretim siirecinde ogretmenin merkezi bir agirligi vardir. Ogretmen; baba, rol-model,
bilginin kaynagi hiikmiindedir. Bilgilendirme, 6gretmenden Ogrenciye dogru tek tarafli
olarak isleyen bir siiregtir. Ogrenci, gelen bu bilginin kaynagini ve siirecini sorgulama hak
ve yetkinligine sahip degildir. Chen’e gore (1999) Konfiigyiiscii: "0gretmen 6gretmendir ve
ogrenci Ogrencidir" felsefesinden etkilenen Asya sistemi, saygi ve diizeni vurgulamak i¢in
profesor ve O0grenci arasinda giiglii bir mesafe anlayisi tasir. Asya kiiltiirlerinde, 6gretim
yapisi temel olarak profesor bilginin kaynagi ve 6grenci bu bilgiyi alan bir modeli izler (p.
54). Ogrenci bu nedenle sinifta sessiz, notunu alan ve eve gidince bu notu ezberlemekle
miikelleftir. MacCargar (1993) yaptig1 arastirmada, kollektivist kiiltiirden gelen 6grencilerin
hatalarinin daha ¢ok diizeltilmesini talep ettikleri, 6gretim iiyelerinin ise siirecten daha ¢ok

sonuca dnem verdiklerini tespit etmistir (aktaran Ward vd.., 2001).

Farkli egitim pedagojileri, O0grenme stratejilerini ve tekniklerini de belirler.
Ogretmen-merkezli egitim pedagosinde bilginin kaynagi ogretmen oldugundan dolay1
Ogrenci O6grenmeyi dinleme yoluyla gerceklestirir. Bu egitim pedagojisinde dinleme daha
baskin bir 6grenme tarzidir. Ogrenci-merkezli egitim sisteminde ise dgrencinin 6gretmenden
bagimsiz olarak o6grenme teknigi vardir. Bu nedenle Bennett (1999) belirli 6grenme
tarzlarimin, belirli kiiltiirlerde baskin olma egiliminde oldugunu belirtir. Onun temel
kavramlastirmasina gore, iki tarz 6grenme bicimi vardir: Alan-bagimli ve alandan bagimsiz
ogrenme tarzi. Birincisinde 6grenci, disiplinin kurallaria siki sikiya baghdir. Sosyal ¢evre
dgrenci igin 6nemli motivasyon kaynagidir. Ogrenci, kendi bagma &zgiin bir alan belirleyip
ilerleyemez. Alandan-bagimsiz 6grenen kisiler ise analitik diisiinceye dnem verir, bireyci,
sorgulamay1 ve bagimsiz ¢alismay1 tercih ederler. Kendi 6grenmelerini yapilandirirlar ve
motivasyonlart kendi Ogrenmelerinden kaynaklanmaktadir. Digsal faktorlere ¢ok Onem
vermezler. Bennett, 6grencilerin tiimiiyle alan-bagimli ya da alan-bagimsiz olarak tasnif
edilemeyecegini belirtmektedir. Ancak uluslararast 6grenciler baglaminda Dogu Asya
tilkelerinden gelen &grencilerin ¢ogunlukla alan-bagimli, Amerikali dgrencilerin ise alan-

bagimsiz olma egiliminde olduklarini belirtmistir (aktaran; Wang, 2004).

Sonug olarak, bireyci kiiltiirden gelen 6grencilerin daha rekabetci, 6zgiiveni yliksek
ve sinifta fikirlerini sdylemekten ¢ekinmeyen bir tutuma sahip olduklari, kollektivist

kiiltiirden gelen 6grencilerin ise ortama gore hareket ettikleri, goriis ileri siirmek ve bu
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goriisle ilgili tartisgmak istemeyen bir yaklasim ortaya koyduklar: tespit edilmistir. Ancak

uluslararas1 Ogrencilerin kiiltiirlesme neticesinde, bir 0Ogretim metodu olarak kritik
diisiinmeyi ve 6gretim liyeleriyle yakin iliski i¢inde olmay1 begendikleri ve takdir ettikleri

tespit edilmistir (Liberman, 1994, aktaran Ward vd., 2001).

Akademik bir kurumda, akademik toplulugun (6gretim tiyeleri, arastirma gorevlileri
ve O0grenciler) iliskilerini belirleyen referans ¢ergeve akademik kiiltiirdiir. Akademik kiiltiir,
toplumsal kiiltiiriin deg§er ve normlarin1 derinden paylasir. Bilimsel paradigmanin akademik
camia tarafindan bir “fikir ve deger olarak paylasilmasi,” (Kuhn, 1996, p. 187) akademik
toplulugu farklilagtiran ve alt kiiltiir kategorisi yapan en Onemli Ozelliklerin basinda
gelmektedir. Bilimsel paradigmanin isleyisi ayni olmakla birlikte bu paradigmanin
kurumsallig: kiiltiirlere gore farklilik gostermekte ve akademik teamiillere yon vermektedir.
Bu akademik teamiiller (conventions) belli fikirler, degerler ve normlar etrafinda

sekillenmekte ve bir toplulugun akademik kiiltiiriinii olusturmaktadir.

Akademik kiiltiirlesme, farkli bir akademik kiiltliriin temsilcileri olan dgrencilerin
yeni geldikleri akademik kiiltiirle siirekli temas halinde olmalar1 ve ona uyum saglama
siireci olarak tanimlanabilir. Buna gore akademik uyum, uluslararasi 6grencilerin katildiklar
yeni akademik camianin taleplerine uymalaridir. Uluslararas: bir 6grencinin, sosyal hayata
dair intibakinda kendi kiiltiirii ile yeni kiiltlir arasinda bazi sentezler yapabilir. Ancak basarili

olmak istiyorsa sentez yapamayacag tek alan akademik uyumdur (Brown, 2008).

Sonug olarak, literatiir taramasi, ABD akademik kiiltiiriniin hem egitim pedagojisi
ve hem de akademik personel ve Ogrenci iligkileri agisindan Tiirkiye’deki akademik
kiiltiirden farkli oldugunu gdstermektedir. Ogretmen-merkezli sistemden 6grenci-merkezli
sisteme gecis yapmak, Ogrenciler i¢in zorlayact bir siire¢ oldugu anlasilmaktadir. Bu

caligma, Tiirk 6grencilerin bu siireci nasil deneyimledikleri iizerinde durmaktadir.
Yontem

Aragtirmalar (Karayigit, 2021; Poyrazli vd., 2001) ABD iiniversitelerine giden dgrencilerin
deneyimledikleri akademik uyum zorluklarina isaret etmektedir. Bu zorluklarin ne olduguna
dair derinlemesine bilgi elde etme ihtiyaci, bu arastirmanin fenomenolojik bir yontemle ele
alinmasi1 gerektirmistir. Fenomenolojik yontem i¢in katilimcilarin  deneyimi esastir
(Cresswell, 2014). ABD'de 6grenci olma deneyimi, Ogrencilerin paylasilan deneyimleri
yoluyla sosyal ve baglamsal olarak insa edilmektedir. Bu nedenle sosyal insa teorisi bu

calisma i¢in bir zemin ve metodolojik bir temel saglar. Fenomenolojik ydntemde
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arastirmaci, veri toplamak, temalar1 belirlemek, bu temalar iligskilendirmek ve durumu

aciklamak i¢in sistematik prosediirler izler (Creswell ve Poth, 2018).
Orneklemin Belirlenmesi ve Katiimeilarin Nitelikleri

Nitel arastirmalarda, bir 6rneklemin belirlenmesi, aragtirmacinin bilgisine, deneyimine ve
muhakemesine baglidir. Amaglh (purposive) drnekleme yaklasimi, arastirmaciya giliven ve
Ozgiirlik verir ancak bu durumda 6rneklem se¢imi hatali olma potansiyeli tagir (Mills ve
Gay, 2019). Katilimcilar secerken net kriterler belirlemek, 6rneklemde bu tiir 6nyargilardan
kaginmak icin esastir. Mills ve Gay (2019, s. 159), katilimc1 segilirken katilimcinin iig
ozelligine dikkat cekerler: katilimer "konuyla ilgili fikir sahibi olmali ve fikirlerini
aktarabilmeli, arastirmaciyla etkili iletisim kurabilmeli, arastirmacinin yaninda rahat olmalr."

Miilakat, bu yetkinlige sahip olan katilimcilarla yapilmalidir.

Bu calismada, fenomenin derinlemesine kesfini yapmak i¢in 13 burslu 6grenci ile
miilakat gergeklestirilmistir. Katilimcilar, yiiksek lisanslarini  Amerika’nin  muhtelif
tiniversite ve bolimlerinde tamamlamig, akademik uyum baglaminda yasanan zorluklarin
tiimiini tecriibe etmis ve yasadiklar1 tecriibeyi geriye doniik kritik edebilme yetkinligine
sahiptirler. Katilimcilar; cinsiyet, akademik alan, akademik diizey ve arastirma konusuna
katkida bulunma isteklerine gore se¢ilmislerdir. Katilimcilarin burslu statiide olmalari,
Tirkiye’de benzer akademik tecriibeye sahip olmalari, benzer dil egitimi siireglerinden
geemis olmalar1 nedeniyle ABD {iniversitelerindeki Tiirk burslu 6grencileri temsil ettikleri
diistiniilmektedir. Arastirma siirecinde ve sonrasinda katilimcilarin kimliklerinin ifsa
olmamasi i¢in tiim tedbirler alinmistir. Katilimcilarin cinsiyet, 6grenim alanm1 ve 6grenim
statiisii disindaki degiskenler paylasilmamistir. Ankara Yildirim Beyazit Universitesi, Sosyal

ve Beseri Bilimler Etik Kurulu onayindan sonra (06/07/2022) miilakat siireci baglamistir.

Tablo 1

Katilimcilarin Kod, Cinsiyet, Béliim ve Egitim Statiileri

Katilimc1 Kodlar1 ~ Cinsiyet  Bdliimler (Alanlar) Statiiler (Diizey)

KO1 Kadin Mihendislik Yiksek Lisans

K02 Erkek Mihendislik Yiksek Lisans

K03 Erkek Miihendislik Doktora
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K04 Erkek Tarim Yiiksek Lisans
K05 Kadin Sosyal Bilimler Doktora
K06 Erkek Miihendislik Doktora
K07 Erkek Tarim Yiiksek Lisans
K08 Kadin Tarim Yiiksek Lisans
K09 Kadin Sosyal Bilimler Doktora
K10 Erkek Sosyal Bilimler Doktora
K11 Erkek Miihendislik Yiiksek Lisans
K12 Erkek Sosyal Bilimler Doktora
K13 Kadin Miihendislik Yiiksek Lisans

Miilakat sorulari, 6grencilerin riza beyan1 ve arastirmacinin gizlilige riayet edecegine
dair taahhiit mektubu ile birlikte gonderilmistir. Miilakat sorulari; akademik personelle
iligkiler, pedagojik farkliliklar ve bu cergevede deneyimlenen uyum zorluklar ile ilgili
konular1 igcermektedir. Mutabik kalinan giin ve saatte katilimci ile zoom uygulamasi

tizerinden miilakat gerceklestirilmistir.
Givenilirlilik
Bu aragtirmanin giivenilirligini saglamak i¢in bazi prosediirler takip edilmistir. Mills ve

Gay’e (2019) gore nitel arastirmalarda giivenilirlik, "gecerlilik, tutarlilik ve aktarilabilirlik"
(s. 558) prensiplerine riayet edilerek gerceklestirilebilir.

Gegerlilik, olguyla ilgili gegerli ve objektif bilginin elde edilmesi i¢in Olgme
araclarinin amaca uygun sec¢ilmesidir. Bu aragtirmada bilginin gecerliligini ele almak i¢in
gozlem, belge incelemesi ve meslektas incelemesi teknikleri kullanilmistir. Uluslararasi
Ogrenci olma deneyimine sahip bir 6grenci ve bir hakem, bulgular1 ve yorumlar gézden
gecirdi. Tutarlilik, veri toplama, analiz ve yorumlamanin istikrarli bir bigimde ayn1 sonucu
vermesi anlamina gelmektedir. Bu ¢alismada, katilimcilarin deneyimlerinde en fazla tekrar
eden konular tasnif edilmis ve temalar olusturulmustur. Giivenilirligin tiglincii ilkesi

aktarilabilirliktir. Nitel arastirmalarda, arastirma bulgular1 katilimcilardan elde edilen
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anlaml ifadelere dayanir. Arastirma baglamima dayali bu ifadelerin (bulgular) ayirt

edilmesi son derece dnemlidir. Nitel aragtirmalarda bu bulgular, nicel arastirmalarda oldugu
gibi, genellenememektedir (Mills ve Gay, 2019). Nitel bir ¢caligma olarak, bu ¢alismanin
bulgular1 genellenemez ancak dikkatli bir sekilde ele alindiginda bagka durumlara

aktarilabilir.
Data Analizi

Tecriibe, fenomenolojik yaklasimin oziidiir (Cresswell, 2014). Bu nedenle katilimcilarin
deneyimleri, bu ¢alismanin merkezinde yer almaktadir. Katilimcilarin deneyimlerinin
arastirmacinin zihninde tam olarak yer edinmesi i¢in tiim miilakatlar arastirmaci tarafindan
yapilmis, kayit altina alinmis ve yaziya dokiilmistiir. Kayit, miilakat metinlerinin tekrar
dinlenmesi ve 6nemli hususlarin tespitinde avantaj saglamaktadir. Her katilimcinin deneyimi
benzersizdir. Arastirmaci, katilimcilarin ortak deneyimlerinin altin1 ¢izmek ve kodlamak i¢in
yaziya dokiilmiis metinleri birgok kez okumustur. Ogrenciler igin zorluk olusturan her
deneyim belirlenmis, ortak olan giicliikler tasnif edilmis ve bu tasniflerden temalar ortaya
cikmigtir. Boylelikle, arastirma olgusunun c¢ergevesi ortaya c¢ikmis ve temalar
iligkilendirilerek degerlendirme yapilmistir (Creswell ve Poth, 2018). Son olarak arastirma
ortamini anlasilir kilmak ve bulgulart baglam ortamiyla 6zdeslestirmek icin c¢alisma

aciklamasinda alintilara veya baglamla ilgili ifadelere yer verilmistir (Mills ve Gay, 2019).

Veriler yorumlanirken arastirmacinin 6n yargilardan etkilenme durumu vardir.
Okuyucu, arastirmacinin verileri yorumlarken hangi yanliliklara (bias) sahip oldugunu bilme

hakki vardir. Bu arastirma yanlilik baglaminda asagidaki hususlara dikkat ceker.

Patton’a (2015) gore, deneyim ve yorum i¢ i¢edir. "Yorum, deneyimi anlamak i¢in
esastir ve deneyim, yorumu igerir" (s. 192). Bununla birlikte, arastirmacinin insanlarin neler
yasadigint  bilmesinin tek yolu, fenomeni "miimkiin oldugu kadar dogrudan”
deneyimlemektir. Bu da "katilimci goézlem ve derinlemesine goriigme" ile miimkiindiir (s.
192). Arastirmaci, 1416 sayili Kanun kapsaminda yurtdisina, ABD iiniversitelerine
lisansiistii egitim i¢in gonderilen 6grencilerden birinci dereceden sorumluydu. Bu anlamda
Tiirk lisansiistii 6grencilerin yasadiklar1 zorluklar aragtirmaci tarafindan disaridan (etik) bir
bakis acisiyla gozlemlenmistir. Arastirmaci, ABD'de bir {iniversitede ogrenci olma
deneyimine sahip oldugu icin de fenomeni igeriden (emik) bir bakis agisiyla da
deneyimlemistir. Arastirmacinin deneyimi, arastirmacida yanlilik (bias) olusturabilir ve bu
yanlilik aragtirma siirecini ve degerlendirmeyi etkileyebilir. Ancak, bu etkiyi en aza

indirmek i¢in giivenilirlik ve gecerlilik prosediirleri siki bir sekilde takip edilmistir. Ote
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yandan, bu deneyim aragtirmaciya fenomeni kapsamli bir bigimde kavrama yetkinligi

saglamigtir.
Bulgular ve Degerlendirme

Bu arastirmaya yon veren temel sorular, 6grencilerin Amerikan akademi sistemine uyum
stireclerinde yasadiklar1 zorluklar1 esas almaktadir. Bu kapsamda elde edilen temalar Tablo

2’de sunulmustur.

Tablo 2

Katilimcilarin Akademik Uyum Siirecinde Deneyimledikleri Zorluk Alanlari ve Temalar

Konu Temalar

Egitim sistemi (pedagoji) ile ilgili 1) Ders sayisinin ve sorumluluklarinin fazla olmasi
deneyimlenen zorluk alanlar 2) Alan uyusmazlig
3) Smif i¢i tartigmalar katilim
4) Kritik diistinme

4) Literatiir taramasi

5) Ogrenme kaynaklarina aligma

Akademik Toplulukla (6gretim 1) Uyumu zorlastiran kiiltiirel engeller

tiyeleri, danisman ve ogrencilerle) 2) Ogrencilerin burs statiileri ve danisman
iligkiler sorunlari

Bu calismada 6grencilerin 6zellikle ilk iki donemlerinde egitim sisteminin pedagojisi
ve akademik personelle iligkiler kapsaminda 6nemli uyum sorunlar1 yasadiklari tespit
edilmistir. Ogrencilerin tecriibe ettikleri bu sorunlar, temalar olarak smiflandirilmis ve

yorumlanmustir.
Egitim Pedagojisi: 11k ki Donemde Deneyimlenen Zorluk Alanlari

Lisans egitimlerini Tiirk akademi kiiltiiriinde tecriibe etmis olan O6grenciler, Amerikan
yiiksekdgretim kurumlarinda farkli bir egitim sistemini tecriibe etmislerdir. Ogrencilerin
yeni egitim sistemine uyum saglamalari zaman almaktadir. Bu zaman dilimi ¢ogunlukla
ogrencilerin ilk geldikleri iki doneme tekabiil etmektedir. Bu siire iginde Ingilizceleri gelisen

Ogrenciler, yapiy1 6grenmekte, dzgilivenleri ve basarilar1 da artmaktadir. Bu da 6grencilerin
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adaptasyon siireglerinin hizla artmasina neden olmaktadir. Bu siiregte; ders sayisinin ve

sorumluluklarinin fazla olmasi, sinif i¢i aktif katilim sorunu, kritik diistinme, literatiir

taramasi ve 6grenme kaynaklarina alisma onemli zorluk alanlari olarak tespit edilmistir.
Ders Sayisinin ve Sorumluluklarinin Fazla Olmast

Arastirmalar (Brown, 2008) 6gretim iiyesi-merkezli egitim sisteminden gelen dgrencilerin
Amerikan egitim pedagojisini ¢ok talepkar bulduklarm gdstermektedir. Ogrenciler, kendi
iilkelerinde bu kadar ders sorumlulugu ile karsi karsiya kalmadiklarmmi bu nedenle
zorlandiklarim1 belirtmislerdir. Tiirk Ogrenciler de Amerikan sistemini c¢ok talepkar
bulmuslardir. Deneyimlenen ilk zorluk, derslerin fazlalig ile ilgidir. Her donem 6grencinin
3 ders (9 kredi) almasi, okula devam etmesi i¢in yasal bir zorunluluktur. Aslinda ders
sayisindan ziyade derslerde verilen 6devlerin ¢oklugu 6grencileri ¢ok zorlamaktadir. Zorlu
siavlar neticesinde bursluluk statiilerini kazanan Tiirk 6grencilerin ilk donemlerde
zorlanmalarmin biligsel degil uyum faktorleri ile ilgili oldugu sdylenebilir. Bu zorlugun

belirtilen birkag¢ nedeni vardir:

Birincisi, 6grenci bu siiregte fiziksel cevreye, sosyal ve akademik ortama heniiz
aligmaya calismaktadir. Ogrenci bu siirecte ailesini, arkadaslarmi ve kendisine yardim
saglayan tiim iliskiler agin1 geride birakip yalniz kalmig ve siirece fiziksel, psikolojik ve
sosyal olarak uyum saglamaya c¢alismaktadir. Bu uyum siirecinin bir zamana ihtiyag
duyacagi aciktir. Arastirmalar (Chen, 1999; Yeh ve Inose, 2003) sosyal desteklerini
kaybeden Ogrencilerin kiiltiirlesme stresi yasadiklarini ve yalmizlik duygusu ¢ektiklerini

ortaya koymustur.

Benim i¢in aslinda en zor donem ilk gittigim donemdi. Hatta ben babami aradim,
dedim ki baba ben gelecegim, ben bilet bakiyorum, ben galiba burada
yvapamayacagim dedim. Ama her giin agliyorum, ev yok, kiraya ¢ikamamigim.
Hostel’de kaliyoruz, her sey o kadar kétii kokuyor ki bir sey yiyemiyorum. Ben zaten

insanlart anlamiyorum. Cok zordu (K9).

Dil stirecinde ilk defa ABD’ye gitmemize ragmen daha az zorlandik ¢iinkii grup
olarak gittik. Ancak master olayr bambagska bir olay. Ciinkii grupla gitmiyoruz, tek
gidiyoruz ve bu nedenle ¢ok zor oluyor. Hele Tiirk 6grencinin az oldugu bir yere

gidiliyorsa insan sudan ¢ikmis baliga doniiyor (KS8).

Bizim kiiltiiriimiizde arkadasliklarimiz ¢ok gii¢lidiir. Biz birlikte takilmayr ¢ok

severiz. Yani etrafimizda arkadagslarimiz olsun, birlikte bir seyler yapalim. Diger
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tirlii yalmz kaliyoruz ve depresif takiliyoruz. Bunun bizim iizerimizde ¢ok ciddi

olumsuz etkileri var (K3).

Alintilardan da anlasildig1 gibi ilk donemlerde 6grencileri zorlayan faktorler, fiziksel
ortam, dil ve yalnizlik duygusudur. Ogrenci bu siireclere adapte oldukca akademik alana

daha fazla yogunlasabilmektedir.

Deneyimlenen zorlugun ikinci bir nedeni ise dil engeli olarak tespit edilmistir.
Ogrenci, dil egitiminden sonra dil yeterliligini ilk defa gercek bir ortamda test etmektedir.
Bir taraftan 6gretim tiyesinin ya da sinif arkadaslarinin dedigini anlama ¢abasi, diger taraftan
dersin igerigini kavramaya calismasi, 6grencide dil ve anlama bakimindan biiyiikk bir
boslugun, senkrenizasyon sorununun yasanmasma neden olmaktadir. Ingilizce dil
kurslarinda 6gretmenler; standart, seviyeye uygun ve aksandan ari bir dil kullanmaktadirlar.
Ancak smif ortaminda, ¢ok hizli, aksanli konusulan, kiiltiirel sembollerin kullanildig1 bir
iletisim ortamini anlamak zor bir siirectir (Segosebe, 2017). Bu zorlugu besleyen ikinci bir
husus ise alan Ingilizcesinin kendine dzgii kavram, teori ve yaklasimlarmin bilinmemesidir.
Bunlara vukufiyeti olmayan bir grencinin Ingilizce bilmesi bile dersi anlamasi igin yeterli

degildir. Katilimcilardan elde edilen bulgular, bu tespiti dogrular niteliktedir.

Ik dénem zorlanmamizin nedeni 3 ders aliyoruz, her hafta her dersten minimum 60-
70 sayfa okuma durumu var, 3 ders oldugundan 150-200 sayfa oluyor. Buna ek
olarak okulda tartisma var. Yani okula kendini hazir tutmak zorundasin. Bu durumda
ogrenci hem hocanmin verdigi makaleleri okumaya, 6grenmeye ¢aligiyor ve hem de
gecmisteki  bilgi  boslugunu doldurmaya ¢alisiyor. Boyle olunca ogrencinin

motivasyonu kiriltyor (K12).

Dil okulundan yiiksek lisansa gectigimizce,; bir defa ¢ok fazla okumamiz var ve biz
alana hazir degiliz. Alan Ingilizcesi ¢cok baska bir sey. Ikincisi cok fazla ders almak
zorundayiz. Tam zamanl ogrenci olmak i¢in en az 3 ders ve 9 kredi almak
zorundayiz. Hocalar zaten taramali tiifek gibi konusuyorlar. Dil okulunda hocalar
daha anlasilir, Ogrencilere gore konusuyorlar. Alan Ingilizcesine ilk donem
alisiyoruz ancak bu donemdeki odev yiikleri bize ¢ok fazla geliyor. Normalde bir
Amerikali 6grencinin ¢ok fazla yorulmadan yapacag bir édevdir. Ciinkii lisansta
aliskin oldugu bir ddev sistemidir. Ancak biz lisansta bu kadar odeve aliskin

olmadigimiz igin ¢ok zorlaniyoruz (K9).
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Tespit edilebilen {igiincii bir neden ise ders sorumluluklarinin fazla olmasi. Ogrenci-

merkezli bir pedagojiyi esas alan Amerikan akademi kiiltiirii ¢ok talepkar bir yapiya sahiptir.
Isledigi konuyu tekrar etme, isleyecegi konuya hazirlik yapma, sunum yapma, ddevleri
zamaninda teslim etme, grup tartismalarma katilma, kitap Ozetlerini ¢ikarma, saha
calismalarin1 veya laboratuvar faaliyetlerini zamaninda yetistirme sorumluluklart dil ve
uyum sorunu olan uluslararast bir O6grenci i¢in agir ylkimliliklerdir. Ayrica bu
sorumluluklar, her hafta her dersten verilmektedir. Bazi 6grencilerin deneyimleri asagida

paylasilmstir:

Derse giriyorum hocalar ¢at POP QUIZ! gegen hafta ogrendiklerimi soruyor. Simdi
buna alismaya ¢alistyorsunuz. Sonra anliyorsunuz ki ben bu hafta gegen haftaki

dersleri de oziimsemis ve hazir olmaliyim (K4).

Yeni gelmisim ama ikinci hafta sunum yapacagim. Etrafimda yardim edecek kimse
yok. Sabahlara kadar c¢alistyorum. Prova yapiyorum vs. Béyle yapa yapa isi
ogrendim. Ders hem sozel ve hem de matematiksel idi. Ben 14 hafta boyunca 28

sunum yaptim (K2).

Bu siiregte egitiminizle alakali koklii bir degisiklik oluyor. Yani tamamen yiik sizin
omuzunuzda. Ben tiniversitede notlaruimi alirdim, notlarimi deftere gecirirdim
sonrasinda sinav haftasi gelince ben o notlari tekrar ederdim. Ancak ABD de giin
giin ¢calismaniz gerekiyor. O giin ne aldiniz, ne d6grendiniz ve arti iistiine ne
ogrenmeniz gerekiyor. O dersi verdikleri yetmiyor bir de ne 6grenmeniz gerektigine
dair édev veriyorlar. Boyle olunca kendinizi siirekli derse vermeniz gerekir ancak bu
sizin alisik olmadiginiz bir durum. Tiirkce olsaydi belki tistesinden gelirdik ama dil

problemi olunca daha fazla bir zamana ihtiyag¢ duyuyorsunuz (K1).

Son olarak, Tiirk dgrenciler; basarili, sistemin i¢inden gelen, dil problemi olmayan
ve Ozgiivenleri yliksek olan Amerikali 6grenci grubu ile yarigtiklart igin ciddi 6zgiliven
kaybina ugramaktadirlar. Amerikali Ogrencilerin o6zgiivenleri ile Tirk ogrencilerin bu
siirecteki &zgiiven kayiplar1 arasindaki makas c¢ok yiiksektir. Ogrenciler, bu &zgiiven
kaybini, ilk iki donemde, dilin iyilesmesi ve sistemin yapisini (structure) 6grendikten sonra
telafi edilebilmektedirler. Ancak bu siiregte Onemli zorluklar deneyimlemektedirler.
Ogrencilerin adaptasyonlar1 ile basarilar1 arasinda pozitif bir korelasyon oldugu
gozlenmektedir. Bu bulgular, Segosebe’nin (2017) Dogu Asya lisansiistii 6grencileri lizerine

yaptig1 calismadan elde ettigi bulgularla tutarlilik gostermektedir.
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Katilimeilar, egitim sisteminin 6grenciye yiiklemis oldugu agir sorumluluga karsin

uygulanan sinav sisteminin bu agirligi dengeledigini belirtmislerdir. Coklu notlandirma
esasma gore Ogrenci yaptigi faaliyetlerin tiimiinden not almaktadir. Yapilan 6dev ayni
zamanda bir not ve simmav hiikmiindedir. Bu nedenle 6grenci, sinav ig¢in ayri bir kaygi
yasamamaktadir. Sinav olsa bile derste en fazla dnem verilen konulardan soru sorulmasi,
siav sisteminin ongdriilebilir olmasina neden olmaktadir. Bu da 6grencinin asgari diizeyde
sinav kaygis1 yasamasina neden olmaktadir. Ogretim iiyeleri, notlandirma sisteminde
sonugtan daha ¢ok siirece 6nem vermektedirler. Tiirkiye’deki sinav sistemi bir vize ve bir
final olmasina ragmen &grencilerin deneyimledigi stres daha yorucudur. Ciinkii sinavin
azlig1, dersi gegme riskini arttirmakta ve bu da 6grencideki sinav kaygisini arttirmaktadir.

Bu konuyla ilgili 6grencilerden elde edilen bulgular asagida verilmistir:

Tiirkiye 'de bir vizeyi kagirdin mi dersten kalma ihtimalin var. ABD de éyle bir sey
yok. Her hafta odevi teslim edersem %20, vize %20, final %20, devam %5, ders
katilimi %35, sunumlar %30 vs. Ogrenci derse katilim sagladigi icin zaten 6greniyor
ve geciyor. Amerikamn sistemi basta bana ¢ok yorucu gelse de ¢ok mantikli bir
sistem. Not dagilimi boyle olunca streste yapmiyorsunuz. Ikinci dénemden sonra

adaptasyon sorunu bitince ¢ok verimli bir asamaya geciyorsunuz (K6).

Ulkemizde sonuca odakli sorular soruluyordu, burada ise gidis yoluna bakiliyor,
sonugla ilgilenmiyor ¢ogunlukla. Derslerin ddev kisimlarinda ilk once bir stress
olusuyor ama bir noktadan sonra bu durum bize avantaj sagliyyor. Ciinkii 6devler
simavlarin agirligini aliyor. Oyle olunca bu sefer ddevlerle daha fazla puan toplama

sansimiz oluyor. Bu da sinav stresimizi azaltiyor (K11).

Katilimeilar ittifakla, ABD egitim sisteminin 6grenciler a¢isindan yorucu oldugunu
ancak ezberden daha ¢ok 6gretici bir metoda sahip oldugunu ve bu nedenle 6grencilere daha
az stres yasattigini belirtmislerdir. Sinavlarla ilgili yapilan tespitler, MacCargar’in (1993)
o0gretmen-merkezli sistemde 0gretim {iiyelerinin siirecten daha ¢ok sonuca onem verdikleri

tespitiyle ortiismektedir (aktaran Ward, Borchner, ve Furnham, 2001).
Alan Uyusmazhig

Bu ¢alismada alan uyusmazligi, 6grencileri zorlayan bir faktor olarak on plana ¢ikmugstir.
Ogrenci, lisans déneminden alanin kavramlarina, teorilerine ve diline hakim iken farkl1 bir

alanda ytiksek lisansa baslamas1 bu kavramlara yabancilik cekmesi anlamina gelir. Bu bilgi
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boslugu Ingilizce dil zorlugu ile birlesince Ogrenci icin zorlugun derecesi daha da

artmaktadir.

Burast Master oldugu i¢cin d&grencilerin lisanstan bazi dersleri bildigi kabul
edilmektedir. Bu nedenle Tiirkiye’'de 3 ayda goriilmiis bir konu burada 1 saat iginde
verilebiliyor. Bu da o dersle alakali ge¢cmis bir bilgimiz yoksa 6grencilerde ¢ok ciddi
stkintilara sebebiyet vermektedir. Boyle bilgi icerigi yiiksek 3 dersin iistesinden
gelmek miimkiin degil. Alt yapin olmast lazim. Ciinkii o aradaki bosluklar:
doldurmak zaman ister. Bu da olaganiistii bir sitkinti olusturmaktadir. Bu nedenle ilk

donem biz Tiirk ogrenciler i¢in biiyiik bir sok donemi (K3).

Tiirk Ogrencilerin 6nemli bir kismi, lisans Ogrenimlerini tamamladiklar1 alanin
disinda lisansiistii bir programa devam etmektedirler. Ornegin enerji hukuku ya da enerji
giivenligi alaninda yiiksek lisans yapmak tizere elektrik-elektronik boliimii mezunu dahil 47
donemlerinde dil, 6dev, sinif i¢i katilim konularinda zorluk yasamalarina neden olmaktadir.
Ogrenciler, yeni alamin kavramlarma, teorilerine asina olmadiklarindan dolay1 sinifta
konular1 anlama noktasinda zorluk yasamaktadirlar. Geriye doniik biiylik ¢abalarla bu bilgi

boslugu doldurulmaya calisilmaktadir.
Sinifta aktif katilim sorunu

Tiirkiye’deki pedagoji, 6gretim iiyesi-merkezli bir pedagojidir. Ancak bu pedagoji, Asya
iilkelerindeki gibi kat1 bir yapiya sahip degildir. Ogrenciyi biitiinii ile baskilayan bir anlay1s
barindirmamaktadir. Ozetle, bu pedagoji ne Bati iilkelerinde oldugu gibi ¢ok gevsek ne de
Dogu Asya tilkelerinde oldugu gibi ¢ok kati bir yapiya sahiptir. Tiirk egitim pedagojisinde,
Ogretim iiyesi, dersi cogunlukla kendisi anlatsa da Ogrencinin soru sormasini ve derse
katilmimni tegvik eden bir anlayisa sahiptir. Buna ragmen Tiirk uluslararasi 6grencilerin

siiflarinda sessiz kalmalarinin {i¢ nedeni oldugu belirtilmistir:

Birincisi dil problemi. Dil konusunda yetersiz oldugunu diisiinen 6grenciler, sinifta
akic1 konusamama ve aksanlari nedeniyle (Poyrazli ve Grahame, 2007) c¢ekindikleri
anlasilmaktadir. Ogrencilerin bazilari, arkadaslari tarafindan dil konusundaki yetersizlikleri
ve aksanlar1 nedeniyle yargilanmadiklari duygusunu astik¢a sinifta daha fazla konusma
istegi icinde olduklarmi belirtmislerdir. Tiirk 6grencilerin ilk iki donem 6zellikle konusma
ve dinleme (speaking-listening) alaninda zorluklar yasadiklarini, tez yazim asamasinda ise

yazma (writing) konusunda zorlandiklarini belirtmislerdir.
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Sumif katilimi  konusunda ¢ok zorlamiyordum. Ilk sunumumda c¢ok zorlandim,

konusamiyordum, hocam ben bwraksam mi dedim ama hoca beni ¢ok destekledi.

Hatwrladigim ilk travmam sunumumdu (K10).

Ilk basta okudugumuzu anlama ve dersi anlatan hocamin séylediklerinin hepsini
anlayamama beni etkiledi. Danismanimla konusuyoruz érnegin, bana 8 maddelik
vapilacaklar listesi veriyordu. Danisman konusurken ben bunlarin bir kismini
anlamiyordum. Ben ancak 8’de 5’ini anliyordum. Bu durumda danisman diyordu ki;
biz bunu daha once konusmugstuk. Sonra tekrar yapryordum. Calistyordum onda bir
stkinti yoktu. Anlamak bence en énemli asama, Ingilizcesini bilmesek dahi elimizle
kolumuzla tarif edebiliriz ve cevap verebiliriz. Ama karsidakinin soyledigini

anlamadigin zaman ne yapacagimizi bilmiyoruz (K3, K7).

Ikinci neden Kkiiltiireldir. Simiftaki grup miizakereleri zorunlu olarak 6grencilerin
kendi yasamlarindan ve kiiltiirlerinden drneklere uzanmaktadir. Ogrencilerin érnek verdigi
kahramanlar, degindikleri konular, grubunun iiyeleri tarafindan bilindiginden dolay1 siniftaki
iletisim bir anlamda kiiltiirel sembolizm iizerinden yiiriimektedir. Bu nedenle toplumun
kiiltiirtinii bilmeden sinif i¢indeki tartismalara etkin olarak katilma imkani bulunmamaktadir.
Kiltiirtin sinif iletisimindeki dnemini vurgulayan bulgulardan biri asagida verilmistir. Bu
bulguda dile getirilen goriisler, Segosebe’nin (2017) Amerika’daki Dogu Asya &grencileri

lizerine yaptig1 arastirma bulgularini desteklemektedir.

Benim béliimde en ¢ok zorlandigim sey grup tartismalari (discussions) oluyordu. O
grup discussionlar biraz boliimden de ¢ikiyordu. Ciinkii dersin anlasiimasi igin
iginde bulunulan toplumdan ornekler veriliyordu. Bu nedenle konu dil bilmekten de
oteye gidiyor, kiiltiirii bilmiyorsun, verilen ornekleri bilmiyorsun. Bu durumda
konuyu anlamiyorsun ve konuya dahil olamiyorsun. En basitinden ogrencilerin
cocukluk doneminden bir ornek veriliyor herkes o oJrnegi biliyor ama sen
bilmiyorsun, konunun cahili oluyorsun. Karakterleri tanmimiyorsun. Bu iletigim

agisindan, sadece dil agisindan degil, kiiltiirel agidan da sikintt olusturuyor (K10).

Ugiincii bir husus ise Amerikali 6grencilerin smifi domine etmeleri gosterilmistir.
Amerikalilarin hitabetlerinin bir 6zelligi olarak ¢cok hizli konugmalari, konular arasinda hizli
gecis yapmalarina neden olmaktadir. Bu da Tiirk Ogrencilerin konusmak i¢in simifla
senkrenizasyon sorunu yasamalarina neden olmaktadir. Amerikali 6grencilerin

ozgiivenlerinin ¢ok yiiksek oldugu ve sinifta akillarina ilk geleni sdyleme noktasinda
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cekinmediklerine dair bircok arastirma bulgusu mevcuttur (Chen, 1999; Mori, 2000;

Poyrazli ve Grahame, 2007; Segosebe, 2017; Zhu ve Bresnahan, 2018).

Ben derste konugmak istiyordum, c¢iinkii derste konusana puan veriliyordu. Bizim
sistemimizde hi¢ 6yle bir sey yok. Biz otururduk 3 saat, hoca anlatirdi giderdi.
Amerika’da hoca gruplar olusturuyordu, millet el kaldiriyordu, hatta millet rastgele
konusuyordu ama konusuyordu. Ben tam ne séyleyecegime karar verip toparlamaya
calisirken, giizel bir sey buluyorsun bir bakiyorsun ki konu degismis. Konusurken bir
de hani bos konusursam rezil olurum korkusu, bir de aksan var, beni anlarlar mi
anlamazlar mi diye endisesi var. Biz konusurken sanki hikmetli bir sey konusmamiz
gerekir. Insanlar, bu acayip bir laf soyledi demesi lazim vs diisiiniirken is isten

geciyor. Amerikalilar akillarina geleni soyliiyorlar ¢iinkii ozgiivenleri ¢ok yiiksek

(K9).

Tirk kiltiiriinde, sdyleyecegin lafi dlgme-bigme meselesinden dolayr 6grencilerin
0zensiz bir bicimde konusamadiklart anlasilmaktadir. Bu bulgu, kollektivist kiiltiirden gelen
Ogrencilerin ortama gore hareket ettikleri tespitini yapan Ward, Borchner ve Furnham’in
(2001) goriislerini desteklemektedir. Tatar (2005) yaptigr arastirmada, Tiirk 6grencilerin
sessiz ancak aktif bir bicimde dersi dinlediklerini, sinif tartismasi onlara anlamli geldiginde
tartismaya dahil olduklarin1 saptamistir. Bu arastirmadaki bulgu, Tatar’in (2005)

aragtirmasindaki bulgular1 destekler niteliktedir.
Kritik Diisiinme

Scriven ve Paul (1987), kritik diisiinmeyi; “inan¢ ve eylem i¢in bir rehber olarak gézlem,
deneyim, yansitma, akil yliriitme veya iletisimden toplanan veya bunlar tarafindan iiretilen
bilgileri aktif ve ustaca kavramsallagtirma, uygulama, analiz etme, sentezleme ve/veya

degerlendirmenin entelektiiel olarak disipline edilmis siireci” olarak tanimlamaktadirlar.

Tiirk 6grencilerin ABD sisteminde en fazla zorlandiklari konularin basinda kritik
diistinme gelmektedir. Tiirk egitim sisteminde kritik diisiinme ile ilgili bir ders ya da yerlesik
bir gelenek bulunmamaktadir. Bu nedenle 6grenciler, bir makalenin ya da diistincenin kritik
edilmesi hakkinda bir fikir ylritememektedirler. Kritik etme, Tiirk egitim sisteminde
cogunlukla bir yazinin ya da diisiincenin negatif taraflarin1 ortaya ¢ikarma yada bir yazinin
yada diisiincenin tekrar yorumlanmasi olarak algilanir. Yildirim-Tas¢1 ve Yildirim’in (2022)
Tiirk Ogretmen Adaylarinin Elestirel Diisiinme Becerileri ve Egilimleri iizerine yaptiklari

aragtirmada, “6gretmen egitiminde kritik diislinmenin artan ilgisine ragmen, Tirkiye'deki
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Ogretmen adaylarmin temel olarak diisiik veya orta diizeyde kritik diisiinme yetenegine ve

egitilimine sahip olduklar1” (p. 582) tespitini yapmaktadirlar.

Arastirmalar (Brown, 2008) kritik diisiinme konusunda, kollektivist kiiltiirden gelen
Ogrencilerin ¢cok daha fazla zorlandigini gostermektedir. ABD egitim pedagojisinde 6grenci,
aktif bir bicimde 6grenme siirecinin icinde yer almaktadir. Ogrenilen konularin yazilmasi ve
sinifta sunumunun yapilmasi égrenmenin daha kalici olmasma neden olmaktadir. Ogrenci,
bu bilgiye dayanarak yapacagi yorumlarla siirece daha dinamik bir boyut kazandirabilir ve
yaraticiligini arttirabilir. Ancak ezberci sistemde, bilgi yiikleme isi disaridan geldiginden
dolay1 6grenci daha pasif bir konumda bulunmaktadir. Bu sistemde 6grencilerin yaraticilik
ve inovasyon yetenekleri daha az gelismektedir. Ogrenci-merkezli sistemde, 6grencinin
konuya yaklasim bicimi ve yaraticilik boyutu dikkate alindigindan dolay1 siire¢ sonugtan
daha fazla Onemsenmektedir. Ezberci yontemde ise sonug¢ siirecten daha Onemlidir.
Ogrencilerin kritik diisiinme ile ilgili tecriibe ettikleri husus konunun anlasilmas1 agisindan

Onem tagsimaktadir.

Biz ezberci kiiltiirden gelen bir sisteme sahibiz. Halbuki adamlar benim tiretmemi
istiyorlar. 2+2=4 eder demiyor, neden 4 ettigini soruyorlar ya da bunun 4 etmesi
igin ne gibi bir sey gelistirirsin. Yani tamamen iiretmeye yonelik. Bu nedenle ben ¢ok
zorlandim ¢iinkii ezberim ¢ok iyiydi. Lisansta ziraat miihendisligi okudum,
veterinerlik okudum ve ezberleyerek gectigim derslerdi. Ama iiretmeye tesvik eden
dersler degildi. Oraya gittigimde en ¢ok iiretmek zorunda oldugum icin zorlandim.
Ingilizce kritik ediyorsunuz ve onu karsidakine aktariyorsunuz. Bu cok zor. Eger
bana sunlart sunlari ezberleyeceksin demis olsalardi hangi dilde olursa olsun

ezberler gecerdim ama benden tiretmemi istediler (K8).

ABD egitim sisteminde bir yol gosteriyorlar sonra o yolu nasil kullamrsin diyorlar.
Ogrendigin yolu bize anlat demiyorlar. Gittigimde de en ¢ok zorlandigim sey
karsimdakinin benden yorum istemesiydi. Doktora dersinde makale liderligi
oluyordu. Karsimdakine ben makaleyi anlatiyordum halbuki o benden makaleyi
kritik  etmemi istiyordu. Aylar sonra anladim, adam benden makaleyi
degerlendirmemi istiyordu. Bende israrla burada su su anlatiliyor burada bu bu
anlatilyyor diyordum. Sonra baktim ki onlar benden yorumlama, degerlendirme,
tiretmemi istiyorlar. Bunlar bizim egitim sistemizde olmadigi igin ¢ok zorlanmigstik.
Yani ben makaleyi terciime ediyordum Ingilizceden Ingilizceye ama onlar benden

degerlendirme (evaluatioon-assessment) istiyorlar. Benden SCI’da yayinlanmis bir
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makaleyi elestirmemi istiyorlardi. Zaten o makale ka¢ hakemden ge¢mis, ama bunu

elestirdigim zaman bu bana ézgiiven veriyor. Aslinda onlarin amaci da belki bu: Sen
o kadar iyisin ki sen degerlendirebilirsin diyor. Yani ka¢ hakem degerlendirse
degerlendirsin senin bu makaleye katacagin bir seyler olmalidir. Bu yiizden kritik
etme, diistinme, bunlar ABD egitim sisteminde ¢ok onemli hususlardir. Kritik etme
ayni zamanda ogrencinin ozgiiven duygusunun gelismesine de neden olmaktadir

(KS).

Burada sistem ogrenci-merkezli. Sorulan sorular kritik diisiinme (critical thinking)
sorulari, yaraticthgim ve diistinmeni sorgulayan sorular soruldugu zaman durup
kaliyyorum. Hem soruyu anlamaya ¢alistyorum hem bunu yaraticilik penceresinden
gecirerek cevaplamaya ¢alisiyorum. Amerikali 6grenciler bunu yapuyor ¢iinkii boyle
bir sistemden gelmisler. Ben o&yle bir sistemden gelmedim. Bunun da sikintisini
vasadim, ilk donemlerde. PBL sistemli ¢aligsiyoruz. Su anda bir ders aliyorum. Hoca
bizden sadece sunu istiyor: Bu metni okudugunuzda kafanizda ne tiir sorular olugtu?

Sadece bunu istiyor. Istedikleri tek sey égrencinin diigiiniip diisiinmedigini gérmektir

(K12).

Osrenci merkezli egitim sistemi, 6grencinin yaraticthgim arttirtyor. Ezberleme ise
insamin yaraticthigini baskilyyor, baskiladigi zaman ortaya bir tiriin ¢ikaramiyorsun.
Bir insan master ya da doktoray bir iiriin ortaya ¢tkarmak icin yapar bunun igin de
yaratict olman gerekiyor. Eger kendine arastirmaci diyorsan, o zaman kritik
diistinmen gerekiyor. Tekrar eden konular: ¢alissan bile onlara bir farklilik getirmen

gerekiyor, bu farklilik ise senin yaraticthigindir (K12).

Katilimeilarin da gayet iyi farkina vardigi gibi elestirel diisiince, 6grencinin 6zgiin

bakis agismni ortaya koymasma neden olur. Ogrencinin yaraticih@ igin de ogrencinin

calisacag1 konuda o6zgiir olmasi ve hazirbulunuslulugu ¢ok onemlidir. Tiirk 6grencilerin,

yaratict diistinmeyi, kritik diisiinmeyi ABD iiniversitelerinde kazanmalari, bu yetenegin

gelisiminin sosyal ve kiiltiirel ¢cevre ile miimkiin oldugunu gostermektedir. Bu bulgu, kritik

diistinmenin egitim sistemiyle ilgili bir yetenek gelisimi oldugunu savunan ekolun goriisleri

ile tutarlilik géstermektedir (Yildirim-Tasc1 ve Yildirim, 2022).

Literatiir Taramasi

Ogrencilerin akademik yasamlarinda giicliik ¢ektikleri konulardan biri de kendi alanlariyla

ilgili literatiire vukufiyetleri gelmektedir. ABD akademik kiiltiiriinde, 6grencilerin kendi
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alanlariyla ilgili literatiire hakim olmalar1 dnemsenen bir konudur. Amerikan akademisinde

literatiiriin 6nemsendigine dair 6grencilerin goriisleri asagidaki alintilardan anlagilmaktadir.

Bizim iilkemizde literatiirle alakali, literatiir taramasi ile alakall bilgi bulunamuyor.
Biz buraya geldigimiz zaman karsilastigimiz sey literatiir diye bir sey var. Neler
vapilmis, bunu bir bilmen gerekiyor ki oradaki bogsluklari gorebilesin. Bizim
literatiirii yakalamamiz, literatiirii elde etmemiz yaklasik bir yilimizt alryor. En az 6
ay literatiir taramasi yapiyoruz ve 1 yila gelince artik literatiirde nelerin oldugunu
anlamaya bagslyoruz. Yani birisi bir fikirle geldigi zaman artik onun yapilip
vapilmadigini, yapilma olasigi hakkinda da fikir sahibi oluyorsun. Ama bir yil
olmadan, biri bir sey soylediginde a ya olabilir mi ciddi misin vs tepkilerin oluyor.
Saswriyoruz. Ama bir baktigin zaman zaten literatiirde 10’larcasi var. O halde yeni
bir fikir degil. Inovatif bir fikir degil. Sadece bizim farkindaligimiz yokmus. Bir de
bizde gelecek c¢calismasi (future work) c¢ikmiyor ashinda. Yani biz kiimiilatif bir
bigimde ilerlemiyoruz. Biz bir bosluk bulduysak sadece o boslugu nasil doldururuz

diye ona bakariz. Onun i¢in bilgi bizde birikimli olarak ilerlemiyor sonugta (K3).

ABD yiiksekogretim kurumlarinda en onemli seylerden biri de ne yapilmis, onu
bilmek lazim. Ne yapildigini bilmeden senin bilime nasil bir katki sunacagin agik¢a
muamma oluyor. Hatta bilim insanlarini isimleriyle katkilarini bilmek 6nemlidir. Ne
yapmigslar ve neyi eksik birakmiglar, onu bilmek gerekir. Tiirk ogrenciler cogunlukla

nasil literatiir taramast yapacaklarini da bilmiyorlar (K11).

Literatiir, arastirma konusunun tarihsel arka planin1 aydinlatir, bugiinkii konumunu
anlamaya yardimci olur ve gelecekteki egilimlere dair bir fikir verir. Ikinci olarak, arastirma
ile ilgili bilgi bosluklarinin goriilmesine, konuyla ilgili degiskenlerin tanimlanmasina ve
genis capta atif yapilan calismalarin farkina varilmasma neden olur. Ucgiincii olarak, bu
konuda calisan bilim insanlarini tanimaya ve farkli teorik gerceveleri anlamaya yardimei
olur (Lunenburg ve Irby, 2008). Bu nedenle literatiir, bilimsel ¢alismalarin hafizasi, bilim
insanlariin da hazinesidir. Bilim insan1 adaylarinin ¢alisacaklar1 konuyla ilgili literatiirii bu

acgidan ¢alismalar1 son derece onemlidir.

Literatiir taramasinda kim, hangi konuyu calismis, hangi teoriler var, bu teoriler ne
zaman ortaya ¢ikmis ve bu teorilere meydan okuyan yeni teorilerin olup olmadig: 6grenciler
tarafindan bilinmesi beklenmektedir. Insanlarin aklmna gelen bir diisiincenin akademik
diinyada galisilip calisitimadigini anlamanin tek yolu literatiirii taramaktir. Ogrenci literatiirii

taradigt zaman disiincenin gelisim evrelerini O0grenmis olacaktir. Gegmiste nelerin
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yasandigin1 bilmek akademik kiiltiir agisindan ¢ok oOnemlidir. Aksi takdirde insan, bu

diisiincenin sadece kendisinin aklina geldigini diislinebillir. Ancak hakikatte bunu daha 6nce
calismis birgok insan olabilir. Ogrencinin literatiire vukufiyeti arttik¢a kendi disiplinine
yonelik olarak birikmis olan bilgi birikimini 6grenmis olur. Ciinkii bilim birikimli olarak
ilerleyen bir siirectir. Bu siirecte, akademik c¢alisma yapan bilim insanlari, c¢aligtiklar
konulara yonelik olarak farkli alanlarda aydinlatilmasi gereken alanlar fark edebilir. Bu
alanlan yayinladiklar1 bilimsel ¢aligmalarda belirttiklerinden dolay1 6grenci bu bosluklarin
neler oldugunu 6grenir ve ihtiyag olan alanlara enerjisini yogunlastirir. Literatiir olmasa,
aynt konu gereksiz bir bi¢imde diinyada bir¢cok insan tarafindan tekrarla calisilabilir.
Literatlir, bilimin bilgi birikimi oldugu icin Ogrencilerin bunu bilmeleri son derece
onemlidir. Bu nedenle Amerikan akademisi, 6grencileri dncelikle literatiir iizerinde alt1 ay
ile bir y1l arasinda calismaya zorlamaktadir. Ogrencilerin deneyimleri Tiirk akademi kiiltiirii,
literatiirii ¢ok dnemsememekte ve bu nedenle Tiirk literatiiriinde, gelecek calismasi (future
work) ¢ok fazla bulunmamaktadir. Tiirk akademisinde literatiirii sinirlayan bir baska husus
ise literatiiriin sadece Tiirkce ile sinirli olmasidir. Ingilizce bilmeyen bir akademisyenin

Ingilizce literatiirden istifade etmesi sinirh kalacaktir.

Tirk Ogrenciler, literatiire hakim olmadiklarindan dolay: alanlarindaki bosluklar
(gap) bulup konularini belirleyemedikleri tespit edilmistir. Bu da Tiirk 6grencilerin,
Bennett’in (1999, aktaran; Wang, 2004) tasnifi ile, alan-bagimli 6grenme ve hedef odakli
(goal-oriented) c¢alisma tarzina sahip olduklarimi gostermektedir. Bu c¢alisma tarzinda,
Ogretim tiyesi diizenegi (set up) olusturur, 6grenci ise hazir kurulu bu diizenin iginde

kendisine verilen rolii ifa eder.

Literatiir vukufiyetinin iyi olmasi, kendi alamyla ilgili bogluklar1 bulmasi ve
konusunu belirlemesi, 6grenciye ¢aligmasi ile ilgili farkli bir 6zgiirliik alan1 tanir. Yenilik ve
yaraticilik iceren calismalar bu alandan c¢ikmaktadir. Alan-bagimsiz calisma kisiligine
(Bennett, 1999, aktaran Wang, 2004) sahip Ogrencilerin bundan imtina etmesinin temel
nedeni bu ¢alisma tarzinin biiyiik bir zahmet ve zaman gerektirmesi, buna mukabil elde
edilecek sonuglarin kesin olmamasidir. Ogrenci ile Bakanlik arasinda yapilan sdzlesme
(Kefalet) nedeniyle 6grencinin zaman kisit1 vardir. Bu nedenle 6grenci, sonucu ve zamant
kesin olmayan bir calisma i¢in yola c¢ikmaktan imtina etmektedir. Ancak bu durum
Ogrencilerin inovatif caligmalarin1 sinirlandirmaktadir. Kefalet sozlesmelerinin 6grencilerin
yenilik iceren ¢aligmalaria engel teskil ettigi tespiti bu aragtirmanin bulgular arasinda yer

almaktadir.



Tutar/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 58, 515-550, 2023 537
Ogrenme Kaynaklarini Kullanim Zorlugu
ABD f{iniversitelerinde kullanilan 6grenme kaynaklarmin (laboratuvar cihazlari vs.) Tiirk
egitim sisteminde olmamas1 ya da diisiik bir modelde olmasi, iilkeler arasindaki teknolojik
farkla ilgilidir. Laboratuvar cihazlarini iireten bir iilke olarak ABD’nin bu cihazlar
yiiksekogretim kurumlarinda kullanmasi, egitim kurumlarina avantaj saglamaktadir.
Ogrencilerin ifadelerinden kendi alanlarmi &grenmelerinin en Onemli nedeni genis

laboratuvar imkanlaridir.

Imkanlar ¢oktu, lablar ¢cok biiyiiktii. Benim alanimi ¢ok kisa siirede dgrenmemin en
biiyiik nedeni o lab derslerimdi. Bu konular Tiirkiye’de eksik. Amerika bu anlamda firsatlar

ulkesi.

Ancak Ogrencilerin bu sistemi kullanmalari, buna uyum saglamalar1 zaman
almaktadir. Ancak uluslararasi 6grencilerin temel amaglarindan biri de bu ileri teknolojiyi

kullanmay1 6grenmek ve bu kabiliyeti kendi tilkelerine transfer etmektir.

Ben ve Kazak bir arkadasim cihazi nasil kullanacagimizi bilmedigimiz igin ve dil
olarak sitkintili oldugumuz igin zorlaniyorduk. Onun igin siniftakilerden bazilarina
soru soruyordum, videoya ¢ekiyordum, nasil cihazi kullaniyorlar ne yaziyorlar vs.
Kendimi o sekilde gelistirdim ve cihazlart o sekilde 6grendim. Tabi ki zorlu bir

stregti (K1).

Bir bagka katilimci ise hesap makinesini Amerikali 6grenciler kadar profesyonel

kullanamadiklarini belirtmistir.

Amerikali ogrenciler, lisede iken multi fonksiyon hesap makinalarint kullaniyorlar.
9x5°i bile hesap makinesi ile yapiyorlar ama bizimkiler bunu kii¢iimsiiyorlar. Ama
onlarin sistemi daha verimli bir netice veriyor. Lab’a gidildiginde onlar tikir tikir
makinalart kullanirken bizim ogrencilerimiz bu makinalart kullanamamaktadirlar.
Bizim bu konuda eksikligimiz var. Bizim hesap makinalarindaki kabiliyetimiz
maksimum iistli islemler vs. ama onlar ¢ok giizel ve profesyonel kullanvyorlar.
Lab’ta bir grup olarak bir ¢calisma yapildiginda, bir hesaplama yapilacak mesela,
ben hep geride kaliyordum. Hesap makinem olmasina ragmen birkag defa yoktur
demisligim oldu ciinkii o hesap makinesinde o fonksiyonu bilmiyordum ve hizli

yapamayacagim i¢in ¢ekindim (K11).

Ogrencilerin hesap makinesi kullanimi konusundaki smirhiliklar1 Tiirk egitim

sisteminin tercihi ile ilgilidir. Tiirk egitim sisteminde hesap makinesini lise de kullanmaya
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dair miifredat olmadig1 gibi sinavlarda da kullanilmasi yasaktir. Cok fonksiyonlu hesap

makinelerini kullanmay1 bilmemeleri 6grenciler i¢cin ABD {iniversitelerinde sorun teskil
ettigi belirtilmistir.

Ogrencilerin Ogretim Uyeleri Ve Damismanlarla iliskileri

Ogretim Uyesi-Ogrenci Tliskileri

Egitim sisteminin yaninda ogretim {yesi-08renci iliskileri de bir akademik kiiltiiriin
niteligini belirleyen 6nemli bir degiskendir. Amerikan akademik kiiltiiriinde, 6gretim {iyesi-
ogrenci iliskisini belirleyen davranis kodlarinin kdkenleri, Amerikan akademisinin gelisim
tarihine uzanir. Amerikan akademisi, yonetim kurulunu akademik hayattan ayirmisg ve
ogretim iiyelerini yonetime dahil etmemistir. Universitenin yonetim erki, iiniversiteyi
piyasaya entegre etmis ve piyasa beklentilerine gore fonksiyon icra eden bir model ortaya
cikmistir. Bu nedenle Amerikan akademisinin piyasa ile ¢ok giiclii baglar1 vardir. Piyasaya
entegre edilen iiniversitelerin piyasa ihtiyaclarina gore miifredat belirlemeleri, zaman iginde
piyasaya bagimli bir {iniversite anlayisin1 ortaya c¢ikarmistir (Lewis, 2006). Bu sistemde
Ogretim tyelerinin ve Ogrencilerin 06zliik haklar1 tamamen {niversite yonetim kurulu
tarafindan belirlenmektedir. Ancak iiniversiteyi ayakta tutan en 6nemli gelir kalemlerinden
biri Ogrenci (harclari) katki paylaridir. Bu anlayisa gore her iiniversite, piyasayi ve
ogrenciyi dikkate almak durumundadir. Lewis’e (2006) gore, piyasa yonelimli meydana
gelen bu degisim, iiniversitelerde egitim yerine arastirmaya daha fazla alan agmaktadir.
Lisansiistii Ogrenciler i¢in arastirma yapmak, tez yazmak hayatlarinin 6nemli doniim
noktalarindan biridir. Bu nokta 6gretim tiiyeleri ile 6grencileri bir araya getiren ortak bir
paydadir. Ogretim iiyesi, iiniversitedeki varligin1 koruyabilmesi i¢in yayin yapmak
durumundadir. Yayin i¢in ihtiya¢ duyulan kaynak ancak piyasa yOnelimli arastirmalarla
temin edilebilir. Bir baska deyisle, 6gretim {iyesi piyasada tutunmak ig¢in bilimsel yayin
yapmak durumdadir. Ogrenci ile dgretim iiyesinin bu ortak noktasi, onlarm is birligi iginde
olmalarim1 gerektirir. Clinkii lisansiistii sliregte 6grencinin ortaya ¢ikaracagi iyi bir iirlin (tez-
arastirma-patent vs.) ayni zamanda 6grenci danigsmaninin hanesine de yazilacagindan dolay1
bu ortak bir menfaat iliskisinin zeminini hazirlar. Ozetle, dgretim {iyesi ve dgrencinin
birlikte ¢aligmasinin yaratacagi menfaat, catismadan ziyade onlart is birligi yapmaya
yoneltmektedir. Bu nedenle bir 6gretim {iyesi ne kadar lisansiistli ve doktora §grencisi i¢in
emek sarfederse fonlara ulasma imkani1 o kadar fazla olur. Boylelikle 6grenci ve 6gretim
tiyesinin birlikte ¢aligmasi, piyasaya yonelik deger tiretmeleri ile ilgili ortak bir menfaat

giidiisii tarafindan yonlendirilmektedir. Ogrenci ¢alistigi alanda yaymladigi makaleleri
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birlestirdiginde tezini bitirmis kabul edilmektedir. Sistem bu konuda son derece esnek bir

yapiya sahiptir.

Piyasa faktdriiniin yaninda 6grenci, giiclii yasal haklara da sahiptir. Ogretim iiyesinin
tiim tasarruflar1 Ogrenci tarafindan degerlendirebilmektedir. Her donemin sonunda,
ogrenciler  ogretim  iiyelerini  degerlendirmektedirler.  Ogrenci  tarafindan  bir
memnuniyetsizlik, Ogretim {iyesinin sdzlesmesinin feshedilmesi ile sonuglanabilir.
Universite ydnetim kurulu bu hakka sahip olan bir organdir. Aym sekilde bir hocanin bir
dersi tekrar agabilmesi, 6grencilerin memnuniyetine baglidir. Bir sinifta toptan (kiimiilatif)
bir basarisizlik varsa bu basarisizlik hocaya fatura edilmektedir. Boyle olunca, hoca ile
Ogrenci arasinda catismadan uzak etkin bir is birligi ve ¢alisma ortam1 yakalanabilmektedir.

Bu konuya dair 6grenci ve arastirma gorevlisi olan bir katilimcinin goriisii su sekildedir:

Ogrencilerin sorduklar: soru 2 arti 2 esittir igareti bile olsa biz kesinlikle dgrenciye
bu nasil bir soru diye bir tepki veremiyoruz ¢iinkii bu bize siki sitki tembih ediliyor.
Bunu asistanligint yaptigim hocalarin hepsi bana baskin bir sekilde soylediler.
Ogrenci hangi soru ile geliyor olursa olsun gergekten niyeti kitii degilse bunu net bir
sekilde onun anlayacagi en basit sekilde anlatmamiz gerektigi vurgulandi. Ciinkii
bizi de hoca iizerinden degerlendirdikleri (grade) icin hocamin basi agriyacak.
Bunun igin arastirma gorevlilerinin de ofis saatleri var, bazen simifa gidip soru
soruyoruz, cevaplandiriyoruz, bazen ogrencinin kendisi ofise geliyor. Bazen
odevlerde anlasiimayan noktalar olursa ogrenci email atiyor, bu nasil

degerlendirilecek diye. Biz de cevaplandiriyoruz (K3).

Ogrencilerin yaptiklar: degerlendirme ¢ok onemli. Eger ogrenciden geribildirim
(feedback) kétii gelirse orada profesér olmanizin bir 6nemi yok, sizin pozisyonunuz
oradaki baskamn insiyatifinde. Cok rahat uzaklastirilabilirsiniz. Isinizden

olabilirsiniz, yada baska engeller ortaya ¢ikabilir (K8).

Tirk Ogrenciler, Amerikan akademisinde Ogretim iiyelerinin genel olarak ilgili
olduklarimi belirtmislerdir. Ayrica, dgretim iiyelerinin her zaman Ogrencilerin 6zglivenini
yiikseltmeye ¢alisan yaklasimlar1 oldugu belirtilmistir. Amerikan akademi kiiltiiri, bireyin
en kiiglik basarisin1 takdir eden, insanin kendisiyle dviinmesine, gurur duymasma 6nem
veren, pozitif ve cesaretlendirici bir anlayisa sahiptir. Toplulukgu kiiltiirden gelen 6grenciler,
dil yetersizligi, egitim sistemine uyum sorunlar1 ve yalmizlik duygular1 nedeniyle 6zgiiven
kaybina ugradiklar1 bir siiregte, Ozgiiven yiikseltici yaklasima sahip Amerikan akademi

kiltliriind takdir ettikleri anlasilmaktadir.
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Amerikan akademisinde, akademik aga ulasmak ogrenciler i¢cin Onemli firsatlar

yaratmaktadir. Katilimcilar, Tiirk egitim sistemi ile ABD egitim sistemi arasindaki en
onemli farkin network oldugunu ifade etmislerdir. Bir kongrede alaninin secgkin insanlari ile

rahat goriisebildiklerini ve hatta yazigabildiklerini ifade etmislerdir.

Ben Amerika’da bir konferansta belki de 100’den fazla kendi alamimda ¢alisan
insanla  karsilasttim. En yetkin adamlar. Bu sanst maalesef Tiirkiye 'de

vakalayamayiz. Amerika’da en biiyiik firsat o ag, network (K13).

Laboratuvar imkanlarinin fazlaligi, 6grencilerin dersleri sadece teorik degil pratik
olarak Ogrenmelerine biiylik katki saglamaktadir. Bunu tamamlayan ikinci bir husus ise
bilim adamlar1 arasindaki agla iletisim halinde olmak Amerikan egitim sistemini daha

avantajli hale getirmektedir.
Kiiltiirel faktorler ve Tiirk ogrencilerin uyum sorunlari

Kollektivist bir kiiltiirden geldikleri goz oniine alinirsa Tiirk 6grencilerin yurtdisinda birlikte
hareket etmeleri anlasilabilir bir durumdur. Ancak bu durum ayni zamanda Amerikan
akademisine uyumu engelleyen en biiyiik risktir. Berry’nin (1994) belirttigi gibi, 6grenciler
basarili olmak istiyorlarsa, geldikleri akademik kiiltiirii unutup Amerikan akademisine uyum
saglamaktan baska segenekleri yoktur. Ciinkii hocalar, bu normlara gore basart dlgiitlerini
belirlemektedirler (aktaran Brown, 2008). Anlasildigi kadariyla Tiirk ogrenciler, israrla
kendi kiiltiirel normlariyla Amerikan akademisinde var olmaya devam etmeye
caligmaktadirlar. Ancak bu 1srarin yersiz ve bir sonu¢ getirmedigini anlayana kadar ¢ok
zorluk ¢ekmektedirler. Ogrenciler, akademide karsilastiklari sorunlari hocalarla ¢dzmek
yerine ¢oOziimii arkadaslarinda aramaktadirlar. Halbuki oOgretim iiyeleri her Ogrencinin
bireysel olarak ¢aligmasini ancak bir sorunu oldugu zaman muhakkak hocaya getirmesini
beklemektedir. Ozetle, Amerikan akademisinin 6ngordiigii normlar ile dgrencinin kendi
kiiltiirel normlarina gdre hareket etmesi “norm catismasina” neden olmakta ve 6grencileri
zorlamaktadir. Ogrencilerin bu norm catismasmin farkina bile varmadan yoluna devam

etmeleri, ciddi bir rehberlik eksikliginin olduguna isaret etmektedir.

Buradaki insanlar profesyonel ¢alisiyorlar. Ornegin hocalarin ofis saatleri var.
Hoca 1srarla bir sorunuz olursa bana gelin, bana gelin diyor fakat biz gidip
sorunumuzu hocayla halletmek yerine Tiirk arkadaglarla ¢oziim bulmaya
calistyorduk. Ogrenci merkezli bir egitim oldugu icin direk hocaya gitmeni

bekliyorlar. Bizde duygusallik ve birliktelik var. Sorunumuzu arkadas cevresinde
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halledebilecegimizi diisiintiyoruz. Bu bizim beklentimiz ancak bu bazen kopyaya

(plagiarisme) kadar gidebiliyor, boyle algilantyor. Hocanmin beklentisi de o6grenci
kendi basina ¢alisacak ve kendi basina gelip 6grenmek icin benden talep edecek
(K3).

Ogrencilerin Amerikan akademisine uyum saglamalari, Tiirkiye’deki akademik
kiltiir aligkanliklarini kirip Amerikan akademisine entegre olmalariyla miimkiindiir.
Amerikan akademisinin normlarina ve beklentilerine gore hareket ettigi zaman Ogrenci
basarili olmaktadir. Ogrencilerin sistemin &ngordiigii kurallar cercevesinde sorunlarini
danismanlar1 araciligryla ¢ozmek yerine sorunlarina arkadaslar {izerinden ¢6ziim bulmaya
caligmalar1 Kiling ve Granello (2003) tarafindan yapilan arastirma bulgulariyla tutarlilik
gostermektedir. Bir baska husus ise dgrenciler birlikte hareket ettiklerinden dolay1 yaptiklari
sinavlarda veya projelerde ayni temalar1 veya hatalar1 islemeleri sistem nezdinde onlarin
kopya (plagiarism) ¢ekmekle itham edilmelerine neden olmaktadir. Bu bulgu da Yildirim’in
(2009) yaptig1 aragtirma bulgularini desteklemektedir.

Ogrencilerin burs statiileri ve danisman sorunlari

Tiirk Ogrencilerin 0gretim iiyeleriyle genel olarak iyi bir iliskiye sahip olduklari ancak
onemli bir kismimin danismanlariyla sorun yasadiklar1 gézlenmistir. Danismanlariyla sorun
yasayan 6grencilerin bir kismi gonderildikleri kurumun talepleri ile danigsmanlarinin talepleri
arasinda strese neden olan bir sikismislik hali yasamiglardir. Asagidaki alint1 bu sikismisliga

bir 6rnek teskil etmektedir.

Hocanin istegi ile kurumun istegi arasinda sikismak stres yaratmaktadir. Hoca,
baska bir alanda seni kullanmaya calistyor. Nasil olsa gelmis, parasi da odeniyor,
hoca sana kendi fonundan para da 6demiyor. Ama bu sefer biz asil amagtan
sastyoruz. Kurumun kabul edecegi bir ¢calismayr hocaya kabul ettirmek ¢ok onemli.
Bazen bir konu calisiyorsun ama kurum diyor ki ben senin boéyle bir konuyu

calismani istemiyorum, buna ihtiyacim yok. Bu sefer sikisip kaliyorsun (K11).

Kefalet Sozlesmesine gore her Ogrenci, bir kurum adina yurtdigina gonderilir.
Ogrencilerin ¢alisacaklar1 alanlar, kurumun yetkilileri tarafindan belirlenmektedir. Ogrenci,
kurumun izni olmadan 6grenim gordiigii alani degistiremez. Ancak danigmanlar bazen
Ogrencilerin yiikiimliiliiklerini anlayamamakta ve kendi belirledikleri konularda 6grencilerin
caligmast icin 1srar etmektedirler. Bu israrin nedeni, 6grencinin tiim masraflar1 devlet

tarafindan karsilandigindan dolay1, danismanin ©nerdigi projede calismasi durumunda
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Ogrenciye danigman tarafindan ayrica bir 6deme yapilmamaktadir. Baska bir deyisle, 6grenci

Ogretim liyesinin projesinde maliyetsiz bir isgiicii olarak goriilmektedir. Ancak bu durumda
O0grenci, danmigmaninin istegi ile gonderildigi kurumun sorumluluklar1 arasinda sikisip

kalmaktadir. Bu sikigiklik, ¢ogunlukla danisman degisikligi ile sonlanmaktadir.

Danigman sorununda ikinci bir faktdr olarak, dgrencilerin boliimlerine kabul alma
stirecinde, bursun smirlart ve Tirk kurumlarinin beklentileri ile ilgili danigmanlarina
yeterince bilgilendirmede bulunmamalar1 olarak tespit edilmistir. Diinyanin birgok
bolgesinden ABD’ye gelen burslu oOgrenciler, calisma alanlarin1 danismanlariyla
belirlediklerinden dolayr Tiirk 6grencileri de bu kategoride diisiinmektedirler. Bu nedenle
Ogrencilerin danigmanlarina kabul siirecinde tam olarak ne beklediklerini agiklamalari
durumunda danmigman sorunu asgari diizeyde yasanabilir. Ozetle, 6grenci-danigman
anlagsmazliginin kokeninde basindan beri smirlart muglak olan beklentiler oldugu

disiiniilmektedir. Asagidaki alint1 bu durumu 6zetler niteliktedir.

Gelmeden once hocanin ne bekledigini bilmeyen J&grenci, geldikten sonra
danmismanmyla wyumsuzluk yasamakta ve bu da o&grenci igin bir¢ok kabusun
yasanmasina neden olmaktadir. Bunun icin en énemli farkindalik danisman uyumu.
Osrenci gitmeden énce kabul asamasinda hocadan ne bekledigini ve hocanin
kendisinden ne bekledigini net bir sekilde bilmesi gerekir. Bunu bilirse yol haritasi

netlesir. Dil sikintisi da olsa, kiiltiirel sikinti da olsa bir bi¢imde iletisim saglanir

(K13).

Bunun yaninda baz1 6grenciler danigsmanlarinin ilgisizliginden yakinmis ve yeterince
rehberlik hizmeti alamadigini ve bu nedenle danisman degisikligine gittiklerini

belirtmislerdir.
Sonug, Oneriler ve Simirhliklar

ABD yiiksekdgretim kurumlarinda burslu statiide Ogrenim goren Tiirk lisansiistii
ogrencilerin akademik uyum sorunlarini kesfetmeyi amaclayan bu c¢alisma, konuyla ilgili
derinlemesine bilgi elde etmek amaciyla fenomenolojik arastirma metodu kullanmistir. Bu
calismadan elde edilen bulgular iki kisimda degerlendirilmistir. Egitim pedagojisi ve
akademik personel-6grenci iligkileri. Egitim pedagojisi kapsaminda elde edilen ilk tema,
alan derslerin ve sorumluluklarin fazla olmasi ile ilgilidir. Derslerin ve sorumluluklarin
fazla olmasi, dil ve uyum sorunlar1 nedeniyle 6grencileri ciddi olarak zorladigi tespit

edilmistir. Ogrenci-merkezli egitim anlayisina dayandigindan dolayi, ABD egitim sistemi



Tutar/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 58, 515-550, 2023 543
Ogrencilere fazla sorumluluk yiiklemektedir. Bu da Tiirk 6grencilerin alismadiklart bir

gelenektir. Alan uyusmazligi da 6grencileri zorlayan ikinci bir faktor olarak tespit edilmistir.
Alanin Ingilizcesine ve terminolojisine hakim olmak dersleri anlamak ve takip etmek
acisindan Onemlidir. Tirk o6grencilerin 6nemli bir kismi, lisans egitimleri ile lisansiistii
egitimleri arasinda alan uyusmazligi nedeniyle Onemli zorluklar deneyimlemislerdir.
Ogrenciler, bu zorluklar1 geriye doniik kapatmak agisindan &nemli gayret sarfettiklerini
beyan etmislerdir. Amerikan akademisinde smifta aktif katilim saglamak basar1 i¢in 6nemli
bir kriterdir. Tirk 6grencilerin ilk iki donemde dil ve uyum sorunlari nedeniyle sinirh
diizeyde siif tartigmalarina katildiklar1 anlagilmaktadir. Bu donemde Tiirk 6grenciler i¢in en
onemli problem konusma ve dinleme olarak ortaya ¢ikmistir. Tez yazim asamasinda ise
Ogrenciler icin etkili yazma (writing) 6nemli bir sorun alani olarak tespit edilmistir.
Arastirmanin bir bagka bulgusu ise kritik diisiinme ile ilgilidir. Amerikan egitim pedagojisi
kritik etmeye ve kritik diislinmeye 6nemli bir deger atfetmektedir. Tiirk 6grencilerin en fazla
zorlandiklar1 konularin baginda bir metni ya da diisiinceyi kritik etmek gelmektedir. Tiirk
egitim miifredatinda kritik diisiinme ile ilgili ders olmadigindan dolay1 &grencilerin bu
alanda zorluk ¢ektikleri saptanmustir. Son olarak, egitim pedagojisi anlaminda, literatiir
taramas1 ve 0grenme kaynaklarinin kullaniminda da &grencilerin donanimli olmadiklari

gozlenmistir.

Bu ¢alismanin ikinci kisim bulgular ise akademik personel-6grenci iliskileri ile
ilgilidir. Amerikan akademi kiiltiirlinde 6grencilerin giiclii haklar1 vardir. Bu haklar, 6gretim
tiyelerinin bilgi otoritesini dengelemesine neden olmaktadir. Boylelikle sistem, 6grenci-
Ogretim iyesini piyasaya yoOnelik birlikte calismaya tesvik eden mekanizmalara sahiptir.
Tiirk 6grencilerin 6gretim {iyeleri ile iyi iliskiler i¢inde oldugu anlasilmaktadir. Ancak
ogrencilerin danismanlar1 ile énemli problemler yasadiklari tespit edilmistir. Ogrencilerin
Tiirkiye’deki akademik kiiltiir aligkanliklari, Amerikan akademisine uyum noktasinda bazi
zorluklar yasamalarina neden olmaktadir. Ayrica, 6grencilerin burs statiilerinden kaynakli
onemli danisman sorunlar1 yasadiklar1 da tespit edilmistir. Ogrenci, goénderildigi kurumun

talepleri ile danigmanin talepleri arasinda sikismaktadir.

Sonu¢ olarak, ABD {iniversitelerinde egitim goren lisansiistii Tiirk Ogrenciler,
egitimlerinin O6zellikle ilk iki donemlerinde akademik uyum sorunlar1 yasamaktadirlar. Bu
siirecte Ozgiliven kaybina ugrayan oOgrenciler, sisteme adapte oldukga dilleri gelismekte,

Ozglivenleri ve basar1 durumlari artmaktadir.
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Bu calisma, Yurt Dis1 Egitim Programi, ABD ve Tiirk iiniversiteleri, 6grenciler ve

danigmanlar agisindan bazi ¢ikarimlar igermektedir:

1) Arastirma neticesinde, 6grencilerin ABD egitim pedagojisi hakkinda fazla bir
bilgiye sahip olmadiklar1 anlasilmaktadir. Farkli bir pedagoji ile karsilastiklarindan dolay1
ogrencilerin ciddi uyum sorunlar1 yasadiklar tespit edilmistir. Bu da dgrencilerin bu konuda

kapsamli rehberlik hizmetlerine ihtiyaglari oldugunu gostermektedir.

2) Akademik uyum konusunda dil yetersizligi onemli bir sorun alani olarak
ortaya c¢ikmustir. Ogrencilerin donanimli bir dil egitimi almalari uyum siireclerini
kolaylagtiracaktir. Bu kapsamda o6grencilerin dil programlart ve miifredatlarinin gézden

gecirilerek bu konudaki eksiklerin giderilmesi dnemlidir.

3) Tiirk 6grencilerin literatiir taramasinin 6nemi ve nasil yapilacagir hakkindaki
donanimlarinin eksik oldugu anlagilmaktadir. Literatiire agina olan bir akademisyen adayinin
literatiliriin isaret ettigi bilgi bosluklarmmi bulmasi ve bagimsiz bir arastirma alani ortaya
koymasi énemlidir. Ogrencilerin Tiirkiye’deki akademik danismanlar1 bu konuda dgrencileri

bilgilendirebilir.

4) Ogrencilerin Amerikan akademisinde kritik diisiinme ile ilgili ciddi sorunlar
yasadiklar1 tespit edilmistir. Bu nedenle kritik diisiinme nedir? Elestirel diisiinceden ne
beklenmektedir? Bir metnin ya da diislincenin kritik edilmesi ne anlama gelir seklindeki

sorularla ilgili 6grencilere seminerler verilebilir.

5) ABD egitim pedagojisi, 0grencilerden dersle ilgili siirekli olarak sunum,
odev, kitap ozeti, grup tartismasi vs etkinlik istemektedir. Tiirk 6grencilerin, sistemin bu
talepkarliina uyum konusunda ilk iki donem zorlandiklart bilinmektedir. Tiirk
tiniversitelerinde 6gretim tiyesi-merkezli bir anlayis oldugundan dolay:r ders yiikii hocanin
tizerinden ilerlemekte, 6grenci ise bu siirecte pasif bir dinleyici olarak yerini almaktadir.
Ogrenciler, 6gretmen-merkezli bir sistemden &grenci-merkezli bir pedagojiye gegtiklerinde
cok zorlanmaktadirlar. Ancak Ogrenciler, deneyimledikleri zorluklara ragmen sistemi
ogretici bulduklarin1 ve sinavlarda kaygi cekmediklerini belirtmislerdir. Ogrencilerin bu
tecriibesi, Tirk akademi kiiltlirlinlin g6z oniinde bulundurmasi gereken bir husus olarak

kaydedilebilir.

6) Ogrencilerin bursluluk statiileri kabul asamasinda onlara biiyiik kolaylik
saglamaktadir. Ancak 6grenci, daha sonra danismaniyla sorun yagsamamak adina ¢alisma

konusunun sinirlarint de net olarak belirlemesi gerekir. Bu anlamda yolun basinda 6grenci
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ve danigmanin birbirlerinden beklentilerini acik ve net olarak ortaya koymalar1 sonradan

ortaya c¢ikmasi muhtemel anlagmazlik durumlarini ortadan kaldiracaktir. Bu da burs
programinin bu konuda 6grencilere saha tecriibesine dayali rehberlik yapmasi ile miimkiin

olabilir.

Son olarak, bu calismada goz Oniinde bulundurulmasi gereken bazi sinirliliklar
vardir. Bu c¢alismanin konusu olan ABD yiiksekdgretim kurumlarinda lisanstistii 6grenim
goren Tirk 6grenciler, burs durumu, egitim durumu ve dil yeterliligi agisindan benzer ortak
Ozelliklere sahiptir. Nitel bir ¢alisma olarak, bu calismanin bulgular1 genellenemez ancak
dikkatli bir sekilde ele alindiginda bagka durumlara aktarilabilir. Ayrica, 6grencilerin
cevaplarinin daha Once resmi gorev yapmis bir aragtirmacidan etkilenip etkilenmedigi de

dikkate alinmalidir.

Etik Kurul izin Bilgisi: Bu arastirma, Ankara Yildirim Beyazit Universitesi Etik Kurulunun

06/07/2022 tarihli 13. sayili karari ile alinan izinle yiiriitiilmiistiir.

Yazar Cikar Catismasi Bilgisi: Bu ¢alisma kapsaminda herhangi bir kisisel ve finansal

ctkar catismast bulunmamaktadir.

Yazar Katkisi: Makalenin hazirlanmast ve diizeltilmesine iliskin katkinin tiimii ilgili yazar

tarafindan gercgeklestirilmistir.
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Introduction

Implementing student exchange programs within the scope of international agreements is a
modern phenomenon. The primary purpose of exchange programs is to develop mutual
understanding and transfer innovation between countries (Ward et al., 2001. The breakdown
of trade barriers with globalization and developments in technology and communication
have caused international student mobility to expand on a global scale (Hechanova-Alampay
et al., 2002) and reach 6.4 million (Institute of International Education (IIE), 2022). The
U.S. has been the country with the largest share of international student mobility since
World War II. The U.S., the essential destination for international students due to the strong
infrastructure and technological superiority of higher education institutions, hosted
approximately 1.1 million students in 2018 (Project Atlas, 2018) and earned 40.5 Billion
Dollars (NAFSA, 2018).

International education causes cultural interaction and knowledge sharing to become
widespread globally. At the same time, at an individual level, students learn foreign
languages, develop their skills, self-confidence, and creativity, and expand their worldviews
(Hechanova-Alampay et al., 2002). Research shows that these benefits are not easily
achieved, and educational processes do not run smoothly. Learning the language of another
country, adapting to the culture and education system, and overcoming difficulties cause
students to experience cultural, psychological, and academic adjustment problems (Bevis &

Lucas, 2007; Wang, 2004).

International students are differentiated from other immigrant categories by being
defined based on their purpose of arrival and visa status (Project Atlas, cited from IIE,
2022). Although the students come from different cultural categories, they share the
experience of the same acculturation process and being international students (Sumer, 2009).
The acculturation experience is a challenging process that all international students go
through. However, these challenges are experienced at different levels depending on the
countries or cultures of the students (Mwangi et al., 2019; Wang, 2009). Therefore, an
increasing number of academic studies consider the countries and regions from which
students come (Alsahafi & Shin, 2017; An-Ra, 2016; Mwangi et al., 2019; Poyrazli et al.,
2001; Segosebe, 2017; Ward, 2004; Wang, 2003; Zhu & Bresnahan, 2018).

Turkish students studying at U.S. higher education institutions can be considered a

subcategory of international students. This subcategory experiences American academic
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culture with its unique qualities. As a secular and democratic country at the intersection of

East and West, Tiirkiye has the legacy of the Ottoman Empire (Bourkholder, 2014). The
factors distinguishing Turkish students from the Far East, Arabs, African, and European
students stem from the country's unique characteristics. General determinations about
international students may not include all problem areas of Turkish students. Currently,
there is very little research on Turkish students. Therefore, more research is needed in this

area to explore the academic adjustment difficulties of Turkish students.

There is no research in the literature on Turkish students between 1950 and 2000.
The study conducted by Davis (1971) was not taken into consideration because it was about
the adaptation experienced by the students who returned back to their county. The first
known research on Turkish students was conducted by Poyrazli et al. (2001). This research,
which was designed quantitatively on students' adjustment problems, found that students
with good English proficiency have a good grade point average, the GPA increases as
students progress in their studies, and students with scholarships experience more
difficulties than students without scholarships. Some studies conducted after this date (Avci,
2017; Bektas et al., 2009; Duru & Poyrazli, 2007; Kilinc & Granello, 2003) are about
students' life satisfaction, acculturation stress, psychological adaptation problems, and
psychological well-being. The studies conducted by Burkholder (2014) and ilhan & Orug
(2020) are general. Tatar (2005) conducted qualitative research on students' in-class
participation activities. This research has found that Turkish students are silent but active
listeners in their classes. They participate in discussions that are meaningful to them.
Another study dealing with the adjustment problems of Turkish students was conducted by
Yildirim (2009). This research, which was designed as quantitative, focused on language,
educational differences, and the structure of academic programs, which are thought to affect
students' adjustment. Although this study, supported by group interviews, identified
fundamental problems, it is believed that the results obtained are limited in generalizability
since only undergraduate students who are subject to the dual diploma program are included
in the sample. Finally, Karayigit (2021) investigated the impact of scholarship status on the
experiences of international graduate students. The study's findings revealed that students
with scholarship status experience more difficulties than those without scholarships.
However, it was not stated in which subjects the students experienced more problems.
Therefore, no study has been found that addresses students' academic adjustment problems

with a qualitative method based on students' experiences. Due to this gap in the literature,
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quantitative studies (Karayigit, 2021; Yildirim, 2009) stated that there is a need for
qualitative studies on the academic adjustment of Turkish students. This study was designed
with a phenomenological method to explore the academic adjustment experiences of Turkish
students with scholarship status at U.S. universities to find answers to the "why" questions

behind the findings of quantitative studies.

In its most general sense, adaptation refers to changes in individuals or groups in
response to environmental demands (Berry, 1997; Sumer, 2009; Wang, 2004). Acculturation
theories constitute a frame of reference for adaptation (Berry, 1997). Acculturation has been
defined as the change that occurs in groups due to direct contact with different cultural
groups (Haviland, 2011; Redfield et al., 1936). Adaptation to an individual level is defined

as psychological adaptation, and at a societal level is defined as sociocultural adaptation.

In this study, the concept of academic adaptation will be defined as the process that
international Turkish graduate students go through to adapt to the demands of the academic
environment in the US. The environmental adaptation demand will be evaluated through the
variables of educational pedagogy and the academic community. While educational
pedagogy includes the education system and techniques, the academic community includes
student-faculty relations. These two variables are two essential components that make up
American academic culture. The adaptation process of Turkish students to these two
components is the focus of this study. With this aspect, the study aims to contribute to this
field's literature and produce valuable results for institutions and individuals operating in this

field.
The following questions guided this research:

1) What kind of experience do Turkish graduate students in U.S. universities have

with educational pedagogy and learning strategies?

2) What kind of adaptation process have Turkish graduate students experienced with

academic staff and students at U.S. universities?
Literature Review

In this study, the literature was reviewed based on the concept of academic adjustment and
the variables defining this concept. Tsen and Newton (2002) stated that academic adjustment
relates to a lack of proficiency in the English language, an understanding of the education

system, and influential learning skills variables. In addition to these three variables,
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relationships with faculty members and the sociocultural environment influence academic

adjustment (Ward, 2004). In this study, it is thought that three factors affect Turkish
students' academic adjustment at the structural level: Language, the education system
(pedagogy), and relations with faculty members. The language problem ranks first in all
research on international students (Can et al., 2021; Chen, 1999; Mori, 2000; Segosebe,
2017). In addition, studies on Turkish students have determined that language constitutes a
significant barrier for students. Therefore, educational pedagogy and relations with academic
staff will be emphasized in this study instead of language factors. A literature review will be

done based on these two variables.

Adaptation to the U.S. education system is one of the most challenging issues for
international students. A student-centered pedagogy is applied in the U.S. education system.
Students are at the center of the learning process in a student-centered pedagogical approach.
Faculty members perform a function that facilitates the learning process. After determining
the framework, main concepts, and teaching technique of the course, the instructor aims to
internalize learning intellectually and operationally by ensuring that the student participates
in hands-on experiences. Therefore, this pedagogy develops a curriculum to ensure students'
active classroom participation. The student is expected to speak in class, make presentations,
participate in group discussions, and make summaries from book chapters (Wang, 2003).
The multiple grading systems accompany these activities and ensure students get points
from each activity. As a result, this pedagogy is based on the philosophy of "questioning,
criticizing, refuting, asserting, arguing, and persuading" (Major, 2005, p. 85). This
philosophy is based on a Socratic understanding that assumes that knowledge will be built
mutually (dialogical: teacher-student) instead of through one-sided (teacher) knowledge
transfer in the classroom (Campell & Li, 2008).

The pedagogy that non-Western students are accustomed to is teacher-centered
(Alsahafi & Shin, 2017; Brown, 2008; Major, 2005; Wang, 2003). In this pedagogy, the
lecturer is at the center of the learning process, the transmitter of knowledge, and a role
model (Chen, 1999; Wang, 2003). This learning style is teacher-dependent. Students are
passive, receptive, unquestioning, and obliged to memorize what is given to them (Major,

2005).

Hofstede (2001) states that pedagogical styles are shaped by individualist and
collectivist cultures, and students and teachers develop behavioral patterns accordingly.

Hofstede (2001) explains his theory through power distance, individualist, and collectivist
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culture. He describes power as the potential to determine another person's behavior and the
degree of determining the behavior in question as “power distance” (p. 83). With his work,
he showed that the Power Distance Index (PDI) is low in individualist societies and high in
collectivist societies. For this reason, the teacher is central to the educational process in
collectivist cultures. Teachers are fathers, role models, and sources of knowledge. Informing
is a unilateral process from the teacher to the student. The student does not have the right
and competence to question the source and process of this information. According to Chen
(1999), the Asian system is influenced by the Confucian philosophy: "the teacher is the
teacher, and the student is the student" (p. 54) carries a strong sense of distance between
professor and student to emphasize respect and order. In Asian cultures, the teaching
structure basically follows a model where the professor is the source of knowledge, and the
student receives this knowledge. For this reason, the student is responsible for being quiet in
class, taking notes, and memorizing these notes when he gets home. MacCargar (1993)
found in his research that students from a collectivist culture demand more correction of
their mistakes. Also, faculty members attach more importance to the result than the process

(as cited in Ward et al., 2001).

Different educational pedagogies also determine learning strategies and techniques.
Since the source of knowledge in teacher-centered education pedagogy is the teacher, the
student learns through listening. In this educational pedagogy, listening is a more dominant
learning style. However, in the student-centered educational system, the student has a
learning technique independent of the teacher. For this reason, Bennett (1999) states that
certain learning styles dominate certain cultures. According to his conceptualization, there
are two learning modes: Field-dependent and field-independent. In the field-dependent
learning model, the student strictly adheres to the rules of the discipline. The social
environment is an essential source of motivation for the student. The student cannot
independently identify a unique field and move forward. Field-independent learners, on the
other hand, give importance to analytical thinking and prefer individualistic, questioning,
and independent work. They structure their learning, and their motivation stems from their
learning. They do not attach much importance to external factors. Bennett states that
students cannot be classified as either field-dependent or field-independent. However, in the
context of international students, he stated that students from East Asian countries tend to be
field-dependent. In contrast, American students tend to be field-independent (cited by Wang,
2004).
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As a result, it has been determined that students from an individualistic culture have

a more competitive attitude, have self-confidence, and do not hesitate to express their
opinions in the classroom. In contrast, students from a collectivist culture act according to
the environment and do not want to put forward an opinion and argue about this opinion.
However, due to acculturation, it has been determined that international students like and
appreciate critical thinking as a teaching method and being in close contact with faculty

members (Liberman, 1994, cited in Ward et al., 2001).

In an academic institution, the reference frame that determines the relations of the
academic community (faculty members, researchers, and students) is academic culture. An
academic culture deeply shares the values and norms of social culture. Sharing the scientific
paradigm as an idea and value by the academic community (Kuhn, 1996) is an essential
feature that differentiates the academic community and makes it a subculture category.
Although the functioning of the scientific paradigm is the same, the institutionality of this
paradigm differs according to cultures and guides academic conventions. These academic
conventions are shaped around certain ideas, values, and norms and constitute the academic

culture of a community.

For international students who are representatives of a different academic culture,
academic acculturation can be defined as constantly contacting and adapting to the new
academic culture. Accordingly, academic adjustment is the compliance of international
students with the demands of the new academic community they join. An international
student can make some syntheses between his culture and the new culture in his adaptation
to social life. However, if the student wants to be successful, the only area he will not be
able to synthesize is an academic adaptation (Brown, 2008), as success is determined by the

procedures of educational institutions.

As a result, the literature review shows that the academic culture of the U.S. is
different from the academic culture in Tiirkiye regarding educational pedagogy and
academic staff and student relations. It is understood that transitioning from a teacher-
centered to a student-centered system is challenging for students. This study focuses on how

Turkish students experience this process.
Method

Studies (Karayigit, 2021; Poyrazli et al., 2001) point to the academic adaptation challenges

experienced by students attending U.S. universities. The need to obtain in-depth knowledge
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of these challenges required this research to be addressed with a phenomenological method.
The participants' experience is essential for the phenomenological approach (Cresswell,
2014). The experience of being a student in the U.S. is socially and contextually constructed
through students' shared experiences. Therefore, the social construction theory provides a
foundation and a methodological basis for this study. In the phenomenological method, the
researcher follows systematic procedures to collect data, identify themes, relate these

themes, and explain the situation (Creswell & Poth, 2018).
The Sample and Qualifications of the Participants

In qualitative research, determining a sample depends on the researcher's knowledge,
experience, and judgment. Purposive sampling gives the researcher confidence and freedom,
but, in this case, the sample selection can be inaccurate (Mills & Gay, 2019). Setting clear
criteria for selecting participants is essential to avoid biases in the sample. Mills and Gay
(2019, p. 159) draw attention to three characteristics of the participants during sampling:
The informants should have the ability "to be reflective and thoughtful, to communicate
(orally, in writing, or both) effectively with the researcher, to be comfortable with the
researcher's presence" during the interview. The interview should be conducted with

participants who have these competencies.

In this study, 13 scholarship students were interviewed to explore the phenomenon.
The participants have completed their master's degrees in various universities and
departments in the U.S., have experienced all the difficulties in the context of academic
adaptation, and can criticize their experiences retrospectively. Participants; They were
selected according to gender, academic field, academic level, and willingness to contribute
to the research topic. It is thought that the participants represent Turkish scholarship students
in U.S. universities because they have a scholarship status, have similar academic
experience in Tiirkiye, and have gone through similar language education processes. All
precautions were taken to ensure that the participants' identities were not disclosed during
and after the research. Variables other than gender, the field of study, and the educational
status of the participants were not shared. After receiving the research ethics approval

(06/07/2022) from Ankara Yildirim Beyazit University, the interview process started.
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Table 1

Participants' Code, Gender, Department, and Education Level

Participants Codes Gender Department (Field) Status (Level)
K01 Female Engineering Master
K02 Male Engineering Master
K03 Male Engineering Ph.D.
K04 Male Agriculture Master
K05 Female Social Sciences Ph.D.
K06 Male Engineering Ph.D.
K07 Male Agriculture Master
K08 Female Agriculture Master
K09 Female Social Sciences Ph.D.
K10 Male Social Sciences Ph.D.
K11 Male Engineering Master
K12 Male Social Sciences Ph.D.
K13 Female Engineering Master

Interview questions were sent with the student's declaration of consent and the
researcher's letter of commitment to respect confidentiality. Interview questions include
issues related to relations with academic staff, pedagogical differences, and adaptation
difficulties experienced in this context. The participant was interviewed via the zoom

application on the agreed day and time.
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Trustworthiness

Some procedures were followed to ensure the trustworthiness of this research. According to
Mills and Gay (2019), trustworthiness in qualitative research can be achieved by following

the principles of "validity, consistency, and transferability" (p. 558).

Validity is the selection of measurement tools to obtain valid and objective
information about the phenomenon. In this research, observation, document review, and peer
review techniques were used to address the validity of the information. A student with
international experience and a reviewer reviewed the findings and comments. Consistency
means that data collection, analysis, and interpretation consistently produce the same result.
In this study, the most repetitive topics in the participants' experiences were classified, and
themes were obtained. The third principle of trustworthiness is transferability. In qualitative
research, research findings are based on meaningful statements from participants. It is
essential to distinguish these statements (findings) based on the research context. In
qualitative studies, these findings cannot be generalized as in quantitative studies (Mills &
Gay, 2019). As a qualitative study, the findings of this study cannot be generalized but can

be transferred to other situations if handled carefully.
Data Analysis

Experience is the essence of the phenomenological approach (Cresswell, 2014). Therefore,
the participants' experiences are at the center of this study. The researcher conducted,
recorded, and transcribed all interviews so that the participants' experiences were fully
embedded in the researcher's mind. The recording provides an advantage in replaying the
interview texts and identifying critical issues. Each participant's experience is unique. The
researcher read the transcribed texts multiple times to underline and encode the participants'
shared experiences. Each experience that created difficulties for students was determined,
common challenges were classified, and themes emerged from these classifications. Thus,
the framework of the research phenomenon emerged, and the evaluation was made by
associating the themes (Creswell & Poth, 2018). Finally, citations or statements about the
context were included in the study description to make the research environment
understandable and to identify the findings with the context environment (Mills & Gay,
2019).
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While interpreting the data, the researcher might be affected by some prejudices. The

reader has the right to know the researcher's biases in interpreting the data. This research

draws attention to the following issues in the context of bias.

According to Patton (2015), experience and interpretation are intertwined.
"Interpretation is essential to understand an experience, and experience includes
interpretation” (p. 192). However, the only way for the researcher to know what people are
experiencing is to experience the phenomenon "as directly as possible." This is only possible
with "participant observation and in-depth interview" (p. 192). The researcher was primarily
responsible for students sent abroad to U.S. universities for graduate education under Law
No. 1416. In this sense, the difficulties experienced by Turkish graduate students were
observed by the researcher from an outside (ethical) perspective. Since the researcher had
the experience of being a student at a university in the U.S., he also experienced the
phenomenon from an inside (emic) perspective. The previous task and experience of the
researcher may have caused some biases in the researcher that affect the research process
and evaluation. However, reliability and validity procedures have been strictly followed to
minimize this effect. On the other hand, this experience provided the researcher with the

competence to comprehend the phenomenon comprehensively.
Findings and Evaluation

The main questions guiding this research are based on the challenges students experience
during their adaptation to the American academic system. The themes obtained in this

context are presented in Table 2.

Table 2
The Challenges and Themes Experienced by the Participants during their Academic
Adjustment

Topic Themes

Experienced areas of difficulty 1) Too many courses and responsibilities

related to the education system 2) Mismatch of the graduate and undergraduate field

(pedagogy) study

3) Participation in classroom discussions

4) Critical thinking
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4) Literature review

5) Difficulty in using learning resources

Relationships with the Academic 1) Students' cultural barriers that delay adaptation

Community (faculty, advisors, 2) Students' scholarship status and advisor problems

and students)

This study found that the students experienced significant adaptation problems,
especially in their first two semesters. These problems related to the educational pedagogy

and academic community were classified as themes and subthemes and then interpreted.
Educational Pedagogy

Students who have experienced their undergraduate education in Turkish academic culture
have experienced a different education system in American higher education institutions. It
takes time for students to adapt to the new education system. The most challenging time for
the students is their first two semesters. As the students improve their language and learn the
structure, their self-confidence and success increase. After the two semesters, the adaptation
process of the students increases rapidly. In this process, many lessons and responsibilities,
participation in classroom discussion, critical thinking, literature review, and getting used to
learning instructional resources have been identified as important areas of difficulty for the

students.
Many Lessons and Responsibilities

Research (Brown, 2008) shows that students from a faculty-centered education system find
American educational pedagogy very demanding. The students stated that they did not face
such course responsibilities in their own countries, so they had difficulties. Turkish students
also found the American system very demanding. The first difficulty experienced has to do
with the redundancy of the lessons. It is a legal obligation for the student to take three
courses (9 credits) each semester to continue school. The number of homework given in the
lessons puts a lot of strain on the students rather than the number of classes. The difficulties
experienced by Turkish students who gained their scholarship status due to challenging
exams stem from academic adaptation rather than cognitive challenges. There are several

stated reasons for this difficulty:
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First, the students in their first two semesters try to get used to the physical, social,

and academic environment. In this process, the student is alone, leaving their family, friends,
and all relationships that support them, and tries to adapt physically, psychologically, and
socially to a new environment. This adaptation process will take time. Studies (Chen, 1999;
Yeh and Inose, 2003) have revealed that students who lose their social support experience

acculturation stress and feel lonely.

For me, the hardest time was when 1 first went. Actually, I called my father and told
him "Dad, I am going to return back, and looking for plane tickets. I don't think I will
be able to make it here." I cried every single day. We couldn't rent anywhere yet so
there was no house we could stay in. We were staying at the hostel. The food smelled
so bad so I couldn't eat anything and already didn't understand what people were

saying. It was a truly challenging time (K9).

Although we went to the U.S. for the first time for the language education, it wasn't
as hard in the beginning because we went there as a group. However, Masters was a
completely different deal because we weren't together as a group anymore and
instead, all of us went to our own departments. That's when it got quite difficult.
Especially if a student goes to a place with very few Turkish students, one turns into

a fish out of the water (KS8).

In our culture, our friendships are very strong. We are used to hanging out together
all the time and constantly are looking for ways to do things together. When we don't
find this environment, we feel very depressed and alone. This factor specifically

creates very negative effect on us (K3).

As it can be understood from the quotations, the factors that force students in the first
semester are physical environment, language, and feelings of loneliness. As student adapts

to these processes, they can concentrate more on their academic field.

The language barrier was the second reason that caused challenges for the students.
The student tests their language proficiency in a natural environment for the first time after
language training. The effort to understand what the lecturer or classmates said, on the one
hand, and on the other hand, the attempt to comprehend the content of the course causes a
significant gap in language and comprehension. Indeed, students experience a
synchronization problem at this stage. Teachers in English language courses use standard,

level-appropriate, and accent-free language. However, in the classroom, it isn't easy to
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understand a communication environment where fast, accented speech and cultural symbols
are used (Segobese, 2017). A second issue that feeds this difficulty is that the specific
concepts, theories, and approaches of field English are unknown. Even knowing English is
not enough for a student who does not know field English to understand the lesson. The

findings obtained from the participants confirm this determination.

The reason for our difficulties in the first semester is that we take three lessons, and
there is a minimum reading of 60-70 pages from each lesson each week, and since
there are three lessons, it becomes 150-200 pages. In addition, there are class
discussions at school. So you have to keep yourself ready for school all the time. In
this case, the student both tries to read and learn the articles given by the academic
staff and also tries to fill the knowledge gap in the past. When this happens, the

students lose their motivation (K12).

As we move from language school to a master's degree, we have too much to read at
once, and we are not ready for the field. Field English is entirely different. Second,
we have to take a lot of lessons. To be full-time students, we must take at least three
courses and nine credits. Teachers are already speaking extremely fast. In language
schools, teachers speak according to the level of the students. We get used to the field
of English in the first semester, but the homework load that semester is too much for
us. Typically, an American student will do an assignment without too much fatigue
because they are familiar with the system. However, we find it very difficult because

we are not used to preparing homeworks like these in undergraduate studies (K9).

A third reason that can be identified is the excessive course responsibilities.
American academic culture, based on student-centered pedagogy, is very demanding. The
duties of digesting the learned topic, preparing for the new one, making presentations,
submitting assignments on time, participating in group discussions, summarizing book
chapters, and completing field studies or laboratory activities on time are heavy obligations
for an international student with language and adaptability problems. In addition, these
responsibilities are given in each lesson every week. Regarding this issue, some students'

experiences are shared below:

In my first week, I went to class, and the lecturer did an exam called pop quiz! He
asks what I learned last week. Then you understand that I should know the previous

week's lessons and be ready at all times (K4).
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I was new but had to present in the second week. There was no one around to help

me. I work until morning. I am rehearsing etc. That's how I learned how the things
worked. The course was both verbal and mathematical. I made 28 presentations over

14 weeks (K2).

In this process, there is a radical change in your education. So the burden is entirely
on your shoulders. In Tiirkiye, I used to take my notes at university, put them in a
notebook, then when the exam week came, I would repeat those notes. But you have
to work day in and day out in the U.S. What did you learn that day, plus they also
give homework on what you need to know. In this case, you need to fully give
yourself to the lesson constantly, but this is a situation that you are not used to. If it
were Turkish, maybe we would have overcome it, but when there is additional

language problem, you need more time (K1).

Finally, Turkish students suffer from a severe loss of self-confidence as they compete
with the successful American student group who comes from within the system, do not have
language problems, and have high self-confidence. The gap between American students'
self-confidence and Turkish students' loss of self-confidence in this process is very high.
Students can compensate for this loss of self-confidence in the first two semesters after
improving the language and learning the system's structure. However, they experience
significant difficulties in this process. It is observed that there is a positive correlation
between the adaptations of the students and their success. These findings are consistent with

the findings of Segosebe's (2017) study of East Asian graduate students.

The participants stated that despite the education system's heavy responsibility to the
student, the applied examination system balances this weight. Based on multiple grading,
students get grades from all their activities: homework, exams, class participation, etc. For
this reason, the student does not experience any separate anxiety for the exams. Even if there
are exams, the lecturers ask questions about the most critical subjects in the course, causing
the exam system to be predictable. The multi-grading system causes the student to
experience a minimum level of exam anxiety. Also, the faculty members give more
importance to the process than the result in their grades. Although the exam system in
Tiirkiye is usually based on a midterm and a final, the stress experienced is much higher
because the scarcity of exams increases the risk of passing the course, which increases exam

anxiety. The findings obtained from the students on this subject are given below:
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If you miss a midterm exam in Tiirkiye, there is a possibility that you will fail the
course. There is no such thing in the U.S. education system. If I submit the homework
every week, I will get 20% of the overall grade, similarly 20% from the midterms,
20% from the finals, 5% from attendance, 5% from class participation, 30% from
presentation etc.. Since students participate in the lesson, they learn and pass their
classes. Even though the American system seems demanding and tiring, I think it
makes so much sense. You aren't under constant stress when the grade distribution
is like this. After the second semester, when the adaptation problem is over, you

move to a very productive stage (K6).

In our country, result-oriented questions were asked in the exams. In the U.S., the
process is essential, and they are mostly not interested in the result. At first, there is
stress in the homework parts of the lessons, but after a point, this gives us an
advantage. Because homework takes the weight of exams, so, this time, we have a

chance to collect more points with homework. This reduces our exam stress (K11).

Participants unanimously stated that the U.S. education system is demanding and

tiring for students. Still, it is more instructive than rote learning, and therefore it causes less

stress to students. This study's findings about the exams align with MacCargar's (1993)

finding that faculty members give more importance to the result than the process in the

teacher-centered system (as cited in Ward, Borchner, & Furnham, 2001).

Mismatch of the Graduate and Undergraduate Study Field

In this study, field mismatch stood out as an important factor that challenges students. While

the student has mastered the field's concepts, theories, and language from the undergraduate

period, starting a master's degree in a different area means he is unfamiliar with these

concepts. When this knowledge gap is combined with the English language difficulty, the

degree of difficulty for the student increases even more.

Since we are in a master's program, it is accepted that students know some courses
from undergraduate times. For this reason, a subject that takes three months to teach
in Tiirkiye can be taught in one hour in the United States. This causes serious
problems for students if we do not have any previous knowledge about the courses. It
is not possible to overcome three courses with such high information content. It takes
time to fill in the gaps, which poses an extraordinary problem. Therefore, the first
semester is a big shock for Turkish students (K3).
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Many Turkish students continue their graduate programs outside the field they

completed their undergraduate studies. For example, students from 47 branches, including
undergraduates of the electrical-electronics department, can be selected for a master's degree
in energy law or energy security (YLYS, 2022). The change of field causes students to have
difficulties in language, homework, and in-class participation during their graduate years.
Students have problems understanding the subjects in the classroom because they are not
familiar with the concepts and theories of the new field. With great retrospective efforts, this

knowledge gap is being tried to be filled.
Active Participation in the Classroom

Pedagogy in Tiirkiye is a faculty-centered pedagogy. However, this pedagogy is not as rigid
as in Asian countries, nor is it too flexible as in the western style. In Turkish educational
pedagogy, even though the lecturer mainly explains the lesson himself, he encourages
students to ask questions and participate in class. Despite this, it has been stated that there
are three reasons why Turkish international students remain silent in their classrooms in

American educational settings:

The first is the language problem. It is understood that students who think they are
inadequate in language are hesitant due to their inability to speak fluently in the classroom
and their accents (Poyrazli & Grahame, 2007). Some students said they want to speak more
in class as they overcome the feeling of not being judged by their friends for their language
inadequacy and accent. They stated that Turkish students had difficulties, especially in
speaking and listening, in the first two semesters, and they had problems in writing during

the thesis writing stage.

I was having a hard time with class participation. I had a hard time in my first
presentation, I couldn't speak, and I asked my teacher if I should quit, but the teacher

supported me a lot. The first trauma I remember was my presentation (K10).

At first, my understanding of what we read and my inability to understand all of what
the lecturer said affected me. Talking to my supervisor, for example, he gave me an
8-item to-do list. While the advisor was speaking, I did not understand some of them.
I could only understand 5 out of 8. In this case, the advisor said; we've discussed this
before. Then I was doing it again. I was studying, and there was no doubt about it.
Understanding is the most crucial step, in my opinion. Even if we do not know

English, we can describe and answer with many different methods. However, when
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we do not understand what the other person is saying, we do not know what to do

(K3, K7).

The second reason is culture. Group discussions in the classroom necessarily extend
to examples from students' lives and cultures. Since the heroes that the students give
examples of and the subjects they touch on are known by the group members, the
communication in the classroom is based on cultural symbolism. For this reason, it is
impossible to actively participate in classroom discussions without knowing society's
culture. One of the findings emphasizing the importance of culture in classroom
communication is given below. The views expressed in this finding support the research

findings of Segosebe (2017) on East Asian students in the United States.

The most challenging thing for me in the department was group discussions. Those
group discussions were coming out of the episode a little bit. Because to understand
the lesson, examples from society were given. For this reason, the subject goes
beyond knowing the language, you do not know the culture, and you do not know the
examples given. In this case, you do not understand the subject and cannot be
involved. To put it simply, an example is provided from the childhood of the students,
everyone knows that example, but you do not know, you are ignorant of the subject.
You don't know the characters. This creates difficulties in terms of communication,

not only in terms of language but also in terms of culture (K10).

The third point is that American students dominate the class. The fact that Americans
speak fast as a characteristic of their oratory causes them to switch between topics quickly.
This causes Turkish students to have problems with synchronization with the class. Many
research findings show that American students have very high self-confidence and do not
hesitate to say the first thing that comes to their mind in the classroom (Chen, 1999; Mori,

2000; Poyrazli & Grahame, 2007; Segosebe, 2017; Zhu & Bresnahan, 2018).

I wanted to speak in class because points were given to those who spoke in class.
There is no such thing in our system. We would sit for three hours, and the teacher
would explain the topic and go. In America, the teacher was forming groups, people
were raising their hands, and even people were expressing their ideas randomly, but
they were talking. Some good ideas come to my mind, and when I decide to speak, 1
find that the subject has changed. There is also the fear that I will be disgraced if 1

talk about nonsense while speaking, and there is an accent, and there is a concern
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about whether they will understand me or not. As we talk, we ought to speak of

something wise. Americans say what comes to mind because they have high self-

confidence (K9).

Randomly speaking is not welcome in Turkish culture. Careful thinking before
speaking is advisable. Tatar (2005) found that Turkish students are active listeners in their
classes. They participate in class discussions when the discussion is meaningful to them. In
this sense, the findings of this study support the conclusions of Tatar's findings. Also, this
finding supports the views of Ward, Borchner, and Furnham (2001), who determined that

students from a collectivist culture act according to the environment.
Critical Thinking

Scriven and Paul (1987) defined critical thinking as "the intellectually disciplined process of
actively and skillfully conceptualizing, applying, analyzing, synthesizing, and/or evaluating
information gathered from, or generated by, observation, experience, reflection, reasoning,

or communication, as a guide to belief and action." (parag. 2)

Critical thinking comes first among the subjects that Turkish students have the most
difficulty with in the U.S. system. There is no course or established tradition about critical
thinking in the Turkish education system. For this reason, students cannot make up their
minds about criticizing an article or idea. Criticizing is mainly perceived as revealing the
negative sides of an article or an idea or reinterpreting an article or thought in the Turkish
education system. In their study on the Critical Thinking Skills and Dispositions of Turkish
Teacher Candidates, Yildirim-Tasc1 and Yildirim (2022) found that "despite the increasing
interest in critical thinking in teacher education, pre-service teachers in Tiirkiye have low or

medium level critical thinking skills and training" (p. 582).

Studies (Brown, 2008) show that students from a collectivist culture have much more
difficulty in critical thinking. In U.S. educational pedagogy, the student is actively involved
in learning. Mastering subjects and presenting and discussing them in classes cause the
learning to be more permanent. Students can add a more dynamic dimension to the process
and increase their creativity by making comments based on this information. However, in
the rote system, students are more passive since loading information comes from outside. In
this system, students creativity and innovation abilities are less developed. Also, in the
student-centered system, the process is more important than the result since the way the

student approaches the subject and the creativity dimension is taken into account. In the rote
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method, the result is more important than the process. Students' experience in critical

thinking is vital in understanding the subject.

We have a system that comes from a rote culture. However, in the U.S., academic
staff want me to produce. They don't say 2+2=4. They ask why it makes four or what
you can develop to make it 4. So, it's purely production oriented. That's why I
struggled because my memorization was perfect. I studied agricultural engineering
as my undergraduate, and I studied veterinary medicine. I passed all my courses by
memorizing them. But the lessons were not based on production. I had a hard time
when I went there because I had to produce. It is hard to think critically in English
and transfer it to the other person. If they had told me that you should memorize
these and these and that, I would memorize them in any language, but they asked me

to produce them (K8).

They show you a way in the U.S. education system, and then they ask how you can
use that way. They don't ask you to tell them the way you learned. When I went, the
most challenging thing was that the other person asked me for comments. I had a
course named "Article Leadership". We had to critique an article and tell about it to
a classmate. When it was my turn, I explained the article to the other person;
however, he wanted me to critique it. [ was insistently saying that this and that are
being told here. Months later, I realized that the man had asked me to interpret,
evaluate and produce. Since these were not in the Turkish educational system, we
had a hard time. So, I was translating the article from English to English, but they
wanted an evaluation (assessment) from me. They asked me to assess an article
published in SCI. How many referees the article already passed, but when I critique
it, this gives me self-confidence. Maybe this is their purpose. They are trying to say:
you know what you're doing so that you can evaluate and critique this article. . No
matter how many reviewers assess it, you should have something to add. So,
critiquing and evaluating are essential aspects of the U.S. education system. Critique

also causes the student's self-confidence to develop (KS8).

The system is student-centered in the U.S. When academic staff asks critical thinking
questions that question your creativity and thinking, I pause. I am trying to
understand the question and answer it through the window of creativity. American

students do this because they come from such a system. I did not come from such a
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system. I had this problem, too, in the early days. We work with the PBL (problem-

based learning) system. I am currently taking a course. The teacher just wants us to
think about what kind of questions did you have when we read this text. They only
want to see if the student is thinking (K12).

The student-centered education system increases the creativity of the student. On the
other hand, memorization suppresses human creativity;, when it suppresses, you
cannot produce a product. A person does a master's or doctorate to create a product,
and you need to be creative. If you call yourself a researcher, then you need to think
critically. Even if you study repetitive subjects, you need to bring a difference to

them, and this difference is your creativity (K12).

As the participants were well aware, critical thinking causes students to reveal their
original perspectives. Regarding Turkish students, acquiring creative and critical thinking in
U.S. universities proves that this ability can be developed through the social and cultural
environment. This finding is consistent with the school of thought that argues that critical
thinking is a skill development related to the education system (Yildirim-Tas¢1 & Yildirim,
2022).

Literature Review

One of the issues that students have difficulties in their academic life is their knowledge of
the literature related to their field. In the U.S. academic culture, students need to master the
literature related to their field. The students' view on the importance of literature review in

the American academy can be understood from the quotations below.

In our country, there is no information related to the literature and literature review.
What we encounter when we come here is the literature. You need to know what has
been done to see the gaps there. It takes about a year for us to catch up with the
literature. We do a literature review for at least six months, and when it comes to 1
year, we begin to understand what is happening in the literature. In other words,
when someone comes up with an idea, you now have an idea about whether it has
been done. Without spending that one year reviewing the literature, you wouldn't
know whether that idea is implemented or not. But when you review the literature,
there are already many of them. So it's not a new idea. It's not an innovative idea. It's

just that we don't have awareness. Also, we don't have future work. So we are not
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progressing cumulatively. If we have found a gap, we only look at how we can fill

that gap. That's why knowledge does not progress cumulatively in our country (K3).

One of the most critical things in the U.S. higher education is to know what has been
done. It is a mystery what kind of contribution you will make to science without
understanding what has been done. It is even essential to know the contributions of
scientists by name. Knowing what they have done and what they have left missing is

necessary. Turkish students mostly do not know how to do a literature review (K11).

The literature illuminates the historical background of the research topic, helps to
understand its current position, and gives an idea of future trends. Second, it leads to
discovering research-related knowledge gaps, identifying relevant variables, and recognizing
widely cited studies. Third, it helps to acknowledge scientists working on this subject and to
understand different theoretical frameworks (Lunenburg & Irby, 2008, p. 137). For this
reason, literature is the memory of scientific studies and the treasure of scientists. It is

essential for the scientist candidates to master the literature related to their field of study.

In the literature review, it is expected that students will know who studied what
subject, what theories exist, when these theories emerged, and whether new theories are
challenging them. The only way to determine whether an idea that comes to people's minds
has been studied in the academic world is to review the literature. When the students review
the literature, they will have learned the developmental stages of thought. Knowing what
happened in the past is very important for academic culture. Otherwise, a person may think
that this thought only came to his mind. But in reality, there may be many people who have
done this before. As the student's knowledge of the literature increases, they learn the
knowledge accumulated in their discipline. In this process, academic scientists may notice
areas that need to be illuminated in different areas regarding the subjects they are working
on. Since these areas are stated in the scientific studies they publish, the student learns what
these gaps are and concentrates their energy on the needed areas. Without reviewing the
literature, the same subject could be unnecessarily studied by many people worldwide. Since
literature is the accumulation of scientific knowledge, it is vital for students to know this.
For this reason, the American academy forces students to work primarily on literature for six
months to a year. The students' experiences show that Turkish academic culture does not
attribute much importance to the literature, and therefore there is not much future work in

Turkish literature. Another issue that limits the literature in the Turkish academy is that the
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literature is limited only to Turkish. Also, an academic who does not know English will be

limited to Turkish literature.

It has been determined that Turkish students cannot find the gaps in their fields and
select their subjects because they do not have comprehensive knowledge of the literature.
This shows that Turkish students have field-dependent learning and goal-oriented working
style, as described by Bennett (1999) (cited in Wang, 2004). In this work style, the lecturer
creates the set-up while the student performs the role assigned to the ready-made set in this

order.

Having a good knowledge of the literature, finding the gaps in their fields, and
determining the subject gives the students a different area of freedom regarding their work.
Studies involving innovation and creativity emerge from these kinds of studies. The main
reason students with field-independent working personalities (Bennett, 1999, as cited in
Wang, 2004) avoid this type of working is that this working style requires a great deal of
effort and time. In contrast, the results to be obtained are not certain. Due to the contract (the
surety bond) between the student and the Scholarship Program, the students have a time
limit. Due to these, the students refrain from setting out for a study with uncertain results
and time. However, this situation limits the innovative work of students. Among the findings
of this research is that the surety agreements constitute an obstacle to the students'

innovative work.
The Difficulty of Using Learning Resources

The learning resources used in U.S. universities are technologically higher than in Tiirkiye.
In other words, the technological equipment (laboratory devices) that are used in Turkish
universities are low in models, which stems from the technological difference between the
two countries. The high-model technologies used in American universities give advantages
to U.S. educational institutions. The availability of high technological equipment and the

wide laboratory facilities allow students to learn their study field easily.

The opportunities were many; the labs were huge. The biggest reason for me to learn
my field in a very short time was my laboratory lessons. Facilities and laboratory
opportunities are missing in Tiirkiye. In this sense, America is the land of opportunity

(K13).
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One of the main goals of international students is to learn advanced technology and
transfer this ability to their home countries. However, it takes time for students to use and

adapt to this system in U.S. higher education.

Besides the language difficulties, my Kazakh friend and I had difficulties using
laboratory devices. I started to ask questions to some of my classmates. I began to
record their answer as a video on my phone. Then I applied what did they write on
the device. I developed myself that way and learned the instruments. Of course, it

was a challenging process (K1).

Another participant stated they could not use the calculator as professionally as

American students.

American students use multi-function calculators in high school. They even do 9x5
with a calculator, but our folks underestimate it. But their system gives a more
efficient result. When they go to the lab, while they use machines, our students
cannot use these machines. We are lacking in this regard. Our ability in calculators
is maximal exponential operations, but they use it very nicely and professionally.
When a group study is done in the lab, a calculation will be made; for example, I was
always behind. Although I have a calculator, I have said several times that it does
not exist because I did not know the function of that calculator, and I was afraid

because I could not do it quickly (K11).

In the Turkish education system, there is no curriculum for using the calculator in
high school, and it is prohibited to use it in exams. This policy limits students' ability to use
multi-functional calculators professionally. It has been stated that not knowing how to use

multi-functional calculators poses a problem for students in U.S. universities.
Relationship of the Students with their Faculty and Advisors
Academic Staff and Students Relations

In addition to the education system, faculty-student relations are an essential variable that
determines the quality of academic culture. In American academic culture, the origins of the
codes of conduct that define the faculty-student relationship go back to the development
history of the American academy. The American academy separated the board of directors
from academic life and did not include faculty members in the administrative body. The

executive power of the university has integrated the university into the market. This model
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functions according to market expectations. That's why the American academy has strong

ties to the market. This integration leads the universities to develop curricula according to
market needs, which has generated a market-dependent university understanding over time
(Lewis, 2006). In this system, the university administrative board determines the personal
rights of faculty members and students. However, one of the most crucial incomes
sustaining the university is student tuition and fees. According to this understanding,
universities must consider the market and the student. According to Lewis (2006), this
market-oriented change opens up more space for research rather than university education.
For graduate students, doing research and writing a thesis is one of the critical turning points
in their lives. This point is a common denominator that brings together faculty members and
students. Faculty members must research and publish to maintain their status at the
university. The resources needed for research and publication can only be obtained through
market-oriented study. In other words, faculty members must do scientific research to
survive in the market. Student and academic staff's common interest requires cooperation
because a good product (thesis-research-patent, etc.) that the student will come up with
during the graduate process will also be credited to the student's advisor. The mutual interest
creates the groundwork for the relationship between graduate students and academic staff.
As a result, the benefit of the faculty and student working together leads them to cooperate
rather than conflict. For this reason, the more a faculty member works for graduate and
doctoral students, the greater the opportunity to access funds. Thus, the collaboration of
students and faculty members is guided by a common interest motive for creating value for

the market. The system has a highly flexible structure in this regard.

Besides the market factor, the student also has substantial legal rights. The student
can assess all activities of the academic staff. At the end of each semester, students evaluate
their faculty members. Dissatisfaction by the student may result in the termination of the
faculty member's contract. The university board of directors is a body that has this right.
Likewise, the possibility of a lecturer reopening a course depends on the students'
satisfaction. If there is a total (cumulative) failure in a class, this failure is billed to the
lecturer. In this way, an effective cooperation and working environment away from conflict
can be achieved between academic staff and students. The opinion of a participant, who is a

student and research assistant, on this subject is as follows:

Even if the question asked by the students is 2+2=? We certainly cannot give a

response to the student as to what kind of question this is because we are strictly
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warned about it. All the lecturers I assisted emphasized this to me. It was stressed
that no matter what question the student comes up with if his intentions are not bad,
we should explain it clearly in the simplest way that he can understand. Because they
grade us based on the lecturer; otherwise, the lecturer will be in trouble. For this,
research assistants also have office hours. Sometimes, we go to the classroom and
ask questions and answer them, and sometimes the students come to the office. If
there are points that are not understood in the assignments, the student sends an e-

mail, and we reply to them (K3).

Student assessment is essential. If the feedback from the student is not positive, it
doesn't matter if you are a professor there; your position is at the president's
initiative. You can be removed very easily. You may lose your job, or other obstacles

may arise (K8).

Turkish students stated that faculty members in the American academy were
generally interested. In addition, it was noted that faculty members always have approaches
to increase students' self-confidence. The American academy culture has a positive and
encouraging understanding that appreciates a minor achievement of the individual. This
pedagogical approach enhances students' self-confidence, which students from collectivist
cultures enjoy as they suffer from loss of self-confidence due to language inadequacy,

challenges in adapting to the education system, and feelings of loneliness.

In the American academy, access to the academic network creates significant
opportunities for students. The participants stated that the web is the most crucial difference
between Turkish and U.S. education systems. They stated that they could easily meet and

even correspond with the distinguished people of their field in a congress.

I met maybe more than 100 people working in my field at a conference in America.
They are the most competent figures in their fields. Unfortunately, we cannot get this

chance in Tiirkiye. The most significant opportunity in America is that network

(K13).

The abundance of laboratory facilities significantly contributes to the students'
theoretical and practical learning. A second point that complements this is that being in
contact with the network between scientists makes the American education system more

advantageous.
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Cultural Barriers and Adaptation Problems of Turkish Students

Considering that they come from a collectivist culture, it is understandable for Turkish
students to act together abroad. However, this is also the most considerable risk that hinders
compliance with the American academy. As Berry (1994) stated, if students want to be
successful, they have no choice but to adapt to the new academic culture because success
criteria are determined by the norms of academia (as cited in Brown, 2008). The findings of
this study show that Turkish students insist on continuing to exist in the American academy
with their cultural norms. However, they experience great difficulty until they realize this
insistence is unnecessary and does not bring any results. Instead of solving the problems
they encounter in the academy with their teachers, the students try to solve their issues with
the help of their friends. However, faculty members expect each student to work
individually, and when they encounter a problem, they are expected to bring it to their
advisors. As a result, the norms stipulated by the American academy and the students' acting
according to their cultural norms cause "norm conflict" and lead students to experience
challenges. Students continue on their way without realizing this conflict of norms,

indicating a severe lack of guidance.

The people here work professionally. For example, academic staffs have office
hours. The lecturers insisted that we visit them if we had any questions, but instead of
solving our problem with our advisors, we tried to find a solution with Turkish
friends. Since it is a student-centered education, they expect you to go directly to the
professors. But the feelings of acting together are more dominant in our culture. We
think we can solve our problem in the circle of our friends. However, the lecturers
expect the student to work independently, and when they encounter any issue, they

should share it with their advisors/lecturer (K3).

This study found that Turkish international students realize that they acquire success
when they leave Turkish academic and cultural habits behind and integrate into American
academic culture. In other words, a student gets successful when he acts according to the
norms and expectations of the American academy. This finding is consistent with the
research findings of Kiling and Granello (2003). In their study on help-seeking attitudes of
Turkish college students, they found that 50% of Turkish students prefer to get help from
their friends instead of getting professional services. Another issue is that students commit

the same themes or mistakes in their exams or projects because they act together, causing
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them to be accused of plagiarism in the system. This finding also supports the research

findings of Yildirim (2009).
Students' Scholarship Status and Advisor Problems

It has been observed that Turkish students generally have a good relationship with the
faculty members, but many of them have problems with their advisors. Some students who
had issues with their advisors experienced a state of stress between the obligation of the
institutions they were sent to and their advisors' requests. The following excerpt exemplifies

this congestion.

The academic advisor wanted me to study in the field he wanted. Since the
government pays for our scholarship, the advisor does not pay from his funds. So, he
tried to direct our studies toward his academic interests. However, the institution in
my country sent me to study in the field they required. I have a responsibility to my
institution in Tiirkiye. If I do what the academic advisor wants, this time, I deviate
from my original purpose. Sometimes you work on a subject, but the institution in
Tiirkiye says that I do not want you to study such a subject; I do not need it. This
time you get stuck between the institution and the advisor (K1, K2, K11).

According to the Surety Agreement (Kefalet Senedi), each student is sent abroad on
behalf of an institution. The institution's authorities determine the fields in which the
students will work. The student cannot change the field of study without the institution's
permission. However, the advisors sometimes do not understand the responsibilities of the
students and force them to study the subjects they have determined. The reason for this
insistence is that since the Turkish government covers all student expenses, no additional
payment is made to the students if they work on the project suggested by the advisor.
However, in this case, the student is stuck between his advisor's request and the institution's

responsibilities to which he is sent. In this case, the students change their advisors.

For the second reason, some students did not adequately inform their advisors about
the limits of their scholarships and the expectations of Turkish institutions during the
admission process. Students with scholarship status come to the U.S. from many parts of the
world. American academic staff may not know students' scholarship obligations. The
students should explain these obligations in detail to their advisors. If students explain to
their advisors precisely what they expect during the admission process, the advisory problem

may be experienced at a minimum level. The following excerpt summarizes this situation.
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The student, who does not know what the teacher expects before he arrives,

experiences incompatibility with his advisor after he comes, and this causes many
nightmares for the student. The most important awareness for this is advisor
compliance. Before the student leaves, they should know clearly what they expect
from the teacher and what the teacher expects from them during the admission
process. If he knows this, the roadmap becomes clear. Even if there is a language

problem or a cultural problem, communication is provided in a way (K13).

In addition, some students complained about the indifference of their advisors and

stated that they could not get enough guidance, and therefore they changed their advisors.
Conclusion, Recommendations, and Limitations

This study, which aims to explore the academic adjustment problems of Turkish graduate
students studying in U.S. higher education with scholarship status, used a phenomenological
research method to obtain in-depth information on the subject. The findings obtained from
this study were evaluated in two parts: educational pedagogy and academic staff-student
relations. The first theme extracted within the scope of educational pedagogy is about the
excess of lessons and responsibilities. It has been determined that the classes and
responsibilities are too many, and the students are seriously challenged due to language and
adaptation problems. Since it is based on a student-centered education approach, the U.S.
education system places too much responsibility on students. This is an educational tradition
that Turkish students are not used to. Field incompatibility was also identified as a second
challenging issue for the students. Knowing the concepts, theories, and methods of the
discipline studied in English is essential. Many Turkish students have experienced
significant difficulties due to the mismatch between their undergraduate and graduate field
incompatibility. The students declared that they made great efforts to cover these difficulties
retrospectively. Active participation in the classroom is an essential criterion for success in
the American academy. This study also shows that Turkish students participated in class
discussions at a limited level in the first two semesters due to language and adaptation
problems. During this period, the most crucial issue for Turkish students emerged as
speaking and listening. Influential writing has been identified as an important problem for
students in the thesis writing stage. Another finding of this study is related to critical
thinking. American educational pedagogy places a significant value on criticizing and
critical thinking. One of the subjects that Turkish students have the most difficulty with is

critiquing a text or an idea. It has been determined that students experience difficulties in
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this area because there is no course related to critical thinking in the Turkish education
curriculum. Finally, it has been observed that students are not equipped in terms of

educational pedagogy, literature review, and learning resources.

The findings of the second part of this study are related to academic staff-student
relations. In American academic culture, students have substantial rights. These rights cause
faculty members to balance their authority. Thus, the system has mechanisms encouraging
student-faculty members to work together. It is also important to note that Turkish students
have good relations with faculty members. However, it has been identified that they have
significant problems with their advisors. The academic and cultural habits of the students in
Tiirkiye lead students to experience some challenges in adapting to the American academy.
In addition, it has been determined that students experience significant advisory problems
due to their scholarship status. The students are caught between the obligations of the

institution to which they are sent and the requests of their advisors.

As a result, Turkish graduate students at U.S. universities experience academic
adjustment problems, especially in their first two semesters. Students lose their self-
confidence at the beginning; however, their self-confidence and success increase as their

language improves and they adapt to the system.

This study has some implications for the Study Abroad Program, the U.S. higher

education institutions, and Turkish universities, students, and advisors:
As a result of this research:

1) The students do not have much knowledge about U.S. educational pedagogy. It has
been determined that students have serious adaptation problems because they
encounter a different pedagogy. To adapt to the U.S. educational system quickly,
students need comprehensive guidance services to inform them about the U.S.

academic system.

2) Language inadequacy has emerged as an important problem in academic adaptation.
Students' language competency will facilitate their adaptation process. In this
context, reviewing the students' language programs and curricula and eliminating

deficiencies is essential.

3) Turkish students lack knowledge about the importance of literature review and how

to do it. It 1s vital for an academician candidate who is familiar with the literature to
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find the knowledge gaps pointed out by the literature and to present an independent

research area. The academic advisors of the students in Tiirkiye can inform the

students about this issue.

4) It has been determined that students have serious problems with critical thinking in
the American academy. So, what is critical thinking? What is expected from critical
thinking? Seminars can be given to students on questions such as what it means to

criticize a text or idea.

5) The U.S. education pedagogy constantly demands presentations, homework, book
summaries, group discussions, etc. It is known that Turkish students have difficulties
adapting to this demanding system in the first two semesters. Since Turkish
universities have a faculty-centered pedagogical approach, Turkish students
experience a hard time shifting to a student-centered pedagogy. However, the
students stated that despite the difficulties they experienced, they found the
American educational system instructive and did not suffer from anxiety in the
exams. This experience of the students can be recorded as an issue that the Turkish

academic culture should consider.

6) The scholarship status of the students provides a considerable advantage during the
acceptance process. However, the students should clearly define the obligations of
their scholarship status and the boundaries of their subject study to avoid problems
with their advisors later on. In this sense, the student and the advisor should clearly
explain their expectations from each other to eliminate possible conflict situations
that may arise later. This can be possible if the scholarship program guides the

students based on field experience.

Finally, some limitations of this study should be considered. Turkish students
studying in U.S. higher education institutions have similar characteristics in terms of
scholarship status, educational status, and language proficiency. As a qualitative study, the
findings of this study cannot be generalized but can be transferred to other situations with
careful consideration. In addition, whether the students' answers were influenced by a
researcher who served as an official responsible for the students' issues should also be

considered.
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