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Sosyal Bilgiler Dersinde Ornek Olay Yéntemi Temelli

Ogretimin Yaratici Dusinme Gelisimine Etkisi

Ahmet KATILMIS'

Ozet

Bu arastirmada, 5. sinif sosyal bilgiler dersinde gergeklestirilen
ornek olay yontemi temelli égretim uygulamasinin yaratici
dustinmeye etkisini incelenmek amaclanmistir. Karma
yontemin kullanildigr bu ¢calisma, gémuli deneysel desende
gerceklestirilmistir. Arastirmanin c¢calisma grubunu, Istanbul
ilinin Avrupa yakasinda bulunan bir deviet ortaokulunda
besinci sinifa devam eden toplam 60 6grenci olusturmaktadir.
2021-2022  egitim  o6gretim  yihnin  bahar déneminde
gercgeklestirilen arastirmanin uygulama sdreci, her hafta 3 ders
saati olmak uzere toplam 12 ders saatinde tamamlanmistir.
Arastirmada, karma yéntem arastirma proseddrlerine uygun
olarak nicel ve nitel veriler toplanmistir. Arastirmanin nicel
verileri Yaratici Dustinme Olcedi ile toplanmis, nitel verileri ise
arastirma suresince oégrencilere yazdirilan glnluklerden elde
edilmistir.  Arastirmanin nicel verileri Kovaryans Analizi
(ANCOVA) ile ¢cozimlenmistir. Nitel veriler betimsel analiz ile
islenmistir. Nicel ve nitel verilerin analiz edilmesiyle érnek olay
yontemi temelli gerceklestirilen o&gretim uygulamasinin,
ogrencilerin yaratici dusinme becerilerini istatistiksel olarak
anlamlr olacak bicimde yukselttigi sonucuna ulasiimistir. Bu
sonuca dayali olarak égrencilerin yaratici distinme becerilerini
gelistirmek amaciyla o6rnek olay ydnteminden istifade
edilebilecegi gorulmustdar.
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Giris

Turkiye'de ilkogretim okullarinin 4., 5., 6. ve 7. siniflarinda verilen sosyal
bilgiler dersi, etkin vatandas yetistirmek amaciyla sosyal bilimler
kapsamindaki farkli disiplinlere ait bilgilerin butudnlestiriimesiyle
olusturulmustur (Doganay, 2008; Kaya, 2018; Kilicoglu, 2021; Ozturk,
2012). Bu ders ile evrensel ve ulusal boyutlarda iletilere haiz olan bilgi,
deger, tutum ve davranislar 6grencilere kazandirilmaya calisiilmaktadir.
Bu kapsamda kendineg, ailesine, mensup oldugu millete ve butun
insanliga iliskin sorumluluklarini bilen; s6z konusu sorumluluklarini
yerine getiren veya getirmek icin ¢cabalayan; adil olmayi, esitligi, har
dusunceyi ve bagimsizlik duygusunu onemseyen bireyler yetistirmek
bu dersin okullarda verilmesinin ana amaci olarak ifade edilebilir (Milli
Egitim Bakanhgi [MEB], 2018). Sosyal bilgiler égretim programinin
(SBOP) vyapilandirmaci égrenme temelli hazirlandigini géz énune
aldigimizda, mezkdr amaclarin gerceklestirilebilmesi icin sosyal bilgiler
dersi i¢in tasarlanacak 6grenme-6gretme ortamlarinin, égrencilerin
yeni  ogrendikleri  bilgilerle  onceki bilgi ve deneyimlerini
iliskilendirmelerini, elestirel ve yaratici dusunmelerini destekleyecek
nitelikte olmasinin gerekli oldugu séylenebilir (Doganay, 2012; Doganay
ve Sari, 2012; Gultekin ve Ozcan, 2022; NCSS, 2016; Ozdemir-Ozden, 2022;
Tokcan ve Demirkaya, 2021).

Sosyal bilgiler dersinin amag¢ ve kazanimlarini géz énune aldigimiz
zaman, beceri egitiminin sosyal bilgiler dersinde 6nemli bir yerinin
oldugunu ifade edebiliriz (MEB, 2018). Bundan dolay! sosyal bilgiler
dersinde  ogrencilerin, bazi  becerileri  kazanmalarina  veya
gelistirmelerine yonelik faaliyetler hayata gecirilmektedir (Gurkan ve
Dolapcioglu, 2020; Onal, 2022). Bu beceriler arasinda yer alan yaratici
dusunme insana 6zgu 6nemli bir nitelik olarak bircok bilim dalinin ilgi
alanina girmektedir (Dikici, 2006; Erten-Tatli, 2017). Yaratici dusunme ile
ilgili literaturun &nculerinden Torrance (1974) yaraticihdr “sorunlara,
yetersizliklere, bilgi eksikligine, mevcut olmayan elemanlara,
uyumsuzluklara karsi duyarli olma; guclukleri belirleme, ¢ézUmler
arama, tahminler yapma ve eksikliklerle ilgili olarak hipotezler kurma
ya da hipotezleri degistirme, ¢6zum yollarindan birini se¢me ve
deneme, yeniden deneme, daha sonra da sonucglari ortaya koyma”
biciminde tanimlamaktadir (akt. Aslan, 2011, s. 22). Olay, fikir ve nesneler
arasinda daha o6nce kurulmamis baglari kurma, sira disi fikirler
gelistirme kabiliyeti olan yaratici dustnce (Doganay, 2012; Georgescu,
1997; Karakus, 2001, Polat, 2021; Sungur, 1997), bir sorunun ¢ézumunde
ise kosulan fikir sayisini ifade eden akicilik; soruna iliskin bireylerin
cozumlerinin perspektif sayisini veya farkli bakis acilarini iceren iraksak
dusunme; soruna iliskin gelistirilen ¢6zum onerilerinin ézgunlugunu
vurgulayan orijinallik; beli bir zaman icinde soruna iliskin fikirlerin ne
kadar detaylandirilip zenginlestirildigini ifade eden ayrintilama olmak
Uzere dort boyutta ele alinmaktadir (Bonk ve Smith, 1998; Dogan, 2021;
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Doganay, 2000; 2021; Erten-Tatl, 2017, Ozden; 2005; Torrance, 1972;
Yanpar-Yelken, 2009; Yesilyurt, 2020). Ote yandan yaratici disinme
becerisi, insana o6zgu gelistirilebilen bir beceri olarak
nitelendiriimektedir (Goodman, 1995; Ozden, 2005; Sternberg; 2003;
Tavasligil, 1994; Ulger, 2014; Wyse ve Dowson, 2009). Bu nedenle, insanin
mevcut potansiyelinin bir parcasl olan yaratici dusunme becerisinin,
ogrenme-ogretme ortamlarinda gelismesine katkida bulunacak
etkinliklerin hayata gecirilmesinin olduk¢a onemli oldugu soylenebilir.
Ozellikle icinde bulundugumuz zamanda, her alanda goérulen hizl
degisim, bilimsel calismalarin neticesinde uretilen teknolojik araclar,
kaltur icerikli meseleler ve sosyobilimsel konular kapsaminda ele alinan
sorunlara, bilimsel dusunce temelinde adalet ve esitlik ilkesini esas alan
¢cozUmler Uretilebilmesi icin yaratici dudsunme becerisinin gerekli
oldugunu ifade edebiliriz (Doganay, 2000; Topcu, 2021).

Yasam devam ederken insan, kendini dogrudan veyahut dolayli olarak
etkileyen bircok problemle karsilasmaktadir. S6z konusu bu
problemlerin ¢6zumune katkida bulunacak nitelikleri 6grencilere
kazandirmak amaciyla tasarlanan sosyal bilgiler dersi icin de yaratici
dusunme oldukc¢a énemlidir (Doganay, 2012; Kaya, 2021; Pamuk, 2022).
Cunku yaratici dusunme becerisi karsilasilan veya daha &nce hig
karsilasiimayan sorunlara iliskin yeni ¢cé6zum énerilerinin gelistirilmesine
katki yapmaktadir (Doganay, 2000). Bu nedenle hem sosyal bilgiler
dersinin &6zel amaclarini hem de &grencilerin yaratici dusunme
becerilerini gelistirmek icin 6grenme-6gretme sureclerinin égrenci
merkezli tasarlanmasi ve égrencilerin sira disi fikirler gelistirmelerini
saglayacak firsatlarin onlara verilmesi oldukca onemlidir. Bu dogrultuda
sosyal Dbilgiler dersinin kazanimlarini gerceklestirmek amaciyla
tasarlanan odretim uygulamalarinda, ogrencilerin surece etkili
katilmalarina ve bilgiyi yorumlayarak insa etmelerine imkan saglayan
yoéntem ve tekniklerin kullanilmasi gerekmektedir (Gultekin ve Ozcan,
2022; Kabapinar, 2014). S6z konusu bu firsatlari égrencilere veren
yontemlerden birinin de dérnek olay yontemi oldugunu soyleyebiliriz.
Cunku bu yontem temelli tasarlanan égrenme-6gretme ortamlarinda
gercek yasamda karsilasilabilecek ve birden fazla ¢6zum yolu bulunan
problem durumlari sunulmakta, daha sonra 6grenciler, bu durumlara
yonelik fikirler gelistirerek ¢cézum uretmektedirler (Brooke, 2006; Davis,
2009; Pilato ve Ulrich, 2014). Bu surecte 6grenciler, soruna iliskin farkl
perspektiflerin Urinu olan ¢cézUm onerilerini deneyimleyerek olaylari
gerceklik zemininde inceme, problemlere kanit temelli ¢oézumler
uretme ve tartisma firsati bulmaktadirlar (Demircioglu, 2014, Gozutok,
2021; Jones ve Russell, 2008; McLellan, 2004; Mostert ve Sudzina, 1996;
Ol ve Kabapinar, 2021). Ote yandan dédrencilere sorgulama, yeni fikirler
uretme ve Urettikleri fikirleri duzenleme imkani veren egitimsel
uygulamalar yaratici dusunme gelisimine olumlu yonde katkida
bulunmaktadir (Gartenhaus, 2000; Llewellyn, 2013; Tok ve Seving, 2012).
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Bu nedenle 6rnek olay yontemi temelli tasarlanacak 6grenme-6gretme
sUrecinin, ogrencilerin yaratici dusunme gelisimine énemli katkida
bulunabilecegini ifade edebiliriz. Bu kapsamda literature iliskin
gergeklestirilen taramada ornek olay yonteminin, sosyal bilgiler
dersinde akademik basarlya, elestirel dusunme ve derse karsl tutuma
etkisine (ibrahimoglu ve Ozturk, 2013); 6gretmen egditimindeki roline
(Cam, 2017; Sahin ve digerleri, 2010); hayat bilgisi dersindeki etkisine (Bal
ve Anilan, 2019; Ozkan, 2010; Simsek ve Yasar, 2006; UtkUr, 2016); ikinci
sinif dgrencilerinin okuma ve anlama problemlerinin saptanmasinda ve
giderilmesinde kullanimina (Dundar ve Akyol, 2014); vatandaslik ve
demokrasi egitimi dersindeki etkililigine (Cakmaz ve Aygun, 2016);
cografya ders kitaplarinda kullanimina (Ciftci, 2015); Yabanci dil olarak
Turkce ogretimindeki etkililigine (Guven, 2020); 6zel egitim dersinin
kazanimlarinin gerceklestirilmesine etkisine (Firat-Durdukoca, 2017) ve
sosyobilimsel konularin &égretimine etkisine (Ture, 2017) ydnelik
calismalarin gerceklestirildigi tespit edilmistir. Bunun yaninda tipki
ornek olay yontemi gibi 6grenci merkezli ydntemlerden olan problem
¢co6zme ydnteminin yaratici dusunmeye etkisine iliskin calismalarin
yapildigl saptanmistir (Ulger, 2018; Vlasenko ve digerleri, 2020). Verilen
calismalarin iceriginden de anlasilabilecegi gibi genelde érnek olay
yonteminin ozelde ise sosyal bilgiler dersinde 6rnek olay yonteminin,
ogrencilerin yaratici dusunce gelisimine etkisine yonelik bir ¢calismaya
incelenen literatlrde rastlanmamistir. Ote yandan insanin her alandaki
deneyimlerinde olduk¢ca 6nemli bir yeri olan yaratici dusunmeye
ogrenme ogretme sureclerinde hakkettigi bicimde onem verilmedigi
dusuncesi de literaturde dile getiriimektedir (Kaplan, 2019). Zikredilen
iki durumu gdz onune aldigimizda, &grencilerin yaratici dusunce
gelisimini  desteklemek amaciyla  gerceklestirilecek  bilimsel
calismalarin daha fazla yapilmasinin olduk¢ca &nemli oldugunu
soyleyebiliriz. Bu cercevede calisma, “Sosyal bilgiler dersinde érnek olay
temelli 6gretim uygulamasi, 6grencilerin yaratici dusunme becerisini
gelistir.” hipotezini test etmesi bakimindan énemlidir. Bunun yaninda
calisma, sosyal bilgiler dersi baglaminda 6grencilerin yaratici dusunme
becerilerini gelistirmede karsilasilan sorunlarin ¢cézumune katkida
bulunacak olmasi bakimindan da énemli gorulmektedir. Bu kapsamda
arastirmanin amaci, sosyal bilgiler dersinde 6rnek olay yontemi temelli
ogretimin  ogrencilerin  yaratici  dusUnme becerilerine  etkisini
incelemektir. Bu genel ama¢ kapsaminda arastirma sorulari soyle
olusturulmustur:

1. ilkokul 5. sinif sosyal bilgiler dersinde, deney ve kontrol
gruplarinda bulunan 6grencilerin Yaratici Dusinme Olcedinin
butununden ve alt boyutlarindan aldiklari son test puanlari
arasinda anlamli bir iliski var midir?

2. Yaratici dusunme becerisini gelistirmek amaciyla gerceklestirilen
ornek olay yontemi temelli 6gretim sureci; yaratici dusunme
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gelisimi, ders kazanimlarinin gerceklestiriimesi ve derse karsi ilgi
bakimlarindan égrenci gunluklerine nasil yansimistir?

Yontem

Sosyal bilgiler dersinde gerceklestirilen ornek olay yontemi temelli
ogretim uygulamasinin égrencilerin  yaratici dusunme gelisimine
etkisini saptamak amaciyla yapilan bu calisma, karma yontemde
gerceklestirilmistir. Bu dogrultuda arastirmanin  uygulama, veri
toplama ve analiz surecleri nicel ve nitel yaklasimlarin kullanilmasina
imkan saglayan karma yontem prosedurlerine uygun olarak
gergeklestiriimistir (Creswell, 2014). Arastirmada, nicel ve nitel veri
setinin  birbiriyle iliskilendirilerek arastirma amaclari ekseninde
yorumlanacak olmasindan dolayr karma yontem tercih edilmistir
(Creswell ve Plano-Clark, 2011; Johnson ve Christensen, 2014).

Arastirmanin Deseni

Bu arastirma, deneysel uygulamalarin sonuclarini bireylerin bakis
acilarini da dahil ederek degerlendirmeyi amaclayan calismalarda
tercih edilen karma yontem desenlerinden gomulu deneysel desende
gerceklestirilmistir  (Creswell, 2014). GOomullu deneysel desende
gerceklestirilen calismalarin verileri, nitel veriler nicel verilerin icine
gdmulerek nicel verilerin  agirhkli  oldugu deneysel desende
toplanabilecegi gibi nicel veriler nitel verilerin icine gomulerek nitel
verilerin agirlikli oldugu desende de toplanabilir (Cresswel ve Plano-
Clark, 2011). Bu calismanin verileri, nitel verilerin nicel verilerin icine
gdmulerek nicel verilerin agirlikli oldugu gdomulu deneysel desende
toplanmistir. Nitel verilerin nicel verileri destekledigi ve nitel verilerin
uygulama suresince toplanabildigi gdmuld deneysel desende
(Creswell, 2014) gercgeklestirilen calismanin deneysel uygulamasi, on
test-son test ve kontrol gruplu yari deneysel modelde yapilmistir. Bu
model, ornek olay temelli &gretim uygulamasinin (bagdimsiz
degiskenin) ogrencilerin yaratici dudstinme gelisimine (bagimli
degiskene) olan etkisini istatiksel olarak test etmek amaclandigi icin
tercih edilmistir. CUnku 6n test-son test ve kontrol gruplu yari deneysel
desende, arastirmaci bagdimsiz degiskenin bagimli degiskene olan
etkisini istatistiksel olarak saptayabilmekte ve elde ettigi sonuclari
nedensellik temelinde yorumlayabilmektedir (Buyukozturk, 2007;
Creswell, 2014, Cepni, 2007; Durna, 2009; Fraenkel ve Wallen, 2000). Bu
calismada, tercih edilen desene uygun olarak deney grubunda érnek
olay yontemi temelli sosyal bilgiler 6gretimi yapilmis, kontrol grubunda
ise herhangi bir islem yapilmayarak dersler normal programda
éngorulen bicimde islenmistir. Yaratici DUsunme Olcedi, gruplara
uygulamanin basinda én test ve sonunda son test olarak uygulanmistir.
Arastirmanin nitel boyutunda ise nicel bulgulari destekleyici verileri
toplamak gayesiyle, uygulama suresince deney grubunda bulunan
ogrencilerin gunluk yazmalari saglanmistir.
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Calisma Grubu ve Arastirmanin Baglami

Arastirmanin katilimcilari, c¢alismanin  amacina uygun Vverilerin
toplanmasina imkan veren amach ornekleme teknigine gore
belirlenmistir. Bu dogrultuda, 2021-2022 egitim-&gretim yilinin Bahar
Déneminde istanbul ilinin Avrupa yakasinda bulunan ilcelerden birinde
yer alan bir devlet ortaokulunun 5/A ve 5/B subelerine devam eden 5.
sinif ogrencileri arastirmanin calisma grubu olarak belirlenmistir.
Arastirmanin bu okulda gerceklestiriimesinde, 5/A ve 5/B subelerine
devam eden égrencilerin daha dnce yaratici dusunme ile ilgili herhangi
bir egim almamis olmalari; ilgili subelerin sosyal bilgiler 6gretmeninin
on test-son test ve kontrol gruplu yari deneysel desende Yuksek Lisans
calismasi yapmis olmasi; sosyal bilgiler 6gretmeninin uygulama icin
goénulltd olmasi ve okul idaresinin uygulama yapilmasina imkan
saglamasi olmak Uzere dért neden etkili olmustur. Arastirmaya
baslamadan 6nce 5/A ve 5/B subelerinde bulunan édrencilerin yaratici
dusunme acisindan durumlarinin nasil oldugunu saptamak amaciyla
her iki gruba Yaratici DUsinme Olcedi 6n test olarak uygulanmistir.
Gruplarin olcekten aldiklari puanlar bagimsiz gruplar t-testi ile analiz
edilmistir. Analiz sonuclari Tablo T'de verilmistir.

Tablo 1
Gruplarin On Test Puanlarina Yénelik Gerceklestirilen Bagimsiz Gruplar T-
testi Sonuclari

Grup N X Ss Sd T P
Deney 30 13.20 2.67
Kontrol 30 12.36 193 ~8 1383 172

Tablo T'de verilen sonuclar, gruplarin én test puanlari arasinda istatiksel
olarak anlamli bir farkin olmadigini gostermektedir (tss= 1,301; p>.0.01).
Gruplar arasinda gérulen bu denklige dayanilarak seckisiz 6rnekleme
yoluyla 5/A sinifi deney, 5/B sinifi kontrol grubu olarak atanmistir.
Derslerin érnek olay yontemi temelli yapildigi deney grubunda 13'U kiz,
17'si erkek olmak Uzere toplam 30 o6grenci; derslerin &gretim
programinda tavsiye edilen yontem ve tekniklerle islendigi kontrol
grubunda ise 14’0 kiz, 16'sI erkek olmak Uzere toplam 30 6grenci yer
almaktadir. Gruplarda bulunan égrencilerin yaratici dusunme becerisi
ve sinif mevcudu bakimlarindan denkliginin yani sira diger degiskenler
acisindan da denkliginin saglanmasina 6zen gosterilmistir. Bu
cercevede sosyal bilgiler 6gretmeni ve okul idaresinden alinan bilgiler
neticesinde, okulda seviye gruplarinin  olusturulmadigl yani
ogrencilerin basarilarina gdre subelere ayrilmadi ve gruplarda yer alan
ogrencilerin ailelerinin benzer sosyoekonomik &zelliklere sahip oldugu
saptanmistir. Bu saptamalara dayanarak arastirmanin gecerligine etki
edebilecek i¢ ve dis unsurlar bakimindan gruplarin denk olduguna
karar verilmistir (Buyukozturk, 2007).
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Veri Toplama Araclari

Arastirmanin nicel verileri Yaratici Dustinme Olcegdi ve nitel verileri ise
ogrenci gunlukleri ile toplanmistir. Bu aracglara ve aracglarin nicgin tercih
edildigine dair bilgiler asagida verilmistir.

Yaratici Disiinme Olcegi

Arastirmada kullanilan Yaratici Dustnme Olcedi, Erten-Tatli (2017)
tarafindan gelistirilmistir. Olcedin kullanimi icin arastirmacindan izin
alinmistir. Erten-Tath (2017) tarafindan gelistirilen dlcegin guvenirlik ve
gecerlik calismasi yapilmistir. Erten-Tath (2017) olcegin guvenirlik
calismasi kapsaminda faktor analizi yapmis ve gerceklestirilen faktor
analizi sonunda o&l¢cegin orijinallik, akicilik, ayrintilama ve Iiraksak
dusunme olmak Uzere toplam dort faktorden olustugu ve bu faktorlerin
toplam varyansin %6332 acikladigini saptamistir. Olcek; orijinallik
faktoru 3 (Ug), akicilik faktoru 2 (iki), ayrintilama faktord 3 (Ug) ve iraksak
dusunme faktoru 3 (U¢) madde olmak Uzere toplamda 11 maddeden
olusmaktadir. GUvenirlik analizi kapsaminda Cronbach-Alfa i¢ tutarhlik
kat sayisl, 6lcegin butunu icin .67, orijinallik alt boyutu icin .73, iraksak
dusunme alt boyutu icin .69, ayrintilama alt boyutu icin .60 ve akicilik alt
boyutu i¢cin .61 olarak saptanmistir (Erten-Tatl, 2017). 11-14 yas
araligindaki cocuklarin yaratici dusunme becerilerini 6lcmek amaciyla
gelistirilen dlcekte yer alan maddeler sekilden sekil Uretme, 6zgun sekil
ya da resim yapma gibi cizimsel faaliyetleri; fikir ve ¢dzUm onerilerini
yazma gibi yazmal faaliyetleri icermektedir. Olcek, yaratici disinme
becerisini farkl faaliyetlerle &lctugu ve bu arastirmanin calisma
grubunun seviyesine uygun oldugu icin veri toplama araci olarak tercih
edilmistir. Ayrica olcegin gelistirildigi érneklem grubu ile bu ¢calismanin
gerceklestirildigi calisma grubunun benzer kulturel &zelliklere sahip
olmasi da olcegin veri toplama araci olarak kullanilmasinda etkili
olmustur.

Ogrenci Giinliikleri

Arastirmanin nitel bulgularini toplamak amaciyla deney grubunda
bulan odrencilerin uygulama yapilan derslerden sonra gunluk
yazmalari saglanmistir.  Arastirmada gunlukler, nicel bulgularin
nedenlerini aciklayabilecek kanitlari toplamak baska bir ifadeyle nicel
bulgulari tamamlayici verileri toplamak icin veri toplama araci olarak
kullaniimistir. Bu sebepten oturu veri toplama araci olarak kullanilan
gunluklerin nasil yazilacagr hakkinda &égrenciler uygulamadan énce
bilgilendirilmistir. Bu kapsamda &grencilerden  uygulamanin
gerceklestirildigi dersleri gunluklerinde betimlemeleri istenmistir. Bu
islemi yaparken derste yasananlari, derse iliskin kendi duygu ve
dusuncelerini ictenlikle yazabilecekleri séylenmistir. Ornek olay temelli
ogretimin gerceklestirildigi her dersten sonra &grencilere, Uzerinde
“‘“Bugun ders nasildi, sinifta neler yasandi, derste ne yaptin, derste
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kendini nasil hissettin?” ibaresi yazan gunluk formlari dagilarak
ogrencilerin gunlukleri yazmalari saglanmis ve égrenciler tarafindan
yazilan gunlukler toplanmistir.

Verilerin Toplanmasi ve Analizi

Arastirmanin butun veriler icin Marmara Universitesi Egitim Bilimleri
EnstitusU Arastirma ve Yayin Etik Kurulundan etik onay! alinmistir.
Arastirma hakkinda ogrenci velileri onam formu ile bilgilendirilerek
arastirma kapsaminda toplanacak verilerin sadece bu calisma icin
kullanilacagi belirtilerek arastirma icin veli izinleri alinmistir. Calismanin
nicel verilerinin i¢ ve dis gecerligini guclendirmek icin deney ve kontrol
gruplari seckisiz olarak belirlenmis, bezer sosyoekonomik duzeydeki ve
yas araligi 11-12 olan 5. sinif égrencileri arastirmanin c¢alisma grubu
olarak secilmis, arastirma sonugclari Uzerinde égretmen etkisinin benzer
olmasi icin uygulama suresince deney ve kontrol gruplarinda dersler
ayni egitimci tarafindan yurutulmus, o6lcme araci ogrencilerin
siniflarinda uygulanmis ve égrencilerin bdtlun sorulara cevap vermesi
saglanmistir (Buyukozturk, 2007). Arastirmanin nicel verileri Yaratici
Dustnme Olcegdi, gruplarda (deney ve kontrol) bulunan égrencilere én
test ve son test olarak uygulanarak toplanmistir. Her bir uygulama icin
dgrencilere 40 dakikalik sure verilmistir. Yaratici DUstinme Olgegdi ile
toplanan verilerin analizinde bir istatistik paket programindan
faydalaniimistir. Analiz suUrecine baslamadan &nce nicel verilerin
normalligini kontrol etmek icin Kolmogorov-Smirnov testi yapilmistir.
Bu islem sonunda verilerin normal dagilim gdésterdigi saptanmistir.
Daha sonra gruplarda bulunan ogrencilerin Yaratici Dusunme
Olceginden aldiklari puanlar parametrik testlerden olan Kovaryans
Analizi (ANCOVA) ile ¢cozUmlenmistir. Calismada ANCOVA, deneysel
islemin basarili olup olmadigini ortaya koyan en uygun istatiksel analiz
teknigi olarak degerlendirilmesinden dolaylr tercih edilmistir
(BUyUkdzturk, 2004). Analiz sUrecinde en az 0.5 anlamlilik duzeyi
aranmistir.

Arastirmanin nitel verileri, uygulama sUresince 6grenciler tarafindan
tutulan gunluklerden elde edilmistir. Gunlukler betimsel analiz ile
islenmistir. Analiz surecinde, gunluklerde yer alan ifadelerin orijinal
haline azami duzeyde bagli kalinmak ve katilimcilarin gunluklerde
yazdiklarindan dogrudan alintilar vermek suretiyle betimsel analizin
temel ilkelerine uygun davraniimistir (Creswell, 2014, Patton, 2002). Bu
kapsamda her uygulamadan sonra yazilan gunlukler satir satir
incelenerek gunluklerde vyapilan benzer ve farkli vurgulamalar
saptanmistir. Bu dogrultuda énceden belirlenen Yaratici DUusunme ve
Sosyal Bilgiler ana temalari ve bu ana temalarla ilgili alt temalara iliskin
kodlar saptanmistir. Daha sonra Yaratici Dusunmenin orijinallik, akicilik,
ayrintilama, iraksak dusunme alt boyutlarina ve Sosyal Bilgiler Dersi
temasi icin belirlenen derse karsi tutum ve bilgi alt temalarina iliskin

288



PAUEFD, 60 [2024] Katilmis https://doi.org/10.9779/pauefd. 1242720

kodlamalar gerceklestirilmistir. Bu kapsamda “derste aklima gelenleri
utandigim icin séylemedim.” ve “Derste yeni fikir olarak ne soylerim
diye dusundum. Secme ve secilme hakkiyla ilgili fikirler drettim.” gibi
vurgulamalarin yapildigi ifadeler orijinallik alt temasi altinda, fikir
uretme veya Uretememe olarak kodlanmistir. Yine benzer mantikla
ogrencilerin alisiimisin disinda gorusler dile getirdiklerini vurgulayan
“Sevgili gunluk bugun derste cok guzel eglendim. Arkadaslarimin
cevaplari bana godére sacmaydi (alisiimisin disindaydi).” bicimindeki
ifadeler iraksak dustinme alt temasi altinda olumlu veya olumsuz olarak
kodlanmistir. “Sevgili gunluk bu derste sinifta herkes acayip (alisiimisin
disinda) cevaplar verdi. Ders sanki bos gibiydi ama eglenceliydi. Biri
arkadan bisey diyor digerleri ona cevap veriyor.” biciminde olan ve
ogrencilerin birbirlerinin fikirlerinin gelismesine katkida bulundugunu
gosteren ifadeler ayrintilama alt temasi altinda kodlanmistir. OJrenci
gunluklerinde yer verilen ve bir sorunun ¢ézumune iliskin Uretilen
fikirlerin fazlahgini vurgulayan “Hepimiz dusuncelerimizi séyledik. Ama
en fazla KO9 ve EOI0 konustu.” Bicimindeki ifadeler akicilik alt temasi
altinda kodlanmistir. Bunun yaninda yaratici dusuncenin alt boyutlari
olarak ele alinan orijinallik, 1raksak dusunme, ayrintilama ve akicilik
boyutlarini birbirlerinden kesin cizgilerle ayirmanin pek mumkun
olmadigl saptanmistir. Cunku gunluklerin  analizinde o6grenciler
tarafindan dile getirilen bazi cimlelerde, yaratici dusunmenin birden
fazla boyutuna iliskin iletilerin oldugu saptanmistir. Bu ifadeler baglami
tam olarak yansitmasi amaciyla bulgular kisminda verilen dogrudan
alintilarda parcalanmadan verilmistir. Ayrica &égrencilerin  tutmus
olduklarigunluklerle olusturduklari duygu durumlariniyansitan “canim
gunluk, biricik ganldguam...” ve arastirma odagiyla ilgili olmayan bazi
ifadeler dogrudan alinti olarak verilen ifadelerden cikarilmis ve yerleri
uc nokta (..) isareti ile belirtilmistir. Arastirmaci tarafindan yapilan
kodlamalar nitel arastirma deneyimi olan baska bir arastirmacinin
yapmis oldugu kodlamalarla karsilastirilarak kodlama sureci
tamamlanmistir.  Yapilan kodlamalar, &grenci gunluklerinden
dogrudan alintilarla desteklenerek calismanin guvenirligi
guclendirilmistir (Yildirnm ve Simsek, 2016). Etik gerekcelerle dogrudan
alintilarda, égrencilerin gercek isimleri kullaniimamistir. Kiz 6grencilere
KO1- KO13, erkek o6grencilere ise EOI-EO17 biciminde kod isimler
verilmistir.

Uygulama Sureci

Arastirmanin  uygulamasina, etik konulara iliskin  prosedurler
tamamlandiktan sonra baslanmistir. Arastirmanin uygulamasi, 2021-
2022 egitim ogretim yilinin Bahar Déneminde gerceklestirilmistir.
Uygulamaya baslamadan énce uygulamanin gerceklestirilecegi 5. Sinif
SBOP'in “Etkin Vatandaslhk” 6drenme alaninda yer alan kazanimlar
incelenmistir. 4 (dort) kazanimdan olusan bu o6grenme alani icin
programda 12 ders saati 6n gorulmektedir (MEB, 2018). Programda 6n
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goérulen sure de g6z onunde bulundurularak hem kazanimlarin
gergeklestiriimesine hem de ogrencilerin  yaratici  dusunme
becerilerinin gelisimine olumlu katkida bulunabilecek nitelikte érnek
olaylaryazilmistir. Ornek olaylarin yazim sUrecinde sosyal bilgiler egitimi
alaninda akademik calismalar gerceklestiren iki akademisyenin ve ikKi
sosyal bilgiler égretmeninin goéruslerinden istifade edilmistir. Ornek
olaylarin yazim sureci tamamlandiktan sonra hazirlanan &ornek
olaylardan birinin pilot uygulamasi uygulamanin gerceklestirilecegi
sinifin  sosyal bilgiler ogretmeniyle birlikte yapilmistir. Pilot
uygulamanin yapildigi 5. sinif 6grencileri deney ve kontrol grubu olarak
arastirmaya dahil edilmemistir.  Pilot uygulamaya iliskin yapilan
degerlendirmeler isiginda o6rnek olaylar tekrar gozden gecirilmistir.
Ornek olay yontemi temelli 6gretim sureci baslatiimadan énce Yaratici
Dusinme Olcedi, gruplara én test olarak uygulanmistir. Uygulama
ogrencilerin kendi siniflarinda yapilmis ve bu islem icin 6grencilere bir
ders saati sure verilmistir. Gruplarda bulunan égrencilerin olcekten
aldiklari puanlarin analiz edilmesiyle yaratici dusunme acisindan
gruplarin denk oldugu saptanmistir (Bkz. Tablo 1). Bu islemden sonra
seckisiz atama yoluyla 5/A sinifi deney, 5/B sinifi ise kontrol grubu olarak
belirlenerek calismanin  deneysel islem sudreci baslatiimistir.
Arastirmanin uygulama surecinde gerceklestirilen islemler Tablo 2'de
verilmistir.

Tablo 2
Arastirmanin Uygulama Sdreci
Hafta  Kazanim Grup Islem
Olcegdin 6n test olarak uygulanmasi
Deney ve Kontrol grubunun
Dene belirlenmesi
1.Hafta 4 Ornek olay ve analiz sureci ile ilgili
bilgiler verilmesi.
GUnluk formunun tanitilmasi.
Kontrol Olcegdin 6n test olarak uygulanmasi
. Temel etkinlik:  Kurgu temelli
Bireysel ve - - .
Ornek olayin dusunsel, ahlaki ve
toplumsal . L
o . empatik boyutlarda analizi.
ihtiyaclar ile bu Deney N .
ihtivaclarin Yan etkinlik: Slogan gelistirme,
2.Hafta yas . Ornek olaydaki karaktere kisa
karsilanmasi icin .
. mesaj yazma.
hizmet veren
'k.urt.JmIarl. Kontrol 2018 SBOP'de tavsiye edilen
iliskilendirir. - .
yontem ve teknikler.
g . Temel etkinlik: Gazete haberi
Yasadigl yerin . -
N . temelli ornek olayin dusunsel,
yonetim ahlaki ve empatik boyutlarda
3.Hafta birimlerinintemel Deney analizi
goérevlerini RN
aciklar. Yan etkinlik: Kdse yazisi yazma,

Alternatif gazete haberi yazma.
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2018 SBOP'de tavsiye edilen

Kontrol yontem ve teknikler.
Temel etkinlik: Tarihi olay temelli
Termel haklar ve ornek .olayln dusunsel, .a.hlakl ve
bu haklari Deney empatik boyutlarda analizi.
4.Hafta Yan etkinlik: Gazete haberi bashgi
kullanmanin e
&nemini aciklar (Manset) gelistirme.
s ' 2018 SBOP'de tavsiye edilen
Kontrol

yoéntem ve teknikler.

Temel etkinlik: Cizgi roman temelli
Milli egemenlik ornek olayin dusunsel, ahlaki ve
ve badimsizlik empatik boyutlarda analizi.

sembollerimizden Deney Yan etkinlik: Ornek olaya 6zgUn bir
5.Hafta N . .
Bayragimiza ve baslik bulma, Ge¢misten bugune
istiklal Marsina mektup yazma.
deger verir. 2018 SBOP'de tavsiye edilen
Kontrol N .
yontem ve teknikler.
Deney - o
6.Hafta ve Slgig?lar;ma;on test olarak
Kontrol Y9

Arastirmanin uygulama surecinin ilk haftasinda deney grubunda
bulunan 6grencilere, derslerin nasil islenecegi hakkinda bilgi verilmistir.
Bu kapsamda derslerin érnek olay yontemi temelli islenecegi; érnek
olaylari dusunsel, ahlaki ve empatik boyutlarda analiz etmeleri icin
kendilerine sorular ydneltilecegi ve bu sorulara ictenlikle cevap
verebilecekleri sdylenmistir. Ayrica her &érnek olayin analiz sureci
tamamlandiktan sonra yan etkinlik olarak verilen ¢calismayi yapacaklari
ve akabinde o gun islenen dersle ilgili gunluk yazacaklari sdylenmistir.
Surecicinde 6grenciler, ilk olarak gdreve yeni baslayan bir kaymakamin,
godrevyerinde yasanan sorunlari cozmek icin yaptigi calismalari odagina
alan kurgusal ornek olayi; ikinci haftada, kamu hizmeti sunmakla
sorumlu kurumlarin faaliyetleriyle ilgili olan ve odagini egitim hakki
olusturan gazete haberi temelli érnek olayl; u¢cuncu haftada, Mustafa
Kemal Atatlrk'ln manevi kizi Afet inan'in é3retmenlik yaparken
yasadigl ve kadinlarin segme ve secilme hakkini konu alan tarihi olay
temelli drnek olayl ve dérdUncl haftada ise istiklal Marsinin kabulin
konu alan tarihi cizgi roman temelli 6rnek olayl analiz edip érnek
olaylarla ilgili yan etkinlikleri yapmislardir. Bu surecte, ozellikle ilk
uygulamadan sonraki uygulamalarda, ogrencilerin ornek olaylari
dusunsel, ahlaki ve empatik boyutlarda yetkinlikle analiz ettikleri, drnek
olaylardaki problem durumlarina farkl perspektiflerden
yaklasabildikleri ve yan etkinlikleri yapma konusunda basarili olduklari
gorulmustdr. Uygulamanin  tamamlanmasindan sonra VYaratici
Dustnme Olcedi gruplara son test olarak uygulanmis ve bu islem icin
ogrencilere 40 dakikallk sure verilmistir. Son testin gruplara
uygulanmasiyla veri toplama sureci tamamlanmistir.
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Bulgular

Sosyal bilgiler dersinde gerceklestirilen 6rnek olay yontemi temelli
ogretimin yaratici dusunme becerisine etkisini saptamak amaciyla
gergeklestiriien bu calisma kapsaminda nitel ve nicel veriler
toplanmistir. Bu verilerin analiz edilmesiyle tespit edilen bulgular, nicel
ve nitel bulgular basliklari altinda asagida verilmistir.

Nicel Verilerden Elde Edilen Bulgular

Arastirma amaci kapsaminda toplanan nicel bulgularin analizine
gecmeden once veriler kayip deger acgisindan incelenmis ve herhangi
bir kayip deger olmadigi tespit edilmistir. Bu tespit yapildiktan sonra,
deney ve kontrol gruplarinda bulunan 6grencilerin Yaratici DUusunme
Olceginden aldiklari  puanlarin  normal dadihp dagiimadigi
Kolmogorov-Smirnov testi ile kontrol edilerek verilerin normal dagildigi
saptanmistir (p=.200 p>.05). Bundan dolayl ogrencilerin Yaratici
Dustnme Olcedinden aldiklari puanlar, parametrik testlerden olan
ANCOVA kullanilarak analiz edilmistir. Bu cercevede gruplarda bulunan
dgrencilerin - Yaratici  DUstnme Olcedinin  bdtinunden ve alt
boyutlarindan aldiklari puanlara iliskin gerceklestiriien ANCOVA
sonuclari asagida detaylandiriimistir.

Gruplarda bulunan &grencilerin, Yaratict Dusiunme Olceginin
butununden ve alt boyutlarindan aldiklari son test puanlarinin
aritmetik ortalamasi on testler birlikte degisen (kovaryant) alinarak
hesaplanmistir. Bu kapsamda, son test puanlarinin aritmetik ortalamasi
olcegin butununde deney grubu icin 20.43 ve kontrol grubu icin 14.80;
Orijinallik alt boyutunda deney grubu icin 6.08 ve kontrol grubu icin 4.11;
Iraksak DUsUnme alt boyutunda deney grubu icin 5.77 ve kontrol grubu
icin 4.12; ayrintilama alt boyutunda deney grubu icin 524 ve kontrol
grubuicin 4.28 ve akiclilik alt boyutunda deney grubu icin 3.16 ve kontrol
grubu icin 2.43 olarak tespit edilmistir. Bu ortalamalara yonelik
gerceklestiriien ANCOVA sonuclari Tablo 3'te verilmistir.

Tablo 3
Yaratici Dustinme Olcedginin Butune ve Alt Boyutlarina iliskin ANCOVA
Sonuglari

Olcek Kaynak KT Sd KO F P n2

Model 854.827 2 427.414 40245 .000 .585

Kovaryet 378.811 1 378811 35669 .000 .385
Olcegdin Mudahale 400.466 1  400.466 37.708 .000 .398
BUtunu Hata 605.356 57 10.620

Toplam 20081.000 60

Duzeltilmis

Toplam 1460.183 59

Model 77.949 2 38974 25998 .000 .477
Orijinallik Kovaryet 17.949 1 17949 11973 .001 174

Mudahale 57.995 1 57995 38686 .000 .404
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Hata 85.451 57 1.499

Toplam 1724.000 60

Duzeltilmis 163.400 59

Toplam

Model 72.093 2 36.047 17.598 .000 .382

Kovaryet 32.077 1 32.077 15660 .000 .216
Iraksak Mudahale 40.780 1 40.780 19.908 .000 .259
Disinme Hata 116.757 57 2.048

Toplam 1659.000 60

Duzeltilmis 188.850 59

Toplam

Model 51.833 2 25917 14937 .000 .344

Kovaryet 32.567 1 32567 18770 .000 .248

Mudahale 13.729 1 13.729 7912 .007 122
Ayrintilama Hata 98.900 57 1.735

Toplam 1514.000 60

Duzeltilmis 150.733 59

Toplam

Model 47202 2 23,601 33300 .000 .539

Kovaryet 35.935 1 35935 50.703 .000 471

Mudahale 7.952 1 7.952 11.220 .001 .64
Akicilik Hata 40.398 57 .709

Toplam 558.000 60

Duzeltilmis 87.600 59

Toplam

Tablo 3'te verilen ANCOVA sonuclarl gruplarda bulunan égrencilerin;
Yaratici DUstnme Olcedinin butindnden aldiklari  son test ortalama
puanlarl arasinda deney grubunun lehinde olmak Uzere istatistiksel
olarak anlaml bir farkin bulundugunu (Fus7=37.708, p<.01); olcegdin
orijinallik alt boyutundan aldiklari son test ortalama puanlari arasinda
deney grubunun lehinde olmak Uzere istatistiksel olarak anlamli bir
farkin oldugunu (F;s57=38.686, p<.01); olcedin iraksak dusUnme alt
boyutundan aldiklari son test ortalama puanlari arasinda deney
grubunun lehinde olmak Uzere istatistiksel olarak anlamli bir farkin
oldugunu (Fps7=19.908, p<.01); dlcedinin ayrintilama alt boyutundan
aldiklari son test ortalama puanlari arasindaki farkin istatistiksel olarak
anlamli oldugunu (Fus7=7.912; p<.05); olcegin akicilik alt boyutundan
aldiklari son test ortalama puanlari arasindaki farkin istatistiksel olarak
anlamli bulundugunu (Fns7)=11.220; p<.05) gdstermektedir. Bu bulgulara
dayanarak érnek olay yéntemi temelli yapilan 6gretimin, 6grencilerin
yaratici dusunme becerisi seviyelerini istatistiksel olarak anlamli
duzeyde artirdigini ifade edebiliriz. Ayrica érnek olay yontemi temelli
yapilan 6gretiminin 6grencilerin yaratici dustunmenin orijinallik, iraksak
dusunme, ayrintilama ve akicilik boyutlarina iliskin duzeylerini de
istatiksel olarak anlamli seviyede gelistirdigini sdyleyebiliriz.
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Arastirmanin nicel verilerinden elde edilen bulgularini butdn olarak
dederlendirdigimizde, ornek olay yontemi temelli 0ogretim
uygulamasinin  6grencilerin yaratici dusunme becerilerini dnemli
Olcude gelistirdigini ifade edebiliriz. CUunkUd gruplarda yer alan
dgrencilerin - Yaraticc DUsunme Olcedinin  buUtintnden ve alt
boyutlarindan aldiklari son test puanlarinda deney grubunun lehinde
olmak uzere istatiksel olarak anlamli bir farkin oldugu saptanmistir.

Nitel Verilerden Elde Edilen Bulgular

Arastirmanin nitel bulgulari 6grenci gunluklerinden elde edilmistir.
Gunluklere iliskin  gerceklestirilen ilk incelemede, ogrencilerin
gunluklerde uygulamanin yapildigi derste sinifin genel durumunu ve
kendi duygu durumlarint birkac kisa cumle ile betimledikleri
gorulmustar. Gunluklerin, arastirmanin nicel verilerinden elde edilen
bulgulara yoénelik yapilacak degerlendirmelere &nemli katkida
bulunabilecek nitelikte oldugu saptanmistir. Bu kapsamda gunlukler
onceden belirlenen tema ve alt temalar esas alinarak analiz edilmis ve
buna iliskin betimleyici bilgiler Tablo 4'te verilmistir. Bunun yaninda alt
temalara iliskin asagida verilen dogrudan altinlara, baglami yansitmasi
amaclyla arastirmaci tarafindan parantez icinde kisa aciklamalar

eklenmistir.

Tablo 4
Ornek Olay Yéntemi Temelli
Gunluklerine Yansiyanlar

Ogretim Uygulamasi Strecinden Odgrenci

Tema  Alttema Kategori Kod Hafta
Olumlu Yeni fikirler Gretme 1, 2., 3. ve 4.
Orijinallik Hafta
Olumsuz Fikir Uretememe 1.Hafta, 2.Hafta
Fikir Gretmeye istekli 1,2.,3. ve 4.
olma Hafta
Olumlu  Aklina gelen ¢cozUmu 2., 3.ve 4. Hafta
soyleme
" . .
O Akicilik I?lrdgh fazla ¢cozUm 1, 2., 3. ve 4.
S Onerisi Uretme Hafta
=z Fikir Gretmekten 1.Hafta
2 Olumsuz cekinme
2 CozUm onerisi 1.Hafta
© Uretememe
L CozUm dnerisine katkida 2., 3. ve 4. Hafta
Olumlu bulunma
Co6zUm onerilerini 2., 3. ve 4. Hafta
Ayrintilama .
elestirme
Olumsuz Fikirleri oldugu gibi kabul 1.Hafta
etme
Iraksak Fikrini 6bzgUce ifade etme 1,2, 3. ve 4.
. Olumlu
Dusunme Hafta
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CozUm Onerisi gelistirme 1,2, 3. ve 4.

Hafta
Fikir Gretmekten 1.Hafta, 2.Hafta
Olumsuz c¢ekinme
Yanlis yapma korkusu 1.Hafta
Derste eglenme 2., 3.ve 4. Hafta
Olumlu Dersi sevme 1,2.,3.ve 4.
Hafta
o Dersin bitmemesini 2., 3.ve 4. Hafta
o) Tutum isteme
P Dersi sevmeme 1.Hafta, 2. Hafta
o Olumsuz Derste sikilma 1.Hafta, 2.Hafta
? Dersin bitmesini isteme 1.Hafta
N Olumlu  OJrenmeler 1,2, 3. ve 4.
Bilgi gerceklestirme Hafta
Olumsuz Dersin katkisinin 1.Hafta
olmamasi

Tablo 4'te verilen bulgulari incelendiginde, kodlarin yaratici dusunme
ve sosyal bilgiler dersi olmak Uzere iki ana tema kapsaminda
saptandigini gérmekteyiz. Yaratici dusunce temasl bashgl altinda
olumlu ve olumsuz olarak kodlanan bazi alt temalar saptanmustir. ilk
uygulama iliskin yazilan gunluklerin analizinde égrencilerin dnemli bir
kisminin, yanlis yapma korkusu, utanma duygusu, gulun¢ duruma
dusme endisesi gibi sebeplerden dolayl hem fikir Uretmekten
cekindikleri hem de fikir Uretmede zorlandiklari gérulmuastur. Bu
nedenle drnek olayda ele alinan probleme iliskin tatmin edici ¢6zum
onerileri sunamadiklari saptanmustir.  Ogrencilerin ilk hafta icin
tuttuklari  gunluklerde; “cevap veremedim”,  “aklima geleni
soyleyemedim”, “sinifta gdlerler diye cevap vermedim”, “yanlis
olmasindan korktugum icin konusmadim”, “derste ¢ok zorlandim” ve
“derste konusulanlari dinledim.” gibi  ifadeleri yogun bir bicimde
kullandiklari gdérulmustir. Bu duruma o6rnek mahiyetindeki bazi
gunluklerden dogrudan alintilar asagida verilmistir:

KO7: “..Derste sorulara cevap veremedim. Ben bisey dedim zaman birileri

guldugunde hosuma gitmiyor. Bundan dolayi aklima gelenleri
seyleyemedim” (OJrenci gunligu: 19.04.2022).

EO1: “...derste sadece arkadaslarimi dinledim.” (OJrenci gunligu: 19.04.2022).

KQ4: “.. sorulara cevap veremedim. Dersin bir an énce bitmesini istedim.”
(Ogrenci gunltgu: 19.04.2022).

KO “...sorulara cevap veremedim.” (OJrenci gunligu: 19.04.2022).

KOZ2: “Sevgili gunlik bugln derste hep bize soru soruldu..Keske sorularin
cevaplari olsayd..” (Ogrenci gunligud: 19.04.2022).

KO10: “..sorulara cevap veremedim. Sadece cevap verenleri dinledim.”
(Ogrenci gunligu: 19.04.2022).
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EO14: “..dnceki dersler daha iyiydi. Sorulardan sadece birine cevap
verebildim.” (Ogrenci gunlugu: 19.04.2022).

EOQ2: “Sevgili glnluk, derste aklima gelenleri utandigim icin séylemedim. Su
utangacglik huyumdan vazgegsem iyi olacak. Bu huyumdan nefret ediyorum.
Bir dilegim olsa kesinlikle bu derim.” (Odrenci gunlugu: 21.04.2022).

EO3: “Sevgili glinltik buguin ders iyiydi, glizeldi, sorular mantikliydi. Ama nasil
cevap verecegimi bilmiyordum o ylzden cevap vermedim ve ¢ok garipti (sira
distydi).” (Ogrenci gunlugu: 21.04.2022).

EOM: “Derste konusmak istedim ama konusamadim. Clunku ne diyecedimi
bilmiyordum.” (Ogrenci gunluga: 21.04.2022).

EOS8: “Bugun derste sorulara cevap veremedim. Bence kitaptan okumak daha

iviydi.” (Ogrenci gunlugu: 21.04.2022).
Ogrenci gunlukleri analiz edildiginde, ilk uygulama sonunda yazilan
bazi gunluklerde yaratici dusunce acisindan olumlu olarak
degerlendirilebilecek iletilere yer verildigi gérulmustur. Bu kapsamda
dgrenci EO9, 19.04.2022 tarihinde gunligune “.. Ogretmen hayal
gucunuzu kullanin deyince yok iste unicornla hastaneye gétiurmek vb.
seyler soylendi. Cok ucuk seylerdi ama cok eglendik.” ifadelerini
yazarken EQOI10, 19.04.2022 tarihinde yazdidi gunludunde “Kaymakam
Ibrahim Bey metnini sevdim. Her soruya cevap vermeye calistim. Bazi
arkadaslar benim séylediklerimi tekrar ettiler. Dersin sonunda slogan
yazdik. Bence en eglenceli kismi burasiyd..” ifadelerine yer vermistir.
KO9 ise 21.04.2022 tarihli gunligunde “Bugin ders bence biraz kot
biraz guzeldi. Kaymakamlikta ¢alisan birinin yalan séylemesi kétu idi.
Ama Ibrahim Bey'in (kaymakam) sorunlari ¢dézmek icin insanlari
dinlemesi iyiydi. Dersin sonunda arkadaslarimla slogan yazdik."
ifadelerine yer vermistir.

Tablo 4'ten de anlasilabilecegi gibi ilk uygulamadan sonraki
uygulamalara iliskin yazilan gunluklerde yaratici dusinme becerisinde
onemli gelismeler oldugunu gdsteren vurgulamalara yer verildigi
saptanmistir. Bu kapsamda ogrencilerin gunluklerinde “ddsuncemi
soyledim”, “fikir arettim”, “fikir drettik”, “cekinmeden cevap verdim”,

” U ”n U

“tartistim”, “tartistik”, “cekinmeden dusuncemi séyledim”, “garip garip
(sira disl) cevaplar verildi”, “acayip (ahsiimisin disinda) cevaplar verild|”,
“veni ¢cézUmler daretildi”, “yeni ¢ézumler soyledim” vurgulamalarini

yogun bir bicimde yaptiklari gérulmustur.

Ogrenci gunluklerinin analiz edilmesiyle, uygulamanin 2. haftasindan
itibaren yaratici dusuncenin alt boyutlari olan akicilik, iraksak dusunme,
orijinallik ve ayrintilama boyutlarindaki gelisimi gosteren olumlu
vurgulamalar yapildigl saptanmistir. Bu boyutlardan birkac tanesiyle
iliskilendirilebilecek vurgulamalara, ayni cumle icinde yer verildigi
goérulmustur. Bu nedenle gunluklerde yer alan ifadeler baglami tam
olarak yansitmasi amaciyla, alt temalara godre ayri ayri parcalanmadan
verilmistir. Bu kapsamda akicilik ve iraksak dusunme alt temalarina
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iliskin kodlamalara kaynaklik eden égrenci gunluklerinden dogrudan
alintilar asagida verilmistir.
KO9: “...Derste bi stirt sorun ¢ézduk. 1soruya 10, 20 cevap verildi. Bir soruya 20

cevap bence fazlaydi. Ama hepimizin cevaplari cok ilgincti. Ogretmenimiz bile
sasirdl.” (Ogrenci gunlugu: 26.04.2022).

EO2: “.derste aklima gelenleri séyledim. Gerci gecen derste de aklima
gelenler dogruymus Kkeske soyleseydim. Bugun utanmadan soyledim.”
(Ogrenci gunlugu: 28.04.2022).

KOT: “Sevgili glinlik bugin derse katildim ve cevaplar verdim. Sinifin cogu
derse katildl. Derste yeni fikir olarak ne soylerim diye dusundum. Se¢cme ve
secilme hakkiyla ilgili fikirler drettim. Cok hosuma gitti.” (Ogrenci gunlugu:
05.05.2022).

EQ1: “Sevgili gunltuk bugun ders glizel gecti. Hepimiz dislncelerimizi séyledik.
Ama en fazla KO9 ve EOI0 konustu.” (Ogrenci gunligu: 10.05.2022).

KO3: Sevgili giinltk bugtn metin cok glizeldi. Cok eglenceliydi. Batin sorulara
cevap verdim...”. (Ogrenci gunlugu: 17.05.2022).

Verilen alintilari inceledigimiz zaman, &grencilerin bir sorunun
¢cdzUmune iliskin Uretilen fikir sayisiyla ilgili olan yaratici dusuncenin
akicllik boyutunda onemli gelisme gdsterdiklerini ifade edebiliriz.
Cunku gunluklerden verilen alintilarda &grenciler, érnek olaydaki
sorun/sorunlara iliskin c6zim énerilerini ve dustuncelerini ifade ederek
butln sorulara cevap verdiklerini ve arkadaslarinin da analiz surecine
katilim gésterdiklerini vurgulamislardir. Bunun yaninda o6grencilerden
EO2'nin gunltigunde yer verdidi “.. gecen derste de aklima gelen
dogruymus, keske soyleseydim, bugun utanmadan soyledim.”
ifadesine dayanarak o&rnek olay temelli &gretimin &grencilerin
dusuncelerini ifade etme bakimindan &zguvenlerini gelistirdigini
soyleyebiliriz. Ozglven gelisiminin bir sonucu olarak égrencilerin érnek
olaydaki soruna iliskin fikrilerini zihinlerinde var olan kaliplari asarak
ifade  ettikleri, gunluklere yansiyan duygu durumlarindan
anlasilmaktadir. Bu kapsamda 05.05.2022 tarihli gunlUkte égrenci KO9
ornek olayin analiz surecinde sinifinin durumunu “Sevgili gunluk bugun
derste cok guzel eglendim. Arkadaslarimin cevaplari bana gére
sacmaydi (alisilmisin disindaydi). Ama cok gulduk. Biri bisey diyor digeri
ona cevap veriyordu. Sinifta c¢ok gduarultd oldu ama hepimiz
egleniyorduk.” biciminde betimlerken 26.04.2022 tarihli gunlukte
dgrenci EO12: “Bugun derste eglendim. Bugunku derste biraz bos
yapildr ama yine de guzeldi ama arkadaslarim bence bos (alisiimisin
disinda) konustu.” ifadeleriyle anlatmistir. Her iki alintida betimlenen
duruma dayanarak, érnek olay yontemi temelli 6gretim uygulamasinin
ogrencilerin yaratici dusuncenin iraksak dusunme alt boyutuna iliskin
gelisimlerini olumlu etkiledigini ifade edebiliriz. GUnlUklerde, iraksak
dusunme temasina iliskin diger alt temalara nazaran daha az dogrudan
vurgulamanin oldugu goérulse de gunluklerde yer alan iletilere butuncul
bakildiginda iraksak dusunme temasina ilisin de énemli gelisimin
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yasandigi gérulebilmektedir. Ote yandan Ogrenci EO12'nin gunlugune
dayanarak ornek olaylarin analiz sUrecinde, égrencilerin orijinal fikirler
Uretme konusunda da basarili olduklarini ifade edebiliriz. CUnku s6z
konusu gunlukte alisilmisin disinda ¢dézUum dnerileri  getirildigi
vurgulanmaktadir. Bunun yaninda, yaratici dusunmenin orijinallik ve
Iraksak dusunme temalarina iliskin kodlamalarin yapilmasina kaynaklik
eden dogrudan alintilara asagida yer verilmistir:

EO13: “Sevgili glunlik bugln derste okula gidemeyen bir cocuk icin ne
yapilabilir bunu konustuk. Herkes gorusinG soyledi. Garip garip (sira disi)
cevaplar verildi.” (OJrenci gunligu: 26.04.2022).

EO10: “..Buguln yeni fikirler Urettik. Herkes sacma sapan (alisiimisin disinda)
fikirler buldu. Cogu bana gdére berbatti gercekte olmayan fikirler vard.... boyle
kitap yaziyor gibi oldu. Gitmeden bir espri yapayim: Bir kdgidin Gzerine Sayin
Ahmet yazilmis Ahmet de saymis, Ha haha.” (Ogrenci gunligu: 05.05.2022).

EOS “.. Arkadaslarimin cevaplari bana gére sacmaydi (alisilmisin disinda).
Ama cok gulduk. Biri bisey dedi, digeri ona cevap verdi. Sinifta ¢ok gurdltu
oldu ama hepimiz eglendik..” (Ogrenci gunliugu: 10.05.2022).

KO2: “Sevgili gtinltik bugtn cok heyecanlydim. Cok guzel hissediyordum. Her
soruya cevap verdim. Herkes sagma sapan (alisiimisin disinda) konustu. Dogru
yanlis demeden o6gretmen herkesi dinledi. Ama glzel bir dersti hig
stkilmadim.” (Ogrenci gunlugad: 12.05.2022).

KO10: “Sevgili glinltik bugtn derste érnek olay analiz ettik. Her soru olmasa da
pek cok soru baya dustinddrlyor, hayal ettik. Ama hayal gucinin Ustindeydi.
Ama eglenceliydi. Dersi sevdim...” (Ogrenci gunligu: 12.05.2022).

Yukarida verilen dogrudan alintilardan da anlasilacagi gibi 6rnek olayin
analiz surecinde égrencilerin orijinal olarak degerlendirilebilecek fikirler
drettigini soyleyebiliriz. Cunku sinif icinde sira disi veya alisilmisin
disinda fikirler Uretildigini vurgulayan ifadelere gunluklerde yer
verilmistir. Buna dayanarak, o6rnek olay yontemi temelli 6gretim
uygulamasinin 6grencilerin yaratici dusuncenin orijinallik boyutunda
gelisim gostermelerine katkida bulundugu soylenebilir.

Ogrenci gunlUklerinin analiz edilmesiyle, yaratici dUstncenin alt boyutu
olan ve bir soruna iliskin fikirlerin detaylandirilip zenginlestirilmesini
ifade eden ayrintilama temasina iliskin vurgulamalarin yapildigi
goérulmustur. Bu kapsamda ornek olayin analiz surecinde sinifin
durumunu betimleyen bazi dogrudan alintilar asagida verilmistir:

EOQ4: “.sorulara garip garip (sira disi) cevaplar verdim. Ogretmen herkesi

dinledi. Ben hastalari tasiyacak robot fikri soyledim, robota 6zellikler ekledik.
Cok eglenceliydi.” (Ogrenci gunligu:19.04.2022).

EOQS: “.egitimi icin yapilmasi gerekenleri sdyledim. Sinifta tartismaya
katildim." (Odrenci gunlagu: 26.05.2022).

EOQ3: “Sevgili gunlik bu derste sinifta herkes acayip (alisiimisin disi) cevaplar
verdi. Ders sanki bos gibiydi ama egdlenceliydi. Biri arkadan bisey diyor
digerleri ona cevap veriyor. Odretmen birbirimizin cevabina ekleme
yapabilirsiniz deyince herkes herkesin cevabina biseyler séyledi.” (Ogrenci
gunlugu: 10.05.2022).
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EO13: “.Keske KO3 (derste) olmasaydi. Onunla c¢ok tartistik benim
cevaplarima o karsi geldi. Ogretmen tartismanin iyi bir sey oldugunu
séyleyince herkes aklina geleni séyledi.” (Ogrenci ginlugd: 12.05.2022).

KO3: “..Sorulara herkes cevap verdi. Birbirimize de cevap verdik. Sonra etkinligi
yaptik. Tartistik guzel bir dersti.” (Ogrenci gunlugu: 17.05.2022).

Ogrenci EO3 ve EO4'ten verilen dodrudan alintilar incelediginde, érnek
olayin analiz surecinde &grencilerin karsilikli diyalog veya tartismaya
girdikleri ve bu yolla birbirlerinin ¢6zUm o6nerisini/cevaplarini
zenginlestirdikleri soylenebilir. Buna dayanarak, ornek olay ydéntemi
temelli 6gretim uygulamasinin, yaratici dusunmenin alt boyutu olan ve
¢cozum onerilerinin veya fikirlerin detaylandirilmasini ifade eden
ayrintilama boyutuna iliskin  &grencilerin  gelisimlerini  olumlu
etkiledigini ifade edebiliriz.

Arastirmada ogrenci gunluklerinin analiz edilmesiyle, sosyal bilgiler
temasina ve bu tema ile iliskili bilgi ve tutum olarak adlandirilan alt
temalara ulasilmistir. Bilgi ve tutum alt temalarina iliskin saptanan
kodlarin olumlu ve olumsuz nitelikte oldugu goérulmustdr. Olumsuz
nitelikteki kodlara ilk uygulamaya iliskin yazilan gunlUklerden
ulasiimistir. Bu kapsamda ilk uygulamanin gerceklestigi dersten sonra
yazilan gunluklerde derse karsi tutum alt temasina iliskin olarak “dersi
sevmedim”, “dersi hic sevmedim”, “ders cok sikiciydi”, “derste sikildim”,
“dersten hoslanmadim”, “dersten hi¢c hoslanmadim”, “6nceki dersler
daha guzeldi”, bilgi alt temasina iliskin olarak “derste bir sey
ogrenmedim”, “derste hicbir sey ogrenmedim”, “keske kitaptan
isleseydik” ve “ders benim icin bos gecti” vurgulamalarinin yogun bir
bicimde yapildigr goérulmustur. Bu  vurgulamalarin  yapildigi
gunluklerden dogrudan alintilar asagida verilmistir:

EOQI15: “Sevgili gunliuk bugln ders sikiclydl. Hic sevmedim. Sorulara cevap
veremedim.” (Ogrenci gunlugu: 19.04.2022).

EOQ16: “Sevgili gunlik bugtn ders cok sikiciydl. Sadece bir soruya cevap
verebildim." (OJrenci gunligu: 19.04.2022).

KO4: “Buglin ders cok cok sikiciydl, sevmedim. Onceki dersler daha iyiydi.
Dersin sonunda yaptigimiz etkinligi yapamadim” (OJrenci gunlagu:
21.04.2022).
KO2: “Bugln derste cok sikildim. Bence kitaptan okumak yazmak daha
eglenceliydi.” (Ogrenci gunlugu: 21.04.2022).
EO3: “Sevgili gunltk (benim icin) ders bos gecti. Derste hi¢cbir sey 6grenmedim.
Keske kitaptan isleseydik.” (Ogrenci gunlugu: 21.04.2022).
Uygulamanin gerceklestigi ilk haftada tutum ve bilgi alt temalarina
iliskin genel olarak olumsuz vurgulamalar yapilsa da bazi gunluklerde
olumlu wvurgulamalara da yer verildigi gdrudlmustur. Uygulamanin
yapildigi derste, bazi 6grenmelerin gerceklestirildigi ve derste olumlu
duygu durumlarinin yasandigini gosteren iletilere gunluklerinde yer
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verildigi saptanmistir. Bu kapsamda 19/21.04.2022 tarihli 6grenci
gunluklerinden alintilar asagida verilmistir:

EOQ4: “Hastalandigimiz zaman hastanede iyilesebilecegimizi 6grendik. Ayrica
saglikli besinler yersek saglikli olacagimizi 6grendik.”

KOS5: “Buglin yéneticilerin hakli mutlu etmek icin calistiklarini 6grendik.”

EO6: “Sevgili gtnltk bugun ders cok guzeldi. Derste cok eglendim. Metni cok
sevdim. Egitim, saglik, adalet, ulasim ve internetin herkesin hakki oldugunu
ogrendik.”

EOT “Sevgili gunluk bugun derste herkesin sadglikli olmasi icin hastanelerin
oldugunu 6grendik.”

KO2: “.polislerin, hastanelerin, adaletin ve okullarin énemli oldugunu
ogrendik. Polislerin guvenligimizi sagladigini, hastanelerin bizi iyilestirdigini,
okullarin egittigini 6grendik.”

KOT: “Buguin derste kaymakamin gérevierini 6grendik.”

Arastirmada, Tablo 4'ten de goérulebilecegdi gibi uygulamanin ilerleyen
haftalarinda sosyal bilgiler temasinin bilgi ve tutum alt temalarina iliskin
gunluklerde olumlu vurgulamalarin daha yogun yapildigi géralmustur.
Bu kapsamda, ailesinin maddi durumundan dolay! ¢calismak zorunda
oldugu icin okula gidemeyen bir cocugun durumunu ele alan ve
odagini egitim hakkl olusturan o&érnek olay temelli etkinligin
uygulanmasindan sonra yazilan gunluklerde, bilgi alt temasina iliskin
egitimin temel insan hakkl oldugunu ve egitimin 6nemine iliskin
farkindaligin olustugunu gdsteren iletilere yer verildigi tespit edilmistir.
Bu kapsamda 26.04.2022 tarihinde yazilan &égrenci gunluklerinden
dogrudan alintilar asagida verilmistir:

EOS: “Sevgili gunltk bugln derste editimin sart oldugunu égrendik.”

EOQL “Sevgili gunlik bugln derste patates tarlasinda calistigr icin okula
gidemeyen ¢ocugun haberini okuduk. Egitimin dnemi Uzerinde konustuk.”

EO6: “Bugulin derste her cocugun okula gitmesini (egitim hakkinin oldugunu)
ogrendik.”

EOQ4: “Sevgili gunlik buglin derste okula gidemeyen cocuklara hangi
onlemlerin alinmasi gerektigini isledik. Okula gidemeyen bir cocuga mektup
yazdik. Ama hayali.”

EO10: “Egitimin herkesin hakki oldugunu égrendik.”

Calismada kadinlara secme ve secilme hakkinin verilisine odaklanilan
ornek olay yontemi temelli etkinligin uygulanmasindan sonra
05.05.2022 tarihinde yazilan gunluklerden dogrudan alintilar asagida
verilmistir:

KO3: “... Ataturk’dn kizlara se¢me ve se¢cime hakkini verdigini 6grendik.”

EO1: “... Kadinlarin segme ve secilme hakkinin oldugunu 6grendik.”

KOS8: “... Kadinlarin secme secilme hakkini nasil aldiklarini 6grendik.”

KO2: “Sevgili gliinltik bugin derste erkeklerin kadinlardan Ustin olmadidini,
Ataturk’idn (kadinlara) secme ve secilme hakkini verdigini 6grendik.”
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EOS: “... Afet 6gretmenin (Afet inan) kadinlarin secme ve secilme hakki ile cok
ugrastigini égrendik.”

EOQ12: “.. Kadinlarin secme ve secilme hakkinin verildigini ama buna itiraz
edenlerin oldugunu 6grendik.”

KO6: “Sevgili gunltuk bugun derste Atatlrk’dn onayi ve Buylk Millet Meclisinin
onayi ile kadinlara secme ve secilme hakkinin verildigini 6grendik.”

KOS: “... Eskiden sadece erkeklerin oy verdigini fakat Atatirk’'tin kadinlara da
se¢cme ve secilme hakkini verdigini 6grendik.”

EOQ4: “.. Kadinlarla ile erkeklerin esitligini Ataturk’an sagladigini grendik.”

Arastirmada, istiklal Marsi'nin yazim sUrecini ele alan érnek olay temelli

etkinligin uygulanmasindan sonra yazilan gunluklerde bilgi alt

temasina iliskin olarak istiklal Marsinin yazim surecine, istiklal Marsi ve

Bayragin 6nemine yonelik 6grenmeler gerceklestirdiklerini vurgulayan

ifadelere yer verildigi saptanmistir. Bu kapsamda 12.05.2022 tarihinde

yazilan égrenci gunluklerinden dogrudan alintilar asagida verilmistir:
EOQ6: “Bugulin derste cizgi roman okuduk égretmen sorular sordu.. Mehmet
Akif yarisma parali oldugu (birinciye odul verilecegi) icin énce yarismaya
katiimak istememis daha sonra arkadaslari onu ikna etmis.”

KO3: “... Istiklal Marsi'nin kabultind égrendik.”
EO13: “Buglin derste istiklal marsi icin yarisma dizenlendigini 8grendik...”

KO2: “Bugun derste Istiklal Marsi’'nin énemini grendik. (istiklal Marsr’'nin
onemi ile ilgili) Gazete haberi yazdik...”

KOU: “..istiklal marsinin dismanlarla savasirken yazildigini 6grendik.”
EOQ10: “.. istiklal marsinin ilk defa mecliste okundugunu égrendik.”
EO17: “istiklal marsi ve bayradin énemi ile ilgili gazete haberi yazdik.”

KO13: “Sevqili glnltik bugun derste Istiklal marsi ve bayragin milli sembol
oldugunu 6grendik.”

Calismada, 6grenci gunluklerinin analiz edilmesiyle, bilgi alt temasinda
oldugu gibi tutum alt temasinda da uygulamanin ilerleyen haftalarinda
olumlu vurgulamalarin daha fazla yapildigl tespit edilmistir. Bu
dogrultuda uygulamanin ilerleyen haftalarinda yazilan gunluklerde,
tutum alt temasiyla iliskili olarak “dersi sevdim”, “dersi cok sevdim”,
“dersten hoslandim”, “ders hi¢ bitmesin istedim”, “derste cok eglendim,
eglendik”, “ders cok eglenceliydi”, “derste sikimadim”, “derste c¢ok
mutluydum?”, “derse katildim?”, “ders guzel gecti” ve “ders ¢cok guzeldi”
ifadelerinin  yogun bir bicimde kullanildigi saptanmistir. Bu
vurgulamalarin yapildigi katilimci gunluklerinden dogrudan alintilar
asagida verilmistir:

EOT6: “Sevgi//:.gL'Jn/L'Jk bugln ¢ok guzel, heyecanli ve garip (sira disi duygular)

hissettim...” (Ogrenci gunlugu: 26.04.2022).

KO3: “Sevgili gunlik bugtn ders iyiydi. Guzeldi.” (OJrenci gunlugu:

28.04.2022).
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EOS: “Sevgili guinltk sosyal bilgiler dersi ile ilgili bisey diyecegim. COOK IYiYDI.
Niye diye soracaksaniz orda duygu, dusunce, zihin ¢ok ¢alisti. Bence sosyal
dersi mikemmel.” (Ogrenci gunligu: 05.05.2022).

KO12: “Sevgili gtinlik bugin dersi cok sevdim. Hi¢ bitmesin istedim...” (Ogrenci
gunlugu: 05.05.2022).

KO9: “..Bugun derste eglendim...” (OJrenci gunlugu: 05.05.2022).

EOQ4: “Sevgili gunluk bugin derste butun duygulari yasadim, derste cok
eglendim...” (Ogrenci gunlugu: 05.05.2022).

KOS5: “Sevgili gunluk bugun derste cok guzel eglendim...”

4

EOS8: “Sevgili gtinltk derste énceleri sikillyordum ama bugun hic sikimadim...’
(OJrenci gunltgu: 10.05.2022).

EOS: “.. en cok edlendigim ders oldu. Keske bitmeseydi." (Ogrenci gunligu:
10.05.2022).

KO4: “Sevgili gunlik bugun derste cok mutluydum..” (OJrenci gunlugu:

12.05.2022).

EOQ3: “Sevgili gunluk bugtn derse katildim ve cevaplar verdim..” (OJrenci
gunlugu: 12.05.2022).

EQ6: “Sevgili glinlik bugin dersi cok sevdim...” (Ogrenci gunlugu: 17.05.2022).

KO2: “Sevgi/i__ gunluk bugun sosyal dersinde yaptigimiz etkinlikleri ¢ok

begendim.” (Ogrenci gunlugu: 17.05.2022).
Arastirmada sosyal bilgiler dersi temasi kapsaminda ulasilan bulgulari
genel olarak degerlendirdigimiz zaman, ilk uygulama sonunda yazilan
gunluklerde bilgi ve tutum alt temalarina iliskin olumsuz olarak
kodlanan vurgulamalarin daha fazla yapildigl, fakat ilerleyen
uygulamalarda bu durumun tersine dondugu saptanmistir. Bu
kapsamda  ogrencilerin  uygulamanin  gerceklestirildigi  Unite
kazanimlari kapsaminda gerceklestiriimesi gereken &grenmeleri
onemli olcude gergeklestirdigini ve ogrencilerin  derse karsi
tutumlarinin olumlu oldugunu gosteren iletilere gunlUklerde yer
verdigi gérulmustur.

Sonug, Tartisma ve Oneriler

Bu arastirmada, ornek olay yontemi temelli sosyal bilgiler 6gretiminin
ogrencilerin yaratici dusunme becerilerini nasil etkiledigini ortaya
koymak amaclanmistir. Bu amag¢ kapsaminda ornek olay yontemi
temelli 6gretimin uygulandigi deney grubunda bulunan 6grenciler ile
mevcut ogretim programina gore derslerin  islendigi  kontrol
grubundan bulunan &grencilerin  yaratici dusunme Olceginin
butununden ve alt boyutlarindan aldiklari son test puanlarinin
aritmetik ortalamalari karsilastiriimis, deney grubunda bulunan
ogrencilerin puanlarinin daha yuksek oldugu saptanmistir. Yapilan
Kovaryans Analizi sonucunda deney grubu lehinde anlamli bir farklilik
oldugu ve bu sonucu nitel verilerin destekledigi gdérulmustur. Boylece
ornek olay yontemi temelli etkinliklerle yapilan égretimin 6grencilerin
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yaratici dusinme becerisi ve bu becerinin akicilik, iraksak dusunme,
ayrintilama ve orijinallik boyutlarina iliskin duzeylerini anlamli derecede
artirdigi sonucuna ulasiimistir. Bu kapsamda calismanin nicel ve nitel
sonuclarina iliskin detayli tartisma asagida yapilmistir.

Arastirmada ilk uygulamaya iliskin yazilan gunluklerde, érnek olay
yontemi temelli 6gretim uygulamasinin égrencilerin yaratici dusume
becerilerinin gelisimine olumlu katkida bulundugunu gdésteren sinirli
saylda iletiye yer verildigi tespit edilmistir. Bu durumun, égrencilerin
ornek olay yontemi temelli sosyal bilgiler dersi uygulamasini daha énce
deneyimlememis olmalarindan kaynaklandigi dusunulmektedir.
Bunun yaninda surecin ilerleyen derslerinde s6z konusu durumun
tersine dondugu gérulmustur. Bu c¢ercevede ilk uygulamadan sonra
gerceklestirilen uygulamalara iliskin yazilan gunlUklerde, 6rnek olay
yontemi temelli gerceklestirilen &gretimin, &grencilerin  yaratici
dusunme becerilerinin gelismesine énemli katkida bulundugunu
gobsteren vurgulamalara yogun olarak yer verildigi tespit edilmistir. Bu
kapsamda &égrencilerin, 6rnek olayin analiz sUrecinde fikirlerini dzgurce
ifade edebilme, probleme iliskin ¢ézUumler Uretebilme, probleme
alisiimisin disinda bakabilme ve arkadaslarinin ¢6zUm &nerilerine
katkida bulunma konusunda basarili olduklarini godsteren iletilere
gunlUklerde yer verildigi tespit edilmistir. Ote yandan gruplarda
bulunan &grencilerin yaratici dusinme 0Olgceginin butununden ve alt
boyutlarindan aldiklari son test puanlarinin aritmetik ortalamalarina
yonelik gerceklestiren ANCOVA ile deney grubunun lehinde olmak
uzere anlamli bir iliski oldugunu sonucuna ulasiimistir. Bu sonucun
nedenini, 6grenci gunluklerinden elde edilen bulgular aciklayabilecek
niteliktedir. Bu dogrultuda 6grencilerin, drnek olaylarin analiz surecinde
yaratici dustinmenin akicilik, iraksak dusunme, ayrintilama ve orijinallik
boyutlarina iliskin becerilerini gelistirmek icin firsatlar bulduklarini
gosteren ibarelere gunluklerinde yer verdikleri saptanmistir. Bu
cercevede gunluklerde, yaratici dusunme becerisinin akicilik boyutuna
iliskin olarak “fikirler arettim”, “fikirler Grettik” ve “herkes gdrusunu
soyledi”; 1raksak dusunme boyutuna iliskin olarak “ddsuncelerimi
cekinmeden séyledim” ve “utanmadan goérusimu soyledim”,
ayrintilama boyutuna iliskin olarak “tartistik” ve “arkadasimin ¢o6zdm
onerisine eklemeler yaptim”; orijinallik boyutuna iliskin olarak “sira disi
cevaplar verildi" ve “yeni ¢cézumler sdyledim” ibarelerine yer verildigi
goérulmustur. Bu ibarelere dayanarak ornek olay yéntemi temelli
etkinliklerin analiz surecinin 6grencilerin probleme iliskin siradan veya
sira disi ¢6zUm Onerileri gelistirmelerine, ¢cézUm onerilerini 6zgurce
ifade etmelerine ve gelistirilen ¢6zum  Onerilerine  katkida
bulunmalarina imkan sagladigi ve bunun sonucu olarak deney
grubunda bulunan 6grencilerin yaratici dusunme olceginden yuksek
skorlara ulastiklarini ifade edebiliriz. Yaratici dusunme gelisimi
kapsaminda ulasilan nicel ve nitel sonuclarin birbirini desteklemesiyle
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calismada o6rnek olay yontemi temelli islenen sosyal bilgiler dersinin
ogrencilerin yaratici dusunme becerilerini, istatistiki acidan anlaml
olacak bicimde yukselttigi sonucuna ulasilmistir. ilgili alan yazinda
yaraticl dusunme becerisi gelismis bireylerin yenilik¢i olma, sorunlara
6zgun ¢6zum onerileri gelistirme, kanit temelli én gorulerde bulunma,
acikca goérulmeyen baglantilari kurma ve insanlara faydali olabilecek bir
bulus ortaya koyma gibi konularda oldukca basarili olduklari
belirtilmektedir (Aslan, 2011; Celikdz, 2017; Davis, 2009; Dogan, 2021;
Doganay, 2000; Erten-Tath, 2017; Gartenhaus, 2000; Karatas ve Ozcan,
2010; Saban, 2009; Sungur, 1992; Torrance, 1972). Ayrica alan yazinda
ornek olay yonteminin basta elestirel dusunme ve problem ¢ézme
becerileri olmak Uzere Ust duzey dusUunme becerilerinin gelisimine
olumlu yénde katkida bulundugu ifade edilmektedir (Demircioglu,
2014; Jones ve Russell, 2008; Kabapinar, 2014; McLellan, 2004; Pilato ve
Ulrich, 2014). Bu ¢alismanin érnek olay yonteminin égrencilerin yaratici
dusunme becerilerinin gelisimine olumlu etki sagladigina dair ulasilan
sonucunu, yaratici dusunme becerisi gelismis bireylerin &zelliklerini ve
ornek olay yontemine dair literaturde islenen fikirleri birlikte ele
aldigimizda, 6grencilerin sorunlara akil yuarutme sureclerini ektin bir
bicimde kullanarak alisiimisin disinda ¢6zUm onerileri gelistirmelerine,
6zgUn urun ve tasarimda bulunmalarina katkida bulunacak niteliklerin
kazandirilmasinda ornek olay ydnteminin onemli bir islev ifa
edebilecegini sdyleyebiliriz. Bunun yaninda, érnek olay yontemi temelli
ogretim uygulamasinin  yaratict  dusunme gelisimini  olumlu
etkilemesine; SBOP ve 21. yuzyll becerileri kapsaminda ele alinan
beceriler ile yaratici dusunme becerisine iliskin literaturde vurgulanan
niteliklerin bir birleriyle dnemli dl¢cude ortusmesine (Bonk ve Smith,
1998; Erten-Tatl, 2017; Ozden, 2005; Torrance, 1972; Yanpar-Yelken, 2009;
Yesilyurt, 2020) dayanarak, 6grenme-6gretme sureclerinde érnek olay
yéntemine yer verilerek biri Sosyal Bilgiler Dersi Ogretim Programi ile
digeri ise 21. yuzyll becerileri ile ilgili olmak Uzere iki amacin
gerceklestiriimesi saglanabilir. Bu cercevede, ilk amacla ilgili olarak,
ornek olay yontemi temel alinarak tasarlanan &dgrenme-6Jgretme
ortamlarinin, SBOP'de Uzerinde durulan elestirel dustinme, problem
¢cozme, karar verme, iletisim ve yenilik¢ci dusunme becerisi gibi
becerilerin (Gokhan, 2019; MEB, 2018) ogrencilere kazandirilmasina
olumlu etki edebilecegini ifade edebiliriz. Diger amacla ilgili olarak,
ogrenme-ogretme ortamlarinin érnek olay yontemi temel alinarak
tasarlanmasiyla, 21. yuzyil becerileri genel bashgl altinda siniflanan
ozellikle 6grenme ve inovasyon, yasam ve kariyer basliklari kapsaminda
ele alinan beceriler (Bircan ve Calisict, 2022; Gurultd, Aslan ve Alci, 2019;
Yalcin, 2018) &grencilere kazandirilarak onlarin cagin ruhuna uygun
niteliklerle donatiimasi saglanabilir. Ote yandan calismada érnek olay
yonteminin ogrencilerin yaratici dusunme becerilerinin  gelisimini
olumlu etkiledigini gdsteren sonucu, Gurkan ve Doplacioglu (2020) ve
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Yesilyurt (2020) tarafindan gerceklestirilen calismalarin bulgularini
desteklemektedir. Zira adi gecen arastirmacilar tarafindan yapilan
calismalarda, 6grencilerin yaraticilik ve yaratici dusunme becerilerinin
gelistirilmesinde o6grenme-6gretme ortamlarinda tercih edilen
yontemin etkili oldugu vurgulanmaktadir.

Arastirmanin nitel verilerinden, sosyal bilgiler temasina ve bu temaya
iliskin bilgi ve tutum olarak adlandirilan alt temalara ulasiimistir. Alt
temalar kapsaminda olumsuz olarak nitelenen vurgulamalarin
yapildigl, fakat tipki yaratici dusunme temasinda oldugu gibi, ilk
uygulamadan sonra tutulan gunlerde s6z konusu durumun tersine
dondugu gorulmuastar. Bu kapsamda ornek olay yontemi temelli
gerceklestirilen  6gretim  uygulamasinin  ders  kazanimlarinin
gerceklestiriimesini ve &grencilerin derse karsi tutumlarint olumlu
etkiledigi sonucuna ulasiimistir. Arastirmada ulasilan bu sonug,
literatirde ornek olay yontemine iliskin gerceklestirilen bircok
arastirmanin sonucunu desteklemektedir. Cunku bazi arastirmalarda
ornek olay yonteminin d6grencilerin akademik basarilarini ve derse karsi
tutumlarini olumlu etkiledigine dair sonuclara ulasiimistir (Alim ve
Altundas, 2020; Bal ve Anilan, 2019; Cakmak ve Aygun, 2016; Cam, 2017,
Dikbas ve Kaf-Hasirci, 2008; Firat-Durdukoca, 2017; Guven, 2020;
ibrahimoglu ve OztUrk, 2013; Jones ve Russell 2008; Korkmaz ve
Korkmaz, 2020; McLellan, 2004; Ozkan, 2010; Pilato ve Ulrich, 2014;
Simsek ve Yasar, 2006; Ture, 2017; Utkur, 2016). Ayrica arastirmanin
ogrencilerin derse karsi olumlu tutum goésterdigine dair sonucu, Tok ve
Seving (2012) tarafindan yapilan calismada ulasilan sonucu da
desteklemektedir. CUnkU adin gecen arastirmacilar yapmis olduklari
calismada yaratici egitim ortamlarinin  &grencilerin  derse karsi
tutumunu olumlu etkiledigini vurgulamaktadirlar.

Sonuc olarak, bu calismada ornek olay temelli 6gretim uygulamasinin
ogrencilerin yaratici dUsunme becerilerinin gelisimine anlamli seviyede
katkida bulundugu tespit edilmistir. Ayrica érnek olay temelli sosyal
bilgiler 6gretiminin 6grencilerin derse karsi motivasyonlarini artirarak
ders kazanimlarinin gergeklestirilmesini olumlu etkiledigi saptanmistir.
Bu sonuclara dayanarak SBOP'UN iceriginin bilgi, kavram, beceri ve
deger temalari kapsaminda olusturulmasini (MEB, 2018) ve ¢cagimizda
beceri ogretimine oOzellikle de 21. yuzyill becerileri bashgl altinda
siniflanan becerilerin 6gretimine verilen dnemi (Bircan ve Calisicl, 2022)
g6z o6nune aldigimizda, 6grenme-o0gretme sureclerinde o6rnek olay
yonteminin onemli bir islev gdérebilecegini sdyleyebiliriz. Bu nedenle
hem basta yaratici dusunme olmak Uzere 21. yuzyil becerilerini
gelistirmek hem de sosyal  Dbilgiler dersinin  kazanimlarini
gerceklestirmek amaciyla tasarlanacak 6grenme-ogretme sureclerinde
ornek olay yonteminin dnemli bir alternatif olarak gorulmesi gerektigini
tavsiye edebiliriz. Bu yolla égrencilerin yasam devam ederken ihtiyag¢
duyacaklari nitelikleri kazanmalari ve bdylece karsilastiklari problemleri
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¢cdzmek veya amaclarini gerceklestirmek icin daha donanimli olmalari
saglanabilir. Bu calisma, gercek yasamda gdrulen veya gorulme ihtimali
yuksek &érnek olaylar ile tarihi olaylar temel alinarak yazilan o6rnek
olaylarin dusunsel, ahlaki ve empatik boyutlardaki analizi, analiz
surecinden sonra yapilan tamamlayici etkinlik ve gunluk yazimi ile
sinirlidir. Bu nedenle 6grencilerin, odagini gercek yasamdan problemler
olusturan érnek olaylari sinif icinde analiz etmelerini, analiz sUrecinden
sonra ele alinan probleme iliskin projeler gelistirmelerini ve gelistirilen
arunlerin merkezi ya da yerel yonetimler, okul yonetimi veya ilgili
herhangi bir merciye sunmalarini saglayacak bicimde tasarlanan uzun
erimli arastirmalarin  yapilmasinin gerekli oldugunu sdyleyebiliriz.
CunkU bu nitelikteki calismalarin sonucglarina dayanarak, érnek olay
yontemitemelli yapilan 6gretimin yaratici dusunme becerisi Uzerindeki
olumlu etkisinin, gercek yasamda nasil bir islev gordugune dair kanit
temelli degerlendirmeler yapilabilir.

Etik Kurul izin Bilgisi: Bu arastirma, Marmara Universitesi EJitim
Bilimleri EnstitUsu Kurulunun 22/06/2022 tarihli 05/11 sayili karari ile
alinan izinle yarutalmuastdar.

Yazar Cikar Catismasi Bilgisi: Cikar catismasi olmadigini beyan
ederim.

Yazar Katkisi: Makale yazar tarafindan hazirlanmistir.
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Ek: Ornek Olay Yontemi Temelli Ders Plani Ornegi

Ders: 5. Sinif Sosyal Bilgiler

Kazanim: Temel haklari ve bu haklari kullanmanin énemini agiklar.
Beceri: Yaratici DUsunme

Sure: 3 Ders Saati

Surec:

v Ogrencilere yapilacak etkinlik hakkinda kisaca bilgi verilir.

v Asagida verilen “Selahattin’in tirazi” adli érnek olay sinifta okunur.

v Ogrencilerin drnek olayi analiz etmelerini saglamak amaciyla
“‘dusunsel”, “empatik” ve “ahlaki” boyutlarda hazirlanan analiz sorulari
ogrencilere yoneltilir.

v Ornek olayin analiz sireci tamamlandiktan sonra 6grencilere yan
etkinlikle ilgili bilgi verilir ve 6Jrencilerin yan etkinligi yapmalari
saglanir.

v Ogrencilerin gunlukleri yazmalari saglanarak sure¢c tamamlanir.

Ornek Olay: Selahattin’in itirazi*

1930 yilinin soguk bir Mart sabahinda gen¢ Cumhuriyetin baskenti
Ankara'da &grenciler siralarina yerlesmis ders zilinin ¢almasini bekliyordu.
Muzik Ogretmen Okulunun Kkoridorlarinda ise derslerine yetismek icin
aceleyle yuruyen ogrenci ve ogretmenlerin telasi gdze carpiyordu. Ders
verecegqi sinifa gitmek icin adimlarini hizlandiran bu égretmenlerden biri de
AtatUrk’an manevi kizi Afet inan'di. Sinifa dogru yaklasirken, zihni hala yurt
bilgisi dersinde yaptiracagl uygulamanin detaylariyla mesguldu. Kapidan iceri
girerek dogruca yazi tahtasina yéneldi ve eline aldigl beyaz tebesirle dersin
konusunu yazmaya basladi. Cok gecmeden kara tahtanin sol Ust kosesinde iki
beyaz kelime parildiyordu: Belediye Kanunu. Afet 6grencilerine donerek dersi
nasll isleyeceklerini anlatmaya basladi:

Merhaba arkadaslar, bugun Belediye Kanunu'na gdre secim konusunu
isleyecegiz. Daha anlasilir olmasi icin kug¢uk bir uygulama yapalim. Simdi
aranizdan bir belediye baskani segelim.

Sinif bir anda hareketlenmisti. Ogrenciler heyecanla secim hazirliklarina
baslamis, oy pusulalari ve oy kutulari hazirlamislardi. Bir sUre sonra se¢cim
tamamlanmis ve belediye baskani bir kiz 6grenci secilmisti. Afet bu etkinlikle
ogrencilerinin konuyu kavramis olmalarindan memnundu. Ancak derse
devam etmeye hazirlandigi sirada bir 6grencisinin el kaldirdigini gérdu. Ne
soyleyecegini merak ederek ogrenciye sdz hakki verdi:

- "Evet, Selahattin seni dinliyoruz.” Konusmaya baslayan ogrenci, Afet
dgretmenin hic beklemedidi bir itirazda bulunuyordu. Onindeki metni
okuyarak sunlari séyledi:

- “War olan yasalarimiza gére kadinlarin oy kullanma hakki olmadigi gibi
secilemezler de! Kanunda yalniz erkeklerin oy verebilecegdi yaziyor. Siz bize kiz
arkadaslarimiza da oy verdirdiniz. Bu yanlis oldu!”

Afet duydugu bu sozler karsisinda sasirmis, mahcup olmus, hatta
yasadigi mahcubiyetin siddetiyle yanaklari kizarmisti. Ogrenci hakliydi; bu
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dersin islendigi tarihte kadinlarin hentz se¢gme ve secilme haklari yoktu.
Ogdrenciler tum dikkatlerini Afet'e ydneltmisler, bu itiraza verecegi cevabi
duymak icin bekliyorlardi. Kisa bir tereddut anindan sonra Afet su karsihigi
verdi:

- “Evet, haklisin ama simdi burada hepiniz esitsiniz.”

Yasadigl bu olay henuz cok geng bir 6gretmen olan Afet'i derinden
sarsmistl. Ogretmen olmasina ragmen erkek égrencisi ondan daha fazla
hakka sahipti. Ustelik bu esitsiz durumu daha dénce fark etmemis; Uzerinde hic
dusunmemisti.

Okuldan sonra Ataturk’'un yanina giden Afet, derste yasadigl olayi
Ataturk’e de anlatti, “Turk kadini olarak oy hakkina sahip olmadigimizdan cok
Uzuluyorum. Kadinlara se¢cme-secilme hakkinin verilmesinin bir zorunluluk
oldugunu dusunuyorum” dedi. Bu durumda &gretmenlik yapamayacagdini
soyledi. Kiz ve erkek o&grencilerinin karsisina bu haklardan yoksun bir
ogretmen olarak ¢ikmak istemiyordu. Afet'in anlattiklarini dinleyen Ataturk,
“‘evet, haklisin bizim Ulkemizde de kadinlarin secme-secilme hakki olmall”
diyerek Afet'ten diger Ulkelerde kadinlarin se¢cme-secilme haklari konusunda
ne gibi calismalar yapildigini arastirmasini istedi. Ancak bunun yeterli
olmadigini, konu ile ilgili tartismalar da yapmak gerektigini ekledi. Artik Afet’in
yeni bir hedefi vardi: Kadinlarin secme-secilme haklarinin kazanimi icin
calismak! Kadinlarin bu hakki almalari icin calismalara baslayan Afet, blyuk
zorluklarla karsilastl. Cunku o donemde kadinlara se¢cme-secilme hakkinin
verilmesine bircok insan karsi ¢cikiyordu. Bu ragmen ¢alismadan vazgegcmeyen
Afet, Ulkenin bircok yerinde konu ile ilgili toplantilar yapti, tartismalara katild.
Butun bu toplanti ve tartismalar sonunda meyvelerini verdi. 3 Nisan 1930'da
kadinlar belediye secimlerine katilma, 5 Aralik 1934 tarihinde milletvekili
secme-secilme hakkini elde ettiler. Bdylece 6grenci Selahattin'in itirazi ile
baslayan surec kadinlarin iki dnemli hakki elde etmesiyle mutlu sonla bitti.

* Z Seyis ve G. Dilek https//kadinlardaoradaydi.com/afet-inan-
cozumlemeli-oyku/ adresinden 6zetlenmistir.

Analiz Sorulari

v' Size gore, 0grenci (Selahattin) Afet 6gretmenin yaptirdidi etkinlige
nigin itiraz etmistir?

v' Siz, o sinifta 6grenci olsaydiniz, 6gretmene Selahattin yaptigi gibi itiraz
eder miydiniz? Nigin?

v Ogrencinin (Selahattin) yerinde sen olsaydin, Afet 6gretmenin
yaptirdigi etkinlige itiraz eder miydin? Nic¢in?

v’ Size gore, 6grencinin (Selahattin) itirazi Afet 6gretmenin hayatinda
nasil bir ddnum noktasi olusturmustur? Afet 6gretmen bu olaydan
sonra neler yapmistir?

v' Ovyillarda, kadinlara segme-secilme hakkina bazi insanlarin karsi
cikmasini nasil degerlendiriyorsunuz? Sizce bu haklarin kadinlara
verilmesine nic¢in karsi ¢cikilmis olabilir?

v Afet 6gretmenin yerinde siz olsaydiniz, 6grenciniz Selahattin’e ne
soylerdiniz?

v Afet 6gretmenin yerinde siz olsaydiniz, olayi yasadiktan sonra ne
yapardiniz?
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v' Ataturk'un yerinde olsaydiniz, Afet 8gretmen size olayi anlattiginda ne

yapardiniz?
v Ornek olaydan yola cikarak AtatUrk'un kisisel ézellikleri icin neler

soylenebilir?
Yan etkinlik:

Turkiye'de kadinlara se¢cme-secilme hakkinin verildigi tarihte bir gazetede
editorlUk yapmaktasiniz. Gazetenizde haberi hangi mansetle (baslikla)
verirdiniz ve haberin iceriginde nelere deginirdiniz.
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Abstract

This study aimed to investigate the impact of case study-based
instruction on creative thinking in the social studies course for
fifth-grade students. The research was conducted using a
mixed-method embedded experimental design. It involved a
study group of 60 fifth-grade students attending a public
secondary school on the European side of istanbul. The
research was conducted during the spring semester of the
2021-2022 academic year and took a total of 12 class hours, with
3 hours per week. The study followed mixed-method research
procedures, collecting both quantitative and qualitative data.
The Creative Thinking Scale was used to collect quantitative
data, while the students' diaries provided qualitative data.
Quantitative data were analyzed using Analysis of Covariance
(ANCOVA), while qualitative data were subjected to descriptive
analysis. The data analysis concluded that the teaching
practice based on case study-based instruction significantly
improved the creative thinking skills of the students. It can be
inferred from these findings that case study-based instruction
can be an effective tool to foster creativity in students.
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Introduction

The social studies curriculum, taught in grades 4 through 7 in Turkish
primary schools, was designed to cultivate effective citizens by
integrating diverse knowledge from social sciences (Doganay, 2008;
Kaya, 2018; Kilicoglu, 2021; Oztlrk, 2012). Through this course, students
aim to acquire a range of values, attitudes, and behaviors with universal
and national significance. In this context, the primary goal of teaching
this course in schools is to develop individuals who understand and
know their duties to themselves, their family, their nation, and
humanity as a whole, and who must fulfill such duties or endeavor to
fulfill them, and who can value justice, equality, free-thinking, and
independence (Ministry of National Education [MoNE], 2018). Given that
the social studies course curriculum (SSCC) is founded on the principles
of constructivist learning, it can be argued that the learning
environments and teaching methodologies designed for the social
studies course ought to uphold quality standards that enable students
to link their existing knowledge and experiences to new learning, and
that these methods support critical and creative thinking (Doganay,
2012; Doganay & Sari, 2012; Gultekin & Ozcan, 2022; NCSS, 2016; Ozdemir-
Ozden, 2022; Tokcan & Demirkaya, 2021).

When considering the objectives and outcomes of the social studies
curriculum, it is apparent that skills education holds a significant role
(MoNE, 2018). Consequently, the course incorporates activities that
enable students to acquire or improve upon various skills (GUrkan &
Dolapcioglu, 2020; Onal, 2022). Among these skills, creative thinking
holds particular interest to many disciplines as a crucial human-specific
characteristic (Dikici, 2006; Erten-Tatli, 2017). Torrance (1974), a pioneer
in the literature of creative thinking, defines creativity as “the ability to
identify problems, recognize inadequacies and knowledge gaps, and
search for solutions while predicting and hypothesizing about
deficiencies or changing hypotheses; choosing and attempting
solutions, trying them again, and presenting the results with sensitivity
to unavailable elements and incompatibilities” (cited in Aslan, 2011, p.
22). Creative thinking involves establishing connections between
events, ideas, and objects that have not been established before and
developing exceptional ideas (Doganay, 2012; Georgescu, 1997; Karakus,
2007, Polat, 2021; Sungur, 1997). Fluency pertains to the quantity of ideas
used in problem-solving, while divergent thinking encompasses the
variety of perspectives or unique viewpoints of individuals' solutions to
the problem. Originality and elaboration are two key factors that
determine the effectiveness of solutions to a problem. Originality
pertains to the uniqueness of the developed solutions while
elaboration refers to the extent to which ideas are expanded and
enriched within a specific time frame (Bonk & Smith, 1998; Dogan, 2021,
Doganay, Doganay, 2021; Erten-Tatli, 2017; Ozden, 2005; Torrance, 1972;
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Yanpar-Yelken, 2009; Yesilyurt, 2020). Creative thinking is a skill unique
to humans that can be honed through development (Goodman, 1995;
Ozden, 2005; Sternberg, 2003; Tavasligil, 1994; Ulger, 2014; Wyse &
Dowson, 2009). Therefore, it is crucial to implement activities in learning
environments that foster the development of creative thinking skills, as
they are an inherent part of human potential. Creative thinking skills
are essential for producing solutions based on the principles of justice
and equality using scientific thinking to address the problems arising
from rapid change in all fields, technological advancements resulting
from research, cultural issues, and socio-scientific concerns, particularly
in our age (Doganay, 2000; Topcu, 2021).

As life progresses, individuals inevitably encounter various issues that
have a direct or indirect impact on them. For the social studies
curriculum aimed at instilling the necessary qualities in students to aid
in solving these problems, creative thinking is crucial (Doganay, 2012;
Kaya, 2021, Pamuk, 2022). This is because having the ability to think
creatively assists in developing innovative solutions to previously
encountered or unprecedented problems (Doganay, 2000). Therefore,
designing student-centered learning-teaching processes and
providing students with opportunities to develop exceptional ideas are
essential to enhancing the specific objectives of the social studies
course and promoting students' creative thinking skills. In order to
attain the goals of the social studies course, it isimportant that teaching
practices incorporate methods and techniques that facilitate student
participation in the process of constructing and interpreting
knowledge (Gultekin & Ozcan, 2022; Kabapinar, 2014). It can be stated
that one beneficial approach that offers such opportunities is the use of
the case study because this method involves presenting real-life
problem situations with multiple solutions in learning environments,
and later, students can develop ideas and solutions for these situations
(Brooke, 2006; Davis, 2009; Pilato & Ulrich, 2014). In this process,
students can analyze real-world events, generate problem-solving
strategies backed by evidence, and engage in problem-based
discussions that incorporate diverse perspectives when exploring
potential solutions (Demircioglu, 2014; Gozutok, 2021, Jones & Russell,
2008; McLellan, 2004; Mostert & Sudzina; 1996; Ol & Kabapinar, 2021).
Conversely, educational practices that offer students the chance to
guestion, generate novel concepts, and arrange their thoughts result in
a positive impact on the advancement of creative thinking (Gartenhaus,
2000; Llewellyn, 2013; Tok & Seving, 2012). Hence, it can be concluded
that an instructional approach designed based on the case study would
significantly aid in fostering students' creative thinking. In this literature
review, studies have examined the impact of the case study-based
instruction on academic achievement, critical thinking skills, and
attitudes toward social studies courses (ibrahimoglu & OztUrk, 2013).
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Additionally, researchers have explored the role of the case study in
teacher training (Cam, 2017; Sahin, Atasoy, & Somyurek, 2010) and its
effects on life science courses (Bal & Anilan, 2019; Ozkan, 2010; Simsek &
Yasar, 2006; UtkUr, 2016). The research has demonstrated the utility of
the intervention in addressing reading and comprehension problems
among second-grade students (DuUndar & Akyol, 2014). Furthermore,
the intervention has proven to be effective in citizenship and
democracy education (Cakmaz & Aygun, 2016), geography instruction
(Ciftci, 2015), and teaching Turkish as a foreign language (Guven, 2020).
In addition, it has been shown to contribute to the success of special
education courses (Firat-Durdukoca, 2017) and to enhance the teaching
of socio-scientific issues (Ture, 2017). Additionally, there are studies that
similar to case study-based instruction, the problem-solving method,
which is a student-centered approach, can enhance creative thinking
(Ulger, 2018; Vlasenko et al., 2020). No study investigating the impact of
the case study method, in general, and specifically in social studies
courses, on the development of students' creative thinking was
identified in the literature reviewed. Furthermore, in the literature, it has
been expressed that the concept that creative thinking holds a
significant position in all human experiences, yet often lacks
appropriate emphasis in the educational process (Kaplan, 2019). Thus,
conducting additional scientific studies to support the development of
creative thinking in students remains crucial in light of these
circumstances. In this context, the research is significant for verifying
the hypothesis that utilizing case studies for teaching social studies
enhances students' creative thinking abilities. Moreover, it aids in
addressing the challenges encountered in cultivating students'
creative thinking skills within the social studies course. Within this
study, the objective is to investigate the impact of case study-based
instruction on creative thinking skills in social studies courses among
students. The research questions developed under the study area are
as follows:

1. Is there a significant correlation between the overall and sub-
dimensions of the Creative Thinking Scale post-test scores of the
experimental and control groups of fifth-grade primary school
students?

2. How was the case study-based instruction process
implemented to enhance creative thinking skills as evidenced by
student diaries in terms of creative thinking development, attainment
of course objectives, and engagement in the course?

Method

This study aimed to assess the impact of the case study instruction on
the creative thinking development of students in social studies. The
research was conducted using a mixed-method approach, with
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implementation, data collection, and analysis conducted in accordance
with the procedures outlined by Creswell (2014), which allowed for the
use of both quantitative and qualitative approaches. The study
employed a mixed-method approach due to the need to interpret the
guantitative and qualitative datasets in alignment with research
objectives by establishing associations. This approach is in line with the
works of Creswell and Plano-Clark (2011) and Johnson and Christensen
(2014).

Research Design

This study utilized the embedded experimental design, which is a
mixed methods approach commonly employed in studies assessing
the outcomes of experimental interventions from the perspective of
individuals (Creswell, 2014). Data from studies using an embedded
experimental design can be gathered in two approaches. First, by
integrating qualitative data into quantitative data in a quantitative
predominant design. Alternatively, in a qualitative predominant design,
guantitative data can be integrated into qualitative data (Cresswell &
Plano-Clark, 2011). The study utilized an embedded experimental design
where qualitative data were incorporated into predominantly
guantitative data. This design was described by Creswell (2014) and
allows for qualitative data to support quantitative data throughout the
application. The experimental component of the study was executed
using a quasi-experimental model with a pretest-posttest and control
group. This model was chosen to statistically assess and evaluate the
impact of case-based instruction practices (independent variable) on
the development of students' creative thinking abilities (dependent
variable). In a quasi-experimental design using pretest-posttest and a
control group, researchers can statistically determine the impact of an
independent variable on a dependent variable and interpret the results
based on causality (Buyukozturk, 2007; Creswell, 2014; Cepni, 2007,
Durna, 2009; Fraenkel & Wallen, 2000). In accordance with the preferred
design, the experimental group received instruction in social studies
using the case study, while the control group received no intervention
and was taught using the standard course syllabus. The Creative
Thinking Scale was administered to both groups as a pre-test prior to
the intervention and as a post-test after completion. During the
gualitative phase of the research, students in the experimental group
were requested to maintain diaries to supplement the quantitative
results. The aim was to gather additional data in support of the research
findings.

Study Group and Research Context

The participants of the study were selected using purposeful sampling,
which collects data suitable for the objectives of the research. Therefore,
as our study group, we identified 5th-grade students enrolled in the 5/A
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and 5/B groups of a public high school on the European side of Istanbul
during the Spring term of the 2021-2022 academic year. Four factors
contributed to the effectiveness of conducting the research in this
school: the students in 5/A and 5/B groups had no prior training in
creative thinking; the social studies teacher for the classes had
completed a Master's degree study using a quasi-experimental pretest-
posttest and control group design; the teacher voluntarily took part in
the study; and the school administration provided the opportunity for
the application. Before commencing the research, the Creative
Thinking Scale was administered to both groups as a pre-test to assess
the creative thinking abilities of the students in classes 5/A and 5/B. The
independent samples t-test was conducted to analyze the scores of the
groups, and the findings are reported in Table 1.

Table 1

Results of Independent Groups T-test for Pre-Test Scores of the Groups.
Group N X Ss Sd T p
Experiment 30 13.20 2.67
Control 30 12.36 1.93 8 1383 172

The pre-test scores of the groups displayed no statistically significant
difference according to the results presented in Table 1 (tgs= 1.307;
p>0.01). Therefore, based on this equivalence between the groups, class
5/A was assigned as the experimental group and class 5/B as the control
group through random sampling. Thirty students, 13 females, and 17
males were part of the experimental group where they received case
study-based lessons. Meanwhile, the control group was composed of 30
students, 14 females, and 16 males, and was taught using the methods
and techniques recommended in the syllabus. Other variables were
also kept constant to ensure equivalence in addition to creative
thinking skills and class size. In this context, based on information
obtained from both the school administration and the social studies
teacher, it was established that the school does not implement level
groups. This means that students are not separated into classes based
on their academic achievements and that the families of the students
within each group have similar socioeconomic backgrounds. Based on
these findings, it was decided that the groups were equivalent in terms
of internal and external factors that could affect the validity of the
research (Buyukozturk, 2007).

Data Collection Tools

Research utilized both quantitative data, measured with the Creative
Thinking Scale, and qualitative data collected through student diaries.
Information on these tools and the reasons why these tools were
preferred are given below.
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Creative Thinking Scale

The Creative Thinking Scale developed by Erten-Tatl (2017) was used in
this study with authorized permission. An assessment was conducted
regarding the reliability and validity of the scale created by Erten-Tatl
(2017). They also conducted a factor analysis as part of a reliability study
of the scale. The analysis revealed that the scale consists of four factors:
originality, fluency, elaboration, and divergent thinking, which account
for 63.32% of the total variance. The scale includes 11 items; three items
for the originality factor, two items for the fluency factor, three items for
the elaboration factor, and three items for the divergent thinking factor.
Within the reliability analysis scope, Erten-Tath (2017) reported a
Cronbach-Alpha internal consistency coefficient of .67 for the entire
scale, .73 for the originality subscale, .69 for the divergent thinking
subscale, .60 for the elaboration subscale, and .61 for the fluency
subscale. The scale developed to assess creative thinking skills among
11-14-year-old children comprises drawing exercises involving
generating shapes and creating original images, as well as writing
exercises involving generating ideas and proposed solutions. This data
collection tool was chosen to measure diverse creative thinking skills
and align with the research group's level of understanding.
Furthermore, the similar cultural characteristics of the sample group in
which the scale was developed and the study group in which this study
was conducted played a significant role in the efficacy of utilizing the
scale as a tool for data collection.

Diaries of Students

To capture the qualitative insights of the study, students in the
experimental group were requested to keep diaries after each lesson.
They were utilized as a means of gathering additional data that could
provide an explanation for the quantitative findings, essentially
complementing the quantitative data. Before implementing the diaries
as data collection tools, students were provided with instructions on
how to write them objectively. They were then asked to describe their
lessons and encouraged to express their own genuine thoughts and
emotions about the experience. After each case-based instructed
lesson, the students were provided with diary forms containing the
prompt, "What happened during the lesson, what activities were
undertaken, and how did you feel during the class?" The students
completed and submitted the diaries.

Data Collection and Analysis

Ethical approval was granted by the Research and Publication Ethics
Committee of Marmara University, Institute of Educational Sciences for
all data collected. The parents of the students received a consent form
and gave their consent for the data to be solely used for this study. In
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order to enhance both the internal and external validity of the
guantitative data in the study, we randomly selected both experimental
and control groups; the research group consisted of 5t"-grade students
with similar socioeconomic backgrounds and an age range of 11-12
years. Throughout the implementation, the same educator instructed
the course in both the experimental and control groups to ensure
consistency and minimize any influence from teacher variability, and
the measurement tool was administered in the students’ classrooms,
and they were instructed to answer all questions (Buyukdzturk, 2007).
The quantitative data was collected by administering a pre-test and
post-test of the Creative Thinking Scale to students in both the
experimental and control groups. Participants were allotted 40 minutes
for each assessment. The data collected via the Creative Thinking Scale
were analyzed using a statistical software package. Prior to analysis, the
Kolmogorov-Smirnov test was conducted to assess the normality of the
guantitative data. After completing the process, it was determined that
the data followed a normal distribution. Next, we analyzed the scores of
the students in the groups using Analysis of Covariance (ANCOVA),
which is a parametric test. We chose ANCOVA since it is the most
suitable statistical analysis technique that can reveal whether the
experimental process was successful or not (Buyukozturk, 2004). Our
analysis process aimed for a significance level of at least .05.

The qualitative data was gathered from students' diaries and analyzed
descriptively, following the basic principles of the method. Diaries were
analyzed through descriptive analysis The researchers aimed to
maintain the original form of diary entries as much as possible, and
direct quotations from participants were used to illustrate findings
(Creswell, 2014; Patton, 2002). In this context, the diaries written after
each application were analyzed line by line, and similar and different
emphases made in the diaries were identified. This led to the
determination of the primary themes of Creative Thinking and Social
Studies, along with the codes linked to the respective sub-themes.
Coding was conducted to evaluate the sub-dimensions of Creative
Thinking such as originality, fluency, elaboration, and divergent
thinking, along with analyzing the attitude towards the lesson and
knowledge sub-themes designated for the theme of Social Studies
Lesson. Within this context, the participants made statements such as
"I refrained from expressing my thoughts during the lesson due to
embarrassment" and " | thought about what | could say in class as a
new idea. | generated ideas regarding voting and candidacy rights.”
These statements in which such emphasis was made were coded as
producing or not producing ideas under the sub-theme of originality.
Similarly, statements highlighting the expression of unconventional
opinions among students, for instance " Dear diary, | had great fun in
class today. My friends' answers were absurd (out of the ordinary) for
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me," were evaluated as positive or negative for divergent thinking.
These statements, "Dear diary, in this lesson everyone in the class gave
some strange (unusual) answers. It was like the class was empty but it
was fun. Someone says something from behind and the others
respond to it" in the form of "elaboration", which indicate that the
students contributed to the development of each other's ideas, were
coded under the sub-theme of elaboration.

The diary statements that highlighted the high production of ideas for
problem-solving were categorized as fluency sub-theme, for instance,
"All of us shared our thoughts, but FS9 and MSIO talked the most." It
was discovered that the sub-dimensions of creative thinking such as
originality, divergent thinking, elaboration, and fluency, cannot be
distinctly separated from one another. The diary analysis revealed that
certain student sentences conveyed ideas pertaining to multiple
creative thinking dimensions simultaneously. These statements were
provided as direct quotations in the findings section to fully reflect the
context. Additionally, the phrase "dear diary, my only diary.." was
included to convey the emotional states expressed by the students
through their diaries. In addition,emotional evaluations from the diaries
kept by the students and any irrelevant expressions have been
excluded from the direct quotations. Ellipsis marks (..) were used to
indicate their removal. The coding process was completed by
comparing the researcher's coding with that of another experienced
researcher. The study's reliability was enhanced by utilizing direct
quotes from student diaries for coding purposes (Yildirrm & Simsek,
2016). In order to maintain ethical standards, the real names of students
were not used in the quotes. Instead, female students were assigned
code names ranging from FS1 to FS13 and male students from MST to
MSI17.

Implementation Process

The study was implemented in the Spring Semester of the 2021-2022
academic year, following the completion of procedures related to
ethical issues. Prior to the implementation, the learning outcomes of
the "Active Citizenship" area in the 5th grade SSCC (Social Studies
Course Syllabus) were evaluated. This learning program includes four
learning outcomes, and 12 lesson hours were allocated in the program
(MoNE, 2018). Considering the time stipulated in the program, case
studies that can contribute positively to both the achievement of the
learning outcomes and the development of students' creative thinking
skills were written. In the process of writing the case studies, the
opinions of two academicians and two social studies teachers who have
carried out academic studies in the field of social studies education
were utilized. After completing the process of case study writing, a pilot
application of one study was conducted with the social studies teacher
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of the intended class. The fifth-grade students, who participated in the
study as the experimental and control groups, were not included in the
pilot application. Based on the evaluations of the pilot application, the
case studies were then revised. Before implementing the case study-
based instruction, we administered the Creative Thinking Scale to the
groups as a pre-test. The assessment was conducted during regular
class hours in the students' respective classrooms, and each group was
given one hour to complete it. Upon analyzing the data collected from
the groups, it was identified that there were no statistically significant
differences in their level of creative thinking (see Table 1). The study's
experimental phase began with the random assignment of class 5/A as
the experimental group and class 5/B as the control group. The
procedures executed during the implementation of the study are
presented in Table 2.

Table 2
Implementation Process of the Research
Week Acquisition Group Process
Application of the scale as a pre-
test
Determination of Experimental
and
Week Experiment Control group
] Giving information about the case
study
and analysis process
Introducing the diary form
Control Application of the scale as a pre-
test
Basic activity: Analysis of a fiction-
based
Associates case study in intellectual, moral
individual and and
social needs Experiment empathic dimensions.
Week with Side activity: Developing a slogan,
2 the institutions Writing a text message to the
that serve to character
meet in the case study.
these needs.
2018 SSCC recommended
Control methods and techniques.
Explains the Basic activity: Analyzing the case
basic study based on newspaper news
duties of the in intellectual, moral and
Week . . . S .
2 adm|n|stratlve Experiment e‘mpath.lc'dlmer‘ws‘lons.
units of the Side activity: Writing columns,
place writing alternative newspaper
where they live. articles.
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2018 SSCC recommended
Control methods and

techniques.

Basic activity: Analyzing the

historical event-based case study

Explains in intellectual, moral and
fundamental Experiment empathic dimensions.
Week rightsand the Side activity: Developing a
4 importance of newspaper
using these headline.
rights. 2018 SSCC recommended
Control methods and

techniques.
Basic activity: Analyzing the
comic-based case study in

Values our flag intellectual, moral and empathic

and the ) .
National dimensions.
Experiment Side activity: Finding an original
Anthem as .
Week svmbols of title for
5 n{;tional the case study,
) Writing a letter from the past to
sovereignty
and the present.
independence 2018 SSCC recommended
" Control methods and
techniques.
Week Eﬁgerlment Application of the scale as a post-
6 test
Control

During the initial week of the implementation process, the students in
the experimental group received information regarding the
methodology of the upcoming lessons. Specifically, they were informed
that the lessons would be utilizing the case study and that they would
be expected to analyze the case studies in intellectual, moral, and
empathic dimensions. Furthermore, they were encouraged to answer
the questions provided honestly. Once the analysis process of each case
study concluded, participants were instructed to complete a side
activity and subsequently write a diary entry reflecting on the day's
lesson.

The participants carried out the following activities week by week: They
analyzed a fictional case study during the first week, which focused on
the newly appointed district governor's work in resolving issues in his
office. During the second week, they studied a case based on a
newspaper article that addressed the activities of institutions
responsible for providing public services, with a focus on the right to
education. In week three, they studied a case study that explored the
historical event of women's suffrage experienced by Afet inan, the
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adopted daughter of Mustafa Kemal Ataturk, while she was teaching.
In Week four, they studied a case study based on a historical cartoon
text about the acceptance of the National Anthem and side activities
related to the case studies. In this process, it was observed that students
who analyzed the case studies with intellectual, moral, and empathic
competence were successful in approaching problem situations from
various perspectives and effectively completing the related activities in
subsequent applications. After having completed the implementation
process, the groups were given a post-test using the Creative Thinking
Scale and allowed 40 minutes to complete it. The data collection
process was concluded after administering the post-test.

Findings

Qualitative and quantitative data were collected for this study to assess
the impact of case study-based instruction on creative thinking skills in
social studies. The following quantitative and qualitative findings were
identified after analyzing the data.

Findings Obtained from the Quantitative Data

Before analyzing the collected quantitative data for research purposes,
an examination was conducted to identify any missing values, and it
was determined that none existed. After confirming normal
distribution with the Kolmogorov-Smirnov test (p=.200, p>.05). on the
scores of students in both experimental and control groups from the
Creative Thinking Scale, analysis was conducted using ANCOVA, a
parametric test. The following section presents ANCOVA results on
students' scores in groups, including both overall and sub-dimensions
of the Creative Thinking Scale.

The arithmetic mean of the post-test scores of the students in the
groups from the whole and sub-dimensions of the Creative Thinking
Scale were calculated by taking the covariate of the pretests. In this
context, the arithmetic mean of the post-test scores were 20.43 for the
experimental group and 14.80 for the control group in the whole scale;
6.08 for the experimental group and 4.11 for the control group in the
Originality sub-dimension; 5.77 for the experimental group and 4.12 for
the control group in the Divergent Thinking sub-dimension; 5.24 for the
experimental group and 4.28 for the control group in the Elaboration
sub-dimension; and 3.16 for the experimental group and 2.43 for the
control group in the Fluency sub-dimension. Table 3 presents ANCOVA
results for these avarege means.
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Table 3
ANCOVA Results for the Creative Thinking Scale, Including the Whole Scale
and Subscales.

Scale Source KT Sd KO F P n2

Model 854.827 2 427414 40245 .000 .585

Covariant 378.811 1 378811 35669 .000 .385
Whole Intervention  400.466 1 400.466 37.708 .000 .398
Scale Error 605356 57 10.620

Total 20081.000 60

Adjusted

Total 1460.183 59

Model 77.949 2 38974 25998 .000 .477

Covariant 17.949 1 17949 11973 .001 174

Intervention 57.995 1 57995 38.686 .000 .404
Authenticity Error 85.451 57 1.499

Total 1724.000 60

Adjusted 163.400 59

Total

Model 72.093 2 36.047 17598 .000 .382

Covariant 32.077 1 32.077 15.660 .000 .216
Divergent Intervention 40.780 1 40.780 19.908 .000 .259
Thinking Error 116.757 57 2.048

Total 1659.000 60

Adjusted 188.850 59

Total

Model 51.833 2 25917 14937 .000 344

Covariant 32.567 1 32567 18770 .000 .248

Intervention 13.729 1 13.729 7912 .007 122
Elaboration  Error 98.900 57 1.735

Total 1514.000 60

Adjusted 150.733 59

Total

Model 47202 2 23601 33300 .000 .539

Covariant 35.935 1 35935 50.703 .000 .471

Intervention 7.952 1 7.952 11.220 .001 .64
Fluency Error 40.398 57 709

Total 558.000 60

Adjusted 87.600 59

Total

The ANCOVA results presented in Table 3 demonstrate a significant
statistical difference in the post-test mean scores of students between
the experimental and control groups on the whole Creative Thinking
Scale, with the experimental group outperforming (Fus7=37.708, p<.01).
Similarly, the experimental group also outperformed in the post-test
mean scores for the originality sub-dimension of the scale, with a
statistically significant difference (Fus7=38.686, p<.01). A statistically
significant difference was found between the experimental and control
groups in post-test mean scores from the divergent thinking sub-
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dimension of the scale Fus57)=19.908, p<.01). Additionally, the post-test
mean scores for the elaboration sub-dimension of the scale showed a
statistically significant difference (Fus7,=7.912; p<.05), as did the fluency
sub-dimension of the scale (Fns7)=11.220; p<.05). Based on our findings,
we can assert that case study-based instruction significantly enhanced
students' creative thinking skills. Furthermore, the case study
instruction boosted originality, divergent thinking, elaboration, and
fluency dimensions of creative thinking.

The analysis of quantitative data from the research indicates that the
employment of a case study method-based teaching approach
resulted in a significant improvement in students' creative thinking
skills. The experimental group outperformed the control group with a
statistically significant difference in the scores of both the whole and
sub-dimensions of the Creative Thinking Scale.

Findings Obtained from Qualitative Data

Qualitative data was gathered from student diaries, with a focus on
analyzing their general situation in class and emotional states. It was
observed in the initial analysis of the diaries that the students described
the general situation of the class and their own emotional states in a
few short sentences. It was identified that the diaries could make a
significant contribution to the evaluations to be made regarding the
findings obtained from the quantitative data of the research. In this
study, the diaries were subjected to analysis using predetermined
themes and sub-themes, with descriptive information provided in Table
4. Furthermore, the researcher incorporated brief explanatory remarks
in parenthesis for each sub-theme to contextualize the direct
guotations featured below.

Table 4
Reflections on Student Diaries from the Implementation Process of Case
Study-Based Instruction

Theme Subtheme  Category Code Week
Positive Generating new Week 1, 2,3
.. ideas and 4
Authenticity Negative Failure to generate Week 1, Week
? ideas 2
'—\E Willingness to Week1,2,3
c generate ideas and 4
z Positive
5 Sharing the solution Week 2,3 and
® Fluency thatcomestomind 4
) Producing more Week 1,2, 3
than one solution and 4
Hesitating tocome  Week 1
Negative up with ideas
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Failure to propose Week 1
solutions
Week 2, 3 and
4

Positive Contributing to a
proposed solution
Negative Criticizing solution Week 2,3 and

Elaboration
proposals 4
Week 1
Positive Accepting ideas as
they are
Expressing your Week1, 2,3
opinion confidently and 4
Developing a Week 1,2, 3
Divergent solution proposal and 4
Thinking Hesitating to come Week 1, Week
Negative up with ideas 2
Fear of doing wrong Week1
Having fun in class Week 2,3 and
Positive 4
Enjoying the lesson  Week1,2,3
Negative and 4
é Attitude Dislike the lesson \2Neek1, Week
% Boredom in class Week 1, Week
= 2
'g Asking for the lesson Week 1
n to end
Positive Realizing learning Week1,2,3
and 4

Information Negative Lack of contribution Week 1

of the course

As is indicated in Table 4, it is evident that the codes were categorized
into two primary themes: creative thinking and social studies course.
Within the creative thinking theme, sub-themes categorized as positive
and negative were also identified. Upon analyzing the diaries from the
initial application, it became evident that numerous students
experienced difficulty generating ideas. This is because hesitation and
struggle were attributed to factors such as fear of making mistakes,
feeling embarrassed, and worrying about being mocked.
Consequently, the students were unable to provide adequate solutions
to the problem presented in the case study. During the initial week in
the student diaries, it was observed that they extensively utilized
phrases like "I was unable to respond", "I couldn't articulate what was
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on my mind", "l refrained from speaking due to fear of ridicule in class",
"| refrained from speaking because | thought it might be incorrect", "l
encountered numerous challenges during the lecture", and "l followed
the lesson attentively". The following are some direct quotations from
the diaries indicating this situation:

FS7: "..I couldn't answer the questions in class. | don't like it when someone

laughs when | say something. Therefore, | could not say what came to my
mind" (Student diary: 19.04.2022).

MST: "...l only listened to my friends in class." (Student diary: 19.04.2022).

FS4:"..I could not answer the questions. | wished the lesson should have ended
as soon as possible." (Student diary: 19.04.2022).

FST: "..I could not answer the questions." (Student diary: 19.04.2022).

FS2: "Dear diary, we were always asked questions in class today...| wish there
were answers to the questions." (Student diary: 19.04.2022).

FS10: "..I couldn't answer the questions. | just listened to those who did."
(Student diary: 19.04.2022).

MSI14:"..previous lessons were better. | could only answer one of the questions."
(Student diary: 19.04.2022).

MS2: "Dear diary, | didn't say what came to my mind in class because | was
embarrassed. | should give up this habit of shyness. If | had a wish, | would
definitely say this." (Student diary: 21.04.2022).

MS23: "Dear diary, today the lesson was good, the questions were logical. But |
didn't know how to answer so | didn't answer and it was very strange
(unusual)." (Student diary: 21.04.2022).

MSI1: "l wanted to talk in class but | couldn't because | didn't know what to say."
(Student diary: 21.04.2022).

MS8: "l could not answer the questions in class today. | think it was better to
read from the book." (Student diary: 21.04.2022).

Upon analyzing the students' diaries, certain entries from the end of the
first implementation were found to contain positive evaluations with
regard to their creative thinking abilities. In particular, Student MS9
wrote in his diary on 19.04.2022, "... When the teacher instructed us to
use our imagination, we came up with some pretty extreme ideas, like
taking a unicorn to the hospital. It was a lot of crazy stuff, but we had a
lot of fun." In addition, MS10 noted in his diary on April 19,2022; “l enjoyed
the text on Kaymakam ibrahim and attempted to answer every
guestion, some classmates repeated what | said. At the end of the
lesson, we wrote slogans. | think this was the most fun part." On the
other hand, FSO9 wrote in her diary such as; “| thought the lesson today
was a bit bad and a bit good. It was bad that someone working in the
district governorship lied. But it was good that Mr ibrahim (district
governor) listened to people to solve problems. At the end of the lesson,
my friends and | wrote slogans.”
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As is indicated in Table 4, the diaries written about the applications
subsequent to the initial one emphasized significant improvements in
creative thinking skills. In this context, it was observed that the students
prioritized phrases such as "l expressed my opinion," "l produced ideas,"
"we produced ideas," "l answered without hesitation," "l discussed," "we
discussed,""l expressed my opinion without hesitation," and "l proposed
novel solutions." "Strange (unusual) answers were given", "new
solutions were produced," and "l proposed new solutions."

Through the analysis of student diaries, it was identified that from the
second week of implementation on, positive emphasis was placed on
the development of specific sub-dimensions of creative thinking,
including fluency, divergent thinking, originality, and elaboration.
Furthermore, it was observed that some of these dimensions were
addressed within a single sentence. For this reason, to fully reflect the
context, the statements in the diaries were given separately according
to the sub-themes without fragmentation. Direct quotes from student
diaries, which were used as the source for coding the fluency and
divergent thinking sub-themes, were provided below.

FS9: ".We solved a lot of problems in class. There were 10, 20 answers to 1
question. | think 20 answers to one question was too much. But all of our
answers were very interesting. Even our teacher was astonished." (Student
diary: 26.04.2022).

MS2:"..l said what came to my mind in the lesson. Although, what came to my
mind in the last lesson was true, | wish | had stated them. Today | stated them
without s." (Student diary: 28.04.2022).

FST. "Dear diary, today | participated in the lesson and gave answers. Most of
the class participated in the lesson. | thought about what to say as a new idea
in the lesson. | came up with ideas about the right to vote and be elected. |
liked it very much." (Student diary: 05.05.2022).

MST: "Dear diary, the lesson went well today. We all expressed our opinions. But
FS9 and MS10 spoke the most." (Student diary: 10.05.2022).

FS3: "Dear diary, the text was very good today. It was very fun. | answered all
the questions..." (Student diary: 17.05.2022).

When we analyze the quotations given, we can state that the students
showed significant improvement in the fluency dimension of creative
thinking, which is related to the number of ideas produced for solving
a problem. In the diary entries, the students stressed that they
answered all questions by conveying their suggestions and thoughts
on the problem(s) presented in the case study. They also mentioned
their peers' involvement in the analysis. Based on MS2's statement, "l
wish | had expressed what | was thinking during the last lesson. Today,
| said it without hesitation," we can conclude that case-based
instruction has boosted students' self-confidence to communicate
their ideas effectively. As a result of gaining self-confidence, the
students expressed their ideas about the case, overcoming their
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existing mental patterns. Student FS9 described their experience as a
class analyzing the case in their diary entry dated 05/05/2022: "Dear
diary, | had a lot of fun in class today. My friends' answers were, in my
opinion, absurd (unusual). But we laughed a lot. One stated something
while the other responded. Despite the noisy class, we all enjoyed
ourselves.” In the journal entry dated April 26, 2022, student MSI12
expressed contentment with class; “I had fun in class today. Today's
class was a waste of time, but it was still good, however, | think my
friends talked nonsense (unusual).” Based on the information provided
in both excerpts, it can be concluded that implementing case study-
based instruction has had a positive impact on students' development
of the sub-dimension of creative thinking known as divergent thinking.
Although the diaries exhibit less direct emphasis on divergent thinking
compared to other sub-themes, a holistic view of the messages reveals
significant development in this theme. In addition, Student MS12's diary
demonstrates the successful generation of original ideas during the
case study analysis process because there is an emphasis on the
introduction of unconventional solutions in the diary excerpts.
Additionally, the following direct quotes were utilized to code for
themes of originality and divergent thinking in the realm of creative
thinking.

MS13: "Dear daily, today in class we talked about what can be done for a child

who cannot attend school. Everyone gave their opinions. Strange (unusual)
answers were given." (Student diary: 26.04.2022).

MSI0: ".. Today we came up with new ideas. Everyone came up with ridiculous
(unusual) ideas. Most of them were terrible in my opinion, there were ideas that
were not real... it was like writing a book. Let me make a joke before | go: it was
written sayin Ahmet (count it Ahmet) on a piece of paper and Ahmet counted
it, Hahaha." (In Turkish, the word “sayin” is a homophone for two words
meaning count it as an imperative and another meaning is dear) (Student
diary: 05.05.2022).

MSS5 "... | thought my friends' answers were ridiculous (out of the ordinary). But
we laughed a lot. One of them said something and the other one answered
him. There was a lot of noise in the classroom but we all had fun.." (Student
diary: 10.05.2022).

FS2: "Dear diary, | was very excited today. | felt very good. | answered every
guestion. Everyone talked nonsense (out of the ordinary). The teacher listened
to everyone without saying right or wrong. But it was a good lesson, | was never
bored." (Student diary: 12.05.2022).

FS10: "Dear diary, today we analyzed a case in class. Although not every
question, many questions made us think a lot, we imagined. But it was above
imagination. But it was fun. | liked the lesson..." (Student diary: 12.05.2022).

From the provided quotes, it is evident that the students generated
ideas that are considered original in the analysis of the case study. This
is backed by the diaries that highlighted certain phrases that
underscored the creation of unique and innovative ideas in the class.
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Consequently, we can conclude that the teaching method based on
case studies aided in enhancing the students' originality in the creative
thinking dimension.

By analyzing the students' diaries, it was observed that they placed
great emphasis on elaboration, which is a subcategory of creative
thinking. Elaboration refers to enriching and expanding ideas related to
a problem. In this context, some direct quotations describing the
classroom situation during the analysis process of the case study are
given below:

MS4: "l gave strange (unusual) answers to the questions. The teacher listened
to everyone. | told the idea of a robot to carry patients, we added features to
the robot. It was a lot of fun." (Student diary: 19.04.2022).

MSE: "...I told what needs to be done for education. | participated in the class
discussion." (Student diary: 26.05.2022).

MS3: "Dear diary, in this lesson everyone in the class gave strange (unusual)
answers. It was like the class was a waste of time but it was fun. Someone says
something from behind and the others respond to it. When the teacher said
that we could add to each other's answers, everyone said something to
everyone's answer." (Student diary: 10.05.2022).

MSI13: "...I wish FS3 was not there (in the lesson). We argued a lot with him and
he disagreed with my answers. When the teacher said that discussion was a
good thing, everyone said whatever came to their mind." (Student diary:
12.05.2022).

FS3: "..Everyone answered the questions. We also answered each other, then,
we did the activity. We discussed, it was a good lesson." (Student diary:
17.05.2022).

Upon analyzing direct quotations from MS3 and MS4, it can be
concluded that students participated in mutual dialogue and
discussion during the analysis of the case study and thus, they enriched
each other's solution proposals and answers. Consequently, we can
state that the case study-based instruction had a positive impact on the
development of the elaboration dimension of creative thinking. This
sub-dimension pertains to the elaboration of solution proposals or
ideas.

Through analysis of student diaries, the study explored social studies as
a theme with sub-themes of knowledge and attitude. It was observed
that the results revealed both positive and negative codes in relation to
the knowledge and attitude sub-themes. Specifically, negative codes
were present in diaries referencing the initial implementation. In the
diaries written after the first lesson, it was found that the initial
implementation received negative feedback with comments such as "I
didn't like the lesson", "l didn't like the lesson at all," "the lesson was very
boring," "l was bored in the lesson," "the lesson was very boring," "the
previous lessons were better";and "l didn't learn anything in the lesson,"
"I wish we had followed the book" and "the lesson was a waste of time
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for me" regarding the knowledge sub-theme. Direct quotations from
the diaries in which these emphases were made are given below:

MSI5: "Dear diary, today the lesson was boring. | didn't like it at all. | couldn't
answer the questions." (Student diary: 19.04.2022).

MSI6: "Dear diary, the lesson was very boring today. | could only answer one
question." (Student diary: 19.04.2022).

FS4: "Today's lesson was very, very boring, | didn't like it. Previous lessons were
better. | could not do the activity at the end of the lesson" (Student diary:
21.04.2022).

FS2: "l was bored very much in class today. | think reading from the book was
more fun than writing." (Student diary: 21.04.2022).

MS3: "Dear diary (for me) the lesson was a waste of time. | did not learn
anything in the lesson. | wish we had studied from the book." (Student diary:
21.04.2022).

In the first week of the implementation, although negative emphasis
was generally made on the attitude and knowledge sub-themes, it was
observed that some diaries also included positive emphasis. It was
observed that some learning was realized in the course in which the
application was carried out, and in the diaries, there were some
statements that positive emotional states were experienced in the
course. In this context, excerpts from student diaries dated 19/21.04.2022
were given below:

MS4:"We have learned that when we get sick, we can get better in the hospital.
We have also learned that if we eat healthy food, we will be healthy."

FS5: "Today we have learned that managers work to make people happy."

MS6: "Dear Diary, the lesson was very good today. We have learned that
education, health, justice, transportation, and internet are everyone's rights."

MS]I: "Dear Diary, today we have learned in the lesson that there are hospitals
for everyone to be healthy."

FS2:"..we have learned that police, hospitals, justice and schools are important.
We have learned that police ensure our safety, hospitals heal us, schools
educate us."

FST11: "Today in class we have learned about the duties of the district governor."

In the study, it can be observed in Table 4 that positive emphasis
increased in the diaries focusing on the knowledge and attitude sub-
themes of the social studies theme in the subsequent weeks of
implementation. In this context, student diaries written after the
implementation of the case-based activity addressing a child's inability
to attend school due to family finances included messages affirming
education as a fundamental human right and raising awareness of its
importance. Below are direct quotations from student diaries dated
26/04/2022.

MSE: "Dear Diary, today in class we have learned that education is essential."

300



PUJE, 60 [2024] Katilmis https://doi.org/10.9779/pauefd. 1242720

MSI: "Dear Diary, today in class we read the news about the child who could
not go to school because he was working in the potato field. We talked about
the importance of education."

MS6: "Today in class we have learned that every child should go to school (has
the right to education)."

MS4: "Dear Diary, today in class we have talked about what measures should
be taken for children who cannot go to school. We have written a letter to a
child who cannot go to school. But it is imaginary."

MSI10: "We have learned that education is everyone's right."

Direct excerpts from the diaries written on 05052022 after the
implementation of the case study-based activity focusing on the granting of
the right to vote and be elected to women are given below:

FS3:".. We learned that Ataturk gave girls the right to vote and be elected."
MSI: "... We learned that women had the right to vote and be elected."
FS8:"... We learned how women got the right to vote."

FS2: "Dear diary, today in class we learned that men were not superior to
women and that Atatlrk gave (women) the right to vote and be elected."

MSE: "... We learned that teacher Afet (Afet Inan) worked very hard for women's
right to vote and be elected."

MSI12: "... We learned that women were given the right to vote and be elected,
but there were those who objected to this."

FS6: "Dear diary, today in class we learned that women were given the right to
vote and be elected with the approval of Atatlirk and the approval of the Grand
National Assembly."

FS5: ".. We learned that only men used to vote but Atatirk gave women the
right to vote and be elected."

MS4:"... We learned that Ataturk ensured the equality of women and men."

During the investigation, it was discovered that following the use of a
case-based activity for the writing process of the National Anthem,
students wrote in their diaries, emphasizing their understanding of the
Anthem's writing process and the significance of the Anthem and flag.
Here are a few excerpts from student diaries written on 12/05/2022:
MSe: "Today we read a cartoon text book in class and the teacher asked
questions... Mehmet Akif didn't want to participate in the contest at first

because the contest was paid (the first prize would be awarded), but then his
friends convinced him."

FS3:".. We learned about the acceptance of the National Anthem."

MSI3: "Today in class we learned that there was a contest for the National
Anthem..."

FS2: "Today in class we learned about the importance of the National Anthem.
We wrote a newspaper article (about the importance of the National
Anthem)..."

FSI: ".We learned that the national anthem was written while fighting
enemies."
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MSI10: "... We learned that the national anthem was recited for the first time in
the Turkish Grand National Assembly."

MS17: "We wrote a newspaper article about the importance of the national
anthem and the flag."

FS13: "Dear diary, today in class we learned that the national anthem and the
flag were national symbols."

Through the analysis of student diaries, it was identified that the later
weeks of the implementation had a more positive emphasis on the
attitude sub-theme, as well as the knowledge sub-theme. In this
direction, in the diaries written in the following weeks of the application,
it was found that the expressions "l liked the lesson," "l liked the lesson
very much," "l enjoyed the lesson," "I wished the lesson would never
end," "l had a lot of fun in the lesson, we had fun," "the lesson was very
fun," "l was not bored in the lesson," "l was very happy in the lesson," "
participated in the lesson," "the lesson went well" and "the lesson was
very nice" were used intensively in relation to the attitude sub-theme.
Direct quotations from the participant diaries in which these emphases
were made were given below:

MSIl6: "Dear diary, today | felt very beautiful, exciting and strange (unusual)
feelings..." (Student diary: 26.04.2022).

FS3: "Dear diary, the lesson was good today. It was good..." (Student diary:
28.04.2022).

MSE: "Dear diary, | will say something about the social studies lesson, it was
VERY GOOD. If you ask why, emotion, thought, mind worked a lot there. | think
the social studies lesson is excellent." (Student diary: 05.05.2022).

FS12: "Dear diary, | loved the lesson today, | wished the lesson would never
end..." (Student diary: 05.05.2022).

FS9:"..I had fun in class today..." (Student diary: 05.05.2022).

MS4: "Dear diary, | experienced all the emotions in class today, | had a lot of fun
in class..." (Student diary: 05.05.2022).

FS5: "Dear diary, | had a great time in class today..."

MS8: "Dear diary, | was bored in the daily lesson before, but today | was not
bored at all..." (Student diary: 10.05.2022).

MSE: ".. it was the lesson | enjoyed the most. | wished it would not end."
(Student diary: 10.05.2022).

FS4: "Dear diary, | was very happy in class today..." (Student diary: 12.05.2022).

MS23: "Dear diary, today | attended the lesson and gave answers..." (Student
diary: 12.05.2022).

MS6: "Dear diary, | liked the lesson very much today.." (Student diary:
17.05.2022).

FS2: "Dear diary, | liked the activities we did in the social studies lesson today."
(Student diary: 17.05.2022).
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When analyzing the results of the research on the social studies course
theme, it was discovered that the diaries written at the end of the first
application contained more negative remarks related to knowledge
and attitude sub-themes compared to subsequent applications,
indicating an improvement over time. In this context, it was observed
that the students comprehensively achieved the learning objectives of
the unit acquisitions as a result of the applied techniques. Additionally,
the students documented positive feedback in their diaries, indicating
a favorable attitude towards the course.

Discussion, Conclusion, and Suggestions

This study aimed to investigate the impact of case study-based social
studies instruction on students' creative thinking skills. The study
compared the post-test mean scores of students in the experimental
group, where case study-based instruction was implemented, to those
in the control group, where the current syllabus followed. The results
showed that students in the experimental group scored higher than
those in the control group. The Analysis of Covariance showed a
statistically significant difference in favor of the experimental group,
which was further supported by qualitative data. This led to the
conclusion that teaching through case study-based activities
significantly boosted students' creative thinking skills, including their
fluency, divergent thinking, elaboration, and originality. In this context,
we provide a detailed discussion of the findings of the study in terms of
guantitative and qualitative data analyses.

During the initial implementation in the study, the diaries indicated a
limited number of entries showing a positive contribution of the case
study-based instruction to the development of students' creative
thinking skills. It is believed that this was due to the students' lack of
prior experience with the case study-based social studies course
application. However, it was observed that the situation reversed in
subsequent lessons of the process. In the diaries documenting the
practices carried out after the initial implementation, it was discovered
that case study-based instruction strongly emphasized and
significantly contributed to the development of students' creative
thinking skills. In this context, it was found that the diaries contained
entries demonstrating the students' ability to express their thoughts
freely during the case study analysis, generate solutions to the problem,
think beyond conventional approaches, and contribute to their peers'
proposed solutions. The ANCOVA analysis on post-test mean scores of
students in both whole- and sub-dimensions of the creative thinking
scale showed a significant relationship in favor of the experimental
group. The obtained outcome can be explained by the findings
recorded in student diaries. During the analysis process of the case
studies, it was found that the students recorded some statements in
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their diaries indicating that they discovered means to enhance their
abilities in fluency, divergent thinking, elaboration, and originality, all of
which pertain to the dimensions of creative thinking. In this framework,
it was observed that the diaries included statements in relation to the
sub-dimensions of creative thinking skill: regarding the fluency
dimension of the creative thinking skill, the statements are: "l
generated ideas", "we generated ideas", and "everyone expressed their
opinions;" regarding the divergent thinking dimension, the statements
are: "l expressed my thoughts without hesitation" and "l expressed my
opinion without embarrassment;" regarding the elaboration
dimension, the statements are: "we discussed" and "l added to my
friend's solution proposal," "I made additions to my friend's solution
proposal;" regarding the originality dimension, the statements are:
"unusual answers were given" and " | told you new solutions." Based on
these statements, we can conclude that the analysis process of the case
study activities allowed students to develop both ordinary and
exceptional solutions to the problem. They were able to express their
suggestions freely and contribute to the development of possible
solutions. Consequently, the students in the experimental group had
high mean scores on the creative thinking scale. Upon analysis of the
studies conducted on creative thinking development, it was found that
the social studies course utilizing the case study-based instruction
significantly enhances the students' creative thinking skills both
guantitatively and qualitatively. The literature suggests that individuals
who possess well-developed creative thinking skills tend to excel in
various areas such as innovation, devising original solutions to
problems, making predictions based on evidence, establishing non-
obvious connections, and inventing gadgets that can be advantageous
to people (Aslan, 2011; Celikdz, 2017; Davis, 2009; Dogan, 2021, Doganay,
2000; Erten-Tatli, 2017; Gartenhaus, 2000; Karatas & Ozcan, 2010; Saban,
2009; Sungur, 1992; Torrance, 1972). The literature asserts that the case
study approach aids in the development of advanced cognitive skills,
such as critical thinking and problem-solving abilities (Demircioglu,
2014; Jones & Russell 2008; Kabapinar, 2014, McLellan, 2004, Pilato &
Ulrich, 2014). When we consider the conclusion of this study that the
case study method has a positive effect on the development of
students' creative thinking skills, the characteristics of individuals with
developed creative thinking skills and the ideas about the case study
method in the literature together, we can say that the case study-based
instruction can perform an important function in gaining qualities that
will contribute to students' developing unusual solutions to problems
by using reasoning processes effectively and making original products
and designs.

In addition, based on the positive effect of the case study-based
instruction practice on the development of creative thinking; the skills
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addressed within the scope of the Social Studies Syllabus and 21st-
century skills and the qualities emphasized in the literature on creative
thinking skills (Bonk & Smith, 1998; Erten-Tath, 2017; Ozden, 2005;
Torrance, 1972; Yanpar-Yelken, 2009; Yesilyurt, 2020), two objectives, one
related to the Social Studies Syllabus and the other related to 21st-
century skills, can be achieved by including the case study-based
instruction in learning-teaching processes. In this framework, in
relation to the first objective, we can state that learning-teaching
environments designed on the basis of the case study-based
instruction can have a positive effect on the acquisition of skills such as
critical thinking, problem solving, decision making, communication
and innovative thinking skills emphasized in the social studies syllabus
(Gokhan, 2019; MoNE, 2018).

On the other hand, the result of the study showing that the case study
method positively affects the development of students' creative
thinking skills supports the findings of the studies conducted by
Gurkan and Doplacioglu (2020) and Yesilyurt (2020). In the study
conducted by the aforementioned researchers, it is emphasized that
the method preferred in learning-teaching environments is effective in
the development of students' creativity and creative thinking skills. As
for the secondary objective, creating learning and teaching
environments through the use of case study-based instruction can help
students acquire skills categorized under 21st-century skills, particularly
those related to learning, innovation, life, and career skills (Bircan &
Calisicl, 2022; Gurultu et al, 2019; Yalgin, 2018). This equips them with
qualifications suitable for the spirit of the age.

On the other hand, the result of the study which indicates that case
study-based instruction positively affects the development of students'
creative thinking skills, supports the findings of the studies conducted
by Gurkan and Doplacioglu (2020) and Yesilyurt (2020). The study's
outcome indicating the positive impact of the case study approach on
the enhancement of students' creative thinking skills is consistent with
the outcomes of prior research conducted by Yesilyurt (2020) and
Gurkan and Doplacioglu (2020). These studies demonstrate the
effectiveness of this method in advancing student creativity and
creative thinking skills in educational settings.

Based on the qualitative data, we identified the theme of social studies
and its sub-themes, namely knowledge and attitude. Within the scope
of the sub-themes, it was observed that emphasis was made negatively,
but just as in the creative thinking theme, the situation was reversed in
the diaries kept after the first implementation. In this context, it was
concluded that the teaching practice based on case study-based
instruction positively affected the realization of course outcomes and
students' attitudes towards the course. This result obtained in the
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research supports the results of many studies conducted on the case
study method in the literature because in some studies, it has been
concluded that the case study method positively affects students'
academic achievement and attitudes toward the course (Allm &
Altundas, 2020; Bal & Anilan, 2019; Cakmak & Aygun, 2016, Cam, 2017;
Dikbas & Kaf-Hasirci, 2008; Firat-Durdukoca, 2017; Guven, 2020;
Ibrahimoglu & Oztulrk, 2013; Jones & Russell 2008; Korkmaz & Korkmaz,
2020; McLellan, 2004; Ozkan, 2010; Pilato & Ulrich, 2014; Simsek & Yasar,
2006; Ture, 2017; Utkur, 2016). Furthermore, the findings indicating
favorable student attitudes towards the course align with the study of
Tok and Seving (2012), which stressed the positive impact of creative
educational settings on attitudes towards coursework.

As a result, in this study, it was concluded that the case-based
instruction practice contributed significantly to the development of
students' creative thinking skills. Additionally, case-based social studies
teaching was found to have a positive effect on student motivation
towards the course and the achievement of course outcomes. Based on
this result, we can say that case study-based instruction can serve an
important function in learning-teaching processes when we consider
that the content of the social studies syllabus is formed within the scope
of knowledge, concept, skill, and value themes (MoNE, 2018) and the
importance given to skills teaching in our age, especially the teaching
of skills classified under the title of 21st-century skills (Bircan & Calisicli,
2022). Therefore, we can recommend that the case study-based
instruction should be seen as an important alternative in the learning-
teaching processes to be designed both to develop 21st-century skills,
especially creative thinking and to realize the achievements of the
social studies course. In this way, it can be ensured that students gain
the qualifications they will need as life goes on, and thus, become better
equipped to solve the problems they face or to realize their goals.

This study is limited to the intellectual, moral and empathic analyses of
case study-based activities that are seen or likely to be seen in real life
and case studies written on the basis of historical events,
complementary activities and diary writing after the process of analysis.
For this reason, we can say that it is necessary to carry out long-term
research designed to enable students to analyze various cases in the
classroom, which focus on real-life problems, to develop projects
related to the problem addressed after the analysis process, and to
present the developed products to central or local governments, school
administration or any other relevant authority. Thus, based on the
results of studies of this nature, evidence-based evaluations can be
made on how the positive effect of the case study-based instruction on
creative thinking skills functions in real life.
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Appendix: An Example of Case Study-Based Lesson Plan
Lesson: Grade 5 Social Studies

Objective: Explain fundamental rights and the importance of exercising these
rights

Skill: Creative Thinking
Duration: 3 Lesson Hours
Process:

e Students are briefly informed about the activity.

e We read the following case study "Selahattin's Objection" in class.

e Inordertoenable studentsto analyze the case study, analysis questions
prepared in "intellectual", "empathic" and "moral" dimensions are
directed to the students.

e After the analysis of the case study is completed, students are informed
about the side activity. and they are allowed to do the side activity.

e The process is completed by having students write their diaries.

Case Study: Selahattin's Objection”

On a chilly March morning in 1930, students in Ankara, the capital of the
youthful Republic, awaited the ringing bell while settled at their respective
desks. The hustle and bustle of students and teachers hurrying to get to their
classes was apparent in the corridors of the Music Teacher Training School.
One of these teachers was Afet inan, the spiritual daughter of Atattrk, who
was speeding up her steps to get to the classroom where she was going to
teach. As she walked towards the classroom, her mind was still preoccupied
with the details of the application. Upon entering the door, she went directly
to the blackboard and started to write the subject of the lesson with the white
chalk in her hand. Soon two white words were glowing in the upper left corner
of the blackboard: Municipal Law. Afet turned to her students and began to
explain how the lesson would be taught:

Hello friends, today we will cover the election according to the
Municipal Law. Let's make a small application to make it more
understandable. Let's elect a mayor among you.

The classroom suddenly buzzed with activity. The students were
excitedly preparing for the election, preparing ballots and ballot boxes. After a
while, the election was over and a female student was elected mayor. Afet was
pleased that her students had grasped the topic through this activity.
However, as she was preparing to continue the lesson, she saw one of her
students raising her hand. Wondering what to say, she gave the student the
floor:

- "Yes, Selahattin, we are listening to you." The student who started to speak
made an objection that teacher Afet had never expected. He read the text in
front of him and said the following:

- "According to our existing laws, women do not have the right to vote, nor can
they be elected! The law says that only men can vote. You made us vote for
our girlfriends too. That was wrong!"
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Afet was surprised and embarrassed by these words, and even her
cheeks flushed with the intensity of her embarrassment. The student was
right; women did not have the right to vote and be elected at the time of this
lesson. The students turned their full attention to Afet, waiting to hear her
response to this objection. After a moment's hesitation, Afet gave the
following answer:

- "Yes, you are right, but now you are all equal here."

This incident deeply affected Afet, who was a young teacher at the time.
Despite being a teacher, her male student had more rights than she did.
Additionally, she had not recognized this unequal situation before, as she had
never given it much thought.

Afet went to Atatlurk after school and told him about the incident she
had experienced in class: "I am very sad that we, as Turkish women, do not
have the right to vote. | think it is an obligation to give women the right to
vote. She said that she could not teach in this situation. She did not want to
face her male and female students as a teacher without these rights. After
listening to Afet's story, Ataturk said, "Yes, you are right, women should have
the right to vote and be elected in our country" and asked Afet to research
what kind of studies have been done in other countries about women's rights
to vote and be elected. She added, however, that this was not enough and that
there should also be discussions on the issue. Afet now had a new goal: to work
for women's suffrage! Afet, who started working for women to get this right,
faced great difficulties. At that time, many people were against giving women
the right to vote. However, Afet did not give up her work and held meetings
and participated in discussions on the issue in many parts of the country. All
these meetings and discussions finally bore fruit. On April 3, 1930, women
gained the right to vote in local elections and on December 5, 1934, they
gained the right to elect and be elected as members of parliament. Thus, the
process that started with the objection of the student Selahattin ended
happily with women gaining two important rights.

‘Summarized from: Z. Seyis and G. Dilek https://kadinlardacradaydi.com/afet-
inan-cozumlemeli-oyku/

Analysis Questions

Why, in your opinion, did the student (Selahattin) object to the activity
conducted by the teacher?

If you were a student in that class, would you have objected to the teacher as
Selahattin did? Why?

If you were in the student's (Selahattin) place, would you object to the activity
that teacher Afet had you do? Why?

In your opinion, how did the student's (Selahattin) objection constitute a
turning point in the life of teacher Afet? What did teacher Afet do after this
incident?

How do you evaluate the opposition of some people to women's right to vote
and be elected in those years? Why do you think there might have been
opposition to granting these rights to women?

What would you say to your student Selahattin if you were in teacher Afet's
place?
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If you were Afet teacher, what would you have done after the incident?

If you were Ataturk, what would you have done when Afet teacher told you
about the incident?

Based on the case study, what can be said about Ataturk's personal
characteristics?

Side activity:

You work as an editor in a newspaper on the date when women were given
the right to vote in Turkey. With which headline (title) would you publish the
news in your newspaper and what would you write in the content of the news.
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