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OZET

Bu caligmada Amerika Birlesik Devletleri’nde (ABD) ingilizce dersleri alan 40 Tiirk &grencinin
bu iilkede bulunduklar siire igerisinde sahip olduklari kiiltiirlenme tutumlariyla ingilizce basarilari
arasindaki iliski incelenmistir. Ogrencilerin kiiltiirlenme tutumlar1 Ataca ve Berry (2002)
tarafindan gelistirilip Bektas (2004) tarafindan Tiirk¢eye uyarlanan Kiiltiirlenme Tutumlari Olgegi
aracilig ile belirlenmistir. Caligmanin bulgular1 hedef kiiltiirii 6ziimseme ve kendine ait kiiltiirel
tutumlardan uzaklagma egiliminde olan 6grencilerin ABD’de bulunduklar {i¢ ayin sonunda en
yiiksek Ingilizce basaris1 artisma sahip olduklarini ortaya koymaktadir. Calismanm Tiirk
ogrencilerin kiiltiirlenme diizeyleri ve ikinci dil basar1 diizeyleri arasindaki iligkiyi gostermek
acisindan 6rnek olusturacagi diisiiniilmektedir.

Anahtar Kelimeler: Kiiltiirlenme tutumlari, yurtdiginda egitim, ikinci dil bagarist

THE RELATIONSHIP BETWEEN THE ACCULTURATION
ATTITUDES AND ENGLISH ACHIEVEMENT OF THE
TURKISH STUDENTS IN THE U.S.

ABSTRACT

This research primarily aimed to examine the relationship between the acculturation attitudes of 40
Turkish students who took English courses at the United States (U.S.) and their English
achievement during their presence in the same country. The study used the Acculturation Attitudes
Scale to determine the participants’ acculturation attitudes. This scale was originally developed by
Ataca and Berry (2002) and adapted to Turkish by Bektas (2004). The study findings show that
students who had the tendency to assimilate into the host culture (American culture) and ignore the
practices of the home culture (Turkish culture) had the highest increase in the English achievement
scores at the end of three months. It is thought that the current research will provide an example
for demonstrating the relationship between the degree of Turkish students’ acculturation and their
second language achievement.
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1. INTRODUCTION

Foreign language/Second language (L2) learners often believe that the best way to learn
a new language is to visit the country where that language is spoken (Brown, 2006;
Johnson, 2008). This trend is also popular among Turkish students who think that living
in the host culture will provide them supreme opportunities to practice and acquire the
target language (Akalin & Zengin, 2007; Soner, 2007). Despite these positive opinions
on visiting a country to practice an L2, several studies have shown that living in a foreign
country creates new challenges for most L2 learners that they do not typically foresee
(Pelligrino, 1998; Miller & Ginsberg, 1995; Segalowitz et al., 2004; Wilkinson, 1998).
Barron (2003) stated that even spending a complete year in a foreign country, L2 learners
may not have adequate contact with native speakers. Learners may also face various
cultural and social adaptation difficulties that may minimize their interaction with host
culture members and maximize their attachment to first language peers. Consequently,
the learners have limited chances to use the L2 in interactive encounters which curtail
their access to the linguistic input and limit the chances of constructing output. These
cultural adaptation and social integration problems and their negative influence on L2
development have attracted considerable attention in L2 acquisition research after
Schumann’s (1978) Acculturation Model. Schumann (1978) argued that L2 learners need
to have high levels of acculturation in order to get the maximum linguistic benefit from
living in a country where the L2 is spoken as the native language.

Acculturation is defined as “the process of becoming adapted to a new culture” (Brown,
1980, p. 129). Schumann and two colleagues (Cancino, Rosansky, & Schumann, 1974)
originally studied six Spanish learners of different ages learning English in the U.S. over
a period of ten months. Schumann’s acculturation work focused on a single 33-year old
speaker of Spanish called Alberto, who showed noticeably less improvement than others.
Alberto’s speech exhibited several characteristics of pidgin languages such as lack of
inflectional morphology (Johnson & Johnson, 1999). Schumann (1978) related Alberto’s
failure to show more progress to his limited interaction with the target language
community that is, the social and psychological distance of Alberto — the two factors
Schumann later used to develop his Acculturation Model — inhibited his attaining
satisfactory proficiency in his target language, although he had been living in the U.S.
for ten months. Thus, Schumann (1978) argued that "the degree to which a learner
acculturates to the target language group will control the degree to which he acquires the
second language" (p.34). Schumann’s study discussed that living in a country where the
target language is spoken does not guarantee social interaction with the native speakers
of that language and in parallel does not assure L2 acquisition. The adult learner may
face several social and psychological challenges that may result in his/her social and
psychological isolation in the host community.

In a follow up case study, Schmidt (1983) examined Wes, a learner who was acquiring
English through naturalistic interaction with other speakers of language. Schmidt found
that although Wes had substantive social contact with the English native speakers and
interacted with them, his linguistic development was considerably slow as in the case of
Alberto. Schmidt (1983) concluded that what Wes missed was ‘noticing’” which
according to him enabled the transformation of linguistic input to intake. In his early
formulation of Noticing Hypothesis Schmidt (1990) argued that noticing is a necessary
and sufficient condition for L2 acquisition. In his later arguments, he came to view
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noticing as a facilitator of L2 development instead of a sufficient condition (Schmidt,
2001).

Despite Schmidt’s arguments that prioritized noticing the L2 input instead of pertaining
a significant role to cultural adaptation and social integration in L2 acquisition, research
in second language acquisition (SLA) provided arguments and findings on the significant
role of one’s cultural adaptation and social integration on his/her L2 development.
Gardner (1979) stressed that as acquiring an L2 entails a person to include pieces of a
new culture into his or her own life space, “the student’s harmony with his own cultural
community and his willingness or ability to identify with other cultural communities
become important considerations in the process of L2 acquisition” (p. 193-194). In their
discussions of L2 learning conditions, Scarcella and Oxford (1992), Lightbown and
Spada (1993), and Brown (1994) listed cultural adaptation as a vital dimension of L2
learning. Ward and Kennedy (1999) argued that high level of target language proficiency
is associated with high level of contact with the target language people and low level of
maladaptation to the target language culture. The Language Socialization Theory by
Schieffelin and Ochs (1986) argued that first language acquisition and socialization have
a reciprocal influence on one another. Novices in a community are socialized both to
language forms and, through language, to the values, behaviors, and practices and
practices of the community in which they live. Later, Ellis (2008) related the Language
Socialization Theory to L2 research and argued that “in the process of learning to become
a member of the community, learners learn the L2, and conversely, that part of learning
an L2 is becoming a member of the community that speaks it. One clear implication of
such a theory is that language learning will be facilitated if socialization takes place and
impede if it does not” (p. 334). Schieffelin and Ochs (1986) assign a reciprocal role to
language learning and socialization and state that the failure to socialize will hinder
language development.

Some studies have investigated how L2 learners’ degree of cultural adaptation and social
integration affected L2 acquisition on different populations. Maple’s (1982) research on
190 Spanish-speaking students learning English at the University of Texas found a strong
relationship between social distance and L2 proficiency. Clement (1986) studied the
social psychological effects of language learning on students at a bilingual university in
Canada. Among many of the conclusions in this study, it was established that the
frequency of interaction with native speakers was related to students’ level of
acculturation. Moreover, Clement found that both majority and minority group members
who were highly motivated to learn and to use their L2, evidenced a high degree of
integrativeness and quality of social interaction. Lybeck (2002) tested Schumann's
acculturation theory with English native speakers who acquired Norwegian as their L2
and found that those who established positive network connections with native
Norwegian speakers demonstrated more native-like Norwegian pronunciation than those
who had greater difficulty launching such relationships. Hansen (1995) measured
German-born American immigrants’ acculturation on the variables identified in
Schumann's Acculturation Model and found that acculturation correlated with native-like
phonation of successful older-arrival-age speakers that was assessed in both careful
reading and spontaneous speech tasks.

1747



Emre Giivendir

SLA is a complex and multifaceted phenomenon that defies simple definition (Ellis,
2008). Thus, the field of SLA currently recognizes cultural adaptation and social
integration as essential dimensions that promote L2 acquisition while keeping in mind
that they do not absolutely guarantee language acquisition. On the other hand, based on
the role of cultural adaptation in L2 acquisition, SLA researchers aim to make L2 learners
gain as much as they can from the study abroad experiences. Cohen et al. (2005) note
that most L2 learners do not have a coherent overall plan for learning the culture or
developing intercultural communication skills. Thus, it is possible to encounter studies
that offer cultural integration and intercultural communication strategies to maximize the
benefits received from studying L2 abroad (see Cohen et al. 2005 for detailed work).

There are studies that have examined the acculturation attitudes of students or immigrants
who went to foreign countries from Turkey for different purposes. Ataca and Berry
(2002) examined how the facilitative factors influenced the psychological and
sociocultural adaptation of the Turkish immigrants living in Canada. Aycan and Berry
(1996) studied the psychological conditions and adaptations of the Turkish immigrants
in Canada in terms of financial resources. Phalet and Hegendoorn (1996) inspected the
personal adaptation and integration of the Turkish immigrants in Belgium. In another
study, Baltas and Steptoe (2000) examined the psychological conditions of the Turkish-
English married couples in light of acculturation levels and intercultural conflicts. In a
study that was conducted on the Turkish college students in the U.S., Poyrazli, Arbora,
Bullington, and Pisecco (2001) found that the students with a higher English proficiency
also had higher levels of acculturation than the students whose English proficiency was
low. Bektas, Demir, and Bowden (2009) studied how the psychological adaptation of the
Turkish students living in the U.S. is affected by the acculturation factors. The most
comprehensive research on the Turkish students living in the U.S. is the dissertation
written by Bektas (2004). In this study, Bektas (2004) reported a detailed examination of
the factors that influenced the psychological adaptation of the Turkish college students
in the U.S.

1.2. Research Purpose

Although the studies on the cultural and psychological adaptation of the Turkish citizens
living abroad provide valuable findings, there is no research that particularly examines
the relationship between the acculturation attitudes and English achievement of the
Turkish students who visit the U.S. to take English courses for a short period of time.
Hence, this research predominantly aims to close this gap in the literature. In particular,
the study deals with the following research question;

1- Is there a relationship between the acculturation attitudes of the Turkish students
in the U.S. and their English achievement?

2. METHOD
This research uses correlational research model in order to examine the relationship

between the acculturation attitudes (assimilation, separation, marginalization, and
integration) and English language achievement. Characteristically, correlational studies
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examine a number of variables hypothesized to be related to a central variable such as
academic achievement (Anderson & Arsenault, 2004).

2.1. Participants

The participants of the study included 40 Turkish citizens (22 males and 18 females) who
visited the U.S. (Los Angeles) during the summer of 2015 in order take English classes
for a period of 3 months. All of the participants had never been to the U.S. before. Their
ages ranged from 16 to 34. There were 4 high school students, 32 university students, and
4 college graduates. They were all enrolled in the same short-term summer study
program.

2.2. Data Collection and Data Analysis

The study used the Turkish version of the Acculturation Attitudes Scale (see Appendix
1) to examine the participants’ acculturation attitudes. This scale was originally
developed by Ataca and Berry (2002) and adapted to Turkish by Bektas (2004). This
scale includes 9 domains: friendship, social activities, food, special days (e.g. feasts),
language use, decoration, newspapers, life style, and culture. Each acculturation attitude
comprises ‘assimilation’, ‘separation’, ‘marginalization’, and ‘integration’ factors.
According to Berry (1980) assimilation attitude indicates relatively high contact and
participation in the host culture but relatively low maintenance of the culture of origin.
Integration is an attitude representing biculturalism. Thus, the learner is expected to
preserve his/her own cultural values but at the same time adapt to the target culture.
Separation indicates relatively high cultural maintenance and relatively low contact with
the host culture members and participation in their social circles. Lastly, marginalization
encompasses low identification with both the origin and the host cultures. Statements 1,
2,10, 11, 20, 19, 25, 31, and 36 on the survey measured assimilation. Statements 4, 7,
12,14, 21, 22, 24, 29, and 33 measured separation. Statements 5, 8, 13, 16, 18, 23, 27,
32 and 35 measured marginalization. Statements 3, 6, 9, 15, 17, 26, 28, 30, and 34
measured integration. The Cronbach’s Alpha reliability coefficient values in relation to
the factors of the modified scale were .80 (assimilation), .81 (separation), .76
(integration) and .75 (marginalization). In the original version of the scale, Cronbach
alpha reliability coefficients for each attitude factor were reported as .83 (assimilation),
.89 (separation), .84 (integration) and .78 (marginalization). In this study, the Cronbach’s
Alpha reliability coefficient values in relation to the factors of the modified scale were
.86 (assimilation), .87 (separation), .64 (integration) and .71 (marginalization).

The participants’ pretest and posttest English proficiency scores were obtained from the
language institution in the U.S. that the students were enrolled in. These scores were
compared in order to examine the changes in their English proficiency scores.

Correlation analysis (Pearson moment correlation) was calculated in order to examine
the relationship between the acculturation attitudes of the Turkish students in the U.S.
and their English achievement

3. FINDINGS

The objective of the research was to inspect the possible relationship between the
acculturation attitudes of the Turkish students in the U.S. and the differences in the
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participants’ English achievement. The participants’ pretest and posttest English
proficiency scores were obtained from the language institution in the U.S. that the
students joined during the course of their stay. These scores were compared to examine
the changes in their English proficiency scores. Correlation analysis (Pearson moment
correlation) was calculated in order to examine this possible relationship. The findings of
the correlation analysis reveal a positive significant relationship between the assimilation
attitude and achievement score differences (r=".33) (see Table 1). Thus, the students who
had the tendency to assimilate into the host culture (American culture) and ignore the
practices of the home culture (Turkish culture) had the highest increase in the English
achievement scores at the end of three months.

On the other hand, the findings on Table 1 signify a negative significant relationship
between separation attitude and L2 improvement (r=-32). Hence, as the students’
preference to be attached to the home culture (Turkish culture) and their avoidance of
establishing contact with the host culture (American culture) members and practices
increased, their L2 improvement levels decreased.

Correlation analysis results display no significant relationship between marginalization
(r=-.02) and integration attitudes (r=-.01) of the students and their L2 achievement score
differences (see table 1).

Table 1.
Correlations between Acculturation Attitudes and L2 Achievement

Correlations

Assimilation Separation ~ Marginalization Integration

Assimilation r

P
Separation r -,87

p ,00
Marginalization r -,33 23

p ,04 .16
Integration r 11 -,01 -,03

p 51 95 8
Achievement score r ,33 -,32 -,02 -,01
differences p ,04 ,04 ,88 97

The examination of items that are associated with the assimilation factor of the scale
shows that social activities (item 2), decoration (item 11), language use (item 20), and
friendship (item 36) were the areas in which more participants reached higher percentages
of assimilation (see Table 2). Thus, 60% of the students indicated that they preferred to
spend time with Americans rather than Turks, 42% stated that they preferred to use
American style decorations in their apartments, 60% indicated a preference to speak
English rather than Turkish at home, and 37.5% stated that they preferred their close
friends to be American rather than Turkish. On the other hand, a higher percentage of the
participants were not inclined to show signs of assimilation for special days (item 1), food
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(item 10), and newspaper choice (item 25) (see Table 2). Hence, 75% of the students
reported that they do not to prefer to celebrate the American feasts instead of the Turkish
feasts, 85% did not prefer to eat American food at home/dormitory, and 47.5% stated that
they do not choose to read American newspapers rather than Turkish newspapers. For the
culture item (item 19), the percentage of participants that were undecided (35%) and who
rejected adopting American culture rather than Turkish culture (35%) was equal.
However, these were slightly higher than the percentage of participants that preferred to
adopt American culture rather than Turkish culture (30%). For the life style item (item
31) an equal percentage (32.5%) of participants reported a preference and rejection.
However, the percentage of undecided participants (35%) for the same item was slightly
higher than the other options.

Table 2.
Acculturation Attitudes Scale-Assimilation
1 2 3 4 5

Assimilation f % f % f % f % f %

Item 1 19 475 11 275 6 150 2 50 2 50

Item 2 6 150 5 125 5 125 10 250 14 350
Item 10 21 525 13 325 4 100 1 25 1 25

Item 11 6 150 7 175 10 250 11 275 6 150
Item 19 7 175 7 175 14 350 5 125 7 175
Item 20 1 2,5 3 7,5 12 300 10 250 14 350
Item 25 8 200 11 275 9 225 5 125 7 175
Item 31 10 250 3 7,5 14 350 5 125 8 200
Item 36 9 225 4 10 8 20 6 15 13 325

Separation is another factor of the acculturation attitudes on the scale. The findings on
separation show that the percentages related to separation were higher than the other
options only for the dimensions of special days (item 7) and food (item 29), (see Table
3). Accordingly, 47.5% of the participants reported a preference to celebrate the Turkish
feasts rather than the American feasts and 55% of them preferred to eat Turkish food at
home/dormitory.

A higher percentage of students did not express a relatively high cultural maintenance for
social activities (item 4), culture (item 14), newspaper (item 21), life style (item 24), and
language (item 33). The percentage of students who did not favor spending time with
Turks rather than Americans was 55. Likewise, 42.5% of the participants disagreed with
the item 14 that favors to adopt Turkish culture rather than the American culture. 55% of
the participants stated that they did not prefer to read Turkish newspapers rather than
American newspapers. The percentage of participants who did not prefer to live as a Turk
rather than an American was 60%. Language was the area where the participants reported
the lowest cultural maintenance as 77.5% of them stated that they did not prefer to speak
Turkish rather than English at home or in the dormitory.
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For the friendship dimension (item 12), an equal percentage (32.5%) of participants was
undecided and in the direction of separation. For the same item, 35% of the participants
stated that they did not prefer their close friends to be Turks rather than Americans.
Although this percentage is higher than the other two options, it is still very proximate to
them. For decoration (item 22), the percentage of is separation is very low (15%), but the
percentage of undecided participants (40%) and the ones who did not design their room
with a Turkish style of decoration instead of American style (45%) are very close.

Table 3.
Acculturation Attitudes Scale-Separation

1 2 3 4 5
Separation f % f % f % f % f %
Item4 9 225 13 325 9 225 7 175 2 50
Item 7 3 75 4 100 14 350 15 375 4 10,0
Item 12 7 175 7 175 13 325 9 225 4 100
Item 14 7 175 10 250 9 25 7 175 7 175
Item 21 11 275 11 275 9 225 4 100 5 125
Item 22 5 125 13 325 16 400 2 50 4 10,0
Item 24 7 1715 17 425 7 175 6 150 3 75
Item 29 4 100 2 5,0 12 300 14 350 8 200
Item 33 20 500 11 275 8 200 0 O 1 25

Marginalization is the third factor that the acculturation attitudes scale includes. The
findings in relation to this factor show that the majority of participants did not agree with
the nine items that encompass low identification with both the origin and the host cultures
(see Table 4). Thus, most of the students had the tendency to identify themselves with a
culture.

Table 4.
Acculturation Attitudes Scale-Marginalization

1 2 3 4 5
Marginalization  f % f % f % f % f %
Item 5 17 425 12 300 6 150 2 50 3 75
Item 8 13 325 17 425 5 125 2 50 3 7,5
Item 13 24 600 8 200 5 125 1 25 2 5,0
Item 16 19 475 9 225 7 175 2 50 3 7,5
Item 18 14 350 14 350 8 200 3 75 1 2,5
Item 23 18 450 6 150 9 225 2 50 5 12,5
Item 27 8 200 10 250 13 325 2 50 7 175
Item 32 19 475 5 125 6 150 7 175 3 7,5
Item 35 13 325 11 275 5 125 5 125 6 15,0

Integration is the fourth and last dimension of the scale. A higher percentage of
participants did not select to follow a bicultural route for language (item 28), newspaper
preference (item 30), and decoration (item 34). For instance 42.5 % of the students
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disagreed with the statement “I prefer to speak both English and Turkish at
home/dormitory.” Similarly, 52% of them did not prefer to follow both the Turkish and
American newspapers. 42.5% of them also did not have a preference for designing their
room with both American and Turkish styles (see Table 5).

The results on Table 5 show that the number of students who preferred to be bicultural
and the number who did not were very close to one another for culture (item 09), life
style (item 15), and friendship (item 17). While 40% of the students indicated that they
did not wish to adopt both American and Turkish cultures at the same time, the percentage
of the ones who preferred to be bicultural was 37.5%. An equal percentage of students
(42.5%) preferred to have a bicultural life style and the opposite. For the friendship
dimension while 40% of the participants had a preference to have both American and
Turkish close friends, 37.5% disagreed with that item.

The undecided students formed the majority for the items on social activities (item 6) and
food (item 26) which shows that a higher percentage of students were unsure about
spending time with both American and Turks and eating both American and Turkish
food.

Special day (item 3) was the only area that a higher number of the students preferred to
be bicultural. Thus, 40% of them preferred to celebrate both Turkish and American
special days (see Table 5).

Table 5.
Acculturation Attitudes Scale-Integration

1 2 3 4 5
Integration f % f % f % f % f %
Item3 5 125 8 200 11 275 4 100 12 30,0
Item6 6 150 5 125 16 400 4 100 9 22,5
Item9 5 125 11 275 9 225 4 100 11 275
Item15 7 175 10 250 6 150 4 100 13 325
Item17 4 100 11 275 9 225 8 200 8 20,0
Item26 4 100 9 225 18 450 7 175 2 5,0
Item28 11 275 6 150 9 225 6 150 8 20,0
Item30 6 150 15 375 8 200 4 100 7 17,5
Item34 7 175 10 250 11 275 5 125 7 17,5

4. DISCUSSION and CONCLUSION

This study principally aimed to examine the relationship between the acculturation
attitudes of the Turkish students who took English courses at the U.S. and their English
achievement during their stay in the same country. The study results revealed that the
students who had the propensity to assimilate into the American culture and disregard the
practices of the Turkish culture during the three months had the highest increase in their
English achievement scores. Correspondingly, as the students’ preference to be attached
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to the Turkish culture and their avoidance of creating interaction with the American
culture members and practices increased, their English improvement levels decreased.
While the assimilation factor indicated the maximum degree of acculturation to the host
culture, the separation factor stood for complete attachment to the home culture.

These results highlight the essentialness of establishing strong relationships with the host
culture and avoidance of home culture practices in order to obtain maximum English
learning benefits from staying in the U.S. for a short period of time which was three
months in the current research. These findings overlap with Schumann’s (1978, p.34)
argument that "the degree to which a learner acculturates to the TL group will control the
degree to which he acquires the second language™ and other studies that marked a strong
relationship between cultural adaptation and L2 learning (Brown, 1994; Clement, 1986;
Hansen, 1995; Lybeck, 2002; Maple, 1982; Scarcella & Oxford, 1992). The findings
stress that students who plan to visit a country for a short period of time need to have
complete integration into the host society if they plan to witness considerable
improvements in their L2 scores.

On the other hand the study findings do not overlap with Gardner’s (1979, p. 193-194)
argument that “the student’s harmony with his own cultural community and his
willingness or ability to identify with other cultural communities become important
considerations in the process of L2 acquisition” as there was no relationship between L2
achievement and integration (biculturalism) in the current study. Gardner (1979) assigns
a vital role adapting to the cultural values of the target-language community, but at the
same time he still contends that students could preserve their own cultural practices.
Although Gardner’s bicultural model could be valid for longer periods of cultural contact
and language improvement, the current study results show that when the duration of stay
in the target-language culture is short, only the highest degree of acculturation attitude
(assimilation) leads to the uppermost L2 improvements.

The adult student accessing the L2 learning situation in the host culture is like any subject
in a social psychological experiment in that s/he is confronted with stimuli that are the
products of another cultural community. Then, the L2 learning situation involves cultural
and linguistic groups communicating, which can potentially lead to behavioral and
attitudinal gains. Within a contemporary interactionist view of L2 acquisition, L2
achievement would rest principally on the L2 learners’ perception of the other host group
involved, their attitudes towards agents of the group, and their inclination to recognize
and adopt characteristic features of linguistic and non-verbal aspects of cultural
behaviors. Thus, this study is important in terms of providing an additional example for
the relationship between the level of acculturation reached and the degree of L2
improvement achieved.
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APPENDICES
Appendix-1

KULTURLENME TUTUMLARI OLCEGIi

Asagidaki ifadeler, Amerika’daki hayatinizda karsilastiginiz ve degisik durumlarda nasil
diistindiigiiniizle ilgilidir. Baz1 ifadeler Tiirk kiiltiirii, bazilart Amerikan kiiltiirii, bazilari
ise hem Tiirk, hem Amerikan kiiltiirleri hakkindadir. Diger ifadelerde ise bir kiiltiir se¢cimi
yoktur. Liitfen bu konulardaki kisisel tercihlerinizi belirtiniz.

1 2 3 4 5
Tamamen farkli buluyorum Tamamen ayni buluyorum
1. Tiirk bayramlarindan ¢cok Amerikan 1 2 3 4 5

bayramlarini1 kutlamayi tercih ederim

2. Tiirklerden ¢ok Amerikalilarla bir araya gelip 1 2 3 4 5
vakit gecirmeyi tercih ederim.

3. Hem Amerikan hem Tiirk bayramlarini 1 2 3 4 5
kutlamayu tercih ederim.

4. Amerikalilardan ¢ok Tiirklerle bir araya gelip 1 2 3 4 5
vakit gecirmeyi tercih ederim.

5. "Bayram" bana bir sey ifade etmiyor. 1 2 3 4 5
6. Hem Amerikalilarla hem Tiirklerle bir araya 1 2 3 4 5
gelip vakit gecirmeyi tercih ederim.

7. Amerikan bayramlarindan ¢ok Tiirk 1 2 3 4 5
bayramlarini kutlamayi tercih ederim.

8. Kimlerle bir araya gelip vakit gecirdigime 1 2 3 4 5
aldirmam.

9. Hem Tiirk hem Amerikan kiiltiiriinii 1 2 3 4 5
benimsemeyi tercih ederim.

10. Evde/yurtta Tiirk yemeklerinden ¢ok 1 2 3 4 5
Amerikan yemekleri yemeyi tercih ederim.

11. Evimde/odamda Tiirklerce 6zgii 1 2 3 4 5

stislemelerden ¢ok Amerikalilara 6zgii

siislemelerin olmasini tercih ederim.

12. Yakin arkadaslarimin Amerikalidan ¢ok Tiirk 1 2 3 4 5
olmasini tercih ederim.

13. Evde/yurtta ne ¢esit yemek yedigime aldiris 1 2 3 4 5
etmem.

14. Amerikan kiiltiirtinden ¢ok Tirk kiiltiiriini 1 2 3 4 5
benimsemeyi tercih ederim.

15. Hem Tiirk hem Amerikali gibi yasamaktan 1 2 3 4 5
hoslandigimi sdyleyebilirim.

16. Ne tiir gazete okuduguma aldiris etmem. 1 2 3
17. Yakin arkadaglarimin hem Amerikali hem 1 2 3 4 5
Tiirk olmasini tercih ederim.

N
(6]
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18. Cogu zaman ne sekilde yasayacagima aldiris
etmem.

19. Tiirk kiiltiiriinden ¢ok Amerikan kiiltiiriinii
benimsemeyi tercih ediyorum.

20. Evde/yurtta Tiirkceden cok ingilizce
konusmayi tercih ederim.

21. Amerikan gazetelerinden ¢ok Tiirk
gazetelerini okumay1 tercih ederim.

22. Evimde/odamda Amerikalilarca 6zgi
stislemelerden ¢ok Tiirklere 6zgii siislemelerini
olmasini tercih ederim.

23. Hangi kiiltiirii benimsedigime aldiris etmem.

24. Amerikalimdan ¢ok bir Tiirk gibi yasamaktan
hoslandigimi sdyleyebilirim.

25. Tiirk gazetelerinden ¢ok Amerikan
gazetelerini okumayi tercih ederim.

26. Evde/yurtta hem Amerikan hem Tiirk
yemekleri yemeyi tercih ederim.

27. Evi/odamu siisleme gibi 6nemsiz seylerle
kafami yormam.

28. Evde/yurtta hem Ingilizce hem Tiirkge
konugmay1 tercih ederim.

29. Evde/yurtta Amerikan yemeklerinden ¢ok
Tiirk yemekleri yemeyi tercih ederim.

30. Hem Amerikan hem Tiirk gazetelerini
okumay tercih ederim.

31. Tiirk'ten ¢ok bir Amerikal1 gibi yasamaktan
hoslandigim sdyleyebilirim.

32. Yakin arkadaslarimin kimler olduguna aldirig
etmem.

33. Evde/yurtta Ingilizceden ¢ok Tiirkce
konugmay tercih ederim.

34. Evimde/odamda hem Amerikalilarca hem
Tiirklerce 6zgii stislemelerin olmasini tercih
ederim.

35. Cogu zaman duygu ve diisiincelerimi nasil
dile getirdigime aldiris etmem.

36. Yakin arkadaslarimin Tirk'ten gok Amerikali
olmasini tercih ederim.
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UZUN OZET

1. Giris

Tiirkiye’den bir¢ok 6grenci yeni diller 6grenmek i¢in yabanci iilkelere gitmenin gerekli
oldugunu diisiinmektedir. Kisilerin yeni bir dil 6grenmek igin yurtdisini tercih etmelerinin
en 6nemli nedenleri arasinda hedef dili o dilin konusuldugu cografyada daha iyi ve hizl
ogrenecekleri diisiincesi yatmaktadir (Brown, 2006; Johnson, 2008). Ogrenciler arasindaki
bu genel diisiinceye ragmen Schumann’m (1978) gergeklestirdigi kiiltiirlenme ¢aligmasi
ancak belirli sartlar saglandigi zaman ikinci bir dilde basarinin daha {ist diizeylere
tagmabilecegini gostermektedir. Kiiltiirlenme, yeni bir kiiltiire uyum saglamak demektir.
Schumann’mn (1978) kiiltiirlenme varsayimmin temelini Cancino ve Rosansky ile yaptig1
calisma olusturmaktadir. Cancino, Rosansky ve Schumann (1975) anadilleri Ispanyolca
olan ve ABD’de yaklasik on aylik bir siire zarfinda Ingilizceye maruz kalms alt: kisinin
dilsel gelisimlerini inceleyen bir calisma gergeklestirmistir. Bu altt kisi arasinda
Schumann’in (1978) kiiltiirlenme varsayiminin ana karakteri olan Kosta Rika kokenli otuz
i¢ yasindaki Alberto, incelenen diger katilimcilara gére ¢ok daha az dilsel gelisim
gostermistir. Schumann (1978), Alberto’nun dilsel gelisiminin yetersizligini ve konustugu
hedef dilin karma dil 6zellikleri tagimasini onun anadili konusuru olan hedef toplumla
yeterli diizeyde etkilesimde bulunamamasina baglamistir. Alberto 6rnegi yurtdisinda
bulunan bireylerin hedef dil basar1 diizeylerinin sosyal ve psikolojik etmenlerle iliskili
oldugunu ortaya koymaktadir.

Tiirkiye’den yurtdigina dgrenim amactyla giden ya da diger nedenlerle gé¢ etmis olan
bireylerin kiiltiirlenme diizeylerini ele alan bazi ¢alismalar bulunmaktadir. Ornegin Ataca
ve Berry (2002) kolaylastirici etmenlerin Toronto’da yasayan Tiirk gd¢cmenlerin psikolojik
ve sosyokiiltiirel uyumlarini nasil etkiledigini incelemistir. Diger bir caligmada Aycan ve
Berry (1996) Kanada’da yasayan Tirk gdgmenlerin ruhsal durumlarini ve uyumlarini
maddi konular g¢ergevesinde ele almistir. Phalet ve Hagendoorn (1996) Belgika’da
kiiltiirlenme agamasinda olan Tiirk gogmenlerin kisisel uyumlarini arastirmiglardir. Baltas
ve Steptoe (2000) Tiirk-ingiliz evli ¢iftlerin ruhsal durumlarmi kiiltiirlenme diizeyi ve
kiiltiirleraras1 ¢atismalar 1s1¢inda incelemislerdir. ABD’de iiniversite egitimi alan Tiirk
ogrenciler iizerine gergeklestirilen galigmada Poyrazli, Arbora, Bullington ve Pisecco
(2001) Ingilizce seviyeleri yiiksek olan dgrencilerin kiiltiirlenme diizeylerinin de yiiksek
oldugunu ortaya koymuslardir. Bektas, Demir ve Bowden (2009) ABD’de bulunan Tiirk
ogrencilerinin ruhsal uyumlarinin kiiltiirlenme etmenlerinden nasil etkilendigi {izerinde
durmuslardir. ABD’de egitim goren Tiirk Ogrenciler {izerine en kapsamli kiiltiirlenme
caligmas1 Bektag’in (2004) “Amerika Birlesik Devletleri'nde Egitim Goren Tiirk
Ogrencilerin Psikolojik Uyumlar1 ve Kiiltiirlenmeleri” baslikli doktora calismasidir. Bu
calismada ABD’de egitim goren Tiirk 6grencilerin psikolojik uyumlari incelenmistir.

Yurtdisinda farkli amaglarla bulunan Tiirkiye Cumhuriyeti vatandaslar tizerinde yapilan
caligmalar kiiltiirlenme iizerine 6nemli bilgiler sunmalarina ragmen ilgili alan yazinda
yurtdisinda yabanct dil 6grenmek amaciyla bulunan Tiirk 6grencilerin kiiltiirlenme
tutumlari ile yabanci dil basarilart arasindaki iliskiyi inceleyen bir ¢aligma mevcut degildir.
Tiirkiye’den her y1l yurtdigina yabanci dil egitimi amaciyla giden 6grenci sayisindan yola
cikilarak yurtdisina giden Ogrencilerin kiiltiirlenme tutumlarinin belirlenmesi ve bu
tutumlarin yabanci dil basarisiyla iligkisini belirlemek gerekli goriilmiistiir. Bu ¢aligmanin
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temel amact ABD’de Ingilizce egitimi almak igin bulunan Tiirk 6grencilerin kiiltiirlenme
tutumlarimin Ingilizce basarilariyla olan iliskisini ortaya koymaktir.

2. Yontem
Aragtirmada iligkisel model kullanilmistir.
2.1. Katihmeilar

Arastirmanin katilimeilarim ABD’nin Los Angeles kentinde ayni ingilizce kursunda 3 ay
boyunca dgrenim goéren 40 6grenci 6grenim gormekte olan Tiirkiye Cumhuriyeti vatandasi
ogrenciler olusturacaktir. Calismaya katilan 6grencilerin ilk defa ABD’de bulunmalar1 géz
oniinde bulundurulmugtur. Katilimcilarin  yaglar1  16-34 arasinda  degismektedir.
Katilimcilarin 18’1 kadin iken 22°si erkektir.

2.2. Verilerin toplanmasi ve analizi

Ogrencilerin kiiltiilenme tutumlarim belirlemek icin Ataca ve Berry (2002) tarafindan
uyarlanan 44 maddelik Kiiltirlenme Tutum Olgegi, Bektas’m (2004) 36 maddeye
indirgedigi formuyla kullanilmistir. Bu 6lgekte arkadaglik, sosyal aktivite, yiyecek, dzel
giin (bayram vb.) kutlama, dil kullanimi, dekorasyon, gazete okurlugu, yasam tarzi ve
kiiltiir olmak tizere dokuz alan bulunmaktadir. Her bir kiiltiirlenme tutumu dokuz maddeden
olusan asimilasyon, ayrilma, marjinallesme ve biitiinlesme faktdrlerinden olugsmaktadir.

ABD’de Ingilizce egitimi i¢in bulunan Tiirk grencilerin kiiltiirlenme tutumlar ile Ingilizce
basarilar1 arasindaki iliskiyi belirlemek i¢in korelasyon analizi (Pearson momentler carpim
korelasyon katsayis1 hesaplanmistir) yapilmistir.

3. Bulgular, Yorum ve Sonuglar

Yapilan korelasyon analizlerinin sagladigi sonuglara gore asimilasyon faktorii ve yabanci
dil basarisi arasinda pozitif yonde anlamli bir iliski vardir. Yani hedef kiiltiire ait yagam
tarzin1 benimseyip kendi 6z kiiltiirine ait uygulamalardan uzak duran 6grenciler 3 aylik
siire icerisinde en yiiksek Ingilizce basaris artigina ulasmislaridr.

Calismanin diger bir bulgusu ayrilma faktérii ile Ingilizce basarisi arasindaki negatif
anlaml iligkidir. Bu dogrultuda kendi 6z kiiltiirlerine bagl kalip hedef kiiltiire ait
unsurlardan uzak duran dgrencilerin ingilizce basari diizeylerinde artis gdzlemlenmemistir.

Calisma sonuglar1 marjinallesme ve biitiinlesme tutumlari ile Ingilizce basarisi arasmda
anlaml1 bir iligki bulamamustir.

Calismanin sonuglari incelendiginde kisa siireligine ABD’de bulunan 6grencilerin sadece
hedef kiiltiire ait unsurlari benimsediklerinde beklenen dilsel artis1 sagladiklart
goriilmektedir. Bu sonug ikinci dil 6grenim siirecinde kiiltiirlenmenin 6nemini tekrar
vurgulamak ag¢isindan 6nem tagimaktadir.

Arastirmada elde edilen diger bir bulguya gore biitiinlesme ve Ingilizce basarisi arasmda
anlamli bir iligki yoktur. Bu sonu¢ Gardner’m (1979) ikinci dil 6grenim siirecinde
biitiinlesmenin (iki kdltiirliilliik) Onemine yaptigi vurgu ile zithk igermektedir.
Gergeklestirilen bu caligmada siire 3 ay ile kisith tutuldugu i¢in biitiinlesme tutumu ile
Ingilizce basarisi arasinda bir iliski bulunmadig1 diisiiniilmiistiir.
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