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Research Article

The aim of this study is to examine the problems faced by hearing impaired students in
their reading comprehension skills based on teachers’ opinions. In this study, which was
carried out with the qualitative research method, the data were obtained from semi-
structured interviews. The participants were 10 classroom teachers working at Ankara
Kemal Yurtbilir Hearing Impaired Primary School, and the data were analyzed using the
inductive method. A total of 7 themes were determined from the findings. According to
the research findings, reading comprehension skill is considered as an extremely
important skill by all participants in the participation of students in educational process,
academic success and participation in social life. Teachers stated that hearing impaired
students do not have sufficient vocabulary, and they are insufficient in their suffix
knowledge and usage. In addition, the participants stated that hearing impaired students
experienced problems especially in the comprehension dimension of reading. All the
teachers interviewed stated that the training program used was not prepared for students
with hearing impairment, and that they needed a separate curriculum fort the hearing
impaired. Training well-equipped personnel and providing educational materials are
among the other notable expectations and suggestions.
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Arastirma Makalesi

Bu arastirmanin amaci, isitme engeli bulunan 6grencilerin okudugunu anlama becerisinde
karsilastiklari sorunlarin  6gretmen gorislerine dayali olarak incelenmesidir. Nitel
arastirma yontemi ile yuritilen bu ¢alismada veriler, yari yapilandiriimis gériismelerden
elde edilmistir. Katihmcilar Ankara Kemal Yurtbilir isitme Engelliler ilkokulu’nda gérev
yapan 10 sinif 6gretmeni olup veriler timevarim yéntemi kullanilarak analiz edilmistir.
Elde edilen bulgulardan toplam 7 adet tema belirlenmistir. Elde edilen arastirma
bulgularina goére okudugunu anlama becerisi 6grencilerin egitim 6gretim sureglerine
katihmlarinda, akademik basarilarinda ve toplumsal hayata katilimlarinda tim katilimcilar
tarafindan son derece énemli bir beceri olarak diisiiniilmektedir. Ogretmenler isitme
engelli 6grencilerin yeterli sézcik dagarcigina sahip olmadiklarini, ek bilgisinde ve
kullaniminda yetersiz olduklarini ifade etmislerdir. Ayrica katiimcilar isitme engelli
ogrencilerin okumanin 6zellikle anlama boyutunda sorunlar yasadiklarini belirtmislerdir.
Gorusme yapilan bitiin 6gretmenler kullanilan egitim programinin isitme engelli
ogrenciler gozetilerek hazirlanmadigini, isitme engelliler icin hazirlanacak ayri bir egitim
programina gereksinim duyduklarini ifade etmislerdir. Donaniml personel yetistirilmesi
ve egitim materyallerinin saglanmasi ise dikkat ¢eken diger beklenti ve 6nerilerdendir.
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Introduction

Individuals with special needs are those with any of various difficulties, such as a physical, mental,
cognitive, emotional, social, behavioral, or learning disability or impairment, that cause them to require
additional or specialized services different from individuals in the same age group (Kargin, 2004; Merriam
Webster: “special needs”). Hearing-impaired individuals, who fall under the category of individuals with
special needs, are those who require education or training at varying levels depending upon the degree of
their hearing loss, and like other individuals with special needs, they can avail themselves of educational
opportunities through diverse measures and regulations (Kargin, 2004). Hearing impairment is defined in
Decree Law No. 573 on Special Education and the Regulation on Special Education Services (2006) as a
condition where an individual’s educational performance and social adaptation are adversely affected due to
difficulties in acquiring speech, using language, and communication resulting from a partial or total sensory
inability to hear. As evident from the definitions, hearing loss leads to academic skill deficits among students,
and necessary measures should be taken to overcome these deficiencies and promote students’ learning and
development.

Upon reviewing the existing body of literature regarding the factors that affect the reading
comprehension performance of individuals with hearing impairment, it becomes evident that the following
factors were identified: poor word processing skills (Dyer et al., 2003; McQuairre & Parrilla, 2009; Miller,
1997, 2001, 20024, b, 20044, b, ¢, 2005a, b, 20063, b, 2010; Miller et al., 2013; Nielsen & Leutke-Stahlman,
2002; Paddon & Hanson, 2000; Perfetti & Sandak, 2000; Sterne & Goswami, 2000; Transler et al., 2001;
Transler & Reitsma, 2005), limited syntactic knowledge and skills (Deal & Thornton, 1985; Miller, 2000, 2005a,
2006b, 2009, 2010; Miller et al., 2013), limited vocabulary, and poor knowledge and experience about the
world (Allington & Cunningham, 2007; Amedieu et al., 2010; Calisir & Guler, 2003; Glldenoglu, 2012; Hiebert,
2009; Kendeou & Vanden Broek, 2007; Tarchi, 2010).

Studies often highlight that students affected by hearing impairment exhibit poor performance in reading
and reading comprehension skills due to their poor language skills, which in turn adversely affects their
academic performance (Girgin, 1997; Issacson, 1996; Picard, 2001; Roberts, 2000; Tufekgioglu, 1992). Glizel
(1998) further suggests that students who demonstrate poor performance in reading comprehension skills
also exhibit little interest in lesson content. These students have difficulty grasping the message conveyed in
written course materials, and they thus have problems achieving academic success (Moates, 2000).

Studies on hearing impairment revealed that 3 out of 5 high school students graduated with reading skills
equivalent to those at the elementary school level (Chamberlain & Mayberry, 2000; Center for Assessment
and Demographic Studies, 1993). Furthermore, it has been documented that hearing-impaired students
graduate with poor performance in speaking and academic skills (Pfeiffer, 1997). Consequently, it may be
inferred that hearing-impaired students might encounter difficulties with reading comprehension that place
them at a greater academic disadvantage in their schooling compared to their hearing peers (Allen, 1986;
Harris & Beech, 1995; Traxler, 2000).

While various definitions for reading skill have been proposed in the literature (Gough & Tunmer, 1986;
Lewis & Doorlag, 1983; Ross, 1976), a definition for reading skill, in its most functional form, is a process
whereby the reader decodes the words within the text, then makes sense of these words by associating them
with his/her vocabulary, previous knowledge, and experiences, and ultimately comprehends the intended
message by analyzing the sentences constructed from words s/he has made sense with the context of their
syntactic features (Guldenoglu et al., 2015). Based on this definition, one can say that deficiencies that may
occur in one or more of the domains such as analysis, lexical knowledge, knowledge and life experiences,
syntactic knowledge, and skills will lead to problems in the reading skills of students with hearing
impairments.

The extant body of literature on the topic underscores that the reading comprehension skills of hearing
impaired students are impacted by their deficiencies in word processing skills (Dyer et al., 2003; Mcquairre &
Parrilla, 2009; Paddon & Hanson, 2000), syntactic knowledge and skills (Miller, 2000, 2010), lexical knowledge
(Amedieu et al., 2010; Tarchi, 2010), and world experiences (Amedieu et al., 2010; Guldenoglu, 2012).

2



Giinhan & Giildenoglu — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(1), 2024, 1,32

Word processing skill refers to the ability to decode words and make sense of these analyzed words
(Guldenoglu et al., 2012; Kargin et al., 2011). The research focused on word processing skills and indicated
that students with hearing impairment struggle more in the sense-making step compared to the decoding
skill (Jackson et al., 1997; Miller, 2000; Miller et al., 2013). The poor syntactic skills of hearing-impaired
students are another factor contributing to their reading comprehension skill deficit (Glldenoglu, 2012). The
research in the literature highlights that individuals with hearing loss exhibit a lack of attention towards
syntactic structures in texts while reading, leading to a comprehension deficit (Glildenoglu, 2012; Yurkowski
& Edwoldt, 1986).

Other factors that hinder the reading comprehension performance of students with hearing impairments
include the fact that they have limited vocabulary (Amedieu et al., 2010; Tarchi, 2010), as well as their limited
knowledge and experience of the world (Amedieu et al., 2010; Glildenoglu, 2012). Research emphasizes that
readers make sense of the text they read more easily thanks to their knowledge and experience on the subject
(Cunningham & Allington, 2007; Pressley et al., 1992). Furthermore, research on the reading skills of hearing
impaired readers has shown that they are able to decode words at a similar level to those of hearing peers.
But they have deficiencies in making sense and finding the semantic connections between words, which is
explained by their limited vocabulary (Kargin et al., 2011; Miller, 2011, 2012; Miller & Abu Achmed, 2010;
Miller & Clark, 2011).

To reveal the reading comprehension performances of individuals with hearing impairments, it is
necessary to assess their skills, such as decoding and syntactic, and determine their performance in these
skills. Both formal and informal assessment methods can be used to determine the performance of hearing
impaired readers in reading comprehension. Formal assessment is a structured assessment method involving
the use of standardized tests with preestablished norms or grading criteria for the assessment of scores and
results (Wortham & Hardin, 2012). Nevertheless, the scores derived from formal tests do not provide insights
into aspects such as the use of phonics, syntax, construction of meaning, and reading strategies employed by
students with hearing impairments; hence, these scores may not serve as a clear indicator of reading
comprehension skills (Nelson, 2008). Informal assessment, however, refers to a method of evaluating the
student’s performance based on their own performance (McAfee & Leong, 2012). This provides insight into
their reading and reading comprehension performance. Informal assessment tools used to determine the
reading and reading comprehension performances of hearing impaired individuals include criterion-
referenced tests, interviews, observation, self-assessment, product portfolios, and informal reading inventory
(Uzuner, 2008a).

In Turkey, hearing-impaired students receive education either in classrooms where inclusive education
practices are carried out or in segregated schools designed for this group of disabled students. A review of
the educational programs implemented in such schools shows that they are typically designed for students
with normal development. Nevertheless, the inclusion of hearing-impaired students in the general education
programs developed by the Ministry of National Education, Board of Education appears to be a contentious
matter. Some studies on this topic criticize the inclusion of hearing-impaired individuals in general education
programs (Pfeifer, 1997; Tassel, Baska et al., 1999), while others advocate for their education within the
framework of general education programs (Batu, 1998; Fisher et al., 1999; McGarvey & Morgan, 1996;
Moores et al., 1995) and thus, students can be well prepared for their future lives and enhance their academic
skills by upholding the principle of equal opportunity in education (Pfeifer, 1997; Tassel et al., 1999).
According to the Pfeifer’s study (1997), hearing-impaired individuals who are educated in education programs
designed for individuals with normal development are unable to progress in their lessons and may even
graduate from their schools with limited acquisitions in literacy and communication skills. Moreover,
criticisms include the fact that information on providing experiences is limited in general education programs
(Tassel, Baska et al., 1999) and their assessment methods are not suitable for the individual characteristics of
hearing impaired students (McGarvey & Morgan, 1996).

Teachers working with hearing impaired students develop individualized education curricula in order to
tailor the curriculum to their students’ levels (Fisher et al., 1999). These children are known to be able to
acquire reading and writing skills like their peers with normal development, but more time may be spent in
the acquisition stages of reading and writing skills (Girgin, 1987; Schirmer, 2000; Tiifekcioglu, 2007).
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Considering that hearing-impaired children can learn literacy by going through the stages as typically
children with normal development go through, albeit completing these stages at a later time than children
with normal development (Sarikaya & Uzuner, 2013), and as a result, educators who provide reading
education by adhering to the general education program spend extra energy and time for various
arrangements (Sarikaya & Uzuner, 2013), an education program to be designed specifically for hearing-
impaired students can be thought to be beneficial for educators as well as children with hearing loss. Studies
indicating this need stand out in the relevant literature (Glirgtir, 2001; Sarikaya, 2011; Tassel-Baska et al.,
1999).

Looking at the existing body of world literature, the finding that students with hearing loss show poor
performance, especially in the comprehension aspect of reading compared to their hearing peers, draws
attention (Perfetti & Sandak, 2000; Traxler, 2000). However, a review of recent studies on hearing impaired
students in our country (Girgin, 2005; Karasu et al., 2012, 2015; Uzuner et al., 2005) shows that these studies
mostly address the evaluation and support of the reading and reading comprehension skills of hearing
impaired students and are insufficient to explain what causes the difficulties faced in reading and reading
comprehension skills.

Given that reading comprehension is a prerequisite skill for all academic processes, it is crucial to
thoroughly identify the specific reading comprehension deficits that hearing-impaired students face,
understand the reasons for these deficiencies, develop solutions for the deficiencies and implement
necessary educational measures. As a result, it is necessary to ascertain the views of educators, who are at
the heart of the educational process and who are responsible for imparting and promoting reading skills.
Hence, this study aims to investigate the difficulties faced by students with hearing loss in reading
comprehension skills based on the opinions of educators working in schools for the hearing impaired. In the
study, answers to the following questions were sought regarding this overarching aim:

1. What are the teachers’ general views on the importance of reading comprehension skills in general?

2. What are the teachers’ opinions on the process of teaching reading comprehension skills to the hearing-
impaired learners?

3. What are the teachers’ opinions on the problems that they encountered in teaching reading
comprehension to the hearing-impaired learners and the solutions to these problems?

4. What are the teachers’ expectations from stakeholders and experts to overcome the difficulties
experienced?

Methods
Research Model

This study, which aims to examine the difficulties students with hearing loss face in their reading
comprehension skills based on the opinions of educators working at schools for the hearing impaired, used
the semi-structured interview technique, one of the qualitative research methods. Qualitative research refers
to a type of research in which the researcher collects data through a variety of methods, such as observation,
interview, and document analysis, and follows a qualitative process to determine perceptions and events
from a realistic and holistic perspective in natural settings (Yildirrm & Simsek, 2013). Studies that employ
qualitative research methods can obtain detailed data through techniques such as participant observation,
field notes, observation, interview, examination of personal documents, and official records (Bogdan &
Biklen, 1992). ‘Semi-structured Interview Technique’, a sort of interview, was preferred as a data collection
method in this study to fully ascertain the participant teachers’ feelings, thoughts, and opinions.

The researcher develops the questions in advance for the semi-structured interview type, which is more
flexible than the structured interview type, and can alter the interview's flow with sub-questions. The
interviewee, thus, can offer a more thorough and elaborate answer to the posed question. If a participant’s
answer to a question in the semi-structured interview form already contains the answer to another question,
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that question is not asked again throughout the interview. The semi-structured interview type is considered
more appropriate for research in the area of educational sciences due to its ability to allow a certain degree
of standardization and flexibility (TGrnikli, 2000).

Teachers Participating in Research

There are various sampling techniques preferred in order to determine the study group in studies using
the qualitative research method. The purpose of purposive sampling, which is one of these techniques, is to
ensure that the selected individuals can provide sufficient information about the research topic. Purposive
sampling also offers flexibility to researchers in determining the number of individuals to be interviewed
(Patton, 1990).

The criterion sampling method, one of the purposeful sampling types, was preferred when determining
the group to be interviewed in the study. The basic tenet of criterion sampling is to consider all cases that
meet the specified criteria (Yildirnm & Simsek, 2013).

The following criteria were established in accordance with the criterion sampling technique adopted in
this study: teachers who would be willing to participate in the interview sessions should have a minimum of
three years of experience in the field of hearing impairment, be actively engaged in teaching literacy,
voluntarily participate in the study, and have seniority years that differ from one another. Prior to the
interviews being conducted, each teacher selected by the school administration was asked to fill out a
prepared demographic information form. This allowed for determining whether the teachers met the
required criteria. Table 1 provides the demographic characteristics of the teachers interviewed.

Table 1

Characteristics of Teachers Interviewed

Code Field Experience (Years) Age Gender
Name

NiHAN Special Education 14 38 Female
NEVIN Hearing Impaired 9 35 Female
iLHAN Hearing Impaired 10 34 Male
NURI Hearing Impaired 26 51 Male
AHMET Hearing Impaired 23 46 Male
SERKAN Special Education 5 31 Male
ILKNUR Hearing Impaired 3 26 Female
PELIN Hearing Impaired 11 36 Female
SERDAR Special Education 3 25 Male
HIDAYET Hearing Impaired 6 30 Male

Creation of Interview Questions

In order to gather data for the research objectives, a semi-structured interview questionnaire and a
demographic information form encompassing the teachers’ professional-personal information were
designed. In developing the semi-structured interview questions; domain knowledge pertaining to hearing-
impaired students was utilized (Guirgir, 2001; Karasu et al., 2012; Sarikaya, 2011), the sections of the current
MoNE Turkish curriculum concerning reading comprehension skills were examined, and the opinions of
experienced researchers working in the field of hearing impairment were gathered.

Once the interview questions were drafted, they were put in order in a manner that ensured the
coherence, the research objective was explained, and a pilot interview with a teacher was held. During the
interview, the questions were specifically addressed to the teacher as written and digitally recorded using a
digital voice recorder, and then the recorded interview was transcribed. Finally, the adequacy of the data
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collected for the research questions, and the clarity and comprehensibility of the questions for teachers were
evaluated. Any required modifications were then made to the interview questions. The interview form had a
total of 18 questions, consisting of 14 main questions and 4 sub-questions associated with a particular topic.

Data Collection

The research interviews were carried out in 2016 with 10 classroom teachers working at Kemal Yurtbilir
Primary School for the Hearing Impaired in Ankara province, based on the principle of voluntariness and by
signing a pre-prepared consent form. The research data were obtained by recording with a voice recorder
inside the teachers’ own classrooms. Each interview, ranging from 25 to 34 minutes in duration, was encoded
to exclude the real names of the teachers interviewed.

Data Analysis and Reliability Study

The research data were analyzed utilizing the inductive method, which is described as discovering the
concepts underlying the data and the connections between these concepts via coding (Yildirrm & Simsek,
2013). When using the inductive method in studies, categories and themes are established by looking at the
diversification of the data. The established categories and themes serve as the fundamental basis for defining
the finding or theory (Batu, 2000; Devers & Frankel, 2000; Stratkotter, 2000; Yildirnm & Simsek, 2013).

The interviews recorded in the one-on-one interviews were numbered one by one and then transcribed
into written text by the researcher as the teachers’ voices without any changes. Three recordings were non-
selectively picked out from the transcribed recordings and listened by a separate expert in the area of special
education to verify the consistency between the written text and the audio recording. A Descriptive Index
was added on the left side of the interview form, Interviewer Comments were placed on the right side, and
General Comments were positioned at the bottom of the page. The purpose here is to facilitate the
researcher’s analysis of large amounts of data. Finally, these written documents were brought together on
the computer, and each page was assigned a page number.

Qualitative research guidelines recommended that two separate specialists analyze the records to ensure
the reliability of the data gathered from the interviews (Kvale, 1996). To conduct the reliability study, a
volunteer expert working in the field of special education was determined in addition to the researcher.
Among the recordings, 3 of them, which would meet at least the 20% requirement, were randomly selected
and given to the expert together with the transcripts without the Descriptive Index, Interviewer
Interpretation and General Comment sections. The expert listened to these selected recordings
independently and filled in his/her own Descriptive Index and Interviewer Comment sections. Reliability was
calculated by dividing the number of codings with consensus in the interview coding key by the sum of the
codings with consensus and disagreement, and then multiplying the result by one hundred. No changes were
made at the points where there was consensus, and the situations where there was disagreement were
reviewed again and a consensus was reached. At this stage, the average inter-rater reliability was calculated
as 87%. According to Miles and Huberman (1994), 80% inter-rater agreement is considered sufficient.

After the reliability study of the research was completed, the data were analyzed by inductive analysis
(Yildirnrm & Simsek, 2013). Each interview was analyszed and themes were determined, and sub-themes
belonging to these themes and codes in the sub-themes were created together with their frequencies. After
the data analysis, findings consisting of a total of seven themes were obtained.

Results

1. The Importance of Reading Comprehension Skills

Table 2 shows the findings on the importance of reading comprehension skills, the first theme identified
in the research. They were divided into three sub-themes: the importance of reading comprehension skills
for involvement in educational processes, academic achievement, and participation in social life.
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Table 2

Subthemes Regarding the Importance of Reading Comprehension Skills

Sub-Themes Codes Frequency (f)
No involvement 7
The amount of input increases through
The Importance for . .
. reading comprehension 4
Involvement in . -
. Developing the ability to  work
Educational Processes .
independently 3
One-way knowledge transfer 3
Prerequisite skills in all courses 5
Poor reading comprehension leads to low
The Importance for academicachievement 5
Academic Success No progress in levels of education 3
Most of the program acquisitions include
reading comprehension skills 1
Cannot maintain his/her life independently 6
Importance for May have problems with social acceptance 3
Participation in Social There are rules to be followed in social life
Life situations of vital importance 2
Vital situations 1

As shown in Table 2, teachers who participated in the research expressed reading comprehension as
an important skill for involvement in educational processes. The interviewed teachers stated that the
students who struggle with reading comprehension will be less likely to participate (f=7). One of the
teachers remarked that ‘...reading comprehension is a very important skill for them. Hence, in all education
and training processes, e.g,. writing, it is an essential part, if the student is insufficient in comprehension,
he/she will not be able to follow the activities in the classroom.

On the other side, the participants expressed a different opinion that reading comprehension is an
important prerequisite skill for academic achievement (f=5). One teacher expressed her opinion on this
matter as follows: “Science, Social, all of them are the same, even if mathematics is visual, if she does not
understand what she reads while solving a problem, let’s say, ‘Ayse had 5 apples, she got 3 more from her
sister, i How many apples did she have?’ Here, if she does not know that ‘more’ means the sum of i, the
child cannot solve the problem.

The teachers also emphasize the importance of reading comprehension as a skill for social
involvement. Namely, individuals who lack independence in this skill are negatively affected in various
ways in social life. One of the teachers who stated that these individuals may face problems with social
acceptance in social life (f=3) shared her thoughts with the following statements: “In other words, being
able to read a message from a friend, being aware of it, is very related to being accepted by their peers or
the social environment in which they live.”

2. Problems Faced by Hearing Impaired Students in Reading Comprehension Skills

The sub-themes identified in the study related to the problems experienced in reading comprehension
skills are given in Table 3.
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Table 3

Subthemes Related to the Problems Experienced by Hearing Impaired Students in Reading Comprehension
Skills

Sub Themes Codes Frequency (f)

Poor language and communication skills 7
Student reluctance

Poor reading skills

Attention and memory problems
Limitations in equipment and its use
Degree of hearing loss and multiple
disabilities

Insufficient utilisation of support services 2

Problems Arising from
the Student

w w wu o

Weakness in teacher competences
Limitations related to teaching
Lack of co-operation

Lower motivation

Problems Arising from
the Teacher

NN U O

The curriculum is not designed according
to the needs of hearing impaired students 6
Insufficient opportunity to learn by doing
and experiencing 3
The curriculum is not suitable for every
student 1
The curriculum does not address all senses 1
Inadequacy of the practice content in the
curriculum 1

Problems Arising from
the Curriculum

Inadequate materials provided
Problems Arising From Problems arising from the material
Training Materials Books are not suitable for student levels
Monotonous materials
Not giving enough space to visuals in the
books 1

= W wo

Participant teachers shared the view that hearing impaired students have problems in reading
comprehension skills due to a number of student-related reasons. One of the frequently emphasised
issues in this regard is that these students have poor language and communication skills (f = 7). In this
regard, a teacher said, ‘We think in line with the words we have in our minds. ii. Today, let’s take the
example of a hearing-impaired child in the fifth grade, the maximum number of words he knows is 100.
100 in the fifth grade. Maybe the number of words some children know is not even 100...".

The interviewed teachers also mentioned some teacher-related problems in their explanations. One
of them is the finding that teacher competence is limited (f=6). A teacher shared his/her opinion on the
subject with the statement, ‘Of course, there can be burnout syndrome, mostly in teachers, as well as
professional inadequacy... those who do not have sufficient formation in our profession...” .

Furthermore, teachers stated that inappropriate education curriculum was one of the reasons for the
problems. In this regard, the finding that the curriculum was not prepared according to the needs of
hearing impaired students (f=6) stands out. A teacher who participated in the interview said, ‘It is also the
curriculum itself. At the moment, we are normally presented with the normal curriculum in a hearing
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impaired school. | mean, whatever the child who goes to a normal school will learn, the child here will learn
verbs, voice in verbs, there are so many abstract things like that, I’'m talking in the field of Turkish, he/she
will learn proper nouns, but think for yourself, how can you explain the difference between a proper noun
and a genus noun to a hearing impaired child?”.

Finally, the finding that there are some problems arising from educational materials stands out as a
contradictory situation in teacher statements. While some of the teachers argued that the educational
materials were inadequate (f=6), others stated that there were no problems arising from the materials

(f=3).

3. Teaching and Assessment

The findings of the third theme of the research are given in Table 4 as two sub-themes: teaching and
assessment.

Table 4

Sub-themes Related to Teaching and Assessment

Subthemes Codes Frequency (f)
Guessing with visuals 4
Animating what is read 3

Making recall of previous knowledge by
bringing it to the agenda
Teaching Peer support
Question and answer
Teaching using real objects
Teaching by providing experience
Free reading
Sound-based teaching

Question and answer
Drama-animation

Assessment Written exam
Giving words, sentences or texts and
drawing pictures
Assessing  comprehension  with  sign 2
language

A P NP PP NMNNMNNMNN

N

The teachers who took part in the study provided various explanations for teaching reading
comprehension skills to students with hearing impairments, as well as assessments of these skills.
However, the point that draws attention here is that several teachers gave opinions on reading education
rather than teaching reading comprehension.

When asked how they teach reading comprehension, teachers responded that they prefer the method
of predicting using visuals (f=4). Regarding this, one teacher expressed his/her opinion as follows, ‘With
the method we call the card method... we go to the training with cards, or there may be sequential cards
there.’ Teachers also reported that they used methods such as visualizing what was read (f=3), and making
reminders by bringing up previous knowledge (f=2).

The interviewed teachers stated that they generally used question-answer (f=7) and drama-animation
(f=4) methods to assess reading comprehension. In this regard, a teacher said that ...we ask them to
dramatize a sentence. As an example, we gave the sentence, ‘Ali open the door.” What is the meaning of
the sentence ‘Ali open the door’? If the child proceeds to open the door, then it indicates that he/she has
understood the sentence.
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4. Solutions to the Problems Encountered in Teaching Reading Comprehension Skills

Table 5

Subthemes for the Solutions to Problems Encountered in Reading Comprehension Instruction

Subthemes Codes Frequency (f)
Simplification/simplification of the content in

Solution to the the program 9

Problems with Reading Individual education and goal setting

Comprehension according to IEP 6

Instruction Family support 5
Utilizing different resources 3
Subject review 1

The teachers who participated in the study said that when problems arise in teaching reading
comprehension skills, their primary approach is to simplify the subject by simplifying the curriculum
content (f=9). One of the teachers who participated in the interview stated the following about simplifying
the curriculum content: “We simplified the curriculum for ourselves, straightforward questions and texts,
apart from that, we included fruits, animals, family members as well as word and verb exercises.

Furthermore, among the research findings, it is noteworthy that teachers frequently resorted to
individualized education and setting goals according to the IEP (f=6) and family support (n=5) in cases
where they had problems.

5. Recommendations and Expectations for Other Teachers

Table 6

Recommendations and Expectations for Other Teachers

Subthemes Codes Frequency (f)

Interaction and sharing between teachers 6
Hearing impaired students follow the
Recommendations and learning sequence of students with normal
Expectations for Other development, teachersshould teach taking

Teachers this into account 2
They should provide education according
to students’ needs 1

Among the research findings, the view that teachers should improve themselves professionally (f=6)
was frequently expressed in relation to expectations from other teachers. One of the teachers who
participated in the interview expressed his/her thoughts about this with the following statement: “There
are other branch teachers working in this school with us, they are trained only in their own fields, whether
it is painting or music, they come here, they should at least have some information about hearing
impairment, they should learn.

In addition, a teacher who expressed the opinion that there should be more interaction and sharing
between teachers (f=3) said, “l think we should increase the i1 activities in terms of professional interaction
and sharing, because unfortunately this is something we currently allocate insufficient effort to. Neither
of us is required to do a novel task. Instead, we should inform our friend in the next class about what we
did, including our unpleasant experiences. These are all the assets that our institution has accumulated.
You should share something you did right or wrong with your colleague.’
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6. Recommendations and Expectations for the Ministry of National Education

Table 7

Recommendations and Expectations for the Ministry of National Education

Subthemes Codes Frequency (f)
Appropriate curriculum program should be
developed 10
Provide appropriate materials 5
Recommendations and Equipped personnel should be appointed 4
Expectations for the Family training 2
Ministry of National Two teachers in classrooms should be
Education reintroduced 2
Vocabulary Lesson should be added to the
program 1
Early diagnosis 1

The interviewed teachers expressed their expectations and recommendations for the Ministry of
National Education, citing different grounds. The striking point here is that all of the interviewed teachers
underlined the need for developing a separate educational program for students with hearing
impairments f=10). A participant expressed his opinion on the matter, adding that ‘...and in terms of
curriculum, | think it would not be a problem to develop a tailored curriculum for students with hearing
impairments.

In addition to the separate curriculum program that should be designed for the hearing impaired,
teachers shared a variety of expectations and suggestions, including the provision of appropriate
materials (f=5), the appointment of well-equipped personnel to schools for the hearing impaired (f=4),
and the resumption of the dual teacher practice in classrooms (f=2).

7. Expectations

In the last theme in which the research findings were presented, teachers shared their different
expectations regarding the elimination of the problems faced by students with hearing impairments in
reading comprehension skills. These are presented in Table 8 as three different sub-themes: expectations
from school administration, expectations from students’ parents, and expectations from universities.

When questioned about their expectations from the school administration, some teachers responded
that they held no such expectations from the school administration (f=4), while others stated that they
had some requests from the school administration. One of these requests was that the school
administrations furnish financial assistance for the upkeep of students’ hearing aids. Regarding hearing
aids, one of the teachers interviewed stated: “I mean, children’s hearing aids break down at school. Of
course, these are common occurrences; the simplest example is when the battery runs out, the device
fails, or the cables break. You offer them, but they don’t arrive in a week, and you don’t get results within
a week. Occasionally, you cannot get results in a month. For example, we may request technical support
in schools for hearing impaired students. An administrative decision should be made, and resources
should be allocated for them’.

During the interviews, the teachers additionally expressed that they had certain requests from the
students’ parents. The majority of participants (f=6) stated that parental support for the process can be
achieved through constant communication with the teacher and exhibiting a cooperative demeanor. With
respect to this matter, one of the teachers asserted, “Since this is a more critical issue for our students, it
is imperative that the parents collaborate with the teachers rather than merely sending the child to school
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and say, ‘Okay, | fulfilled my duty, | provided lunch when he/she came home from school, | put him/her to
bed at night, the job is done.
Table 8

Subthemes Regarding the Importance of Reading Comprehension Skills

Subthemes Codes Frequency (f)
No expectations 4

Expectations from Maintenance of hearing aids 2

School Administration They must be understanding 2
Providing material support 2
Improving family-school dialog 1

Ensuring continuous communication and

Expectations from cooperation with the teacher 6
Student Parents Supporting the child’s academic needs at
home 5
More attention to the child 3
The child should not be neglected 1
Providing family training 4
Expectations from Training well-equipped teachers 2
Universities Ensuring cooperation between MoNE,
universities and schools 2
Having a sign language course in the
curriculum 2
Material development 1
No expectations from universities 1

Finally, teachers articulated various expectations from universities with different rationales. Some
teachers (f=4) asserted that families should be educated to overcome difficulties with reading
comprehension skills. In order to address this issue, a teacher suggested that universities should provide
assistance for family education: “I believe family education is very important for students with disabilities.
Universities, especially those in Ankara, are very... There are numerous universities that provide special
education, nonetheless, | believe something can be done for these families. Two teachers expressed an
expectation that reading courses offered at universities are inadequate and have suggested that other
arrangements be established to address this issue.

Discussion and Conclusions

The research included participants who assessed the importance of reading comprehension skills in
terms of academic achievement and involvement in educational processes. Accordingly, teachers mostly
stated that students who struggle with reading comprehension skills often face challenges in acquiring
program acquisitions, failing in academic processes, and engaging in educational processes. Teachers
asserted that students with hearing loss who struggle with reading comprehension start to get bored after
a while, lose interest in the lesson, and hence are unable to actively engage in educational processes.
These views of the teachers can be explained by the Mathew effect (Stanovich, 1986). According to the
Mathew effect, students who do not get a good start in reading cannot enjoy reading, and their motivation
for reading decreases because they cannot demonstrate successful reading and reading comprehension
performance (Aunola et al., 2002; Pfost et al., 2012).

Teachers stated that the course content becomes more challenging as the school level progresses.
Hence, it is crucial for students to keep up with the curriculum in order to succeed in exams. Consequently,
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students with poor reading comprehension skills will likely encounter ongoing problems in their academic
processes in the following years. In parallel with this view, research has demonstrated that students with
hearing loss complete their school life with reading comprehension skills equivalent to those of the fourth-
grade level (Center for Assessment and Demoghrapic Studies, 1993; Chamberlain & Mayberry, 2000;
Conrad, 1979; Holt, 1993; Marschark & Harris, 1996). Research done in the US assessed the reading skills
of 18-year-old hearing impaired students, and found that only 3% of these students had a similar level of
performance in reading skills with their peers (Center for Assessment and Demographic Studies, 1993).

Upon examining the participant’s opinions, it is possible to conclude that issues with reading
comprehension skills caused by hearing loss will emerge as a problem in all academic life, and individuals
who face this condition will be substantially impacted. Students with hearing impairments, for example,
must compete with their hearing peers in significant exams like LGS and YKS, which are high-stakes tests
for high school and university entrance exams. This is because hearing impaired students also take these
exams together with their hearing peers, unless they have a mental disability. Based on research
evidence, reading comprehension skills have an undeniable importance in all academic fields and are the
strongest predictors of educational achievements (Gough & Tunmer, 1986; Tunmer, 2008). In this regard,
while teachers are aware of deficiencies in reading comprehension due to hearing impairment and
acknowledge that existing problems can adversely affect students’ educational processes; it should be
considered that they should use different educational practices with proven effectiveness when working
with groups with hearing loss. Teachers are aware of the importance of this skill for students, but the
problems related to it persist.

Teachers have shared different opinions on student-related difficulties with reading comprehension
skills. Regarding these difficulties, the majority of teachers claimed that individuals with hearing loss have
deficits in language and communication skills, which lead them to experience various problems in the
acquisition of reading skills. Looking at the performance of hearing-impaired readers in reading
comprehension skills, it is argued that these readers struggle with reading skills, particularly in reading
comprehension, due to their hearing loss and resulting linguistic deficits (King & Quigley, 1985). Three
main factors are emphasized in the literature regarding the reasons for the deficiencies of hearing
impaired readers in reading comprehension skills. These are; limited phonological knowledge and skills
used during word processing (Charlier & Leybaert, 2000; Dyer et al., 2003; Hanson & Fowler, 1987; Hanson
& McGarr, 1989; Miller, 1997, 2006a, 2006b; 2007; Sutcliffe et al., 1999; Transler et al, 1999), limited
syntactic knowledge and skills (Miller, 2000, 2005a, 2006b, 2010a, 2010b; Quigley et al., 1977; Webster,
1986), and deaf readers’ limited knowledge and experience of the world (Ceci, 1996; King & Quigley,
1985).

Teachers have also noted that students with hearing loss have linguistic and communication skill
deficits, which leads to an inadequate vocabulary and has a negative impact on their communication skills
in other settings, as well as their life experiences and ability to transfer these experiences to other settings.
Therefore, teachers must implement a variety of additional interventions to improve students’ language
and communication skills. Teachers’ interventions could include providing sign language support for
appropriate students, using verbal language and sign language together if necessary, preferring verbal
language for children with mild hearing loss, and implementing vocabulary-building practices.

The participants in the study emphasized that individuals with hearing loss have problems with suffix
knowledge in words and their usage, that they are inadequate in verbal language, and more importantly,
that they cannot concretize words belonging to abstract concepts when they read them, preventing them
for making sense even if they analyze the text. Girgin’s study (1997) revealed that while hearing-impaired
students could read and make sense of word roots, they struggled to comprehend the words with
construction suffixes and inflectional suffixes.

The teachers who participated in the research put forward teacher-related issues, such as teachers’
professional inadequacy, burnout, inexperience, and lack of familiarity with the field of special education
among the educators responsible for branch courses. Many teachers reported that they used the wrong
methods and practices in teaching reading comprehension skills. These statements are consistent with
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the view that mastery of the field is the key to bringing the educational outcomes of children with hearing
loss to the desired level (Kluwin & Moores, 1985).

Teachers evaluated several issues arising from the educational program in terms of hearing-impaired
students. The majority of teachers expressed their dissatisfaction with educational program adopted in
schools for the hearing impaired was not adequately tailored to these students. The teachers noted that
the current curriculum is not appropriate for the students’ level, since children often fall behind in
following the curriculum, and the curriculum does not consist of acquisitions appropriate for the children,
but rather complex and abstract acquisitions. According to literature on the topic, hearing-impaired
children who are educated via current education programs cannot make academic progress, and more
importantly, end their schooling with poor academic and communication skills (Pfeifer, 1997).

The teachers who participated in the research provided varying justifications for teaching reading
comprehension. Some teachers reported using visuals to promote reading comprehension, while others
reported animating read text by using materials in the classroom setting. Some teachers also said that
they brought up previous knowledge while teaching reading comprehension. During the interviews, the
participant teachers explained that they generally benefit from the methods that are considered
important in teaching reading comprehension, however, when combined with the opinions that the
problems persist, it comes to mind that they do not actually put the mentioned methods into practice.

Furthermore, several teachers, when asked about their approach to teaching reading comprehension,
said that they use a phonics-based reading method and encourage class-reading activities. These practices
suggest that some participants lack an understanding of the distinction between decoding skills and
reading comprehension skills. Similarly, in the study done by Girgin (1997), it was observed that teachers
characterized reading as the process of students’ analyzing. Given that some teachers’ instruction, which
involves a lack of clarity in important concepts, will result in a decline in the quality of reading education
provided to students with hearing impairments, it can be concluded that progress in the specific skills
being targeted will not be satisfactory.

In terms of the assessment of reading comprehension skills, teachers stated that they asked questions
about the text content and had them act it out. It is assumed that when these techniques, which are
proven to be effective, are applied appropriately, student performance will be fully assessed.
Furthermore, several participants stated that they utilized classical exams to assess the students, but that
they may perform inadequately due to their writing skill deficits. The reason that hearing impaired
students cannot be fully assessed owing to the inadequacy of the assessment methods in the general
education program (McGarvey & Morgan, 1996) backs up the teachers’ statements. In fact, from this
perspective, it is debatable whether students with hearing loss who have problems writing should still be
subjected to written exams.

When asked how they handled challenges during reading comprehension teaching, teachers provided
generally similar answers. In general, the opinions expressed were that the curriculum should be tailored
to the students’ level. In parallel with this view, many studies in the literature emphasize that the
curriculum in the education of students with disabilities should be tailored to the students’ needs because
the primary goal is to improve the content comprehension (Fisher et al., 1999; Gersten & Baker, 1998;
Lytle & Rovins, 1997).

During the interviews, teachers articulated their expectations from the Ministry of National Education,
universities, school administration, and fellow teachers. Evidently, these expectations primarily center on
the design of a novel educational curriculum specificially tailored for students with hearing loss. Several
studies underscored that the existing educational curriculum lacks sufficient considerations for individual
differences; it consistently requires simplification and adaptations, and a novel educational curriculum is
required for students with hearing loss (Gurgir, 2001; Sarikaya, 2011). Furthermore, most teachers
underlined the significance of professional self-development and recommended that they should update
their knowledge and exchange it with one another so as to exhibit more efficient work performance. On
this basis, it is possible to conclude that teachers are cognizant of their own shortcomings and
requirements. In addition to the general view that teachers’ expectations should be met primarily by
MoNE, universities and stakeholders, it is also believed that many of the scenarios listed in their
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recommendations and expectations are actually their own duties and responsibilities. Forinstance, it can
be argued that teachers should address needs such as material development, adaptation of the education
program through the IEP, communication and collaboration with the family as part of their own duties
and responsibilities.

In conclusion, upon evaluating the findings presented as a whole, it is evident that all participants see
reading comprehension as an essential skill for students’ involvement in educational processes, academic
achievement, and social engagement. Concerning the problems faced in teaching this skill, teachers
mostly described problems with communication and language skills experienced by hearing impaired
children. One of the frequently expressed opinions concerning the problems of children with hearing loss
in the aforementioned skills is that teachers working with hearing impaired groups lack enough
professional expertise in this subject. The fact that the participants in the research generally highlighted
teachers with inadequate field expertise as a justification brings to the forefront the idea that teachers
also consider themselves ill-equipped in this respect. The fact that the various techniques adopted by the
participants while teaching reading comprehension skills to students with hearing loss and assessing
educational outcomes are unrelated to the teaching and assessment of the targeted skill also lends
credence to the researcher’s thoughts.

Besides, another important finding is the teachers’ opinion that the curriculum is unsuitable for
children affected by hearing impairments. According to the research findings, the teachers said that they
simplified the general education program, which they criticized for not being suitable for the students’
level, and that they modified the curriculum to meet the students’ level. When the participants
encountered problems throughout the process, they claimed that they aspired for an individualized
instruction method, but what they did was ineffective considering the time and energy they spent.
However, the teachers stated that the educational materials they used were insufficient and that students
affected by hearing impairment struggled to learn reading comprehension skills for the reasons
mentioned, emphasizing the need for a separate education program tailored to the children’s needs, as
well as appropriate tools and materials. When combined with the findings of previous studies on hearing
impaired students in the literature, it is possible to infer that actions should be taken to address the
aforementioned problems. The teachers who participated in the interview also emphasized the need for
educating competent education staff in the field, as well as the necessity for family education.

The present research has some structural limitations. Since the research data were collected from
qualitative interviews, the research is limited to the number of participants interviewed. In addition, all of
the interviewed teachers work at Kemal Yurtbilir Primary School for the Hearing Impaired in Ankara. To
increase the generalizability of the findings obtained in future research, diverse participants may be
interviewed, information can be collected with other research methodologies, and students with hearing
impairments can be interviewed in order to compare the results of the research.
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Tiirkge Siirimui

Giris

Ozel gereksinimli bireyler; bedensel, zihinsel, duygusal ve sosyal 6zellikleri bakimindan akranlarindan
farkli gereksinimleri olan bireylerdir (Kargin, 2004). Ozel gereksinimli bireyler arasinda bulunan isitme
engelli bireyler ise sahip olduklari isitme kaybinin derecesine gore farkli diizeylerde egitim gereksinimi
olan bireyler olup diger 6zel gereksinimli bireylerde oldugu gibi gesitli d5nlemler ve diizenlemelerle egitim
olanaklarindan yararlanabilen bireylerdir (Kargin, 2004). 573 sayili Ozel Egitim Hakkinda Kanun Hitkmiinde
Kararname ve Ozel Egitim Hizmetleri Yénetmeligi’nde isitme yetersizligi, isitme duyarliiginin kismen veya
tamamen islevini yitirmesinden dolayr konusmayi edinmede, dili kullanmada ve iletisimde guglik
nedeniyle bireyin egitim performansinin ve sosyal uyumunun olumsuz yonde etkilenmesi durumu olarak
belirtiimektedir. Tanimlardan da anlasilacag lizere, isitme kaybi 6grencilerin akademik becerilerinde
sinirliliga neden olmaktadir ve yetersizliklerin gerekli tedbirler alinarak desteklenmesi gerekmektedir.

Alanyazinda isitme engelli bireylerin okudugunu anlama performanslarinda etkili olan faktorlere

bakildiginda, bunlarin sinirli sézciik islemleme (Dyer ve ark., 2003; McQuairre ve Parrilla, 2009; Miller,
1997, 2001, 2002a, b, 2004a, b, c, 2005a, b, 2006a, b, 2010; Miller ve ark., 2013; Nielsen & Leutke-
Stahlman, 2002; Padden & Hanson, 2000; Perfetti & Sandak, 2000; Sterne & Goswami, 2000; Transler &
ark., 2001; Transler & Reitsma, 2005), sinirli s6zdizimsel bilgi ve beceriler (Deal & Thornton, 1985; Miller,
2000, 2005a, 2006b, 2009, 2010), sinirlh s6zcik dagarcigl ve diinyaya iliskin sinirli bilgi ve deneyimleri
(Allington & Cunningham, 2007; Amedieu ve ark., 2010; Gildenoglu, 2012; Hiebert, 2009; Kendeou &
Vanden Broek, 2007; Tarchi, 2010) olarak agiklandigi goriilmektedir.
Calismalarda isitme yetersizliginden etkilenen 6grencilerin dil becerilerindeki sinirhliklarindan kaynakh
olarak okuma ve okudugunu anlama becerilerinde sinirli performans gosterdikleri, buna bagh olarak da
akademik performanslarinin olumsuz yonde etkilendigi siklikla belirtiimektedir (Girgin, 1997; Issacson,
1996; Picard, 2001; Roberts, 2000; Tifekgioglu, 1992). Gizel'e (1998) gore ise okudugunu anlama
becerisinde sinirh performans sergileyen 6grencilerin ders igeriklerine karsi ilgileri de sinirhdir. Bu
ogrenciler yazili ders materyallerinde verilen mesaja ulasmakta giicliik yasamakta ve dolayisiyla akademik
basarlyi elde etmekte sorun yasamaktadir (Moates, 2000).

isitme yetersizligini konu alan calismalarda lise égrencilerinin 5’te 3’tiniin ilkokul diizeyi okuma
becerileriyle okullardan mezun olduklari ifade edilmektedir (Center for Assessment and Demographic
Studies, 1993; Chamberlain & Mayberry, 2000). Bunun yani sira isitme yetersizligi bulunan 6grenciler
konusma ve akademik becerilerde de sinirli performansa sahip olarak mezun oldugu ifade edilmektedir
(Pfeiffer, 1997). Sonug olarak, isiten akranlara kiyasla isitme engelli 6grencilerin karsilastigi okudugunu
anlama glicliklerinin akademik anlamda daha dezavantajl bir egitim hayatina yol actigi distndlebilir
(Allen, 1986; Harris ve Beech, 1995; Traxler, 2000).

Alanyazinda yapilan farkli tanimlarin yaninda (Gough & Tunmer, 1986; Ross, 1976; Lewis & Doorlag,
1983), okuma becerisi en islevsel haliyle; Okuyucunun metin icerisinde bulunan soézclkleri ¢6ziimledigi,
ardindan bu kelimeleri sdzclik dagarcigi, onceki bilgi ve deneyimleri ile bagdastirarak anlamlandirdigi,
anlamlandirdigi sozciklerden olusturdugu ciimleleri s6zdizimsel o6zellikleri baglaminda analiz ederek
verilmek istenen mesaja ulastigl bir sire¢ (Glldenoglu vd., 2015) olarak tanimlanmaktadir. Yapilan
tanimdan yola ¢ikarak ¢oziimleme, sozclik bilgisi, hayata dair bilgi ve tecriibeleri, s6zdizimsel bilgi ve
beceriler gibi alanlarin birinde ya da birkaginda olusabilecek sinirliliklarin isitme yetersizligi olan
ogrencilerin okuma becerilerinde problemlere yol agacagi séylenebilir.

Alanyazinda da isitme engelli 6grencilerin sdzclik islemleme becerilerinde (Dyer vd., 2003; Mcquairre
& Parrilla, 2009; Paddon & Hanson, 2000) s6zdizimsel bilgi ve becerilerde (Miller, 2000, 2010), sdzclik
bilgisinde (Amedieu ve ark., 2010; Tarchi, 2010) ve dlinyaya ait deneyimlerdeki (Amedieu vd., 2010;
Guldenoglu, 2012) sinirhliklarinin okudugunu anlama becerisindeki performansini etkiledigi belirtilmistir.
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Okuma becerisinde sodzcliklerin ¢oziimlenmesi ve ¢éziimlenen bu sozciiklerin anlamlandirilabilmesi
sozclk islemleme becerisi olarak tanimlanmaktadir (Glldenoglu vd., 2012; Kargin vd., 2011). Dogrudan
sozcik islemleme becerisini ele alan arastirmalarda isitme engelli 6grencilerin anlamlandirma
basamaginda ¢oziimleme becerisine gére daha fazla zorlandiklari belirtiimektedir (Jackson vd., 1997;
Miller, 2000; Miller ve ark., 2013). isitme engelli 6grencilerin okudugunu anlama becerisinde yetersiz
olmalarinin baska bir sebebi de sozdizimsel becerilerinin sinirli olmalandir (Gildenoglu, 2012).
Alanyazinda isitme kaybi yasayan bireylerin okuma yaparken metinlerdeki sézdizimsel yapilara dikkat
etmedikleri bu durumun bir sonucu olarak da anlamada yetersiz kaldiklari vurgulanmaktadir (Yurkowski
& Edwoldt, 1986; Giildenoglu, 2012).

isitmenin sinirl oldugu 6grencilerin okudugunu anlama performanslarini sinirlayan diger nedenler ise,
yetersiz sozcik dagarcigina sahip olmalari (Amedieu vd., 2010; Tarchi, 2010) ve dinyaya dair bilgi ve
deneyimlerinin sinirli olmasidir (Amedieu vd., 2010; Gildenoglu, 2012). Arastirmalarda okuyucularin
konuya yonelik sahip oldugu bilgi ve deneyimleri sayesinde okuduklari metni daha kolay anlamlandirdiklari
vurgulanmaktadir (Cunningham & Allington, 2007; Pressley vd., 1992). Ayrica isitme engelli okuyucularin
okuma becerilerinin incelendigi arastirmalarda bu bireylerin ¢éziimleme becerilerinde isiten akranlariyla
benzer performans sergiledikleri ancak anlamlandirma ve sozcukler arasindaki anlamsal iligkiyi bulma
konusunda sinirhlik yasadiklari, bu durumun da onlarin sinirh sézciik dagarcigina sahip olduklari ile
aciklandig1 gorulmektedir (Miller, 2011, 2012; Miller & Abu Achmed, 2010; Miller & Clark, 2011; Kargin
vd., 2011).

isitme engelli bireylerin okudugunu anlamadaki performanslarini ortaya koyabilmek icin sahip olmalari
gereken ¢6zimleme, sdzdizimi gibi becerilerin degerlendirilmesi ve bu becerilerdeki performanslarinin
ortaya konulmasi gerekmektedir Isitme engelli okuyucularin okudugunu anlama becerisine ait
performanslarinin belirlenebilmesi i¢in formal ve informal degerlendirme yontemleri kullanilabilmektedir.
Formal degerlendirme, standartlastiriimis testlere tabi olan, puan ve sonuglarin degerlendirilmesinde belli
sinirlari bulunan yapilandiriimis bir degerlendirme yontemidir (Wortham & Hardin, 2012). Ancak formal
testlerden alinan puanlar isitme yetersizligi bulunan 6grencilerin harf ses iliskisinin kullanimi, sézdizimi,
anlamin yapilandiriimasi ve okumada kullandiklari stratejiler konusunda bilgi vermemektedir, dolayisiyla
aldiklari bu puanlar okudugunu anlama becerisi agisindan net bir gosterge olmamaktadir (Nelson, 2008).
informal degerlendirmede ise dgrenci kendi performansi gergevesinde degerlendirilmektedir (McAfee &
Leong, 2012) ve bu sayede okuma, okudugunu anlama becerilerindeki performanslarina ait bilgi elde
edilmektedir. isitme engelli bireylerin okuma ve okudugunu anlama performanslarini belirlemek amaciyla
kullanilan informal degerlendirme araglari; 6l¢tit bagiml testler, gorisme, gézlem, kendini degerlendirme,
Grin dosyasi ve informal okuma envanteri olarak siralanabilir (Uzuner, 2008a).

isitme engelli 6grenciler Tirkiye’de kaynastirma yoluyla egitim uygulamalarinin yiiriitildGgi siniflarda
veya bu engel grubu i¢in hazirlanmis ayri okullarda egitim gérmektedirler. Bu okullarda kullanilan egitim
programlari incelendiginde ise normal gelisim gdsteren 6grencilere yonelik hazirlanan egitim programlari
oldugu gorilmektedir. Fakat isitme engelli 6grencilerin MEB Talim ve Terbiye Kurulu Baskanhgi’nca
diizenlenen genel egitim programlarina dahil edilerek egitim almalari tartismaya acik bir konu olarak
gorulmektedir. Konuyla ilgili bazi arastirmalarda isitme engelli 6grencilerin genel egitim programi ile
egitilmeleri gerektigi (Batu, 1998; Fisher vd., 1999; McGarvey & Morgan, 1996; Moores vd., 1995), bu
sayede Ogrencilerin ileriki yasamlarina iyi hazirlanabildikleri, egitimde firsat esitligi ilkesine sahip olarak
akademik becerilerini artirabildikleri ifade edilmekte iken; isitme engelli bireylerin genel egitime dahil
edilerek egitim goérmesi birtakim arastirmacilar tarafindan elestirilmektedir (Pfeifer, 1997; Tassel vd.,
1999). Pfeifer (1997) tarafindan gergeklestirilmis bir arastirmada, normal gelisim gosteren bireyler igin
hazirlanan egitim programlarinda egitim goren isitme engellilerin derslerde ilerleme kaydedemedigini,
hatta okuma yazma becerileri ile iletisim becerilerinde kazanimlari sinirh olarak okullarindan mezun
olduklarini ifade edilmektedir. Ustelik, yasanti saglamaya yénelik bilgilerin genel egitim programlarinda
sinirli olusu (Tassel vd., 1999) ve bu programlarda yer alan degerlendirme yontemlerinin isitme engelli
ogrencilerin bireysel 6zelliklerine uygun olmamasi da (McGarvey & Morgan,1996) yapilan elestiriler
arasindadir.
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isitme engelli dgrencilerle calisan 6gretmenler egitim programini &grencilerinin diizeylerine
uyarlayabilmek igin bireysellestirilmis egitim programlari hazirlamaktadirlar (Fisher vd., 1999). Bu
cocuklarin normal gelisim gosteren akranlari gibi okuma yazma becerilerini kazanabildikleri bilinmekte
ancak okuma-yazma becerilerinin edinim asamalarinda daha fazla zaman harcanabilmektedir (Girgin,
1987; Schirmer, 2000; Tifekgioglu, 2007).

isitme engelli gocuklarin okuma-yazmayi, normal gelisim gosteren ¢ocuklarin gectigi asamalardan
gecerek, ancak bu asamalari normal gelisim gosteren g¢ocuklara gére daha geg siirede tamamlayarak
Ogrenebildikleri (Sarikaya & Uzuner, 2013), sonug olarak da genel egitim programina bagl kalarak okuma
egitimi veren egitimcilerin gesitli diizenlemeler igin ekstra enerji ve zaman harcadigi distnuldiginde
(Sarikaya & Uzuner, 2013), isitme engelli 6grencilere yonelik hazirlanacak bir egitim programinin isitme
kaybi olan gocuklarla birlikte egitimciler adina yararl olacagi dusiinilebilir. Bu gereksinimin belirtildigi
arastirmalar ilgili alanyazininda 6ne ¢ikmaktadir (Tassel vd., 1999; Gurglr, 2001; Sarikaya, 2011).

Uluslararasi alanyazininda yapilan arastirmalara bakildiginda, isitme kaybi olan 6grencilerin isiten
akranlarina gére okumanin 6zellikle anlama boyutunda sinirh performans gosterdikleri bulgusu dikkat
cekmektedir (Perfetti & Sandak, 2000; Traxler, 2000). Ancak, son yillarda Glkemizde isitme engellilerle ilgili
olarak yapilan arastirmalar incelendiginde (Girgin, 2005; Karasu vd., 2012; Karasu vd., 2015; Uzuner vd.,
2005; Uzuner vd., 2011), bu arastirmalarin gogunlukla isitme engelli 6grencilerin okuma ve okudugunu
anlama becerilerinin degerlendirilmesi ve desteklenmesi konusunu ele aldiklari ve okuma-okudugunu
anlama becerilerinde karsilasilan gticliklerin nelerden kaynaklandigini agiklama noktasinda vyeterli
olmadiklari gorilmektedir.

Okudugunu anlamanin tim akademik siregler icin bir dnkosul beceri oldugu gerceginden hareketle,
isitme engelli Ogrencilerin oncelikli olarak okudugunu anlamada tam olarak hangi sinirliliklari
yasadiklarinin ve bu sinirlliklarin sebeplerinin ayrintili olarak tespit edilmesi, bununla birlikte yasadiklari
sinirliliklarla ilgili ¢6ziim o©nerilerinin gelistirilmesi ve gerekli egitsel tedbirlerin alinmasi gerekli
gorilmektedir. Dolayisiyla egitim siirecinin merkezinde yer alan, okuma becerisini kazandirmaktan ve
desteklemekten sorumlu olan egitimcilerin siireg ile ilgili goruslerini belirlemek gerekmektedir. Bu
sebeple, bu arastirmada isitme kaybi olan 6grencilerin okudugunu anlama becerisinde karsilastiklari
gicliklerin isitme engelliler okullarinda gérev yapmakta olan egitimcilerin gorlslerine dayali olarak
incelenmesi amaglanmistir. Caligsmada bu genel amaca iligkin olarak asagidaki sorulara yanit aranmustir.

1. Ogretmenlerin genel olarak okudugunu anlama becerisinin nemine iliskin gériisleri nelerdir?

2. Ogretmenlerin isitme engellilere okudugunu anlama becerisinin 6gretim siirecine iligkin gérisleri
nelerdir?

3. Ogretmenlerin isitme engellilere okudugunu anlama &gretiminde karsilastiklari sorunlar ve
sorunlarin ¢éziimiine yonelik gorisleri nelerdir?

4. Ogretmenlerin yasanan giicliiklerin giderilebilmesi icin paydaslardan ve uzmanlardan beklentileri
nelerdir?

Yontem
Arastirma Modeli

isitme kayipli 6grencilerin okudugunu anlama becerisinde karsilastiklari giicliiklerin isitme engelliler
okullarinda gorev yapan egitimcilerin gortslerine dayali olarak incelemeyi amaglayan bu arastirmada, nitel
arastirma yontemlerinden yari yapilandiriimis gorisme teknigi kullanilmistir. Nitel arastirma, verilerin
gozlem, goriisme ve dokiiman analizi gibi yontemlerle toplandigi, algi ve olaylarin dogal ortamlarda gercekgi
ve bitlinsel bir sekilde belirlenmesine yonelik niteliksel bir siirecin takip edildigi arastirma seklinde ifade
edilmektedir (Yildirnm & Simsek, 2013). Nitel arastirma yonteminin kullanildigi calismalarda; katilimci, saha
notlari, gézlem, goriisme, kisisel belgelerin ve resmi kayitlarin incelenmesi gibi yontemlerle detayli verilere
ulasilabilmektedir (Bogdan & Biklen, 1992). Bu arastirmada katilimci 6gretmenlerin duygu ve dislince ve
gorislerinin en acgik sekilde belirlenebilmesi amaciyla goriisme tlrlerinden ‘Yari Yapilandirilmis Gorlisme
Teknigi’ tercih edilmistir.
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Yapilandiriimig gériisme turiine nazaran daha esnek olan yari yapilandiriimis gériisme tiirlinde, galismaci
tarafindan yoneltilecek sorular daha 6nceden hazirlanir ve gériisme igerisinde alt sorularla gorisme akisi
degistirilebilir. Bu sayede gorisiilen kisinin yoneltilen soruya yonelik daha detayl bilgi sunmasi
saglanabilmektedir. Gérlisme sirasinda katilimci bir soruya yonelik cevabinin igerisinde yari yapilandiriimisg
gorisme formunda yer alan baska bir sorunun cevabi da yer aliyorsa s6z konusu soru tekrar yoneltilmez. Bu
yontemin sagladigi belirli seviyede standartlik ve esneklik sayesinde yari yapilandiriimis gériisme tiir egitim
bilimleri alaninda yiritilen arastirmalara daha uygun bir yontem oldugu ifade edilmektedir (Ttrnakla,
2000).

Arastirmaya Katilan Ggretmenler

Nitel arastirma yonteminin kullanildig1 arastirmalarda galisma grubunun belirlenmesi amaciyla tercih
edilen cesitli 6rneklem belirleme teknikleri bulunmaktadir. Bu tekniklerden biri olan amach 6rneklem
seciminde amag, secilen bireylerin arastirma konusuna dair yeterli bilgiyi sunabilmeleridir. Ayrica amach
orneklem, goriisme yapilacak birey sayisi belirleme konusunda arastirmacilara esneklik saglama gibi bir
avantaja da sahiptir (Patton, 1990).

Arastirmada gorisme yapilacak olan grup belirlenirken amagh 6rneklem tirlerinden 6lgiit 6rnekleme
ydntemi tercih edilmistir. Olciit drneklemenin temel felsefesi belirlenmis dlgiitleri saglayan tiim olgularin ele
alinmasidir (Yildirnm & Simsek, 2013).

Calismada temel alinan 6lglt 6rnekleme teknigi dogrultusunda belirlenen olgitler; gériismeye katilacak
o6gretmenlerin isitme yetersizligi alaninda en az Gg yillik deneyime sahip olmasi, okuma-yazma konusunda
egitim veriyor olmasi, calismaya gonilli olarak katim gostermesi ve 6gretmenlerin birbirlerinden farkli
kidem yillarina sahip olmasi seklindedir. Gorlismeler yapilmadan 6nce okul idaresinin yénlendirdigi her
O0gretmenin hazirlanan demografik bilgi formunu doldurmasi istenmistir. Bu sayede 6gretmenlerin gereken
Olgutleri taslyip tagimadigi belirlenmistir. Gériisme yapilan 6gretmenlerinin demografik 6zellikleri Tablo 1'de
verilmistir.

Tablo 1

Gériisme Yapilan Ogretmenlerin Ozellikleri

Kod isim Brang Deneyim (Yil) Yas Cinsiyet
NiHAN Ozel Egitim (ZEO) 14 38 Kadin
NEVIN isitme Engelliler 9 35 Kadin
iLHAN isitme Engelliler 10 34 Erkek
NURI isitme Engelliler 26 51 Erkek
AHMET isitme Engelliler 23 46 Erkek
SERKAN Ozel Egitim (ZEO) 5 31 Erkek
ILKNUR isitme Engelliler 3 26 Kadin
PELIN isitme Engelliler 11 36 Kadin
SERDAR Ozel Egitim (ZEO) 3 25 Erkek
HIDAYET isitme Engelliler 6 30 Erkek

Goriisme Sorularinin Olusturulmasi

Calismada arastirma amacina yonelik verilerin toplanabilmesi adina yari yapilandiriimis gériisme
sorulari ve 6gretmenlerin mesleki-kisisel bilgilerini gdsteren bir demografik bilgi formu gelistirilmistir. Yari
yapilandiriimis gorisme sorularinin hazirlanmasinda isitme kaybi olan 6grencilere ait alan bilgisinden
faydalanilmig (Gurgir, 2001; Sarikaya, 2011; Karasu, Girgin & Uzuner, 2012) hali-hazirdaki MEB Tirkge
programinda yer alan okudugunu anlama becerisiyle ilgili kisimlar incelenmis ve isitme engelliler alaninda
calisan deneyimli arastirmacilardan goris alinmustir.
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Gortigme sorularinin belirlenmesinin ardindan sorular konu biitinligl de gozetilecek sekilde
siralanmig ve arastirma amaci anlatilarak bir 6gretmenle pilot gériisme yapilmistir. Gériigmede sorular yazih
oldugu haliyle 6gretmene yoneltilmis, ses kayit cihaziyla dijital kayit altina alinarak ¢eviri yaziya
donistirilmistlr. Son olarak elde edilen verilerin arastirma sorulari agisindan yeterli olup olmadigi, sorularin
ogretmenler agisindan acgikhgl ve anlasilirhgl degerlendirilerek goriisme sorularinda gerekli diizenlemeler
yapilmistir. Gorisme formunda 14 soru ve bir soruya ait 4 alt soru olmak lizere toplam 18 soru yer almistir.

Verilerin Toplanmasi

Arastirmaya ait goriismeler 2016 yilinda, Ankara ilinde bulunan Kemal Yurtbilir isitme Engelliler
ilkokulu'nda gérev yapmakta olan 10 sinif dgretmeniyle, géniilliilik ilkesine bagli olarak ve énceden
hazirlanmis onam formu imzalatilarak gerceklestirilmistir. Arastirma verileri 6gretmenlerin kendi siniflarinda,
ses kayit cihazi ile kayit altina alinarak elde edilmistir. 25-34 dakika araliginda zaman alan gorismelerin her
biri gorisiilen 6gretmenlerin esas adlarini icermeyecek sekilde kodlanmistir.

Verilerin Analizi ve Giivenirlik Calismasi

Bu arastirmanin verileri, kodlamalar yoluyla verilerin altinda yatan kavramlar ile bu kavramlarin kendi
aralarindaki baglantilarinin ortaya c¢ikarilmasi (Yildirim & Simsek, 2013) olarak tanimlanan timevarim yontemi
kullanilarak analiz edilmistir. Timevarim yonteminin kullanildigi ¢alismalarda kategori ve temalar verilerin
cesitlenmesine bakilarak belirlenmektedir. Belirlenen kategori ve temalar, bulgu veya kurami tanimlamakta
kullanilan temel taslar olmaktadir (Batu, 2000; Devers ve Frankel, 2000; Stratkotter, 2000; Yildirim & Simsek,
2013).
ikili gériismelerde kayit altina alinan gériismeler, tek tek numaralandirilmis, ardindan arastirmaci tarafindan
Uzerlerinde herhangi bir degisiklik yapilmaksizin 6gretmenlerin seslendirdigi haliyle yazili metne
donistirilmastar. Ceviri yaziya donistirilen kayitlar arasindan seckisiz olarak belirlenen lg kayit 6zel egitim
alaninda galisan farkh bir uzman tarafindan dinlenmis, yazili metin ile ses kaydinin eslesip eslesmedigi kontrol
edilmistir. Gériisme formunun sol tarafina “Betimsel indeks””, sag tarafina “Goriismeci Yorumlari”, sayfanin
alt kismina gelecek sekilde ise “Genel Yorumlar” eklenmistir. Burada amag, biylik miktarlardan olusan
verilerin analizinde arastirmaciya kolaylik saglamasidir. Son olarak bu yazili dokiimanlar bilgisayarda bir araya
getirilerek her sayfaya sayfa numarasi atanmistir.

Nitel arastirmalarda gorismelerden elde edilen verilerin glvenirligini saglamak igin farkl iki uzman
tarafindan kayitlarin incelemesi gerektigi belirtiimektedir (Kvale, 1996). Arastirmada glivenirlik ¢alismasi igin
arastirmacinin yaninda 6zel egitim alaninda ¢alisan génulli bir uzman belirlenmistir. Kayitlar arasindan, en az
%20 sartini saglayacak olan 3 tanesi gelisiglizel secilerek “Betimsel indeks”, “Gériismeci Yorumu” ve “Genel
Yorum” kisimlari olmayan dokiimleriyle beraber uzmana verilmistir. Uzman secilen bu kayitlari bagimsiz bir
sekilde dinleyerek kendi “Betimsel indeks” ve “Gériismeci Yorumu” kisimlarini doldurmustur. Goriisme
kodlama anahtarinda goris birligi elde edilen kodlamalar, goris birligi olusturulan ve goris ayriligi olusturulan
kodlamalarin toplamina bolinmis ve yiz ile ¢arpilarak glivenirlik hesaplanmistir. Goris birliginin bulundugu
noktalarda degisiklik yapilmamuis, fikir ayriligi olan durumlar tekrar gézden gegcirilerek uzlasma saglanmistir.
Bu agsamada degerlendiriciler arasi giivenirlik ortalamasi %87 olarak hesaplanmistir. Miles & Huberman
(1994)’a gore degerlendiriciler arasi uyum yiizdesinin %80 olmasi yeterli olarak kabul edilmektedir.

Arastirmaya ait glvenirlik ¢calismasi tamamlandiktan sonra timevarim analizi (Yildirrm & Simsek, 2013)
yontemi ile verilerin analizi yapilmistir. Her bir gérisme incelenerek temalar belirlenmis, belirlenen bu
temalara ait alt temalar ve alt temalarda yer alan kodlar frekanslari ile birlikte olusturulmustur. Veri analizinin
yapilmasiyla toplam yedi temadan olusan bulgular elde edilmistir.
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Bulgular
1. Okudugunu Anlama Becerisinin Onemi

Arastirmanin belirlenen ilk temasi olan okudugunu anlama becerisinin 6nemine ait bulgular; okudugunu
anlama becerisinin egitim 6gretim sireglerine katilim agisindan énemi, akademik basari agisindan 6nemi ve
toplumsal hayata katilim agisindan 6nemi olmak (izere (¢ alt temaya ayrilmis ve Tablo 2’de verilmistir.

Tablo 2

Okudugunu Anlama Becerisinin Onemine lliskin Alt Temalar

Alt Temalar Kodlar Frekans (f)
Katilim olmaz 7

Egitim Ogretim Girdi miktari okudugunu anlama sayesinde

o . artar 4

Sure;lerlng. Katihim Bagimsiz calisma yapma becerisinin

Agisindan Onemi e .
gelistiriimesi 3
Tek yonli bilgi aktarimi 3
Butln derslerde 6nkosul beceri 5
Okudugunu anlama zayifsa akademik

Akademik Bagari basari dislk olur 5

Acisindan Onemi Egitim kademelerinde ilerleme olmaz 3
Program kazanimlarinin ¢ogu okudugunu
anlama becerilerini icermektedir 1
Yasamini bagimsiz devam ettiremez 6

Toplumsal Hayata Sosyal kabulde sorunlar yasayabilir 3

Katilim Agisindan Toplumsal yasamda uyulmasi gereken

Onemi kurallar vardir 2
Hayati 6nemi olan durumlar 1

Tablo 2'de goruldigu Uzere, arastirmaya katilan 6gretmenler okudugunu anlama becerisini egitim
Ogretim sireglerine katihm agisindan dnemli bir beceri olarak ifade etmislerdir. Goriisme gergeklestirilen
ogretmenler, okudugunu anlama becerisinde basarili olmayan 6grencilerin derse katilimlarinin olumsuz
etkilenecegini (f=7) belirtmislerdir. Konuyla ilgili olarak bir 6gretmen duslincesini “..bunlar igcin okudugunu
anlama ¢ok énemli bir beceri. Bu ylizden biitiin egitim 6gretim siireglerinde 1 yazi diyeyim kisaca yani ¢ok
énemli bir par¢a, sayet 6grenci anlamada yetersizse siniftaki etkinlikleri takip edemeyecektir.” sézleriyle ifade
etmigtir.

Diger yandan okudugunu anlama becerisinin akademik basari icin 6nemli bir 6n kosul beceri oldugu (f=5) da
gorismeye katilanlar tarafindan farkli bir goris olarak dile getirilmistir. Bir 5gretmen bu konudaki diisiincesini
‘Fen, Sosyal hepsi ayni, Matematik gérsel olsa bile bir problem ¢ézerken eger okudugunu anlamazsa, diyelim
iste ‘Ayse’nin 5 tane elmasi vardi, 3 tane daha ablasindan aldi, i1 Kag tane elmasi oldu?’ Burada ‘daha’nin 1
toplami ifade ettigini bilmezse ¢cocuk, problemi ¢ézemez.” seklinde agiklamistir.

Ogretmenler tarafindan vurgulanan bir baska nokta ise okudugunu anlama becerisinin toplumsal hayata
katilim agisindan 6nemli bir beceri oldugudur. Yani bu beceride bagimsiz olmayan bireyler toplumsal yasam
icerisinde ¢esitli sekillerde olumsuz olarak etkilenmektedirler. Bu bireylerin toplumsal yasam icerisinde sosyal
kabulde sorunlar yasayabilecegi (f=3) gorlisiinu bildiren 6gretmenlerden biri ‘Yani arkadasindan gelen bir
mesaji okuyabilmesi, farkindaliginin olmasi, haliyle kendi akranlari veya yasadidi sosyal gevrede kabul
gérmeyle ¢ok ilintili’ ifadeleriyle diistincelerini paylasmistir.
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2. isitme Engelli Ogrencilerin Okudugunu Anlama Becerisinde Yasadiklari Sorunlar

Arastirmada okudugunu anlama becerisinde yasanan sorunlarla ilgili olarak belirlenen alt temalar Tablo
3’te verilmistir.

Tablo 3

isitme Engelli Ogrencilerin Okudugunu Anlama Becerisinde Yasadigi Sorunlara lliskin Alt Temalar

Alt Temalar Kodlar Frekans (f)
Dil ve iletisim becerilerinde sinirlilik 7
Ogrencinin isteksizligi 6
Okuma becerilerinde sinirlilik 5
Dikkat ve bellek sorunlari 3
Ogrenciden Cihazlanma ve kullaniminda sinirhhk 3
Kaynaklanan Sorunlar isitme kaybinin derecesi ve ¢oklu engel 3
Destek hizmetlerden yeterince
yararlanmama 2
Ogretmenden (:ngret.men.\./et.erliklerindeki zayifhk 6
Kaynaklanan Sorunlar 'Og're.tlr.ne 'I.|§k.|f sinirhiiklar >
Isbirligi eksikligi 2
Motivasyon disiklugi 2
Program isitme engelli 6grencilerin 6
gereksinimlerine gore hazirlanmamasi
Yaparak, vyasayarak o6grenme firsatini 3
yeterince sunulmamasi
Programdan Programin her 06grenciye uygulamaya
Kaynaklanan Sorunlar uygun olmamasi 1
Programin bitlin duyulara hitap etmemesi 1
Programdaki uygulama iceriginin
yetersizligi 1
Saglanan materyallerin yetersizligi 6
Egitim l\/.lateryalde“nvkayn.aklan:a\n prol?lemler 3
Materyallerinden Kitaplar  6grenci dlizeylerine uygun
Kaynaklanan Sorunlar olmamasi 3
Materyallerin tekdiize olmasi 1
Kitaplarda  gorsellere  yeterince yer
verilmemesi 1

Katilimci 6gretmenler 6grenci kaynakh birtakim sebeplerle isitme engelli 6grencilerin okudugunu anlama
becerisinde sorunlar yasadiklari gérislini paylasmislardir. Bu konuda siklikla vurgulanan konulardan biri bu
ogrencilerin dil ve iletisim becerilerinde sinirlihgin olmasidir (f=7). Konuyla ilgili olarak bir 6gretmen
‘Zihnimizde ne kadar kelime varsa o kelimeler dogrultusunda diistiniiyoruz. li. Bugiin isitme engelli bir cocugun
besinci siniftan érnek alalim en fazla 11 bildigi kelime sayisi 100. Besinci sinifta 100. Belki bazi ¢ocuklarin bildigi
kelime sayisi 100 tane bile degil..” ifadeleriyle gériis bildirmistir.

Gorisme yapilan 6gretmenler aciklama yaparken 6gretmen kaynakl birtakim problemlere de deginmislerdir.
Bunlardan biri de 6gretmen yeterliklerinin sinirli olmasi (f=6) bulgusudur. ‘Tabi ki, 6gretmenden kaynaklanan
mesela tiikenmislik sendromu olabiliyor, ¢ogunlukla égretmenlerde, bunun yani sira 1 mesleki yetersizlik..
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bizim meslekte yeterli formasyona sahip olmayanlarda..” ifadesiyle bir 6gretmen konu ile ilgili goérusinu
paylasmistir.

Ayrica 6gretmenler yasanan sorunlarin bir gerekgesinin ise uygun olmayan egitim programi oldugunu

dile getirmislerdir. Bu konuda oOzellikle programin isitme engelli 6grencilerin gereksinimlerine goére
hazirlanmamis oldugu (f=6) bulgusu 6ne ¢ikmaktadir. Gérismeye katilan bir 6gretmen bu konuda, ‘Programin
kendisinden de.. Su anda bize normalde, 11 isitme engelli okulunda normal miifredat 6niimiize sunuluyor. Yani
normal okula giden ¢ocuk ne 6grenecekse burdaki ¢ocuk da fiil, fiilde ¢ati, béyle ¢ok soyut sey var, i Tiirk¢e
alaninda séyliiyorum, ézel isim 6grenecek, ama 11 siz kendiniz diisiiniin, isitme engelli bir cocuga 6zel ismi ve
cins isim arasindaki farki nasil anlatabilirsiniz?” ifadeleriyle gériis bildirmistir.
Son olarak egitim materyallerinden kaynaklanan bazi problemlerin de oldugu bulgusu 6gretmen ifadelerinde
geliskili bir durum olarak dne gikmaktadir. Ogretmenlerin bir kismi egitim materyallerinin yetersiz oldugunu
(f=6) savunurken bazilari da materyallerden kaynaklanan problem olmadigi (f=3) seklinde goris
bildirmislerdir.

3. Ogretim ve Degerlendirme

Arastirmanin Gglincli temasina ait bulgular; 6gretim ve degerlendirme olmak tzere iki alt tema halinde
Tablo 4’te verilmistir.

Tablo 4

Odgretim ve Degerlendirmeye iliskin Alt Temalar

Alt Temalar Kodlar Frekans (f)

Gorsellerle tahmin ettirme 4
Okunani canlandirma 3
On bilgileri  giindeme  getirerek
hatirlatmalar yaptirma

Ogretim Akran destegi
Soru cevap
Gergek nesneler kullanarak 6gretim
Yasanti saglayarak 6gretim
Serbest okuma yaptirma
Ses temelli 6gretim

Soru cevap

Drama-canlandirma

Yazili sinav

Kelime, climle ya da metin verip resim
cizdirme 2
isaret dili ile anlamayi degerlendirme 2

Degerlendirme

ABRNPRPRPRRNONNONNN

Arastirmaya katilan 6gretmenler isitme yetersizligi bulunan 6grencilere okudugunu anlama becerisinin
o6gretimi ve bu becerinin degerlendirilmesi konularinda gesitli agiklamalar yapmislardir. Fakat burada dikkat
ceken nokta, 6gretmenlerin bir kisminin okudugunu anlama 6gretimi (izerine degil, okuma egitimi lizerine
fikir bildirmis olmalaridir.

Okudugunu anlama 6gretimini ne sekilde gercgeklestirdikleri soruldugunda, 6gretmenler gorsellerle tahmin
ettirme (f=4) yontemini tercih ettiklerini sdylemislerdir. Bununla ilgili olarak bir 6gretmen ‘Kart yéntemi
dedigimiz yontemle.. kartlarla egitime gidiyoruz ya da iste ordaki sirali kartlar olabiliyor.’ seklinde diislincesini
belirtmistir. Ayrica 6gretmenler okunani canlandirma (f=3) ve 6n bilgileri giindeme getirerek hatirlatmalar
yapma (f=2) gibi yontemler kullandiklarini da bildirmislerdir.

Gorusme yapilan 6gretmenler okudugunu anlamanin degerlendirilmesi konusunda ise genellikle soru-cevap
(f=7) ve drama-canlandirma (f=4) yaptiklarini ifade etmislerdir. Bununla ilgili olarak bir 6gretmen “..bi ciimleyi
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dramatize etmesini isteriz. Mesela ‘Ali kapiyi ag.” climlesini verdik. ‘Ali kapiyr a¢.” ne demek? Cocuk gider kapiyi
agarsa o zaman anlamistir.” seklinde goris belirtmistir.

4. Okudugunu Anlama Becerisinin Ogretiminde Karsilagilan Sorunlarin ¢éziimii

Tablo 5

Okudugunu Anlama Odretiminde Karsilasilan Sorunlarin Céziimiine lliskin Alt Temalar

Alt Temalar Kodlar Frekans (f)

Programda icerigi sadelestirme/

Okudugunu Anlama basitlestirme 9
Ogretiminde Bireysel egitim ve BEP'e gbre amag

Karsilagilan Sorunlarin  belirleme 6

Cozimii Aile destegi 5

Farkli kaynaklardan yararlanma 3

Konu tekrarlari 1

Arastirmaya katilan 6gretmenler okudugunu anlama becerisinin 6gretiminde sorun olustugu durumlarda
¢ogunlukla program igerigini sadelestirerek (f=9) konuyu basitlestirdiklerini belirtmislerdir. Gorismeye katilan
bir 6gretmen program igerigini sadelestirmeyle ilgili olarak ‘Biz programi kendimiz i¢in sadelestirdik, kolay
sorular, kolay metinler, onun disinda biz meyveler, hayvanlar, aile bireyleri, kelime ¢alismasi ve fiil ¢alismasi
yapiyoruz.” ifadeleriyle gérus bildirmistir.

Ayrica arastirma bulgulari arasinda 6gretmenlerin sorunlar yasadiklari durumlarda siklikla bireysel egitim ve
BEP’e gbre amacg belirleme (f=6) yoluna gittikleri ve aile destegine basvurduklari (n=5) bulgular dikkat
cekmektedir.

5. Diger Ogretmenlerle ilgili Oneri ve Beklentiler

Tablo 6

Diger Ogretmenlerle ilgili Oneri ve Beklentiler

Alt Temalar Kodlar Frekans (f)
Ogretmen kendini gelistirmeli 6
Ogretmenler arasi etkilesim ve paylasim 3

Diger Ogretmenlerle isitme engelli 6grenciler normal gelisim

ilgili Oneri ve gOsteren 6grencilerin 6grenme sirasini takip

Beklentiler ederler, 6gretmenler bunu dikkate alarak
O0gretim yapmal 2
Ogrenci gereksinimlerine goére egitim
vermeliler 1

Arastirma bulgular igerisinde diger 6gretmenlerden beklentilerle ilgili olarak, 6gretmenlerin kendilerini
mesleki olarak gelistirmeleri gerektigi (f=6) gorlsu siklikla dile getirilmistir. Gorismeye katilan bir 6gretmen
bununla ilgili olarak dustincelerini ‘Bizimle birlikte bu okulda gérev yapan diger brans égretmenleri var, onlar
i atiyorum resim olsun, miizik olsun sadece kendi alanlariyla ilgili egitim gériiyorlar, éyle geliyorlar buraya, en
azindan isitme engeliyle ilgili biraz bilgilenmeliler, 6Grenmeliler yani.” ifadeleriyle bildirmistir.

Buna ek olarak 6gretmenler arasi etkilesim ve paylasimin daha fazla olmasi gerektigi (f=3) yoniinde goris
bildiren bir &gretmen ‘Ogretmenlerle ilgili, bence biraz daha mesleki etkilesimli, paylasim noktasinda n
aktivitelerini de artirmaliyiz diye diisiiniiyorum, ¢linkii ne yazik ki cok az yaptigimiz bir sey bu. li yeni yapti§iniz
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bir seyi ya da yeni yapmaniza da gerek yok ya ben bunu yaptim ve ¢ok kétii gecti biliyo musun diye gidip yan
siniftaki arkadasimiza séylememiz gerekiyor. Bunlar hep bizim kurumsal birikimimiz oluyor. Dogru ya da yanls
yaptiginiz bir seyi meslektasinizla paylasmalisiniz.” seklinde agiklamada bulunmustur.

6. Milli Egitim Bakanligi ile ilgili Oneri ve Beklentiler

Tablo 7

Milli EGitim Bakanlii ile ilgili Oneri ve Beklentiler

Alt Temalar Kodlar Frekans (f)
Uygun miifredat programi hazirlanmal 10
Uygun materyaller saglanmali 5
Milli Egitim Bakanhgiile Donanimli personel atanmali 4
ilgili Oneri ve Aile egitimi 2
Beklentiler Siniflarda iki 6gretmen uygulamasi tekrar
baslamali 2
Programa Kelime Dersi eklenmeli 1
Erken teshis 1

Gorusmeye katilan 6gretmenler Millt Egitim Bakanligi ile ilgili beklenti ve 6nerilerini farkli agiklamalarla
ifade etmislerdir. Burada dikkat ¢eken nokta, gorlisme yapilan 6gretmenlerin tamaminin isitme engelli
ogrencilere yonelik ayri bir egitim programinin hazirlanmasi gerektigi ydonunde agiklamalarda bulunmalaridir
(f=10). Konuyla ilgili olarak bir katihmci ..ve miifredat konusunda da isitme engelli 6grencilerimiz igin ézel bir
milifredat hazirlamanin ¢ok da problem olmayacagdini diisiintiyorum.” sdzleri ile diisiincelerini paylagsmistir.

isitme engellilere yénelik hazirlanmasi gereken ayri miifredat programinin yaninda égretmenler konuyla
ilgili olarak kendilerine uygun materyallerin saglanmasi (f=5), isitme engelli okullarina donanimli personellerin
atanmasi (f=4) ve siniflarda ikili 6gretmen uygulamasinin tekrar baslatilmasi (f=2) gibi farkh beklenti ve
onerilerini paylagsmislardir.

7. Beklentiler

Arastirma bulgularinin sunuldugu son temada 6gretmenler isitme yetersizligi olan 6grencilerin okudugunu

anlama becerisinde karsilastigl sorunlarin giderilebilmesine iliskin olarak farkli beklentilerini paylasmislardir.
Bunlar, okul idaresinden beklentileri, 6grenci velilerinden beklentileri ve tniversitelerden beklentileri olmak
lizere Ug farkl alt tema halinde Tablo 8 de sunulmustur.
Arastirmada okul idaresinden beklentilerine dair soru soruldugunda 6gretmenlerin bir kismi okul idaresinden
herhangi bir beklentilerinin olmadigini (f=4) dile getirirken, bazi 6gretmenler ise okul idaresinden birtakim
istekleri oldugunu dile getirmislerdir. Bu taleplerden biri, 6grencilere ait isitme cihazlarinin bakimlari
konusunda okul idaresinin maddi olarak destek vermesidir. Gorlisme yapilan bir 6gretmen isitme cihazlari ile
ilgili olarak ‘Yani ¢ocuklarin cihazi bozuluyor okulda. Tabi, bunlar sik olan seyler, iste en basit islemi pili biter,
cihazi bozulur, kordonlari vardir o kirilir. i yénlendirirsin bir haftada gelmez, bir haftada sonug¢ alamazsin.
Bazen bir ayda sonug¢ alamazsin. Mesela okullarda teknik destegimiz, isitme engellilerin cihazlari agisindan
yani olabilir. Idari olarak bir karar alinmali, kaynak ayriimali bunlara.’ ifadeleriyle konu hakkindaki
diistincesini belirtmistir.

Gorusmelerde 6gretmenler, 6grenci velilerinden de birtakim istekleri oldugunu dile getirmislerdir.
Katihmcilarin ¢cogu (f=6) ebeveynlerin 6gretmenle sirekli iletisim icerisinde olarak ve is birligi konusunda
destekleyici bir tutum sergileyerek yasanan sorunlarin giderilmesinde silrecin desteklenebilecegini
belirtmistir. Bununlailgili olarak bir 6gretmen ‘Ki bizim 6grencilerimiz icin bu biraz daha kritik bir i1 konu oldugu
icin ailelerin de kesinlikle 6gretmenlerle ortak hareket ederek, iste ¢ocugu okula génderip ‘Tamam, ben
gG6revimi yaptim, okuldan geldiginde yemegini verdim, aksam yatirdim, is bitti.” seklinde bakmamalari gerek.’
sozleri ile gorus bildirmistir.
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Tablo 8

Okudugunu Anlama Becerisinin Onemine lliskin Alt Temalar

Alt Temalar Kodlar Frekans (f)
Beklenti yok 4
Okul idaresinden isitme cihazlarinin bakimi 2
Beklentiler Anlayisli olmalilar 2
Materyal destegi saglanmasi 2
Aile okul diyalogunun gelistirilmesi 1

Ogretmenle siirekli iletisim ve isbirligi

Ogrenci  Velilerinden saglanmasi 6
Beklentiler Cocugun akademik gereksinimlerini evde

desteklenmesi 5

Cocuga daha fazla ilgi gosterilmesi 3

Cocugun ihmal edilmemesi 1

Aile egitimi verilmesi 4

Donanimli 6gretmen yetistirilmesi 2
MEB, (niversite ve okul isbirliginin

Universitelerden saglanmasi 2
Beklentiler isaret dili dersinin ders programinda olmasi

Materyal gelistiriimesi 2

Universitelerden beklenti yok 1

1

Son olarak 6gretmenler Giniversitelerden gesitli beklentileri oldugunu farkli agiklamalarla ifade etmislerdir.
BaziI 6gretmenler (f=4) okudugunu anlama becerisinde karsilasilan glicliklerin giderilebilmesi icin ailelere
egitim verilmesi gerektigini belirtmistir. Bu amacla tniversiteler tarafindan aile egitimi desteginin saglanmasi
gerekliligini bir gretmen ‘Aile editimi ¢cok 6nemli diye diisiiniiyorum engelli 6§rencilerde.. Universiteler, 11 ya
ozellikle Ankara icin ¢ok fa.. u 6zel egitimin oldugu ¢ok fazla iiniversite var ama bu u aileler icin bir sey
yapilabilir diye diisiiniiyorum.’ sdzleriyle ifade etmistir. iki 6gretmen ise (iniversitelerde okuma derslerinin
yeterli olmadigini ve buna ydnelik diizenlemelerin yapilabilecegini beklenti olarak dile getirmistir.

Tartisma ve Sonug

Arastirmada katilimcilar okudugunu anlama becerisinin 6nemini akademik basari ve egitim silreglerine
katilim agisindan degerlendirmislerdir. Buna gore 6gretmenler ¢ogunlukla okudugunu anlama becerisinde
yetersizlik yasayan 6grencilerin program kazanimlarini edinmede giigliik yasadiklarini, akademik siireglerde
basarisiz olabileceklerini ve egitim 6gretim sireglerine katiimda sorunlar yasayacaklarini dile getirmislerdir.
Ogretmenler yazili metni anlamakta zorlanan isitme kaybi olan égrencilerin bir siire sonra sikilmaya
basladiklarini, derse olan ilgilerini yitirdiklerini ve dolayisiyla da egitim sireclerine aktif olarak katilim
gerceklestiremediklerini belirtmislerdir. Ogretmenlerin bu gériisleri Mathew etkisi (Stanovich, 1986) ile
aciklanabilir. Mathew etkisine gore okumada iyi bir baslangi¢c yapamamis 6grenciler basarili bir okuma ve
okudugunu anlama performansi gosteremedikleri icin okumaktan keyif alamamakta, okumaya iliskin
motivasyonlari azalmaktadir (Aunola vd., 2002; Pfost vd., 2012).

Ogretmenler, okulda kademe ilerledikge ders iceriklerinin zorlastigini, dgrencilerin egitim programini takip
edebilmeleri gerektigini, yoksa sinavlarda basari elde edemeyeceklerini, dolayisiyla da sinirli okudugunu
anlama becerilerine sahip olan 6grencilerin ileriki yillarda da akademik slreglerde problemlerinin devam
edecegini ifade etmislerdir. Yapilan ¢alismalarda, bu goriise paralel olarak isitme kaybi olan 6grencilerin okul
hayatlarini dérdiinci sinif seviyesinde okudugunu anlama becerileri ile tamamladiklari ifade edilmektedir
(Chamberlain ve Mayberry, 2000; Center for Assessment and Demoghrapic Studies, 1993; Conrad, 1979;
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Marschark & Harris, 1996; Holt, 1993). ABD’de yapilmis bir arastirmada 18 yasindaki isitme engelli
ogrencilerin okuma becerileri degerlendirilmis ve bu 6grencilerin yalnizca %3’tUniin okuma becerisinde kendi
yasitlariyla benzer seviyede performansa sahip olduklari gorilmistir (Center for Assesment and
Demographic Studies, 1993).

Katihmci gorisleri incelendiginde, isitme kaybina bagl yasanan okudugunu anlama becerisi ile ilgili

sorunlarin tim akademik yasamda problem olarak ortaya ¢ikacagi ve bu durumu yasayan bireylerin fazlasiyla
etkilenecegi ifade edilebilir. Konuya 6rnek olarak, isitme yetersizliginden etkilenen 6grencilerin lise ve
Universite gegisleriicin yapilan LGS ve YKS gibi 6nemli sinavlarda isiten akranlariyla rekabet etmek durumunda
kalmalari verilebilir. Clinkii isitme engelli 6grenciler de zihinsel bir engele sahip olmadikga bu sinavlara isiten
akranlarla birlikte girmektedirler. Alanyazininda okudugunu anlama becerisinin tim akademik alanlar
lzerinde yadsinamaz bir 6neme sahip oldugu, bununla birlikte egitsel kazanimlarda en kuvvetli yordayici
oldugu bilinmektedir (Gough & Tunmer, 1986; Tunmer, 2008). Bu bakimdan 6gretmenler her ne kadar isitme
yetersizliginden kaynakh okudugunu anlama sinirliliklarinin farkinda olsalar da ve ayrica var olan problemlerin
ogrencilerin egitim sireclerinde zarar gorecegini dile getirseler de, buna ragmen isitme kayiph gruplarla
calisirken etkililigi kanitlanmis farkh egitim uygulamalarini kullanmalari gerektigi diisiiniilmelidir. Oysa
o6gretmenler bu becerinin 6grenciler agisindan ne kadar énemli oldugunun farkindadir ve 6nemi kabul edilen
beceriyle alakal sorunlar varligini devam ettirmektedir.
Ogretmenler okudugunu anlama becerisinde yasanan 6grenci kaynakl giicliiklerle ilgili olarak farkh goérisler
paylasmislardir. Bu glgliiklerle ilgili olarak 6gretmenlerin ¢ogu isitme kayiph bireylerin dil ve iletisim
becerilerinde yasadiklari sinirliliklarin okuma becerisinin ediniminde c¢esitli sorunlar yasamalarina neden
oldugunu ifade etmislerdir. isitme engelli okuyucularin okudugunu anlama becerisindeki performanslarina
bakildiginda bu okuyucularin isitme kaybi ve dolayisiyla da dildeki sinirliklari nedeniyle okuma becerisinde
dzellikle okudugunu anlamada giigliikler yasadiklari ifade edilmektedir (King & Quigley, 1985). isitme engelli
okuyucularin okudugunu anlama becerisindeki sinirhliklarinin nedenlerine iliskin alanyazininda tig temel etken
vurgulanmaktadir. Bunlar; kelime islemleme sirasinda kullanilan sinirli sesbilgisel bilgi ve beceriler (Charlier &
Leybaert, 2000; Dyer vd., 2003; Hanson & Fowler, 1987; Hanson & McGarr, 1989; Miller, 1997, 2006a, 2006b;
2007; Sutcliffe vd., 1999; Transler vd., 1999), sinirli s6zdizimsel bilgi ve beceriler (Miller, 2000, 2005a, 2006b,
2010a, 2010b; Quigley vd., 1977; Webster, 1986) ve isitme engelli okuyucularin diinyaya iliskin sinirh bilgi ve
deneyimleridir (Ceci, 1996; King & Quigley, 1985).

isitme kaybi olan &grencilerin dil ve iletisim becerilerinde bulunan sinirliliklari, gretmenlerin de ifade
ettigi gibi s6z dagarciklarin yetersiz kalmasina yol agarak bu 0Ogrencilerin diger ortamlardaki iletisim
becerilerini, hayata dair tecribelerini ve bu tecrlbeleri diger ortamlara aktarmalarini olumsuz yénde
etkilemektedir. Bu nedenle 6gretmenlerin dil ve iletisim becerilerini gelistirmeye yonelik cesitli ek
miidahaleleri uygulamasi gerekmektedir. Ogretmenlerin uygulayacag miidahaleler; uygun olan &grencilerde
isaret dili desteginin saglanmasi, gerekirse sézel dil ve isaret dilinin birlikte kullanilmasi, isitme kaybinin hafif
oldugu cocuklarda sozel dilin tercih edilmesi ve s6z dagarcigini artirmayi amaglayan uygulamalarin kullanimi
seklinde ele alinabilir.

Arastirmada katilimcilar isitme kaybi olan bireylerin soézciiklerde ek bilgisi ile birlikte bunlarin kullanimi ile
ilgili problemler yasadiklarini, sézel dilde yetersiz kaldiklarini ve daha da 6nemlisi soyut kavramlara ait
kelimeleri  okuduklarinda  somutlastiramadiklarini,  dolayisiyla da metni ¢o6zimleseler bile
anlamlandiramadiklarini vurgulamislardir. Konu ile ilgili olarak Girgin (1997) tarafindan yapilan bir calismada,
isitme engelli 6grencilerin kelime koklerini okuyabildikleri ve anlamlandirabildikleri fakat yapim eki ve ¢ekim
eki olan kelimeleri anlamada problemlerle karsilastiklarini vurgulanmustir.

Arastirmaya katilan 6gretmenler 6gretmen kaynakli sorunlarlailgili olarak 6gretmenlerin mesleki anlamda
yetersiz olusu, tilkenmislik, brans derslerinden sorumlu egitimcilerin 6zel egitim alanina asina olmamasi,
deneyimsizlik gibi problemleri 6ne siirmislerdir. Bir¢ok 6gretmen okudugunu anlama becerisinin 6gretiminde
yanlis yontem ve uygulamalarla egitim yaptiklarini bildirmislerdir. Bu ifadeler, alan hakimiyetinin isitme
duyusunda kayip yasayan cocuklarin egitim ciktilarini istenen diizeye tasimakta anahtar rolde oldugu (Kluwin
& Moores, 1985) gorust ile tutarlilik gostermektedir.

Ogretmenler egitim programindan kaynaklanan birtakim sorunlari isitme engelli &grenciler acisindan
degerlendirmistir. Cogu 6gretmen, isitme engelliler okullarinda uygulanan egitim programinin bu 6grencilere
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uygun olarak hazirlanmadigi yéniinde fikir belirtmistir. Ogretmenler mevcut programin dgrencilerin
seviyesine uygun olmadigi, cocuklarin programi genellikle geriden takip ettigi, programin cocuga uygun
kazanimlardan olusmadigi, detayli ve soyut kazanimlara yer verildigi yoniinde agiklamalarda bulunmustur.
Konuyla ilgili olarak alanyazininda mevcut egitim programlari ile egitim goren isitme engelli ¢ocuklarin
akademik olarak ilerleme kaydedemedigi, daha da 6nemlisi yetersiz akademik beceriler ve iletisim becerileri
ile okullarini tamamladiklari (Pfeifer, 1997) belirtilmekedir.

Arastirmaya katilan 6gretmenlerin okudugunu anlama becerisinin 6gretimine yonelik agiklamalari gesitlilik
gostermektedir. Ogretmenlerin bir kismi okudugunu anlama 6gretiminde gorsellerden faydalandigini, bir
kismiise okunan metni sinif ortaminda materyaller kullanarak canlandirdigini gérus olarak bildirmiglerdir. Bazi
o6gretmenler de okudugunu anlama 6gretimi yaparken 6n bilgileri glindeme getirdiklerini ifade etmislerdir.
Katilimci 6gretmenler gérismelerde genel olarak okudugunu anlama 6gretiminde 6nemli olarak kabul géren
yontemlerden vyararlandiklarini agiklamiglardir fakat problemlerin devam ettigi gorisleriyle birlikte
degerlendirildiginde bahsedilen yontemleri aslinda uygulamaya dénustirmedikleri akla gelmektedir.

Ayrica 6gretmenlerin bir kismi okudugunu anlama 6gretimini ne sekilde gercgeklestirdikleri soruldugunda
ses temelli okuma 6gretimi yaptiklarini ve derste 6grencilere okuma yaptirdiklarini dile getirmistir. Bahsi
gecen uygulamalar, ¢éziimleme becerisi ve okudugunu anlama becerisi arasindaki ayrimin kimi katihmcilar
tarafindan anlasilmadigi disiincesini akla getirmektedir. Girgin’in (1997) yapmis oldugu arastirmada da
benzer sekilde 6gretmenlerin okumayi 6grencilerin ¢dziimleme yapmasi olarak tanimladigi goriilmiistiir. Baz
o6gretmenlerin bu kavram karmasasiyla yaptig1 egitimin isitme yetersizligi olan 6grencilere sunulan okuma
egitiminin niteligini dislrecegi disinuldtgiinde, hedeflenen becerilerde ilerlemenin yeterli olmayacagi ifade
edilebilir.

Okudugunu anlama becerisinin degerlendirilmesi hakkinda 6gretmenler metin icerigi ile ilgili sorular
sorduklarini, 6grencilerden metin igerigini canlandirmalarini istediklerini ifade etmislerdir. Etkili oldugu
bilinen bu tekniklerin dogru olarak uygulandigi durumlarda 0Ogrenci performansinin tam olarak
degerlendirecegi distinilmektedir. Ayrica bazi katilimcilar 6grencilerin degerlendirmesinde klasik sinavlara
basvurduklarini fakat 6grencilerin yazma becerisinde yasadiklari sinirhliklardan dolayi yetersiz performans
sergileyebildiklerini dile getirmislerdir. Genel egitim programinda yer alan degerlendirme yontemlerinin
yetersiz olusu sebebi ile isitme engelli 6grencilerin tam anlami ile degerlendirilemedigi (McGarvey & Morgan,
1996) aciklamasi 6gretmenlerin acgiklamalarini destekler niteliktedir. Esasinda bu bakimdan ele alindiginda
yazma becerisinde sorunlar yasayan isitme kayipli 6grencilerin hala yazili sinavlara tabi olmasinin uygunlugu
tartismalidir.

Ogretmenler, okudugunu anlama o&gretimi esnasinda karsilastiklari sorunlari  nasil  ¢6zdikleri

soruldugunda genel olarak benzer cevaplar vermislerdir. Genel olarak bildirilen gorisler, programin 6grenci
diizeyi gozetilerek uyarlanmasi seklindedir. Alan yazininda bu goriise paralel olarak yetersizligi olan
o6grencilerin egitiminde mifredatin 6grenci ihtiyacglarina gére uyarlanmasi gerektigi, ¢linkii esas hedefin
icerigin anlasihrhgini artirmak oldugu (Fisher vd., 1999; Gersten & Baker, 1998; Lytle & Rovins, 1997) pek ¢cok
arastirmada vurgulanmaktadir.
Yapilan goriismelerde 6gretmenler Milli Egitim Bakanligi’'ndan, liniversitelerden, okul yénetiminden ve diger
ogretmenlerden beklentilerini ifade etmislerdir. Bu beklentilerin ¢ogunlukla isitme kaybi olan 6grencilere
yonelik hazirlanmasi gereken vyeni bir egitim programi (zerine yogunlastigi gorilmektedir.  Farkh
arastirmalarda da mevcut egitim programinin bireysel farklari yeterince goézetmedigi, sirekli olarak
basitlestirilerek kullanilmasi gerektigi ve isitme kaybi olan 6grencilere yonelik yeni bir egitim programina
gereksinim oldugu (Glrgtir, 2001; Sarikaya, 2011) belirtilmektedir. Ayrica cogu 6g8retmen mesleki anlamda
kendini gelistirmenin énemini vurgulamis, daha verimli bir is performansi ortaya koyabilmek icin bilgilerini
gincellemeleri gerektigini ve bunlari birbirleri ile paylasmalari gerektigini belirtmistir. Buradan yola gikarak
ogretmenlerin kendi sinirliliklarinin ve gereksinimlerinin farkinda oldugu soylenebilir. Genel olarak
ogretmenlerin beklentilerinin ¢ogunlukla MEB, Universiteler ve paydaslar vasitasiyla saglanmasi gerektigi
goriisiine ek olarak, aslinda oneri ve beklentilerinde dile getirdikleri pek ¢ok durumun kendi gérev ve
sorumluluklari oldugu disiiniilmektedir. Ornegin materyal gelistirme, egitim programinin BEP vasitasi ile
uyarlanmasi, aile ile iletisim ve is birligi gibi gereksinimlerin 6gretmenlerin kendi gérev ve sorumluluklari
icerisinde ele almalari gerektigi dustnlebilir.
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Sonug olarak verilen bulgular bir bitin olarak degerlendirildiginde, okudugunu anlama becerisi
Ogrencilerin egitim 06gretim sireglerine katihmlarinda, akademik basarilarinda ve toplumsal hayata
katilimlarinda tim katihmcilar tarafindan son derece énemli bir beceri olarak diisiiniilmektedir. Bu becerinin
ogretiminde karsilasilan problemler hakkindaysa 6gretmenler ¢ogunlukla isitme engellilerin yasadigi iletisim
becerileri ve dil becerileri ile ilgili problemleri goriis olarak agiklamislardir. isitme kaybi yasayan ¢ocuklarin
bahsedilen becerilerde sorunlar yasamasi ile ilgili olarak sik¢a dile getirilen diisiincelerden bir tanesi ise isitme
engelliler gruplari ile galisan 6gretmenlerin mesleki anlamda alana yeteri kadar hakim olmamasidir.
Arastirmada katilmcilarin alan bilgisinde vyetersiz 6gretmenleri genel olarak gerekge bigiminde dile
getirmeleri, esasen 6gretmenlerin ayni zamanda kendilerini de bu konuda donanimsiz gérdikleri dislincesini
on plana c¢ikartmaktadir. Katimcilarin isitme kaybi yasayan 6grencilere okudugunu anlama becerisini
Ogretirken ve egitim ciktilarini degerlendirirken uyguladiklari gesitli tekniklerin de gergekte hedeflenen
becerinin 6gretimi ve degerlendirilmesiyle ilgisinin bulunmamasi durumu da arastirmaci disincelerini
desteklemektedir.

Ayriyeten bir baska onemli gorilen bulgu ise; kullanilan egitim programinin isitme yetersizliginden
etkilenen ¢ocuklara uygun olmayisi ile ilgili 6gretmen disiinceleridir. Arastirma bulgularina gére 6gretmenler,
Ogrencilerin seviyesine uygun olmamasi agisindan elestirdikleri genel egitim programini kullanirken
sadelestirme yaptiklarini, programi 6grenci diizeyini gozeterek uyarladiklarini agiklamiglardir. Katilimcilar
siirecte problemlerle karsilastiklarinda ise bireysel egitim yontemine gére amag aldiklarini, fakat yaptiklarinin
harcadiklari zaman ve enerji gozetildiginde faydasinin olmadigini ifade etmislerdir. Bununla beraber
ogretmenler kullandiklar egitim arag gereglerinin yeterli olmadigini belirtmisler ve isitme yetersizliginden
etkilenen 6grencilerin bahsedilen sebeplerle okudugunu anlama becerisini 6grenirken zorlandiklarini,
cocuklarin durumu gozetilerek hazirlanmis ayri bir egitim programina ve uygun arag gereglere dair ihtiyaglarini
ifade etmislerdir. Alan yazininda isitme engelliler {izerine yapilmis baska arastirma bulgulari ile bir arada
degerlendirildiginde bahsedilen problemlerin ¢6ziimiine yonelik adimlarin atilmasi gerektigi sonucu
¢ikarilabilir. Gorismeye katilan 6gretmenler ayrica alana hakim egitim personeli yetistirilmesi ve aile
egitiminin gerektigi ile ilgili taleplerde bulunmuslardir.

Bu arastirma yapisal olarak birtakim sinirhliklar barindirmaktadir. Arastirma verileri nitel gérismeler
yoluyla elde edildigi icin arastirma, gorisme yapilan katiimcilarin sayisi ile sinirhdir. Ayrica gorisilen
dgretmenlerin tamami Ankara’da Kemal Yurtbilir isitme Engelliler ilkokulu’nda gérev yapmaktadir. Yapilacak
arastirmalarda elde edilen bulgularin genellenebilirligini artirmak amaciyla farkli katiimcilarla goériisme
yapilabilir, farkli arastirma yontemleri ile bilgi toplanabilir ve bunun yani sira arastirma sonuglarini
karsilastirabilmek adina isitme yetersizligi bulunan 6grencilerle gorisilebilir.

Yazar Katki Orani
Yazarlar, calismaya esit oranda katki sunmuslardir.

Etik Beyan

“Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yonergenin ikinci béliminde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemlerden” higbiri gergeklestirilmemistir.

Catisma Beyani

Yazarlar galisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar catismasi bulunmadigini beyan
etmektedirler.
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