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Research Article

The research was carried out to both evaluate the feasibility and effectiveness of the
activities based on the Storyline approach, which were taught through face-to-face
and distance education in the third-grade primary school life studies course and
determine the students’ perceptions of in-class activities along with their level of
attitude towards the course. In accordance with mixed methods research design,
grounded theory was adopted for the research. The research was primarily designed
as qualitative research, there is a quantitative dimension in a complementary role.
The practice was carried out in a public primary school. The study group of the
research consists of 24 third grade students. As data collection tools in the research,
“My Class Activities Scale”, worksheets, student diaries, researcher’s diary, self-
evaluation forms and focus group interview records were used. Content and
descriptive analyses were used to analyze the qualitative data of the research. For
the analysis of quantitative data, Hotelling’s one sample T2 test was performed using
the NCSS 2021 statistical program. According to the findings obtained from the
research, at the end of the practice process, the Storyline approach, which was
realized through face-to-face and distance education in the third grade Life Studies
Lesson in primary school, was evaluated as effective and applicable. There is a
significant difference in the scores of students’ interest, making choices, challenge,
and enjoying the subject in terms of in-class activities. It was observed that the
Storyline approach contributed positively to students’ attitudes towards life studies
course and they had positive feelings and thoughts about this approach.
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Arastirma Makalesi

Bu arastirma; ilkokul Gglinct sinif Hayat Bilgisi dersinde yuz yize ve uzaktan egitim
yoluyla islenen Storyline yaklasimina dayali etkinliklerin  uygulanabilirligini
degerlendirmek amaciyla gergeklestirilmistir. Arastirmada karma arastirma modeline
uygun olarak i¢ ice karma desen kullanilmistir. Arastirma temelde nitel bir arastirma
olarak tasarlanmistir, tamamlayici rolde nicel boyut mevcuttur. Arastirmanin ¢alisma
grubunu 2020-2021 egitim 6gretim yilinda bir devlet ilkokulunda 6grenim géren 24
Gglincl sinif 6grencisi olusturmaktadir. Arastirmada veri toplama araci olarak; Sinif
Etkinliklerim Olgegi, calisma yapraklari, égrenci giinlikleri, arastirmaci giinltigii, 6z
degerlendirme formlari ve odak grup gérisme kayitlari kullaniimistir. Aragtirmanin
nitel verilerinin ¢éziimlenmesinde igerik analizi ve betimsel analiz yapilmistir. Nicel
verilerin analizi igin NCSS 2021 istatistik programi kullanilarak Hotelling tek gruplu T2
testi uygulanmigtir. Arastirma sonucuna gore ilkokul Uglncli sinif Hayat Bilgisi
dersinde yiz ylize ve uzaktan egitimle gerceklesen Storyline yaklasimi etkin ve
uygulanabilir olarak degerlendirilmistir. Storyline yaklasiminin, Hayat Bilgisi dersine
yonelik tutumlarina olumlu katki sagladigi, 6grencilerin bu yaklagimla ilgili olumlu
duygu ve diusiincelere sahip olduklari goriimustir.
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Introduction

It is now aimed to raise individuals who question, research, solve problems, and make decisions and to
enable them to adapt to changing situations. Life Studies, which is a course that can be effective in gaining
these skills, is considered as the fundamental lesson enabling children to adapt to their surroundings
accomplishedly and effectively (Binbasioglu, 2003). Life Studies course has been included in primary education
curricula since the early years of the Republic in order to ensure that children become good and effective
citizens and to provide them with basic knowledge, skills and behaviours (Giltekin, 2015). Along with the
implementation of the constructivist theory in Tirkiye, it has been accentuated that constructivist teaching
approaches should be covered in Life Studies course in order for students to acquire basic life skills, adapt to
the environment effectively, actively participate in life-oriented activities and indulge in the learning process
itself (Ministry of National Education [MoNE], 2005). Considering the major characteristics of Life Studies
course and the developmental traits of the students, Storyline approach, as a student-centred approach, is
deemed to achieve the goals of the life studies course eligibly.

The Storyline method emerged in Scotland in 1965 with the purpose of preparing and enriching the new
curriculum in primary schools. It was then adopted and developed over time and started to be implemented in
many countries (Bell, 2007). The idea behind this method is to encourage children to learn by allowing them to
connect the outer world of their lived reality with the inner world of their creative imagination. This approach
is based on the pursuit of a story with a deeper sense and aims to make classrooms inspiring places and take
students on creative journeys of the mind (Macbeath, 2007). In the storyline approach, the learning process
starts with a story and this story is addressed within a set of progressive topics after it is strengthened with
time, place and character connections (Tepetas, 2011). Students become part of the lesson design by
developing storylines related to the subject matter. The storyline method is a way of studying, thinking and
planning that enables teachers and students to form a meaningful partnership for learning. Topics are brought
together by creating connections, whereupon they are presented (Harkness, 2007). With the intention of
providing students with a sense of purpose and direction, the teacher constructs the story and prepares ‘key
questions’ for each chapter. Through key questions, story sequences are constructed by giving students the
feeling of ‘owning’ the story. Thus, the teacher holds the line while the students tell the story (Harkness, 2007).
The teacher gives the students a chapter of a story consisting of a problem to bel solved. Although the story
introductions are determined by the teacher, the students designate the details of the story parts. Besides,
they share their own ideas according to their own invention and imagination. The teacher presents the next
part of the story subsequent to assuring that the targeted outcomes have been achieved and that children
have no further idea (Smogorzewska, 2011).

A teaching process based on the Storyline method originates with the creation of characters. The characters
involved in the story are formed by the students in two or three dimensions. The second stage of the teaching
process is the generation of the place where the events will take place. The third stage, which is named as
events, lies at the heart of the successful development of learning. In the last phase of the method, the
evaluation phase, what has been learnt during the process is reviewed. The outcomes that provide an insight
into the process are a significant part of the evaluation process. These outcomes are concrete evidence of what
the students have achieved. The works created by the students raise a discussion environment and lead to new
key questions. Questions such as “What was fun?”, “Was there anything you did not like?”, “Should anything
be changed if another class deals with this topic?” should be posed to the students in order to urge them to
think about their learning (Harkness, 2007).

The teaching process based on the Storyline method is designed to be interdisciplinary. This holistic
approach is easy to understand for students as it corresponds to everyday experiences that are not categorised
(Schwanke, 2018). Notably, at primary school level, it is relatively hard to get students involved in real
audiences and extracurricular activities in order to gain various experiences. Due to the fact the storyline
approach is a narrative approach to classroom learning, it is a combination of imagination and different
perspectives with “facts”. While analysing the phenomena from their own perspectives, students experience
the events through the characters by addressing their own perspectives through these phenomena (Hoffman,
2007). To this end, teachers present topics that are meaningful for students. To cite an example, a teacher who
applies the Storyline approach in his/her classroom can transform the context into an interesting one by using
names such as “Being a Doctor of Nature” for the theme of “Recycling” and “The Family who Just Moved to the
Neighbourhood” for the theme of “Life in Our Home”. The topic selected for the story should include events
that students are able to imagine and that are suitable for their experiences.
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The Storyline method is acknowledged to be appropriate for the development of children since children are
in their concrete operational stage in the 1%, 2" and 3™ grades of primary school where the Life Studies course
are taught. Children’s imagination worlds are quite rich in the first three grades of primary school. In order to
realise the objectives of the Life Studies course, acting on these characteristics of children and making use of
fairy tales and stories will help them adapt to the world they live in successfully and effectively (Baysal, 2006).
Viewed from this perspective, it can be said that designing a teaching process based upon the Storyline method
in the Life Studies course is appropriate to the developmental characteristics of students and enriches the
learning process.

It has been observed that research on the Storyline method has been conducted in various disciplines and
levels. When the studies conducted abroad at primary school level are examined, Eiriksdottir (1995) attempted
to determine the quality of the Storyline approach in the study. Considering the study within the scope of
research results, it was stated that the approach was of good quality. McBlain (2007) intended to ascertain the
effect of the Storyline method on creativity through a study carried out with 1% grade students. The findings
also showed that the method improved creativity skills. On the other hand, Mitchell Barret (2010) concluded
that the Storyline approach boosted the intrinsic motivation levels of nine and ten-year-old students. Within
the framework of the studies conducted in Tirkiye at primary school levels, it has been revealed that the
subjects of the studies based on the Storyline approach are mostly science and Social Studies. In the research
conducted by Avci and Yiiksel (2013) and Gliney (2019), it was found out that the Storyline method increased
the academic achievement of the 4" grade students in the Science course. The research conducted by Sekerci
(2018) aimed to determine the effectiveness of the Storyline approach. The results of the research carried out
with 4% grade students in the Social Studies course unveiled that the approach was effective on students and
positively affected their creative thinking skills and motivation. Given the studies conducted in Tiirkiye and
abroad in general, it can be said that the Storyline approach increases the academic achievement of students at
primary school level and positively influences creativity and motivation. In addition, it has been seen that
students’ views on the aforementioned approach are also positive.

Karakas (2021) examined the effect of the Storyline approach used in the Life Studies course on problem-
solving and decision-making skills of 3" grade primary school students. For this purpose, scales were employed
to evaluate students’ problem-solving and decision-making skills. According to the results of the research, it
was concluded that students’ problem-solving and decision-making skills improved following the research.
Haggstrom (2022) investigated how the Storyline approach can facilitate primary school students to take action
on sustainability issues and how this approach can increase students' sustainability activities. The research,
which was designed as an action research, lasted for six weeks. Accordingly, it has been observed that the
Storyline approach includes critical thinking and has the potential to support the development of students'
democratic competences. Students were able to express their feelings and opinions easily in classroom
activities. It was also concluded that the Storyline approach fostered creativity and social skills.

In the light of research findings, it is noteworthy that the Storyline approach provides numerous benefits to
students. Nevertheless, it can be said that there has been a limited body of literature on the Storyline approach
at primary school level. As for the studies carried out in Tirkiye, there has been a growing number of studies
which mainly focus upon secondary school (Bacak, 2008; Coskun, 2013; Demir, 2012; Sari, 2019; Toy, 2015;
Yigit & Erdogan, 2008; Yigit, 2007) and pre-school levels (Eren; 2015; Ozsari, 2017; Savset, 2016; Sertsodz, 2017;
Tepetas, 2011; Tozduman Yaral, 2019). Previous studies have aimed to measure academic achievement. Only
one study on Life Studies course has been encountered (Karakas, 2021). On the contrary, no study on the
application of the Storyline method through distance education has been encountered. From this point of view,
the purpose of the present study is to “evaluate the applicability and effectiveness of the activities based on
the Storyline approach taught through face-to-face and distance education in the 3rd grade Life Studies course
in primary school, and to determine students’ perceptions towards classroom activities”. To this end, the
following questions guided the current study:

1. How is the effectiveness of in-class applications along with the activities based on Storyline approach in
the 3rd grade Life Studies course?

2. How do the students evaluate the activities based on the Storyline approach through face-to-face and
distance education in Life Studies course?

3. Do the activities carried out based on the Storyline approach through face-to-face and distance
education in the 3rd grade Life Studies course have a significant effect on students' interest in class
activities, making choices, challenging themselves and their engagement in the subject?
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Method
Research Design

In the present study, both qualitative and quantitative research tools were employed. Therefore, it is a
“mixed method research”. In this research method, it is essential that qualitative and quantitative dimensions
should be assessed together in order to understand events and phenomena in an extensive and holistic
framework (Yildirnm & Simsek, 2016). In this study, the data obtained through various data collection tools
during the implementations carried out via face-to-face or distance education based on the Storyline method
are blended and interpreted.

In the current study, “embedded mixed design”, one of mixed method research designs, was utilized.
According to Creswell and Plano Clark (2011), embedded mixed design is applied to foster the application of
qualitative or quantitative design to achieve the main purpose of the study. This design is based on the fact
that a single data set is not sufficient, different questions need to be answered and each question type requires
different data types. In the research, designed as an embedded mixed design, where qualitative approach was
dominant, a quantitative dimension was added in a complementary role with the aim of supporting the data
collected on the activities.

Qualitative Dimension of the Research

In the qualitative dimension of the research, action research, one of the research designs, was used. Action
research is a research approach consisting of systematic data collection and analysis with the active
participation of the practitioners or a researcher in order to unveil problems related to the implementation
phase or to understand and solve a problem that has already arisen (Yildirrm & Simsek, 2016). Action research
can be used to describe and evaluate the implementation of a teaching method or a new programme (Johnson,
2014). The objective of this approach is to provide practitioners with knowledge, skills and experience in
addition to assisting them to develop a critical perspective on the process (Yildirim & Simsek, 2016).

This research is considered to conform to "technical/scientific/collaborative" action research in Berg's
(2001) classification. The focal point of these approaches is to test or evaluate an application with a
predetermined theoretical framework. The nature of this study is considered to be appropriate for this
approach (Yildirm & Simsek, 2016). In this regard, the activities designed related to the Storyline approach in
line with various researches were implemented with the active participation of the researcher. By intervening
in the teaching process, certain suggestions concerning the implementation process of the Storyline approach
and the problems encountered in this process were developed and their results in practice were evaluated.

Quantitative Dimension of the Research

The quantitative dimension of the research is a descriptive research in the survey model. The collection of
information from a sample of individuals in order to reveal their various qualities is defined as survey research
(Buyukoztiirk et al., 2018). Descriptive studies, on the other hand, seek to shed light on and describe "what"
events, objects, entities, institutions, groups and areas are (Karasar, 2012). In the quantitative dimension of this
study, a descriptive research was performed by using My Class Activities Scale (MCA) to determine students'
perceptions towards classroom activities based on the Storyline approach in terms of their interest, choice,
challenging themselves and engagement of the subject.

Study Group

The study group of the research consists of 24 third-grade students attending a state primary school, which
is easy-accessible for the researcher, in the 2020-2021 academic year. Prior to the research process, necessary
permissions were obtained from the school administration. Subsequent to the collaboration with the school
administration and the classroom teacher, the necessary legal permission was obtained from the Provincial
Directorate of National Education. Once the legal permissions were completed, a parent-teacher meeting was
organised, parents were informed in detail, and a consent document was signed stating that they approved the
participation of the students who would participate in the study and the use of the data collected throughout
the process.

Purposive sampling method was used in the research in accordance with the research model. Among the
purposive sampling methods, convenience sampling was preferred. Convenience sampling is a sampling
method that is frequently used in qualitative research and provides speed and practicality to the research
(Yildirim & Simsek, 2016). The demographic characteristics of the study group are shown in Table 1.
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Table 1
Demographic Characteristics of the Study Group

Demographic Characteristics Groups n %
Female 12 50

Gender
Male 12 50
8 years 7 29.2

Age 9 years 16 66.7
10 years 1 4.2

Pre-school Education ves ° 37.5
No 15 62.5
Single child 12 50

Number of Siblings Two S|b'||n.gs K 37.5
Three siblings 2 8.3
Four siblings 1 4.2
Primary school 10 41.7

Maternal Education Status Secondary school 8 333
High school 5 20.8
Other 1 4.2
Primary school 9 37.5
Secondary School 7 29.2

Paternal Education Status High school 6 25
College 1 4.2
Other 1 4.2

Mother’s Profession Housewife 24 100
Employee 18 75

Father’s Profession Self-employed 3 12.5
Tradesman 2 8.3
Security guard 1 4.2

When the demographic characteristics of the students constituting the study group are examined, it is seen
that the majority of the students have not received pre-school education, that the educational status of most
of the mother and father is at primary and secondary school level, and that all of the students' mothers are
housewifes. In order to obtain in-depth and detailed information about the research, a focus group interview
was conducted with six students out of 24 students who constituted the study group of the research. Criterion
sampling was used to select students for focus group interviews. The criteria of students’ expressing
themselves well and fully participating in the practices were taken as basis.

Data Collection Tools

Various data collection tools were used to answer the research questions. In the qualitative section,
Storyline- based activities, worksheets, student and researcher diaries, student self-evaluation forms and focus
group interview records were used to ensure data diversity during the action research process.

Within the scope of the research, activities were designed by the researcher in order to determine the
effectiveness of the activities based on the Storyline approach in the classroom. The activities and worksheets
were prepared by the researcher in accordance with the learning outcomes in the "Life in Nature" unit. In order
to measure the effectiveness of the activities and worksheets in the classroom, a rubric was formed for each
activity. The activities, worksheets and rubrics were examined by three field experts who had previously
studied the Storyline approach and two PhD students in the Department of Classroom Teaching, and expert
opinion forms were filled. The researcher made arrangements in line with the suggestions and finalised the
form. An implementation diary was kept by the researcher at the end of each lesson regarding the activities
based on the Storyline approach. In these diaries, students' approaches to the activities, difficulties
experienced during the implementation, solutions and key points were included. It was aimed to obtain the
feelings and opinions of the students concerning the activities and a student diary was kept for this purpose.
The students were informed about how to fill in the diaries prior to the implementation. Self-evaluation forms
were prepared by the researcher with the purpose of determining the realisation of the acquisitions intended
to be gained through the activities by the students.

In the research, a focus group interview was carried out with six students after the implementation process
was completed. The focus group interview was performed online and simultaneously in an interactive
environment through the internet. According to Yildirnm and Simsek (2016), focus group interviews conducted
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simultaneously are similar to focus group interviews conducted face-to-face. The focus group interview
conducted in this research was recorded via audio recording. These records were transferred to the computer
environment and transcribed without any changes. Questions were addressed to determine the students'
perceptions regarding the Storyline-based activities through face-to-face and distance education, their feelings
and views, interest, making choices, challenging themselves during the activity and engagement in the subjects
of the activities.

"My Class Activities Scale (MCA)" was used for the quantitative data of the study. My Class Activities Scale,
developed by Gentry and Gable (2001) in the United States of America, was adapted to Turkish culture by Deniz
and Saranh (2017). The scale was subsequently translated into Korean, Chinese and Arabic languages. Besides,
an adaptation study was also carried out for South Korean culture. The adaptation study of the scale to Turkish
culture was performed with the data collected from a total of 214 students attending the 3rd, 4th, 5th, 6th, 7th
and 8th grades in the 2015-2016 academic year. In the scale consisting of 31 items, there are four sub-
dimensions in total: Interest in Educational Activities, Making Choices, Challenging Themselves, and Enjoyment
of the Subject. Likert-type response format was used in the scale, and each of the 31 items in the scale is rated
with the appropriate rating according to how much they think they are involved in classroom activities. The
rating The rating is; "Never" (1), "Rarely" (2), "Sometimes" (3), "Mostly" (4), "Always" (5). The high scoring of all
sub-dimensions of the scale refers to the fact that the student is interested in the activities that take place in
the classroom, is able to make choices, is challenged and perceives the activities as enjoyable. The low scores
of the sub-dimensions show that students’ perceptions of being interested in classroom activities, being able to
make choices, being challenged and their enjoyment during the activities are at low levels. Within the scope of
the validity study of the scale, the factor structure was tested with Confirmatory Factor Analysis in the original
scale development study and item-total correlations and inter-dimensional correlations were analysed. In the
light of the findings obtained, it was seen that the factor structure of the scale corresponded to the results of
the original scale development study (Deniz & Saranh, 2017).

Data Collection Process

In the study, qualitative and quantitative data were collected simultaneously and data diversity was
ensured. In the research, "MCA" was administered prior to the implementation of the activities. Following the
administration of pre-tests, the "Life in Nature" unit was taught for four weeks with the Storyline approach
through face-to-face education. During these implementations, worksheets, student self-evaluation forms,
student diaries and audio recordings were collected by the researcher subsequent to each activity. The
researcher diary was filled by the researcher after the end of the activity by compiling the key notes taken
during each activity implementation and the documents were filed for data analysis. Following the completion
of Storyline-based activities through face-to-face education, “MCA” was applied and a mid-test was
administered. After the application of the scales, the Storyline-based activities were addressed in the same
study group through distance education for four weeks, and post-test was administered via “MCA”.
Subsequent to the post-test, interviews were conducted with six students and audio recordings were taken,
and the recordings were transcribed in computer environment. The table regarding the research process is
given below:

Table 2
Action Research Process Used in the Research
1.  Administration of the pre-test My Class Activities Scale
o Researcher Diary
2.  Implementation of Storyline Approach Activities (Face-to- . Student Diary
Face Education) . Storyline-based activities and worksheets
. Self-evaluation forms
3. Administration of mid-test . My Class Activities Scale
. Researcher Diary
4. Implementation of Storyline Approach Activities . Student Diary
(Distance Education) . Storyline-based activities and worksheets
. Self-evaluation forms

My Class Activities Scale

5.  Administration of post-test . . X
] Attitude Scale towards Life Studies Lesson

6.  Focus group interview
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Data Analysis
Qualitative Data Analysis

Content analysis and descriptive analysis were utilized to analyse the data obtained during the
implementations. In this study, activities and worksheets based on Storyline approach, researcher and student
diaries, open-ended self-evaluation forms were analysed through content analysis. In the content analysis, the
data in the activity worksheets were categorised as ‘qualified’ and ‘need to be improved’. However, descriptive
analysis was used to analyse the focus group interview records.

In the present study, the reliability formula proposed by Miles and Huberman (1994) was used for reliability
calculation. In order to determine the reliability, all of the analyses of the worksheets, researcher and student
diaries prepared based on the Storyline approach were conducted by a second researcher. Accordingly, the
consistency value of the worksheets was calculated as 0.85, that of the researcher's diaries as 0.88, and, on the
other hand, that of the student diaries as 0.80. Moreover, In order to ensure reliability, the quotations from the
diaries were scanned and included in the relevant section. The interviews carried out with the students were
meticulously read and classified under certain themes, and it was aimed to enrich the descriptions by including
direct quotations from the interviews. The data were also analysed by a second researcher and the consistency
value was determined as 0.91.

Quantitative Data Analysis

With the aim of answering the questions, Hotelling’s one sample T2 test was performed using the NCSS 2021
statistical programme for the analysis of the quantitative data collected from the "My Class Activities Scale".
The preference of Hotelling’s one sample T2 test may be attributed to the fact that to reduce the amount of
error involved in the findings with a single analysis through Hotelling’s one sample T2 instead of performing
multiple analyses using dependent groups t test or Wilcoxon signed rank sum test within the mean
comparisons of pre-test, post-test and post-test. Furthermore, another reason is that Anova or Manova, which
are multi-group analyses, are not suitable for this situation since multiple data are collected from a single group
in the research and it is aimed to compare the data. Prior to performing Hotelling’s one sample T2 analysis,
multivariate normality analysis was performed using IBM AMOS statistical software. It has been seen that the
critical ratio value in the multivariate row is .062. Therefore, Therefore, it can be said that the data are of
multiple normality distribution. In Hotelling’s one sample T2 analysis, the significance value was accepted as
0.001 and 0.05, and the mean ranges of the pretest, posttest and posttest given with simultaneous confidence
intervals (95% low-95% high) were interpreted to find the source of the difference in the significant analysis
results.

Implementation Process
The Process Prior to Action Research

The activities designed to describe and evaluate the functionality of the Storyline approach were prepared
within the scope of six learning outcomes of the "Life in Nature" unit. The related body of literature was
reviewed previous to the preparation of the programme.

Table 3

Acquisitions of the Life in Nature Unit
1. Understands the importance of plants and animals in terms of human life.

2. Investigates the growing conditions of fruits and vegetables.

3. Finds directions by making use of nature.

4. Exemplifies the effects of humans on natural elements from their immediate environment.

5. Takes responsibility for protecting nature and the environment.

6. Exemplifies the contribution of recycling to himself/herself and the environment s/he lives in.

Story chapters and key questions were developed in the first place in order to implement the Storyline
approach. In this respect, a framework lesson plan based on the Storyline approach was formed and activities
related to the targeted outcomes were prepared. Worksheets to be used within the scope of the activities
were determined and detailed daily plans were designed.

Action Research Process

Regarding the "Life in Nature" unit, Storyline story sections consisting of ten chapters related to six learning
outcomes were designed. A detailed lesson plan was prepared by developing key questions, activities and
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worksheets suitable for the storylines. The first four weeks of the Storyline teaching process, which consisted of
ten story series and was planned as an eight-week process, were carried out face-to-face and the last four
weeks through distance education. Of the activities based on the Storyline approach, which were planned as a
total of 32 lesson hours, 16 lesson hours were carried out face-to-face and 16 lesson hours were carried out
through distance education.

The chapters of the interconnected story series, the activities related to the chapters, the weeks in which
the activities were carried out, the way in which they were carried out and the related acquisitions in the
teaching process are presented below. The activities performed are explained in detail.

Table 4
The Storyline-based Teaching Process and Activities Storyline

Method of

Duration .
° Implementation

Story Sections Acquisitions Activities

Chapter 1 . . .

r,’ € . Creating visual representations 3 lesson hours Face-to-face
Family (Creation of - )

of story characters Week 1 Education
characters)
Three-dimensional design of

Chapter 2 . 8
Home the setting where the story 3 lesson hours Face-to-face

takes place and determination Week 1 Education
of daily routines

1. What if there were no

(Creation of setting)

Chapter 3 LS.3.6.1. Understands the
. . plants? 3 lesson hours Face-to-face
(Deniz Meets Yellow importance of plants and .
Dust) animals in terms of human life Worksheet Week2 Education
) 2. Mind Map Activity
15.3.6.2. | tigates th 1. My Garden Plan Activity
Chapter 4 nvestigates the 4 lesson hours Face-to-face

growing conditions of fruits

Greenhouse Visit Week 3 Education

and vegetables.

2. Garden Visit

Chapter 5 LS.3.6.2. Investigates the .
; o . 1. Bean experiment to 3 lesson hours Face-to-face
From Seed to growing conditions of fruits .
. understand the needs of plants Week 4 Education
Sapling and vegetables.
1. Camp Designs
Chapter 6 2. “Let’s Find Our Direction

Deniz is Going to
Camp

LS.3.6.3. Finds directions by
making use of nature.

Worksheet
3. Direction Star activity
4. “Preparing a Finding Drection
Card” activity

3 lesson hours
Week 5

Distance Education

Chapter 7
Forests on Fire

LS.3.6.4 Exemplifies the effects
of humans on natural
elements from their
immediate environment.

1. Presentation Cards
2. Information Cards
3. Creating a Virtual Dashboard

3 lesson hours
Week 6

Distance Education

Chapter 8
Nature Warriors

LS.3.6.5. Takes responsibility
for protecting nature and the
environment.

1. Nature Warrior Descriptions
2.Visit of TEMA Officer

3 lesson hours
Week 7

Distance Education

Chapter 9
Time to Recycle

LS.3.6.6. Exemplifies the
contribution of recycling to
himself/ herself and the
environment s/he lives in.

Designing new products from
waste materials activity

3 lesson hours
Week 7

Distance Education

Chapter 10
Environment Day
Festival and
Evaluation

1. Introducing the activities
carried out during the units and
Environment Day Celebrations
2. Evaluation of the activities

4 lesson hours
Week 8

Distance Education

In the first and second part of the Storyline teaching plan, the characters of the story and the setting that
will host all the story chapters were created by the students due to the characteristics of the storyline
approach. After the process of creating characters and setting was completed, the daily routines of the
protagonists of the story were determined and the plots were covered in the third section. In the third section,
various activities regarding the story chapter towards the relevant acquisition were performed. After the story
chapters and activities prepared concerning the acquisitions were completed, the exhibition-celebration stage,
which is the last step of the Storyline-based teaching process, was commenced. The works by the students both
during the unit and for the environment day festival were presented to their families, friends and class teachers
and the activities were evaluated within the scope of the unit.
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Problems Experienced in the Implementation Process and Their Solutions

Action plans were developed to solve the problems encountered during the implementation process. As a
result of the reduction of class hours from 40 minutes to 30 minutes due to the Covid-19 outbreak, there were
difficulties in completing the pre-planned activities. In order to complete the designed activities on time and to
ensure progress in accordance with the lesson plan, the class teacher was initially contacted and the weekly
lesson hours were increased in line with the activities. Moreover, certain activities were revised so that the
lesson hours planned as 40 minutes could be completed in 30 minutes. Thanks to these steps, it was aimed to
complete the activities within the planned time.

The second problem encountered during the implementation of the Storyline approach is that students
focus only on single activity while writing their diaries and do not evaluate the whole process. To that end, the
aim is to enable students to reflect more comprehensively in their diaries their feelings and thoughts about the
activities, which is an important data collection tool. The action steps for this purpose are as follows: The
students were informed about how to write diaries and which topics they should focus on. In addition, it was
emphasised that negative feelings and opinions about the activities were normal, and it was explained that
what was written would not have any negative repercussions and could be expressed easily. In each week of
the implementation, it was ensured that all of the activities were reviewed and written in the diaries. Owing to
these action steps, it was intended for the students to express their views and feelings towards the activities
more precisely and to evaluate the processes in a more qualified way.

Validity and Reliability of the Research

In order to assure the validity and reliability of this research, data diversity was provided through using
various data collection tools. During the data analysis process, a second researcher conducted the analyses.
The data were filed regularly every week and their consistency with each other was examined. The
implementation process and the focus group interview were recorded after the necessary permissions were
obtained. In the focus group interview, the researcher and the student diaries were interpreted by presenting
examples with direct quotations in descriptive and content analyses. The data were analysed based on the
opinions of the experts and included in the findings section in relation to the research questions.

Findings

In this section, in order to answer the research questions, the findings obtained from the analyses of the
qualitative data collected through activities based on the Storyline approach, worksheets, self-assessment
forms, researcher and student diaries, focus group interview recordings and quantitative data collected
through the "My Class Activities Scale" are covered.

1. Findings Related to the Effectiveness of In-Class Practices with Activities Based on Storyline Approach in
Third Grade Life Studies Lesson

The findings are gathered from the activities and worksheets based on the Storyline approach, self-
assessment forms, and the researcher and student diaries.

Evaluation on the Creation of Characters

The Storyline chapter entitled "Deniz and His Family" was addressed through face-to-face training. Firstly,
students were asked key questions to identify the characters of the storyline. After the characteristics of the
characters were determined along with the participation of the whole class, the key question was re-asked and
students were asked to think. The physical characteristics of the characters were determined by the students.
Using various materials, they were given the opportunity to make puppets suitable for the characteristics of the
family members they chose. Below are some photos of the process of creating the characters:
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Figure 1 Figure 2
S8 Student Character S$19 Student Character

Students kept diaries about the activities. In the diaries, they generally stated that they had a lot of fun and
had a good time during the character creation phase. The examples from the diaries kept are given below:

Figure 3
S9 Student Character

When the diary of the student whose pseudonym was S9 was analysed, it was seen that s/he had a lot of
fun during the creation of the characters and enjoyed the Life Studies course to a great extent. A diary was kept
by the researcher concerning the first part of the Storyline-based activities. The findings yielded from the
researcher diary are as follows:

Researcher Diary: “I found that the students were hesitant to answer the key questions addressed to them.
Once a few students took the floor, others began to actively participate and express themselves better. During
the creating of illustrations of the characters, the students were surprised when they were told that they would
create puppets by using various materials. It was noteworthy that a few students said "Are we doing a painting
lesson?". The students reported that they did not carry out such activities as cutting, gluing, colouring in the Life
Studies lesson in general and that they were surprised and felt happy about that.”

According to the findings of the researcher diary, it was stated that the students were surprised by the
activities. The Storyline-based Life Studies lesson was unusual for them. Students enjoyed the activities.
However, they were found to exhibit timid behaviours while expressing themselves. Certain students had
difficulty in cutting and gluing the cartons and were not able to complete the activity.

Evaluation on the Creating of Setting

In this section, the story setting was designed through face-to-face education. Students were requested to
think about the place where the characters lived. The ideas received through addressing a key question were
listed on the board and the class was divided into two groups. The students collaboratively designed a three-
dimensional house where the characters lived and a street where the house was located. The photographs
related to this process are presented below:
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Figure 4
Activity Photos of the Process of Story Setting Creation

=

Students filled out a self-evaluation form on the activities. In light of the findings obtained from these forms,
it was found that the students had a lot of fun in the activities, yet they had difficulty in processes such as
cutting, gluing and combining. The open-ended self-evaluation form of S8 is presented below.

Figure 5
S8 Self-evaluation Form

Examining the above-mentioned form, it can be concluded that the student had enjoyment while
performing the activities; however, s/he had difficulty in the skills requiring handicraft.

Evaluation on the Story Chapter “Time to Recycle”

In this section, the activities regarding the acquisition of “Exemplifies the contribution of recycling to
himself/herself and the environment s/he lives in” were scrutinized through distance education. The story
series titled "Time to Recycle" was read and the key question was asked to the students. They were asked to
design a product consisting of waste materials that they could use in daily life. Students created three-
dimensional products using waste materials. The findings obtained in line with the criteria used for the
evaluation of the products are given in Table 5.

Table 5
Frequency Distribution of “Don’t Throw, But Design!” Activity
Need to be Not
N f the Activit lified(f Total(f
ame ot the Activity Qualified(f) Improved(f) Delivered(f) otal(f)
Don’t Throw, But Design! 19 4 1 24

As shown in Table 5, in the activity of creating products from waste materials entitle "Don't Throw, But
Design", 19 were assessed as ‘qualified’, 4 were as ‘need to be improved’. Some of the studies that are
evaluated as qualified are presented below:
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Figure 6
S3 Student Product

AN

The product designed by the student with S3 pseudonym is considered as a creative product consisting of
waste materials. This product was evaluated as qualified. Furthermore, some examples of diaries are given
below:

Figure 7
S1 Student Diary

S1 stated that s/he learnt how to turn waste materials into products that can be used in daily life. He thinks
that the study was useful for him.

Students were found to complete the activities in a qualified way. In general, it is observed that their social
interactions increased, they were less excited while making presentations and they expressed themselves
better. They emphasized that they were happy to introduce and share the products they created with their
friends. It was seen that they mostly defined the Life Studies as a lesson they enjoyed.

Evaluation on The Storyline Chapter “Environment Day Festival”

In the activities planned based on the Storyline approach, the story ends with a celebration. Students shared
their works throughout the process and presented various activities for the protection of nature and the
environment based on what they learnt in the unit. Below are visuals of some of the presentations:

Figure 8
S3 and S20 Student Presentations
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The students S3 and S20 prepared and presented their works together. All in all, the students were very
well-prepared for the programme and completed their tasks successfully. Tasks were shared according to the
students' choices. After the celebrations were completed, all the works were exhibited.

2. Findings Related to the Students' Evaluation of Activities Based on Storyline Approach in Life Studies
Lesson through Face-to-Face and Distance Education

The findings regarding the students' opinions on the Storyline-based activities are given below. Since it is
thought that it may be difficult for students to understand when it is expressed as Storyline approach, the
Turkish equivalent of the term- "Storyline"- was used in the questions asked.

As a result of the interviews with the students, their views and feelings regarding the Storyline-based Life
Studies lesson are shown in Table 6.

Table 6
Students’ Responses to the question "What do you think about the Life Studies Lesson taught through ‘Storyline’
Approach?"

Categories Frequency (f)
Happiness 4
Enjoyment 3
Being able to Make Choice 3
Enjoying the Activities 2
New Experiences 1
Openness to New ldeas 1
In-class Interaction 1
Total 15

According to Table 6, students' feelings and opinions on the Life Studies course taught based on Storyline
approach through face-to-face and distance education are gathered in the categories of happiness, enjoyment,
enjoying the activities, being able to make choices, new experiences, openness to new ideas and in-class
interaction. It can be said that the students were happy, enjoyed and could make choices in the lessons based
on the Storyline approach. The sections of students’ responses are given below:

S4: “Teacher, the activities we did with stories were very good. The activities we did made me very happy.", S5:
“The things we learnt were very good. | liked the characters we made and the places where they lived. | was
very happy in the lessons.", S6: “Teacher, | was very happy and had a lot of fun in this lesson because | enjoyed
doing activities with you. We were talking together, sharing our feelings, those who did not know were getting
help from others, we were working in groups or individually. It was very nice." In the light of aforementioned
descriptions, the students highlighted that they were happy in the Life Studies lesson taught along with the
Storyline approach and that they enjoyed the activities requiring in-class interaction.

Table 7 presents the findings regarding the students' ability to make their own decisions during the activities
in the Storyline-based Life Studies course through face-to-face education.

Table 7

Students’ Responses to the question of “Did you ever make your own decisions while performing the activities in
the Life Studies lesson taught through “Storyline” approach carried out via face-to-face education? Can you give
examples?”

Categories Frequency(f)
| chose whether | would work individually or with 4
a group in our class activities.
Yes | chose the materials | would use during the 3
activity.
| chose my group mates. 2
| chose the tasks that are suitable for me. 2
Total 11

According to Table 7, students stated that there were situations where they were able to make their own
decisions in face-to-face activities. It was seen that they were able to choose whether they would work
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individually or in a group, the tools and materials they would use during the activities, the tasks to be done, and
their group mates. However, the findings related to the situations in which they were able to make their own
decisions in the activities based on the Storyline approach through distance education are given in Table 8.

Table 8

Students’ Responses to the question of “Did you ever make your own decisions while performing the activities in
the Life Studies lesson taught through “Storyline” approach carried out via distance education? Can you give
examples?”

Categories Frequency (f)
| chose the materials | would use during the 3
activity.
| was able to choose which activities | wanted 3
to take partin.
| chose whether | would work individually or in 2
Yes a group.

| chose my group mates. 2
| chose the tasks to be done that are suitable 1
for me during the activities.
| chose the people who would participate in the 1
Environment Day celebrations.
I chose how the events in the story would 1
continue.

Total 13

As demonstrated in Table 8, students articulated that there were situations in which they were able to make
their own decisions in distance education activities. Of all, the choice of materials to be used, activities and
group organisations are worth noting. Examples of the responses given by the students are presented below:

S2: “You received our opinions. When we were performing the activities in Nature Warrior unit, you did not tell
us to do it that way or not. This is a very good thing. | did it exactly as | wanted” With this statement, the
student underlined that s/he chose the suitable one among the tasks to be performed during the activity.

In the focus group interview conducted with the students participating in the research, it was tried to
determine their views on the development of the skills of the activities carried out through face-to-face
education. The findings related to their responses to the question addressed are presented in Table 9:

Table 9

Students’ Responses to the question of “Do you think that your skills improved in the Life Studies Lesson taught
through the ‘Storyline’ Approach carried out via face-to-face education? If yes, which skills do you think
improved?"

Categories Frequency(f)
Handicraft 3
Yes Design 1
Gardening 1
Social Skills 1
Total 6

According to Table 9, all of the students think that their skills related to handicraft, design, gardening and
social skills have improved as a result of face-to-face activities. On the other hand, the findings related to the
responses given to the question concerning the development of skills in the activities carried out through
distance education are presented in Table 10:
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Table 10
Students’ Responses to the question of “Do you think that your skills improved in the Life Studies Lesson taught
through the ‘Storyline’ Approach carried out via distance education? If yes, which skills do you think improved?"

Categories Frequency(f)
Story Development 3
Creating Visual Products- Design 3
Yes Writing Skills 2
Searching Skills 1
Creative Thinking Skills 1
Handicraft 1
Total 11

Table 10 demonstrates that all of the students are of the opinion that their skills have shown improvement.
Among these skills are noteworthy the development of stories and creation of visual products. The sections of
students’ responses are provided below:

S1: “I can develop stories from now on.”, S3: “Mly story-developing skills have improved and so has my thinking
skills my teacher.”, S4: “We created Deniz’s story thanks to you. My skills have improved.” These statements
indicate that students think their story-developing skills have advanced.

3. Findings related to Students' Perception of Being Interested in Classroom Activities, Making Choices,
Challenging Themselvess and Enjoying the Subject of the Classroom Activities Based on Storyline Approach
through Face-to-Face and Distance Education in Third Grade Life Studies

The results of the Hotelling’s one sample T2 analysis conducted to determine the effect of the Storyline-
based activities through face-to-face and distance education in the third grade Life Studies course on the
students' perceptions of being interested are given in Table 11.

Table 11
Hotelling’s One Sample T2 Analysis Results regarding the Effect of Face-to-Face and Distance Education
Activities Based on Storyline Approach on Students' Interest

Simultaneous Simultaneous
Confidence Confidence
. Interval %95 Interval %95
Being .
Interested N X Sd T2 Dfi Df2 p Low High
Pre-test 3.190 1.043 2.514 3.866
Mid-test 24 4,010 0.731 22.786 2 23 0.005 3.535 4.834
Post-test 4337 0.536 3.990 4.685

Based on the results of Hotelling’s one sample T2 analysis conducted to determine the effect of the activities
based on the storyline approach on students' interest, it was found that there was a significant difference
between the mean scores of the students' interest (T2= 22.786; p< .05). Considering the simultaneous
confidence intervals, it can be said that the significant difference results from the pre-test. In regard to %95
simultaneous confidence intervals, regarding the sub-dimension of being interested, the mean ranges of the
pre-test were between 2.514 and 3.866 whereas those of the mid-test between 3.535 and 4.834; and the mean
ranges of the post-test between 3.990 and 4.865. Nevertheless, the mean scores of the sub-dimension of being
interested in the pre-test and post-test are close to each other. Therefore, it can be concluded that the
Storyline-based activities carried out through face-to-face education increased the interest of the students
although the activities performed through distance education following face-to-face education did not show a
significant difference concerning the students’ interests.

The results of the Hotelling’s one sample T2 analysis intended to reveal the effect of the activities based on
the Storyline approach through face-to-face and distance education in the third grade Life Studies course on
students' perceptions of being able to make choices are presented in Table 12.
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Table 12

Hotelling’s One Sample T2 Analysis Results regarding the Effect of Face-to-Face and Distance Education
Activities Based on Storyline Approach on Students' Ability to Make Choices

Being Simultaneous Simultaneous
Able to Confidence Confidence
Make Interval %95 Interval %95
Choices N X Sd T2 DfL Df2 p Low High
Pre-test 1.608 0.692 1.159 2.056
Mid-test 24 3.148 0.709 124.184 2 23 0.000 2.689 3.608
Post-test 3.809 0.967 3.181 4.437

Depending on the results of Hotelling’s one sample T2 analysis conducted to determine the effect of the
activities based on the storyline approach on students' ability to make choices, it was revealed that there was a
significant difference between the mean scores of the students' ability to make choices (T2=124.184; p<0.001).
Investigating the simultaneous confidence intervals, the significant difference may be attributed to the scores
of post-test. Despite the fact that the mean of the pre-test of being able to make a choice according to 95%
simultaneous confidence intervals is between 1.159 and 2.056, it has been seen that the mean scores of the
mid-test (2.689-3.608) and post-test (3.181-4.437) are higher. However, the mean ranges of the post-test of
being able to make a choice are also higher than those of the mid-test. Consequently, it can be inferred that
the Storyline-based activities both through face-to-face and distance education subsequent to face-to-face
education enhanced students’ ability to make choices.

The results of the Hotelling’s one sample T2 analysis performed to unveil the effect of the Storyline- based
activities through face-to-face and distance education in the third grade Life Studies course on students'
challenging themselves are demonstrated in Table 13.

Table 13
Hotelling’s One Sample T2 Analysis Results regarding the Effect of Face-to-Face and Distance Education
Activities Based on Storyline Approach on Students' Challenging Themselves

Simultaneous Simultaneous

Confidence Confidence
Challenging Interval %95 Interval %95
Themselves N X Sd T2 Dfl Df2 p Low High
Pre-test 2.634 0.838 2.091 3.178
Mid-test 24 4.134 0.570 76.070 2 23 0.000 3.765 4.504
Post-test 4.370 0.634 3.960 4.782

According to Table 13, the results of Hotelling’s one sample T2 analysis carried out to determine the effect of
the activities based on the storyline approach on students' challenging themselves showed that there was a
significant difference between the mean scores of their challenging themselves (T2= 76.070; p< .001).
Considering the simultaneous confidence intervals, it can be said that the source of the significant difference is
the pre-test. Though the mean of the pre-test of challenging themselves according to 95% simultaneous
confidence intervals is between 2.091 and 3.178, it has been found that the mean scores of the mid-test
(3.765-4.504) and post-test (3.960-4.782) are higher. Yet, the mean ranges of mid-test and post-test regarding
the sub-dimension of challenging themselves are close to one another. Therefore, it can be asserted that the
Storyline-based activities performed via face-to-face education boosted students’ challenging themselves;
however, it has also been unearthed that the activities based on the Storyline approach through distance
education after face-to-face education did not show significant difference in terms of students’ challenging
themselves.

The results of the Hotelling’s one sample T2 analysis performed to reveal the effect of the Storyline- based
activities through face-to-face and distance education in the third grade Life Studies course on students'
enjoying the subject of the activities are shown in Table 14.
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Table 14
Hotelling’s One Sample T2 Analysis Results regarding the Effect of Face-to-Face and Distance Education
Activities Based on Storyline Approach on Students' Enjoying the Subjects of the Activities

Enjoying Simultaneous Simultaneous
the i .
Subiect of Confidence Confidence
) Interval %95 Interval %95
the = Low High
Activities N X sd T2 DfL Df2 p 8
Pre-test 3.262 1.048 2.583 3.942
Mid-test 24 4613 0.496 56.030 2 23 0.000 4.291 4,935
Post-test 4.893 0.190 4.769 5.016

According to Table 14, the results of Hotelling’s one sample T2 analysis carried out to determine the effect of
the activities based on the storyline approach on students' enjoying the subjects of the activities showed that
there was a significant difference between the mean scores of their enjoying the subjects (T2= 56.030; p<
0.001). Given the simultaneous confidence intervals, the significant difference may be attributed to the scores
of post-test. Although the mean score of the pre-test of students’ enjoying the subject according to 95%
simultaneous confidence intervals is between 2.583 and 3.942, it has been indicated that the mean scores of
the mid-test (4.291-4.935) and post-test (4.769-5.016) are higher. On the other hand, the mean ranges of the
post-test regarding the students’ enjoying the subjects of the activities are also higher compared to those of
the post-test. As a result, it can be said that the activities carried out based on the Storyline approach through
both face-to-face education and distance education after face-to-face education increased the students'
enjoyment scores.

Discussion and Result

In this study, the effectiveness of the Storyline-based activities performed through face-to-face and distance
education in teaching Life Studies course was investigated. The results obtained of the analyses of the
qualitative and quantitative data obtained from the research show that the activities based on the Storyline
approach carried out through face-to-face and distance education are an applicable and effective approach in
the Life Science course. The majority of students created "qualified" products in the activities based on the
Storyline approach carried out face-to-face and distance education. The acquisitions targeted within the scope
of Life in Nature unit were successfully achieved. The students were observed to look forward to the Life
Studies course and embraced the learning process. In face-to-face activities, students' timid behaviours
observed at the onset of the implementation process decreased and their ability to express themselves
improved. The Storyline-based activities carried out through face-to-face and distance education were found to
enhance students’ social skills. Following the face-to-face education, students' interest in the course was
monitored to continue in the activities continued through distance education. In the distance education
process, it was observed that the students enjoyed the activities requiring group work the most. it is also seen
that the activities implemented along with different teaching methods were completed in a qualified way and
the targeted acquisitions were successfully achieved. These findings correspond with the results of the studies
conducted by Giliney (2003) and Kuo (2005) in Tiirkiye. GUney (2003) found that the Storyline approach
supported students to acquire different perspectives and the Storyline approach supported students to gain
different perspectives and positively affected their motivation towards the lesson. It was concluded that the
students felt comfortable in group work, enjoyed the activities requiring collaboration, and improved their
presentation skills. Kuo (2005) investigated the effectiveness of Storyline approach reading and writing skills in
English with sixth grade students. According to the results of the study, the Storyline approach enabled the
students to be active in the classroom, to work collaboratively and to realise the activities in a qualified way.

The present research has also a purpose which is to evaluate the students' opinions about the activities
based on the Storyline approach through face-to-face and distance education. Students stated that they
enjoyed the activities. It was stated that they wanted to learn different subjects of the Life Studies course
through the Storyline approach and to use this approach in different courses as well. This finding coincides with
the research results of Giirol and Kerimgil (2012), Sekerci (2018), Utkiir Gilliihan et al. (2022). In the study
conducted by Girol and Kerimgil (2012), the views of pre-service teachers based on the Storyline approach
were analysed and it was concluded that the Storyline approach would raise a sense of "curiosity" in students
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and enable them to enjoy the learning process. Sekerci (2018), however, reported that students had positive
feelings and views towards the activities based on the Storyline approach. Students stated that the Storyline
approach contributed positively to their learning, they enjoyed and were happy with the learning process.
Utkiir Giillihan et al. (2022) aimed to determine students' perceptions and interpretations of historical
artefacts by administering the Storyline approach to museum education. The findings yielded from the diaries
containing students' feelings and opinions on historical artefacts after the education based on the Storyline
approach revealed that students generally had feelings such as "happiness and excitement" towards historical
artefacts.

According to the analysis of the data gathered from student interviews, students are of the opinion that
their handicraft, social and creative thinking skills and imagination have improved. This finding is in line with
the results of the studies conducted by Mc Blain (2007), Bacak (2008), Yigit and Erdogan (2008) and Sekerci
(2018). In his study, Mc Blain (2007) examined the effect of Storyline approach on the creative thinking skills of
first grade primary school students and found that the Storyline approach increased creativity and intrinsic
motivation. In addition, Bacak (2008) concluded that the Storyline approach implemented in the 5th grade
Social Studies course in primary school increased students' creative thinking skills. Sekerci (2018) examined the
effectiveness of the Storyline approach in primary school 4th grade Social Studies course and stated that the
activities enhanced students' creativity. During the activities based on the storyline approach, the students
used their imagination notably in the development of characters and setting as well as the plot of the story.
The use of their imagination and performing activities that require the ability to design may have improved
students' creative thinking skills.

Students noted that the activities carried out through face-to-face education were challenging. They stated
that they had difficulties in activities requiring handicraft, in the process of creating characters and story
setting, but then they thought that they created better products and their designing and communication skills
and handicraft have improved. In light of the findings obtained from the quantitative data of the research,
while there was an increase in the scores of the sub-dimension of challenging themselves in face-to-face
activities, there was no significant change in the activities carried out with distance education. According to the
students, their activities carried out through distance education develop their creativity and searching skills.
Based on the findings gathered from the qualitative and quantitative data of the research, although the
students had positive feelings and opinions about the activities conducted through distance education, they
stated that they enjoyed the implementation process carried out through face-to-face education to a greater
extent. Moreover, the students emphasized that they wanted to learn different subjects of different courses as
well as Life Studies course via this approach. These findings obtained from the research correspond with the
research results of Toy (2015) and Ayaz (2021). In the study conducted by Toy (2015), it was concluded that the
Storyline approach increased the achievement and learning retention in the Social Studies course and that the
students had positive feelings and opinions regarding this approach. Ayaz (2011) studied the perceptions of
secondary school students concerning the Storyline approach in English language course. According to the
results of the study, most of the students stated that they found the approach enjoyable and collaborative.
Considering the results of similar studies, using the activities based on the Storyline approach in subjects that
are deemed as boring or difficult for students to learn an make the learning process more enjoyable and
efficient by ensuring active participation of students in the lesson. According to Omand (2020), the Storyline
approach encourages dialogue and communication and enables the discussion of meaning. In this context, it
can be said that the Storyline approach will improve students' various skills, particularly communication.

Depending on the analysis of the findings obtained from the research, classroom activities based on
Storyline approach through distance and face-to-face education increased students' interest and challenging
themselves. On the contrary, the classroom activities carried out through distance education did not show a
significant difference in terms of students' interest and challenging themselves. The findings of the qualitative
data of the study support the quantitative data. Analysing the opinions of the students regarding the activities,
it is understood that although the activities carried out through distance education are effective and applicable
and the students have positive feelings and views towards this process, they prefer the activities carried out via
face-to-face education. This may be attributed to the lack of face-to-face communication and interaction in
distance education. According to the analysis of the data obtained from the quantitative and qualitative data of
the research, both face-to-face and distance education increased the students' scores for making choices and
enjoying the subject.

It was concluded that the students were interested in the activities performed through face-to-face
education based on the Storyline approach in the Life Studies course, that they were able to make choices in
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various situations, that they developed various skills by challenging themselves during the activities and that
they enjoyed the learning process. The results of the research coincide with the research results of Eiriksdottir
(1995), Mitchell Barret (2010), Roberts and Stylianides (2013), Akdemir (2018), Karakas (2021). Eiriksdottir
(1995) studied the qualities of the Storyline approach for teaching in Icelandic primary schools and deduced
that the approach increased students' motivation, ensured active participation in the lesson and was
interesting. Besides, the students and parents were interviewed and concluded that students enjoyed the
subjects taught through the Storyline approach. Mitchell Barret (2010) examined the relationship between the
Storyline approach and the intrinsic motivation levels of primary school students by interviewing with the
students and concluded that the students improved their ability to make choices and creative thinking skills,
and that the students enjoyed the learning environment. Roberts and Stylianides (2013) investigated the ways
of creating, interpreting and including stories in the process of learning whether an integer less than 20 is odd
or even with preschool students and reported that using stories facilitated students' understanding and they
enjoyed the process. Akdemir (2018) concluded that, in the Science course enriched with stories, 7th grade
students' interest in the lesson increased and the lessons were more enjoyable for the students. Karakas (2021)
investigated the effectiveness of the use of Storyline approach on decision-making and problem-solving skills in
the 3rd grade Life Studies course and noted that the activities increased students' decision-making scores.

According to the findings obtained from the researcher diaries, the Life Studies lesson taught through the
Storyline approach was different for the students. Students were happy with the activities and worked in
collaboratively within in-class activities. It is seen that their attention towards the lesson was high and the
interaction in the classroom was high as well. Considering the findings of this research and given the fact that
the Storyline approach enables interdisciplinary applications (Harkness, 2007), it is thought that the Storyline
approach should be implemented at the primary school level in particular. Similar research results also
correspond with this finding. According to Henkrinnson (2023), using Storyline in teacher education allows pre-
service teachers to integrate alternative structures that enable interdisciplinary collaboration and subject-
based teaching. Karlsen et al. (2019) conducted a study to determine the experiences of pre-service teachers
on the Storyline approach and their views on these experiences and found that pre-service teachers perceived
the Storyline approach positively. In light of the research results, it was underlined that the Storyline approach
is suitable for interdisciplinary approach and can be used in teacher training. According to another finding
obtained from the qualitative data of the research, in the activities based on the Storyline approach, in which
in-class interaction and group work were high, classroom management was performed comfortably and no
unwanted problems were encountered in the classroom. Similar studies in the literature are in accordance with
this result. Orehag (2017) noted that the Storyline approach would reduce the problems faced by teachers in
the lesson by motivating students to the lesson thanks to the use of creative and communication-based
research during the lesson. Haggstrom (2022) concluded that the Storyline approach allows students to express
their feelings and opinions easily in classroom activities and improves creativity and social skills.

Consequently, it was revealed that the Storyline approach, which was conducted through face-to-face and
distance education in the third grade Life Studies course of primary school, was effective and applicable,
students were interested in the lesson, they could make choices in the face of various situations, their various
abilities were developed by challenging themselves during the activities and they enjoyed the learning process.
Based on these results, Storyline approach can be used in the teaching process. According to research results,
students enjoy activities that require group work and creating products to a greater extent, and activities with
these characteristics can be designed in the teaching of subjects that are considered challenging. Based on the
result that the activities carried out through face-to-face education in the study increased the scores of
challenging themselves in the third grade Life Studies course in primary school, the effect of the curriculum
based on the Storyline approach on gifted students can be investigated. Depending on the fact that the
Storyline-based activities performed through distance education are effective and applicable, further research
can be conducted to implement the approach in distance education environments. The effect of the Storyline
approach on skills and values can be scrutinized based on the opinions obtained from the qualitative phase of
the research that students' social skills, creativity and imagination developed.
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Turkge Strumii

Giris

GlnUmuzde; sorgulayan, arastiran, problem ¢6zebilen, karar verebilen bireylerin yetistirilmesi ve onlarin
degisen kosullara uyum saglayabilmesi amaglanmaktadir. Bu becerilerin kazandirilmasinda etkili olabilecek bir
ders olan Hayat Bilgisi, gocugun gevresine basarili ve etkili bir sekilde uyum saglamasini gergeklestiren ilk ders
olarak kabul edilir (Binbasioglu, 2003). Hayat Bilgisi dersi; ¢ocuklarin iyi ve etkili vatandas olmalarini saglamak,
onlara temel bilgi, beceri ve davranislari kazandirmak amaciyla Cumhuriyet’in ilk yillarindan beri ilkogretim
programlarinda yer almistir (Giltekin, 2015). Yapilandirmaci teorinin Tirkiye’de uygulanmasi ile birlikte
ogrencilerin temel yasam becerilerini kazanarak cevreye etkin bir sekilde uyum saglamalari, hayata donik
etkinliklere aktif olarak katilmalari ve 06grenme sirecinden keyif almalari icin yapilandirmaci 6gretim
yaklasimlarinin Hayat Bilgisi derslerinde kullaniimasi gerektigi belirtilmistir (Milli Egitim Bakanhgi [MEB], 2005).
Hayat Bilgisi dersinin temel nitelikleri ve 6grencilerin gelisim 6zellikleri dikkate alindiginda 6grenci merkezli bir
yaklasim olan Storyline yaklagiminin Hayat Bilgisi dersinin amaglarini nitelikli bir sekilde gerceklestirecegi
disinilmektedir.

Storyline yaklasimi 1965 yilinda iskogya’da ilkégretim okullarinda yeni egitim programin hazirlanmasi ve
zenginlestirilmesi amaciyla ortaya c¢ikmistir. Zamanla benimsenip gelismis ve bir¢ok Ullkede uygulanmaya
baslanmistir (Bell, 2007). Storyline yaklasiminin ortaya g¢ikmasinda etkili olan diisiince; ¢ocuklari, yasanmis
gercekliklerinin dis diinyasi ve yaratici hayal gliclerinin i¢ diinyasi ile baglanti kurarak onlari 6grenmeye tesvik
etmektir. Bu yaklasimda, daha derin anlamlar iceren bir anlati arayisindan yola gikilarak, siniflari ilham verici
yerlere donustiirip 6grencileri akhin yaratici yolculuklarina g¢ikarmak amaglanmaktadir (MacBeath, 2007).
Storyline yaklasiminda 6grenme siireci bir 6yki ile baslar ve 6ykl; zaman, mekan ve karakter baglantilari ile
giiclendirilmesinin ardindan asamali konular bitiini icerisinde ele alinir (Tepetas, 2011). Ogrenciler, konu ile
ilgili 6yku dizileri gelistirerek ders tasarimlarinin bir pargasi haline gelirler. Storyline yaklasimi, 6gretmenlerin ve
ogrencilerin 6grenme icin anlamh bir ortakhk olusturmalarini saglayan bir calisma, diisinme ve planlama
yoludur. Konular baglantilar olusturularak bir araya getirildikten sonra sunulur (Harkness, 2007). Ogrencilere bir
amag ve yon duygusu saglamak amaciyla 6gretmen 6ykiyl kurgulamakta ve her bolim igin “anahtar sorular”
hazirlamaktadir. Anahtar sorular ile 6grencilerde dykiiye “sahip olma” hissi kazandirilarak, 6yku dizileri inga
edilmektedir. Bu sekilde gergeklesen siregte Ggretmen cizgiyi (-line) tutarken ogrenciler Oykiyii (-story)
anlatmaktadir (Harkness, 2007). Ogretmen, 6grencilere ¢dziilmesi gereken bir problemden olusan éykii bélimi
sunmaktadir. Oykii girislerini 8gretmen belirlerken 6ykii bélimlerinin detaylar grenciler tarafindan belirlenir.
Ogrenciler kendi buluslarina ve hayal giiglerine gére kendi fikirlerini paylasir. Ogretmen, hedeflenen
kazanimlarin gerceklestigine ve ¢cocuklarin baska fikirleri kalmadigina emin olduktan sonra dykinin bir sonraki
bolimind sunmaktadir (Smogorzewska, 2011).

Storyline yaklasimina dayali bir égretim sireci karakterlerin olusturulmasi ile baglar. Oykiiye dahil olan
karakterler iki veya {i¢ boyutlu olarak 6grenciler tarafindan yaratilir. Ogretim siirecinin ikinci asamasi olaylarin
gerceklesecegi yer olan mekanin olusturulmasidir. Ugilincii asama olan olaylar bsliimi 6grenmenin basarili bir
sekilde gelistiriimesinin merkezinde yer alir. Yaklasimin son asamasi olan degerlendirme béliminde sireg
boyunca 6grenilenler gozden gecirilir. Strecg ile ilgili bilgi veren (rlinler, degerlendirme siirecinin énemli bir
parcasidir. Bu {riinler &grencilerin neler basardig ile ilgili somut bir kanit niteligindedir. Ogrencilerin
olusturdugu calismalar tartisma ortami yaratarak yeni anahtar sorularin ¢ikmasini saglamaktadir. “Eglenceli
olan neydi?”, “Hosunuza gitmeyen bir sey var miydi?”, “Baska bir sinif bu konuyu ele alirsa bir sey degistirilmeli
mi?” gibi sorular Ogrencilere yoneltilerek 6grencilerin 6grenmeleri hakkinda dusiinmeleri saglanmalidir
(Harkness, 2007).

Storyline yaklasimina dayali 6gretim sireci disiplinler arasi olacak sekilde tasarlanmaktadir. Bu biitlnsel
yaklasim, siniflandiriimayan gunlik deneyimlere karsilik geldigi icin 6grenciler icin anlasilmasi kolaydir
(Schwinke, 2018). Ozellikle ilkokul kademesinde, 6grencilerin farkli deneyimler kazanmalari amaciyla gercek
kitlelere ve ders disi etkinliklere katilmalarini saglamak kolay degildir. Storyline yaklasimi, sinif 6grenimine
anlatisal bir yaklasim oldugu icin hayal giiciiniin ve farkli bakis acilarinin “gergekler” ile birlesiminden
olusmaktadir. Ogrenciler kendi bakis acilari ile olusturduklari olaylari incelerken bu fenomenler araciligi ile
kendi bakis agilarini da ele alip olaylari karakterler {izerinden yasamaktadirlar (Hoffman, 2007). Ogretmenler
bunun igin dgrencilerle anlaml olabilecek konular yaratmaktadir. Ornegin; Storyline yaklasimini sinifinda
uygulayan bir 6gretmen oyklde “Geri Donlisiim” konusuna “Doganin Doktoru Olmak”; “Evimizde Hayat” temasi
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icin ise “Mahalleye Yeni Tasinan Aile” gibi isimler kullanarak baglamu ilgi ¢ekici hale donustirebilir. Segilen éyku
konusu, 6grencilerin hayal edebilecegi ve yasantisina uygun olan olaylari icermelidir.

Hayat Bilgisi dersinin 6gretildigi ilkokul 1, 2 ve 3. sinifta ¢cocuklar somut islemler déneminde oldugu igin
Storyline yaklasimi, gocuklarin gelisimine uygun oldugu gériilmektedir. ilkokulun ilk ii¢ sinifinda ¢ocuklarin hayal
diinyalari oldukga zengindir. Hayat Bilgisi dersinin amaglarinin gerceklesmesi icin cocuklarin bu o6zelliklerinden
hareket etmek, masal ve dykilerden faydalanmak, yasadiklari diinyaya basarili ve etkili uyum saglamalarina
yardimci olacaktir (Baysal, 2006). Bu agidan bakildiginda Hayat Bilgisi dersinde Storyline yaklasimina dayali bir
Ogretim siireci tasarlamak 6grencilerin gelisimsel 6zelliklerine uygun oldugu ve 6grenme sirecini zengin kildig
soylenebilir.

Storyline yaklagimi ile ilgili cesitli disiplinlerde ve kademelerde arastirmalar yapildigi gérilmistir. ilkokul
diizeyinde yurt disinda yapilan c¢alismalar incelendiginde Eiriksdottir (1995) yaptigl calisma ile Storyline
yaklasiminin niteligini belirlemeye calismistir. Arastirma sonuglari kapsaminda degerlendirildiginde yaklasimin
kaliteli bir nitelige sahip oldugu belirtilmistir. McBlain (2007) ilkokul birinci sinif 6grencileri ile gerceklestirdigi
calisma ile Storyline yaklasimin yaraticiliga etkisini belirlemek istemistir. Elde edilen sonuglarla yaklasimin
yaraticilik becerilerini gelistirdigi sonucuna ulasmistir. Mitchell Barret (2010) ise yapmis oldugu arastirmada
Storyline yaklasiminin dokuz ve on yas grubu 6grencilerinin icsel motivasyon seviyelerini arttigl sonucuna
ulagmistir. ilkokul diizeyinde yurt icinde yapilan calismalar incelendiginde ise Storyline yaklasimina dayali
arastirmalara konu olan derslerin yogun olarak Fen Bilimleri ve Sosyal Bilgiler oldugu gérilmektedir. Avci ve
Yiksel (2013) ve Giliney (2019) tarafindan gercgeklestirilen arastirma ile Storyline yaklasiminin dérdiinca sinifta
bulunan 6grencilerin Fen Bilimleri dersinde akademik basarisini arttigi sonucuna ulasiimistir. Sekerci (2018)
tarafindan gergeklestirilen arastirma ile Storyline yaklasiminin etkililigini belirlemek amaglanmistir. Dérdinci
sinif 6grencileri ile Sosyal Bilgiler dersinde gerceklesen arastirma ile yaklasimin 6grenciler Gzerinde etkili
oldugu, yaratici dislinme becerilerini ve motivasyonlarini olumlu yénde etkiledigi sonucuna ulasilmistir. Yurt
icinde ve yurt disinda gergeklestirilen arastirmalar genel olarak degerlendirildiginde Storyline yaklagiminin
ilkokul diizeyinde 6grencilerin akademik basarisini arttirdigi, yaraticiligi ve motivasyonu olumlu yonde etkiledigi
soylenebilir. Ayrica yaklagima yonelik 6grenci géruslerinin de olumlu oldugu gorilmektedir.

Karakas (2021) tarafindan gerceklestirilen arastirma ile ilkokul Gglinci sinif 6grencilerinin Hayat Bilgisi
dersinde kullanilan Storyline yaklasiminin problem ¢6zme ve karar verme becerileri Uzerindeki etkisi
incelenmistir. Bu etkiyi belirlemek amaciyla 6grencilerin problem ¢6zme ve karar verme becerilerini
degerlendirmek igin 6lgekler kullanilmistir. Arastirma sonuglarina goére 6grencilerin problem ¢ézme ve karar
verme becerileri arastirma sonrasinda arttigi sonucuna ulasilmistir. H&aggstrom (2022) tarafindan
gerceklestirilen arastirma ile Storyline yaklagiminin ilkokul 6grencilerin strdirilebilirlik konularinda harekete
gecmeyi nasil kolaylastirabilecegini ve bu yaklasimin 6grencilerin slrdarilebilirlik  etkinliklerini  nasil
artirabilecegini arastirilmistir. Eylem arastirmasi olarak tasarlanan arastirma alti hafta strmustir. Arastirma
sonugclarina gore Storyline yaklasiminin elestirel dislinceyi icerdigi ve 6grencilerin demokratik yetkinliklerinin
gelisimini destekleme potansiyeline sahip oldugu gériilmustir. Ogrenciler sinif igi etkinliklerde duygularini ve
distincelerini rahatlikla ifade edebilmistir. Ayrica Storyline yaklasiminin yaraticili§i ve sosyal becerileri
gelistirdigi sonucuna ulagiimistir.

Arastirma sonuglarina genel olarak degerlendirildiginde Storyline yaklasiminin 6grencilere bircok fayda
sagladig dikkat cekmektedir. Buna ragmen alan yazini incelendiginde, ilkokul diizeyinde Storyline yaklasimi ile
ilgili gorece az sayida calismanin yer aldig gortlmektedir. Yurt icinde yapilan arastirmalar incelendiginde
¢alismalarin ortaokul (Bacak, 2008; Coskun, 2013; Demir, 2012; Sari, 2019; Toy, 2015; Yigit & Erdogan, 2008;
Yigit, 2007) ve okul éncesi (Eren, 2015; Ozsari, 2017; Sertsdz, 2017; Savset, 2016; Tepetas, 2011; Tozduman
Yarali, 2019) kademelerinde yogunlastigi goriilmektedir. Yapilan arastirmalarda ise genellikle akademik
basarinin olgilmesini amaglamistir. Hayat Bilgisi dersini ise konu alan sadece bir calismaya rastlanmistir
(Karakas, 2021). Storyline yaklasiminin uzaktan egitim yoluyla uygulanmasina yoénelik bir ¢alismaya ise
rastlanilmamistir. Bu ihtiyagtan hareketle planlanan calisma “ilkokul Giglincii sinif Hayat Bilgisi dersinde yiiz yiize
ve uzaktan egitim yoluyla islenen Storyline yaklasimina dayali etkinliklerin; uygulanabilirligini ve etkililigini
degerlendirmek, sinif etkinliklerine yonelik 6grenci algilarini tespit etmek” amaciyla gercgeklestirilmistir. Bu
amacla asagidaki sorulara cevap aranmistir:

1. Uclincli sinif Hayat Bilgisi dersinde Storyline yaklasimina dayali etkinliklerle sinif igi uygulamalarin
etkililigi nasildir?

2. Ogrenciler Hayat Bilgisi dersinde yiiz yiize ve uzaktan egitim yoluyla Storyline yaklasimina dayal olarak
gerceklestirilen etkinlikleri nasil degerlendirmektedir?
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3. Uglinci sinif Hayat Bilgisi dersinde yiiz yiize ve uzaktan egitim yoluyla Storyline yaklagimina dayali
olarak gergeklestirilen etkinliklerin 6grencilerin sinif etkinliklerine yonelik ilgi duyabilmelerine, segim
yapabilmelerine, sinirlari zorlayabilmelerine ve konudan zevk alabilmelerine anlamli diizeyde etkisi var
midir?

Yontem
Arastirmanin Modeli

Arastirmada nitel ve nicel veri toplama araglari bir arada kullaniimistir. Bu nedenle “karma yodntem
arastirmasi” niteligindedir. Karma yontem arastirmalarinda olay ve olgulari zengin ve butlincil bir gercevede
anlamak icin nitel ve nicel boyutlarin birlikte degerlendirilmesi gerekmektedir (Yildirnm & Simsek, 2016, s. 323).
Bu arastirmada; Storyline yaklasimina dayali olarak yiiz ylze ve uzaktan egitimle gergeklestirilen egitim
uygulamasinda gesitli veri toplama araglariyla elde edilen veriler harmanlanarak yorumlanmaktadir.

Arastirmada karma yontem arastirma desenlerinden “i¢ ice karma desen” tercih edilmistir. Creswell ve
Plano Clark’a (2011) gore i¢ ice karma desen, ¢alismanin temel amacina ulagsmak igin nitel veya nicel tasarimin
uygulamasini gelistirmek amaciyla uygulanir. Bu desenin dayanagi, tek bir veri setinin yeterli olmamasi, farkh
sorularin cevaplanma ihtiyaci ve her bir soru tlrtntn farkl veri tirleri gerektirmesidir. Nitel yaklagimin baskin
oldugu i¢ ice karma desende tasarlanan arastirmada, etkinliklere iliskin toplanan verilerin desteklenmesi
amaciyla tamamlayici rolde nicel boyut eklenmistir.

Arastirmanin Nitel Boyutu

Arastirmanin nitel boyutunda, arastirma desenlerinden eylem arastirmasi kullanilmistir. Eylem arastirmasi;
uygulamayi gerceklestiren kisinin veya bir arastirmacinin aktif katilimiyla gerceklestirilen ve uygulama
asamasina iliskin problemlerin ortaya cikarilmasi veya hélihazirda ortaya c¢ikmis bir problemi anlama ve
¢cbzmeye yonelik sistematik veri toplamayi ve analiz etmeyi iceren bir arastirma yaklasimidir (Yildinm & Simsek,
2016). Eylem arastirmalari, bir 6gretim yonteminin ya da yeni bir programin uygulamalarini tanimlamak ve
degerlendirmek igin kullanilabilir (Johnson, 2014). Bu yaklasimda amag, uygulayicilara bilgi, beceri ve deneyim
kazandirmak ve ayni zamanda siirece elestirel bir bakis acisi gelistirmelerine yardimci olmaktir (Yildirrm &
Simsek, 2016).

Bu arastirmanin, Berg'in (2001) siniflandirmasindaki "teknik/bilimsel/isbirlik¢ci" eylem arastirmasina uydugu
duslintilmektedir. Bu yaklasimlardaki amag, énceden belirlenmis kuramsal bir ¢erceveyle bir uygulamayi test
etmek veya degerlendirmektir. Bu ¢alismanin dogasinin bu yaklasima uygun oldugu dustintilmektedir (Yildirim
& Simsek, 2016). Bu baglamda cesitli arastirmalar dogrultusunda Storyline yaklasimi ile ilgili tasarlanan
etkinlikler arastirmacinin aktif katiimiyla uygulanmistir. Ogretim siirecine miidahalede bulunularak Storyline
yaklasiminin uygulama sirecine ve bu siiregte karsilasilan sorunlara yénelik dneriler gelistirilmis ve dnerilerin
uygulamadaki sonuglari degerlendirilmistir.

Arastirmanin Nicel Boyutu

Arastirmanin nicel boyutu ise tarama modelinde betimsel bir arastirmadir. Herhangi bir grubun cesitli
niteliklerini ortaya koymak amaciyla verilerin toplanmasina tarama c¢alismasi denir (Blyukoéztirk vd., 2018).
Betimsel g¢alismalarla ise olaylarin, nesnelerin, varliklarin, kurumlarin, gesitli grup ve alanlarin “ne” oldugunu
aciklamak, betimlemek amaglanir (Karasar, 2012). Bu arastirmanin nicel boyutunda Storyline yaklasimina dayah
sinif etkinliklerinin; 6grencilerin ilgi duyma, se¢im yapabilme, sinirlari zorlama ve konudan zevk almalarina
yonelik algilarini belirlemek icin “Sinif Etkinliklerim Olgegi (SEQ)” kullanilarak betimsel tarama yapilmistir.

Calisma Grubu

Arastirmanin  ¢alisma grubunu, 2020-2021 egitim-6gretim yilinda arastirmaci icin kolay ulasimin
saglanabildigi bir devlet ilkokulunda 6grenim goren 24 (glincli sinif 6grencisi olusturmaktadir. Arastirma
sirecinin 6ncesinde uygulama yapilacak okul yonetimi ile gorisiilmis gerekli izinler alinmistir. Okul yonetimi ve
sinif 8gretmeni ile is birligi yapildiktan sonra il Milli Egitim Mudirligi’nden gerekli yasal izin alinmistir. Yasal
izinler tamamlandiktan sonra veli toplantisi diizenlenmis, velilere ayrintili bilgi verilmis ve arastirmaya katilacak
ogrencilerin katilimini onayladiklarina dair ve siire¢ boyunca toplanan verilerin kullanimina iliskin izin belgesi
imzalatilmistir.

Arastirmanin  modeline uygun olarak arastirmada amacgh oOrnekleme yontemi kullanilmistir. Amach
ornekleme yontemlerinden ise kolay ulasilabilir durum 6rneklemesi tercih edilmistir. Kolay ulasilabilir durum
orneklemesi, nitel arastirmalarda sik¢a kullanilan bir érnekleme yéntemidir ve arastirmaya hiz ve pratiklik
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kazandirir (Yildinm & Simsek, 2016). Arastirmanin ¢alisma grubu ile ilgili demografik 6zellikler Tablo 1’de
gorilmektedir.

Tablo 1
Calisma Grubunun Demografik Ozellikleri
Demografik Ozellikler Gruplar n %
L Kiz 12 50
Cinsiyet

Erkek 12 50

8 yas 7 29.2

Yas 9 yas 16 66.7
10 yas 1 4.2

" e Evet 9 375

Okul Oncesi Egitim Hayir 15 62.5
Tek kardes 12 50

Iki kardes 9 375

Kardes Sayisi Uc kardes ) 33
Dort kardes 1 4.2

ilkokul 10 41.7

. Ortaokul 8 33.3

Anne Egitim Durumu Lise 5 0.8
Diger 1 4.2

ilkokul 9 37.5

Ortaokul 7 29.2

Baba Egitim Durumu Lise 6 25
Universite 1 4.2

Diger 1 4.2

Anne Meslegi Ev hanimi 24 100
isgi 18 75

. Serbest meslek 3 12.5

Baba Meslegi Esnaf 5 8.3
Guvenlik gorevlisi 1 4.2

Calisma grubunu olusturan 6grencilerin demografik 6zellikleri incelendiginde, 6grencilerin ¢ogunlugunun
okul 6ncesi egitim almamis oldugu, anne ve baba egitim durumunun biylk bir kisminin ilkokul ve ortaokul
seviyesinde oldugu, ayrica 6grencilerin tamaminin annelerinin ev hanimi oldugu goriilmektedir. Arastirma
hakkinda derinlemesine ve detayh bilgi edinmek igin arastirmanin ¢alisma grubunu olusturan 24 6grenci
icerisinden alti 6grenci ile odak grup goriismesi gerceklestirilmistir. Odak grup goériismesi icin 6grenci segiminde
olciit drnekleme kullanilmistir. Ogrencilerin kendini iyi ifade etmesi ve uygulamalara eksiksiz katiimasi élgiitleri
temel alinmistir.

Veri Toplama Araglari

Arastirma sorularina cevap bulabilmek amaciyla gesitli veri toplama araglari kullanilmistir. Nitel bélimde
eylem arastirma siireci boyunca veri gesitliliginin saglanmasi amaciyla; Storyline yaklasimina dayal etkinlikler,
¢alisma yapraklari, 6grenci ve arastirmaci glinlikleri, 6grenci 6z degerlendirme formlari ve odak grup goérismesi
kayitlar kullaniimistir.

Arastirma kapsaminda Storyline yaklasimina dayali etkinliklerin sinif ici uygulama etkililigini belirlemek
amaciyla arastirmaci tarafindan cesitli etkinlikler tasarlanmustir. Etkinlikler ve calisma yapraklari “Dogada
Hayat” Unitesindeki kazanimlara uygun olarak arastirmaci tarafindan hazirlanmistir. Etkinliklerin ve ¢alisma
yapraklarinin sinif ici etkililigini 6lgmek amaciyla, her etkinlik icin dereceli puanlama anahtari olusturulmustur.
Etkinlikler, calisma yapraklari ve dereceli puanlama anahtarlari; Storyline yaklasimi konusunda daha o6nce
calismis Gi¢ alan uzmani, iki Sinif Ogretmenligi Bilim Dali Doktora &grencisi tarafindan incelenmis, uzman gériis
formlari doldurulmustur. Arastirmaci, 6neriler dogrultusunda diizenlemeler yaparak forma son seklini vermistir.
Storyline yaklasimina dayali uygulanan etkinliklerle ilgili her ders bitiminden sonra arastirmaci tarafindan
uygulama gilnlGgi tutulmustur. Bu ginliklerde etkinliklere yonelik 6grencilerin yaklasimlarina, uygulamayi
gerceklestirirken yasanan zorluklara, ¢oziimlerine ve 6nemli gordigli noktalara yer verilmistir. Etkinliklerle ilgili
ogrencilerin de duygu ve duslincelerinin alinmasi amaglanmis ve bu amagla 6grenci glinlGgi tutturulmustur.
Ogrencilerin giinltikleri nasil doldurmalari gerektigi konusunda uygulama ®&ncesinde bilgilendirmeler
saglanmistir. Etkinlikler yoluyla kazandiriimasi hedeflenen kazanimlarin 6grenciler tarafindan gergeklesme
durumlarini belirlemeye yonelik arastirmaci tarafindan 6z degerlendirme formlari hazirlanmistir.
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Arastirmada uygulama slreci bittikten sonra alti 6grenci ile odak grup goérismesi yapiimistir. Odak grup
gorismesi internet lzerinden interaktif ortamda gevrim ici ve es zamanl olarak gergeklesmistir. Yildirm ve
Simsek (2016)’e gore es zamanh olarak gergeklestirilen odak grup goriismeleri, ylz ylze gergeklestirilen odak
grup gorismelerine benzemektedir. Bu arastirmada yapilan odak grup goriismesi ses kaydi ile kaydedilmistir.
Bu kayitlar bilgisayar ortamina aktarilmis ve tzerinde herhangi bir degisiklik yapilmadan yaziya dokilmistir.
Ylz yize ve uzaktan egitimle gerceklesen Storyline yaklasimina dayal etkinliklerle ilgili 6grencilerin; duygu ve
disincelerine, ilgi duyma, se¢im yapabilme, etkinlik sirasinda sinirlarini zorlama ve etkinlik konularindan zevk
alma durumu tizerindeki algilarini belirlemeye y6nelik sorular yéneltilmistir.

Arastirmanin nicel verileri icin “Sinif Etkinliklerim Olgegi (SEQ)” kullanilmistir. Sinif Etkinliklerim Olcegi,
Gentry ve Gable (2001) tarafindan Amerika Birlesik Devletleri’'nde gelistirilen bu 6lgek Deniz ve Saranh (2017)
tarafindan Tirk kdltirine uyarlanmistir. Ayrica olgek; Kore, Cin ve Arap dillerine gevrilmistir. Gliney Kore
Kiltiiriine de uyarlama calismasi yapilmistir. Olcegin Tiirk kiiltiiriine uyarlama galismasi, 2015-2016 egitim-
ogretim yilinda 3., 4., 5., 6., 7. ve 8. siniflarda 6grenim goren toplam 214 6grenciden toplanan veriler ile
yiritilmistir. 31 maddeden olusan bu dlcekte, yukarida da belirtildigi gibi “ilgi Duyma”, “Secim Yapabilme”,
“Sinirlarini Zorlama”, “Konudan Zevk Alma” olmak iizere toplam 4 alt boyut bulunmaktadir. Olgekte Likert tipi
cevap formati kullanilmig olup, 6lgekte yer alan 31 maddenin her birine sinif etkinlikleri sirasinda ne kadar yer
aldigini diistinliyorsa uygun derecelendirme ile puanlama yapilmaktadir. Derecelendirme; “Higbir Zaman” (1),
“Nadiren” (2), “Bazen” (3), “Cogunlukla” (4), “Her Zaman” (5) seklindedir. Olgege ait tiim alt boyutlarinin
puanlamasinin yiiksek c¢ikmasinin anlami, 6grencinin sinifta gerceklesen etkinliklere ilgi duydugu, secim
yapabildigi, sinirlarinin zorlandigi ve etkinlikleri zevkli olarak algilamasidir. Alt boyutlara ait disiik puanlarin
anlami ise, sinif etkinliklerine yonelik ilgi duyma, secim yapabilme, sinirlari zorlanma ve zevk alma ile ilgili
algilarinin diisiik seviyede oldugunu gostermektedir. Olcegin gecerlik calismasi kapsaminda orijinal 8lcek
gelistirme ¢alismasinda Dogrulayici Faktor Analizi ile faktor yapisi test edilerek madde toplam korelasyonlari ve
boyutlar arasi korelasyon analizleri gergeklesmistir. Elde edilen bulgular i1siginda, dlgegin faktor yapisinin orijinal
Olgek gelistirme ¢alismasi sonuglari ile paralel oldugu goérilmustir (Deniz & Saranli, 2017).

Verilerin Toplanmasi

Arastirmada nitel ve nicel veriler birlikte toplanarak veri cesitliligi saglanmistir. Arastirmada etkinliklere
baslamadan 6énce “SEQ” uygulanmistir. On testlerin uygulanmasindan sonra “Dogada Hayat” {nitesi yiiz yiize
egitim yoluyla Storyline yaklasimi ile dort hafta boyunca islenmistir. Bu uygulamalar sirasinda 6grenci ¢alisma
kagitlar, 6grenci 6z degerlendirme formlari, 6grenci ginlikleri ile ses kayitlari her etkinlik sonrasinda
arastirmaci tarafindan toplanmistir. Arastirmaci glinligl, her etkinlik uygulamasi sirasinda alinan énemli notlar
derlenerek etkinlik bitiminden sonra arastirmaci tarafindan doldurularak dokiimanlar veri analizi igin
dosyalanmistir. Yiz yize egitim yoluyla islenen Storyline yaklasimina dayali etkinlikler tamamlandiktan sonra
“SEQ” uygulanarak ara test vyapilmistir. Olgeklerin uygulanmasindan sonra Storyline yaklasimina dayali
etkinlikler ayni ¢alisma grubuna uzaktan egitim yoluyla dért hafta boyunca islenmis, “SEQ” uygulanarak son
testler yapilmistir. Son testlerin ardindan alti 68renci ile gérismeler yapilarak ses kayitlari alinmis, kayitlar
bilgisayar ortaminda yaziya dokilmustir. Arastirma siirecine ait tablo 2 asagida yer almaktadir.

Tablo 2
Arastirmada Kullanilan Eylem Arastirmasi Siireci
1.  On testin uygulanmasi o Sinif Etkinliklerim Olgegi
. Arastirmaci GUnlUgi
2.  Storyline Yaklagimi Etkinliklerinin . Ogrenci Ginligu
Uygulanmasi (Yiiz Yuze Egitim) . Storyline Yaklagimina Dayali Etkinlikler ve Calisma Yapraklari
. 0z Degerlendirme Formlari
3. Aratestin uygulanmasi . Sinif Etkinliklerim Olcegi
. Arastirmaci GUnlUgu
4.  Storyline Yaklagimi Etkinliklerinin . Ogrenci Ginligi
Uygulanmasi (Uzaktan Egitim) . Storyline Yaklasimina Dayal Etkinlikler ve Calisma Yapraklari
. 0Oz Degerlendirme Formlari
5.  Son testin Uygulanmasi ° sinif Etk'inl'ilflerim.élgegi . .
. Hayat Bilgisi Dersine Yonelik Tutum Olgegi

6. Odak Grup Goriigmesi
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Verilerin Analizi
Nitel Verilerin Analizi

Uygulamalar sirasinda elde edilen verilerin analizinde igerik analizi ve betimsel analiz kullanilmistir. Bu
arastirmada Storyline yaklasimina dayali etkinlikler ve ¢alisma yapraklari, arastirmaci ve 6grenci ginlukleri, agik
uglu 6z degerlendirme formlarinin ¢éziimlenmesi icerik analizi ile yapilmistir. icerik analizinde etkinlik calisma
yapraklarinda veriler; nitelikli ve gelistirilmeli olarak kategorize edilmistir. Odak grup gorisme kayitlarinin
¢6zimlenmesinde ise betimsel analiz kullaniimistir.

Arastirmada glivenilirlik hesaplamasi i¢in Miles ve Huberman’in (1994) onerdigi gilivenirlik formala
kullanilmigtir. Gavenirligi belirlemek amaciyla Storyline yaklasimina dayali olarak hazirlanan galisma yapraklari,
arastirmaci ve 6grenci glinliklerinin analizlerinin tima ikinci bir aragtirmaci tarafindan da yapilmistir. Formiille
elde edilen hesaplamalar sonucunda; ¢alisma yapraklarinin tutarhlik degeri 0.85, arastirmaci giinltklerinin 0.88,
ogrenci gunliklerinin tutarliik degeri ise 0.80 olarak hesaplanmistir. Ayrica glvenirligi saglamak amaciyla
glinliiklere ait ifadeler taranarak ilgili bélimde yer verilmistir. Ogrencilerle yapilan gériisme metinleri dikkatlice
okunarak belirli temalar altinda dlzenlenmis, gorismelere ait dogrudan alintilari da yer verilerek
betimlemelerin zenginlestiriimesi amaglanmistir. Veriler ikinci bir arastirmaci tarafindan da analiz edilmis ve
tutarlilik degeri 0.91 olarak belirlenmistir.

Nicel Verilerin Analizi

Arastirma sorularina cevap verebilmek amaciyla “Sinif Etkinliklerim Olgegi (SEQ)” toplanan nicel verilerin
analizi icin NCSS 2021 istatistik programi kullanilarak Hotelling tek gruplu T2 testi yapilmistir. Hotelling tek
gruplu T2 testinin tercih edilme sebebi; 6n test, ara test ve son testin ortalama karsilastirmalarinda bagiml
gruplar t testi veya Wilcoxon isaretli siralar toplami testi kullanarak ¢oklu analizler yapmak yerine, Hotelling tek
gruplu T2 ile yapilan tek analizle bulgulara karisan hata miktarini azaltmaktir. Ayni zamanda arastirmada tek
gruptan coklu veri toplandigi ve bu verilerin karsilastiriimasi amaglandigi i¢in ¢oklu grup analizleri yapilan Anova
veya Manova’'nin bu duruma uygun olmamasi diger bir tercih nedenidir. Hotelling tek gruplu T2 analizine
gecmeden Once IBM AMOS istatistik programi kullanilarak ¢ok degiskenli normallik analizi yapilmistir. Cok
degiskenli satirinda kritik oran degerinin .062 oldugu gorilmektedir. Dolayisiyla verilerin ¢oklu normallik
dagihmina sahip oldugu soylenebilir. Hotelling tek gruplu T2 analizinde anlamhlik degeri 0.001 ve 0.05 olarak
kabul edilmis ve anlamli ¢ikan analiz sonuglarinda farkliligin kaynagini bulmak icin es zamanli gtiven araligi (%95
disik- %95 yiksek) ile verilen 6n test, ara test ve son testin ortalama araliklari yorumlanmistir.

Uygulama Siireci
Eylem Arastirmasi Oncesinde Yapilanlar

Storyline yaklasiminin islevselligini betimlemek ve degerlendirmek amaciyla tasarlanan etkinlikler “Dogada
Hayat” Unitesi alti kazanimi kapsaminda hazirlanmistir. Program hazirlanmadan 6nce ilgili alan yazin gézden
gegcirilmistir. Calismanin gergeklestigi kazanimlar asagidaki tabloda belirtilmistir.

Tablo 3

Dodada Hayat Unitesinde Yer Alan Kazanimlar
1. insan yasami agisindan bitki ve hayvanlarin énemini kavrar.

2. Meyve ve sebzelerin yetisme kosullarini arastirir.

3. Dogadan yararlanarak yonleri bulur.

4. insanlarin dogal unsurlar tizerindeki etkisine yakin gevresinden érnekler verir.
5. Doga ve gevreyi koruma konusunda sorumluluk alir.

6. Geri donlsimin kendisine ve yasadigi cevreye olan katkisina érnekler verir.

Storyline yaklasiminin uygulanabilmesi icin 6ncelikle 6ykiu boélimleri ve anahtar sorular hazirlanmistir.
Storyline yaklasimina dayali ¢cerceve bir ders plani olusturulmus, gerceklesmesi hedeflenen kazanimlara iliskin
etkinlikler hazirlanmigtir. Etkinlikler kapsaminda kullanilacak ¢alisma yapraklari belirlenmis ve detayl ginlik
planlar olusturulmustur.

Eylem Aragstirmasi Siirecinde Yapilanlar

“Dogada Hayat” Unitesi kapsaminda alti kazanima iliskin on bolimden olusan Storyline oyki boliimleri
tasarlanmistir. Oyki bdlimlerine uygun anahtar sorular, etkinlikler ve ¢alisma yapraklari olusturularak detayli
bir ders plani hazirlanmistir. On adet 6yki dizisinden olusan ve sekiz haftalik bir slire¢ olarak planlanan
Storyline 6gretim sirecinin ilk dort haftasi ylz ylize, son dort haftasi ise uzaktan egitim yoluyla gergeklesmistir.
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Toplam 32 ders saati olarak planlanan Storyline yaklasimina dayali etkinliklerin 16 ders saati yiiz ylze, 16 ders
saati ise uzaktan egitimle gergeklesmistir.

Ogretim siirecinde yer alan; birbiri ile baglantili 8yk(i dizilerine ait béliimler, b&limlere ait etkinlikler,
etkinliklerin gergeklestirildigi haftalar, hangi yolla gergeklestigi ve ilgili kazanimlar asagidaki sekilde belirtilmistir.
Gergeklestirilen etkinlikler detayh bir sekilde agiklanmistir.

Tablo 4
Storyline Odretim Siireci ve Etkinlikleri Tablosu

Oykii Bolumleri Kazanimlar Etkinlikler Zaman Uygulama Sekli
1.Bolim -
Aile Oykii kahramanlarinin gérsel 3 ders saati Viiz viize efitim
(Karakterlerin temsillerinin olusturulmasi 1.Hafta ¥ g
Olusturulmasi)
2.Bolim - i - - .
Oykiinuin gectigi mekanin Gg 3 ders saati R o
Ev Yiz ylze Egitim
R boyutlu olarak tasarlanmasi ve 1. Hafta
(Mekanin e . . R .
gunlik rutinlerin belirlenmesi
olugturulmasi)
3.Boliim HB.3.6.1.insan yasami 1.Ya Bitkiler Olmasaydi? 3 ders saati R oo
. . L . Yiz ylize Egitim
Deniz Sari Tozlar ile acisindan bitki ve hayvanlarin Galisma yapragi 2. Hafta
Taniglyor onemini kavrar. 2. Zihin Haritasi Etkinligi
4.B6lum HB.3.6.2. Meyve ve sebzelerin 1. Bahgemin Plani Etkinligi 4 ders saati Yiz ylize Egitim
Sera Gezisi yetisme kosullarini aragtirir. 2. Bahge Gezisi 3. Hafta
5.B6lim HB.3.6.2. Meyve ve sebzelerin 1. Bitkilerin ihtiyaglarini 3 ders saati e o
. R P Yz Yuze Egitim
Tohumdan Fidana yetisme kosullarini aragtirir. anlamaya yonelik fasulye 4. Hafta
deneyi etkinligi
6.Bolim HB.3.6.3. Dogadan 1. Kamp Tasvileri
Deni L : ey Bniimiizi ”
'en'lz Kampa yararlanarak yonleri bulur 2. “Yonlimazi Bul?llm Galisma 3 ders saati n
Gidiyor Yapragi 5. Hafta Uzaktan Egitim
3.Yon Yildizi Etkinligi 4. “Yon '
Bulma Karti Hazirlyorum”
etkinligi
7.B6lim HB'3'6'£E Ins'anlarl.n do.g'al 1. Sunum Kartlari 3 ders saati o
Ormanlar Yaniyor unsurlar Uzerindeki etkisine I Uzaktan Egitim
R .. 2. Bilgi Kartlar 6. Hafta
yakin gevresinden 6rnekler
. 3. Sanal Pano Olusturma
verir.
8.Bolim HB.3.6.5. Doga ve gevreyi 1. Doga Savasgisi Betimlemeleri 3 ders saati
. Uzaktan
Doga Savasgilari koruma konusunda sorumluluk 2.Tema Vakfi sorumlusunun 7. Hafta Egitim
alir. ziyareti s
9.Bolim HB.3.6.6. Geri donuisiimiin Atik malzemelerden yeni 3 ders saati o
e - N - . Uzaktan Egitim
Doniisiim Zamani kendisine ve yasadigi cevreye urlnler tasarliyoruz etkinligi 7. Hafta
olan katkisina érnekler verir.
10.B6lim - 1. Unite boyunca yapilan
Cevre Giinii Senligi galigmalarin tanitilmasi ve 4 ders saati
ve Degerlendirme Cevre Gunu Senligi kutlamalar 8. Hafta Uzaktan Egitim

2. Yapilan Galismalarin
Degerlendirilmesi

Storyline 6gretim planinin birinci ve ikinci boliminde Storyline yaklasiminin 6zelligi geregi oykiiye ait
karakterler ve tim 6yki bolimlerine ev sahipligi yapacak olan mekan 6grenciler tarafindan olusturulmustur.
Karakterler ve mekan olusturma sireci tamamlandiktan sonra 6ykii kahramanlarinin ginlik rutinleri
belirlenmis ve Uglinci bolimde olaylar boélimine gecilmistir. Olaylar bdliminde ilgili kazanima yonelik
olusturulan 6ykd boélimine ait gesitli etkinlikler uygulanmistir. Kazanimlara iliskin olarak hazirlanan 6yki
bolimleri ve etkinlikler tamamlandiktan sonra Storyline yaklasimina dayal olusturulan 6gretim siirecinin son
basamagi olan sergi-kutlama asamasina gecilmistir. Ogrenciler tarafindan (inite boyunca yaptiklari calismalarin
tanitimi ile ¢evre gilinli senligi icin hazirladiklari ¢alismalari ailelerine, arkadaslarina, sinif 6gretmenlerine
sunulmus ve (inite kapsaminda yapilan ¢alismalar degerlendirilmistir.

Uygulama Siirecinde Yasanan Aksakliklar ve Gelistirilen C6ziim Yollari

Uygulama siirecinde karsilasilan sorunlari ¢ozmeye yonelik eylem planlari olusturulmustur. Covid-19 salgini
nedeniyle ders saatlerinin 40 dakikadan 30 dakikaya indirilmesi sonucunda tasarlanan etkinliklerin yetismesinde
gliclikler yasanmistir. Bu durum karsisinda tasarlanan etkinlikleri zamaninda tamamlamak ve ders planina
uygun bir sekilde ilerlemeyi saglamak icin 6ncelikle uygulama yapilan sinifin 6gretmeni ile iletisime gegilerek
haftalik ders saatleri etkinliklere uygun sekilde artiriimistir. Ayrica, 40 dakika olarak planlanan ders saatlerinin
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30 dakikada tamamlanabilecek sekilde bazi etkinliklerde diizenlemeler yapilmistir. Bu eylem adimlariyla,
etkinliklerin planlanan siirede tamamlanmasi hedeflenmistirise

Storyline yaklasimi uygulama sirecinde karsilagilan ikinci sorun, 6grencilerin gunliklerini yazarken sadece
tek bir etkinlige odaklanmalari ve siirecin tamamini degerlendirmemeleridir. Bu sorunu ¢ézmek icin amag,
ogrenci glinliklerinde 6nemli bir veri toplama araci olan etkinliklerle ilgili duygu ve disiinceleri daha kapsamli
bir sekilde yansitmalarini saglamaktir. Bu amacla yapilan eylem adimlari sunlardir: Ogrencilere, giinliiklerin nasil
yazilacagl ve hangi konulara odaklanmalari gerektigi hakkinda bilgi verilmistir. Ayrica, etkinliklerle ilgili olumsuz
duygularin ve dislncelerin normal oldugu vurgulanmis, yazilanlarin herhangi bir olumsuz déniisi olmayacagi
ve rahatlikla ifade edilebilecegi aciklanmistir. Uygulamanin her haftasinda ise yapilan etkinliklerin tamaminin
gozden gegirilerek gilinliklere yazilmasi saglanmistir. Bu eylem adimlari sayesinde 6grencilerin etkinliklerle ilgili
disincelerini ve duygularini daha acgik bir sekilde ifade etmeleri ve siregleri daha nitelikli bir bicimde
degerlendirmeleri hedeflenmistir.

Arastirmanin Gegerlik ve Givenirligi

Bu arastirmanin gecerlik ve giivenirligini saglamak amaciyla 6ncelikle gesitli veri toplama araglari kullanilarak
veri gesitliligi saglanmistir. Verilerin analizi siirecinde ise ikinci bir arastirmaci tarafindan analizler yapilmistir.
Veriler her hafta diizenli olarak dosyalanmis ve birbiri ile tutarhiliklari kontrol edilmistir. Uygulama sireci ve
odak grup goriismesi gerekli izinler alindiktan sonra kayit altina alinmistir. Odak grup goériismesinde, arastirmaci
ve 6grenci glinliglinde betimsel ve icerik analizlerinde dogrudan alintilarla 6rnekler sunularak yorumlanmistir.
Verilerin analizi uzmanlarin gorlstine dayali olarak gerceklesmis, veriler arastirma sorulari ile iliskili olarak
bulgular béliminde yer almistir.

Bulgular

Bu bolimde, arastirma sorularina cevap verebilmek amaciyla Storyline yaklasimina dayal etkinlikler,
¢alisma yapraklari, 6z degerlendirme formlari, arastirmaci ve 6grenci giinligli, odak grup gorisme kayitlari ile
toplanan nitel veriler ve "Sinif Etkinliklerim Olgegi" ile toplanan nicel verilerin analizleri sonucunda elde edilen
bulgulara yer verilmistir.

1. Ugiincii Sinif Hayat Bilgisi Dersinde Storyline Yaklasimina Dayal Etkinliklerle Sinif i¢i Uygulamalarin
Etkililigine iliskin Bulgular

Bu bolimden elde edilen bulgular; Storyline yaklasimina dayali etkinlikler ve ¢alisma yapraklari, 6z
degerlendirme formlari, arastirmaci ve 6grenci ginligi ile elde edilen verilere dayanmaktadir.

Karakterlerin Olusturulmasi ile ilgili Degerlendirme

“Deniz ve Ailesi” adli Storyline bélimii yiiz yiize egitim yoluyla islenmistir. Oncelikle 6grencilere, dykiye ait
karakterleri belirlemek igin anahtar sorular yoneltilmistir. Tim sinif katilimi ile karakterlerin 6zellikleri
belirlendikten sonra tekrar anahtar soru yoneltilerek disinmeleri saglanmistir. Karakterlerin fiziksel 6zellikleri
ogrenciler tarafindan belirlenmistir. Cesitli malzemeler kullanilarak, sectikleri aile bireylerinin 6zelliklerine
uygun kuklalar yapmalari igin firsat verilmistir. Asagida karakterleri olusturma siirecine ait bazi fotograflar yer
almaktadir.
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Sekil 1 Sekil 2
08 Ogrenci Karakteri 019 Ogrenci Karakteri

Ogrenciler etkinliklere iliskin giinliikler tutmustur. Giinliiklerde genel olarak karakter olusturma asamasinda
cok eglendiklerini ve glzel zaman gecirdiklerini belirtmistir. Asagida tutulan glnliklerden ornekler yer
almaktadir.

sekil 3
09 Ogrenci Giinliigii

09 kodlu égrenci giinliigii incelendiginde; karakterlerin olusturulmasi esnasinda gok eglendigi ve Hayat Bilgisi
dersini ¢cok sevdigi gortlmektedir. Storyline yaklasimina dayal gergeklestirilen etkinliklerinin birinci bolimine
iliskin arastirmaci tarafindan gilinlik tutulmustur. Arastirmaci glinliginden elde edilen bulgular ise su
sekildedir:

Arastirmaci Gunltgi: “Ogrencilerin, onlara yéneltilen anahtar sorulara cevap verme konusunda ¢ekingen
olduklarini gérdiim. Birkag kisi séz alinca aktif olarak katilmaya ve kendilerini daha iyi ifade etmeye basladilar.
Karakterlerin gérsel temsillerinin olusumu asamasinda &grencilere ¢esitli malzemelerle kukla olusturacaklar
séylendiginde cok sasirdilar. Birkag dGrencinin “Resim dersi mi yapiyoruz?” demesi dikkat cekiciydi. Ogrenciler
genel olarak Hayat Bilgisi dersinde kesme, yapistirma, boyama vb. etkinlikler yapmadiklarini, bu etkinlige ¢ok
sasirdiklarini ve sevindiklerini s6ylediler.”

Arastirmaci gunliginden elde edilen bulgulara gore 6grenciler etkinlikler karsisinda sasirdiklarini
belirtilmistir. Storyline yaklasimi ile islenen Hayat Bilgisi dersi onlara farkli gelmistir. Ogrenciler etkinlikler
karsisinda mutlu olmustur. Fakat kendini ifade etme konusunda ¢ekingen davranislar sergiledikleri
gozlemlenmistir. Bazi Ogrenciler kartonlari kesip vyapistirma islemlerinde zorlanmis ve etkinligi
tamamlayamamistir.

Mekdn Olusturma ile ilgili Degerlendirme

Bu bélimde 8ykiiye ait mekan, yiiz ylize egitim yoluyla tasarlanmistir. Ogrencilerden karakterlerin yasadiklari
yer hakkinda diisinmeleri istenmistir. Anahtar soru yoneltilerek alinan fikirler tahtada listelenmis ve sinif iki
gruba ayrilmistir. Ogrenciler is birligi ile karakterlerin yasadiklari Gi¢ boyutlu bir ev ve evin bulundugu bir sokak
tasarlamistir. Ogrencilerin mekan olusturma siirecine ait fotograflari asagida sunulmustur:

1071



Tirkmen Demir & Baysal— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(3), 2024, 1043-1083

Sekil 4
Mekdn Olusturma Siirecine Ait Etkinlik Fotografiari

Etkinliklerle ilgili 6grenciler 6z degerlendirme formu doldurmustur. Formlar genel olarak incelendiginde
etkinliklerde ¢ok eglendiklerini ancak kesme, yapistirma, birlestirme gibi islemlerde zorlandiklarini belirtmistir.
Asagida 08 kodlu 6grenciye ait acik uglu 6z degerlendirme formu sunulmustur.

Sekil 5
08 Oz Degerlendirme Formu
tE =tk sING 'H;Bﬁ-! i seyle

08 kodlu 6grenciye ait 6z degerlendirme formu incelendiginde dgrencinin etkinlikleri yaparken ¢ok eglendigi
fakat yine el isi gerektiren becerilerde zorlandigi séylenebilir.

“Déniisiim Zamani” Adli Storyline B6liimiiniin Degerlendirilmesi

Bu bolimde Uniteye ait “Geri déntsimin kendisine ve yasadigl cevreye olan katkisina 6rnekler verir.”
kazanimini gergeklestirmeye yonelik olarak hazirlanan etkinlikler uzaktan egitim yoluyla islenmistir. “Donisim
Zamani” adh 6yku dizisi okunarak anahtar soru yoneltilmistir. Atik malzemelerden olusan ve ginlik hayatta
kullanabilecekleri bir tiriin tasarlamalari istenmistir. Ogrenciler atik malzemeleri kullanarak {i¢c boyutlu {riin
olusturmustur. Uriinlerin degerlendirilmesine ydnelik kullanilan élgiitler dogrultusunda elde edilen bulgular
Tablo 5’te yer almaktadir.

Tablo 5

“Atma, Tasarla!” Etkinliginin Frekans Dagilimi
Etkinlik Ach Nitelikli(f) Geligtirilmeli(f) Gelmeyen(f) Toplam(f)
Atma, Tasarla! 19 4 1 24

Tablo 5 incelendiginde “Atma, Tasarla!” adli atik malzemelerden Uriin olusturma etkinliginde 19'u nitelikli,
4’0 gelistirilmeli olarak degerlendirilmistir. Asagida nitelikli olarak degerlendirilen bazi ¢alismalar 6rnek olarak
sunulmustur.
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sekil 6
03 Ogrenci Calismasi

AN

03 kodlu égrencinin tasarladigi liriin, atik malzemelerden olusan ve yaratici bir Giriin olarak gériilmektedir.
Ogrenci Griini nitelikli olarak degerlendirilmistir. Asagida giinliiklere ait bazi drnekler yer almaktadir.

Sekil 7
01 Ogrenci Giinliigii

01 kodlu &grenci atik malzemeler kullanarak giinliik hayatta kullanilabilecek driinler haline getirilmesini
dgrendigini ifade etmistir. Yapilan calismanin kendisi igin faydali oldugunu disiinmektedir. Ogrenciler
etkinlikleri nitelikli bir sekilde tamamlamistir. Genel olarak sosyal etkilesimleri arttigl, sunum yaparken daha az
heyecanlandiklari ve kendilerini daha iyi ifade ettikleri gériilmektedir. Ogrenciler olusturduklari Griinleri
arkadaslarina tanitmak ve paylasmaktan dolayr mutlu olduklarini ifade etmistir. Genel olarak Hayat Bilgisi
dersini keyif aldiklari bir ders olarak tanimlamislardir.

cvaey

“Cevre Giinii Senligi” Adl Storyline Béliimiiniin Degerlendirilmesi

Storyline yaklasimi ile hazirlanan etkinlik planlarinda dykiiniin sonu bir kutlama ile bitmektedir. Ogrenciler
siire¢ boyunca yaptiklari ¢alismalari paylasmis, linite kapsaminda 6grendiklerinden yola gikarak doganin ve
cevrenin korunmasina yonelik gesitli calismalar sunmustur. Asagida bazi sunumlara ait gérseller yer almaktadir.

sekil 8
03 ve 020 Ggrenci Sunumlari
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03 ve 020 kodlu dgrenciler calismalarini birlikte hazirlayip sunmustur. Genel olarak degerlendirildiginde,
dgrenciler programa cok iyi hazirlanmis ve goérevlerini basari ile tamamlamistir. Ogrencilerin secimleri
dogrultusunda gorev paylasimlari yapilmistir. Kutlamalar tamamlandiktan sonra tiim ¢alismalar sergilenmistir.

2. Ogrencilerin Hayat Bilgisi Dersinde Yiiz Yiize ve Uzaktan Egitim Yoluyla Storyline Yaklasimina Dayal
Olarak Gergeklestirilen Etkinlikleri Degerlendirmelerine Yénelik Bulgular

Storyline yaklasimina dayali olarak olusturulan etkinliklere iliskin 6grenci gorislerine yonelik bulgular
asagida yer almaktadir. Ogrencilerin Storyline yaklasimi olarak ifade edildiginde anlamalari zor olabilecegi
disiinildiigiinden, sorulan sorularda “Oykiilestirme" yaklagimi ifadesi kullanilmistir.

Ogrencilerle yapilan gériismeler sonucunda Storyline yaklasimi ile islenen Hayat Bilgisi dersine y&nelik
Ogrencilerin duygu ve disinceleri Tablo 6’da goriilmektedir.

Tablo 6

“Oykiilestirme Yaklasimi ile isledidimiz Hayat Bilgisi Dersi Hakkinda Ne Diisiiniiyorsun?” Sorusuna Alinan

Cevaplar
Kategoriler Frekans (f)
Mutluluk 4
Eglenme
Secim Yapabilme
Etkinlikleri Sevme
Yeni Deneyimler
Yeni Fikirlere Acgiklik
Sinif igi Etkilesim
Toplam 15

P R RPN WW

Tablo 6’ya gore yiiz ylze ve uzaktan egitim yoluyla Storyline yaklasimi ile islenen Hayat Bilgisi dersi ile ilgili
ogrencilerin duygu ve dislinceleri; mutluluk, eglenme, etkinlikleri sevme, se¢im yapabilme, yeni deneyimler,
yeni fikirlere agiklik ve sinif ici etkilesim kategorilerinde toplanmaktadir. Ogrencilerin Storyline yaklasimi ile
islenen Hayat Bilgisi dersinde mutlu olduklari, eglendikleri ve segim yapabildikleri sdylenebilir. Asagida
6grencilerin verdikleri cevaplardan érnekler sunulmustur.

04: “Ogretmenim 6éykiilerle yaptiGimiz etkinlikler cok giizeldi. Yaptigimiz etkinlikler beni cok mutlu etti.”, 05:
“Ogrendigimiz seyler cok giizeldi. Yaptigimiz karakterler ve yasadiklari yerleri yapmak ¢ok hosuma gitti.
Derslerde ¢ok mutlu oldum.”, 06: “Odretmenim ben bu derste ¢cok mutlu oldum ve cok eglendim. Ciinkii sizinle
etkinlikler yapmak ¢ok hosuma gitti. Birlikte béyle konusuyorduk, duygularimizi paylasiyorduk, bilmeyenler
digerlerinden yardim aliyordu, gruplar halinde ya da bireysel ¢alismalar yapiyorduk. Cok giizeldi.” betimlemeleri
ile 6grenciler Storyline yaklasimi ile islenen Hayat Bilgisi dersinde mutlu olduklarini ve sinif igi etkilesim
gerektiren etkinliklerden keyif aldiklarini ifade etmistir. Tablo 7‘de Ogrencilerin yiiz yiize egitimle
gerceklestirdikleri Storyline yaklasimi ile islenen Hayat Bilgisi dersinde etkinlikler esnasinda kendi kararlarini
verebilme durumlarina yonelik bulgular yer almaktadir.

Tablo 7
“Yiiz Yiize E§itimle Gergeklestirdigimiz Oykiilestirme Yaklasimi ile islenen Hayat Bilgisi Dersinde, Etkinlikleri
Yaparken Kendi Kararlarini Verdigin Oldu mu? Ornekler Verir misin?” Sorusuna Alinan Cevaplar

Kategoriler Frekans(f)
Sinif etkinliklerimizde bireysel ya da grupla galisip 4
calismayacagimi segtim.
Evet Etkinlik sirasinda kullanacagim malzemeleri 3
segtim.
Grup arkadaslarimi segtim. 2
Yapilacak gorevlerden kendime uygun olanini 2
sectim.
Toplam 11

Tablo 7’ye gore Ogrenciler ylz yize gergeklesen etkinliklerde kendi kararlarini verebildikleri durumlar
oldugunu ifade etmistir. Sinif etkinliklerinde; bireysel ya da grupla galisip galismayacaklarini, etkinlikler sirasinda
kullanacaklari arag-gerecleri, yapilacak gorevleri, grup arkadaslarini secebildikleri gorilmektedir. Uzaktan
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egitimle gergeklesen Storyline yaklasimina dayali etkinliklerde ise kendi kararlarini verebildikleri durumlara
iliskin bulgular ise Tablo 8’de yer almaktadir.

Tablo 8
“Uzaktan Egitimle Gerceklestirdigimiz Oykiilestirme Yaklasimi ile islenen Hayat Bilgisi Dersinde Etkinlikleri
Yaparken Kendi Kararlarini Verdigin Oldu mu? Ornekler Verir misin?” Sorusuna Alinan Cevaplar

Kategoriler Frekans (f)

Etkinlik sirasinda kullanacagim malzemeleri kendim 3

segtim.

Hangi etkinliklerde gorev almak istedigimi 3

secebildim.

Etkinliklerimizde bireysel ya da grupla galisip 2

Evet ¢alismayacagimi segtim.

Grup arkadaglarimi segtim. 2

Etkinlikler sirasinda yapilacak goérevlerden kendime 1

gore olanini segtim.

Cevre Gunil kutlamalarina katilacak kisileri segtim. 1

Oykiideki olaylarin nasil devam edecegini sectim. 1
Toplam 13

Tablo 8’e gore 6grenciler uzaktan egitimle gerceklesen etkinlikler ile kendi kararlarini verebildikleri durumlar
oldugunu ifade etmistir. Bu durumlar arasinda; kullanilacak malzemeler, etkinlikler ve grup organizasyonlarinin
sec¢imi dikkat cekmektedir. Asagida 6grencilerin verdikleri cevaplardan 6rnekler sunulmustur.

02: “Etkinliklerde bizim fikrimizi aldiniz. Doga Savasgisi yaparken siz bize o sekilde bu sekilde yapin ya da
yapmayin demediniz. Bu ¢ok giizel bir sey. Ben istedigim gibi yaptim tamamen.” ifadesiyle 6grenci etkinlik
sirasinda yapilacak gorevlerden kendine uygun olanini sectigini belirtmistir.

Arastirmaya katilan 6grencilerle yapilan odak grup goriismesinde yiiz ylze yapilan etkinliklerin 6grencilerin
yeteneklerin gelisimi ile ilgili gorusleri belirlenmeye g¢alisiimistir. Yoneltilen soruya verdikleri cevaplar ile ilgili
bulgular Tablo 9'da sunulmustur:

Tablo 9

“Yiiz Yiize Editimle Gerceklestirdigimiz Oykiilestirme Yaklasimi ile Islenen Hayat Bilgisi Dersinde, Yeteneklerinin
Gelistigini Diistiniiyor musun? Cevabin Evetse Hangi Yeteneklerinin Gelistigini Diisiiniiyorsun?” Sorusuna Alinan
Cevaplar

Kategoriler Frekans(f)
El Becerileri 3
Evet Tasarim 1
Bahge isleri 1
Sosyal Beceriler 1
Toplam 6

Tablo 9’a gore 6grencilerin tamami yiiz ylize gergeklesen etkinlikler sonucunda; el becerileri, tasarim, bahge
isleri ve sosyal beceriler ile ilgili yeteneklerinin gelistigini diisinmektedir. Uzaktan egitimle gergeklestirilen
etkinliklerde ise yeteneklerin gelisimine yonelik yoneltilen soruya verdikleri cevaplar ile ilgili bulgular Tablo
10’da sunulmustur.

Tablo 10
“Uzaktan Editimle Gerceklestirdigimiz Oykiilestirme Yaklasimi ile islenen Hayat Bilgisi Dersinde, Yeteneklerinin
Gelistigini Diistiniiyor musun? Hangi Yeteneklerinin Gelistigini Diisiinliyorsun?” Sorusuna Alinan Cevaplar

Kategoriler Frekans(f)
Oykii Olusturma 3
Gorsel Uriinler Olusturma-Tasarim 3
Yazma Becerileri 2
Evet .

Arastirma Becerileri 1
Yaratici Disliinme Becerisi 1
El Becerileri 1

Toplam 11
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Tablo 10’a gore o6grencilerin yeteneklerinin gelismesine iliskin gorisleri incelendiginde, tamami
yeteneklerinin gelistigini disiinmektedir. Ogrencilerin gelistigini disiindiikleri yetenekler arasinda 6ykii ve
gorsel Grlnler olusturma dikkat cekmektedir. Asagida 6grencilerin verdikleri cevaplardan érnekler sunulmustur:
O1: “Hikéyeleri kurabiliyorum artik.”, O3: “Hikdye kurma becerilerim gelisti. Diisiinme yetenedim gelisti
dgretmenim.”, O4: “Deniz’in hikdyesini olusturduk sizin sayenizde. Becerilerim gelisti” betimlemeleri ile
ogrenciler 6ykl olusturma becerilerinin gelistigini diigiinmektedir.

3. Uglincii Sinif Hayat Bilgisi Dersinde Yiiz Yiize ve Uzaktan Egitim Yoluyla Storyline Yaklasimina Dayal
Olarak Gergeklestirilen Sinif Etkinliklerinin Ogrencilerin Sinif Etkinliklerine Yonelik ilgi Duyabilme, Segim
Yapabilme, Sinirlari Zorlayabilme ve Konudan Zevk Alabilme Algisina Yonelik Bulgular

Uglincli sinif Hayat Bilgisi dersinde yiiz yiize ve uzaktan egitim yoluyla Storyline yaklasimina dayali
gerceklestirilen etkinliklerin 6grencilerin ilgi duyabilme algisina yonelik etkisini belirlemek icin yapilan Hotelling
tek gruplu T2 analizi sonuglari Tablo 11’de verilmistir.

Tablo 11
Yiiz Yiize ve Uzaktan Egitim Yoluyla Storyline Yaklasimina Dayali Gerceklesen Etkinliklerin Ogrencilerin ilgi
Duyabilmelerine Etkisini Belirlemeye Yénelik Hotelling-Tek Gruplu T2 Analizi Sonuclari

Eszamanli Eszamanli
Giiven Araligi Giiven Araligi
%95 %95
ilgibuyma N X Ss T2 sd1 Ssd2 p Dusiik Yiiksek
On test 3.190 1.043 2.514 3.866
Ara test 24 4010 0.731 22.786 2 23 0.005 3.535 4.834
Son test 4.337 0.536 3.990 4.685

Storyline yaklasimina dayal gergeklestirilen etkinliklerin 6grencilerin ilgisine etkisini belirlemek icin yapilan
Hotelling tek gruplu T2 analizi sonucunda 6grencilerin ilgi duyma puanlarina ait ortalamalar arasinda anlamh
farkhhgin oldugu belirlenmistir (T2= 22.786; p< .05). Es zamanl gliven araliklarina bakildiginda belirlenen
anlamli farkliligin kaynaginin 6n test oldugu sdylenebilir. %95 eszamanl giiven araliklarina gére ilgi duyma 6n
testi ortalamalar 2.514 ile 3.866 arasinda iken ilgi duyma ara test (3.535-4.834) ve son test (3.990-4.865)
ortalama araliklarinin daha ylksek oldugu gorilmektedir. Ancak ilgi duyma ara test ve sontest ortalama
araliklart birbirine yakindir. Dolayisiyla yiz ylize egitim yoluyla Storyline yaklasimina dayali gercgeklestirilen
etkinliklerin 6grencilerin ilgisini arttirdigl, ancak ylz yiize egitimden sonra uzaktan egitim yoluyla Storyline
yaklasimina dayali gergeklestirilen etkinliklerin 6grencilerin ilgisinde anlamli farklilastirma olusturmadigi
soylenebilir.

Ugiincii sinif Hayat Bilgisi dersinde yiiz ylize ve uzaktan egitim yoluyla Storyline yaklasimina dayali
gergeklestirilen etkinliklerin 6grencilerin segim yapabilme algilarina yonelik etkisini belirlemek igin yapilan
Hotelling tek gruplu T2 analizi sonuglari Tablo 12’de verilmistir.

Tablo 12
Yiiz Yiize ve Uzaktan Egitim Yoluyla Storyline Yaklasimina Dayali Gergeklesen Etkinliklerin Odrencilerin Segim
Yapabilmelerine Etkisini Belirlemeye Yénelik Hotelling Tek Gruplu T2 Analizi Sonuglari

. Eszamanli Giiven
Eszamanli Giiven $

. Araligi
Segim _ % S;A;?)Iag;uk %95
Yapabilme N X Ss T2 Sd1l Sd2 p Yiiksek
On test 1.608 0.692 1.159 2.056
Ara test 24 3.148 0.709 124,184 2 23 0.000 2.689 3.608
Son test 3.809 0.967 3.181 4.437

Storyline yaklasimina dayali gerceklestirilen etkinliklerin 6grencilerin se¢im yapabilme algilarina etkisini
belirlemek icin yapilan Hotelling tek gruplu T2 analizi sonucunda 6grencilerin se¢cim puanlarina ait ortalamalar
arasinda anlamli farkhhgin oldugu belirlenmistir (T2= 124.184; p< .001). Es zamanl glven araliklarina
bakildiginda belirlenen anlamh farkhligin kaynaginin son test oldugu soylenebilir. %95 es zamanl glven
araliklarina gore se¢im yapabilme 6n testi ortalamalari 1.159 ile 2.056 arasinda iken se¢im yapabilme ara test
(2.689-3.608) ve son test (3.181-4.437) ortalama araliklarinin daha yiiksek oldugu gorilmektedir. Ancak se¢im
yapabilme son testi ortalama araliklari ayni zamanda ara test ortalama araliklarindan da daha yuksektir.
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Dolayisiyla hem yuz yiize egitim hem de yiiz ylize egitimden sonra uzaktan egitim yoluyla Storyline yaklagimina
dayal gergeklestirilen etkinliklerin 6grencilerin se¢im yapabilme puanlarini arttirdigi sdylenebilir.

Uglincii sinif Hayat Bilgisi dersinde yiiz ylize ve uzaktan egitim yoluyla Storyline yaklasimina dayali
gerceklestirilen etkinliklerin 6grencilerin sinirlari zorlayabilmelerine yonelik etkisini belirlemek igin yapilan
Hotelling tek gruplu T2 analizi sonuglari Tablo 13’te verilmistir.

Tablo 13
Yiiz Yiize ve Uzaktan Egitim Yoluyla Storyline Yaklasimina Dayali Gerceklesen Etkinliklerin Ogrencilerin Sinirlari
Zorlayabilmelerine Etkisini Belirlemeye Yénelik Hotelling Tek Gruplu T2 Analizi Sonuclari

Eszamanl Eszamanl
Sirlan Giiven P:ra}lél Giiven f\rallél
Zorlama N X Ss T2 sd1 sd2 p %95 Dustik %95 Yuksek
On test 2.634 0.838 2.091 3.178
Ara test 24 4,134 0.570 76.070 2 23 0.000 3.765 4.504
Son test 4.370 0.634 3.960 4,782

Tablo 13 incelendiginde Storyline yaklasimina dayali gergeklestirilen etkinliklerin 6grencilerin sinirlari
zorlama algilarina etkisini belirlemek igin yapilan Hotelling tek gruplu T2 analizi sonucunda 6grencilerin sinirlari
zorlama puanlarina ait ortalamalar arasinda anlamli farkliligin oldugu belirlenmistir (T2= 76.070; p< .001). Es
zamanh gliven araliklarina bakildiginda belirlenen anlaml farkliigin kaynaginin éntest oldugu sdylenebilir. %95
eszamanh glven araliklarina gore sinirlari zorlama 6n testi ortalamalari 2.091 ile 3.178 arasinda iken sinirlari
zorlama ara test (3.765-4.504) ve son test (3.960-4.782) ortalama araliklarinin daha yiksek oldugu
gorilmektedir. Ancak sinirlari zorlama ara test ve son test ortalama araliklari birbirine yakindir. Dolayisiyla yiiz
ylze egitim yoluyla Storyline yaklasimina dayali gerceklestirilen etkinliklerin 6grencilerin sinirlari zorlama
puanlarini arttirdigl, ancak yiz yize egitimden sonra uzaktan egitim yoluyla Storyline yaklasimina dayal
gergeklestirilen etkinliklerin 6grencilerin sinirlari zorlama puanlarinda anlamli farklilastirma olusturmadigi
soylenebilir.

Uglincli simif Hayat Bilgisi dersinde yiiz yiize ve uzaktan egitim yoluyla Storyline yaklasimina dayali
gerceklestirilen etkinliklerin 6grencilerin konudan zevk almalarina yonelik etkisini belirlemek icin yapilan
Hotelling tek gruplu T2 analizi sonuglari Tablo 14’te verilmistir.

Tablo 14
Yiiz Yiize ve Uzaktan Egitim Yoluyla Storyline Yaklasimina Dayali Gerceklesen Etkinliklerin Ogrencilerin Konudan
Zevk Alabilmelerine Etkisini Belirlemeye Yénelik Hotelling Tek Gruplu T2 Analizi Sonuclari

Konudan Eszamanli Eszamanli Giiven
Zevk Giiven Araligi Arahg
Alma N X Ss T2 Sdl1  Sd2 p %95 Diigiik %95 Yiksek

On test 3.262 1.048 2.583 3.942

Ara test 4.613 0.496 56.030 2 23 0.000 4.291 4.935

Son test 4.893 0.190 4.769 5.016

Storyline yaklasimina dayali gerceklestirilen etkinliklerin 6grencilerin keyif alabilmesine etkisini belirlemek
icin yapilan Hotelling tek gruplu T2 analizi sonucunda 6grencilerin zevk alma puanlarina ait ortalamalar arasinda
anlamh farkhhgin oldugu Tablo 10’da goérilmektedir (T2= 56.030; p< .001). Es zamanli gliven araliklarina
bakildiginda belirlenen anlamh farkhligin kaynaginin son test oldugu soylenebilir. %95 es zamanh glven
araliklarina gore zevk alma On testi ortalamalari 2.583 ile 3.942 arasinda iken zevk alma ara test (4.291-4.935)
ve son test (4.769-5.016) ortalama araliklarinin daha yiksek oldugu gorilmektedir. Ancak konudan zevk alma
son testi ortalama araliklari ayni zamanda ara test ortalama araliklarindan da yliksektir. Dolayisiyla hem yiiz
ylze egitim hem de vyiz ylze egitimden sonra uzaktan egitim yoluyla Storyline yaklasimina dayali
gerceklestirilen etkinliklerin 6grencilerin zevk alma puanlarini arttirdig1 séylenebilir.

Tartisma ve Sonug

Bu calismada Storyline yaklasimina dayali olarak yiz ylize ve uzaktan egitim yoluyla gergeklestirilen
etkinliklerin Hayat Bilgisi dersi O0gretiminde etkililigi arastirilmistir. Arastirmadan elde edilen nitel ve nicel
verilerin analizlerden elde edilen sonuglar, ylz ylze ve uzaktan egitim yoluyla gerceklestirilen Storyline
yaklasimina dayali etkinliklerin Hayat Bilgisi dersinde uygulanabilir ve etkili bir yaklasim oldugunu
gostermektedir. Ogrencilerin &nemli bir béliim{ uzaktan ve yiiz yiize gerceklesen Storyline yaklasimina dayali
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etkinliklerde “nitelikli” Urlinler olusturmustur. “Dogada Hayat” unitesi kapsaminda hedeflenen kazanimlar
basaril bir sekilde gerceklesmistir. Ogrenciler Hayat Bilgisi dersini heyecanla beklemis ve 6grenme siirecini
sahiplenmiglerdir. Yiz ylize gerceklesen etkinliklerde 6grencilerin uygulama sirecinin basinda gozlemlenen
¢ekingen davranislari azalmis, kendilerini ifade edebilme yeteneklerini gelismistir. YUz ylze egitim yoluyla
uygulanan Storyline yaklasimina dayali etkinliklerin sosyal becerileri gelistirdigi soylenebilir. Yiiz ylize egitimden
sonra uzaktan egitim yoluyla devam edilen etkinliklerde 6grencilerin derse yoénelik ilgileri devam etmistir.
Uzaktan egitim slirecinde 6grencilerin en ¢ok grup ¢alismasi gerektiren etkinliklerden hoglandiklari gérilmustur.
Genel olarak degerlendirildiginde; farkl 6gretim yollari ile uygulan etkinliklerin nitelikli bir sekilde tamamlandigi
ve hedeflenen kazanimlarin basarili bir sekilde gergeklestigi goérulmektedir. Bu bulgular Tiirkiye’de Giiney
(2003), Kuo (2005) tarafindan yapilan arastirma sonuglari ile paralellik géstermektedir. Giiney (2003), Storyline
yaklasimin 6grencilerin farkh bakis agisi kazanmalarini destekledigi ve derse yonelik motivasyonlarini olumlu
yonde etkiledigini ortaya koymustur. Ogrencilerin; grup calismalarinda kendilerini rahat hissettikleri, is birligi
gerektiren calismalardan keyif aldiklari, sunum yapabilme becerilerinin gelistigi sonucuna ulasilmistir. Kuo
(2005), altinc sinif &grencileriyle yapmis oldugu calismada ingilizce okuma ve yazmada Storyline yaklasiminin
etkililigini aragtirmistir. Arastirma sonucuna goére Storyline yaklasimi 6grencilerin sinif icerisinde aktif olmasini,
is birligi icinde ¢alismasini ve etkinliklerin nitelikli olarak gerceklesmesini saglamistir.

Arastirmanin bir diger amaci, yiz ylize ve uzaktan egitim yoluyla gerceklesen Storyline yaklasimina dayali
etkinliklere yénelik &grenci gérislerini degerlendirmektir. Ogrenciler etkinlikleri cok sevdiklerini ve eglenceli
bulduklarini ifade etmistir. Hayat Bilgisi dersinin farkh konularini da bu yaklasimla 6grenmek ve farkh derslerde
de Storyline yaklasiminin kullanilmasini istedikleri ifade edilmistir. Bu bulgu; Girol ve Kerimgil (2012), Sekerci
(2018), Utkiir Gilliihan ve digerleri (2022)'nin arastirma sonuglari ile értiismektedir. Giirol ve Kerimgil (2012)
tarafindan gergeklesen arastirmada Storyline yaklasimina dayali 6gretmen adaylarinin gorisleri incelenmistir.
Storyline yaklasiminin 6grencilerde “merak” duygusu olusturarak Ogrenme sirecinden zevk almasini
saglayacagl sonucuna ulasmistir. Sekerci (2018) ise Storyline yaklasimina dayal etkinlikler ile ilgili 6grencilerin
olumlu duygu ve disiincelere sahip oldugu sonucuna ulasmistir. Ogrenciler Storyline vyaklasiminin
o6grenmelerine olumlu katkilarinin oldugu, 6grenme sirecinden keyif aldiklarini ve mutlu olduklarini
belirtmistir. Utkir Gillihan ve digerleri (2022) arastirmasinda Storyline yaklagiminin miize egitimi ile
Ogrencilerin tarihi eserlere yonelik algilarini ve yorumlamalarini belirlemeyi amaglamistir. Storyline yaklagimina
dayal egitimin ardindan 6grencilerin tarihi eserlerle ilgili duygularini ve diisiincelerini igeren giinliiklerden elde
edilen bulgular, 6grencilerin genellikle tarihi eserlere karsi "mutluluk ve heyecan" gibi duygulari tasidigini
ortaya koymustur.

Ogrenci goriismelerinden elde edilen verilerin analizine gére dgrenciler; el becerileri, sosyal beceriler,
yaratici distinme becerisi ve hayal gliclerinin gelistigini diisinmektedirler. Bu bulgu Mc Blain (2007), Bacak
(2008), Yigit ve Erdogan (2008) ve Sekerci (2018) tarafindan yapilan arastirma sonuglari ile paralellik
gostermektedir. Mc Blain (2007) ¢alismasinda Storyline yaklagiminin ilkokul birinci sinif 6grencilerinin yaratici
diisiinme becerisi Uzerindeki etkisi incelenmistir. Arastirma sonucunda Storyline yaklagiminin yaraticilik ve igsel
motivasyonu artirdigl sonucuna ulagmistir. Bacak (2008) tarafindan yapilan arastirma ile ilkokul besinci sinif
Sosyal Bilgiler dersinde uyguladigi Storyline yaklasiminin 6grencilerin yaratici diisinme becerisini artirdigl
sonucuna ulasmistir. Sekerci (2018) ilkokul dérdiincii sinif Sosyal Bilgiler dersinde Storyline yaklasiminin
etkililigini inceledigi arastirmada, etkinliklerin 6grencilerin yaraticiliklarini gelistirdigini belirtmistir. Storyline
yaklasimina dayali etkinlikler sirasinda 6grenciler 6zellikle karakter ve mekan olusturma, éykinin gelisme ve
sonu¢ bolimlerinde hayal gilglerini kullanmislardir. Hayal giglerinin kullanimi ve tasarim gerektiren etkinlikler
yapmalari 6grencilerin yaratici dislinme becerilerini gelistirmis olabilir.

Ogrenciler yiiz yize egitim yoluyla gerceklesen etkinliklerin sinirlari zorlayici 6zellikte oldugunu ifade
etmistir. Karakter ve mekan olusturma sirecinde el becerileri gerektiren etkinliklerde zorlandiklarini ancak artik
daha iyi Urlinler olusturduklarini, tasarim, iletisim ve el becerilerinin gelistigini diisiinmektedirler. Arastirmanin
nicel verilerinden elde edilen bulgulara gore ise; yliz ylize gerceklesen etkinliklerde sinirlari zorlama puanlarinda
artis olmasina ragmen uzaktan egitimle gerceklesen etkinliklerde anlamh bir degisiklik yoktur. Ogrenciler
uzaktan egitimle gerceklestirilen etkinliklerde ise vyaraticilik ve arastirma becerilerini gelistirdigini
disinmektedir. Arastirmanin nitel ve nicel verilerinden elde edilen bulgulara gore; 6grenciler uzaktan egitimle
gerceklesen etkinlikler ile ilgili olumlu duygu ve dislincelere sahip olmalarina karsin yiiz yize egitimle
gerceklesen uygulama silirecinden daha fazla keyif aldiklarini belirtmistir. Ayrica farkh derslerin ve Hayat Bilgisi
dersinin farkh konularini da bu yaklasimla 6grenmek istedikleri dile getirilmistir. Arastirmadan elde edilen bu
bulgular; Toy (2015) ve Ayaz’in (2021) arastirma sonuglari ile 6rtiismektedir. Toy (2015) tarafindan yapilan
calismada Storyline yaklasimi Sosyal Bilgiler dersinde basariyi ve 6grenme kaliciligini artirmis, 6grencilerden bu
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yaklagim ile ilgili olumlu duygu ve disiinceye sahip olduklari sonucuna ulasiimistir. Ayaz (2011) tarafindan
gerceklestirilen arastirma ile ortaokul dgrencilerinin ingilizce dersinde Storyline yaklagimi hakkindaki algilari
belirlenmistir. Arastirma sonuglarina gore 6grencilerin biyuk bir bolimi yaklagimi eglenceli ve isbirlikgi
bulduklarini ifade etmistir. Benzer arastirma sonuglari dikkate alindiginda Storyline yaklasimina dayali olarak
olusturulan etkinliklerin 6grencilerin 6grenmekte zorluk cekecegi veya sikilacaklari diisinilen konularda
kullanilmasi 6grencilerin derse aktif katilimini saglayarak 6grenme sirecinin daha eglenceli ve verimli olmasini
saglayabilir. Omand’a (2020) gore Storyline yaklasimi, diyalog ve iletisimi tesvik etmekte ve anlamin
tartisilmasini saglamaktadir. Bu baglamda Storyline yaklasiminin 6grencilerinin iletisim basta olmak tzere gesitli
becerilerini gelistirdigi sdylenebilir.

Arastirmadan elde edilen bulgularin analizine gore uzaktan ve yiz ylize egitim yoluyla Storyline yaklasimina
dayali olarak gergeklestirilen sinif etkinlikleri 6grencilerin ilgi duyma ve sinirlari zorlama puanlarini arttirmistir.
Ancak uzaktan egitim yoluyla gercgeklestirilen sinif etkinlikleri 6grencilerin ilgi duyma ve sinirlari zorlama
puanlarinda anlamli farklilasma olusturmamistir. Arastirmanin nitel verilerinden elde edilen bulgular nicel
verileri desteklemektedir. Ogrencilerin etkinlikler ile ilgili gériisleri incelendiginde, uzaktan egitimle gerceklesen
etkinliklerin etkin ve uygulanabilir olmasi ayrica 6grencilerin bu siirece yoénelik olumlu duygu ve disilincelere
sahip olmalarina karsin ylz yiize egitimle gergeklesen etkinlikleri tercih ettikleri anlasiimaktadir. Bu durumun
sebebi uzaktan egitimde yasanan yiiz ylze iletisim eksikligi ve etkilesim yetersizligi olabilir. Arastirmanin nicel
ve nitel verilerden elde edilen verilerin analizine gore hem yiiz ylize hem de uzaktan egitim 6grencilerin secim
yapabilmeye ve konudan zevk almaya yonelik puanlarini arttirmistir.

Ogrencilerin Hayat Bilgisi dersinde Storyline yaklasimina dayali yiiz yiize egitimle gerceklesen etkinliklere
karsi ilgi duyduklarini, cesitli durumlar karsisinda secim yapabildiklerini, etkinlikler sirasinda sinirlarinin
zorlanarak cesitli yeteneklerinin gelistigini ve 6grenme sirecinden zevk aldiklari sonucuna ulasiimistir. Bu
arastirma sonuglari Eiriksdottir (1995), Mitchell Barret (2010), Roberts ve Stylianides (2013), Akdemir (2018),
Karakas (2021) tarafindan gerceklesen arastirma sonuglari ile 6rtismektedir. Eiriksdottir (1995) tarafindan
gerceklestirilen izlanda ilkokullarinda &gretim icin Storyline yaklagiminin kaliteleri adli calismasinda yaklasimin
ogrencilerin motivasyonlarini artirdigi, derse aktif katilimini sagladigi, ilgi c¢ekici oldugu sonucuna ulagsmistir.
Ayrica 6grenciler ve velilerle de gériisme yapmis ve 6grencilerin Storyline yaklasimi ile isledikleri konulardan
zevk aldiklari sonucuna ulasmistir. Mitchell Barret (2010) Storyline yaklasiminin ilkokul 6grencilerinin igsel
motivasyon dizeyleri arasindaki iliskiyi inceledigi ¢alismasinda 6grencilerle yapilan gériismeler sonucunda
Ogrencilerin segcim yapabilme ve yaratici dislinme becerilerini gelistirdigi, 6grencilerin 6grenme ortamlarindan
keyif aldiklari sonucuna ulasmistir. Roberts ve Stylianides (2013), okul 6ncesi grubu 6grencilerle 20'den kigiik
bir tam sayinin tek mi ¢ift mi oldugunu 6grenme sirecinde 6ykileri olusturma, yorumlama ve siirece dahil
etmenin yollarini arastirdigl calismasinda, oykileri kullanmanin 6grencilerin anlamasini kolaylastirdigi gibi
sirecten zevk aldiklari sonucuna ulasmistir. Akdemir (2018) oykiilerle zenginlestirilmis Fen Bilimleri dersinde
yedinci Sinif 6grencilerinin derse karsi ilgilerinin arttigi ve derslerin daha eglenceli gectigi sonucuna ulasmistir.
Karakas (2021) tclincl sinif Hayat Bilgisi dersinde Storyline yaklasiminin kullaniminin karar verme ve problem
¢dzme becerisi Uzerindeki etkililigini arastirdigi arastirmasinda; etkinliklerin 6grencilerin karar verebilme
puanlarini artirdigi sonucuna ulagmistir.

Arastirmaci ginliiklerinden elde edilen bulgulara gore Storyline yaklasimi ile islenen Hayat Bilgisi dersi
dgrencilere farkli gelmistir. Ogrenciler etkinlikler karsisinda mutlu olmus ve sinif ici etkinliklerde is birligi icinde
calhismistir. Derse yonelik dikkatlerinin yliksek ve sinif i¢i etkilesimin yogun oldugu goérilmektedir. Bu arastirma
bulgulari ve Storyline yaklasiminin disiplinler arasi uygulamalara olanak sagladigi (Harkness, 2007) g6z 6ninde
bulunduruldugunda, o6zellikle ilkokul kademesinde Storyline yaklasiminin uygulanmasi gerektigi
disinilmektedir. Benzer arastirma sonuglari da bu bulguyu destekler niteliktedir. Henkrinnson’a (2023) gore
O0gretmen egitiminde Storyline kullanmak, 6gretmen adaylarinin disiplinler arasi is birligi ve konu tabanh
Ogretimi saglayan alternatif yapilari entegre etmelerine olanak tanir. Karlsen ve digerleri (2019) arastirmasinda
O0gretmen adaylarinin Storyline yaklasimini deneyimlemelerine ve bu deneyimlerine ydnelik goéruslerini
belirlemek amaciyla yapmis oldugu arastirmasinda 6gretmen adaylarinin Storyline yaklasimini olumlu bir
sekilde algiladig tespit edilmistir. Arastirma sonuglarina gore Storyline yaklasiminin disiplinler arasi yaklasima
uygun oldugunu ve 6gretmen egitiminde kullanilabilecegini belirtilmistir. Arastirmanin nitel verilerinden elde
edilen bir baska bulguya gore ise sinif ici etkilesimin ve grup ¢alismalarinin yogun oldugu Storyline yaklasimina
dayali etkinliklerde sinif yonetimi rahat bir sekilde saglanmis, sinif icinde istenmeyen sorunlarla
karsilagilmamustir. Literatlrdeki benzer arastirmalar bu sonugla paralellik gostermektedir. Orehag (2017) yaptigl
arastirmada Storyline yaklasiminin ders sirasinda yaratici ve iletisime dayal arastirmalarin kullanimi nedeniyle
ogrencileri derse motive ederek 6gretmenlerin ders icinde karsilastiklari sorunlarin azalacagini ifade etmistir.
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Haggstrom (2022) Storyline yaklasiminin 6grencilerin sinif igi etkinliklerde duygularini ve dusincelerini
rahatlikla ifade etmelerine olanak sagladigi, yaraticiligi ve sosyal becerileri gelistirdigi sonucuna ulagilmigtir

Sonug olarak, ilkokul tigiinci sinif Hayat Bilgisi dersinde yiiz ylize ve uzaktan egitimle gerceklesen Storyline
yaklasiminin; etkin ve uygulanabilir olmasi, 6grencilerin derse ilgi duymalari, gesitli durumlar karsisinda se¢im
yapabilmeleri, etkinlikler sirasinda sinirlarinin zorlanarak cesitli yeteneklerinin gelismesi ve 6grenme siirecinden
zevk aldiklari ortaya cikmistir. Bu sonuglardan hareketle Storyline yaklasimi 6gretim siirecinde kullanilabilir.
Arastirmada 6grencilerin grup calismasi gerektiren ve Uriin olusturmaya yonelik etkinliklerden daha ¢ok keyif
aldiklari sonucundan yola ¢ikilarak zorlayici oldugu duslinulen konularin 6gretiminde bu o6zellikleri igeren
etkinlikler tasarlanabilir. Arastirmada yuz ylze egitim yoluyla gergeklestirilen etkinliklerin ilkokul Gglincu sinif
Hayat Bilgisi dersinde sinirlari zorlama puanlarini artirmasi sonucundan hareketle Storyline yaklasimina dayah
olarak surdirilen egitim programinin 6zel yetenekli 6grencilere etkisi arastirilabilir. Arastirmanin nitel ve nicel
verilerinden elde edilen; uzaktan egitimle gerceklesen Storyline yaklasimina dayali etkinliklerin; etkin ve
uygulanabilir oldugu sonucundan hareketle yaklasimin uzaktan egitim ortamlarinda uygulanmasina yonelik
arastirmalar yapilabilir. Arastirmanin nitel kismindan elde edilen 6grencilerin sosyal beceriler, yaraticilik ve
hayal gliglerinin gelistigi sonuglarindan hareketle Storyline yaklasiminin beceriler ve degerler tizerindeki etkisi
arastirilabilir.

Etik Beyan

"Bu arastirmanin planlanmasi, verilerin toplanmasi, analizi ve raporlanmasi sirasinda “Yiksekogretim
Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”nde yer alan etik ilke ve kurallara uyulmustur. Bilimsel
Arastirma ve Yayin Etigi'ne aykiri herhangi bir uygulama yapilmamis ve arastirmaya katilan tim bireysel
katilimcilardan bilgilendirilmis onam alinmistir."

Bu calisma Marmara Universitesi Etik Kurulu'nun 20.01.2021 tarih ve 2100042555 sayili kararina gére
yapilmistir.

Yazar Katki Orani

Yazarlar ¢alismanin tamamina katkida bulunmustur. Calisma is birligi icinde yiritilmus ve raporlanmistir.
Bu galisma, birinci yazarin ikinci yazar danismanliginda tamamlanan yiksek lisans tezinden Uretilmistir.

Catisma Beyani

Yazarlar calisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar catismasi bulunmadigini beyan
etmektedirler.

Tesekkiir veya Notlar

Calismaya goniilli olarak katilan tiim katilimcilara tesekkir ederiz.
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