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OZET

Bu ¢alisma, ilkokul ve ortaokullarda sosyal bilgiler dersine giren sosyal bilgiler ve sinif 6gretmenlerinin kiiltiirel zekalar ile
cokkiltiirli egitim tutumlar1 arasindaki iligskiyi arastirmayr amaglamistir. Calisma, 2020-2021 akademik yilinda Bati
Karadeniz bolgesindeki bir ilgede ¢alisan 110 sosyal bilgiler ve sinif 6gretmeniyle gerceklestirilmistir. Katilimcilarin kiiltiirel
zekalar, kiiltiirel zekd olcegi ile Olgiiliirken cokkiiltiirlii egitime karsi tutumlart cokkdltiirlii egitim tutum olgegi ile
Olciilmiistiir. Veriler, ¢oklu korelasyon (Pearson Korelasyon Katsayisi) ve ayrica aritmetik ortalama, standart sapma ve
yuzdelikler gibi tanimlayici istatistiklerle analiz edilmistir. Bulgular, sosyal bilgiler 6gretmenlerinin ve sinif 6gretmenlerinin
kiilttirel zeka dizeylerinin ve c¢okkiiltiirli egitim tutum ortalama degerlerinin gorece yiiksek oldugunu gostermektedir.
Calisma sonucunda dgretmenlerin kiiltiirel zekalar: ile cokkiiltlirli egitim tutumlar1 arasinda pozitif, orta diizeyde ve
istatistiksel olarak anlaml iliski oldugu saptanmistir. Cinsiyet, brans ve mesleki deneyim degiskenlerinin etkili degiskenler
olmadig1 tespit edilmistir. Ayrica kiiltiirel zekanin alt boyutlar1 motivasyon ve davranis ile ¢okkiiltiirlii egitim tutumlari
arasinda anlamli iliski saptanmistir.
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GENISLETILMIS OZET

Amac ve Onem

Bu arastirmanin amaci, sosyal bilgiler ve sinif 6gretmenlerinin ¢ok kiiltiirlii egitim tutumlari ile empati diizeyleri
arasindaki iliskinin incelenmesi ayrica ve ¢ok kiiltiirlii egitim tutumlari ve kiiltiirel zekd diizeyinin cesitli degiskenler
bakimindan incelenmesidir. Bu amagla arastirmanin problem ctimlesi: Sosyal bilgiler ve sinif 6gretmenlerinin ¢ok
kiiltiirlii egitim tutumlarti ile kiiltiirel zeka diizeyleri arasinda bir iliski vardir? Seklindedir. ~Arastirmanin problem
ciimlesine gére asagidaki sorunlara yanit aranmigtir.

o  Sosyal bilgiler ve sinif 6gretmenlerinin ¢ok kiiltiirlii egitim tutumlari ne diizeydedir?
e Sosyal bilgiler ve sinif 6gretmenlerinin kiiltiirel zekdlari ne diizeydedir?

e Sosyal bilgiler ve sinif 6gretmenlerinin ¢ok kiiltiirlii egitim tutumlari ile kiiltiirel zekd diizeyleri arasindaki
iliski ne diizeydedir?
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Yéntem

“Sosyal Bilgiler ve Sinif Ogretmenlerinin Cok Kiiltiirlii Egitim Tutumlart ile Kiiltiirel Zekalar1 Arasindaki Iliski”nin
incelendigi bu arastirma mevcut durumun arastirmaci tarafindan kontrol ve manipiile edilmeden arastirma konusu ile
ilgili 6nceliklerin ¢ikarilmasint amaglayan tarama (survey) arastirmasidir (Cohen, Manion & Morrision, 2000, s.205;
Karasar, 2002, s.77). Arastirmada zaman ve isgiicti kaybini 6nlemek i¢in uygun érnekleme (convenience sampling)
yontemi esas alinmigtir (Balci, 2010, s. 96; Biiyiikéztiirk vd, 2014, s. 92). Arastirmada sosyal bilgiler ve sinif
dgretmenlerinin ¢ok kiiltiirlii egitim tutumlari ile kiiltiirel zekdlar1 arasindaki iliskinin belirlenmesi icin iliskisel
(korelasyonel) desen kullanilmistir. Korelasyon arastirmalari en az iki degiskenin birlikte nasil degisim gésterdiginden
hareketle, 6nemli insan davranislarini agiklama veya muhtemel sonuglarini tahmin etmeyi amaglamaktadir (Cohen,
Manion & Morrison, 2000, 5.191; Fraenkel & Wallen, 2009, s. 328-329). Arastirma Bati Karadeniz Bélgesinde yer alan
bir ilcede gergeklestirilmistir. Arastirmanin érneklemini bu ilgede gorev yapan sosyal bilgiler ve sinif égretmenleri
olusturmaktadir. Arastirmada 110 égretmene ulasilmistir. Analizler bu 110 veri tizerinden gerceklestirilmistir.
Arastirmada verilerin analizinde SPSS 20 istatistik paket programi kullanilmistir. Arastirma verileri normal dagilim
gosterdigi icin parametrik istatistikler kullanilmistir. Arastirmada ornekleme iliskin tanilayici (betimsel) 6zelliklerin
analizi icin frekans (f) ve yiizde (%) kullanilmistir. Arastirmada ¢ok kiiltiirlii tutum ve kiiltiirel zekd arasindaki iliskinin
incelenmesinde Pearson Momentler Carpimi Korelasyonu Katsayisi kullanilmigtir.

Sonuglar ve Tartisma

Arastirmadan elde edilen sonuglara gére sosyal bilgiler ve sinif égretmenlerinin ¢ok kiiltiirlii egitime iliskin
tutumlarinin yiiksek oldugu belirlenmistir. Sosyal bilgiler ve sinif 6gretmenlerinin cokkiiltiirlii egitime karsi olumlu
tutuma sahip olduklari ifade edilebilir. Bu arastirmanin bulgularina benzer olarak Ozdemir ve Dil (2013) Cankirt ilinde
yapmis olduklari calismalarinda lisede ¢alisan 6gretmenlerin cokkiiltiirlii egitim tutumlarinin yiiksek oldugu sonucuna
ulagsmiglardir. Bu bulgu ayni zamanda Kaya ve Séylemez’in (2014) bulgulariyla ortiismektedir. Kaya ve Soylemez
(2014) yaptiklart arastirmalarinda ¢okkiiltiirlii egitime iliskin olarak 6gretmenlerin ¢okkiiltiirlii egitime karst olumlu
gortisleri oldugunu belirlemiglerdir.

Sosyal bilgiler ve sinif 6gretmenlerinin kiiltiirel zeka diizeylerine iliskin sonuglarda ise: sosyal bilgiler ve sinif
ogretmenlerinin kiiltiirel zekdlarina iliskin bilis alt boyutunun orta diizeyde, diger alt boyutlarin - tistbilis, motivasyon,
davranig- da gérece yiiksek oldugu sonucuna ulasilmistir. Bu calismanin bulgularina paralel olarak Petrovié¢ (2011)
Sirbistan’in dort farkli sehrinden 107 ilkégretim égretmeniyle kiiltiirel zeka iizerine ¢alisma gergeklestirmis ve
dgretmenlerin kiiltiirel zekdlarin yiiksek oldugu sonucuna ulagmigstir. Benzer sekilde Kocak ve Ozdemir (2015)
Hacettepe Universitesinde egitim géren 485 6gretmen adayiyla gerceklestirdikleri calismada égretmen adaylarinin
kiiltiirel zeka diizeylerinin yiiksek oldugunu belirlemiglerdir.

Arastirmanin verilerinin analizi sonucunda kiiltiirel zekdnin bilis ve listbilis alt boyutu ile ¢cok kiiltiirlii egitim tutumlari
arasinda anlaml bir iliski bulunmaz iken, motivasyon ve davranis alt boyutlari ile ¢ok kiiltiirlii egitim tutumlari
arasinda iligki bulunmugstur. Gezer ve Sahin (2017) cokkiiltiirlii egitim tutumun kiiltiirel zekanin davranis, motivasyon
ve list bilis alt boyutlariyla olumlu iligkisi oldugu sonucuna ulasmiglardir. Benzer sekilde Ekici (2017) 6gretmen
adaylarinin kiiltiirel zekdnin iistbilis, motivasyon ve davranigs alt boyutlari ile iliskili oldugu bulgusuna ulasmigstir. Bu
calismanin bulgularina benzer sekilde Kocak ve Ozdemir (2015) kiiltiirel zekdnin alt boyutu bilisin cok kiiltirlii
egitime yonelik tutumun anlaml bir yordayicist olmadigi sonucuna varmistir. Ayrica Inan (2017) gerceklestirdigi
calismasinda kiiltiirel zekanin alt boyutlari icerisinde davranis ve motivasyon boyutlarina ait iliskinin digerlerinden
daha yiiksek ciktigi sonucuna ulasmistir. Inan’in (2017) belirledigi bu sonug calismadan elde edilen sonuglarla
ortiismektedir. Bu durum motivasyon ve davranis boyutlarinin, tutumu olusturan duyugssal ve davranissal ége ile iliskili
olmasindan kaynaklanabilir. Bu bulgu ayni zamanda Kogak’in (2020) bulgulariyla értiismektedir. Kogak (2020) sosyal
bilgiler 6gretmen adaylariyla yaptigi calismasinda kiiltiirel zekd ve cokkiiltiirlii egitim tutumlari arasinda istatistiksel
olarak anlamli bir farklilik oldugu sonucuna ulasmigtir.

Sonug olarak bu ¢alisma, ¢okkiiltiirliiliik ve kiiltiirel zeka iliskisi baglaminda az sayida yapilmis olan ¢calismalara katki
olarak sosyal bilgiler ve sinif 6gretmenlerinin kiiltiirel zekdlari ile ¢cokkiiltiirlii egim tutumlari arasinda iligkinin
varligini ortaya koymaktadir. Bu bulgu isiginda gtiniimiiz diinyasinin ve okullarinin ¢okkiiltiirlii yapisi dikkate
alindiginda 6gretmenlerin kiiltiirel zekdlarini gelistirecek calisma ve uygulamalara yer verilebilir. Bu ¢calismalara
ornek olarak: Engle & Crowne (2014) kisa siireli uluslararasi deneyim edinmenin kiiltiirel zekd ve alt boyutlarinda artis
sagladigini ifade etmigslerdir. Ayrica Bahadir (2016) Tiirkiye’'nin kiiltiirel ¢esitlilige sahip oldugunu belirterek kendisine
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0zgti yapisini dikkate alarak yakin gecmiste gerceklesen gogii ve gég¢tin uzun vadeli etkileri hesaba katilarak
cokkiiltiirlii egitim programi tasarlanabilecegini belirtmistir. Bu baglamda da sosyal bilgiler 6gretmenlerine
cokkiiltiirlii egitim tasarimi ve yeterliliklerinin kazandirilabilecegini belirtmistir

52
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ABSTRACT

This study aims to investigate the relationship between cultural intelligence of primary school teachers and social studies
teachers who teach social studies at primary and secondary schools and their attitudes toward multicultural education. The
study was conducted with110 teachers who teach in a district in Western Black Sea region during 2020-2021 academic year.
While cultural intelligence scale was utilized to measure cultural intelligence level of these teachers, attitude scale towards
multicultural education was used to explore their attitudes towards multicultural education. Data were analyzed by multiple
correlation (Pearson Correlation Coefficient) in addition to descriptive statistics such as arithmetic mean, standard deviation
and percentiles. Findings indicate that the mean scores of attitude toward multicultural education and cultural intelligence
are relatively high. It has been found that there is a statistically significant, positive and moderate relationship between
cultural intelligence and attitude toward multicultural education. In addition, this study displays that two dimensions of
cultural intelligence (motivation and behavior) are significant predictors of the attitude toward multicultural education.
Therefore, the study suggests that cultural intelligence plays a significant role on the attitude toward multi-cultural education.
Pedagogical implications are discussed.

Keywords: Social Studies Teachers, Primary School Teachers, Cultural Intelligence, Multicultural Education
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1. Introduction

Nisanci (2012) points to the difficulty of defining culture clearly and draws attention to the fact that
culture can be defined in various ways and this definition might vary according to the context it is used in.
While Banks (2013) and Duverger (2004) define culture as emotions, thoughts, beliefs, and values relating
to a particular group, Bennett and Bennett (2004) delineate culture as a concept encompassing various
elements ranging from the way of living to beliefs. Tezcan (1997), who analyses culture sociologically,
defines culture as the whole way of living.

Multiculturality appeared as a term in Sweden in 1957 although it is claimed to have emerged in the
United States of America (Sleeter & Grant, 1987). In our globalizing World, it is commonplace to see people
from different cultures live together given the fact that the boundaries between the countries are pervious.
The new cultural structure stemming from this cohabitation is defined as multiculturality. In this sense,
almost all of countries can be said to have a multicultural structure (Kymlicka, 1995). Gupta and Fergeson
(2008) highlight the multiplicity of cultures. Besides, Giil and Kolb (2009) define multiculturality as
protecting one’s own cultural properties and being competent at the interaction between other cultures.
APA (2002) stresses that multiculturality is a state of awareness and thus entails being aware of other
cultures. When this respect for diversity is adopted, multiculturality is to come to the foreground (Kaplan,
1987).

1.1. Multiculturality and Education

Ciicen (1999) indicates that education and society are intertwined. In this respect, Morris and Pai (1976)
underscore that education has a sociocultural dimension in which it is required to respond to societal
expectations and needs.

1 Bahgelievler Primary School Principal, National Ministry of Education, alidem67fb@gmail.com 0000-0002-5652-1855
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Therefore, Banks (2013) stresses that it is a narrow-minded perspective when multicultural education
is regarded as providing minority groups with rights and conceptualizes multicultural education as
providing equal chances. According to Banks (2013), multicultural education is democratic citizenship
education and its target is to demolish unequal and unjust practices. Gay (1994) states that this goal can be
reached not just through curricular adjustments but the transformation of educational institutions.

1.2. Multiculturality and Intelligence

Cultural intelligence is related to the term, multiculturality (Earley & Ang, 2003). Strenberg (2000)
defines intelligence as an individual cognitive asset which regulates the environment of an individual.
Intelligence is abbreviated as IQ standing for “Intelligence Quotient” measuring mathematical and verbal
skills. This definition assumes that intelligence is inborn and static during a lifetime.

This definition is not welcomed by scholars. Particularly, Gardner (1983) underscores that intelligence
is multiple. With the introduction of novel theories, cultural intelligence has begun to emerge (Aksoy, 2013).
This term accentuates the link between culture and intelligence. Ang and Early (2003) define cultural
intelligence as the capability of an individual to adapt to a new culture.

Multicultural education was first developed to eradicate social discrimination against minority groups
in the United States of America (Banks, 2015) and expanded to include such issues as gender, race, physical
disabilities, social status (Sullivan & Thorius, 2010). There have also been studies in China (Zhang & Tan,
2015) to address such issues as cultural diversity and equal rights for education.

In Turkey, there are some studies focusing on the relationships between attitudes of teacher candidates
towards multicultural education and their cultural intelligence, which demonstrates that subdimensions of
cultural intelligence - i.e. cognition, metacognition, motivation, and behaviour are in interaction to varying
degrees (Gezer & Sahin, 2017). In addition, Kimzan and Arikan (2018) investigated the kindergarten and
primary school teachers’ attitudes towards multicultural education and found that their attitudes vary
according to their educational background, their mothers’ education, their experience in intercultural
activities, and the discrimination they have experienced.

1.3. Purpose and Sub-Problems

Our world has been going through rapid change and transformation due to digitalization. Both
technological and sociological changes bring people together more than ever. This case brings some
opportunities and challenges with itself. Education is not an exception. The multicultural education
approach which appeared initially in the United States of America (Banks & Banks, 1993) was later applied
in other countries where there were immigrants such as Canada and it yielded positive results.
Multicultural education was first perceived as the adaptation process of minority groups and transformed
into an understanding of equity and inclusivity eradicating all the discriminatory factors as regards
language, race, and physical aspects. Some scholars (e.g. Banks, 2009) argue that multicultural education
is a part of quality education. However, other scholars regard multicultural education as an outcome of a
crisis and luxury. Multicultural education has not had a curriculum which is presented to all of the students.
The idea that multicultural education is for language education, fine arts, and minority groups is dominant.
However, multicultural education can be applied to science, maths, and social studies in such a way to
include all of the subjects (Irvine & Armento, 2001).

In addition, some communication tools have enabled not only interregional but also international
communication, which requires people to learn about other cultures and adapt. This emerging change
foregrounds cultural intelligence (Earley & Ang, 2003). Different than character and emotional intelligence,
cultural intelligence has such sub dimensions as cognition, metacognition, motivation, and behaviour. (Ang
& Van Dyne, 2008).

Taking into account that schools are among the core components of societies and they have the potential
to reshape society, it is inevitable that schools cannot stay indifferent to these modern changes in society
occurring due to immigration and technological developments. This study, thus, targets to examine the
relationship between multiculturality-oriented educational attitudes and cultural intelligence of primary
school teachers and social studies teachers teaching at primary and secondary schools with the following
research questions:
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What is the level of attitudes of social studies and primary school teachers towards multicultural
education?

¢  Whatis the cultural intelligence level of social studies and primary school teachers?

Whatis thelevel of relationship between the attitudes of social studies and primary school teachers
towards multicultural education and their cultural intelligence?

2. Method

2.1. Ethics Committee Permission

[t was approved by the Ethics Committee of .... University that the study was ethically appropriate, with
protocol number 151405 dated March 30, 2022.

2.2. Research Design

This study is a survey research (Cohen, Manion, & Morrision, 2000) which aims to investigate the
relationship between the attitudes of social s studies and primary school teachers towards multilingualism
and their cultural intelligence. To determine this relationship, I utilized the correlational research model,
which is utilized to investigate how two variables co-change (Cohen, Manion, & Morrison, 2000; Fraenkel
& Wallen, 2009).

2.3. Participants

This research was conducted in a district situated in Western Black Sea region in Turkey in 2021-2011
academic year. The participants were the social studies and primary school teachers working in this region.
Convenience sampling was applied to select the participants. 110 teachers volunteered to participate in the
research. Data were collected via a google form. Demographic information about the participants is
presented in Table 1.

Tablel
Demographic Information about the participants
Variables Subgroups f %
Gender Female 51 46.4
Male 59 53.6
Department Primary school teachers 58 52.7
Social studies teachers 52 47.3
1-10 years 21 19.1
Experience 11-15 years 24 21.8
16-20 years 38 34.5
21 years and more 27 24.5
Total 110 100

2.4. Instruments

The data of this research were collected with the "Teachers' Multicultural Attitude Scale" and the
"Cultural Intelligence Scale". And personal information form was used. Information on these scales is given
below.

2.4.1. Multicultural Education Attitude Scale for Teachers

This scale was developed by Joseph G. Ponterotto and his friends (1991) and Yazici, Basol, and Toprak
(2009) measured its validity and reliability in the Turkish context. The scale was developed to measure
teachers' attitudes towards multicultural education. The scale, which consists of 20 items, is in the 5-point
Likert type. In the correspondence with the researchers who made the Turkish adaptation of the scale, it
was suggested that the 18-item form instead of the 20-item form would give more reliable results (by
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removing the 3rd and 16th items) and to use the 18-item form. In this study, these items and the 7th and
9th items with low item-total correlation were also excluded from the analysis, since the item-total
correlation values for the discrimination indexes of the items stated by the researchers were negative or
low. The Cronbach/alpha internal consistency coefficient of the scale is 0.78.

2.4.2. Cultural Intelligence Scale

This Likert scale was developed by ilhan and Cetin (2014). The scale, which consists of 20 items and 4
sub-dimensions (metacognition, cognition, motivation, behaviour), is in the 5-point Likert type. The
Cronbach Alpha reliability coefficient of the scale is 0.85.

2.4.3. Personal Information Form

This form developed by the researcher aimed to gather information about the participants’ gender,
branch, and experience.

2.5. Data Analysis

The collected quantitative data were analysed by Statistical Package for the Social Sciences (SPSS) 20.0
program. Frequency (f) and percentage (%) was used to analyse the descriptive information about the
participants. Arithmetic means, standard deviation, and minimum-maximum scores were used to
determine the participants’ multicultural education attitudes and cultural intelligence. To determine
whether parametric tests were appropriate, all variables were tested for their normality of distribution by
using skewness-kurtosis coefficients and the Kolmogorov-Smirnov test (n>30). Table 2 illustrates the
findings.

Table2
Normality of Distribution Analysis
Variables Skewness Kurtosis Kolmogrow-Smirnov
Coefficient Coefficient Test”
Multicultural Education 0.226 -0.354 0.087
Attitude
Cultural Intelligence -0.031 0.815 0.006

[t is possible to see that scores are normally distributed in both of the graphs. As parametric tests yield
more robust scores when compared to nonparametric tests, [ decided to use parametric statistics in this
research. Therefore, Pearson product-moment correlation coefficient was employed to investigate the
relationship between attitudes towards multicultural education and cultural intelligence. The signifance
level was 0.05 to analyse the data.
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Diagram1. Histogram graph of Multicultural Education Attitude and Cultural Intelligence Scores

It is possible to see that scores are normally distributed in both of the graphs. As parametric tests yield
more robust scores when compared to nonparametric tests, [ decided to use parametric statistics in this
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research. Therefore, Pearson product-moment correlation coefficient was employed to investigate the
relationship between attitudes towards multicultural education and cultural intelligence. The signifance
level was 0.05 to analyze the data.

3. Findings

Table 3 presents the findings about the first research question of the study is “what is the level of
attitudes of social studies and primary school teachers towards multicultural education?”

Table3
Level of attitudes of social studies and primary school teachers towards multicultural education

Min. Max. Y SS Value

1. [Ithinkitisimportant to teach culturally different 2 5 3.89 0.74 Agree
students.

2. Teaching methods should be adapted to meet needs of 2 5 410 0.69 Agree
various groups of students
3. Teachers have the responsibility for being aware of their 2 5 388 0.73 Agree
students’ cultural background.
4.1 often meet students’ family members to know students 1 5 380 082 Agree
better culturally.
6. Encouraging one to be proud of their accomplishments
within their culture is not among teachers’ responsibilities. 1 5 299 1.01 Undecided
8.1 believe the role of the teacher should be redefined to
address the needs of students having a culturally different 1 5 3.61 0.88 Agree
background.
10. Teaching gets more valuable as the class gets more 1 5 3.73 1.00 Agree
diverse culturally.
11.1 can learn a lot from students who have a culturally 2 5 418 0.62 Agree
different background.
12. It is not necessary for teachers to get multicultural 1 5 350 1.17 Agree
education training.
13. To be an effective teacher, being aware of the diversity 2 5 427 0.58 Strongly Agree
in the class is a prerequisite.
14. Training to raise awareness of multiculturality may
help me work more effectively with groups of students 1 5 391 0.75 Agree
who have culturally different backgrounds.
15. Students should learn to communicate only in Turkish. 1 5 340 1.11 Agree
17.1 am aware of cultural diversity in my class. 2 5 390 0.56 Agree
18. Regardless of the structure of my class, it is important 2 5 410 0.60 Agree
that my students be aware of multiculturality.
19. Being aware of multiculturality has nothing to do with 1 5 320 112 Undecided
the topics I cover in class.
20. Making students aware of multiculturality causes 1 5 4.00 0.96 Agree
conflicts in the class.
Total 47 77 60.52 6.67 Agree

As table 3 indicates, the mean of attitudes of social studies and primary school teachers towards
multicultural education is X =60.52; SS=6.67. This value corresponds to the range: I Agree. This value also
demonstrates that the attitudes of social studies and primary school teachers are relatively high. The mean
of items having the lowest mean scores (Item 6: X =3.20; SS=1.12, - Item 11: X =4.18; SS=0.62, Item 13: X
=4.18; SS=0.62, Item 19: X =4.27; SS=0.58) is X =2.99; SS=1.01.

Table 4 presents the findings about the second research question of the study is “what is the cultural
intelligence level of social studies and primary school teachers?”
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Table4
Cultural Intelligence Level of Social Studies and Primary School Teachers
Min. Max. ¥ SS Value
1.1 am aware of the cultural knowledge I have while 1 5 422 0.68 Strongly
Z communicating with people having a culturally different Agree
S background.
E 2.] adapt my cultural knowledge while communicating with 1 5 416  0.65 Agree
8 people having a culturally different background.
Q 3.l am aware of my cultural information while being 1 5 418 0.59 Agree
ﬁ involved in intercultural communications.
E 4.1 check the correctness of my cultural information while 1 5 414 0.72 Agree
communicating with people having a culturally different
background.
1. Sub dimension Total 4 20 16.71 2.23 Agree
5.1am aware of other cultures’ legal and economic systems. 1 5 339 0.82 Undecided
6.1 am aware of the structures of other languages (e.g. 1 5 2.67 0.87 Undecided
vocabulary, grammar).
7.1 am aware of other cultures’ religions and cultural values. 2 5 344  0.77 Agree
Z
E 8.1 am aware of the structure of marriage in other cultures. 2 5 3.20 0.82 Agree
% 9.1 am aware of other cultures’ arts and crafts. 1 5 332 081 Undecided
Q
©  10.Iam aware of nonverbal communication in other cultures 1 5 3.10 0.93 Undecided
(e.g., gestures and mimics).
2. Sub dimension Total 11 30 19.14 3.75 Undecided
11. [ enjoy communicating with people from different 3 5 425 0.61 Strongly
2z  cultures. Agree
E 12. 1 believe I can easily communicate with people from 2 5 391 0.73 Agree
< different cultures.
E 13. I believe I can deal with the stress I can encounter while 2 5 388 0.72 Agree
© adapting to a new culture. adaptation stress.
= 141 enjoy living in a foreign culture. 1 5 3.23  1.03 Undecided
15. [ believe I can adapt to shopping habits in a foreign 1 5 359 085 Agree
culture.
3. Sub dimension Total 10 25 1888 3.04 Agree
16.1 adapt the way [ speak (e.g. intonation, accent) according 2 5 3.63 0.79 Agree
r totheintercultural communication requirements.
© 17.1stay silent or inactive based on the conditions to adapt 1 5 361 084 Agree
<>,: to interculturally different situations.
E 18. I can change my speech pace according to the 1 5 3.50 0.80 Agree
A intercultural communication requirements.
19.1 can change my non-verbal behaviours according to 1 5 3.62 0.86 Agree
intercultural communication requirements.
20. 1 can change my facial expressions according to 2 5 3.68 0.77 Agree
intercultural communication requirements.
4. Sub dimension Total 10 25 18.06 2.99 Agree
TOTAL 44 100 72.80 9.09 Agree

Table 4 illustrates that mean of sub dimension — metacognition - of social studies and primary school
teachersis =16.71; SS=2.23, which equals to the range, I agree. The mean of the items in this sub dimension
range from 4.14 to4.22. The mean of second sub dimension - cognition - is =19.14; SS=3.75, which
corresponds to the range, Undecided. The mean of the items in this sub dimension range from 2.67 to 3.44.
This is the lowest mean score in the scale. The mean of sub dimension - motivation - of social studies and
primary school teachers are = 18.88; SS=3.04, which equals to the range, | agree. Mean scores of the items
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in this sub dimension range from 3.23 to 4.25. In addition, the mean of sub dimension - behaviour - of social
studies and primary school teachers are =18.06;S5=2.99, which equals to the range, | agree. Mean scores
of the items in this sub dimension range from 3.50 to 3.68. Mean of the cultural intelligence scaleis =72.80;
S$5=9.09, which equals the range, [ agree. Thus, the sub dimension - cognition - of social studies and primary
school teachers is at the mid-level, while the other sub dimensions are at relatively higher levels.

Third research question of the research “what is the level of relationship between the attitudes of social
studies and primary school teachers towards multicultural education and their cultural intelligence”. Table
5 presents the findings.

Table5
The relationship between the attitudes of social studies and primary school teachers towards multicultural education
and their cultural intelligence

X s M (2) (3) 4 (5) (6)

Metacognition (1) 16.71 223 1.00

Cognition (2) 19.14 3.75 047*  1.00

Motivation (3) 1888 3.04 0.23* 050" 1.00

Behaviour (4) 18.06 299 0.17 0.44™ 0.60™ 1.00

Cultural Intelligence (5) 7280 9.09 057" 0.84™ 0.80" 0.75* 1.00

Attitudes towards multicultural intelligence (6) 12.87 2.03  0.13 0.15 0.32*" 0.39" 033" 1.00

Considering the findings in Table 5 which presents the findings about core point of the study, i.e. the
relationship between attitudes towards multicultural education of social studies and primary school
teachers and their cultural intelligence, we can conclude that the relationship between attitudes of these
teachers toward multicultural education and the sub dimensions of their cultural intelligence -
metacognition and cognition - is r= 0.13 and r= 0.15 respectively, which shows that it is positive yet low,
thus statistically not significant. However, the relationship between the attitudes of these teachers toward
multicultural education and the sub dimensions of their cultural intelligence - motivation and behaviour -
isr=0.32; p<0.01 and r=0.39; p<0.01 respectively, which shows that it is positive and statistically significant.
Therefore, it is possible to state that there will be a significant positive increase in these teachers’ attitudes
towards multicultural education as an increase occurs in the sub dimensions of their cultural intelligence,
i.e. motivation and behaviour.

4., Results and Recommendations

Addressing the first research question “what is the level of attitudes of social studies and primary school
teachers towards multicultural education?”, we can state that the attitudes of social studies and primary
school teachers towards multicultural education are highly positive. These findings resonate with the study
by Ozdemir and Dil (2013) who conducted research on high school teachers working at Cankir1. These
findings are also in line with Kaya and S6ylemez’s (2014) study, who found that teachers have positive
attitudes towards multicultural education.

As regards the second research question “what is the cultural intelligence level of social studies and
primary school teachers?”, we can see that the sub dimension of cultural intelligence - cognition - is at the
mid-level and therefore relatively lower when compared to the other sub dimensions, i.e. metacognition,
motivation, and behaviour. In parallel with the findings of this study, Petrovi¢ (2011) found out that
cultural intelligence of primary school teachers was high in his research in which 107 primary school
teachers participated in Serbia. Similarly, Kogak and Ozdemir (2015), who carried out research with 485
students teachers at Hacettepe University, found out that students teachers’ cultural intelligence was high.
These findings also suggest that social studies teachers and primary school teachers are inclined to know
other cultures, show respect to them, and develop positive attitudes towards them.
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As for the third research question “what is the level of relationship between the attitudes of social
studies and primary school teachers towards multicultural education and their cultural intelligence”, the
findings indicate that there is not a statistically significant relationship between these teachers’ attitudes
towards multicultural education and their cultural intelligence sub dimensions - i.e. metacognition and
cognition. There is a statistically significant relationship between these teachers’ attitudes towards
multicultural education and their cultural intelligence sub dimensions, i.e. motivation and behaviour.

Gezer and Sahin (2017) found out that there was a positive relationship between the attitudes
toward multicultural education and the sub dimensions of cultural intelligence - behaviour, motivation,
and metacognition. In a similar fashion, Ekici (2017) highlighted that there was a relationship between
prospective teachers’ attitudes towards multicultural education and their cultural intelligence sub
dimensions - metacognition, motivation, and behaviour. In parallel with the findings of this study, Kogak
and Ozdemir (2015) concluded that the cultural intelligence sub dimension - cognition - did not have a
predictive role in teachers’ attitudes towards multicultural education. In addition, Inan (2017) highlighted
that the relationship between the attitudes towards multicultural education and the cultural intelligence
sub dimensions - behaviour and motivation - was higher than the other sub dimensions, i.e. metacognition
and cognition. Therefore, this finding overlaps with the result of inan’s (2017) study. This outcome could
stem form the affective and behavioural characteristics of motivation and behaviour, which shape attitudes.
The findings of Kocak’s (2020) study, which indicates that there is a statistically significant relationship
between cultural intelligence and attitudes towards multicultural education, also endorse this finding.

In conclusion, this study demonstrates that there is a statistically significant relationship of attitudes
of social studies and primary school teachers towards multicultural education and their cultural
intelligence. Given these findings and the multicultural structure of today’ classes, I suggest conducting
training and practices which might develop teachers’ cultural intelligence further research can be
conducted by following qualitative research design with teachers teaching different subjects in different
contexts. In addition, researchers might investigate the relationship of attitudes towards multicultural
education with different variables.
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