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ABSTRACT  Since the civil war broke out in Syria, millions of refugees have had to migrate to Tiirkiye and
neighboring countries. Thus, refugee students have become a serious problem for many countries. The
current study used a phenomenological approach to explore inclusive leadership behaviors in Turkish
schools serving refugee pupils. The descriptive analysis technique was adopted in this study, in which
School administrators and teachers participated. Findings have shown that the most common problems
faced by school administrations while involving refugee students in educational activities are language
difficulties, poor academic achievement, absenteeism, and adaptation problems experienced by refugee
students. To involve refugee students in education, the practices carried out by school administrators are
guidance and cooperation, employment of Syrian teachers, sports and cultural activities, establishment
of integration classes, and translator support. As expected, the research findings showed that there is no
exclusion against refugee students in Tiirkiye due to inclusive leadership practices carried out by school
administrators and cultural and religious similarities between refugee students and Turkish students.
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Miilteci 6grencilerin 6grenim gordiikleri okullarda kapsayici liderlik:
Turkiye ornegi

OZ Suriye'de i¢ savasin ¢ikmasiyla birlikte milyonlarca sigmmaci Tiirkiye'ye ve cevre iilkelere gdc etmek
zorunda kaldi. Boylece miilteci 6grenciler birgok iilke igin ciddi bir sorun halini aldi. Fenomenolojik
desenin benimsendigi bu ¢aligma ile Tiirkiye'de miilteci 6grencilerin 6grenim gordiigli okullarda okul
yonetimlerinin sergiledigi kapsayici liderlik uygulamalari aragtirilmaktadir. Aragtirmanin caligma
grubunu Tiirkiye'nin Sanlurfa il merkezinde bulunan okullarda gorev yapan ogretmenler ve okul
yoneticileri olusturmaktadir. Betimsel analiz teknigi ile analiz edilen verilerin toplanmasinda goriisme
formu kullanilmistir. Aragtirma bulgulari, miilteci 6grencileri egitim faaliyetlerine dahil ederken okul
yonetimlerinin en sik karsilastiklar1 sorunlarin miilteci 6grencilerin yasadigt dil giigliikleri, diisiik
akademik basari, devamsizlik ve uyum sorunlari oldugunu gdstermistir. Miilteci dgrencilerin egitime
katilimini saglamak igin okul yoneticileri tarafindan sergilenen kapsayici liderlik uygulamalar ise
rehberlik ve isbirligi, Suriyeli 6gretmen istihdami, sportif ve kiiltiirel faaliyetler, kaynastirma kurslarmin
diizenlenmesi ve terciiman desteginin saglanmasi oldugu belirlenmistir. Ayrica arastirma bulgulari,
Tiirkiye'de miilteci 6grencilere yonelik bir diglanma durumunun olmadigini géstermistir. Bu durumun
yasanmasinda kiiltiirel ve dini benzerliklerin yani sira, okul yoneticilerinin sergiledikleri kapsayici
liderlik uygulamalarmin etkili oldugunu gostermistir.
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INTRODUCTION

Refugees are becoming more common due to regional conflicts, civil wars, global warming, and the
desire to achieve better living conditions. Nowadays, mass refugee movements are experienced due to
conflicts occurring in many parts of the World (Oplatka, 2021). As a result of these conflicts, about 80
million people in different countries around the world became refugees. Approximately 26 million of
these refugees are children (United Nations High Commissioner for Refugees [UNHCR], 2021). This
situation manifests itself as a refugee student problem in terms of host countries. The increasing number
of refugee students in schools has led to various problems in the education systems of the host countries.
Refugees immigrate to other countries not only physically but also with their cultural backgrounds.
Therefore, changes occur in the demographic structures and cultural codes of students in schools
(Fagerholm & Verheul, 2016; Kollender & Nimer, 2020; Naslund-Hadley et al., 2020; Pugh et al., 2012;
Stasifinaitiené et al., 2020; Taylor & Sidhu, 2012). The problem of refugee students has evolved to a
more serious dimension, especially with the migration of millions of refugees to Tiirkiye and
neighboring countries as a result of the civil war in Syria (Fagerholm & Verheul, 2016; Kollender &
Nimer, 2020; Uyan-Semerci & Erdogan, 2018). Here, we find it useful to explain the status of Syrians
migrating to Tiirkiye. The status of these people in Tiirkiye is Temporary Protection that provided to
foreigners whose international protection request cannot be evaluated. However, considering the
relevant literature and the United Nations definition of refugee (UNHCR, 1967), we preferred to use the
concept of "refugee” in this study to ensure conceptual unity. Tirkiye hosts approximately four million
refugees (UNHCR, 2021), over one million of whom are school-age children (The United Nations
Children's Fund [UNICEF], 2019). This situation creates a serious problem for Tiirkiye, which hosts a
large number of refugee students (Karsli-Calamak & Kilinc, 2021). An inclusive leadership approach
that encourages all school stakeholders to play an active role in educational activities, especially at
schools where refugee students study, can be effective (Cerna, 2020; Kamp & Mansouri, 2010) to
alleviate the problem of refugee students. Without an inclusive approach towards refugees, it can be said
that the problem may become more serious for both refugees and host countries.

Inclusive leadership differs from other leadership styles in terms of the importance it gives to group
members that are affected by decision-making processes. Inclusive leadership considers and cares about
the views and expectations of its followers in decision-making processes (Nembhard & Edmondson,
2006). Inclusive leadership does not exclude its followers; in contrast, it cares about their participation
and needs and establishes strong collaborations and healthy relationships with them (Booysen, 2014;
Carmeli et al.,2010; Echols, 2009; Randel et al., 2018). The inclusive leadership approach rejects the
exclusion of certain groups from decision-making processes. Inclusive leaders see it as ethically
problematic to marginalize certain groups. They think that such an attitude will harm the potential energy
and creativity of the organization (Echols, 2009). Inclusive leaders encourage all members of the group
to speak up, especially the voiceless. Inclusive leaders appreciate the contributions all stakeholders make
to the organization, regardless of their status or position in the organization (Carmeli et al.,2010;
Nembhard & Edmondson, 2006). An inclusive leadership approach draws attention to the possibility of
students exclusion from learning processes and their disadvantageous positions (abilities, age, race,
class, gender, etc.) (Kugelmass & Ainscow, 2004). It aims to ensure all stakeholders’ interests at schools
by creating suitable conditions for a strong communication process. In such a climate, respect for values,
beliefs, and lifestyles is seen as a part of the educational process (Dorczak, 2011; Ryan, 2006a).
Therefore, inclusive leadership practices of school administrators are important in creating more
inclusive environments for all teachers and students (Garrison-Wade et al., 2007). At schools, an
inclusive leadership approach is adopted, the individuals excluded or who have the potential to be
excluded are taken into account, dialogue with these individuals is encouraged, and inclusive decision-
making and policy-making processes are adopted (Ryan, 2006b).

Schools are of critical importance as they provide safe socialization and education opportunities for
refugee students after migration. Educational activities support refugee students' social, cultural, and
academic development as well as that of native students. (Hamilton, 2004; Orucu et al., 2021; Suarez-
Orozco & Gaytan, 2010). When it comes to refugee students, schools stand out as institutions that shape
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the daily lives of students and families and affect their sense of belonging, rather than just places where
academic activities are held (Okilwa, 2018). In addition, many studies show that (Alba & Holdaway,
2017; Arzubiaga et al., 2009; Entorf, 2015; Erisman & Looney, 2007; Kollender & Nimer, 2020) refugee
students face some problems such as prejudice, exclusion, and discriminatory practices in schools. These
problems have become more evident with the increasing number of refugee students. For this reason,
more inclusive policies and practices are needed to create equal and fair opportunities for all students
(Cerna, 2020). At schools where refugee students are educated, school administrators play a key role in
the implementation of these policies and overcoming various difficulties that may arise (Orucu et al.,
2021). Therefore, it is very important for school administrators to create an inclusive school environment
that allows refugee students with different backgrounds, cultures, abilities, interests, and beliefs to
develop their potential and be successful. (Guo-Brennan & Guo-Brennan, 2021; The Organization for
Economic Cooperation and Development [OECD], 2015; UNHCR, 2021).

Tirkiye not only hosts millions of refugees but also enables refugee children to benefit from educational
opportunities. The problem has become even more serious with the arrival of approximately one million
refugee students (UNICEF, 2019) in schools in Sanlurfa Province, which already has a large student
population. For this reason, the education of refugees has emerged as a separate problem area for Turkish
school administrators and teachers. The idea that an inclusive approach that encourages all school
stakeholders to play an active role in educational activities, especially in schools where refugee students
are studying, can be effective (Cerna, 2020; Kamp & Mansouri, 2010), forms the main reason for this
research. Therefore, it is very important to identify the inclusive leadership behaviors and examples of
good practices that school administrators exhibit while including refugee students in educational
activities. In addition, it is expected that the suggestions to be developed based on research findings will
contribute to the effective benefit of refugee students from education and training activities.

Purpose

This research aims to reveal the inclusive leadership practices exhibited by school administrators in
schools where refugee students are educated. In line with the current aim, the following questions have
been formulated:

1. What are the difficulties encountered in involving refugee students in educational activities in terms
of inclusive leadership?

2. What are the inclusive leadership practices applied in schools to include refugees in educational
activities?

3. How are the exclusion situations for refugee students?

METHOD
Research Design

A phenomenological design was adopted to examine the inclusive leadership practices in schools where
refugee students study in Tiirkiye. Phenomenological studies correspond to the common meaning of the
lived experiences of several people about a phenomenon or concept (Creswell, 2016). Phenomenology
focuses on investigating how people describe events in their environment and experience them through
their senses. This requires a careful and detailed description of how individuals experience certain
phenomena (Patton, 2014).

Participants
Qualitative studies are usually conducted with small sample groups. Particular attention is paid to the

selection of situations rich in knowledge and experience. Care is taken to ensure that the participants
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have rich life experiences related to the phenomenon in question (Patton, 2014). As it is an important
criterion for the participants to have rich experiences about the phenomenon that is the subject of the
study (Creswell, 2016), the criterion sampling method was adopted in this study. The criteria of having
worked at least one year in the schools where refugee students study were sought for the participants of
this study. Teachers and school administrators working in primary, secondary, and high schools located
in Sanlurfa central district, where the highest number of refugee students are located in Tiirkiye, were
determined to be the participants of the research. Participants’ time spent working with refugee students
ranged from three to seven years. This demonstrates that the participants have sufficient experience
about the phenomenon that is the subject of the research. Thus, a total of 28 participants—5 school
administrators and 23 teachers—who meet the determined criteria and agree to contribute to the research
constitute the participants of the research.

Data Collection

The research was conducted in Sanlurfa province due to its location on the Syrian border and its dense
refugee population. With a semi-structured interview form, the study data were collected. While
developing the interview form, a primary literature review was carried out. Based on the literature
review and professional experience, an interview form consisting of three open-ended questions was
formed. Prior to the collection of data, ethical approval was obtained from the Scientific Research and
Publication Ethics Committee of Bing6l University. The document date and number are 06.05.2021-
92342550/020/12914. Then pilot interviews were conducted with three participants, a volunteer school
principal, a vice principal, and a teacher, on the first version of the interview form. Subsequently, the
interview form was finalized. The following open-ended questions were included in the interview form
for teachers and school administrators:

1. What kind of difficulties are encountered while including refugee students and their families in
educational activities at the school you work?

2. What kind of activities have been done by school administrators to ensure the involvement of refugee
students and their parents in educational activities at the school you work?

3. What are your experiences with the situation of exclusion for refugee students at the school you work?

The interviews were conducted face-to-face. Prior to the interview, the participants were informed about
the subject of the study. In this context, it has been stated that the research has the approval of the ethics
committee, that the security of personal data regarding the participants will be secured, and that the
research findings will not be used other than for scientific purposes. Interviews were held with the
participants who voluntarily agreed to contribute to the research.

Data Analysis

We analyzed the data with the descriptive analysis technique. In descriptive analysis, data can be
organized according to predetermined themes or a general framework for data analysis can be created
based on research interview questions (Yildirim & Simsek, 2016). In this study, the interviews were
first transcribed, and files were created for each participant. Secondly, the participants were codenamed
P1 (participant 1), P2, P3, and so on. These interview files were transferred to the qualitative data
analysis program. Based on the research questions, framework themes were created for data analysis.
Afterwards, the interview files were read several times, and the codes related to the frame themes were
determined. Based on the organized data, the findings and comments are included. Finally, the findings
resulting from the data analysis were supported by direct references to participant views. All stages of
data analysis were carried out using the qualitative data analysis software program.

Trustworthiness

The most effective way to ensure the trustworthiness in qualitative studies is to ensure data diversity
(Creswell & Miller, 2000). One of the key methods of ensuring data variety is through the analysis of
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the data by several academics. (Patton, 2014). In addition, frequent use of detailed descriptions and
direct quotations in the analysis of data can also contribute to the reliability of qualitative data (Creswell
& Miller, 2000). Applying to participant confirmations is another crucial step in ensuring the credibility
of qualitative research (Yildirim & Simsek, 2016). To ensure the trustworthiness, the research data
analyzed by two different researchers and direct quotations regarding the confirmation of the findings
that emerged as the common pattern of the analyzes of different researchers were included. Furthermore,
research findings were confirmed by participant confirmations.

Limitations

This study has some limitations. Firstly, the findings are limited to the views of teachers and school
administrators. Refugee students and their parents' views on this issue may yield different results.

FINDINGS

The study findings were presented under the main titles "Inclusive Leadership Difficulties in The
Education of Refugee Students, Inclusive Leadership Practices and The Exclusion Situation Against
Refugee Students".

Inclusive Leadership Difficulties in The Education of Refugee Students

In the research, the participants were asked the question "What kind of difficulties are encountered while
including refugee students and their families in educational activities at the school you work ?". The
responses of the participants regarding this question were analyzed, and the themes reached are
"Language Difficulty, Absenteeism, Poor Academic Achievement, and Adaptation Difficulties." The
findings related to these themes are presented below.

Language difficulty

When the participant's views are examined while trying to include refugee students in educational
activities, serious difficulties are encountered due to the fact that refugee students do not know Turkish,
the language of education. For example, participant P1 expresses his views on these difficulties as
follows:

.1t is very difficult for them to learn to read and write because they do not know Turkish. Even if
he reads, he does not understand what he is reading. The situation is even worse for refugee students
studying in upper classes. (P1)

Similarly, P18, who works as a school principal, draws attention to the language difficulties experienced
by refugee students by saying, “...Our refugee students sometimes behave shyly and hold back because
they have difficulties speaking Turkish.”

Absenteeism and poor academic achievement

According to the participants, other difficulties experienced are that refugee students attend classes less
than non-refugee students and that their academic success is lower. For example, participant P11, who
works as a vice principal in a primary school, expresses this situation with the following lines: “...1 think
that the participation of refugees in educational activities remains at a very low level.”. Similarly,
participant P17, who works as a school principal in a primary school, points out that the low academic
achievement of refugee students is a significant challenge by saying, “...Our refugee students generally
perform below their potential level.”
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Adaptation difficulties

When the participant's views are examined, another difficulty encountered in the schools where refugee
students study is the adaptation difficulties that refugee students experience. The fact that refugee
students do not know Turkish, which is the language of education, may cause them to experience
adaptation problems at school. Participant P13 expresses the integration problems of refugee students
as follows: “...Our refugee students have serious difficulties in adapting to school because they do not
understand and know how to speak Turkish.” As can be understood from the participants’ views, the
difficulties experienced while involving refugee students in educational activities are mostly due to the
fact that refugee students do not know Turkish, which is the language of education. This difficulty,
called language difficulty, can also cause refugee students to experience various adaptation problems at
school. It is suggested that the language difficulties faced by refugee students cause them not to attend
classes adequately, and this situation negatively affects their academic success.

Inclusive Leadership Practices

In the research, the participants were asked, "What kind of activities have been done by school
administrators to ensure the involvement of refugee students and their parents in educational activities
at the school you work ?". The views of the participants regarding this question were analyzed, and the
themes reached are "Guidance and Collaboration, Organizing Sports and Cultural Events, Opening
Integration Classes, Employment of Syrian Teachers, and Translator Support". The findings related to
these themes are presented below.

Guidance and collaboration

When the participant's views were examined, it was determined that, under the leadership of the school
administrators, guidance and cooperation studies were planned for the students and their parents in order
to ensure the participation of refugee students in educational activities. In this context, orientation studies
are carried out for refugee students and their parents. For example, participant P21, who works as a vice
principal in a primary school, says the following about this guidance and orientation work:

Refugee students have serious difficulties adapting to school. In the first place, we try to solve this
situation by carrying out orientation studies and making them get used to the school and the
environment. Moreover, various seminars and meetings are organized by our guidance services for
them and their parents in order to facilitate their integration and adaptation. Through parent-
teacher meetings, we communicate with refugee students parents and convey our expectations to
them. (P21)

Similarly, participant P3 expresses his views on this subject as follows:

...In order to ensure the attendance of refugee students who do not attend the classes adequately,
school administrators and teachers are cooperating with the families of these students. Depending
on their abilities, they try to be included in various activities. For example, physical education
lessons are given priority for students who are successful in sports, and refugee students with strong
verbal logic are encouraged to read more books. Additionally, those with artistic intelligence are
directed to painting and music classes. (P3)

As understood from the participants’ views, guidance and cooperation services are carried out for
refugee students and their parents in order to discover the potential talents of the students and to provide
the right guidance.

Thanks to cooperation with the parents of the refugee students, it is possible to ensure that the students
attend the classes adequately. By discovering the talents of students in various fields, they can be
directed to appropriate programs and areas where they can realize their potential. Thereby, refugee
students are tried to be included in various social and cultural activities held at schools. Collaborating
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with students' parents in order to include refugee students in social and cultural activities organized at
schools can be considered an indicator of acting with an inclusive leadership approach.

Integration classes and employment of Syrian teachers

According to the participants' views, the most important obstacle for refugee students to benefit from
education and training activities and to be included in other social and cultural activities at school stems
from their ignorance of Turkish. School administrations are opening Integration Classes within the
school to ensure that refugee students are more integrated in their education processes. Intensified
Turkish lessons are taught for refugee students in integration classes. For example, participant P22
summarizes this situation as follows:

... Integration classes have been set up in our school for our refugee students who have language
problems or are below their current grade level. On this occasion, the majority of integration classes
are composed of refugee students. Since refugee students attending integration classes are similar
in terms of both their success levels and their ability to use Turkish, they can receive a more efficient
language education. Thus, it is tried to support the more active participation of refugee students in
education and training activities that are taught in normal classrooms. (P22)

Moreover, Syrian refugee teachers are employed in integration classes. For example, participant P15
summarizes this situation as follows: “... Syrian volunteer educators are also assisted when necessary
in these integration classes, which are created to solve the language problems of refugee students and
to prepare them for normal education classes.”

Organizing sports and cultural events

According to participants, school administrators are organizing various activities, such as sporting and
cultural activities, to include refugee students in education. For this purpose, both teachers and school
administrators work together. For example, participant P12 draws attention to this situation with the
following words: “... In order to identify these students, the teacher and the school administration
organize various activities outside the classroom. In this context, talented refugee students are identified
through observation, interviews, sports activities, painting activities, etc.”

Meetings are held with the families of the students, who are determined as a result of the joint work of
the teachers and school administrators. Translators who speak the language of Syrian families are
provided in these meetings, in which school counselors are present. Thus, it is tried to ensure the
participation of refugee students in sports and cultural activities organized at the school and provincial
levels. For example, participant P8 summarizes these studies with the following words:

...A football tournament is organized in our city, and the students who will participate in this
tournament are made up of both refugee and Turkish students. These and various similar events are
organized on a provincial and school basis, and our refugee students who are deemed to be talented
are definitely able to participate. (P8)

Providing translator support

When the participant's views were examined, it was determined that in some schools where refugee
students continue their education, school administrations provide translator support to facilitate the
communication of refugee student parents with the school. Translator support is provided in Arabic, the
mother tongue of refugee students' parents. Thanks to the translator support application developed for
the parents of refugee students, parents are included in the decision-making processes of the school. For
example, parents of refugee students are invited to parents' meetings, which is one of the most important
decision-making processes in schools. Translator support is provided for refugee students' parents so
that they can understand the topics discussed at these meetings and convey their views to the teachers
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and school administrations. For example, participant P14, who works as a school principal, expresses
his views on the translator support as follows:

...We attach great importance to parent-school cooperation. We invite them to school by holding
parent meetings on a routine basis. We also take Syrian teachers with us and visit them at home.
They are very satisfied. We want parents to be involved in decision-making processes at school.
However, most parents either never come to school or come to ask for help when they arrive. (P14)

As it is seen from the participants perspectives, the translator support provided to the parents of refugee
students is not limited to the parent-teacher meetings. Parents of refugee students are also provided with
translator support when they contact the school administration and teachers at various times. For
example, participant P17 summarizes this situation as follows:

...Parents of students who come to the school can have a dialogue with school administrators and
teachers through Syrian teachers who act as translators. Thanks to the translator teachers provided
by the school administrators, the parents of the students have the opportunity to convey their wishes
to the relevant staff. (P17)

Thanks to the translator support application, refugee students and their parents can communicate with
teachers and school administrators at the meetings held at schools, and they have the opportunity to
convey their wishes and expectations on various issues. It can be said that the translator support provided
to refugee students and their parents has made the lives of refugee families a little bit easier.Due to
language problem, the only way for immigrant children to benefit from education opportunities is to
know the language of the country they live. With this practice, it can be said that care is taken to ensure
that refugee students benefit from education, which is the most basic human right in Turkiye.

The Exclusion Situation for Refugee Students

In the research, the participants were asked the question "What are your experiences about the situation
of exclusion against refugee students at the school you work?". Based on the views of the participants
regarding this question, a "Social Acceptance™ theme has been formed.

Social acceptance

When participant views were examined, it was determined that refugee students were not exposed to
serious exclusion as a result of some endeavors conducted under the leadership of school
administrations. According to the participants, the understanding of "Social Acceptance™” towards
refugee students is dominant among school stakeholders. Various activities organized in schools have a
great impact on the social acceptance of refugee students and their parents. First of all, in schools,
students are placed in classes in a heterogeneous way without being subjected to discrimination as native
or refugee students. Additionally, refugee students are included in many activities held in the classroom,
at school, and at the provincial level. For example, participant P2 summarizes this situation as follows:

... We evaluate our students without distinguishing them as Turkish or refugees.” In order to make
refugee students not feel the psychology of exclusion, their participation is also encouraged in
activities held at school or in the classroom. It is ensured that students play together in a
homogeneous manner in the classroom or in the school garden. (P2)

In addition, it is understood from the opinions of the participants that the education organized in schools
for students and their parents, values education, and cultural similarities with refugees are also effective
in the widespread perception of social acceptance towards refugees. For example, participant P21, who
works as a secondary school principal, draws attention to this situation with the following statements:

...At the beginning, when they came to Tiirkiye, there had been an understanding that they would
disturb the peace of the school. However, due to the cultural and religious similarities with the
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refugee students, these problems were overcome in a short time. Refugee students mingled with their
Turkish friends. In-class and extra-class activities, excursions, tournaments, and courses organized
by the school administration enabled refugee students to establish friendly relations with our native
students. With such activities, we make them nurture love and respect for each other. (P21)

Similarly, with the following statements, participant P19 confirms that various educational activities are
organized for parents of the students in order to avoid discrimination against refugee students and their
parents: “...Integration seminars were organized in order to avoid exclusion against foreign students.
In particular, training on this subject was organized for parents. ” From this point of view, it can be said
that the values education and parent education organized in schools played an important role in helping
teachers and native students act with a sense of social acceptance towards refugee students.

As can be understood from the participant's views, refugee families and students do not face any racial
and cultural discrimination in their educational environment in Tirkiye. On the contrary, school staff
and native students act with an understanding of social acceptance towards refugee students. Various
factors, such as placing students in classes in a heterogeneous way without discriminating between
refugees and natives, organizing values education for students and parents in schools, including refugee
students in social and cultural activities, and supporting refugee students and their families, have played
an important role in the formation of an understanding of social acceptance towards refugee students
and their families. In addition, it is confirmed by the statements of the participants that the cultural and
religious similarities with refugee students have a significant impact on the development of their
understanding of social acceptance. Although it is uncommon, it has been determined that some refugee
students tend to form cliques and sometimes resort to violence.

DISCUSSION

In this study, inclusive leadership practices were investigated in schools where refugee students study.
In the research, it has been determined that there are various difficulties in including refugee students in
educational activities. These difficulties include language difficulties, absenteeism, low academic
achievement, and adaptation difficulties. It is thought that these difficulties are not independent of each
other and that the presence of one may affect the other. Language problems experienced by refugee
students negatively affect their academic performance (Bruckauf, 2016; Edmonds & Flahault, 2021;
Orozco et al., 2009). It has also been revealed in many studies that refugee students experience language
problems, absenteeism problems, poor academic performance, and adjustment problems at schools
(Arzubiaga et al., 2009; Entorf, 2015; Garcia & Weiss, 2020; Orozco et al., 2009). Inclusive leadership
practices require school administrators and teachers to have the skills to manage differences. These skills
are important in creating a more inclusive school climate for teachers and students (Garrison-Wade et
al., 2007). Because, in the inclusive leadership approach, it is necessary to create the environments
needed for the development of everyone (Dorczak, 2011), to support the learning of all students, and to
take into account their needs (Ryan, 2006b), Therefore, it can be said that inclusive leadership practices
can make a difference in attempts to solve the problems experienced in the schools where refugee
students attend.

Research findings showed that school administrators working in schools where refugee students are
educated in Tirkiye exhibit inclusive leadership behaviors towards refugee students. In this context,
guidance and cooperation, heterogeneous distribution of students to classes, employment of refugee
teachers, opening of adaptation classes, organizing sportive and cultural activities, and providing
translator support are at the forefront of the inclusive leadership behaviors displayed by school
administrators towards refugee students and their families. It is crucial to provide refugees with guidance
and cooperation (Kollender & Nimer, 2020; Popyk, 2021; Primdahl et al., 2021; You, vd., 2020) because
they are desperately in need of support and help. Regarding the heterogeneous student distribution in
classes, it can be said that the acceptance of refugee students as equal members of the school like native
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students will positively affect their motivation and performance (Sakiz, 2016). Heterogeneous student
distribution in classrooms and a mixed layout within the classroom are effective in terms of language
and cultural interaction (Culha & Demirtas, 2020). Applications such as heterogeneous distribution of
students to classes, opening integration courses, and providing interpreter support can facilitate
adaptation problems faced by refugee students. All these practices are considered inclusive leadership
practices because taking into account the views and expectations of stakeholders is the basic
characteristic of inclusive leadership (Nembhard & Edmondson, 2006).

Another application developed to solve the problems encountered in the education of refugee students
in Tirkiye is to receive support from foreign teachers who speak Arabic as well as Turkish. Receiving
support from refugee teachers on issues such as adaptation and communication in the schools where
refugee students study (Culha & Demirtas, 2020; Entorf, 2015) is a key element that makes the
adaptation process easier and more efficient for refugee students and their families. In Tirkiye,
integration classes can be opened in schools where refugee students study in order to eliminate language
deficiencies. It is a widely adopted approach to include refugee students in regular classes after teaching
them the basics of the host country's language (Koehler & Schneider, 2019). This application is common
in countries such as the USA, England, Spain, Sweden, and Australia (Aydin & Kaya, 2017). Intensive
Turkish language courses have been provided for refugee students in integration classes opened in
Tirkiye since 2019.

Other opportunities provided for refugee students in schools in Tirkiye include their inclusion in
sporting and cultural activities and providing translator support for them and their families. In studies
conducted by different researchers (Culha & Demirtas, 2020), it has been determined that refugee
students studying in Tiirkiye are included in sports and cultural activities. Therefore, it is possible to say
that there is an understanding that supports the participation of refugee students in sports, arts, and other
cultural activities without any discrimination in Tiirkiye. Providing translator support for refugee
students and their families in schools in Tiirkiye enables them to communicate better with schools and
teachers. Since refugee students and their families have communication difficulties due to language
differences, their relationship with the school is weak (Entorf, 2015). So that having a translator in
schools can be beneficial in communicating with the parents of refugee students (Alba & Holdaway,
2017). Thanks to this communication established between refugee students' parents and the school,
collaboration between teachers' and parents of refugee students' can be possible. This collaboration not
only increases students' adaptation to the school environment but also positively affects their success.
As proven in many studies (Jeynes, 2017; Nazli et al., 2022), collaboration between teachers and
students' parents has a key effect on students' achievement. It can be said that the research findings
overlap with the basic characteristics of inclusive leadership, such as considering the needs of the
followers (Carmeli et al., 2010), creating a suitable climate for the development of their potential, and
ensuring the stakeholders' participation in the organizational activities (Choi et al., 2017; Nembhard &
Edmondson, 2006; Randel et al., 2018). Inclusive leadership can be effective in guiding followers and
creating a school climate in which all school members cooperate with each other (Fournier et al., 2020;
Kugelmass & Ainscow, 2004). Because it is possible to say that this cooperation is the basis of inclusive
leadership (Echols, 2009; Randel et al., 2018), For this reason, it can make a difference for schools to
establish more communication and cooperation with refugee students and parents (Daniel, 2020;
Peterson & Ladky, 2007). An egalitarian approach is essential to inclusive leadership practices (Ryan,
2006a). Inclusive leaders show fair and equal attitudes without being a part of a group (Hannum et al.,
2010; Ruderman et al., 2010). The fact that refugee students receive support from refugee teachers who
speak the same language in schools can be considered one of the elements of a school climate dominated
by an inclusive leadership approach. The inclusion of refugee students in sports and cultural activities,
like other students, to the extent of their wishes, abilities, and skills can also be seen as a reflection of
inclusive leadership. Additionally, translator support provided for refugees can be seen as a valuable
support within the framework of taking into account the needs of followers in inclusive leadership.

Finally, the exclusion situation of refugee students in schools was investigated. Research findings show
that there is no exclusion for refugee students in educational settings in Tiirkiye. On the contrary, it has
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been determined that the understanding of social acceptance is dominant among refugee students.
Within the scope of the social acceptance theme, values education, cultural similarity, parent education,
and cliques came to the fore. It is predicted that these findings are cases that affect each other and are
antidotes to each other. It can be said that the growth of students in schools with universal values,
highlighting similarities rather than cultural differences, will set a barrier to exclusion and cliques, and
the education and perspectives of parents will be effective in the formation of this situation. In general,
studying at the same schools as refugee students positively affects the development of values such as
harmony, cooperation, hospitality, and respect for differences in native students (Culha & Demirtas,
2020; Gay, 2010). However, there are also studies (Alba & Holdaway, 2017; Culha & Demirtas, 2020)
revealing that there are sometimes cliques between refugee students and local students. At this point,
respecting cultural differences and emphasizing cultural similarities can provide more valuable results
(Allmen, 2011; Entorf, 2015; Hirsch, 2007). Parental education also has a great impact on obtaining
these positive results. Trainings organized for parents in schools and parents' attitudes toward respecting
differences can be effective in this context (Dicks & Lancee, 2018; Oropesa & Landale, 1997). All these
findings can be considered reflections of inclusive leadership. Because inclusive leaders see individuals
as equal members of the organization from the perspective of mutual respect and human rights (Booysen,
2014), Regardless of the social, cultural, or physical background of their followers, Inclusive leaders are
sensitive to their followers needs and take preventive measures against potentially risky situations
(Echols, 2009; Jin et al., 2017). Inclusive leadership values unity rather than individuality and cliques
and protects individuals at risk of exclusion (Cerna, 2020). Therefore, the fact that schools are sensitive
to cultural values and emphasize similarities rather than differences might be effective in the formation
of an inclusive climate (Ryan, 2006a).

CONCLUSION

Based on the study findings, it can be said that school administrators exhibit inclusive leadership
behaviors towards refugee students at schools in Tirkiye. However, it has been revealed that school
administrators face difficulties such as "language difficulties, absentee behaviors exhibited by students
in lessons, low academic achievement, and adaptation difficulties” while involving refugee students in
activities at schools. The main inclusive leadership practices exhibited by school administrators are
"guidance and cooperation activities, inclusion of refugee students and their families in sports and
cultural activities, opening of integration classes and receiving support from Syrian teachers in these
classes, and translator support provided for refugee students and their parents. In addition, it has been
determined that the understanding of "social acceptance™ is prevalent instead of the discrimination and
exclusion behaviors towards refugee students and their families in Tirkiye. According to the
participants' views, it is understood that various activities organized in schools have a key role in the
development of the understanding of social acceptance that prevails in the school climate. First of all,
in schools, students are placed in classes in a heterogeneous way without being subjected to
discrimination as native or refugee students. Secondly, educational activities organized in schools for
students and their parents, values education, and cultural similarities with refugees are also effective in
spreading the perception of social acceptance towards refugee students and their parents. Moreover,
refugee students are included in many activities held at the classroom, school, and provincial levels. It
can be said that all these activities carried out in schools under the leadership of school administrators
contribute to the development and settlement of an understanding of social acceptance towards refugee
students and their families in the school community.

In today's changing world, schools are expected to exhibit an inclusive approach (Kamp & Mansouri,
2010). Due to regional conflicts, civil wars, global warming, and the desire to achieve better living
conditions, refugees are becoming more common. This situation makes meeting the educational needs
of refugee students a global problem that needs to be dealt with. In this context, it is important to embed
values such as cultural diversity, empathy, respect for differences, and cooperation in the culture of the
school. It is clear that there is a need for such a culture in schools that include refugee students. In this
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context, inclusive leadership is seen as a leadership style that can make a difference. An inclusive
leadership approach can come to the fore in solving the problems experienced in schools where refugee
students are present, improving the specific situations that arise, and ensuring the unity of all students.
With an inclusive approach, school administrators can provide translator support, open language, and
integration courses for refugee students and their parents. Providing translator support might enable
refugees to benefit from education and learning activities more effectively. In addition, the inclusion of
refugee students in social and sporting activities organized inside and outside the school will positively
affect refugees' adaptation to their country of origin and their academic and social success. In addition,
activities can be organized to create a climate that fosters respect for different cultures and beliefs within
the scope of values education at school.
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TURKCE GENISLETILMIS OZET

Gilinlimiizde diinyanin bir¢ok bolgesinde savaglar meydana gelmekte, bu savaglara bagh olarak kitlesel
miilteci hareketleri yagsanmaktadir (Oplatka, 2021). Diinya genelinde yaklasik 80 milyon insan yasanan
catismalar nedeniyle miilteci konumuna diigmiistiir. Suriye’deki catigsmalar nedeniyle Tiirkiye yaklasik
4 milyon Suriyeli miilteciyi misafir ederek en fazla miiltecinin yasadigi iilke konumuna gelmistir
(UNHCR, 2021). Bunlarin yaklasik 1 milyonunu okul ¢agindaki c¢ocuklar olusturmaktadir. Bu
cocuklarin da yaklasik 700 bini okullara kayithdir (UNICEF, 2019). Bu durum, diinyada en fazla miilteci
niifusuna ve en fazla cocuk miilteciye ev sahipligi yapan Tiirkiye icin 6zel bir sorun alam
olusturmaktadir (Karsli-Calamak ve Kilinc, 2021). Bu sorunla bas etmede okul paydaslarinin tamaminin
egitim-0gretim faaliyetlerinde aktif rol oynamalarini tesvik eden ve destekleyen kapsayici bir okul
yonetimi anlayist etkili olabilir (Cerna, 2020; Kamp ve Mansouri 2010). Kapsayici liderlik yaklagimi,
Ogrencilerin yetenek, yas, irk, sinif ve cinsiyet nedeniyle 6grenme siireclerinden ve etkinliklerinden
dislanabilme ve dezavantajli konumda olma olasiliklarina dikkat ¢eker (Kugelmass ve Ainscow, 2004;
Ryan, 2006; Ryan,1999). Kapsayici liderlik, okulda yalnizca baskin gruplarin ¢ikarlarini degil, herkesin
cikarlarim1 gozetmeyi, giliclii bir iletisim siireci icin uygun kosullar yaratarak herkesin sesinin
duyulmasin saglamay1 hedefler. Boyle bir iklimde degerler, inanglar ve yasam tarzlarina saygi, egitim
stirecinin bir pargasi olarak goriiliir (Dorczak, 2011; Ryan, 2006). Bu nedenle okul yoneticilerinin
kapsayici liderlik uygulamalari, tim 6gretmenler ve dgrenciler i¢in daha kapsayici ortamlar olusmasin
saglanmasinda onemlidir (Garrison-Wade vd., 2007; Ryan,1999). Kapsayici liderlik, miiltecilerin
egitiminde fark yaratabilecek yaklasimlardan biri olarak kabul edilmektedir (Arnot ve Pinson 2005;
Christie ve Sidhu 2002). Bu perspektiften yola ¢ikarak bu arastirmada miilteci 6grencilerin 6grenim
gordiikleri okullarda, okul yoneticilerinin sergiledigi kapsayici liderlik uygulamalariin ortaya
cikarilmasi amaglanmistir.

Bu arastirma, nitel arastirma yontemlerinden fenomenolojik desende gerceklestirilmistir. Caligmada
Olciit ornekleme yonteminin kullanilmasi benimsenmistir. Bu aragtirmanin katilimcilarinda, 2020-2021
egitim dgretim yilinda miilteci 6grencilerin 6grenim gordiikleri okullarda en az bir yil ¢alismis olmak
Olciitli aranmistir. Arastirmanin verileri, ¢aligmay1 gergeklestiren aragtirmacilar tarafindan gelistirilen
yart yapilandirilmis gériisme formu kullanilarak toplanmistir. Arastirma verilerinin analizinde, betimsel
analiz yontemi kullanilmistir. Bu ¢alismada verilerin gegerlik ve giivenirligini saglamaya yonelik olarak,
arastirma verileri hem farkli arastirmacilar tarafindan analiz edilmis (2 arastirmaci) hem de farkli
arastirmacilarin analizlerinin ortak oriintiisii olarak beliren bulgularin teyidine iliskin dogrudan alintilara
yer verilmigtir. Ayrica arastirma bulgulari katilimci teyitleri ile de dogrulanmistir. Arastirmaya katilan
ii¢ katilimci ile tekrar goriisiilmiis, bulgularin goriislerini yansitip yansitmadigi degerlendirilmistir. Her
¢ katilimci da bulgularin goriislerine paralel oldugunu ifade etmislerdir. Bu c¢alismanin bazi
sinirliliklart bulunmaktadir. Birincisi aragtirma Tiirkiye baglami ve Tiirkiye’de de en fazla miilteci gocuk
barindiran Sanlwurfa ili ile siirhidir. kincisi ise arastirma goriisme yontemiyle elde edilen verilerle
stmirhidir. Uglinciisii bu aragtirmanin verileri okul ydneticileri ve dgretmenlerin goriisleriyle sinirlidir.

Aragtirma bulgulari, miilteci Ogrencilerin egitim faaliyetlerine dahil edilmesinde ‘“Karsilagilan
Zorluklar”, miilteci ogrencilerin egitim faaliyetlerine dahil edilmesine yénelik “lyi Uygulama
Ornekleri” ve “Sosyal Kabul” ana baslklar1 altinda sunulmustur. Arastirma bulgulari, okul
yonetimlerinin miilteci 6grencileri egitim Ogretim faaliyetlerine dahil ederken c¢esitli zorluklarla
karsilastiklarin1 gdstermektedir. Okul yonetimlerinin kapsayici liderlik davraniglart geregi, miilteci
Ogrencileri egitim faaliyetlerine dahil ederken en sik karsilastiklart sorunlarim miilteci 6grencilerin
yasadig1 dil giicliikleri, diisiik akademik basari, devamsizlik ve uyum sorunlar1 oldugu belirlenmistir.
Miilteci 6grencilerin egitim faaliyetlerine dahil edilmesine yonelik iyi uygulama dneklerinin ise Miilteci
ogrencilerin egitime katilimini saglamak i¢in okul yoneticileri tarafindan sergilenen kapsayici liderlik
uygulamalar1 ise rehberlik ve isbirligi, Suriyeli 6gretmen istihdami, sportif ve kiiltiirel faaliyetler,
kaynastirma kurslarinin diizenlenmesi ve terciiman desteginin saglanmasi oldugu belirlenmistir.
Aragtirma kapsaminda okul yoneticileri ve 6gretmenlerden yasantilari ve gozlemlerine dayanarak, gérev
yaptiklar1 okullarda miilteci Ogrencilere yonelik ayrimecilik veya dislanma durumu hakkindaki
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goriislerini paylagsmalart istenmistir. Katilimer goriisleri, Tiirkiye’de 6grenim goren Suriyeli miilteci
ogrencilere yonelik dislanma yerine sosyal kabul anlayisinin gelistigi tespit edilmistir. Bu durumun
olmasinda, okul yoneticilerinin 6grencileri yerli miilteci ayirimi1 yapmadan siniflara heterojen 6grenci
dagilimi yapmalar, kiiltiirel ve dini benzerlikler, okullarda yiiriitiilen degerler egitimi faaliyetleri ve veli
egitimlerinin etkili oldugu belirlenmistir. Az da olsa baz1 Suriyeli 6grencilerin kendi aralarinda klikler
olusturduklar ve zaman zaman yerli 6grencilere ¢esitli zorbaliklarda bulunduklar tespit edilmistir.

Aragtirma bulgularina gore, okul yoneticileri okullarda miilteci 6grencilere yonelik kapsayict liderlik
davraniglart sergiledikleri sdylenebilir. Ancak, okul yoneticilerinin miilteci 6grencileri okullardaki
etkinliklere dahil ederken, “dil gii¢liigii, 6grencilerin derslerde sergiledikleri devamsizlik davraniglari,
akademik basar1 diistikliigli ve uyum zorluklar1” gibi giicliiklerle kars1 karsiya olduklari ortaya ¢ikmaistir.
Okul yoneticilerinin sergiledikleri kapsayici liderlik uygulamalarinin basinda miilteci 6grenci ve
velilerine yonelik gerceklestirilen “rehberlik ve is birligi ¢aligmalari, sportif ve kiiltiirel etkinliklere
miilteci 6grenci ve ailelerinin dahil edilmesi, uyum smiflarinin agilmasi ve bu siniflarda Suriyeli
Ogretmenlerden destek alinmasi, miilteci 6grenci velilerine saglan tercliman destekleri” gelmektedir.
Ayrica katilimer goriislerine gore, Tiirkiye’deki okullarda 6grenim gérmekte olan miilteci d6grenci ve
ailelerine yonelik ayrimcilik ve dislama davranislarinin yerine «sosyal kabul» anlayiginin hakim oldugu
gorlilmistiir. Katilimcilara gére miilteci 6grenci ve velilerine karsi hakim olan sosyal kabul anlayisinin
gelismesinde, okullarda diizenlenen cesitli etkinliklerin roliiniin oldugu anlasiimaktadir. Oncelikle
okullarda 6grenciler yerli ve miilteci 6grenciler seklinde bir ayrimciliga tabi tutulmayarak, heterojen bir
sekilde siniflara yerlestirilmektedir. Ogrenci ve velilerine yonelik olarak okullarda diizenlenen
egitimler, degerler egitimi ve miiltecilerle olan kiiltlirel benzerliklerin de miiltecilere yonelik sosyal
kabul anlayisinin yaygin olarak goriilmesinde etkili oldugu, katilimer goriislerinden anlagilmakladir.
Bununla birlikle, sinif i¢i, okulda ve il diizeyinde gerceklestirilen bir¢ok etkinlige miilteci 6grenciler
dahil edilmektedir. Okul yoneticilerinin 6nciiliigiinde okullarda gergeklestirilen biitiin bu etkinliklerin,
okul toplumunda miilteci 6grenci ve ailelerine yonelik sosyal kabul anlayisinin gelismesine ve
yerlesmesine katki sagladigi sdylenebilir.

181

LR E R A= ReE U ISIaUE| 2023, Volume 12, Issue 4 www.turje.org


http://www.turje.org/

