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ingiliz Dili ve Edebiyati Ogrencilerinin “ingilizce
Okumaya iliskin Metaforik Algilarinin Belirlenmesi

Harun SAHIN', Bahar ONDER? ve Cigdem GUZLE KAYIR?

Ozet

Bu arastirmanin amaci Ingiliz Dili ve Edebiyati bdlimdinde
okuyan o&grencilerin  Ingilizce okuma ile ilgili metaforik
algilarini ortaya koymaktir. Arastirmanin c¢alisma grubunu
2022-2023  Akademik  yilnda  Akdeniz ve Kocaeli
Universitelerinin ingiliz Dili ve Edebiyati bélimlerinde égrenim
gérmekte olan 137 &grenci olusturmaktadir. Ogrencilerin
Ingilizce okuma yapmak ile ilgili metaforik algilarini ortaya
cikarmak Uzere égrencilerden “ingilizce okuma yapmak ...
gibidir ... cunku ...." seklindeki cimleyi tamamlamalari istenmis
ve elde edilen veriler icerik analizi yontemi kullanilarak analiz
edilmistir. Arastirmadan elde edilen bulgular ingiliz Dili
Edebiyati bélimdi égrencilerinin ingilizce okuma yapmak ile
ilgili algilarinin genel olarak olumlu oldugunu gdéstermektedir.
Okuma becerisinin ve ingilizce dilinde okuma yapmanin
Ingiliz Dili Edebiyati bélimdndeki dnemi disindlddginde, bu
bélimde okuyan &grencilerin  ingilizce okuma yapma
konusundaki algilarinin ortaya koyulmasinin, bu o&grenciler
icin hazirlanacak Hazirlik programlarinda okuma becerisinin
gelistiriimesine yonelik c¢alismalara isik tutacak onemli
katkilarda bulunacagi dustnilmektedir.
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Giris
Hizla degdisen bilgi toplumu icerisinde yasayan bireyin bu degdisime
uyum saglayabilmesinin yolu okumaktan gecmektedir (Coskun, 2002).
Bireyler okuyarak dunyanin doért bir yaninda neler oldugu, diger
insanlarin nasil yasadigi, hi¢c gidip goremeyecekleri yerlerin nasil
oldugu hakkinda bilgi sahibi olur; duygu ve dusuncelerini gelistirir,
insanlara ve dogaya hosgoérulu bakmay! 6grenir, bilgi ve gorgulerini
arttirabilirler (Aslanoglu, 2007; Kuzu, 2004, Obali, 2009). Coskun (2002)
okumanin dnemini ‘gelisen ve dunyaya yon veren toplumlar, okuyan

insanlarin  meydana getirdigi  toplumlardir’ (s.5) cumlesiyle
vurgulamistir.

Okuma, kelimeleri hizlica ve etkin bir bicimmde tanima, anlam
olusturmak icin cumleleri isleme, okuma amaci belirleme, amaclari
esnek bir bicimde degistirebilme, okumayi izleme gibi stratejik
surecler icerir. Bunun yaninda anlamin onceki bilgiler ve okuyucunun
amacina gore yorumlanmasi ve degerlendirilmesi becerilerini de
kapsamaktadir (Grabe, 2014; Karatay, 2009). Bu bakimdan okuma
karmaslik, icinde arastirmayi, 6grenmeyi, yorumlamayi, tartismayi ve
elestirel dusunmeyi barindiran, gelismesi énemli délcide zaman ve
kaynak gerektiren ¢cok yonlu bir surectir (Batur ve Alevli, 2014, Bojovic,
2010).

Ikinci bir dilde okuma yapmak ana dilde okuma yapmaktan daha
karmasiktir cunku bu iki dilin de dahil oldugu bir sure¢ olup bu surecte
iki dil arasinda surekli bir etkilesim ve dillerin dayattigi birbirinden
farkli taleplerin uzlastirilmasi da s6z konusudur (Kern, 1994; Koda,
2007). Ozellikle baslangic duzeyindeki okuyucularin ana dile oranla
sahip olduklari daha dusuk kelime, gramer ve sdylem bilgisi, ikinci
dilde okuma deneyimine yeterince sahip olmama, farkl ve asina
olunmayan sosyal ve kulturel 6zellikler okumayi zorlastirabilir (Yang ve
Wilson, 2006).

Ikinci dilde okuma sinif ortaminda codu zaman 6éJdrenci seviyesine
gobére  basitlestirilmis  kisa metinlerin  okunmasi biciminde
gerceklesirken nadiren yeni ve zorlayici bir bilginin &grenilmesi
amaciyla yapilir (Grabe, 2009). Ancak her durumda yogun bir okuma
pratigi iyi bir okuyucu olmanin yaninda yeterli duzeyde kelime bilgisi
ve ileri duzeyde dilbilgisine sahip olmanin; diger bir ifadeyle yabanci
dili gelistirmenin bir yoludur. Ancak bu gelismenin saglanmasi yogun
ve surekli bir okuma pratigine baglidir (Krashen; 1993; Akt: Renandya
ve Jacobs, 1998). Day ve Bamford'in (1998) “ikinci dil 6greniminde ve
ogretiminde okuyucularin dil yeterlikleri icinde kalan cok miktarda
kitap ve farkli materyaller okumak olarak” tanimladigr yogun okuma
ogrencilerin kendine guvenen okuyucular haline gelerek yabanci dile
olumlu tutum ve yuksek motivasyon gelistirmelerine de yardimci olur.
Okuyucular ikinci dilde okuma deneyimi arttikca baslangic
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duzeyindekilere oranla ana dil okuyucularina da daha fazla benzerlik
gosterir (Barnett, 1989).

Tipki okuma gibi, kavramsal sistemimizin bir parcasi olarak metaforlar
da gunluk hayatimizda etkin rol oynar. Turk Dil Kurumu sozlugune
gore dilimizdeki karsiligi mecaz olan metaforun 6zu “bir seyi, bir digeri
aracihgiyla’ anlamak ve deneyimlemektir (Lakoff ve Johnson, 1980).
Metaforlar kelimeler gercek anlamiyla kullanilarak ifade edilmesi zor
deneyimleri ifade etmeye yarar (Krone ve Morgan, 2000).

Cogumuz metaforu dusunce ve eylemin degil, dilin bir 6zelligi ve
edebi dilin bir parcasi olarak goérme egdiliminde olsak da aslinda
dusunce ve eylemlerimize temel olusturan kavramsal dunyamiz
metaforiktir. DusUnceyi organize eden metaforlar dunyayl ve
gercekligi algilama bicimimizi sekillendirir. Yansimalarini en iyi dilde
gorebilecegimiz bu kavramsal sistem dusunme bicimimize, gunluk
eylemlerimize ve baskalariyla olan iliskilerimize temel teskil etmesi
bakimindan merkezi bir 6neme sahiptir. Metaforlar deneyimlerimizi
anlamlandirmanin bir yoludur ve bu metaforlari yeni deneyimleri
anlamlandirmak icin bir filtre olarak da kullaniriz. Diger bir ifadeyle
metafor bir konusma figuru degil bir dusinme bicimidir (Alger, 2009;
Guerrero ve Villamil; 2002; Lakoff ve Johnson; 1980; Lakoff, 1992).

Lightman, edebiyat alaninda ve gunlUk hayatta &rneklerine asina
oldugumuz metaforlari bilimsel dUsunmenin de vazgecilmez bir araci
olarak gérur. Evrenin genisledigini 6grencilerine anlatabilmek icin
genisleyen evrenin sisen bir balona yildizlarin da balonun Uzerine
yerlestirilmis ve balon sistikce birbirinden uzaklasan noktalara
benzetildigi mecaz o gunden beri konuyla ilgili en yaygin olarak
kullanilan mecaz olmaya devam etmektedir (Lightman, 2005).

Bir metafor iliskisinde metaforun konusu, metaforun kaynagi ve
metaforun kaynagina atfedilen ozellikler olmak Uzere Uc¢ temel 6ge
bulunmaktadir. Ornegdin “6gretmen bahcivana benzer” cimlesindeki
ogretmen metaforun konusu, bahcivan metaforun kaynagdi ve
ogretmenin bahcivana benzetiimesinin gerekcesi de ogretmene
atfedilmesi dusunulen ozelliklerdir (Forceville, 2002).

Metaforlar bilimsel dusunmenin bir parcasi olarak siyasetten
ekonomiye her alanda en karmasik dusuncelerin, anlamlarin ve
aciklamalarin anlasilir hale gelmesinde ve farkli entelektuel ve bilissel
duzeyde insanlarin birbirini anlamasinda vazgecilmez bir aractir
(Yildirrm ve Simsek, 2018). Bu nedenle bireylerin karmasik ya da
kuramsal olgular hakkindaki algilarini metaforlar yoluyla ortaya
cikarmay! hedefleyen calismalara pek ¢cok alanda oldugu gibi 6gretim
alaninda da rastlanmaktadir (Bas ve Kivilcim, 2019; Bozkurt, 2020;
Cetinkaya ve Eskici, 2018; Erdagl Toksun, 2019; Saban, 2004; Sahin,
2013). Bunun yaninda metaforlar ikinci dil 6grenme alaninda da
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kullanilmakta ve alanyazinda &égrencilerin yabanci dil 6grenmeyi (Bas
ve Bal Gezegin, 2015; Coskun, 2015; Fang, 2015; Guerrero ve Villamil,
2002; Limon, 2015; Tosuncuoglu, 2018) nasil algiladiklarini ortaya
cikarmaya yonelik olarak gercgeklestiriimis metaforik algi arastirmalari
yer almaktadir.

Turkiye'de yUksekogretim duzeyinde &6grenim gdren ogrenciler, bir
kismi ingilizce dilinde verilen derslerinde yabanci dilde yazilmis pek
cok metin okumak durumundadir. Okuma becerisinin yuksekogretim
dersleri icin 6nemini ortaya koyan pek cok arastirmaya rastlamak
mMUmkun olsa da édrencilerin ingilizce okuma yapma eylemini nasil
algiladiklarini ortaya koyan bir calismamaya rastlanmamistir. IDE
bolumu ogrencileri bolum derslerinin tamaminda basta kisa hikaye,
roman, siir, oyun gibi farkli tdrlerdeki edebi eserler olmak Uzere cok
cesitli alanlarda kuramsal makalelerin de icinde yer aldigi metinler
okumakta ve bu okumalari ingilizce dilinde yapmaktadir. Bu
calismada IDE 6grencilerinin ingilizce okuma yapmak eylemini nasil
algiladiklari kullandiklari metaforlarin analiz edilmesi yoluyla ortaya
cikarilmaya calisiimistir. Boylece derslerin takibinde okumanin énemli
bir yer tuttugu bu 6grencilerin yalniz okuma eylemini nasil gérdukleri
hakkinda degil, coktan secmeli bir sinavdan aldiklari puan ile bu
bélume yerlesen dgrencilerin beceri adirhkl bir program olan ingiliz
Dili ve Edebiyatli bolUmune ydnelik algilarinin ortaya konmasina da
yardimci olabilecegi dusunulmektedir.

Bu calismanin amaci IDE égrencilerinin ingilizce okuma yapmaya
yoénelik metaforik algilarini ortaya koymaktir. Bu amac¢ dogrultusunda
asagidaki sorulara yanit aranmistir;

1. IDE &gdrencileri  ingilizce okuma yapmak eylemine iliskin
algilarini hangi metaforlar araciligiyla aciklamaktadir?

2. ‘ingilizce okuma yapmak’ eylemine iliskin olarak égrencilerin ileri
surdukleri metaforlar ortak &zellikleri bakimindan hangi kategoriler
altinda yer alabilirler?

3. ‘ingilizce okuma yapmak’ eylemine iliskin égrenciler tarafindan
gelistirilen metaforlar ingilizce okuma yapmanin hangi yénu Uzerinde
yogunlasmaktadir?

Yontem

Bu calisma, Akdeniz Universitesi Rektérligl Sosyal ve Beseri Bilimler
Bilimsel Arastirma ve Yayin Etigi Kurulunun 24.10.2022 tarihli ve 364
sayili kararinca ydaratulmuastar.

Arastirmanin Modeli

Bu calismada nitel arastirma desenlerinden olgubilim deseni
kullaniimistir. Olgubilim (fenomonoloji) deseni, farkinda oldugumuz
ancak derinlemesine ve ayrintili bir anlayisa sahip olmadigimiz
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olgulara odaklanan bir arastirma desenidir. insanlarin gercedi nasill
algiladiklari ve bu algilara iliskin deneyimleri Uzerinde duran felsefe ile
yakindan iliskili olan olgubilim, bize tumuyle yabanci olmasa da tam
anlamini  kavrayamadigimiz olgulari arastirmak icin uygun bir
yontemdir. Olgubilim arastirmalarinda, yasantilari ve anlamlari ortaya
cikarmak Uzere yapilan veri analizinde, icerik analizi ile olguyu
tanimlayabilecek temalara ulasma c¢abasi vardir. Olgubilim
arastirmalari nitel calismanin bir &ézelligi olarak genellenebilir sonuclar
ortaya koymasa da bir olguyu daha iyi tanimamiza ve anlamamiza
olanak saglayacak ornek, aciklama ve yasantilar ortaya koyabilir
(Yildirnm ve Simsek, 2018).

Calisma Grubu

Arastirmanin evrenini 2022-2023 Akademik yilinda Kocaeli ve Akdeniz
Universiteleri ingiliz Dili ve Edebiyati bélimlerinin birinci ve dérdinct
sinif &dgrencileri olusturmaktadir. Arastirmanin calisma grubunu bu
ogrencilerden ulasilabilen 137 6grenci olusturmustur.

Tablo 1 arastirmaya katilan égrencilerin 6zelliklerini gostermektedir.

Tablo 1.
Arastirmaya Katilan Ogrencilerin Universite, Sinif Dizeyi ve Cinsiyete Gére
Frekans ve Yuzde Dagilimlari

Universite Cinsiyet Sinif DuUzeyi
Kocaeli Akdeniz Unv. Kiz Erkek 1.sinif 4.sinif
Unv.

f 35 102 75 62 101 36

% 25.54 74.45 547 4572 73.7 26.2

Arastirmaya Akdeniz  Universitesinden 102 (%74.45), Kocaeli
Universite'sinden 35 (%25.54) dJrenci katilmistir. Arastirmaya katilan
ogrencilerin 75t (%54.74) kiz, 62'si (%45.25) erkektir. Arastirmaya 101
(%73.72) birinci sinif ogrencisi katilirken, 36 (%26.27) dérduncu sinif
ogrencisi katilmistir.

Calismada Kullanilan Olgcme (Veri Toplama) Araclari

Arastirmaya ait veriler iki ana bolumden olusan bir anket ile
toplanmistir.  Anketin  birinci  bdlumunde, &grencilerin cinsiyet,
okuduklari Universite ve devam ettikleri sinif duzeyi bilgilerini
paylasmalari istenirken, ikinci boéliumde “ingilizce okuma yapmak....
cunku...” seklindeki cimleyi tamamlamalari istenmistir. Boylece ingiliz
Dili ve Edebiyati 6grencilerinin ingilizce okuma yapmak ile ilgili
metaforik algilarinin ortaya cikarilmasi hedeflenmistir. Anket ilgili
universitelerin birinci ve dorduncu siniflarinda okuyan o6grencilerin
tamamina &grenci bilgi sistemi Uzerinden gdnderilmis, katilim
gobsteren 6grencilerin cevaplari analize dahil edilmistir.
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Veri Analizi

Verilerin analizi kapsaminda éncelikle 6grencilerin cUmlelerinde bir
metaforun belirgin bir bicimde kullanilip kullanilmadigi incelenmis,
incelemeye alinan 148 formdan bir metaforun kullanilmadigi 11 form
veri setinin disinda birakilmistir. Bu kapsamda cumleyi herhangi bir
metafor kullanarak tamamlamayan ogrenciler ile metaforun kaynagdi
belirgin olmayan kagitlar veri analizine dahil edilmemistir. Ornegdin
Ingilizce okuma yapmak yararh gibidir, ... kotl gibidir, zor gibidir ve ...
sikict gibidir seklindeki ifadeler herhangi bir benzetmeden ziyade
Ingilizce okuma yapmanin bir kisi acisindan algilanan bir 6zelligini
belirttigi icin dederlendirmeye alinmamistir. Buna ek olarak ingilizce
okuma yapmak kelime bilgimi gelistirmek icin en iyi ydntemdir ya da
basta zorlandigim ama sonradan guzellesen bir eylem gibidir seklinde
tamamlanan cumleler ingilizce okuma yapmanin éJdrenci acisindan
bir nevi tanimini icerdigi icin metafor olarak degerlendirilmemistir.
Ayrica gelistirilen metaforlarin ingiliz Dili ve Edebiyati égrencilerinin
ingilizce okuma yapmaya iliskin sahip oldugu algiyr anlamaya katki
saglayip saglamadigr degerlendirilmis, bu amaca hizmet etmedigi
dustnulen metaforlar analiz disinda birakilmistir. Ayni sekilde ingilizce
okuma yapmak asla duraksamamayi isteyip ama illa da duraksadigim
bir sey gibidir cunku kelime dagarcigimi gelistirmem gerekiyor
seklindeki cumlede de belirgin bir metafor gérulmedigi gibi gerekcesi
de dgdrencinin ingilizce okuma yapmak ile algisini ortaya koymaya
katkl saglamadigindan veri setinden cikarilmistir. Bunun yaninda
ogrencilerin Urettigi metaforlarin  mantiksal dayanagi ve nicin o
metaforu kullandiklarina dair gerekcgeleri de incelenmis, metaforun
kaynagi belirgin olsa bile metaforun kaynagindan konusuna atfedilen
herhangi bir 6zellik icermedigi takdirde analiz disinda birakilmistir.
Ornegdin ingilizce okuma yapmak herhangi bir okuma yapmak gibidir
cunku dyle cumlesi benzetmenin gerekgesini icermediginden analiz
disinda tutulmustur. Benzer sekilde Okunan materyale/konuya farki
bir acidan bakmak gibidir cunku farkh bir dilde yazilmasi farkli bir
bakis acisiyla yazilmasi demektir cUmlesinde de hem metafor belirgin
olmadigindan hem de gerekcgesi ingilizce okuma yapmak ile ilgili
alginin  anlasilmasina yardimci  olmadigindan analiz  disinda
tutulmustur (Saban, 2004).

Arastirmaya dahil edilebilecek ozelliklere sahip oldugu belirlenen 137
formmdaki metaforlar belirli kategoriler altinda toplanmak Uzere
alfabetik siraya goére listelenmis ve her bir metaforu temsil eden
ogrenci sayisi belirlenmistir. Ardindan bu metaforlar icerik analizine
tabi tutulmustur. icerik analizi kapsaminda su asamalar izlenmistir.

1. Kodlama: Kodlama veriler arasinda yer alan anlamli bélumlere isim
verilmesi surecidir. Bunlar bir sbézcuk, cumle ya da paragraf olabilir. Bu
asamada her bir 6grencinin Ingilizce okuma yapma'yl tanimlamak icin
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kullandigi metafor ve bu benzetmeyi yapmasinin gerekgesini
acikladigr cumle bir arada degerlendirilerek o &égrencinin yaptigi
benzetmeye dair bir anlam cikarilmaya calisiimistir. Farkli 6grencilerin
benzer anlamlara sahip ifadeleri ayni kodlarla isimlendirilmis, bdylece
bir kod listesi cikarilmistir. Kodlamada kullanilan kavramlarin o
bélumdeki anlami en iyi yansitabilecegi dusunulen kavram olmasina
calisiimistir. Bunun icin veri seti bircok defa okunmus, ortaya c¢ikan
kodlar Uzerinde birden fazla kez calisiimistir (Yildirim ve Simsek, 2018).

2. Kategorileri Olusturma ve Yapilandirma: Bu asamada kodlama
asamasinda ortaya c¢ikarilan kodlari belli kategoriler altinda
toplayabilecek temalarin bulunmasina calisiimistir. Bunun icin kodlar
arasindaki ortak yoénler bulunmaya calisiimis, tekrar eden ve benzer
anlam ifade eden kodlar tespit edilmistir. Boylece ilk asamada ortaya
cikan kodlardan birbiriyle iliskili olanlar bir araya getirilerek kategoriler
olusturulmustur. Benzer anlamlar ifade ettigi gorulen kategoriler de
bir Ust kategoride bir araya getirilerek yapilandiriimistir (Kilic ve
digerleri, 2019).

3.iliskilendirme / Yorumlama: Bu asamada, ortaya cikan kategoriler
birbiriyle iliskilendirilmis ve yorumlanmistir. Bu kapsamda bulgulardan
birtakim sonuclar ¢ikarilmaya ve elde edilen sonuclarin dnemine dair
yorum yapilmaya calisiimistir (Kili¢ ve digerleri, 2019).

Gecgerlik Glivenirlik Calismalari

Arastirmanin guvenirligini saglamak icin, arastirmacilar tarafindan
olusturulan kategoriler altinda toplanan metaforlarin kavramsal bir
kategoriyi temsil edip etmediginin saglamasi yapilmaya calisiimistir.
Bunun icin ingilizce alaninda gérev yapan bir dgretim gdrevlisine
birinde kategorilerin, digerinde alfabetik siraya dizilmis olan
metaforlarin gerekceleriyle birlikte yazili oldugu iki liste verilmis,
metaforlari gerekceleriyle birlikte degerlendirerek uygun kategori
altina yerlestirmesi istenmistir. Daha sonra iki farkli degerlendirici
tarafindan yapilan yerlestirmeler karsilastirilmis, ikisi arasindaki uyum
Miles ve Huberman'in (1994) formuld (Guvenirlik = gorus birlidi //gorus
birligi + goérts ayrihgl) kullanilarak hesaplanmistir. Buna gore
arastirmacilar ile gérustne basvurulan ogretim goérevlisinin gorus
birligi ve goérus ayriligi sayilari belirlenmistir. iki gruplama arasindaki
uyum %90 olarak hesaplanmistir. Bu deger %80'den yuksek
oldugundan verinin nitel analizinde guvenirlige ulasiimistir (Miles ve
Huberman, 1994).
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Bulgular

ingiliz Dili ve Edebiyati 6grencilerinin ingilizce okuma yapmak kavrami
hakkinda gelistirdikleri metaforlar analiz edilerek elde edilen bulgular,
arastirma sorularina gére alt baslhklar halinde analiz edilerek
yorumlanmistir.

1. ingiliz Dili ve Edebiyati égrencilerinin ingilizce okuma yapmak
kavramina iliskin algilarini  hangi metaforlar araciligiyla
actklamaktadir?

IDE 6grencileri tarafindan gelistirilen metaforlarin alfabetik siraya goére
duzenlenmis bir listesi, her bir metaforu temsil eden &grenci sayisi
Tablo 2'de sunulmaktadir.

Tablo 2
IDE Ogrencileri Tarafindan Gelistirilen Metaforlar

'8 Metaforun Kaynadi p '8 Metaforun Kaynadi f
X X
1 10 aylik cocugun konusmasi 1149 En sevdigim sarkiyl dinlemek 1
2 Agir bir tasi kaldirmak 1/50  Farkl bir dil denizinde yuzmek 1
3 Akademik arastirma yapmak 2|51 Farkli bir dUnyaya adim atmak 1
Aklint  farkhh  bir dunyaya ] Farkll bir pencereden dunyaya 1
4 hazirlamak 52  bakmak
5 Ana dilde okuma yapmak 12 3 Gercek kendimi bulmak 1
6 Anahtar 1|54 Hayati Bastan Yasamak 1
. Herhangi bir  yolla bilgi
7 Analiz yapmak 1 . edinmek 1
8 Antrenman yapmak 1|56 Hikaye dinlemek 1
9  Araba kullanmak 357 Hobi 4
10 Aydinlanmak 1158  iki seyi ayni anda okumak 1
1 Balik avlamak 1159 ik adim 1
. ingiliz dili dgrencisi icin yemek
2 Bambaska biri olmak 1 60 icmek 1
13 Banyo yapmak 1|61 Ingilizcenin apayri bir bolumu 1
Baska bir dunyaya giris ] Ingilizceye her acidan 1
14  yapmak 62 yaklasmak
Baska kulturden bir insanla ] ingilizcevi kavramak ]
15 tanismak 63 9 Y
16  Beyin antrenmani yapmak 2|64 ingilizceyi kavramanin temeli 1
17 Beyin firtinasi yapmak 1165 Kapragcmak 1
Beyninizin  ceviri  makinesi :
18 olmasi 1 66 Kara delik 1
Bildigin bir konuda kendini :
19 gelistirmek ! 67 Kedi sevmek !
20 Bilinmeyen bir yere yolculuk 268 Kendidilimde okuma yapmak 1
21 Binaigin temel olusturmak 1169 Kendine zaman ayirmak 1
22 Bir bitki yetistirmek 1170  Kendini ¢ézmeye calismak 1
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Tablo 2
IDE Ogrencileri Tarafindan Gelistirilen Metaforlar (devam)

Bir cumleyi birkac kez

53 okumak 1 71 Kendini kozandan ¢ikarmak 1
24 Bir dili 6grenmek 1172  Kesfe cikmak 1

Bir ekmegi katki maddesiz] Konfor alanimda gezintiye]
25 yemek 73 cilkmak

26 Bir géruntuyu izlemek
27 Bir kadin sevmek
28 Bir kulturu okumak
29 Bir metin yazmak

Bir yemedgi farkli soslarla .
30 yemek 1 78 Ogrenmek 1

74  Konusma pratigi yapmak 1
75  Matematik ¢cé6zmek 1
76  Muzik dinlemek 1
77  Oyun oynamak 1

_

31 Bir zorunluluk 1179  Olum 1
32 Bisiklet surmek 3180 Onemli bir pratik 2
33  Bitkiyi bUyUmesiicin sulamak 1|81 Onemli bir sinava hazirlanmak 1
24 Bulmaca ¢dézmek 15 82 Rahatlatici bir etkinlik 1
35 Ceviri yapmak 2|83 Samanlikta igne aramak 1
25 Gok sevdigim bir aktivite gy g‘ijt?;‘gk Kig guninde corbacya
37 Coklu dusunmek 1185 Soguk suda yuzmek 1
38 Cokluyetenek 1186 Sporyapmak 2
39 Denizde yuzmek 1187  Sarkisdylemek 1
40 Derin sularda yuzmek 1188  Sarkilari farkli dillerde dinlemek 1
Dibini bildigin  bir denize ] Telaffuzu gelistirmek icin bir 1
41 atlamak 89 arac
42 Dil egitimi 1190 Ufku agcmak 1
43 Eilllrlnaenkadll konusuculari kadar ] o Uykuya dalmak 1

Uc boyutlu algr alanimizin

p—

Dili tamamen yasamak

44 92 disina ¢cikmak

45 Dilin derinliklerine inmek 1193  Yabanci ulkeleri anlamak 1
46 Dunyayl gezmeye ¢cilkmak 1194 Yeni bilgiler 8grenmek 1
47 Dusunmek 1195  Yeni bir dil 6grenmek 1
48 Egitici bir oyun oynamak 1196  Yokus cikmak 4

Tablo 2'de sunulan metaforlar incelendiginde; IDE &grencilerinin
“Ingilizce okuma yapmak” kavramina yonelik 96 farkli metafor
Urettikleri, en cok Uretilen metaforun bulmaca ¢dézmek (15) ve anadilde
okuma yapmak (12) oldugu gorulmustur.

2.ingilizce okuma yapmak’ kavramina iliskin olarak égrencilerin
ileri surdiikleri metaforlar ortak ozellikleri bakimindan hangi
kategoriler altinda yer alabilirler?

Bu bolumde, arastirmada elde edilen metaforlar baslica 10 kategori
halinde toplanarak tablolar halinde sunulmus ve yorumlanmistir.
Kategorilerin olusturulmasinda 6grencilerin dne surdukleri metaforlar
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ile neden bu benzetmeyi yaptiklarina dair ileri surdukleri sebepler
birlikte degerlendirilmistir. Bu yaklasimla olusturulan kategoriler, her
bir kategoride bulunan metafor sayisi ve metaforlari Ureten 6grenci
sayllari dncelikle asagida yer alan Tablo 3'te bir arada sunulmustur.

Tablo 3
Metaforlarin Olusturdugu Kategoriler
Kategoriler Metafor Metaforu

temsil eden

ogrenci

f % f %

1.Keyif alinan bir eylem olarak 19 1597 21 15,33
2.Farkh bir dunyaya acilan bir kapr 14 .76 14 1022
olarak
3. Gelistiren ve 0greten bir eylem olarak 38 3193 39 28,47
4. Turkce okuma yapmaya benzer bir 6 5,04 n 8,03
eylem olarak
5. Parcalarin bir araya getirildigi bir 8 6,72 15 10,95
eylem olarak
6. Zamanla ve pratikle gelisen bir eylem 8 672 10 730
olarak
7. Dikkat ve &zen gerektiren bir eylem 7 5,88 7 511
olarak
8. Temel tasi olarak 5 420 5 3,65
9. Ceviri yapmak olarak 4 336 5 3,65
10. Zorlayici ve sikinti verici bir eylem 10 8.40 10 730
olarak
Toplam 19 100 137 100

Keyif alinan bir eylem olarak ingilizce okuma yapmak kategorisine ait
metaforlar ve temsil eden &dgrenci sayilari Tablo 4'te sunulmustur.

Tablo 4
Keyif Alinan Bir Etkinlik Olarak Ingilizce Okuma Kategorisindeki Metaforlar
Metaforu temsil
Uretilen Metaforlar eden 6grenci sayisl
1.sinif 4.sinif
f f
Aydinlanmak 1
Banyo yapmak 1
Bir ekmegi katki maddesiz yemek 1
Bulmaca ¢cézmek 2
Cok sevdigim bir aktivite 1
Denizde yuzmek
En sevdigim sarkiyi dinlemek 1
Hobi 1 1
Kedi sevmek 1
Konfor alanimda gezintiye ¢cikmak 1

Muzik dinlemek 1
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Tablo 4
Keyif Alinan Bir Etkinlik Olarak Ingilizce Okuma Kategorisindeki Metaforlar
(devam)

Neredeyse kendi ana dilimde okuma yapmak 1 1
Oyun oynamak 1
Rahatlatici bir etkinlik 1
Soguk kis gununde yolda giderken corbaciya girmek 1
Sarki soylemek 1
Sarkilari farkh dillerde dinlemek 1
Uykuya dalmak 1
Toplam Metafor: 19 14 7

Tablo 4 incelendiginde, on dérdu birinci sinif égrencileri, yedisi son
sinif &grencileri tarafindan dretilmis on dokuz metafor oldugu
goérulmustur. Bu kategoride yer alan &égrenciler, tum ogrencilerin
%15,33'UNnU olusturmaktadir. OJrencilerin ifadeleri arasinda en cok ilgi
cekenler sunlar olmustur;

“Banyo yapmak gibidir cunku yapana kadar usensem de baslayinca
bitirmek istemedigim eylemlerdendir”

“Bir ekmegi katki maddesiz yemek gibidir cunku bir kitabin asil degeri
gercek dilinde okumaktir”

“Uykuya dalmak gibidir cunku zihnimi rahatlatir”

“Soguk kis gununde yolda giderken corbaclya girmektir cinku soguk
gunlerde icimi isitiyor”

Farkll bir dinyaya acilan bir kapi olarak ingilizce okuma yapmak
kategorisine ait Metaforlar ve temsil eden &Jrenci sayilari Tablo 5'te
sunulmustur.

Tablo 5
Farkli Bir Dunyaya Acilan Bir Kapi Olarak Ingilizce Okuma Kategorisini
Olusturan Metaforlar

Metaforu temsil eden 6grenci sayisi

Uretilen Metaforlar 1.sinif 4.sinif
f f

Aklini farkh bir dUnyaya hazirlamak 1

Baska bir dunyaya giris yapmak 1

Baska kulturden bir insanla tanismak 1

Bilinmeyen bir kapidan girmek 1

Bilinmeyen bir yere yolculuk 1

Bir kulturt okumak

Derin sularda yuzmek

DUnyayl gezmeye ¢cikmak

Farkh bir dil denizinde yUzmek

Farkl bir dunyaya adim atmak

Farkl bir pencereden dlinyaya bakmak 1
Hikaye dinlemek 1

_
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Tablo 5
Farkli Bir Dunyaya Acilan Bir Kapi Olarak Ingilizce Okuma Kategorisini
Olusturan Metaforlar (devam)

Yabanci ulkeleri anlamak 1
Yolculuk 1
Toplam Metafor: 14 5 9

Tablo 5'te goruldugu gibi d6grenciler farkli bir dunyaya acilan bir kapi
olarak ingilizce okuma yapmak kategorisinde degerlendirilen 14
metafor Uretmistir. Bunlarin dokuz tanesi dorduUncu sinif 6grencileri
tarafindan Uretilirken besini birinci sinif 6grencileri Uretmistir. Bu
kategoride yer alan &grenciler tum o&grencilerin  %10.22'sini
olusturmaktadir. Ogrencilerin ifadeleri arasinda en cok ilgi cekenler
sunlar olmustur;

“Baska bir dunyaya giris yapmak gibidir cunku kendinizi bambaska bir
lisanda bambaska yerlerde bulursunuz.”

“Farkl bir dil denizinde yUuzmek gibidir cUnku her kitapta her sayfada
farkli bir kulturden izler tasir.”

“Derin sularda yuzmek gibidir cunku bilinmeyene ve yeni ufuklara bir
yolculuk gibidir.”

“Bilinmeyen bir yere yolculuk gibidir cunku hic gérmediginiz seyleri
gorebileceginiz ve beklemediginiz bilgileri &grenebileceginiz bir
deneyimdir”

“Farkli bir pencereden dunyaya bakmak gibidir cunkud kendimizi
gelistirirken  yazarin ic dunyasina da girebiliyoruz, yapilan
géndermeleri daha iyi anlayabiliyoruz bu ceviri kitaplari okurken cok
mMmUmkun olmuyor.”

Gelistiren ve 6Jreten bir eylem olarak ingilizce okuma yapmak
kategorisine ait metaforlar ve temsil eden &grenci sayilari Tablo 6'da
sunulmustur.

Tablo 6
Gelistiren ve Ogreten Bir Eylem Olarak Ingilizce Okuma Kategorisi
Uretilen Metaforlar Metaforu temsil eden 6grenci
T.sinif 4. sinif
f f

Alt Kategori 1- Dili Gelistiren ve OJreten

Bildigin bir konuda kendini gelistirmek 1

Bir dili 6grenmek 1
Bir yemedgi farkli soslarla yemek 1
Bir zorunluluk 1
Bitkiyi buyumesi icin sulamak 1
Bulmaca ¢dézmek 1

Dil egitimi 1
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Tablo 6
Gelistiren ve Ogreten Bir Eylem Olarak Ingilizce Okuma Kategorisi (devam)

Dilin derinliklerine inmek

Dili tamamen yasamak

Hobi

Ingilizcenin apayri bir balumu
Ingilizceye her acidan yaklasmak
ingilizceyi kavramak

Tablo.6 Devam

S [ i |

Alt Kategori 1- Dili Gelistiren ve OgJreten

Ingilizceyi kavramanin temeli

Ingiliz dili 6grencisi icin yemek icmnek

Kendine zaman ayirmak

Kesfe cikmak

Konusma pratigi yapmak

Ogrenmek

Onemli bir pratik

Telaffuzu gelistirmek icin bir arag

Turkce okuma yapmak

Yeni bilgiler 6grenmek

Yeni bir dil 6grenmek

Ufku agcmak

Alt Kategori 2- Kisiyi Gelistiren

Bambaska biri olmak 1

Bir kadin sevmek 1

Egitici bir oyun oynamak 1

Gercek kendimi bulmak 1
:
:
:

U U | U [ [ — |

— N

_

Hayati bastan yasamak

Hobi

Kendini kozandan ¢ikarmak

Alt Kategori 3- Zihni Gelistiren

Beyin egzersizi

Beyin antrenmani yapmak

Beyin firtinasi yapmak

Uc boyutlu algr alanimizin  disina
cikmak

Coklu dusunmek 1

Toplam Metafor: 39 35 4

Tablo 6'te goruldugu gibi gelistiren ve dgreten bir olgu olarak ingilizce
okuma yapmak kategorisinde yer alan Toplam 39 6grenci bu kategori
altinda toplanacak 38 farkli metafor éne surmustur. Bunlarin 35'i
birinci sinif, 4’4 dérduncu sinif 6grencileri tarafindan olusturulmustur.
Bu kategoride yer alan ogrenciler tum ogrencilerin %28.47'sini
olusturmaktadir. Metaforlar ve gerekgeleri bir arada
degerlendirildiginde U¢ alt kategori olustugu goérulmustur. Bunlardan
biri yabanci dili gelistiren ve 6greten bir olgu olarak ingilizce okuma
yapmak iken digeri kisiyi gelistiren bir olgu olarak ingilizce okuma
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yapmak'tir. ilk alt kategori altindaki metaforlar ve gerekgeleri ingilizce
okuma yapmanin yabanci dili ¢esitli acilardan gelistiren yonune vurgu
yaparken, ikinci alt kategoride yer alanlar ise kisinin bilgisini artirarak
kendisini gelistirmesi olanak saglayan ydnune vurgu yaptigi
gorulmektedir. Bazi dJgrencilerin de ingilizce okuma yapmayi zihni
gelistiren bir olgu olarak algiladiklari anlasiimaktadir. Ogrencilerin
ifadeleri arasinda en ¢cok ilgi cekenler sunlar olmustur;

“TUrkce okuma yapmak cunku bir dili yerinde 6grenmekten baska en
iyi yol okuma yapmaktir. Kelime o6grenmek ve okuduklarimizdan
anlam c¢cikarmak yani anlamak okuma yapmaktan gecer”

“ Bir zorunluluk gibidir cinku okuma yapmak bir dili 6grenirken buyuk
bir katki saglar ve ne kadar ¢cok okursak o kadar ¢ok gelisir o kadar iyi
okudugunu anlama yetisine sahip oluruz”

“Bir yemegi farkli soslarla yemek gibidir cunku okurken ana dilimden
farkli immgesel ifadelerle hayal gucumu ve kelime haznemi gelistiririm”

“Kendini kozandan cikarmak cunku farkh bir dilde okurken kendini
yeniden kesfedersin”

“Bir kadin sevmek gibidir cinkU kendinizi bir anda o durumun icinde
bulursunuz ve isteseniz bile kendinizi bundan alikoyamazsiniz ayrica
sonug ne olursa olsun sonunda ¢ok degerli seyler 6grenirsiniz”

“Kesfe cikmak gibidir cunku okurken hem yeni seyler égreniyorum
hem de ingilizcem daha da gelisiyor”

Turkce okuma yapmaya benzer bir eylem olarak ingilizce okuma
yapmak kategorisine ait metaforlar ve temsil eden &grenci sayilari
Tablo 7'de sunulmustur.

Tablo 7
Turkce Okuma Yapmaya Benzer Bir Eylem Olarak ingilizce Okuma
Kategorisini Olusturan Metaforlar

Uretilen Metaforlar Metaforu temsil eden égrenci sayisi
1.Sinif 4. sinif
f f
Ana dilimde okuma yapmak 1
Dibini bildigin bir denize atlamak 1
Herhangi bir yolla bilgi edinmek 1
Kendi dilimde okuma yapmak 1
Turkcge kitap okumak 1
Turkce okuma yapmak 5 1
Toplam Metafor: 11 8 3

Tablo 7 incelendiginde, Turkce okuma yapmaya benzer bir eylem
olarak ingilizce okuma yapmak' kategorisinde yer alan 6 farkl
metaforun toplam 11 6grenci tarafindan uretildigi gorulmustur. 6
ogrenci ‘Turkce okuma yapmak’ metaforunu kullanirken, diger
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metaforlar da gerekgeleriyle incelendiginde ingilizce ve Turkce
arasindaki benzerlige vurgu yaptigi gorulmektedir. Bu kategoride yer
alan ogrenciler tum &grencilerin = %8,03'UnU  olusturmaktadir.
Ogrencilerin ifadeleri arasinda en cok ilgi cekenler sunlar olmustur;

“Turkce okuma yapmak gibidir cunku arada bir fark gérmuyorum”

“TUrkce okuma yapmak gibidir ingilizceyi de ana dilim gibi
goéruyorum”

Parcalar bir araya getirilerek cézulecek bir olgu olarak ingilizce okuma
yapmak kategorisine ait metaforlar ve temsil eden &grenci sayilari
Tablo 8'de sunulmustur.

Tablo 8
Parcalar Bir Araya Getirilerek Cézulecek Bir Olgu Olarak ingilizce Okuma
Kategorisini Olusturan Metaforlar

Uretilen Metaforlar Metaforu temsil eden 6grenci sayisi
1.sinif 4. sinif

Akademik arastirma yapmak 1
Analiz yapmak

Bir goruntuyu izlemek
Bulmaca ¢dézmek
Matematik ¢cozmek
Puzzle cozmek

Puzzle yapmak
Yapboz

_ — (] = =
—_

g— = —

Toplam Metafor: 15 10

Tablo 8'de géruldugu gibi parcalar bir araya getirilerek ¢cozulecek bir
eylem olarak ingilizce okuma yapmak kategorisinde toplam 15 6Jrenci
tarafindan olusturulan 8 farkli metafor bulunmaktadir. Bu kategoride
yer alan metaforlarda ingilizce okuma yapmanin parcalar bir araya
getirilerek c¢cozulmesi gereken bir olgu olduguna vurgu yapildigi
goérulmustur. ‘Bulmaca ¢dézmek' en fazla sayida égrenci tarafindan
uretilen metafor olmustur. Bunu 2'ser kisi ile ‘puzzle ¢ozmek' ve ‘puzzle
yapmak' metaforlari izlemistir. Ayni anlama gelen ‘yapboz' ifadesi de
bu kategori altina yerlestiriimesi uygun gorulmustur. Bu U¢ metaforda
da farkh kelimeler kullanilsa da ayni eyleme vurgu yapildigi
dusunulUrse 5 édrencinin ingilizce okuma yapma'yl puzzle ¢cézmeye
benzettigi sodylenebilir. Bu kategoride yer alan &grenciler tum
dgrencilerin %10,95'ini olusturmaktadir. OJrencilerin ifadeleri arasinda
en cok ilgi cekenler sunlar olmustur;

“Bulmaca ¢dzmek gibidir cunku parcgalarin biri eksik olursa sonuca
ulasamayiz”

“Puzzle yapmak gibidir cunku cumleleri parca parca birlestirip bir
butun elde ederiz”
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“Bulmaca ¢ézmek gibidir cinkd bulmaca cézerken de ingilizce okuma
yaparken de parcalari dogru yerlere koyup anlamli bir butun
olusturmamiz gerek”

Pratik ve zamanla gelisen bir eylem olarak ingilizce okuma yapmak
kategorisine ait metaforlar ve temsil eden &grenci sayilari Tablo 9'da
sunulmustur.

Tablo 9
Pratik ve Zamanla Gelisen Bir Eylem Olarak Ingilizce Okuma Kategorisini
Olusturan Metaforlar

Uretilen Metaforlar Metaforu temsil eden 6Jrenci sayisi
l.sinif 4. sinif
f f

Antrenman yapmak
Araba kullanmak

Balik avlamak

Bisiklet surmek

Egzersiz yapmak

Kendini ¢ozmeye calismak

_ = N = ==
—_

Soguk suda yuzmek 1
Spor yapmak 1
Toplam Metafor: 10 8 2

Tablo 9, pratik ve zamanla gelisen bir eylem olarak ingilizce okuma
yapmak kategorisine ait metaforlari ve &grenci sayilarini
gostermektedir. TUm metaforlar gerekgeleriyle degerlendirildiginde,
ingilizce okuma yapmanin pratik yaparak ve zamanla gelisen bir olgu
olma ozelliginin vurgulandigi gorulmektedir. Bu kategoride 10 6grenci
tarafindan toplam 8 farkli metafor yer almaktadir. Bu kategoride yer
alan &grenciler tum &grencilerin %7,30'unu  olusturmaktadir.
Ogrencilerin ifadeleri arasinda en cok ilgi cekenler sunlar olmustur;

“Soguk suda yuzmek ¢cunku basta afallayip yuzdukce alisiyorsun”
“Balik avlamak cunku zamanla, pratikle gelisir”

“Bisiklet surmek gibidir cunku bir kere birey kendi icin dogru okuma
yontemini buldugunda, metni okuyup anlamasi tipki bisiklet surmek
gibi reflekse donusur”

“Kendini ¢dzmeye calismak gibidir ¢cunkl adim adim okuma
alistirmalari ile paragraflari daha iyi anlariz; tipki insan hayati gibi”
“Spor yapmak gibidir cunku devam ettikce kendini gelistirebilirsin”

Dikkat ve 6zen gerektiren bir eylem olarak ingilizce okuma yapmak
kategorisine ait metaforlar ve temsil eden égrenci sayilari Tablo 10'da
sunulmustur.
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Tablo 10
Dikkat ve Ozen Gerektiren Bir Eylem Olarak ingilizce Okuma Kategorisini
Olusturan Metaforlar

Uretilen Metaforlar Metaforu temsil eden o6grenci
sayisi
1.Sinif 4. sinif

f f
Araba sUrmek 1
Arac kullanmak 1
Arastirma yapmak 1
Bir bitki yetistirmek 1
Bir metin yazmak 1
Onemli bir sinava hazirlanmak 1
Bulmaca ¢cdézmek 1
Toplam Metafor: 7 4 3

Tablo 10'da goruldugu gibi dikkat ve 6zen gerektiren bir olgu olarak
ingilizce okuma yapmak kategorisinde yer alan 7 farkli metafor yedi
ayri 6grenci tarafindan dne surulmustur. Metaforlari ve bu metaforlari
ureten oOgrenci sayisini  gostermektedir. Gerekgeleriyle birlikte
incelendiginde bu kategoride yer alan metaforlarin ingilizce okuma
yapmanin dikkat ve 6zen gerektiren bir eylem olduguna vurgu yaptigi
anlasilmaktadir. Bu kategoride yer alan ogrenciler tum &grencilerin
%5,11'ini olusturmaktadir. OJrencilerin ifadeleri arasinda en cok ilgi
cekenler sunlar olmustur;

“Araba surmek cunku dikkatiniz dagildiginda tamamen yoldan
¢clkmaniz mumkunduar”

“Bir bitki yetistirmek cunku belli bir duzen icinde emek, sabir ve
istikrar ister”

“Onemli bir sinava hazirlanmak gibidir cinkd metni daha iyi kavramak
icin detayli ve 6zenli bir calisma ister”

Temel tasi olarak ingilizce okuma yapmak kategorisine ait metaforlar
ve temsil eden 6grenci sayilari Tablo 11'de sunulmustur.

Tablo 11

Temel Tasi Olarak Ingilizce Okuma Yapmak Kategorisi

Uretilen Metaforlar Metaforu temsil eden 6grenci

lsinif 4. sinif

f f

Anahtar 1

Dili anadil konusuculari kadar bilmek 1

Ik adim 1

Bina icin temel olusturmak 1

Kapl acmak 1
5

Toplam Metafor: 5
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Tablo 1'de temel tasi olarak ingilizce okuma yapmak kategorisini
olusturan 5 metaforun 5 farkli 6grenci tarafindan olusturuldugu ve bu
ogrencilerin tamaminin birinci sinif 6grencisi oldugu goérulmektedir.
Kategoride yer alan metaforlarin ortak 6zelligi ingilizce okuma
yapmak kavraminin dil 6grenmede temel bir gereklilik olmasina vurgu
yapmalaridir. Bu kategoride yer alan &grenciler tum ogrencilerin
%3,65'ini olusturmaktadir. OJrencilerin ifadeleri arasinda en cok ilgi
cekenler sunlar olmustur;

“Anahtar gibidir cUnkU ingilizceyi daha iyi kavramada bir anahtar
gorevi gorar”

“lik adim gibidir cinkd dil 6grenmek okudugunu anlamakla baslar”

“Bina icin temel olusturmak gibidir cUnku iyi bir okuyucu olmadan iyi
bir yazar, konusmaci ya da dinleyici olunamaz tipki temelsiz binanin
ayakta kalmayacagi gibi.”

“Kapr acmak gibidir cunkU Kkilit olmadan (dil bilgisi vb.) kapiyi
acamazsin”

Ceviri yapmak olarak ingilizce okuma yapmak kategorisine ait
metaforlar ve temsil eden &égrenci sayilari Tablo 12'de sunulmustur.

Tablo 12
Ceviri Yapmak Olarak Ingilizce Okuma Yapmak Kategorisini Olusturan
Metaforlar

Uretilen Metaforlar Metaforu temsil eden éJrenci
lsinif 4. sinif
f f
Ceviri yapmak 2
Coklu yetenek 1
Dusunmek 1
Beyninizi  ¢eviri  makinesi  olarak 1
kullanmak
Metafor Toplam: 5 5 -

Tablo 12 incelendiginde; 5 birinci sinif dgrencisinin ingilizce okuma
yapmayi c¢eviri yapmaya benzettigi gorulmektedir. Bu kategoride 5
dgrencinin olusturdugu 4 farkl metafor yer almaktadir. iki égrenci
ceviri yapmak metaforunu kullanirken diger égrencilerin metaforlari
da gerekceleriyle birlikte degerlendirildiginde ingilizce okuma
yapmayi! ceviri yapmak olarak algiladiklari anlasiimaktadir. Bu
kategoride yer alan ogrenciler tum ogrencilerin  %3,65'ini
olusturmaktadir.

Zorlayici ve sikinti verici bir olgu olarak ingilizce okuma yapmak
kategorisine ait metaforlar ve temsil eden 6Jrenci sayilari Tablo 13'te
sunulmustur.
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Tablo 13 .
Zorlayici ve Sikinti Verici Bir Olgu Olarak Ingilizce Okuma Yapmak
Kategorisini Olusturan Metaforlar

Uretilen Metaforlar Metaforu temsil eden 6grenci
lsinif 4. sinif
f f

10 aylik cocugun konusmasi 1

AQir bir tasi kaldirmak 1

Bir cUmleyi birka¢ kez okumak 1

Eziyet 1

Iki seyi ayni anda okumak 1

Kara delik 1

Olum 1

Samanlikta igne aramak 1

Yokus 1

Zor bir yol 1

Metafor Toplam: 10 7 3

Tablo 13'te géruldugu gibi zorlayici ve sikinti verici bir olgu olarak
ingilizce okuma yapmak kategorisinde degerlendirilen 10 metafor
farkli 6grenciler tarafindan dne surulmustdr. Bu kategoride yer alan
metaforlarin ortak ozelligi 6grencilerin ingilizce okuma yapmayi
zorlayici ve sikinti verici olarak tanimlamalaridir. Bu metaforlarin Ug¢
tanesi dérduncu sinif ogrencileri tarafindan uretilirken diger yedi
metafor birinci sinif égrencileri tarafindan dretilmistir. Bu kategoride
yer alan ogrenciler tum &grencilerin %7,30'unu olusturmaktadir.
Ogrencilerin ifadeleri arasinda en cok ilgi cekenler sunlar olmustur;

“10 aylik cocugun konusmasi kadar zor cunku lise egitimi sadece
sinava yonelik geciyor”

“Eger metin zorsa, agir bir tasl kaldirmak gibidir cinku dikkatli ve siki
bir calismayla okumay! yerine getirmeyi gerektirir aksi halde anlamak
ve kavramak zor olur.”

“Eziyet gibidir cunku beynim yoruluyor”

“Kara delik gibidir cunku okudugunu anlarsan olayin icine, okudugunu
anlamazsan soru isaretleriyle dolu bir bilinmezlige struklenirsin”

“Olum gibidir cinkU okudukca 6lUr gibi hissedersiniz”

“Samanlikta igne aramak gibidir cunkU codu kitap sizin ingilizce
seviyenizin ustunde yazilmistir ve kelimeleri tek tek cevirsen bile kitabi
anlayamazsindir keske biraz daha kolay kitaplar istense... égrenciler
zaten on tane okumak zorunda olduklari kitaplari en azindan
anlasalardl.”

“Yokus gibidir cunku cik ¢cik bitmez.”
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Sonug, Tartisma ve Oneriler

ingiliz Dili ve Edebiyati (IDE) &gdrencileri &drenimleri boyunca,
materyallerin anlama aktivitelerinin belirli bir zaman diliminde
tamamlanmasini mumkun kilacak sekilde kisaltildigi ve basitlestirildigi
sinif ortamlarindan farkli olarak (Grabe, 2009:135), yabanci dilde
okumanin yeni ve zorlayici bir bilgiyi edinmek icin yapildigi bir okuma
etkinliginin icinde yer almaktadir. Universiteye yabanci dil testinde
basari gdstererek ve bazilari da hazirlik egitiminden gecerek gelen bu
ogrenciler bolume yabanci dilde okuma yapmak ile ilgili belli bir
birikime sahip olarak gelmektedir. Ancak derslerin temelinin okuma
yapmaya dayandigi ve okunan materyallerin égrencilerin dil duzeyini
g6z 6nunde bulundurma ya da dili gelistirme onceligi bulunmayan
roman, kisa hikaye, oyun gibi orijinal dilde edebi eserler ve bu edebi
eserlerin daha iyi ¢c6zumlenmesinde temel niteligi tasiyan kavramsal
makaleler oldugu dusunuldtgunde IDE égrencilerinin yabanci dilde
okuma yapmakla ilgili algilari hakkinda fikir sahibi olmak program
yapicilar icin ayri bir dnem tasimaktadir. Bu arastirma, IDE
ogrencilerinin yabanci dilde okuma yapma kavramina iliskin algilarini
metaforlar araciligiyla ortaya ¢cikarmayl amaclamistir.

Arastirmanin calisma grubunu olusturan ogrenciler tarafindan o6ne
sUrllen metaforlar degerlendirildiginde éJrencilerin ingilizce okuma
yapmayi genel olarak olumlu algiladigi degerlendirilebilir. Olduk¢a az
saylda ogrencinin bu eylemi zorlayici ya da sikinti verici olarak
algiladigr anlasilmaktadir. Bunun yaninda &grencilerin bir kisminin
ingilizce okuma yapmak eylemini dil 6grenme ile iliskilendirirken, bir
kisminin eylem olarak okumayl on plana cikaran bir alglya sahip
olduklari anlasilmaktadir. ingilizce okuma yapmayi dil 6grenme ile
iliskilendiren dgrencilerin bu eylemi dili 8grenmenin ve gelistirmenin
bir yolu, parcasi ya da temeli olarak gordukleri anlasilmaktadir. Bu
sonug; Bektas, Okur ve Karadag'in (2014)'Un ilkokul ve ortaokul
ogrencileri ile yaptiklari calismada ulastiklari 45 égrencinin okumayi
bilgi kaynadi olarak algiladiklari sonucu ile értismektedir ingilizce
okuma yapmayi pratik ve zamanla gelisen, parcalari dogru sekilde bir
araya getirmenin yaninda dikkat ve 6zen gerektiren bir eylem olarak
tanimlayarak becerinin gelisme surecine ve gerektirdiklerine vurgu
yapan ogrenciler de bu kapsamda degerlendirilebilir. Diger yandan
okuma eylemini én plana ¢ikaran égrencilerin okumanin Kisiyi zihinsel
ve kulturel olarak gelistiren ve farkl dunyalara yolculuk yapmasina
aracilik eden keyifli bir eylem olarak algiladiklari anlasiimaktadir.

Calisma kapsaminda analiz edilen metaforlar ile ortaya cikardigi
kategorilerin temelde, ikinci dilde okuma yapmanin o&zellikleri,
guclukleri ve yabanci dilde ¢cok sayida okuma yapmanin sagladigi
avantajlari konu alan  calismalarin bulgulariyla  ortustugu
gorulmektedir. Calismaya katilan égrencilerin dnemli bir bolumunun
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ingilizce okuma yapmayi yabanci dili gelistirmenin bir yolu ve hatta
temeli olarak algiladiklari hatta Rose (1987)'nin kitabinda degindigi gibi
bazi ogrencilerin  okuma yapmayl yemek yeme eylemi ile
Ozdeslestirdikleri anlasiimaktadir. Bu bulgu, surekli ve yogun bir
okuma pratiginin yalniz iyi bir okuyucu olmanin degil, ayni zamanda
iyi bir yazma tarzi gelistirmenin, yeterli kelime bilgisine ve ileri duzeyde
dilbilgisine sahip olmanin da en 6nemli yolu oldugunu ifade eden
alanyazini 6grenci algisi acisindan da destekler niteliktedir (Ellis, 2005;
Eskey, 1986; Krashen; 1993). Bulgular 6grencilerin yabanci dilde okuma
yapmayi dili gelistirmenin bir araci olarak goérduklerini ortaya koyan
calismalarla da benzerlik gdstermektedir (Erten ve digerleri, 2010;
Karaman, 2020).

Ingilizce okuma yapmanin dil yeterligini gelistirmenin bir yolu olmanin
yaninda farkli dunyalara acilan bir kapi olarak bilgi ve kulturel alt
yapilarini da gelistiren bir etkinlik olduguna vurgu yapan metaforlar
kullanan &grencilerin sayisi da oldukca fazladir. Bu &grencilerin
ingilizce okuma yapmaktan cok cesitli konularda bilgi sahibi olmanin
yaninda bu dilin kultUrune ait bilgilerini de artirarak faydalandiklarini
gostermektedir. Bu bulgu, ikinci dilde okuma yapmanin farkl
konularda bilgi sahibi olmayl saglamanin yaninda (Renandya, 2015),
ogrencilerin, baska faydalari icin degil hedef kulturle 6zdeslesmek icin
ikinci dile ilgi duyma fikrinden kaynaklanan butunlestirici motivasyona
da sahip olduklari seklinde yorumlanabilir (Noels, 2001).

Calismaya katilan ogrencilerin é6nemli bir kisminin yabanci dilde
okuma yapmayl keyif veren bir etkinlik olarak algiladiklari
anlasilmaktadir. Bu da yabanci dilde yogun sekilde okuma yapmanin
ogrencilerin  daha iyi ve kendine guUvenen okuyucular haline
gelmelerinin yaninda yabanci dile karsi olumlu tutum ve yuksek
motivasyon gelistirmelerine de yardimci oldugunu &ne suren
alanyazinla paralellik gostermektedir (Day ve Bamford, 1998).
Ogrencilerin ingilizce okuma yapmay! pratik yaparak ve zamanla
gelisen bir beceri olarak algiladiklari da gorulmektedir. Bu acidan
bulgularin okuma becerisinin ikinci dilde yetkinligin arttikca ve hem
dile hem de okuma materyaline maruz kaldik¢ca ve ancak okuyarak
gelisen ve bu gelisimin bir anda degdil yavas yavas oldugunu ifade
eden calismalarla ortustugu sdylenebilir (Adams, 1998; Bojovik, 2010,
Grabe, 2009).

Bazi 6grencilerin ingilizce okuma yaparken ayni anda hem Turkce
hem ingilizce dusinmek ya da metni zihinde cevirmek gerektidi
seklinde anlasilan metaforlar kullandiklari gérdlmektedir. Bu acidan
ogrenci ifadeleri ikinci dilde okuma yapmanin ayni anda iki dilin
etkilesimi ile devam eden ve bu dillerin ayni anda islenmesini gerekli
kilan bir coklu yeterlik oldugunu ifade eden alanyazinla paralellik
gostermektedir (Cook, 1997). Bununla birlikte calisma kapsaminda
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frekans sikhiglr en yuksek olan metaforlardan biri “TUrk¢ce okumak
yapmak” olmustur. Ogrencilerin énemli bir kisminin ingilizce okuma
yapmayi ana dilde okuma yapmaya benzettigi ve bazi égrencilerin ikisi
arasinda bir fark gérmediklerini ifade ettigi géorulmustdr. Bu bulgunun,
ikinci dilde okuma anlama surecinin bu dilde okuma yeterligi arttik¢a
ana dildeki okuma anlama sureclerine daha benzer hale geldigini ileri
suren arastirmalarla uyum icinde oldugu soéylenebilir. Bunun nedenleri
arasinda ikinci dilde daha fazla metne maruz kalma ve okuma pratigi
yapma, dilin yapisal bilgisinin yaninda sosyal ve kulturel dunyasi
hakkinda daha fazla bilgi edinme, akicilik ve otomatiklik kazanma ve o
dilde okuma yapmayl daha fazla isteme sayilabilir (Koda, 2007). Bu
bulgu, ikinci ya da yabanci dilde daha fazla okuma deneyimine sahip
olan okuyucularin, baslangic duzeyindeki okuyuculara gére yetkin ana
dil okuyucularina daha fazla benzediklerini gésteren alanyazin ile de
ortusmektedir (Barnett, 1989).

ingilizce okuma yapmayl zor ve sikinti verici olarak tanimlayan
ogrencilerin ifadeleri ise gerekcgeleriyle birlikte incelendiginde okunan
metinlerin 6grenci seviyesinin Uzerinde olmasinin olumsuz etkilerine
vurgu yapan calismalarla ortustugu soylenebilir (Renandya, 2015).
ingiliz Dili ve Edebiyati égrencilerinin ders materyali olarak orijinal
dilde edebi eserler ve kavramsal makaleler okudugu dusunuldugunde
bazi 6grencilerin bu metinleri seviyelerinin Ustunde bulmalari anlasilir
gérunmektedir. Turkiye baglaminda degerlendirildiginde dgrencilerin
universiteye giriste uygulanacak sinava beceri odakli degil test odakli
olarak hazirlanmalarinin etkilerinde de bahsedilebilir. Bu sikintilarin
ayrica ikinci dilde okuma yapma sirasinda o dil ile ana dilin ayni anda
ise kosulmasinin yarattigl gucluklerden kaynaklaniyor olabilecegi de
dusunulebilir. ingilizce okuma yapmay! zorlayicl ve sikinti verici bir
olgu ya da eylemle iliskilendirdigi gorulen o6grencilerin sayisi az
olmakla  birlikte bazi  6grencilerin  kullandiklari  metaforlar
degerlendirildiginde bu eylemi oldukca sikinti verici olarak gordukleri
anlasiimaktadir. Turk¢ce okumaya iliskin metaforik algilar Uzerine
yapilan bazi arastirmalarin da okumaya iliskin ol Turkce okumaya
iliskin metaforik algilar Uzerine yapilan bazi arastirmalarin da okumaya
iliskin olumsuz metaforlara ulastigi gorulmustur; Kemiksiz'in (2019)
calismasinda guzellikleri gérmesini engelleyen ve hata yapmasina
neden olan bir etkinlik, Azizoglu ve Okur'un (2018) ¢calismasinda bos bir
sey ve zaman kaybi olarak tanimlanirken Lule ve Mert'in (2013)
calismasinda, zor ve sikici etkinlikler kategorileri Uretilmistir.
Kemiksiz'in (2019) calismasinda guzellikleri gdérmesini engelleyen ve
hata yapmasina neden olan bir etkinlik, Azizoglu ve Okur'un (2018)
calismasinda bos bir sey ve zaman kaybi olarak tanimlanirken Lule ve
Mert'in  (2013) calismasinda, zor ve sikicl etkinlikler kategorileri
Gretilmistir. Bu sonucla paralel olarak; Gul ve Ozdemir (2023)'in sinif
ogretmeni adaylarinin okuma ve yazmaya yoénelik metaforik algilarini
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belirlemeye yonelik yaptiklari calismada, égretmen adaylarinin ana
dilde okuma eylemini bile ‘zorunluluk’ ve ‘zorlayicl’ olarak
degerlendirdikleri gorulmektedir.

Bu arastirma ile elde edilen bulgulara dayanarak metaforlarin iDE
bdlimunde okuyan ogrencilerin ingilizce metinler okumakla ilgili
algilarinin ortaya cikarilmasinda bir ara¢ olabilecedi soylenebilir.
Arastirma kapsaminda elde edilen bulgularin ilgili alanyazini destekler
nitelikte oldudu anlasiimaktadir. OJrencilerin codu ingilizce okuma
yapmayi olumlu algiladigi anlasilsa da bu eylemi sikinti verici olarak
goérenlerin  nedenlerinin  daha detayll incelendigi arastirmalar
yapilmasi énerilebilir. Zira bu bdlime yerlesmis bir 6grencinin ingilizce
okuma yapmay! élum ya da eziyet gibi gormesinin nedenlerini detayli
bir bicimmde ortaya ¢ikarmak égrencilerin bélume yerlesirken gectikleri
surecler ile ilgili de dnemli ipuclari saglayabilir.

Bu baglamda universitelerde dil puani ile 6grenci alan bolumlerde
okuyan ogrencilerin  bdélumlerinde ihtiya¢ duyduklari dinleme,
konusma ve yazma gibi becerilerle ilgili algilarinin ortaya ¢ikarilmasini
saglayacak  arastirmalarin  bu boélumlere  ait  programlarin
gelistirilmesine 1sik tutacak cok 6nemli bulgular ortaya koyacagi
dusunulmektedir. Buna ek olarak Turkiye'de yuksekogretim
duzeyinde derslerin bir kisminin ya da tamaminin yabanci dilde
verildigi Universitelerin sayica yUksek olusu g6z onune alindiginda
diger bolum oégrencilerinin yabanci dilde okuma yapmakla ilgili
algilarint  ortaya cikaracak benzer calismalarin  alan yazina
kazandirilmasinin da énemli katkilar saglayacagi dusunulmektedir.

Etik Kurul izin Bilgisi: Bu calisma, Akdeniz Universitesi Rektérldigu
Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulunun
24.10.2022 tarihli ve 364 sayili kararinca ydaratulmastar.

Yazar Cikar Catismasi Bilgisi: Yazarlar aralarinda herhangi bir ¢ikar
catismasi olmadigini beyan eder ve yazar katki yuzdeleri tum
yazarlarca kabul edilmistir.

Yazar Katkisi: Harun SAHIN; ézellikle problemi belirleme, arastirma
basligini, problem durumunun yazilmasi, alan yazin taramasi
asamalarinda ve diger tum sdrecglerde katkisi sunmustur. Bahar
ONDER, ézellikle problem durumu, dlcekleri arastirma, veri toplanma,
analiz, bulgular, tartisma asamalarinda ve diger tum surecglerde
katkisi sunmustur. Cigdem GUZLE KAYIR, yéntem; deseni ve verilerin
analizi asamalarinda ve diger tum sdrclerde calismaya katkida
bulunmustur. Her U¢ yazar da raporlama sdrecini  birlikte
yarutmuslerdir.
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Abstract

This research aims to reveal the metaphorical perceptions of
the students studying at the Department of English Language
and Literature (ELL) about reading in English. The research
study group consists of 137 students studying at the
Departments of English Language and Literature of Akdeniz
and Kocaeli Universities in the academic year. To reveal the
metaphorical perceptions of the students about reading in
English, the students were asked, “Reading in English is like ..
because ....” They were asked to complete the sentence in the
form of and the data obtained were analyzed using the content
analysis method. The results of the study revealed that
students’ perceptions on reading in English are generally
positive. Considering the importance of reading in English in
the English Language and Literature department, it is thought
that revealing the perceptions of ELL students studying in this
department about reading in English will make significant
contributions to the studies on the development of reading
skills in the Preparatory programs to be prepared for these
students.
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Introduction

The way for an individual living in a rapidly changing information
society to adapt to this change is through reading (Coskun, 2002). By
reading, individuals learn about what is happening around the world,
how other people live, and places they may never visit; they can develop
their feelings and thoughts, learn to be tolerant towards people and
nature, and increase their knowledge and manners (Aslanoglu, 2007,
Kuzu, 2004, Obali, 2009). Coskun (2002) emphasized the significance of
reading by stating, "The societies that shape the world's development
are those built by individuals who engage in reading" (p. 5).

Reading includes strategic processes such as quickly and effectively
recognizing words, processing sentences to create meaning,
determining reading purpose, changing goals flexibly, and monitoring
reading. In addition, it includes the skKills of interpreting and evaluating
the meaning based on the previous information and the purpose of the
reader (Grabe, 2014, Karatay, 2009). In this respect, reading is a complex,
multi-faceted process that includes research, learning, interpretation,
discussion, and critical thinking, and its development requires
significant time and resources (Batur & Alevli, 2014, Bojovic, 2010).

Reading in a second language is more complex than reading in the
mother tongue because this process requires interpretation of both
languages, and there is a constant interaction between the two
languages and reconciliation of the different demands imposed by the
languages (Kern, 1994; Koda, 2007). Especially, beginners' vocabulary,
grammar, and rhetoric knowledge compared to the mother tongue,
not having enough experience in second language reading, different
and unfamiliar social and cultural characteristics can make reading
difficult (Yang & Wilson, 2006).

While reading in a second language is primarily done in the form of
reading short texts simplified according to the level of the student in
the classroom environment, it is rarely done to learn new and
challenging information (Grabe, 2009). Nevertheless, in every scenario,
intensive reading practice demands proficient reading skills, a
substantial vocabulary, and adept grammar usage. In essence, it serves
to enhance one's proficiency in a foreign language. However, attaining
such progress hinges upon dedicated and ongoing reading endeavors
(Krashen, 1993, as cited in Renandya & Jacobs, 1998). Intensive reading,
which is defined by Day and Bamford (1998) as "reading a large number
of books and different materials that fall within the language
proficiency of readers in second language learning and teaching," also
helps students develop positive attitudes and high motivation towards
foreign language by becoming self-confident readers. As the second
language reading experience increases, readers are more like native
language readers than beginners (Barnett, 1989).

216



PUJE, 62, 215-241 [2024] H. Sahin, B. Onder & C. Glizle Kayir https://doi.org/10.9779/pauefd. 1248481

Like reading, metaphors assume an active role in our daily lives, forming
an integral component of our conceptual framework. According to the
Turkish Language Association dictionary, the essence of metaphor,
which is a metaphor in our language, is to "understand and experience
one thing through another" (Lakoff & Johnson, 1980). Metaphors are
used to express difficult experiences by using words literally (Krone &
Morgan, 2000). Although many perceive metaphors as a characteristic
of language and an element confined to literary expressions, they are
deeply rooted within our cognitive realm, profoundly influencing our
thoughts and behaviors. Metaphors, which structure our thought
processes, significantly shape our perceptions of the world and reality.
This conceptual framework, most vividly evident in language, serves as
the bedrock of our cognitive patterns, everyday actions, and
interactions with others. Metaphors function as a mechanism for
comprehending our experiences, enabling us to process new
encounters through this metaphorical lens. In essence, a metaphor is
not merely a rhetorical device, but a fundamental mode of thought
(Alger, 2009; Guerrero ve Villamil; 2002; Lakoff ve Johnson; 1980; Lakoff
1992).

Lightman sees metaphors, which we are familiar with in literature and
daily life, as indispensable scientific thinking tools. The metaphor
likening it to divergent points continues to be the most widely
employed analogy on the subject (Lightman, 2005). To explain to his
students that the universe is expanding, the expanding universe is
placed on an inflating balloon, and the stars are placed on the balloon
and as the balloon inflates.

A metaphor relationship consists of three pivotal components: the
subject of the metaphor, the source of the metaphor, and the attributes
ascribed to the source. For instance, in the sentence "teacher is like a
gardener," the teacher is the subject of the metaphor, a gardener is the
source of the metaphor, and the qualities that liken the teacher to a
gardener constitute the characteristics attributed to the teacher
(Forceville, 2002).

As a part of scientific thinking, metaphors are an indispensable tool in
making the most complex thoughts, meanings, and explanations
understandable in every field from politics to economy and in
understanding each other at different intellectual and cognitive levels
(Vildirrm & Simsek, 2018). For this reason, studies aiming to reveal
individuals’ perceptions of complex or theoretical phenomena through
metaphors are encountered in the field of education as well as in many
other fields (Bas & Kivilcim, 2019; Bozkurt, 2020; Cetinkaya & Eskici, 2018;
Erdagi Toksun, 2019; Saban, 2004; Sahin, 2013). In addition, metaphors
are used in the field of learning a second language, and in the literature,
there are metaphorical perception studies carried out as an attempt to
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reveal how students perceive foreign language learning (Bas & Bal
Gezegin, 2015; Coskun, 2015; Fang, 2015; Guerrero & Villamil; 2002; Limon,
2015; Tosuncuoglu, 2018).

Students studying at the higher education level in Turkey must read
many texts written in a foreign language in their courses, some of which
are taught in English. Although it is possible to come across many
studies revealing the importance of reading skills for higher education
courses, no study reveals how students perceive the act of reading in
English. English Language and Literature (ELL) department students
read texts including theoretical articles in various fields, especially
literary works in different genres such as short stories, novels, poems,
and plays, in all their department courses, and they do these readings
in English. This study has been tried to reveal how ELL students
perceive the act of reading in English by analyzing the metaphors they
use. Thus, it is thought that this study can help both to reveal how these
students see the act of reading, which plays a vital role in following the
courses. The study may also contribute to our understanding of
perceptions of the students placed in this department with the score
they get from a multiple-choice exam towards the ELL department, a
skill-based program.

The aim of this study is to reveal the metaphorical perceptions of ELL
students towards reading in English. For this purpose, answers to the
following questions were sought;

1. Through which metaphors do ELL students explain their perceptions
of the act of reading in English?

2. Under which categories can the metaphors put forward by the
students regarding the action of ‘reading in English’ be included in
terms of their commmon characteristics?

3. On which aspect of reading in English do the metaphors developed
by the students regarding the action of ‘reading in English’ focus?

Method

This study was carried out by the decision of the Social and Human
Sciences Scientific Research and Publication Ethics Committee of
Akdeniz University Rectorate, dated 24.10.2022 and numbered 364.

Research Design

In this study, the phenomenology design, one of the qualitative
research designs, was used. The phenomenology design is a research
design that focuses on phenomena that we are aware of but do not
have an in-depth and detailed understanding of. Phenomenology,
intricately linked with philosophy, delves into how individuals perceive
reality and their encounters within these perceptions. This method
aptly explores phenomena that remain partially elusive, despite not
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being entirely unfamiliar. In phenomenological research, there is an
effort to reach themes that can define the phenomenon with content
analysis in data analysis to reveal experiences and meanings. Although
phenomenological studies do not reveal generalizable results as a
feature of qualitative studies, they can reveal examples, explanations
and experiences that will allow us to better recognize and understand
a phenomenon (Yildirrm & Simsek, 2018).

Participants

The research population consists of first and fourth-year students of the
English Language and Literature departments of Kocaeli and Akdeniz
Universities in the academic year 2022-2023. The research study group
consisted of 137 students who could be reached from these students.
Table 1 shows the characteristics of the students participating in the
research.

Table 1
Frequency and Percentage Distribution of The Students Participating in The
Research by The University, Grade and Gender

University Gender GCrade
Kocaeli Akdeniz Female Male Ist 4th
Unv. Unv. Grade Grade
f 35 102 75 62 101 36
% 25.54 74.45 547 4572 73.7 26.2

102 (74.45%) students from Akdeniz University and 35 (25.54%) students
from Kocaeli University participated in the research. 75 (54.74%) of the
students participating in the research were female and 62 (45.25%)
were male. While 101 (73.72%) first-year students participated in the
research, 36 (26.27%) fourth-year students participated.

Data Collection Tools

The data of the research were collected with a questionnaire consisting
of two main parts. In the first part of the questionnaire, students were
asked to share their gender, university, and grade level, while in the
second part, students were asked to complete the sentence “Reading
in English.... Because...". The questionnaire was distributed to both first
and fourth-year students across the respective universities through the
student information system. Subsequently, the responses from
participating students were integrated into the analysis. Thus, it is
aimed to reveal the metaphorical perceptions of English Language and
Literature students about reading in English.

Data Analysis

As part of the data analysis process, the initial focus was on identifying
whether a metaphor prominently featured in the students’ sentences.
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Out of the 148 sentences examined, 11 instances that did not utilize a
metaphor were subsequently excluded from the dataset. In this
context, students who did not employ any metaphor to complete the
sentence and papers where the source of the metaphor remained
unclear were not incorporated into the data analysis. For example,
statements such as reading in English seems useful, ... seems wrong,
seems complicated, and ... seems boring were not evaluated because
they indicate a perceived feature of reading in English from a person’s
point of view, rather than an analogy. In addition, the sentences
completed as “reading in English is the best method to improve my
vocabulary, or it is like an action that | had difficulty with at first but later
got better,” were not considered as metaphors because they contain a
kind of definition of reading in English from the student’s point of view.
In addition, it was evaluated whether the developed metaphors
contributed to understanding the perception of English Language and
Literature students about reading in English, and metaphors that were
not thought to serve this purpose were excluded from the analysis.

In the same way, the sentence “reading in English is like something that
| never want to hesitate but always hesitate because | need to improve
my vocabulary” was excluded from the data set both because there is
no obvious metaphor in it and its justification did not contribute to
revealing the student'’s perception of reading in English. Furthermore,
the study delved into the underlying rationale behind the metaphors
generated by the students and explored the motivations driving their
choice of metaphors. Additionally, even when the origin of a metaphor
was apparent, those metaphors lacking any characteristics attributed
to their respective subjects from the source were eliminated from the
analysis. For example, “reading in English is like doing any reading
because it is so” was excluded from the analysis because it does not
include the reason for the analogy. Likewise, the sentence ‘it is like
looking at the reading material/subject from a different perspective
because it means that it is written in a different language from a
different point of view” was omitted from the analysis due to its lack of
clarity. This metaphor does not contribute to comprehending the
perception of reading in English (Saban, 2004).

Metaphors in 137 forms, which were determined to have features
included in the research, were listed in alphabetical order to be
gathered under specific categories, and the number of students
representing each metaphor was determined. Then, these metaphors
were subjected to content analysis. The following steps were followed
within the scope of content analysis.

1. Coding: Coding is naming the meaningful parts among the data.
These can be a word, sentence, or paragraph. At this stage, the
metaphor used by each student to describe reading in English and the
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sentence explaining the reason for making this analogy were evaluated
together, and meaning was tried to be made about the analogy made
by that student. Different students' expressions with similar meanings
were named with the same codes; thus, a code list was drawn up. The
concepts used in coding were selected based on their perceived
alignment with the intended meaning in that particular section. For
this, the data set was read many times, and the resulting codes were
studied more than once (Yildirrm & Simsek, 2018).

2. Creating and Constructing Categories: At this stage, it was tried to
find themes that could gather the codes revealed during the coding
phase under specific categories.

To achieve this, an effort was made to identify shared elements among
the codes, leading to the identification of repetitive and conceptually
analogous codes. Thus, among the codes that emerged in the first
stage, the related ones were brought together, and categories were
created. Categories with similar meanings were also brought together
in a higher category and structured (Kili¢ et al.,, 2019).

3. Association/Interpretation: The emerging categories were
associated with each other and interpreted at this stage. In this context,
it has been tried to draw some conclusions from the findings and
comment on the importance of the results obtained (Kili¢ et al., 2019).

Reliability and Validity of the Study

To ensure the research's reliability, an attempt was made to validate
whether the metaphors gathered within the categories established by
the researchers accurately represent a conceptual category. To achieve
this, a lecturer was provided with two lists: one containing the
categories and the other consisting of metaphors, both arranged in
alphabetical order, along with their corresponding justifications. Then,
the placements made by two different evaluators were compared, and
the agreement between the two was calculated using Miles and
Huberman's (1994) formula (Reliability = consensus //consensus +
disagreement). Accordingly, the number of consensus and
disagreement of the researchers and the lecturer whose opinion was
sought were determined. The agreement between the two groupings
was calculated as 90%. Since this value is higher than 80%, reliability has
been achieved in the qualitative analysis of the data (Miles & Huberman,
1994).

Findings

The metaphors developed by English Language and Literature
students about reading in English were analyzed, and the findings were
analyzed and interpreted in sub-headings according to the research
guestions.
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1. Which metaphors explain the perceptions of English Language and

H. Sahin, B. Onder & C. Glizle Kayir

Literature students regarding the concept of reading in English?

A list of metaphors developed by ELL students in alphabetical order and
the number of students representing each metaphor is presented in
Table 2.

Table 2

Metaphors Developed by ELL Students

Code Source of Metaphor

Code Source of Metaphor

1

2

RGEY

O 00 J

10
n

12
13

14
15

16

17

18

19
20

21
22

23
24
25
26

Ten-month-old child's
speech

Lifting a heavy stone
Doing academic research

Preparing your mind for a
different world

Reading in mother tongue
A key

Making analysis

To practice
Driving a car
Being enlightened

Fishing
Being different

Taking a bath
Do brain training

Brainstorming

Using your brain as a
translation machine
Developing yourself in a
subject you know

Journey to an unknown
place

Creating the foundation for
the building

Growing a plant

Reading a sentence several
times

Learning a language

Eating bread without
additives

Watching an image

Loving a woman

Reading a culture

49
50
51

52
53
54
55
56
57

58
59

60
6l

62
63

64

65

66

67
68

69
70

71

72
73
74

Listening to my favorite
song

Swimming in a sea of
different languages
Stepping into a different
world

Looking the world from a
different window

Finding my real self
Re-living Life

Getting information by any
means

Listening to stories

A hobby

Reading two things at the
same time

First step

Eating for English language
student

A part of English

Basics of understanding
English

Opening a door

Black hole

Loving cat

Reading in my  own
language

Taking time for yourself

Trying to solve yourself
Ejecting yourself from the
cocoon

Exploring

Strolling in my comfort zone

Practice speaking
Solving math
Listening to music

https://doi.org/10.9779/pauefd. 1248481



PUJE, 62, 215-241 [2024] H. Sahin, B. Onder & C. Glizle Kayir https://doi.org/10.9779/pauefd. 1248481

Table 2
Metaphors Developed by ELL Students (continued)
27 Writing a text 75 Playing a game
Eating a meal with different Learning
28 sauces 76
29 A must 77 Death
30 Cycling 78 An important practice
Watering the plant to grow Preparing for an important
31 79 exam
32 Solve puzzles 80 A relaxing activity
Translating Looking for a needle in a
33 81 haystack
Ten-month-old child's Going to the soup shop on a
34 speech 82 cold winter day
35 Lifting a heavy stone 83 Swimming in cold water
36 Doing academic research 84 Doing sports
Preparing your mind for a Singing a song
37 different world 85
Reading in mother tongue Listening to songs in
38 86 different languages
A key A tool to improve
39 87 pronunciation
40 Making analysis 88 Opening a new horizon
4] To practice 89 Falling asleep
Driving a car Going out of 3-dimensional
42 90 field of perception
Being enlightened Understanding foreign
43 91 countries
44 Fishing 92 Learning new information
45 Being different 93 Learning a new language
46 Taking a bath 94 Climbing uphill
Entering another world Listening to my favorite
47 95 song
Meeting a person from Swimming in a sea of
48 another culture 96 different languages

When the metaphors presented in Table 2 are examined, it was
observed that ELL students produced 96 different metaphors for the
concept of "reading in English," and the most produced metaphors
were solving puzzles (f15) and reading in the mother tongue (f12).

2. Under which categories can the metaphors put forward by the
students regarding the concept of 'reading in English' be included in
terms of their commmon characteristics?

In this section, the metaphors obtained in the research were collected
in 10 main categories, presented in tables, and interpreted. While
creating the categories, the metaphors put forward by the students
and the reasons they put forward as to why they made this analogy
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were evaluated together. The categories created with this approach,
the number of metaphors in each category, and the number of
students producing the metaphors are presented together in Table 3
below.

Table 3

Categories Created by Metaphors
Categories Metaphor Number of students

f % f %

1. As an act of enjoyment 19 15.97 21 15.33
2. As a door to a different world 14 1.76 14 10.22
3. As an action that develops 38 2193 39 58 47
and teaches
4, Ag an action like reading in 6 504 n 8.03
Turkish
5._ As an act of putting the 8 6.72 15 10.95
pieces together
6.'As an action that develops 8 672 10 720
with time
7. As an activity that requires 7 588 7 5

attention and care

8. As a cornerstone 5 4.20 5 3.65
9. As translating 4 3.36 5 3.65
1Q. As' a compulsive and 10 8.40 10 730
distressing act

The metaphors of reading in English as an enjoyable activity and the
number of students representing it are presented in Table 4.

Table 4.
Metaphors Of Reading in English As An Enjoyable Activity

Number of students

Generated Metaphors

1st Grade 4th
f Grade
f
Being enlightened 1
Taking a bath 1
Eating a loaf of bread without additives 1
Solving puzzles 2
An activity | love 1
Swimming in the sea 1
Listening to my favorite song 1
Hobby 1 1
Loving cat 1
Strolling in my comfort zone 1
Listening to music 1
Reading almost in my native language 1 1

Playing a game 1
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Table 4.
Metaphors Of Reading in English As An Enjoyable Activity (continued)
A relaxing activity 1
Entering the soup shop on the way on a cold 1
winter day
Singing a song 1
Listening to songs in different languages 1
Falling asleep 1
Sum of Metaphors: 19 14 7

Upon reviewing Table 4, it becomes evident that there are a total of
nineteen metaphors, with fourteen originating from first-year students
and seven from senior students. Students within this category account
for 15.33% of the entire student population. Among the statements of
the students, the ones that attracted the most attention were the
following;

"It is like taking a bath because it is one of the actions | don't want to
end once it starts, even though I'm lazy until | do it."

"It is like eating bread without additives because the real value of a
book isto read it in its true language."

"It's like falling asleep because it relaxes my mind."

"It is to enter the soup shop while on the road on a cold winter day
because it warms me up on cold days."

The metaphors and the number of students representing the category
of reading in English as a door to a different world are presented in
Table 5.

Table 5.
Metaphors that Make Up the Category of Reading in English As A Door To A
Different World

Number of students

Generated Metaphors 1st Grade 4th Grade
f f

Preparing your mind for a different world 1

Entering another world 1

Meeting a person from another culture. 1

Entering through an unknown door 1

Journey to an unknown place 1

Reading a culture

Swimming in deep water

Travel the world

Swimming in a sea of different languages

Stepping into a different world

Looking at the world from a different window 1
Listening to stories 1
Understanding foreign countries 1

_
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Table 5.
Metaphors that Make Up the Category of Reading in English As A Door To A
Different World (continued)

Atrip 1

Sum of Metaphors: 14 5 9

As seen in Table 5, the students produced 14 metaphors that were
evaluated in reading in English as a door to a different world. Nine were
produced by fourth-year students, while first-year students produced
five. Students in this category constitute 10.22% of all students. Among
the statements of the students, the ones that attracted the most
attention were the following;

“It is like entering another world because you find yourself in a different
place in a different language.”

“It is like swimming in a sea of different languages because every page
in every book carries traces of a different culture.”

“It's like traveling to an unknown place because it's an experience
where you can see things you've never seen and learn the information
you didn't expect.”

The metaphors and the number of students representing the category
of reading in English as a developing and teaching activity are
presented in Table 6.

Table 6.
Metaphors That Make Up the Category of Reading in English as A Developing
And Teaching Activity

Number of students

Generated Metaphors Ist Grade 4th Grade
f f

Subcategory 1- Developing and Teaching Language

Developing yourself in a subject you know 1

Learning a language 1

Eating a meal with different sauces 1

A must 1

Watering the plant to grow 1

Solving puzzles 1

Language education 1

Going deep into the language

Living the language fully

Hobby

A part of English

Approaching English from every angle
Grasp English

Basics of understanding English
Eating for English language learner
Taking time for yourself

_
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Table 6.
Metaphors That Make Up the Category of Reading in English as A Developing
And Teaching Activity (continued)

Exploring

Practice speaking

Learning

An important practice

A tool to improve pronunciation
Reading in Turkish

Learning new information

Learning a new language

Opening up a new horizon
Sub-Category 2- Developing the Person
Being different

Loving a woman

Playing an educational game

Finding my real self

Re-living life

Hobby

Eject yourself from the cocoon
Sub-Category 3- Developing the Mind
Brain exercise

Doing brain training

Brainstorming

Going out of our three-dimensional field of

i NG T

RN T [ U | | [ |

RN Y [ [ |

perception
Think multiple 1
Sum of Metaphors: 39 35 4

As seen in Table 6,39 students in reading in English as a developing and
teaching phenomenon suggested 38 different metaphors be gathered
under this category. Thirty-five of them were created by first-year
students and four by fourth-grade students. Students in this category
make up 28.47% of all students. When the metaphors and their
justifications were evaluated together, it was seen that there were three
sub-categories. One of them is reading in English as a phenomenon
that develops and teaches a foreign language, while the other is
reading in English as a phenomenon that develops the person. Within
the first sub-category, the metaphors and their accompanying
justifications accentuate the dimension of English reading that
enhances foreign language skills across diverse facets. Conversely, the
second sub-category's metaphors underscore the aspect of self-
improvement through knowledge augmentation achieved by
engaging in English reading. It is understood that some students
perceive reading in English as a phenomenon that develops the mind.
Among the statements of the students, the ones that attracted the
most attention were the following;
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"Reading in Turkish because the best way other than learning a
language on-site is reading. Learning words and making sense of what
we read, in other words, understanding, is through reading.

"It is like a necessity because reading makes a great contribution to
learning a language, and the more we read, the more we develop, the
better we can understand what we read."

"Getting yourself out of the cocoon because when you study in a
different language, you rediscover yourself."

"It's like loving a woman because you suddenly find yourself in that
situation, and you can't stop yourself from it even if you wanted to, and
whatever the outcome, you'll eventually learn a lot of valuable things."

The metaphors of the reading category in English as an action similar
to reading in Turkish and the number of students representing it are
presented in Table 7.

Table 7.
Metaphors That Make Up the Category of Reading In English As An Action
Like Reading In Turkish

Generated Metaphors Number of students
Ist Grade 4th Grade
f f

Reading in my mother tongue 1

Jumping into a sea you know the 1

bottom of

Getting information by any means 1

Reading in my own language. 1

Reading a book in Turkish 1

Reading in Turkish 5 1

Sum of Metaphors: 11 8 3

Upon analyzing Table 7, it is evident that a total of eleven students
generated six distinct metaphors falling within the category of 'reading
in English as a parallel to reading in Turkish.' Out of these students, six
utilized the metaphor of 'reading in Turkish,’ while the remaining
metaphors underscore the resemblance between English and Turkish
when assessed in conjunction with their corresponding justifications.
Students in this category make up 8.03% of all students. Among the
statements of the students, the ones that attracted the most attention
were the following;

"Turkish is like reading; | see English as my mother tongue."

The metaphors and the number of students representing the category
of reading in English as a phenomenon to be solved by putting the
parts together are presented in Table 8.
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Table 8
Metaphors That Make Up the Category of Reading in English As A
Phenomenon To Be Solved By Putting The Pieces Together

Generated Metaphors Number of students
Ist Grade 4th Grade
f f

Doing academic research 1

Doing analysis
Watching an image
Solving puzzles
Solving math
Solving puzzles
Doing puzzles
Jigsaw

Sum of Metaphors: 15 10

\l\l\lm\l\l
-
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As seen in Table 8, there are eight different metaphors created by 15
students in the reading in English as an action to be solved by putting
the pieces together. In the metaphors in this category, it was seen that
reading in English is a phenomenon that needs to be solved by putting
the parts together. 'Solving the puzzle' was the metaphor produced by
the most significant number of students. This was followed by the
metaphors of "solving puzzles" and "doing puzzles" with two people
each. The expression 'puzzle,’ which has the same meaning, was also
deemed appropriate to be placed under this category. Despite the
utilization of varying terminology across these three metaphors, the
shared emphasis on a similar action suggests that five students
analogize reading in English to solving a puzzle. Students in this
category make up 10.95% of all students. Among the statements of the
students, the ones that attracted the most attention were the following;

"It's like solving a puzzle because if one of the pieces is missing, we can't
reach the result."

"It's like doing a puzzle because we put sentences together piece by
piece and make a whole."

"It is like solving a puzzle because we need to put the pieces in the right
places and create a meaningful whole while solving puzzles and
reading in English."

The metaphors of the category of reading in English as a practice and
an action that develops over time and the number of students
representing it are presented in Table 9.
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Table 9.
Metaphors That Make Up the Category of Reading in English As A Practice
And An Action That Develops

Generated Metaphors Number of students
Ist Grade 4th Grade
f f

Practicing 1

Driving a car 1

Fishing 1

Cycling 2 1

Exercising 1

Trying to solve yourself 1

Swimming in cold water 1

Doing sports 1

Sum of Metaphors: 10 8 2

Table 9 shows the metaphors and the number of students reading in
English as a practice and an action that develops over time. When all
metaphors are evaluated with their justifications, it is seen that the
feature of reading in English is a phenomenon that develops with
practice and over time. A total of 8 different metaphors by ten students
are included in this category. Students in this category make up 7.30%
of all students. Among the statements of the students, the ones that
attracted the most attention were the following;

“Swimming in cold water because you get stunned at first and get used
to swimming.”

“Fishing because it improves with time and practice.”

“It is like riding a bicycle because once the individual finds the right
reading method for himself, reading and understanding the text
becomes a reflex, just like riding a bicycle.”

“It's like trying to decipher yourself because, with step-by-step reading
exercises, we understand paragraphs better, just like human life.”

“It's like doing sports because you can improve as you continue.”

The metaphors and the number of students representing the category
of reading in English as an action that requires attention and care are
presented in Table 10.

Table 10.
Metaphors That Make Up the Category Reading in English as An Action That
Requires Attention and Care

Generated Metaphors Number of students
Ist Grade 4th Grade
f f

Driving a car 1

Driving a vehicle 1
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Table 10.
Metaphors That Make Up the Category Reading in English as An Action That
Requires Attention and Care (continued)

Doing academic research 1
Growing a plant 1
Writing a text 1
Preparing for an important exam 1
Solving puzzles 1
Sum of Metaphors: 7 4 3

As seen in Table 10, 7 different metaphors in the category of reading in
English as a phenomenon that requires attention and care were put
forward by seven different students. It shows the metaphors and the
number of students who produced these metaphors.
Upon comprehensive analysis of the metaphors within this category
and their corresponding justifications, it becomes apparent that the
metaphors underscore the notion that reading in English demands
attentiveness and meticulousness. Students categorized under this
theme constitute 511% of the total student population. Among the
statements of the students, the ones that attracted the most attention
were the following.

"Growing a plant requires effort, patience, and stability in a certain
order."

"It is like solving a puzzle because we need to go deep into the sentence
to understand what is being said in the sentence."

The metaphors and the number of students representing the category
of reading in English as a cornerstone are presented in Table 1.

Table 11.
Metaphors That Make Up the Category Reading in English As A Cornerstone
Generated Metaphors Number of students
representing the metaphor
Ist Grade 4th Grade
f f
A key 1
Knowing the language as well as native 1
speakers
First step

Creating the foundation for the building
Opening a door
Sum of Metaphors: 5

(_n\nw\n

Table 11 reveals that the category of 'reading in English as building a
cornerstone' comprises five distinct metaphors, all of which were
generated by first-year students. The common feature of the



PUJE, 62, 215-241 [2024] H. Sahin, B. Onder & C. Glizle Kayir https://doi.org/10.9779/pauefd. 1248481

metaphors in the category is that they emphasize reading in English as
an essential requirement in language learning. Students in this
category make up 3.65% of all students. Among the statements of the
students, the ones that attracted the most attention were the following;

"It is like a key because it acts as a key to a better grasp of English."

"It is like the first step because learning a language starts with
understanding what you read."

"It's like laying the foundation for a building because, without a good
reader, you can't be a good writer, speaker, or listener, just as a building
without foundation won't stand."

"It's like opening a door because, without a lock (grammar, etc.), you
can't open the door."

The metaphors and the number of students representing the category
of reading in English as a translation are presented in Table 12.

Table 12
Metaphors That Make Up the Category of Reading in English As Translating
Generated Metaphors Number of students

representing the metaphor
Ist Grade 4th Grade
f f

Translating

multi-talent

Thinking

Using your brain as a translation
machine

Sum of Metaphors: 5 5

— =N

When Table 12 is examined; It is seen that five first-year students
compare reading English to translating. In this category, there are four
different metaphors created by five students. While two students use
the metaphor of translating, when the metaphors of the other students
are evaluated together with their reasons, it is understood that they
perceive reading in English as translating. Students in this category
make up 3.65% of all students.

The metaphors and the number of students representing the category
of reading in English as a challenging and distressing phenomenon are
presented in Table 13.

Table 13
Metaphors That Make Up the Category of Reading in English as A
Challenging And Distressing Phenomenon
Generated Metaphors Number of students
Ist Grade 4th Grade
f f
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Table 13
Metaphors That Make Up the Category of Reading in English as A
Challenging And Distressing Phenomenon (continued)

Ten-month-old child's speech 1
Lifting a heavy stone 1
Reading a sentence several times. 1
Torture 1
Reading two things at the same time 1
Black hole 1
Death 1
Looking for a needle in a haystack 1
Ramp 1
A hard road ]
Sum of Metaphors: 10 7 3

As seen in Table 13, 10 metaphors evaluated in the category of reading
in English as a challenging and distressing phenomenon were put
forward by different students. The common feature of the metaphors
in this category is that students describe reading in English as
challenging and distressing. Three of these metaphors were produced
by fourth-year students, while first-year students produced the other
seven. Students in this category make up 7.30% of all students. Among
the statements of the students, the ones that attracted the most
attention were the following;

"It is as difficult as a 10-month-old child's speech because high school
education is only for exams."

"If the text is difficult, it is like lifting a heavy stone because it requires
careful and hard work to perform the reading. Otherwise, it will be
difficult to understand and comprehend."

"It's like torture because my brain is getting tired."

"It is like a black hole because if you understand what you are reading,
you will be dragged into the event; if you do not understand what you
are reading, you will be dragged into an obscurity full of question
marks."

“It is like death because the more you read it, the more you feel like
dying”.

“It's like looking for a needle in a haystack because most books are
written above your level of English, and you wouldn't be able to
understand the book even if you translated the words one by one. | wish

books were a little easier... if the students had at least understood the
books, they had to read ten times already."

“It is like a slope because it never ends.”
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Discussion, Conclusion, and Suggestions

Unlike classroom environments where materials are often condensed
and simplified to facilitate comprehension activities within a specific
timeframe (Grabe, 2009:135), English Language and Literature (ELL)
students experience a distinct form of reading during their education.
Reading in a foreign language for them is an endeavor aimed at
acquiring novel and captivating knowledge, encompassing its own set
of dynamics. These students, having gained entry to the university
through achievement in foreign language tests, and some having
completed preparatory education, arrive at their department equipped
with a foundation in foreign language reading. However, considering
that the lessons are based on reading and the materials read are literary
works in the original language such as novels, short stories, plays, which
do not have the priority to consider the language level of the students
or to develop the language, and conceptual articles that are the basis
for a better analysis of these literary works, ELL students are taughtina
foreign language. Having an Ella about their perceptions of reading is
of particular importance for program makers. This research aimed to
reveal the perceptions of ELL students about the concept of reading in
a foreign language through metaphors.

When the metaphors put forward by the students constituting the
study group of the research are evaluated, it can be evaluated that the
students generally perceive reading in English positively. The study
reveals that a considerable number of students view this activity as
challenging or distressing. Moreover, while a portion of students link
reading in English with language acquisition, others hold a perception
that emphasizes reading as an action. It is apparent that students
associating English reading with language learning perceive this
activity as a means, component, or foundation for language acquisition
and development. Similarly, students who underscore the
developmental process and the demands of the skill by describing
English reading as an endeavor requiring careful attention and precise
assembly of pieces over time can also be considered within this
framework. On the other hand, it is understood that students who
emphasize the act of reading perceive reading as an enjoyable activity
that develops the person mentally and culturally and mediates them to
travel to different worlds.

It is seen that the metaphors analyzed within the scope of the study and
the categories it reveals overlap with the findings of the studies on the
characteristics and difficulties of reading in a second language and the
advantages of reading in a foreign language. It is understood that a
significant part of the students who participated in the study perceive
reading in English as a way and even the basis of improving the foreign
language. This finding supports the literature regarding student
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perception, which states that continuous and intensive reading
practice is the most important way to be a good reader and develop a
good writing style, sufficient vocabulary, and advanced grammar (Ellis,
2005; Eskey, 2003; Krashen; 1993). The findings parallel research
demonstrating that students perceive foreign language reading as a
conduit for language advancement (Erten et. al, 2010).

The number of students who use metaphors is relatively high,
emphasizing that reading in English is a way to improve language
proficiency and activity that develops their knowledge and cultural
infrastructure as a gateway to different worlds. This highlights how
students capitalize on English reading to augment their understanding
of the language's culture and to acquire insights across a wide
spectrum of subjects. This finding can be interpreted as the fact that
reading in a second language not only proves knowledge of different
subjects (Renandya, 2015) but also that students have integrative
motivation stemming from the Ella of being interested in the second
language to identify with the target culture, not for other benefits
(Noels, 2001).

The study reveals that a substantial portion of the participating
students view foreign language reading as an enjoyable endeavor. This
corresponds with the literature's assertion that intensive reading in a
foreign language contributes to students' improvement in reading
skills, boosts their confidence, fosters positive attitudes, and cultivates
strong motivation toward foreign languages (Day & Bamford, 1998).
Furthermore, it is evident that students view reading in English as a skill
that matures through consistent practice and the passage of time.
Consequently, it can be asserted that these findings align with research
indicating that reading skills progress as second language proficiency
advances, through exposure to both language and reading materials,
and primarily via the act of reading. This development takes place
incrementally rather than instantaneously (Adams, 1998; Bojovik, 2010;
Grabe, 2009).

It is seen that some students use metaphors that are understood as the
need to think in Turkish and English at the same time or to translate
the text in their minds while reading in English. In this regard, the
students' remarks mirror the existing literature's assertion that reading
in a second language entails a dual competence involving the
simultaneous interaction of two languages and necessitates the
concurrent processing of these linguistic streams (Cook, 1997).
However, one of the metaphors with the highest frequency within the
scope of the study was "reading in Turkish." It was observed that a
significant part of the students compared reading in English to reading
in their mother tongue, and some students stated that they did not see
a difference between the two. It can be said that this finding is in line
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with studies suggesting that the second language reading
comprehension process becomes more like the mother tongue
reading comprehension process as the reading proficiency in this
language increases. These rationales encompass being immersed in
additional second-language texts, engaging in reading practice,
deepening comprehension of the language's societal and cultural
dimensions alongside its structural aspects, achieving fluency and
automaticity, and fostering a heightened inclination toward reading in
that language (Koda, 2007). This discovery is in congruence with
existing literature, which underscores that individuals with greater
exposure to reading in a second or foreign language tend to resemble
proficient native language readers rather than novices (Barnett, 1989).

Upon scrutinizing the statements of students who characterize reading
in English as challenging and disconcerting, along with their
accompanying explanations, it becomes evident that these sentiments
align with research highlighting the adverse consequences of
engaging with texts that surpass the student's proficiency level
(Renandya, 2015).Considering that English Language and Literature
students read literary works and conceptual articles in the original
language as course material, it seems understandable that some
students find these texts above their level. When evaluated in the
context of Turkey, it can also be mentioned that the effects of preparing
students for the exam to be applied at university entrance as test-
oriented rather than skill-oriented. Additionally, challenges may arise
from the concurrent use of both the target language and the native
tongue during second language reading. Although the number of
students perceiving English reading as arduous and distressing
appears to be small, an examination of the metaphors they employ
reveals that some students indeed find this task considerably
distressing.

In conclusion, drawing upon the findings of this study, it can be asserted
that metaphors serve as a valuable tool for uncovering the perspectives
of students within the ELL department regarding English text reading.
The outcomes obtained within the research framework align
harmoniously with existing literature. While the majority of students
exhibit a positive perception of English reading, further investigation is
advisable to delve into the reasons behind the sentiment of those who
find this activity distressing. Such in-depth exploration is crucial, as
deciphering why a student in this department regards English reading
as akin to a burden or torment could provide pivotal insights into the
processes experienced by students during their tenure in the
department.

In this context, it is believed that conducting research to uncover the
perceptions of students enrolled in university departments that admit
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students based on language scores, regarding essential skills such as
listening, speaking, and writing pertinent to their fields of study, will
yield crucial insights. These insights can significantly inform the
enhancement of the curricula within these departments. Furthermore,
given the substantial presence of universities in Turkey where certain
or even all courses are delivered in a foreign language at the higher
education level, introducing analogous studies into the existing body of
literature, aimed at revealing other department students' perceptions
regarding foreign language reading, is anticipated to make noteworthy
contributions.
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