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Fatma Kirmizi!

Makale Bilgisi Oz

DOI: 10.21612/yader.2023.006 Bu arastrmada ogretmen adaylar igin yaratici drama yontemini kullanmaya
iliskin ozyeterlik algisi olcegi gelistivilmistir. Olcek icin oncelikle 45 yargt bir araya

Makale Gegmisi getirilmis ve madde havuzu olusturulmugstur. Kapsam gegerliligi kapsaminda 8
Geliy tarihi 07.02.2013 alan uzmam tarafindan incelenmis olan maddelerden bir kismi elenmistir. Boylece
Diizeltme 14.04.2013 kapsam gegerliligi sonrasinda ortaya ¢ikan 41 maddeye 5°li likert eklenmis ve aday
Kabul 26.06.2013 olcek elde edilmistir. Yaratict Drama Ozyeterlik Algisi Olgeginin (YDO) giivenirlik

calismast icin egitim fakiiltesinde o6grenim gormekte olan ogretmen adaylarina ve yeni

mezun ogretmenlere ulasilmigtir. Calisma, 489 katilimci (kiz=383; erkek=106) ile

/{nahtar Sozciikler gergeklestirilmistir. Bu katilimcilardan 199 u egitim fakiiltesi mezunu égretmenlerden
Ogretmen aday: olusmaktadir. Verilerin 249 'una Ag¢imlayici Faktor Analizi (AFA), 240°mma ise
Alg Dogrulayict Faktor Analizi (DFA) uygulanmistir: Yapilan AFA analizlerinde KMO
Ozyeterlik degerinin.975 ve Bartlett § testi sonucunun ise anlamli oldugu saptanmistir. Analizlerde
Olcek gelistirme Olcegin iki faktorlii bir yapida oldugu gérillmiistiir. Birinci alt boyutta 20, ikinci alt

Makale Tiirii bnoyutta ise 10 madde yer almaktadir: Olgek toplamda 30 maddeden olusmaktadir:
Olgekte yer alan maddelerin ozyeterlik degerlerinin 0.56 ve 0.85 arasinda degistigi
goriilmektedir. DFA analizlerinde siklikla kullanilan uyum degerlerinden, RMSEA
= .08; SRMR = .04 seklinde belirlenmistir. Olcegin tiimii icin saptanan Cronbach’s

Alpha degeri ise 0.98 'dir.
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Giris

Cumbhuriyet donemi ile birlikte temsil, dramatizasyon, rol oynama, dogag¢lama, miisamere,
okul tiyatrosu, gibi kavramlar ortaya ¢ikmistir. Kavramlarin ortaya ¢ikis siirecinin yaratict drama
temellerinin olustugunu sdéylemek miimkiinidiir. Her yas grubunda bireyin biligsel, duyussal ve
devinissel becerilerini ¢ok yonlii bir sekilde gelistiren yaratici drama insan davraniglarinda beklenen
degisimi gergeklestirmede etkili yollardan biridir. Cagdas bireyler i¢in gerekli goriilen ekip ¢aligmasi,
kendini ifade etme, sosyallesme, yaraticilik, empati kurma gibi pek ¢ok konuda iist diizey bir bakis
acist geligtirmektedir.

Dorothy Heathcote’un g¢alismalarindan dnce yaratici dramanin ¢ogunlukla metne dayali
oyunlastirmalara dayali oldugu goriilmektedir. Tiirkiye’de ise yaratici dramanin istenilen sekilde ele
aliis1 1980’11 yillarda olmustur. Tiirkiye’de ¢agdas anlamda yaratict dramanin baslangici Prof. Dr.
Inci San ile Tamer Levent’in bir araya geldigi ilk bulusma olan 1982 olarak nitelendirilebilir. Bu
iki isim, egitim siirecinde yaratici drama ¢alismalarina 6nemli bir ivme kazandirmistir (Adigiizel,
2008). Yaratici drama Tiirkiye’de ve diinyada egitimin biitiin alanlarinda ve her kademesinde
kullanilmaktadir. Hatta son yillarda egitim programlarinda yer alan vazgegilmez bir yontem oldugu
da soylenebilir.

Yaratici drama yazili bir metne dayanmaz ve katilimcilarda sahnelenme kaygisi yoktur.
Cogunlukla grup calismalart i¢inde zaman zaman da bireysel olarak dogal akisinda gerceklesir.
Liderin rehberliginde, olayr merkeze alarak siirdiiriiliir. Katilimcilar, ¢aligmalara hayallerini ve
yasadiklarini yansitirlar. Lider bir taraftan grubun kesfetmesini saglarken diger taraftan 6grencilerin
gelismesi saglamaya caligir. Katilimcilarn fikirlerini ve duygularini dramatik oyunlar araciligi ile
ortaya koymasia yardimci olur (Briones, Gallego & Palomera, 2022; Byrne, 1981; Omeroglu,
1992). Yaratic1 drama ile 6grenciler kendilerini kesfettikleri bir yola girerler. Onceki yasantilarindan
yola ¢ikarak yeni bir deneyim baslatirlar. Bu tiir bir deneyim onlarin vizyonlarini gelistirebilir ve
heniiz farkinda olmadiklar1 potansiyel se¢imlerini de zenginlestirir. Katilimcilar sinirli bir deneyime
sahip olduklarmi diislinebilir ancak dramatik durumlarda bu kirilabilir. Ciinkli dramatik durum
ogrencilere coklu deneyim firsatlari sunar. Yaratict drama 6grencilere “~-mis gibi” bir ortam saglar ve
ogrenciler kesfederken kendilerini giivende hisseder. Ogrenciler, iizerinde psikolojik baski olmadan
gelisir ve kendini ifade edebilirler (Hong & Hong, 2022; Kasilingam & Ajitha, 2022). Yaratic1 drama
bireyin “-mis gibi” yaparak yasami deneyimlemesini, kesfetmesini ve 6grenmesini saglar. Bu slirecte
ogrenci farkli bakig agilari gelistirir, olaylari iist diizey diisiinme ile ele alabilme firsati yakalar.

Wessels (1987) yaratici dramay1 tanimlamak i¢in kisaca “yapmaktir, olmaktir” ifadelerini
kullanir ve agiklamalarini bazi 6rneklerle destekler. Kitaplardaki metinler ve diyaloglar, 6grenme
icin gerekli kelimeleri paylasir. Unutulmamalidir ki bu ifadeler sayfalardaki cansiz anlatimlardir.
Bu kelimeler 6greneni konusmaya ve diisiinmeye tesvik edebilir. Ancak drama etkinlikleri yazil
materyallerin sunduklarinin &tesinde bir siireg ile dgrencileri karsi karsiya getirir. Ogrencinin gercek
yasam deneyimleri ile bir araya gelmesine yardimei olur. Geleneksel derslerde dgrenene cansiz,
basili metinler sunulurken, yaratict drama derslerinde 6grenen duygu, hayal giicii, diisiinceleri ile
etkin bir katilimc1 olur. Watkins’e (2005) gore yaratici drama performansi aslinda katilimeilarin
zihinsel temsillerini ve fiziksel ortamini birbirine baglayan somutlagmis bilise dayanmaktadir. Sinif,
etkin katilimcilardan olusan bir topluluk olarak ¢alisir. Ogrenciler birbirinin 6grenmesini tesvik eden
isbirlikc¢i aracilar olarak bu toplulugun bir pargasi kabul edilir.
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Yaratict drama deneyim yoluyla ve dogrudan katilimla dgrenmektir. Ogrenciler yalmizca
dinlemek, hatirlamak, gérmek ve aciklamakla yetinmez. Deneyimsel 0grenme yoluyla kisisel
yetilerini gelistirir. Ogrenci, anlami ger¢ek yasam durumlarma uygular. Deneyimlere dayali
beceriler gelistirir ve bilgiden fazlasini 6grenir. Farkli durumsal 6grenme gorevleri ile karsi karsiya
gelinir. Yaratict drama, 6grenene dogrudan 6grenme deneyiminin i¢inde yer alma firsat1 saglar ve
daha iyi anlama sansmi artirir. Ogrenenler deneyimlerini benzer baglamlarda kullanabilir. Bilgiyi
transfer edebilir (Heldenbrand, 2003; Knight, 2022; Liyanawatta, Yang, Liu, Zhuang & Chen 2022).
Geleneksel derslerde birka¢ 0grenci caligmalar1 yaparken diger 6grenciler izlerler ancak yaratici
drama dersinde biitiin sinif ayni1 anda etkindir. Tiim sinif etkin olma zamanini1 ayni anda ve esit bir
sekilde kullanmaktadir (Baldwin, 2008). Yaratic1 drama bir durumda kullanilan bilginin benzer diger
durumlarda da kullanilmasina olanak saglar. Ogrencide problem ¢dzme becerisi gelisir.

Yaratict drama tekniklerini kullanmak dersi canli ve renkli bir hale getirmede &gretmene
yardimci olabilir. Teknikler, dgrencileri etkin olamaya motive eden etkili birer yoldur. Ogrenme
katilimi artirilirken sinifta isbirligi, cosku, eglence ve yaraticilik tegvik edilir (Masoumi-Moghaddam,
2018; Rahman, Jamalullail & Handrianto, 2022). Ogrenci 6grenme siirecinin iginde etkin bir sekilde
yer alir. Yaratici drama 6grenci merkezli egitimi yasama gegirmek i¢in en etkili firsatlari sunar. Ancak
bu firsatlar1 sunmak liderin ya da 6gretmenin yaratici drama konusundaki donanimi ile yakindan
iliskilidir. Ogretmen yaratic1 drama yontemini derslerinde etkin bir sekilde kullanmak isteyebilir.
Bunun i¢in 6gretmenin bu alanin inceliklerini bilmesi ve konuya iligkin genis dl¢ilide bir 6z yeterlige
sahip olmasi ¢caligmalarin niteliginin yliksek olmasi agisindan 6nemlidir.

Bandura’nin belirlemis oldugu en temel kavramlardan birinin de “6z yeterlik” oldugunu
sdylemek miimkiiniidiir. Oz yeterlik bir kisinin herhangi bir konuda performansini basariyla ortaya
koyabilmek i¢in kendi yapma kapasitesine sahip olup olmadigina iligkin yargisidir (Bandura, 2006).
Oz yeterlik kisinin belirli bir gorevi basariyla yerine getirme yetenegine olan inancidir. Insanlarin
belirledigi hedeflerle birlikte 6z-yeterlik, bir kisinin hemen hemen her ¢abada ne kadar iyi performans
gostereceginin en giiclii motivasyonel tahmincilerinden biridir. Birey kendi davraniglari {izerindeki
kontrol yeteneginden yola gikarak 6z diizenleme kapasitesini kullanir. Oz yeterlik algist ile gerekli
etkinlikler diisiinsel olarak organize edilir ve uygulamaya gegilir (Bandura, 1982; Bandura, 1990).
Oz yeterlik basartya ulasmada ¢abay1 ve gabada 1srarc1 olmay1 etkiler. Ogrenme yeteneklerinden
siiphe duyan Ogrencilerle basaracagindan emin olan 6grencilerin karsilastirilmasinda 6z yeterlik
onemli bir belirleyicidir. Bir gorevi basarmak i¢in yiiksek 6z yeterlilige sahip olanlar ¢aligmalara
daha kolay katilir, daha ¢ok calisir ve zorluklarla karsilagtiklarinda daha uzun siire direnirler.
Ogrenciler, performans basarilarmi, dolayll (gdzlemsel) deneyimlerini degerlendirmek icin 6z
yeterlik algilarindan yola ¢ikarlar. Ogretmenler, dgrencilerin kendi performanslarina iliskin 6z
yeterliklerini degerlendirmeleri i¢in onlara giivenilir bir rehberlik sunmalidir. Basarilar 6z yeterlik
algisini yiikselir, basarisizliklar ise diistiriir. Ancak bir kez giiclii bir 6z yeterlilik algist gelistirilirse,
bir basarisizhigin birey iizerinde ¢ok fazla etkisi olmayabilir (Bandura, 1986). Oz yeterlik bireyin
kendini gerceklestirmesi, tasidig1 potansiyeli gérmesi ve ortaya koymasi agisindan énemlidir.

Insanlarin belirledigi hedeflerle birlikte &z-yeterlik, bir kisinin hemen her cabada ne
kadar iyi performans gostereceginin en giiglii motivasyonel ozelliklerinden biridir. Kiginin 6z
yeterliligi, cabalarinin, 1srarlarinin, stratejilerinin ve sonraki egilimlerinin giiclii bir belirleyicisidir.
Is performansinin diizeyini ve yapabilme algisini etkiler. Ust diizeyde 6ngoriilii olmanin yani sira,
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performans arttirici yararlarindan dolay1 da 6z-yeterlik algisinin gelistirilmesi 6nemlidir (Heslin, &
Klehe, 2006; Olivier & Shapiro, 1993; Schunk, 1995). Insanlarin performans yeteneklerine iliskin
diisiinceleri 6z-yeterlik algilarini olusturmaktadir. Bu durum davranis degisikliginin altinda yatan
onemli bir mekanizmadir. Oz yeterlik dogas1 geregi bireyin performansini ortaya koymada ve isle
ilgili sonuglara nasil ulasilacagi konusunda 6ngoriide bulunmada 6nemli bir belirleyicidir (Banaji,
& Prentice, 1994; Cervone, 2000). Oz yeterlik algisinin gelismesi kendini tanimay1 ve sinirlarimi
gormeyi de beraberinde getirir.

Oz-yeterlik, bireyin kendi kapasitesini ifade eder. Oz yeterlik algis1 yiiksek olanlar bulundugu
alanda biiyiik bir farklilik yaratabilmek isterler. Bu nedenle riskleri goze alarak inisiyatif alirlar. Oz
yeterlik algis1 diisiik bireyler zorluklar karsisinda c¢aresizlige ve mutsuzluga kapilabilmektedir. Bu
kisilerin, zorluklarla bas etme konusunda motivasyonlari oldukga diigiiktiir (Flammer, 2001; Nguyen,
Hong, Chen, Ye, & Tsai, 2023). Ozyeterlik algis1 bireyin kendi yeteneklerini ortaya koymasinda
oldukga 6nemlidir. Basar1 6z yeterlik duygusunu besleyen bir 6gedir.

Ogretmen adaylarmin gretme yetenekleri konusunda kendilerine giiven duymalarimi
saglamak hizmet Oncesi dénemde oldukca oOnemlidir. Oz yeterlik algisinin  olusturulmasi
siirecinde Ogretmen adayinin zorluklarla bas etme becerilerinin gelistirilmesine ve yeteneklerini
kesfetmelerine yardim edilmelidir. Bunun arkasinda iki y&nlii bir gabanin olmas1 gerekmektedir. Tlk
olarak gelecegin 6gretmenlerine daha saglam ve ¢esitlilik iceren bir sinif deneyimi saglanmalidir.
Ikincisi, goreve basladiktan sonra &grencilerine deneyim kazandirmalari igin daha fazla firsat
saglanmalidir. Ogretmen zor kosullardaki okul ortamlarinda da 6grencilerinin 6grenme siireclerini
biiyiik bir motivasyonla yonlendirmelidir. Bu nedenle 6gretmendeki yeterlik duygusu zorluklarla
basa ¢ikmay1 kolaylastirmaktadir (Colson, Sparks, Berridge, Frimming & Willis, 2017). Yaratici
drama c¢aligmalarinin planlanmasi, yiiriitilmesi, tekniklerinin kullanilmasi ve caligmalara iliskin
degerlendirme ¢aligmalarinin yapilmasi 6gretmen adaymin bu konudaki 6zyeterlikleri ile yakindan
iligkilidir. Smif icerisinde yaratici drama yontemini etkili bir sekilde kullanan bir 6gretmen
ogrencilerinin farkli boyutlardaki becerilerini gelistirebilir ve onlara 6zgiiven agilayabilir.

Yiiksekogretimde “nasil dgretilecegi ogretilir.”” Ogretmen aday1 birgok konuda ya da calisma
alaninda yeni yontem ve stratejilerle tamstirilir. Ogretmen aday1 6grenirken dgretme deneyimi de
kazanir. Ogretmen adaylarmin gelecekte en iyiye ulasabilmesi fakiilte yillarinda cagdas yontem ve
teknikleri ve planlamay1 etkin bir sekilde 6grenmesine baghdir (Kerekes & King, 2010; Ogden,
DeLuca & Searle, 2010). Ogretmen adaylar1 mezun olup goreve basladiktan sonra fakiiltede
ogrendikleri &gretme deneyimlerini derslerinde kullanir. Ogretmen aday:r agisindan yenilikci
bir 6gretim yontemini deneyimlemis, benimsemis, i¢sellestirmis yani konuya iligkin 6zyeterlik
becerilerini gelistirmis olmak gerekmektedir. Bu nedenle fakiilte siirecinde mesleki gelisim egitimi
oldukca onemlidir. Yaratici drama konusunda da 6gretmen adayinin gelistirilmesi ve kendini bu
konuda yeterli gormesi i¢in gereken destegin verilmesi ilerde yiiriitecegi drama c¢aligsmalarinin
niteligini arttiracaktir.

Nitelikli bir hizmet dncesi egitim 6gretmen adaylarma goézlem, uygulama, deneyimi tizerine
diisiinme yoluyla mesleki bilgi, beceri ve degerler edinme firsatlari saglayabilir. ideal olarak bir
ogretmen adayi, kisisel 6gretim stilini ve kimligini gelistirmek icin uygulama deneyimlerinden
edindigi bilgileri kullanmaktadir (Goodnough, Osmond, Dibbon, Glassman & Stevens, 2009; Gray,
Wright & Pascoe, 2017; Langdon, Alexander, Dinsmore & Ryde, 2012). Ogretmen adaylarmin
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yapacagl uygulamali ¢aligmalar onlarin nitelikli birer 6gretmen olmalarinda oldukea etkili olacaktir.
Uygulama deneyimi 6gretmen adaylariin 6z yeterlik algilarinda olumlu etkiler yapacaktir. Bunedenle
yaratict drama ¢alismalarinda 6gretmen adaylarinin uygulama yapmalarina yonelik ¢calismalara yer
verilmesi gerekmektedir.

Ogretmenlerin hizmet dncesinde yaratici drama ¢alismalarini gergeklestirme konusunda
iyl bir sekilde yetismis olmalar1 egitim siirecinin niteligi acisindan Snemlidir. Yaratict drama
tekniklerinin planlanmasi ve uygulanmasi, dgretmen adaylarinin siireci etkin biliyor olmasi ile
yakindan iligkilidir. Yaratic1 drama uygulamalar1 yapmaya yonelik 6zyeterlik algilar1 onlarin mesleki
yasamlarini etkileyecektir (Kay, 2010). Ogretmen adaylar1 6grenim gordiigii boliime bagl olarak
yaratict drama caligmalarina iliskin ders/dersler alabilmektedir. Bu derslerin adi, kredisi ve igerigi
boliime bagl olarak degisebilmektedir. Dersin adi, igerigi ya da kredisi ne olursa olsun kabul edilen
bir gercek vardir ki o da yaratici drama egitiminin 6gretmen adaylari i¢in vazgecilmez derecede
gerekli oldugudur. Bir 6gretmen adayinin bu konuda kuramsal alt yapiya sahip olmasi, uygulamalara
iliskin planlamay1 bilmesi, drama tekniklerini bilmesi mesleki gelisim agisindan olduk¢a dnemlidir.
Bu baglamda 6gretmen adaylarinin yaratict drama O6zyeterlik algilarinin incelenmesi ve verilerin
bilimsel bir bakis acis1 ile degerlendirilmesi anlamli goriilmektedir. Ogretmen adaylarinin yaratic
drama alanindaki 6zyeterlik algilarinin belirlenmesi ve degerlendirilmesi diisiincesi ile bu ¢aligmada
bir dlgek ortaya cikarilmistir. Tiim bunlara bagh olarak calismanin amaci 6gretmen adaylarinin
yaratict drama Ozyeterlik algilarii 6lgmeye iliskin gegerli ve giivenilir bir 6l¢ek gelistirmektir.

Yontem

Bu caligmada O6gretmen adaylarmmin drama yonetimi kullanmaya iliskin 6zyeterliklerini
belirlemek icin bir dlgek gelistirilmistir. Calisma nicel aragtirma yontemine uygun bir sekilde
gercgeklestirilmistir. Nicel arastirma modellerinden “tarama modeli” tercih edilmistir. Tarama modeli
ile var olan bir durumun nesnel bir sekilde betimlenmesi miimkiindiir. Tarama modeli, iizerinde
caligilan 6rneklemin egilim, algi ve tutumlarinin sayisal olarak betimlenmesini miimkiin kilmaktadir
(Punch, 2003). Olgek gelistirilirken dgretmen adaylarinin drama ydntemini kullanma konusunda
kendilerini yeterli hissedip hissetmeme durumuna iliskin algilari g6z oniine alinmistir.

Calisma Grubu

Yaratict Drama Ozyeterlik Algis1 Olgegi’nin gegerlik ve giivenirlik calismasi igin egitim
fakiiltesinde 6grenim gormekte olan 6gretmen adaylarma ulasilmistir. Olgegin deneme ¢alismasi
yaratictdramadersini zorunlu yadase¢meliolarak alan 6gretmen adaylarinin katilimuiile yiriitiilmiistiir.
Katilimcilarin drama egitimi almis olmasi gerekliligi géz oniine alinmistir. Veriler, drama egitimini
almis olan katilimeilardan elde edilmistir. Boylece yaratici drama 6z yeterlik algilarina iliskin olarak
deneyimli ve bu konuda belirli 6l¢iide becerileri gelismis katilimcilardan veri toplanmustir.

Orneklemin belirlenmesinde segkisiz drnekleme igerisinde yer alan “uygun 6rnekleme
yontemi” tercih edilmistir. Uygun drnekleme yontemi ile gereksinim duyulan biiyiiklikteki gruba
ulagsma esast vardir. Asal bir neden iizerinden katilimcilara ulasilir. Baska bir se¢im parametresi
olmadigi i¢in hizli ve kolay oldugunu sdylemek miimkiindiir (Baltaci, 2018; Biiytikoztiirk, Kilig
Cakmak, Akgiin, Karadeniz ve Demirel, 2012; Etikan, Musa, & Alkassim, 2016; Scholtz, 2021;
Stratton, 2021) .
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Aday oOlgek Google form olarak farkli tiniversitelerin egitim fakiiltelerinde 6grenim goren
Ogretmen adaylarina ve goreve yeni baglamis 6gretmenlere (1 ya da 2 y1l gérev yapmis 6gretmenler)
uygulanmistir. Universiteler seckisiz bir sekilde belirlenmistir. Tiirkiye’nin her cografi bolgesinden
bir tniversite olmak iizere toplamda yedi iniversiteye ulasilmistir. Toplamda 489 katilimciya
ulagilmistir (k1iz=383; erkek=106). Arastirmaya egitim fakiiltelerinden mezun olan 199 6gretmen
de dahil olmustur. Verilerden 249°u ile A¢cimlayict Faktor Analizi (AFA), 240’1 ile de Dogrulayici
Faktor Analizi (DFA) gerceklestirilmistir.

Veri Toplama Aracinin Gelistirilmesi

Bu calismada Yaratict Drama Ozyeterlik Algis1 Olgegi’nin gelistirilmesi gerceklestirildigi
icin dlgek gelistirme agamalarina uygun bir yol haritast olusturulmustur. Buna bagli olarak 6lgek
gelistirme siirecinin asamalar1 izlenmistir. Olgek gelistirme asamalar1 farkli kaynaklarda farkli
basliklarla ortaya konulmaktadir (Acar Giivendir ve Ozer Ozkan, 2015; Castillo, 2022; Sahin ve
Oztiirk, 2018; Clark & Watson, 1995; Hinkin, 1995). Bu arastirmada asagida belirlenmis olan
basliklara uygun bir sekilde siire¢ yapilandirilmistir. ,

Madde Havuzunun Hazirlanmasi

Arastirmanin amacina uygun bir sekilde yargi maddelerinin olusturulmasi igin 6ncelikle alan
yazin taramasi yapilmistir (Carbonneau, Ardasheva, Lightner, Newcomer, Ernst-Slavit, Morrison &
Morrison, 2022; Dicke, Parker, Marsh, Kunter, Schmeck, & Leutner, 2014; Kay, 2010; Kerekes,
2010). Boylece calismaya temel olacak kuramsal gergeve olusturulmustur. Ogretmen adaylarina
yoneltmek i¢in yaratict drama dersinde Ogrendiklerini nasil kullanacaklara iliskin agik uglu
sorular olusturulmustur. Olusturulan bu agik uglu sorular ii¢ alan uzman ile paylasilmig yargilarin
olusturulmasi i¢in yeterli veri toplanip toplanamayacagina iliskin goriis alinmistir. Uzmanlardan
gelen doniitlere uygun bir sekilde diizeltmeler yapilmis ve sekiz agik uglu soru 6gretmen adaylarina
uygulanmigtir. Gelen yanitlar aragtirmaci tarafindan duyarli bir sekilde incelenmis ve Ogretmen
adaylarinin yaratic1 dramay1 kullanmaya iliskin 6zyeterlik algilarina yonelik yargilar olusturulmustur.
Olusturulan her bir maddenin 6gretmen adaylarmin yaratict drama kullanmaya iliskin 6zyeterlik
algilarini ifade etmesi icin biiylik bir 6zen gosterilmistir. Yapilan calismalar sonucunda 45 yargi ile
madde havuzu elde edilmistir.

Kapsam Gegerliligi

Olusturulan maddeler kapsam gecerliliginin (Shi, Mo, & Sun, 2012) gergeklestirilmesi
amaci ile alaninda uzman sekiz 6gretim elemanina ve 10 6gretmen adayia sunulmustur. Maddeler
farkli boliimlerde gorev yapan {i¢ yaratici drama lideri tarafindan incelenmis ve maddelerinin
yaratict drama alanina uygunlugu degerlendirilmistir. Sinif Egitimi Ana Bilim Dalindan bir 6gretim
eleman tarafindan incelenmis ve maddelerin 6grenme &gretme siirecine uygunlugu incelenmistir.
Egitimde Olgme ve Degerlendirme Ana Bilim Dalindan iki 6gretim eleman tarafindan incelenmis
ve Olgme degerlendirme ilkeleri acisindan degerlendirilmistir. Rehberlik ve Psikolojik Danigma
Ana Bilim Dalindan bir 6gretim elemani tarafindan incelenmis ve maddeler 6gretmen adaylarina
uygunluk agisindan degerlendirilmistir. Tiirkge Egitimi Ana Bilim Dalindan iki 6gretim elemani
tarafindan incelenmis maddeler, dil ve yazim kullarina uygunluk agisindan degerlendirilmistir. Farkli
boliimlerden on 6gretmen adayi tarafindan incelenmis ve maddelerin anlasilirligi degerlendirilmistir.
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Boylece maddeler bir¢ok ana bilim dallindan sekiz uzman ve on &gretmen adayi tarafindan ele
alinmistir. Maddeler alan uzmani ve 6gretmen adayindan gelen doniitler dogrultusunda incelenmis
bazi maddeler diizenlenmistir. Tiirk¢e Egitimi alan uzmanlarindan gelen doniitlere uygun bir sekilde
hareket edilmis, maddeler {izerinde dil ve anlatim yoniinde diizeltmeler yapilmistir. Bazt maddeler
ise benzeri oldugu ya da islevsel olmadig1 yoniinde gelen Onerilere uygun bir sekilde elenmistir.
Gergeklestirilen kapsam gecerliligi sonrasinda havuzda 41 madde kalmistir.

Olgegin Yapilandirilmasi

Kapsam gecerliligi saglanan 41 6zyeterlik maddesine 5°li likert ifadesi eklenmistir (Robie,
Meade, Risavy & Rasheed, 2022). Derecelendirme “kesinlikle katiliyorum, katiliyorum, kismen
katiliyorum, katilmiyorum, kesinlikle katilmiyorum” seklinde diizenlenmistir. Sonrasinda forma
arastirmanin amacini ve 6gretmen adaylarinin 6l¢egi nasil dolduracaklarini agiklayan kisa bir
yonerge eklenmistir. Eklenen yonerge ile aday 6lgek elde edilmistir.

Deneme Uygulamasi

Aday 6lgek Google forma doniistiiriilmiis ve Tlirkiye nin farkliiiniversitelerinde uygulanmistir.
Uygulamalar egitim fakiiltelerinin farkli boliimlerinde 6grenim gdren 6gretmen adaylarinin katilimi
ile gergeklestirilmistir. Ayni1 zamanda Google form tizerinden egitim fakiiltelerinden mezun olmus,
yani yaratict drama dersini almis &gretmenlere de ulasilmistir. Aday Olcegin uygulanmasinda
goniillillik esas alinmistir. Deneme uygulamasindan elde edilen veriler ile istatistiksel analizler
gerceklestirilmistir.

Verilerin Analizi

Olgme aracinin ¢alisma grubuna uygulanmasi sonucu elde edilen veriler bir dizi analiz
ile degerlendirilmistir. Aday dlgekten elde edilen veriler lizerinde AFA ve DFA gergeklestirilerek
maddelerin faktor yiikk degerleri, aritmetik ortalamalari, standart sapmalari, madde O&lgek
korelasyonlart, SRMR ve RMSEA hesaplanmigstir. Giivenirlik degerleri gii¢lii olan maddeler bilimsel
arastirma yontemlerinin ilkelerine uygun bir sekilde belirlenmistir. Verilere split half yontemi ile iki
yari giivenirlik testi uygulanmistir. Ayrica alt boyutlarin ve tiim 6lgegin Cronbach’s Alpha degeri
de hesaplanmistir. Yapilan analizler ve bunlara iliskin agiklamalar bulgular yorum kisminda detayli
bir sekilde sunulmustur. AFA analizleri i¢in SPSS 22; DFA analizleri i¢in de LISREL 8.71 paket
programi kullanilmisgtir.

Aragtirma gergeklestirilirken etik kurallara uygun bir sekilde hareket edilmistir. Pamukkale
Universitesinin “Sosyal ve Beseri Bilimler Arastirma ve Yayin Etigi Kuruluna” etik izin belgesi igin
bagvuru yapilmistir. Yapilan basvuru sonucunda aragtirmanin etik kurallara uygun oldugu yoniinde
izin belgesi alinmigtir. Alinan etik kurul belgesine iligkin bilgiler asagida yer almaktadir.

Say1: 68282350/2023/01
Tarih: 11.01.2023

Bulgular

Bu boliimde 6gretmen adaylar1 i¢in gelistirilen yaratici drama ozyeterlik algist dlgeginin
gegerlik ve giivenirligine iligkin gergeklestirilen analizlerin verilerine yer verilmistir. Agimlayici

95



Fatma Kirmizi - Yaratict Drama Dergisi 2023, 18(2), 89-108

Faktor Analizi (AFA), Dogrulayict Faktor Analizi (DFA), Split half ve giivenirlik bilgileri detayli bir
sekilde aciklanmigtir.

Faktor Yapisi

Yaratic1 drama Ozyeterlik algis1 6lgeginin gelistirilmesi asamasinda, olusturulan maddelerin
faktor yapisini ve yapr gegerligini belirlemek amaciyla faktor analizi yapilmustir. Iki ardil analiz
olan Ac¢imlayict Faktor Analizi (AFA) ve Dogrulayict Faktor Analizlerinin (DFA) ayni 6rneklem
ile yapilmasinin uygun olmadig: yoniindeki ac¢iklamalara (Suhr, 2006; akt. Yaslioglu, 2017) uygun
hareket edilmistir. Olgegin giivenirligi i¢in elde edilen veriler iki ayr1 kisma ayrilmistir. Olgegin
gecerlik ve gilivenirligi i¢in toplamda 489 katilimciya ulagilmis bu verilerden 249’una AFA yapilirken
240’ma ise DFA uygulanmistir.

Acimlayici1 Faktor Analizi (AFA)

Ilk olarak 6lgek maddelerinin faktdr yiikleri ve alt boyutlarin belirlenmesi igin AFA
yapilmistir. AFA bir 6lgekte bir ya da daha fazla faktdriin oldugunu belirlemeye yoneliktir (Quader, &
Abdullah, 2020). Maddeler arasindaki korelasyon matrisinin faktor analizine uygunlugu i¢in veriler
Kaiser-Meyer-Olkin (KMO) ve Barlett testi ile test edilmistir (Gorsuch, 1997). 41 maddeden elde
edilen verilerin faktor analizinde Kaiser-Meyer Olkin degerinin .975 ve Bartlett’s testi sonucunun
ise [x*= 11771.910; df= 820 p<.0001] anlaml1 oldugu saptanmistir. KMO degerlerinin .60 ve yukari
diizeyde olmasi ve Barlett testinin anlamli olmasi beklenmektedir (Tabachnick & Fidell, 2001).
Elde edilen sayisal veriler 151g1nda drneklem biiytikliigiiniin analizler i¢in uygun oldugunu sdylemek
miimkiinddir.

Bir 6lgme aracinin gelistirilmesi asamasinda, ¢ok faktorlii bir 6lgme aracinin verilerinin
yorumlanmasi i¢in varimax eksen dondiirme teknigi uygulanir. Varimax Normalized, yorumlanmasi
daha kolay olan yeni faktorleri bulmak i¢in siklikla kullanilan déndiirme yontemlerinden biridir
(Quader, & Abdullah, (2020). Buna uygun olarak verilere varimax eksen dondiirme teknigi
uygulanmisgtir. Elde edilen verilere uygulanan AFA sonucunda 6lgegin 6zdegeri 1’den yiiksek iki
faktorli bir yapiya sahip oldugu saptanmistir.

41 maddelik lgegin tiimiiniin .30 ve tistlinde olacak sekilde faktor yiik yapisina sahip oldugu
gorilmiistiir. Ancak faktor ylikii ne kadar yiiksekse 6lgegin daha iyi bir 6l¢lim araci olacagi varsayimi
g6z oniinde bulundurularak .50 ve {istii maddelerin alinmasina karar verilmistir. Hair, Anderson,
Tatham & Black’e (1998) gore .30’dan biiyiik faktor yiiklerin minimum seviyeyi karsiladigi
kabul edilir; 0.40 faktor yiikleri daha 6nemli kabul edilir ve eger yiikler .50 veya daha biiyiikse,
bunlar pratik olarak énemli kabul edilir (Akt. Peterson, 2000). Bununla beraber bazi maddelerin
her iki boyutta da yiiksek faktor yiikiine sahip oldugu gézlenmistir. Elde edilen her iki boyuta da
yiiksek faktor yiikiine sahip olan maddeler de ¢ikarilmustir. iki boyutta da faktor yiikii yiiksek olan
maddelerden birbirine yakinlig1 bakimindan 10 puandan az fark bulunan maddeler de elenmistir.
Bu degerlendirmelere uygun bir sekilde 41 madde icerisinden 11 madde Slgekten ¢ikarilmistir.
Gergeklestirilen AFA’ya gore Yaratici Drama Ozyeterlik Algis1 Olgegi (YDO) iki faktorlii bir yapiya
sahiptir. YDO’niin birinci alt boyutunda 20; ikinci alt boyutunda ise 10 madde yer almaktadir. Sonug
olarak toplamda 30 maddelik bir 8l¢gme arac1 elde edilmistir. iki faktérlii bu yapini birinci faktdriiniin
0z degeri 20.75 ve ikinci faktoriin eigen degeri 1.33 olarak saptanmistir. Ayrica, maddelerin tim
Olgek icindeki varyansimnin % 39.74 ve % 31.51 olmak {izere toplam 71.55 agiklayicilik diizeyine
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ulagilmistir. Birden fazla alt boyutu olan bir 6lgegin agiklayicilik giiciiniin toplamda en az .50 ve {istii
olmasi kabul edilebilir sinirlar icindedir (Merenda,1997). YDO niin iki faktorlii yapisiin birinci
boyutu “gelistirme yetkinligi” olarak adlandirilirken, ikinci boyutu ise “uygulama yetkinligi” olarak
adlandirilmustir. Yaratict Drama Ozyeterlik Algis1 Olgegi’nin (YDO) AFA sonugclarma iliskin veriler

Tablo 1’de sunulmustur.

Tablo 1. YDO Maddelerinin Ortalamalari, Standart Sapmalari, Madde Toplam Korelasyonlar: ve

Faktor Yiik Degerleri

Lf 7 . % o Madde Toplam  Faktor Faktor
% é % §> % < SS Korelasyonu (r)  Yiik . Yiik .
g < .'§ < % Degeri Degeri
< < = < = (F1) (F2)
M1 M1 3.93 880 74 56
M2 M2 4.08 907 82 67
M4 M3 421 894 84 74
M5 M4 3.95 917 78 68
M6 M5 3.95 883 79 .69
M7 M6 4.08 876 84 77
M8 M7 4.14 875 85 85
M9 M8 4.17 898 84 80
M10 M9 4.18 886 81 74
M1l M10 4.13 867 87 82
M12 M1l 4.09 901 84 78
M13 MI12 3.97 973 79 63
S M14 M13 4.12 928 83 70
2 M15 M14 4.16 892 84 71
E M16 M15 4.00 886 83 65
: M19 M16 4.15 847 83 70
5 M20 M17 4.02 960 83 74
= M21 M18 4.11 844 81 67
= M24 M19 4.15 889 81 61
S M26 M20 4.16 863 80 63
M29 M21 4.04 883 80 68
M31 M22 4.12 862 81 73
S M32 M23 4.07 926 82 74
Z‘ M33 M24 4.02 917 81 81
= M34 M25 4.12 903 81 78
= M35 M26 4.02 922 83 84
S M38 M27 4.08 898 82 74
5 M39 M28 4.18 820 83 71
§ M40 M29 4.06 861 76 .66
5 M41 M30 4.02 858 72 .60
Ozdeger 20.75 1.33
Varyans% 39.74 31.51
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Tablo 1°de de goriildiigii gibi birinci alt boyutta 20 madde (1, 2, 3, 4, 5,6, 7, 8, 9, 10, 11,
12,13, 14, 15, 16, 17, 18, 19, 20. maddeler) yer almaktadir. Bu alt boyuta “gelistirme yetkinligi”” adi
verilmistir. Gelistirme yetkinligi alt boyutunda yer alan maddeler agirlikli olarak 6gretmen adayinin
drama uygulamalarinda kendi 6zyeterliklerine iliskin algilarini icermektedir. Bu alt boyutun en diigiik
faktor yiik degeri 0.56; en yiiksek faktor yiik degeri ise 0.85’tir. Ikinci alt boyuta ise “uygulama
yetkinligi” adi verilmistir. “Uygulama yetkinligi” alt boyutu toplamda 10 madde (21, 22, 23, 24,
25, 26, 27, 28, 29, 30. maddeler) yer almaktadir. Bu maddeler agirlikli olarak etkinlik diizenleme
ve yaratici drama dersi i¢in plan yapma Ozyeterlik algilaria yoneliktir. “Uygulama yetkinligi” alt
boyutu icin en diisiik faktor yiik degeri 0.60; en yiiksek faktor yiik degeri ise 0.84’tiir (Olgegin son
hali i¢in bkz. EK-1).

Dogrulayici Faktor Analizi (DFA)

AFA ile belirlenmis olan iki faktorli yapmin dogrulanip dogrulanmadigini belirlemek
amaciyla DFA yapilmigtir (Moustaki, Joreskog, & Mavridis, 2004). AFA sonucunda elde edilen iki
faktorlii yapida birinci faktdrde yer alan 20 maddenin (1, 2,4,5,6,7,8,9,10, 11, 12,13, 14, 15,16, 19,
21, 24, 26) ikinci faktorde yer alan 10 maddenin (29, 31, 32, 33, 34, 35, 38, 39, 40, 41) dogrulanmasi
icin DFA uygulanmistir. Toplam 489 katilimecidan toplanan verilerin ikinci yarisi olarak kabul edilen
240 katilimcinin verilerine DFA ¢alismalarinda yer verilmistir. Yapilan analiz sonucu, 30 maddelik
6lgege iliskin modelin kikare degerinin (X?= 1077, Df = 403, N =240, P < .001) anlaml1 diizeyde
oldugu belirlenmistir. Kikarenin serbestlik derecesine boliinmesi sonucu elde edilen sonucun iki ile
bes arasinda degisen bir degerde kabul edilebilecegi yoniinde diisiinceler bulunmaktadir (Sharpe,
2015). Yapilan hesaplama sonucunda X2 /Df degerinin 2.66 ile kabul edilebilir diizeyde oldugu
saptanmistir. DFA Olctimlerinde siklikla kullanilan uyum degerlerinden, RMSEA = .08 kabul
edilebilir, SRMR = .04, CFI = 98, NNFI = .98 miikemmellik diizeyinde uyum degerlerinde oldugu
bulunmustur. RMSEA % 90 giiven aralig1 (GA) sinirinin .07 ile .09 arasinda degistigi gézlenmistir.
Bir yapisal esitlikte CFI, NNFI, NFI, GFI .90 ve {istli olmasi ve SRMR ile RMSEA degerlerinin
.10’a kadar bir degere sahip olmasi kabul edilebilir bir yapida oldugu ileri siiriilmektedir (Browne &
Cudeck, 1993; Kellovway, 1998). DFA sonucunda elde edilen veriler Tablo 2’de verilmistir.
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Tablo 2. Dogrulayici Faktor Analizi Model Sinama Sonuglart

R? SEFY T
M1 .53 74 13.31
M2 57 75 13.64
M4 .61 78 14.28
M5 52 72 12.78
M6 A48 .69 12.12
M7 49 .70 12.36
M8 .60 7 14.12
M9 .59 7 14.02
M10 .63 .79 14.70
M1l .61 78 14.43
Ml12 .62 .79 14.49
M13 47 .69 12.01
Ml14 .62 .79 14.59
M15 .69 .83 15.73
Ml6 .60 7 14.16
M19 .54 74 13.21
M20 .53 .73 12.96
M21 51 72 12.72
M24 .60 78 14.18
M26 .59 7 13.99
M29 49 .70 12.28
M31 .67 .82 15.38
M32 .77 .88 17.11
M33 .65 .80 14.90
M34 .70 .84 15.83
M35 .57 .76 13.60
M38 .56 75 13.49
M39 .68 .82 15.44
M40 .46 .68 11.74
M41 .37 .61 10.17

DFA uygulamasi sonucunda elde edilen gozlenen degiskenlerle gizil degiskenleri ifade eden
maddeler ve alt boyutlara iligkin yol analizi sonucunda standardize edilmis 6lgek maddelerinin .61
ile .84 arasinda degerlere sahip oldugu ve bu degerlerin t degerlerinin tamaminin anlamh diizeye
ulagtig1 gozlenmistir. Dogrulayict faktor analizi sonucunda elde edilen madde yap1 parametreleri
Sekil 1°de path diyagraminda sunulmaktadir.
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Chi-Square=1077.23, df=404, P-value=0.00000, RMSEAR=0.084
Sekil 1. YDO 'niin Dogrulayict Faktér Analizine Iligkin Path Diagrami

Giivenirlik Bilgileri

Olgegin ig tutarlilik giivenirligini 6lgmek amacityla Cronbach’s Alpha giivenirlik katsayisi
hesaplanmigtir. Cronbach’s Alpha katsayist 6lgegin alt boyutlarindan “gelistirme yetkinligi” i¢in
0.98 ve “uygulama yetkinligi” alt boyutu icin 0.96 olarak belirlenmistir. Olcegin geneli i¢in saptanan
Cronbach’s Alpha degeri ise 0.98°dir. Her bir maddenin silinmesi halinde, yine her bir maddeye
iliskin Cronbach’s Alpha katsayisi .98 olarak hesaplanmistir. Madde toplam korelasyonu .72 ile .85

arasinda degismektedir (Bkz. Tablo 1).
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Split Half (Yariya Bolme Y ontemi)

YDO verilerine AFA ve DFA uygulandiktan sonra giivenirlik analizlerine yénelik Spearman-
Brown korelasyon katsayisi ve Guttman Split-half giivenirlik katsayisi (Callender & Osburn,
1979) hesaplamasi yapilmistir. Splitt-halff modeline uygun bir sekilde gergeklestirilen giivenirlik
caligmasinda dlgek 15 ve 15 madde olmak iizere iki yarida gruplandirilmistir. Birinci grup ig¢inde yer
alan maddelerin Cronbach’s Alpha giivenirlik katsayis1 0.97 seklinde belirlenmistir. ikinci grup igin
belirlenen Cronbach’s Alpha giivenirlik katsayisi ise 0.96’dir. Split Half giivenirlik hesaplamalarinda
Cronbach’s Alpha katsayisinin en az .70 olmast uygun goriilmektedir (Shevlin, Miles, Davies &
Walker, 2000). Elde edilen degerler gruplarin giivenirlik katsayilarina iliskin degerlerin ideal diizeyde
oldugunu gostermektedir. Her iki grup arasindaki korelasyon katsayisinin 0.90 oldugu goriilmiistir.
Elde edilen bu veriler 15181nda iki grup arasinda pozitif yonde dogrusal bir iligkinin bulundugu ifade
edilebilir (Equal-lenth Spearman-Brown=0.95, Guttman Splitt-half=0.95, Unequal-lenth Spearman-
Brown=0.95).

Tartisma, Sonuc ve Oneriler

Bu ¢aligma ile 6gretmen ve 6gretmen adaylari igin yaratici drama yontemini kullanmaya
iliskin 6zyeterlik algis1 6lcegi gelistirilmistir. Bu siirecte dlgek gelistirme agamalari dikkate alinmustir.
Buna bagl olarak 1. Madde Havuzunun Hazirlanmasi, 2. Kapsam Gegerliligi, 3. Aday Olgegin
Yapilandirilmasi, 4. Deneme Uygulamasi (Pilot Study), 5. Analizler sirasi izlenmistir. Madde havuzu
hazirlanmasi ile 45 yargi olusturulmus uzman goriisii sonrasinda yapilan diizeltmelerle bazi maddeler
elenmistir. Uzman goriisii degerlendirmelerinin ardindan 41 madde kalmistir. Deneme g¢alismasi
farkli Giniversitelerin egitim fakiiltelerinde ve farkli boliimlerde gergeklestirilmistir. Ayni zamanda
bir ya da iki yillik 6gretmenlere de ulasilmistir. Katilimeilardan elde edilen verilere gecerlik ve
giivenirlik analizler uygulanmistir. Yapilan analizler dogrultusunda 6gretmen ve 6gretmen adaylari
icin gelistirilmis olan Yaratict Drama Ozyeterlik Algist Olgegi’nin (YDO) gecerli ve giivenilir
oldugunu sdylemek miimkiindiir.

Can ve Cantiirk Giinhan (2009) yaptiklari ¢alisma ile 6gretmen adaylar i¢in yaratict drama
yontemini kullanmaya iliskin 6zyeterlik 6lcegi gelistirmistir. Ug farkli boliimde 6grenim gdren
Ogretmen adaylari ile gelistirilen dlgekte 178 katilimciya ulasilmistir. Tek faktorli bir yapida olan
bu dlgek 46 maddeden olusmaktadir. Olcegin maddelerine yénelik olarak korelasyon matrisinin
diyagonal degerlerinin 0.826 ile 0.956 arasinda oldugu belirlenmistir. Olgegin faktor yiik degerleri
42 ve .74 arasinda degismektedir. Cronbach’s Alpha katsayis1 ise 0.96 dir. Olgek gelistirme siirecine
yonelik olarak yapilan analizlerde yalnizca Agimlayici Faktor Analizinin (AFA) yapildigi, Dogrulayici
Faktor Analizi (DFA) gerceklestirilmedigi belirlenmistir. Olgek incelendiginde maddelerin tiimiiniin
ogrencilerin kisisel niteliklerini gelistirmeye ydnelik oldugu goriilmektedir. Ogretmen adaylarmin
yaratici drama yontemini kullanarak 6grencilerinde neleri gelistirecegi yoniinde diisiinceleri ele
alinmistir. Olgekte 6gretmen adaylarmin yaratict drama ydntemini kullanirken planlamalarini
ve uygulamalarmi nasil yapacaklarina yonelik maddeler yer almamaktadir. Buna karsin YDO
ise planlama ve uygulama siirecine iligkin Ozyeterlik algilarin1 belirleme yoniinde maddeler de
icermektedir. Bu nitelik gelistirilen 6l¢egin 6zgiinliigii agisindan anlamli bir durumdur. Ayni zamanda
bu calisma kapsaminda gelistirilen YDO de 6grencilerin gelisimini destekleme 6zyeterligi maddeleri
icermektedir.
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Karadag, Korkmaz, Caliskan ve Yiiksel (2008) “drama lideri olarak 6gretmen ve egitimsel
drama uygulama yeterligi o6lcegi” gelistirmistir. Olcek gelistirme calisma simif dgretmenligi
boliimiinde 6grenim goren ve 6gretmenlik uygulamasi dersini alan 6gretmen adaylar1 (n=256) ile
gelistirilmistir. Toplamda ti¢ alt boyuttan olusan 6l¢egin faktor yiik degerleri .361 ile .633 arasinda
degismektedir. Olcegin madde toplam korelasyonlarmm ise .219 ile .566 araliginda oldugu
belirlenmistir. Cronbach’s Alpha kat sayis1 0.74 olan 6lgek son hali ile 30 maddeden olugmaktadir.
Ayrica yaratici drama yoOntemini planlama ve uygulama siirecine iliskin olarak maddeler de
icermektedir. Olgek gelistirme siirecine iliskin olarak gerceklestirilen analizlerde Dogrulayici Faktor
Analizi (DFA) calismasinin yapilmadigi goriilmektedir. Bu ¢alismada ise hem AFA hem de DFA
calismalar1 yapilarak veri analizleri detaylandirilmis ve maddelerin gegerligine iliskin istatistikler
gliclendirilmistir. Ayrica caligmanin verileri hem 6gretmen hem de O0gretmen adaylarindan elde
edilmistir. Bu nedenle dlgek YDO hizmet dncesindeki dgretmenlere uygulanabilecegi gibi gorev
basindaki 6gretmenlere de uygulanabilir.

Ulusal diizeyde yapilan alan yazin taramasinda bagka bir yaraticit drama 6zyeterlik 6lcegine
rastlanmamistir. Ancak yaratici drama tutum dlgeklerinin (Adigiizel, 2006; Giilbahar ve Saylan, 2019;
Otrar ve Come, 2013) oldugu belirlenmistir. Bu nedenle gelistirilen bu 6l¢egin alan yazina énemli
bir katki saglayacagi diisiiniilmektedir. Diger taraftan uluslararasi alan yazinda yapilan taramalarda
da yaratict drama Ozyeterlik Olgegine rastlanmamistir. Drama temelli egitim programin gretmen
Ozyeterligine etkisine yonelik yapilan degerlendirmelerde (Lee, Cawthon, & Dawson, 2013) ise
Ogretmen Ozyeterlik 6l¢eklerinden yararlanilmistir.

Gelistirilen bu dlgek d6gretmen ve 6gretmen adaylarinin 6z yeterliklerini 6l¢gmeye yoneliktir.
Yaratict drama yonteminin kullanimina yonelik olarak farkli 6zyeterlik o6lgekleri gelistirilebilir.
Yaratici dramanin egitimin her asamasinda kullanilmasina iligkin olarak detaylandirilmig farkh
Ozyeterlik 6l¢eklerinin gelistirilmesi alan yazinin zenginlesmesi agisindan dnemlidir.

Kaynakc¢a

Acar Giivendir, M., & Ozer Ozkan, Y. (2015). Tiirkiye’deki egitim alaninda yayimlanan bilimsel dergilerde 61-
cek gelistirme ve uyarlama konulu makalelerin incelenmesi. Electronic Journal of Social Sciences, 14(52),
23-33.

Adgiizel, O. (2008). Tiirkiye’de egitimde yaratici dramanin yakin tarihi. Yaratict Drama Dergisi, 1(5), 7-50.

Adigiizel, O. (2006). Yaratic1 drama (Okuléncesinde drama ve ilkogretimde drama) derslerine iliskin tutum
Olcegi gelistirilmesi. Yaratict Drama Dergisi, 1(2), 7-16.

Baldwin, P. (2008). The primary drama handbook. London: Sage Publication.

Baltact, A. (2018). Nitel aragtirmalarda drnekleme yontemleri ve 6rnek hacmi sorunsali lizerine kavramsal bir
inceleme. Bitlis Eren Universitesi Sosyal Bilimler Dergisi, 7(1), 231-274.

Banaji, M. R. , & Prentice, D. A. (1994). The self in social contexts. Annual Review of Psychology, 45, 297-
332.

Bandura, A. (2006). Guide for constructing self-efficacy scales. Self-Efficacy Beliefs of Adolescents, 5(1), 307-
337.

Bandura, A. (1982). Self-efficacy mechanism in human agency. American Psychologist, 37, 122-147.

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory. Englewood cliffs. NJ:
Prentice-Hall.

102



Yaratici Drama Ozyeterlik Algist Olgegi (YDO): Gegerlik ve Giivenirlik Caligmasi

Bandura, A. (1990). Multidimensional scales of perceived self-efficacy. Educational and Psychological Mea-
surement. Psynet web sitesinden 12 Ocak 2022 tarihinde erisildi: https://psycnet.apa.org/doilanding?do-
i=10.1037%2Ft06802-000

Briones, E., Gallego, T., & Palomera, R. (2022). Creative Drama and Forum Theatre in initial teacher educa-
tion: Fostering students’ empathy and awareness of professional conflicts. Teaching and Teacher Educati-
on, 117, 1-12.

Browne, M. W., & Cudeck, R. (1993). Alternative ways of assessing model fit. In K. A. Bollen ve J. S. Long
(Eds.), Testing structural equation models (ss. 136-162). Newbury Park, CA: Sage.

Biiyiikoztiirk, S., Kilig-Cakmak, E., Akgiin, 0., Karadeniz, S., & Demirel, F. (2008). Bilimsel arastirma yon-
temleri. Ankara: Pegem Akademi.

Byrne, B. (1981). Opening the special classroom door. Design For Arts in Education, 82(4), 9-15.

Callender, J. C., & Osburn, H. G. (1979). An empirical comparison of coefficient alpha, Guttman’s lambda-2,
and MSPLIT maximized split-half reliability estimates. Journal of Educational Measurement, 16(2), 89-
99.

Can, B., & Cantiirk Gtlinhan, B. (2009). Yaratic1 drama yontemini kullanmaya yo6nelik 6zyeterlik 6lgegi. E-Jour-
nal of New World Sciences Academy, 4(1), 34-43.

Carbonneau, K. J., Ardasheva, Y., Lightner, L., Newcomer, S. N., Ernst-Slavit, G., Morrison, J. A., & Morri-
son, S.J. (2022). Moving beyond the classroom: Pre-and in-service teachers’ self-efficacy for working with
culturally and linguistically diverse students. Teaching Education, 1-18.

Castillo, C. (2022). Six emotional stages of organisational change: Conceptualisation and scale develop-
ment. Economics & Sociology, 15(1),253-267.

Cervone, D. (2000). Thinking about self-efficacy. Behavior Modification, 24(1), 30-56.

Clark, L. A., & Watson, D. (1995). Constructing validity: Basic issues in objective scale development. Psycho-
logical Assesment, 7(3), 309-319.

Colson, T., Sparks, K., Berridge, G., Frimming, R., & Willis, C. (2017). Pre-service teachers and self-efficacy:
A study in contrast. Discourse and Communication for Sustainable Education, 8(2), 66.

Dicke, T., Parker, P. D., Marsh, H. W., Kunter, M., Schmeck, A., & Leutner, D. (2014). Self-efficacy in class-
room management, classroom disturbances, and emotional exhaustion: A moderated mediation analysis of
teacher candidates. Journal of educational psychology, 106(2), 569.

Etikan, 1., Musa, S. A., & Alkassim, R. S. (2016). Comparison of convenience sampling and purposive samp-
ling. American journal of theoretical and applied statistics, 5(1), 1-4.

Flammer, A. (2001). Self-efficacy. Self-development in Childhood. Philpaper sitesinden 23 Ekim 2022 tarihinde
erisildi: https://philpapers.org/archive/FLAS.pdf.

Goodnough, K., Osmond, P., Dibbon, D., Glassman, M., & Stevens, K. (2009). Exploring a triad model of
student teaching: Pre-service teacher and cooperating teacher perceptions. Teaching and teacher educati-
on, 25(2), 285-296.

Gorsuch, R. L. (1997). Exploratory factor analysis: Its role in item analysis. Journal of Personality Assessment,
68(3), 532-560.

Gray, C., Wright, P., & Pascoe, R. (2017). There’s a lot to learn about being a drama teacher: Pre-service dra-
ma teachers’ experience of stress and vulnerability during an extended practicum. Teaching and Teacher
Education, 67,270-2717.

Gilbahar, B., & Saylan, M. (2019). Yaratict drama yonteminin etkisine iliskin tutum 6lceginin gelistirilmesi:
Gegerlik ve giivenirlik calismasi. Anadolu Kiiltiirel Arastirmalar Dergisi, 3(3), 371-390.

Heldenbrand, B. (2003). Drama techniques in English language learning. Korea TESOL Journal, 6(1), 27-37.

Heslin, P. A., & Klehe, U. C. (2006). Self-efficacy. In S. G. Rogelberg (Ed.), Encyclopedia Of Industrial/Orga-
nizational Psychology, 2, 705-708.

103



Fatma Kirmizi - Yaratict Drama Dergisi 2023, 18(2), 89-108

Hinkin, T. R. (1995). A review of scale development practices in the study of organizations. Journal of mana-
gement, 21(5), 967-988.

Hong, R., & Hong, Y. (2022). Experience, imagination and integration: Creative drama for values educati-
on. Sustainability, 14(18), 1-13.

Kasilingam, D., & Ajitha, S. (2022). Storytelling in advertisements: understanding the effect of humor and
drama on the attitude toward brands. Journal of Brand Management, 29, 341-362.

Karadag, E., Korkmaz, T., Caliskan, N., & Yiiksel, S. (2008). Drama lideri olarak dgretmen ve egitimsel dra-
ma uygulama yeterligi lcegi: Gegerlik ve giivenirlik analizleri. Gazi Universitesi Gazi Egitim Fakiiltesi
Dergisi, 28(2), 169-196.

Kay, N. B. (2010). Examination on self-efficacy of the pre-service teachers of classroom teacher and pre-scho-
ol teacher according to creative drama method. Procedia-Social and Behavioral Sciences, 2(2),4533-4539.

Kelloway, E. K. (1998). Using LISREL for structural equation modeling: A researcher’s guide. Sage.

Kerekes, J. (2010). The king’s carpet: Drama play in teacher education. International Journal of Instructi-
on, 3(1), 39-60.

Kerekes, J., & King, K. P. (2010). The king’s carpet: Drama play in teacher education. International Journal
of Instruction, 3(1), 39-60.

Knight, G. W. (2022). The Golden Labyrinth: A Study of British Drama. Routledge. Book google sitesinden 09
Eyliil 2022 tarihinde elde edildi: https://books.google.com.tr/books?hl=tr&Ir=&id=acFdEAAAQBAJ&o-
i=fnd&pg=PT14&dq=what+is+drama,+2022&ots=FxXppT1u2M&sig=znqIN2EmSdb5gMeltbcbAnR-
0j4A&redir_esc=y#v=onepage&q=what%20is%20drama%2C%202022 & f=false

Langdon, F. J., Alexander, P. A., Dinsmore, D. L., & Ryde, A. (2012). Uncovering perceptions of the induction
and mentoring experience: Developing a measure that works. Teacher Development, 16(3), 399-414.

Lee, B., Cawthon, S., & Dawson, K. (2013). Elementary and secondary teacher self-efficacy for teaching and
pedagogical conceptual change in a drama-based professional development program. Teaching and Teac-
her Education, 30, 84-98.

Liyanawatta, M., Yang, S. H., Liu, Y. T., Zhuang, Y., & Chen, G. D. (2022). Audience participation digital
drama-based learning activities for situational learning in the classroom. British Journal of Educational
Technology, 53(1), 189-206.

Masoumi-Moghaddam, S. (2018). Using drama and drama techniques to teach English conversations to Eng-
lish as a foreign language learners. International Journal of Applied Linguistics and English Literatu-
re, 7(6), 63-68.

Moustaki, 1., Joreskog, K. G., & Mavridis, D. (2004). Factor models for ordinal variables with covariate effects

on the manifest and latent variables: A comparison of LISREL and IRT approaches. Structural Equation
Modeling, 11(4), 487-513.

Merenda, P. F. (1997). A guide to the proper use of factor analysis in the conduct and reporting of research:
Pitfalls to avoid. Measurement and Evaluation in counseling and Development, 30(3), 156-164.

Nguyen, H. B. N., Hong, J. C., Chen, M. L., Ye, J. N., & Tsai, C. R. (2023). Relationship between students’
hands-on making self-efficacy, perceived value, cooperative attitude and competition preparedness in joi-
ning an iISTEAM contest. Research in Science & Technological Education, 41(1), 251-270.

Ogden, H., DeLuca, C., & Searle, M. (2010). Authentic arts-based learning in teacher education: A musical
theatre experience. Teaching Education, 21(4), 367-383.

Olivier, T. A., & Shapiro, F. (1993). Self-efficacy and computers. Journal of Computer-Based Instructi-
on, 20(3), 81-85.

Otrar, M. ve Come, A. (2013). Okul yoneticilerinin egitimde yaratict drama etkinliklerine iliskin tutumlar1 i¢in
bir 6l¢ek gelistirme calismast. Yaratict Drama Dergisi, 8(15), 71-94.

Omeroglu, E. (1992). Okul éncesi isitme engelli cocuklarin kaynastiriimasinda yaratict drama egitimin kulla-
nilmasi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, 1(02), 31-33.

104



Yaratici Drama Ozyeterlik Algist Olgegi (YDO): Gegerlik ve Giivenirlik Caligmasi

Peterson, R. A. (2000). A meta-analysis of variance accounted for and factor loadings in exploratory factor
analysis. Marketing letters, 11(3), 261-275.

Punch, K. F. (2003). Survey research: The basics. London: Sage Publication.

Robie, C., Meade, A. W., Risavy, S. D., & Rasheed, S. (2022). Effects of response option order on li-
kert-type psychometric properties and reactions. Educational and Psychological Measurement, Jour-
nals sagepub web sitesinden 25. Ekim 2022 tarihinde erisildi: https:/journals.sagepub.com/doi/
epub/10.1177/00131644211069406 .

Rahman, M. A., Jamalullail, J., & Handrianto, C. (2022). An overview of the implementation of musical drama
in the introduction to literature course. Indonesian Journal of Educational Assessment, 4(2).9-19.

Scholtz, S. E. (2021). Sacrifice is a step beyond convenience: A review of convenience sampling in psychologi-
cal research in Africa. S4 Journal of Industrial Psychology, 47(1), 1-12.

Schunk, D. H. (1995). Self-efficacy and education and instruction. In Maddux, J. E. (Edt.) Self-efficacy, adap-
tation, and adjustment, (pp.281-303).

Sharpe, D. (2015). Chi-square test is statistically significant: Now what? Practical Assessment, Research, and
Evaluation, 20(1), 8.

Shevlin, M., Miles, J. N. V., Davies, M. N. O., & Walker, S. (2000). Coefficient alpha: A useful indicator of
reliability? Personality and individual differences, 28(2), 229-237.

Shi, J., Mo, X., & Sun, Z. (2012). Content validity index in scale development. Zhong nan da xue xue bao. Yi
xue ban= Journal of Central South University. Medical sciences, 37(2), 152-155.

Stratton, S. J. (2021). Population research: convenience sampling strategies. Prehospital and disaster Medici-
ne, 36(4), 373-374.

Sahin, M. G., & Oztiirk, N. B. (2018). Egitim alaninda &lgek gelistirme siireci: Bir icerik analizi ¢aligma-
st. Kastamonu Egitim Dergisi, 26(1), 191-199.

Tabachnick, B. G. & Fidell, L. S. (2001). Using multivariate statistics. Boston: Allyn and Bacon.

Quader, S. M., & Abdullah, M. N. (2020). Constraints to SMEs: A rotated factor analysis approach. South
Asian Studies, 24(2)334-350.

Watkins, C. (2005). Classrooms as learning communities: A review of research. London Review of Educati-
on, 3(1), 47— 64.

Watkins, C. (2005). Classrooms as learning communities: A review of research. London Review of Education,
3(1), 47-64.

Wessels, C. (1987). Drama (Vol. 3). Oxford: Oxford University Press.

Yaslioglu, M. M. (2017). Sosyal bilimlerde faktor analizi ve gegerlilik: Kesfedici ve dogrulayici faktor analiz-
lerinin kullanilmasi. Istanbul Universitesi Isletme Fakiiltesi Dergisi, 46, 74-85.

105



Fatma Kirmizi - Yaratict Drama Dergisi 2023, 18(2), 89-108

EKkler

Yaratict Drama Ozyeterlik Algis1 Olcegi (YDO)
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1. Yaratic1 drama yontemi ile 6grencinin kendini tanimasini F1
saglayabilirim.
2. Yaratic1 drama aracilig1 ile 6grencilerin yaraticiligini gelistirmeye F1
yardimct olabilirim.
3. Yaratic1 drama ¢alismalart sayesinde dgrencilerin diis gliclinii Fl
gelistirebilirim.
4. Yaratic1 drama araciligi ile 6grencilerin hata yapma korkusunu F1
agmalarina yardim edebilirim.
5. Yaratic1 drama aracilifi ile 68rencilerin sorunlarini ortaya F1
koymalarina yardim edebilirim.
6. Yaratici drama caligmalari sayesinde 6grencilerin sanata iliskin F1
duyarliliklarini gelistirebilirim.
7. Yaratic1 drama caligmalari sayesinde 6grencilerde empati becerisini | F1
gelistirebilirim.
8. Yaratic1 drama ¢alismalart ile 6grencilerin 6zgiivenlerinin F1
gelismesine yardim edebilirim.
9. Yaratici drama derslerinde dgrencilerin beden dilini kullanma F1
becerilerini gelistirmeye yardimci olabilirim.
10. | Yaratict drama araciligi ile 6grencilerin duygularini ifade etmelerine | F1
yardimct olabilirim.
11. | Yaratici drama galigmalari sayesinde 6grencilerin arkadaglart ile F1
olumlu iliskiler gelistirmesine yardimct olabilirim.
12. | Yaratict drama aracilig1 ile 6grencilerin soyut konular1 anlamalarina | F1
yardimct olabilirim.
13. | Yaratici drama galigmalar diizenleyerek 6grencilerin daha kalict F1
sekilde 6grenmeler gergeklestirmelerine yardimcei olabilirim.
14. | Yaratici drama yonteminden yararlanarak 6grencilerin derse etkin F1
katilimini saglayabilirim.
15. | Yaratict drama ¢alismalari ile 6grencilerin problem ¢dzme F1
becerilerini gelistirebilirim.
16. | Yaratici drama sayesinde dgrencilerin kendi yeteneklerini F1

kesfetmelerini saglayabilirim.
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17. | Yaratici drama sayesinde dgrencilerin elestirel diiglinme becerisinin | F1
gelismesine katki saglayabilirim.

18. | Yaratici drama sayesinde dgrencileri giinliik yasam sorunlari ile F1
kargilagtirabilirim.

19. | Yaratici drama sayesinde dgrencilerin kendi giiclii yonlerini fark F1
etmelerine yardimet1 olabilirim.

20. | Yaratici drama araciligi ile 6grencilerde olumlu duygular F1
gelistirebilirim.

21. | Farkli yollarla 6grenen 6grenciler i¢in yaratici drama etkinlikleri F2
diizenleyebilirim.

22. | Yaratici drama yonteminin hazirlik/isinma agamasina iligkin F2
calismalar1 gergeklestirebilirim.

23. | Yaratici drama yonteminin canlandirma agamasina iliskin F2
calismalar1 gergeklestirebilirim.

24. | Yaratici drama yonteminin degerlendirme agamasina iliskin F2
calismalar1 gergeklestirebilirim.

25. | Yaratici drama yontemi i¢inde oyunlart kullanabilirim. F2

26. | Yaratict drama tekniklerini kullanarak 6zgiin etkinlikler F2
planlayabilirim.

27. | Yaratici drama yontemini farkli ders konulari i¢in kullanabilirim. F2

28. | Yaratici drama yontemi ile 6grencilerin sosyal becerilerini F2
gelistirebilirim.

29. | Yaratici drama yontemi ile 6grencileri gelecekteki toplumsal F2
rollerine hazirlayabilirim.

30. | Yaratict drama yontemi ile 6grencilerin olumsuz davranislarimi F2
azaltabilirim.

Gelistirme Yetkinligi Alt Boyutu Maddeleri; 1, 2,3, 4,5, 6,7, 8,9, 10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20

(Toplamda 20 madde)

Uygulama Yetkinligi Alt Boyutu Maddeleri; 21, 22, 23, 24, 25, 26, 27, 28, 29, 30 (Toplamda 10 madde)

Not: Olcekte olumsuz madde bulunmamaktadir.
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Introduction

With the Republican period, concepts such as representation, dramatization, role playing,
improvisation, performance, school theater emerged. It is possible to say that the foundations of
the creative drama of the emergence process of the concepts are formed. Creative drama, which
improves the cognitive, affective and psychomotor skills of the individual in every age group, is
one of the effective ways to realize the expected change in human behavior. It develops a high-level
perspective on many issues such as teamwork, self-expression, socialization, creativity, and empathy,
which are deemed necessary for contemporary individuals.

Before the work of Dorothy Heathcote, it is seen that creative drama was mostly based on
text-based gamifications. In Turkey, on the other hand, the desired treatment of creative drama was in
the 1980s. The beginning of contemporary creative drama in Turkey, Prof. Dr. It can be described as
1982, the first meeting of Inci San and Tamer Levent. These two names gave a significant impetus to
creative drama studies in the education process (Adigiizel, 2008). Creative drama is used in all fields
and at all levels of education in Turkey and in the world. It can even be said that it is an indispensable
method in education programs in recent years.

Creative drama is not based on a written text and participants do not have any concerns
about being staged. It mostly takes place in group work, sometimes individually, in its natural flow.
Under the guidance of the leader, it is continued by taking the event to the center. Participants reflect
their dreams and experiences in the works. On the one hand, the leader allows the group to explore,
on the other hand, tries to ensure the development of the students. It helps the participants to reveal
their ideas and feelings through dramatic plays (Briones, Gallego & Palomera, 2022; Byrne, 1981;
Omeroglu, 1992). With creative drama, students embark on a path of self-discovery. They start
a new experience based on their previous life. This type of experience can enhance their vision
and enrich their potential choices that they are not yet aware of. Participants may think they have
limited experience, but in dramatic situations this can be broken. Because the dramatic situation
offers students multiple experience opportunities. Creative drama provides a “as if”” environment for
students and students feel safe while exploring. Students develop and express themselves without
psychological pressure (Hong & Hong, 2022; Kasilingam & Ajitha, 2022). Creative drama enables
the individual to experience, discover and learn about life by pretending. In this process, the student
develops different perspectives and has the opportunity to handle events with high-level thinking.

Wessels (1987, p.7) briefly uses the expressions “to do is to be” to define creative drama
and supports his explanations with some examples. Texts and dialogues in books share essential
vocabulary for learning. It should not be forgotten that these expressions are lifeless expressions
on the pages. These words can encourage the learner to speak and think. However, drama activities
confront students with a process beyond what written materials offer. It helps the student to come
together with real life experiences. While lifeless, printed texts are presented to the learner in
traditional lessons, in creative drama lessons the learner becomes an active participant with his
emotions, imagination and thoughts. According to Watkins (2005), creative drama performance is
actually based on embodied cognition that connects participants’ mental representations and physical
environment. The class works as a community of active participants. Students are considered part of
this community as collaborative agents who encourage each other’s learning.
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Creative drama is learning through experience and direct participation. Students are not
content with just listening, remembering, seeing and explaining. Develops personal abilities through
experiential learning. The student applies meaning to real-life situations. Develops skills based on
experience and learns more than knowledge. Different situational learning tasks are encountered.
Creative drama provides the learner with the opportunity to be directly involved in the learning
experience and increases the chance of better understanding. Learners can use their experiences in
similar contexts. It can transfer knowledge (Heldenbrand, 2003; Knight, 2022; Liyanawatta, Yang,
Liu, Zhuang & Chen 2022). In traditional lessons, while several students work, other students watch,
but in the creative drama lesson, the whole class is active at the same time. The whole class uses the
active time simultaneously and equally (Baldwin, 2008). Creative drama allows the information used
in one situation to be used in other similar situations. The student develops problem solving skills.

Using creative drama techniques can help the teacher to make the lesson lively and colorful.
Techniques are an effective way to motivate students to be active. Collaboration, enthusiasm, fun
and creativity are encouraged in the classroom while increasing learning participation (Masoumi-
Moghaddam, 2018; Rahman, Jamalullail & Handrianto, 2022). The student is actively involved in
the learning process. Creative drama offers the most effective opportunities to implement student-
centered education. However, presenting these opportunities is closely related to the leader’s or
teacher’s knowledge of creative drama. The teacher may want to use the creative drama method
effectively in their lessons. For this, it is important for the teacher to know the intricacies of this field
and to have a wide range of self-efficacy on the subject in terms of high quality of the studies.

It is possible to say that one of the most basic concepts identified by Bandura is “self-
efficacy”. Self-efficacy is a person’s judgment about whether he has the capacity to do it himself in
order to successfully demonstrate his performance in any subject (Bandura, 2006). Self-efficacy is
one’s belief in one’s ability to successfully perform a particular task. Along with the goals people
set, self-efficacy is one of the strongest motivational predictors of how well a person will perform in
almost any effort. The individual uses his self-regulation capacity based on his ability to control his
own behavior. With the perception of self-efficacy, necessary activities are organized intellectually
and put into practice (Bandura, 1982; Bandura, 1990). Self-efficacy affects effort and persistence
in achieving success. Self-efficacy is an important determinant in comparing students who doubt
their learning abilities with those who are confident of success. Those with high self-efficacy to
accomplish a task participate more easily, work harder, and resist longer when faced with difficulties.
Students start from their self-efficacy perceptions to evaluate their performance achievements and
their indirect (observational) experiences. Teachers should provide reliable guidance for students
to assess their self-efficacy regarding their own performance. Successes increase the perception of
self-efficacy, while failures decrease it. However, once a strong sense of self-efficacy is developed, a
failure may not have much impact on the individual (Bandura, 1986). Self-efficacy is important for
the individual to realize himself, to see and reveal his potential.

Along with the goals people set, self-efficacy is one of the strongest motivational attributes of
how well a person will perform in almost any effort. A person’s self-efficacy is a strong predictor of
their efforts, persistence, strategies, and subsequent tendencies. It affects the level of job performance
and the perception of being able to do it. In addition to being highly predictive, it is important to
develop a sense of self-efficacy because of its performance-enhancing benefits (Heslin, & Klehe,
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2006; Olivier & Shapiro, 1993; Schunk, 1995). People’s thoughts about their performance abilities
form their self-efficacy perceptions. This is an important mechanism underlying behavior change.
By its nature, self-efficacy is an important determinant in revealing the individual’s performance
and predicting how to achieve work-related results (Banaji, & Prentice, 1994; Cervone, 2000). The
development of self-efficacy perception brings with it self-knowledge and seeing its limits.

Self-efficacy refers to an individual’s own capacity. Those with a high sense of self-efficacy
want to make a big difference in their field. Therefore, they take the initiative by taking risks.
Individuals with low self-efficacy perceptions may feel helplessness and unhappiness in the face
of difficulties. These people have very low motivation to cope with difficulties (Flammer, 2001;
Nguyen, Hong, Chen, Ye, & Tsai, 2023). Self-efficacy perception is very important in revealing one’s
own abilities. Success is an element that feeds the sense of self-efficacy.

It is very important in the pre-service period to make prospective teachers feel confident about
their teaching abilities. In the process of creating the perception of self-efficacy, pre-service teachers
should be helped to develop their skills to cope with difficulties and to discover their talents. Behind
this, there must be a two-way effort. First, future teachers should be provided with a more robust
and diverse classroom experience. Second, students should be provided with more opportunities to
gain experience after they start their work. The teacher should guide the learning processes of his
students with great motivation even in school environments under difficult conditions. Therefore,
the sense of competence in the teacher makes it easier to cope with difficulties (Colson, Sparks,
Berridge, Frimming & Willis, 2017). Planning and conducting creative drama studies, using their
techniques, and making evaluation studies about the studies are closely related to the self-efficacy of
the pre-service teacher. A teacher who uses the creative drama method effectively in the classroom
can improve the skills of his students in different dimensions and instill self-confidence in them.

In higher education “teaching how to teach”. The pre-service teacher is introduced to new
methods and strategies in many subjects or fields of study. While learning, the teacher trainee also
gains teaching experience. The ability of prospective teachers to achieve the best in the future depends
on their effective learning of contemporary methods and techniques and planning during their faculty
years (Kerekes & King, 2010; Ogden, DeLuca & Searle, 2010). After graduating, teacher candidates
use the teaching experiences they learned at the faculty in their lessons. For the pre-service teacher,
it is necessary to have experienced, adopted and internalized an innovative teaching method, that
is, to have developed the self-efficacy skills related to the subject. For this reason, professional
development training is very important in the faculty process. In the field of creative drama, the
development of the pre-service teacher and providing the necessary support for him to see himself
competent in this subject will increase the quality of the drama studies he will carry out in the future.

A qualified pre-service education can provide pre-service teachers with opportunities to
acquire professional knowledge, skills and values through observation, practice and reflection on
experience. Ideally, a prospective teacher uses the knowledge gained from practical experiences to
develop personal teaching style and identity (Goodnough, Osmond, Dibbon, Glassman & Stevens,
2009; Gray, Wright & Pascoe, 2017; Langdon, Alexander, Dinsmore & Ryde, 2012). Practical studies
by prospective teachers will be very effective in making them qualified teachers. The application
experience will have positive effects on the self-efficacy perceptions of teacher candidates. For this
reason, it is necessary to include studies for teacher candidates to practice in creative drama studies.
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It is important for the quality of the education process that the teachers are well trained
in performing creative drama studies before the service. Planning and implementation of creative
drama techniques is closely related to the fact that pre-service teachers know the process effectively.
Self-efficacy perceptions for creative drama practices will affect their professional lives (Kay, 2010).
Depending on the department they are studying, pre-service teachers can take lesson/lessons on
creative drama studies. The name, credit and content of these courses may vary depending on the
department. Regardless of the name, content or credit of the course, there is an accepted fact that
creative drama education is indispensable for teacher candidates. It is very important for a pre-service
teacher to have a theoretical background on this subject, to know the planning for applications, and to
know drama techniques in terms of professional development. In this context, examining the creative
drama self-efficacy perceptions of teacher candidates and evaluating the data from a scientific point
of view seem meaningful. In this study, a scale was developed with the idea of determining and
evaluating the self-efficacy perceptions of teacher candidates in the field of creative drama. Based on
all these, the aim of the study is to develop a valid and reliable scale to measure the creative drama
self-efficacy perceptions of teacher candidates.

Method

In this study, a scale was developed to determine pre-service teachers’ self-efficacy towards
using drama method. The study was carried out in accordance with the quantitative research method.
The “screening model” was preferred among the quantitative research models. With the scanning
model, it is possible to describe an existing situation objectively. The survey model makes it possible
to describe the tendencies, perceptions and attitudes of the sample studied numerically (Punch,
2003). While developing the scale, the perceptions of pre-service teachers about whether they feel
competent in using the drama method were taken into account.

Working group

For the validity and reliability study of the Creative Drama Self-Efficacy Scale, pre-service
teachers studying at the faculty of education were reached. The trial study of the scale was carried
out with the participation of teacher candidates who took the creative drama course as compulsory
or optional. It was taken into account that the participants should have received drama training. The
data were obtained from the participants who had received drama training. Thus, data were collected
from participants who were experienced in terms of creative drama self-efficacy perceptions and had
developed skills to a certain extent.

In the determination of the sample, the “appropriate sampling method”, which is included
in the random sampling, was preferred. It is essential to reach the group of the required size with the
appropriate sampling method. Participants are reached through a primary cause. It is possible to say
that it is fast and easy since there is no other selection parameter (Baltaci, 2018; Biiytikoztiirk, Kilig
Cakmak, Akglin, Karadeniz, & Demirel, 2012; Etikan, Musa, & Alkassim, 2016; Scholtz, 2021;
Stratton, 2021).

The candidate scale was applied as a Google form to teacher candidates studying in education
faculties of different universities and teachers who have just started working (teachers who have
worked for 1 or 2 years). Universities were chosen randomly. A total of seven universities, one
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from each geographical region of Turkey, were reached. A total of 489 participants were reached
(female=383; male=106). 199 teachers who graduated from education faculties were also included in
the research. Exploratory Factor Analysis (EFA) was performed with 249 of the data and Confirmatory
Factor Analysis (CFA) was performed with 240 of the data.

Development of Data Collection Tool

In this study, since the development of the Creative Drama Self-Efficacy Scale was carried
out, a road map was created in accordance with the scale development stages. Accordingly, the
stages of the scale development process were followed. Scale development stages are presented
under different titles in different sources (Acar Giivendir & Ozer Ozkan, 2015; Castillo, 2022; Sahin
& Oztiirk, 2018; Clark & Watson, 1995; Hinkin, 1995). In this study, the process was structured in
accordance with the following topics.

Preparation of the Substance Pool

In order to formulate the judgment items in accordance with the purpose of the study, a literature
review was conducted (Carbonneau, Ardasheva, Lightner, Newcomer, Ernst-Slavit, Morrison &
Morrison, 2022; Dicke, Parker, Marsh, Kunter, Schmeck, & Leutner, 2014; Kay, 2010; Kerekes,
2010). Thus, the theoretical framework that will be the basis of the study was created. Open-ended
questions about how they would use what they learned in the creative drama course were created for
the pre-service teachers. These open-ended questions were shared with three field experts to get their
opinions on whether sufficient data could be collected to form judgments. Corrections were made
in accordance with the feedback from the experts and eight open-ended questions were applied to
pre-service teachers. The responses were analyzed sensitively by the researcher and judgments were
formed about pre-service teachers’ self-efficacy perceptions about using creative drama. Great care
was taken to ensure that each item expressed pre-service teachers’ self-efficacy perceptions about
using creative drama. As a result of the studies, an item pool with 45 judgments was obtained.

Scope Validity

The items were presented to eight instructors and 10 pre-service teachers who are experts in
their fields in order to realize content validity (Shi, Mo, & Sun, 2012). The items were examined by
three creative drama leaders working in different departments and the suitability of the items to the
field of creative drama was evaluated. The items were examined by a lecturer from the Department
of Classroom Education and the suitability of the items to the learning and teaching process was
examined. It was examined by two instructors from the Department of Measurement and Evaluation
in Education and evaluated in terms of measurement and evaluation principles. It was examined
by an instructor from the Department of Guidance and Psychological Counseling and the items
were evaluated in terms of suitability for prospective teachers. The items were examined by two
instructors from the Department of Turkish Education and evaluated in terms of language and
spelling. Ten pre-service teachers from different departments examined the items and evaluated their
comprehensibility. Thus, the items were examined by eight experts and ten pre-service teachers from
various disciplines. The items were examined in line with the feedback from the field experts and
pre-service teachers and some items were edited. In accordance with the feedback from the experts
in the field of Turkish Education, corrections were made on the items in terms of language and
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expression. Some items were eliminated in accordance with the suggestions that they were similar or
not functional. After the content validity, 41 items remained in the pool.

Construction of the Scale

A 5-point Likert scale was added to the 41 self-efficacy items for which content validity was
ensured (Robie, Meade, Risavy & Rasheed, 2022). The rating was organized as “strongly agree,
agree, somewhat agree, disagree, strongly disagree”. Afterwards, a short instruction explaining the
purpose of the research and how to fill out the scale was added to the form. The candidate scale was
obtained with the added instruction.

Trial Application

The candidate scale was converted into Google form and applied in different universities in
Turkey. The applications were carried out with the participation of pre-service teachers studying in
different departments of faculties of education. At the same time, teachers who had graduated from
faculties of education, i.e. teachers who had taken the creative drama course, were also reached
through the Google form. The application of the candidate scale was based on volunteerism. Statistical
analyses were carried out with the data obtained from the trial application.

Data Analysis

The data obtained as a result of the application of the measurement tool to the study group
were evaluated with a series of analyzes. EFA and CFA were performed on the data obtained from the
candidate scale and factor loadings, arithmetic means, standard deviations, item scale correlations,
SRMR and RMSEA were calculated. The items with strong reliability values were determined in
accordance with the principles of scientific research methods. Two half reliability tests were applied
to the data with the split half method. Cronbach’s Alpha value of the sub-dimensions and the whole
scale was also calculated. The analyses and the related explanations are presented in detail in the
findings and interpretation section. SPSS 22 was used for EFA analysis and LISREL 8.71 was used for
CFA analysis. Ethical rules were followed while conducting the research. An application was made
to Pamukkale University “Social and Human Sciences Research and Publication Ethics Committee”
for ethical permission. As a result of the application, a permission certificate was obtained that the
research is in compliance with ethical rules. Information about the ethics committee document
received is given below.

Number: 68282350/2023/01
Date: 11.01.2023

Results

In this section, the data of the analyses conducted on the validity and reliability of the creative
drama self-efficacy perception scale developed for pre-service teachers are presented. Exploratory
Factor Analysis (EFA), Confirmatory Factor Analysis (CFA), Split half and reliability information
are explained in detail.
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Factor Structure

In the development phase of the creative drama self-efficacy perception scale, factor analysis
was conducted to determine the factor structure and construct validity of the items. The explanations
that Exploratory Factor Analysis (EFA) and Confirmatory Factor Analysis (CFA), which are two
sequential analyses, are not appropriate to be conducted with the same sample (Suhr, 2006; as cited
in Yasghoglu, 2017) were followed. The data obtained for the reliability of the scale were divided into
two separate sections. For the validity and reliability of the scale, a total of 489 participants were
reached and 249 of these data were subjected to EFA and 240 to CFA.

Exploratory Factor Analysis (EFA)

First, EFA was conducted to determine the factor loadings of the scale items and sub-
dimensions. EFA is intended to determine whether there is one or more factors in a scale (Quader
& Abdullah, 2020). The data were tested with Kaiser-Meyer-Olkin (KMO) and Barlett test for the
suitability of the correlation matrix between items for factor analysis (Gorsuch, 1997). In the factor
analysis of the data obtained from a total of 41 items, Kaiser-Meyer Olkin value was .975 and
Bartlett’s test result was significant [x?>= 11771.910; df= 820 p<.0001]. KMO values are expected to
be .60 and above and Barlett’s test is expected to be significant (Tabachnick & Fidell, 2001). In the
light of the numerical data obtained, it is possible to say that the sample size is appropriate for the
analysis.

In the development phase of a measurement tool, the varimax axis rotation technique is
applied to interpret the data of a multi-factor measurement tool. Varimax Normalized is one of the
rotation methods frequently used to find new factors that are easier to interpret (Quader & Abdullah,
(2020). In this direction, varimax axis rotation technique was applied to the data. As a result of the
EFA applied to the data obtained, it was determined that the scale had a two-factor structure with an
eigenvalue greater than 1.

It was seen that all 41 items of the scale had factor loadings of .30 and above. However,
based on the assumption that the higher the factor loading, the better the scale would be as a
measurement tool, it was decided to include the items with .50 and above in the scale. According to
Hair, Anderson, Tatham & Black (1998), factor loadings greater than .30 are considered to meet the
minimum level; factor loadings of 0.40 are considered more important, and loadings of .50 or higher
are considered practically important (as cited in Peterson, 2000). However, some items were found
to have high factor loadings in both dimensions. Items with high factor loadings in both dimensions
were removed. Items with a difference of less than 10 points in terms of closeness between items
with high factor loadings in both dimensions were also eliminated. In line with these evaluations, 11
of the 41 items were removed from the scale. According to EFA, the Creative Drama Self-Efficacy
Perception Scale (CDS) has a two-factor structure. There are 20 items in the first sub-dimension and
10 items in the second sub-dimension. As a result, a measurement tool with a total of 30 items was
obtained. The eigenvalue of the first factor of this two-factor structure is 20.75 and the eigenvalue
of the second factor is 1.33. In addition, the variance of the items in the whole scale is 39.74% and
31.51%, totaling 71.55%. It is within acceptable limits for the explanatory power of a scale with more
than one sub-dimension to be at least .50 and above in total (Merenda, 1997). The first dimension of
the two-factor structure of CDS was named “development competence” and the second dimension
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was named “implementation competence”. The EFA results of the Creative Drama Self-Efficacy
Perception Scale (CDS) are presented in Table 1.

Table 1. Means, Standard Deviations, Item-Total Correlations and Factor Loadings of the Items of
the SFL

. 5 - Item Factor Factor
.§ g ﬁ o § * SS Total Load Load
g é E é E Correlation Value Value
§> a 23 R (r) ED 2)
M1 M1 3.93 880 74 56
M2 M2 4.08 907 82 67
M4 M3 421 894 84 74
M5 M4 3.95 917 78 .68
M6 M5 3.95 883 79 .69
M7 M6 4.08 876 84 a7
M8 M7 4.14 875 85 85
M9 M8 4.17 898 84 80
M10 M9 4.18 886 81 74
Ml1 M10 4.13 867 87 82
K M12 M1l 4.09 901 84 78
4 M13 M12 3.97 973 79 63
E M14 M13 4.12 928 83 70
% M15 M14 4.16 892 .84 71
g M16 M15 4.00 886 83 65
z M19 M16 4.15 847 83 70
2 M20 M17 4.02 960 83 74
Q M21 M18 4.11 844 81 67
E M24 M19 4.15 889 81 61
A M26 M20 4.16 863 80 .63
. M29 M21 4.04 883 80 68
S M31 M22 4.12 862 81 73
= M32 M23 4.07 926 82 74
> M33 M24 4.02 917 81 81
§ M34 M25 4.12 903 81 78
Z M35 M26 4.02 922 83 84
-8 M38 M27 4.08 898 82 74
§ M39 M28 4.18 820 83 71
o M40 M29 4.06 861 76 .66
Z M4l M30 4.02 858 .72 60
Ozdeger 20.75 1.33
Varyans% 39.74 31.51
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As seen in Table 1, there are 20 items (items 1, 2, 3,4, 5,6, 7, 8,9, 10, 11, 12, 13, 14, 15,
16, 17, 18, 19, 20) in the first sub-dimension. This sub-dimension was named as “developmental
competence”. The items in the developmental competence sub-dimension mainly include pre-service
teachers’ perceptions of their own self-efficacy in drama practices. The lowest factor loading value
of this sub-dimension is 0.56 and the highest factor loading value is 0.85. The second sub-dimension
was named as “implementation efficacy”. There are a total of 10 items in the “implementation
competence” sub-dimension (items 21, 22, 23, 24, 25, 26, 27, 28, 29, 30). These items are basically
related to the self-efficacy perceptions of organizing and planning activities for creative drama
lessons. The lowest factor loading value for the “implementation efficacy” sub-dimension was 0.60
and the highest factor loading value was 0.84 (see Appendix 1 for the final version of the scale).

Confirmatory Factor Analysis (CFA)

CFA was conducted to determine whether the two-factor structure determined by EFA was
confirmed (Moustaki, Joreskog, & Mavridis, 2004). In the two-factor structure obtained as a result
of EFA, 20 items in the first factor (1, 2, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 19, 21, 24, 26)
and 10 items in the second factor (29, 31, 32, 33, 34, 35, 38, 39, 40, 41) were confirmed by CFA.
The data of 240 participants, which were accepted as the second half of the data collected from a
total of 489 participants, were included in the CFA studies. As a result of the analysis, the chi-square
value of the model for the 30-item scale (X2 = 1077, Df = 403, N = 240, P < .001) was found to
be significant. There are opinions that the result obtained by dividing the chi-square value by the
degrees of freedom can be accepted at a value ranging between two and five (Sharpe, 2015). As a
result of the calculation, it was determined that the X2 /Df value was at an acceptable level with 2.66.
RMSEA = .08, SRMR = .04, CFI = 98, NNFI = .98, and CFI = 98 were found to be at the level of
perfection among the fit values frequently used in CFA measurements. It was observed that the 90%
confidence interval (CI) limit of RMSEA ranged between .07 and .09. In a structural equation, CFI,
NNFI, NFI, GFI of .90 and above and SRMR and RMSEA values up to .10 are suggested to be in an
acceptable structure (Browne & Cudeck, 1993; Kellovway, 1998). The data obtained as a result of
CFA are given in Table 2.
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Table 2. Confirmatory Factor Analysis Model Testing Results

R? SEFY T
M1 .53 74 13.31
M2 57 75 13.64
M4 .61 78 14.28
M5 52 72 12.78
M6 A48 .69 12.12
M7 49 .70 12.36
M8 .60 7 14.12
M9 .59 7 14.02
MI10 .63 .79 14.70
M1l .61 78 14.43
Ml12 .62 .79 14.49
M13 47 .69 12.01
Ml14 .62 .79 14.59
M15 .69 .83 15.73
Ml6 .60 7 14.16
M19 .54 74 13.21
M20 .53 .73 12.96
M21 51 72 12.72
M24 .60 78 14.18
M26 .59 7 13.99
M29 49 .70 12.28
M31 .67 .82 15.38
M32 .77 .88 17.11
M33 .65 .80 14.90
M34 .70 .84 15.83
M35 .57 .76 13.60
M38 .56 75 13.49
M39 .68 .82 15.44
M40 .46 .68 11.74
M41 .37 .61 10.17

As a result of the path analysis of the items and sub-dimensions expressing the observed
variables and latent variables obtained as a result of the CFA application, it was observed that the
standardized scale items had values between .61 and .84 and all of the t values of these values
reached a significant level. The item structure parameters obtained as a result of confirmatory factor
analysis are presented in the path diagram in Figure 1.
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0_.40
Chi-Sgquare=1077.23, df=404, P-value=0.00000, RMSER=0.084

Sekil 1. YDO 'niin Dogrulayict Faktér Analizine Iligkin Path Diagrami

Reliability Information

Cronbach’s Alpha reliability coefficient was calculated to measure the internal consistency
reliability of the scale. Cronbach’s Alpha coefficient was determined as 0.98 for “development
competency” and 0.96 for “implementation competency” sub-dimensions of the scale. The Cronbach’s
Alpha value for the overall scale is 0.98. If each item was deleted, the Cronbach’s Alpha coefficient
for each item was calculated as .98. The item-total correlation ranged between .72 and .85 (See Table

1.
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Split Half (Split Half Method)

After the EFA and CFA were applied to the CDS data, Spearman-Brown correlation
coefficient and Guttman Split-half reliability coefficient (Callender & Osburn, 1979) were calculated
for reliability analysis. In the reliability study conducted in accordance with the Splitt-halff model,
the scale was grouped into two halves, 15 and 15 items. The Cronbach’s Alpha reliability coefficient
of the items in the first group was determined as 0.97. The Cronbach’s Alpha reliability coefficient
for the second group was 0.96. In Split Half reliability calculations, Cronbach’s Alpha coefficient
should be at least .70 (Shevlin, Miles, Davies & Walker, 2000). The values obtained show that the
reliability coefficients of the groups are at an ideal level. The correlation coefficient between both
groups was 0.90. In the light of these data, it can be stated that there is a positive linear relationship
between the two groups (Equal-lenth Spearman-Brown=0.95, Guttman Splitt-half=0.95, Unequal-
lenth Spearman-Brown=0.95).

Discussion, Conclusion and Recommendations

In this study, a self-efficacy perception scale for using creative drama method was developed
for teachers and pre-service teachers. In this process, scale development stages were taken into
consideration. Accordingly, the following order was followed: 1. Preparation of the Item Pool,
2. Content Validity, 3. Construction of the Candidate Scale, 4. Pilot Study, 5. Analyses. With the
preparation of the item pool, 45 judgments were formed and some items were eliminated with the
corrections made after the expert opinion. After the expert opinion evaluations, 41 items remained.
The pilot study was conducted in different departments and faculties of education of different
universities. At the same time, one or two-year teachers were also reached. Validity and reliability
analyses were applied to the data obtained from the participants. Based on the analyses, it is possible
to say that the Creative Drama Self-Efficacy Perception Scale (CDS) developed for teachers and
prospective teachers is valid and reliable.

Can and Cantiirk Giinhan (2009) developed a self-efficacy scale for using creative drama
method for pre-service teachers. In the scale developed with pre-service teachers studying in three
different departments, 178 participants were reached. This scale, which has a single factor structure,
consists of 46 items. It was determined that the diagonal values of the correlation matrix for the items
of the scale were between 0.826 and 0.956. The factor loading values of the scale vary between .42
and .74. Cronbach’s Alpha coefficient is 0.96. In the analyses conducted for the scale development
process, it was determined that only Exploratory Factor Analysis (EFA) was performed and
Confirmatory Factor Analysis (CFA) was not performed. When the scale is examined, it is seen that
all of the items are aimed at improving students’ personal qualities. The thoughts of the pre-service
teachers about what they would develop in their students by using the creative drama method were
discussed. There are no items in the scale about how the pre-service teachers will plan and implement
while using the creative drama method. On the other hand, the CDS includes items to determine
their self-efficacy perceptions regarding the planning and implementation process. This quality is
meaningful in terms of the originality of the developed scale. At the same time, the SLC developed
within the scope of this study also includes items on self-efficacy to support students’ development.
On the other hand, the SLC also includes items to determine self-efficacy perceptions regarding the
planning and implementation process. This quality is significant in terms of the originality of the
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developed scale. At the same time, the SLC developed within the scope of this study also includes
items on self-efficacy to support students’ development.

Karadag, Korkmaz, Caligkan and Yiiksel (2008) developed “teacher as drama leader and
educational drama practice efficacy scale”. The scale was developed with pre-service teachers
(n=256) studying in the department of classroom teaching and taking the teaching practice course.
The factor loadings of the scale, which consists of three sub-dimensions in total, vary between .361
and .633. The item-total correlations of the scale were found to be between .219 and .566. The
scale, which has a Cronbach’s Alpha coefficient of 0.74, consists of 30 items in its final form. It also
includes items related to the process of planning and implementing the creative drama method. It is
seen that Confirmatory Factor Analysis (CFA) study was not conducted in the analyzes conducted
regarding the scale development process. In this study, both EFA and CFA studies were conducted
to elaborate the data analysis and to strengthen the statistics regarding the validity of the items. In
addition, the data of the study were obtained from both teachers and pre-service teachers. Therefore,
the scale can be applied to pre-service teachers as well as in-service teachers.

No other creative drama self-efficacy scale was found in the national literature review.
However, it was determined that there are creative drama attitude scales (Adigiizel, 2006; Giilbahar
& Saylan, 2019; Otrar & Come, 2013). Therefore, it is thought that this scale will make an important
contribution to the literature. On the other hand, no creative drama self-efficacy scale was found in
the international literature. In the evaluations on the effect of drama-based education program on
teacher self-efficacy (Lee, Cawthon, & Dawson, 2013), teacher self-efficacy scales were used.

This scale was developed to measure the self-efficacy of teachers and prospective teachers.
Different self-efficacy scales can be developed for the use of creative drama method. The development
of different detailed self-efficacy scales for the use of creative drama at every stage of education is
important in terms of enriching the literature.
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