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The aim of this study is to examine the attitudes and self-efficacy perceptions of
students who receive professional music education towards modal hearing in terms of
various variables (gender, age, class level, faculty of education). In the study, attitude
and self-efficacy perception scales were used as data collection tools towards modal
hearing developed by researchers. The Cronbach’s alpha internal consistency
coefficients of the scales were determined as 0.871 for the attitude scale and 0.901 for
the self-efficacy perception scale. The study group of the research consists of 259
undergraduate students in their 3rd and 4th grade who were enrolled in courses related
to Modal Hearing and studying in the Music Departments of Faculties of Education,
Faculties of Fine Arts, and Conservatories in 12 randomly selected universities in Turkey
during the 2021-2022 academic year. As a result of the research, it was determined that
the students who received music education had positive attitudes towards modal
hearing and considered themselves sufficient in modal hearing. On the basis of faculties,
it was determined that the lowest attitude score belonged to the students of the faculty
of fine arts, and the highest attitude score belonged to the students studying at the
conservatory. There was no significant difference in self-efficacy perception scores
between the three faculties. In addition, when the attitudes and self-efficacy
perceptions of the participant students towards modal hearing were examined, it was
seen that male students exhibited more positive attitudes than female students. It was
determined that there was no difference in the attitudes and self-efficacy perceptions
of the participating students towards modal hearing based on age and grade level
variables.

Mesleki Miizik Egitimi Alan Ogrencilerin Makamsal isitmeye Yonelik
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Bu arastirmanin amaci, mesleki mizik egitimi alan 6grencilerin makamsal isitmeye
yonelik tutum ve 0z yeterlik algilarinin gesitli degiskenler (cinsiyet, yas, sinif diizeyi,
6grenim gorilen fakilte) agisindan incelenmesidir. Calismada veri toplama araci olarak
arastirmacilar tarafindan gelistirilen makamsal isitmeye yonelik tutum ve 6z yeterlik
algisi olgekleri kullaniimistir. Olgeklerin Cronbach Alfa i¢ tutarlilik katsayilari, tutum
Olgegi icin 0.871, 6z yeterlik algisi 6lgegi icin 0.901 olarak tespit edilmistir. Arastirmanin
galisma grubunu, Tirkiye’de bulunan 12 Gniversitenin egitim fakilteleri, giizel sanatlar
fakulteleri ve konservatuvarlarin muzik bélimlerinde 2021-2022 egitim 6gretim yilinda
6grenim gormekte olan lisans 3. ve 4. sinif 6grencilerinden; makamsal isitmeye yonelik
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Anahtar Kelimeler: ders almis olan 259 6grenci olusturmaktadir. Arastirma sonucunda, muzik egitimi alan
Makamsal isitme, ogrencilerin makamsal isitmeye yonelik tutumlarinin olumlg‘oldugu ve makamsal igsitme
Mesleki Mizik Egitimi, konusunda kendilerini yeterli gordikleri belirlenmistir. Ogrenim gorilen fakilteler
Tutum, bazinda en dustik tutum puani glizel sanatlar fakiltesinin 6grencilerine, en yiiksek tutum
0Oz Yeterlik Algisi puaninin ise konservatuvarda 6grenim goren égrencilere ait oldugu tespit edilmistir. Oz

yeterlik algisi puanlarinda ¢ faklltenin puanlari arasinda 6nemli bir farklilik
Arastirma Makalesi gorilmemistir. Ayrica katilimci 6grencilerin makamsal isitmeye yonelik tutumlari ve 6z

yeterlik algilari incelendiginde erkek 6grencilerin kadin 6grencilere gére daha olumlu
tutum sergiledikleri gorilmisttr. Katilimcr 6grencilerin makamsal isitmeye yonelik
tutumlar ve 6z yeterlik algilarinin yas ve sinif diizeyi degiskenlerine gore ise farklhk
gostermedigi tespit edilmistir.

Introduction

Music is the art of arranging sounds in time (duration). In this regard, the most fundamental skill of
making music is the perception of sounds and durations. This perception skill is defined as musical hearing
ability and is included in musical hearing education. Musical hearing education is a very significant
element of music education. Ugan (2018) classifies music education into three main types as general,
amateur, and professional. General music education is aimed at creating a general music culture in
individuals of all levels and ages. Amateur music education targets individuals who are interested in the
field of music and aims to provide them musical participation, pleasure, and satisfaction. Professional
music education is designed for individuals who will choose music as a profession and aims to provide
them musical behaviours, competencies, and knowledge required by the profession. Musical hearing
education is especially accentuated in professional music education and aims to develop important
musical skills required by the profession. Musical hearing education is a complex process that
encompasses several areas such as theory, reading, writing, and perception. These areas represent both
separate study processes and an interconnected whole.

Music is a separate language both in its structure and content. The rules that form a language create
its grammar. Similarly, the grammar of the music language encompasses all the elements during the
formation and use of music. These elements consist of rhythm, meter, scale, mode-tonality, melody, form,
texture, tempo, dynamics, and expression. With these elements, the education of musical hearing,
reading, and writing becomes the fundamental area of professional music education that targets
behavioural changes related to musical perception, musical reading, musical writing, musical memory,
musical thinking, musical creativity, musical analysis, and musical evaluation (Ozgiir & Aydogan, 1999, p.
3).

Hearing education is generally provided within temperament system by using a piano. However, the
Turkish music system includes comma sounds as well as temperament sounds. There are various modes
in this system. It is crucial to have knowledge of the structure of a mode as well as the accurate perception
of the notes within the mode to perceive them correctly. Moreover, Turkish music has a rhythmic
structure that differs from Western music and encompasses various rhythmic riches. Therefore, in
addition to the temperament system, musical hearing exercises that encompass the modal and rhythmic
structure of Turkish music should be carried out in order to better understand and perceive Turkish music.

Traditional Turkish music is generally divided into two different genres as Turkish folk music and
Turkish classical music due to both its formal and musical structure. Folk music, one of the most important
Turkish music, has preserved its existence without losing its importance reaching out to large masses by
influencing a wide geography and has continued its existence by being transferred from generation to
generation. According to Coskun (1984), folk music is a type of music that carries national criteria in its
essence with its unique instruments, instrumental and vocal styles, genres, forms, and wide repertoire, it
is intertwined with other branches of folklore and emerges from the fusion of local music (Coskun, 1984,
quoted in Emnalar, 1998, p.1). Turkish folk music can also be defined as the wide repertoire of local music
other than Turkish classical music. Turkish classical music is referred to as “palace music” by some and
Turkish classical music by others. Turkish classical music is a genre of music that developed especially in
and around the Ottoman palace and spread throughout the Ottoman geography. It is known that there
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are more than 500 modes, but some of them have not survived to the present day and have completely
disappeared. Today, nearly 50 of these modes are among the most used ones. The difference of Turkish
classical music from Turkish folk music lies in its composer-based approach and artistic concerns. Turkish
classical music, also known as Divan Music, is a genre that is among our traditional music, developed
under the influence of local Anatolian cultures and Ottoman culture. Additionally, due to the unity of
religion, it has also formed and developed cultural ties with neighbouring Iranian and Arab cultures (Aydin,
2011, p. 15). When both genres of music are examined, it can be seen that there are many similarities as
well as different features. Studies conducted on this subject (Ekici, 2009; Oztiirk, 2014, 2015; Pelikoglu,
2011; Pelikoglu & Sumbdullt, 2008; Simbdlll, 2007) indicate that the modal and rhythmic structures of
Turkish classical music and Turkish folk music have a similar structure and therefore both genres should
be united under the roof of Turkish music.

In Turkish music, “mode” refers to a mode consisting of a series of harmonious sounds with defined
intervals and its own rules of succession, creating melodic phrases. The most important features that
create a mode are tonic, intervals, course, and flavour. The tonic represents the resting or home pitch of
the mode and serves as the first note of the series. The intervals indicate the distance between the sounds
that create the series of the mode. Flavour refers to pauses or delays made on certain pitches in the
succession structure of the mode and is an important factor that reveals the differences of the modes
(Karadeniz, 2012, p. 64).

Modal hearing education is generally referred to as the analysis, distinction, identification, and
perception of sounds and it differs from the temperament system by incorporating the use of comma
degrees within the pitch systems used in Turkish music, as well as the differentiation of sharps and flats,
which are conveyed to students using different techniques similar to those used in Western musical
hearing education. Although modal hearing education is not taught as a separate course in most
professional music education institutions, it is included within the curriculum of musical hearing
education, especially in institutions that focus on Turkish music education. In addition, it is known that
studies on modal hearing are carried out in traditional Turkish music theory and repertoire classes.

Modal hearing education is usually shaped by the teaching method of the instructor. After the
acquisition of basic music knowledge, the modal hearing education supported by the theory of Turkish
music is tried to be completed with the quartet and quintet exercises, scale exercises, solfege, and
dictation exercises that adhere to the Turkish music sound systems and modal structure. The Turkish
music theory is crucial for the clarity and permanence of the subject matter, particularly before dictation
and solfege exercises. In addition to dictation and solfege exercises, Turkish music transcription exercises
are also the part that highlights students’ memory, attention, and abilities. In addition, it is thought that
transcription skills help students develop their instrumental and vocal skills.

The mesk method has had an important place in Turkish music education for a long time. With its
hierarchical foundations, rules, and unique teaching structure, this method includes not only passing
down musical compositions but also involves the instructor reflecting their own musical personality onto
the student, aiming for the student’s musical maturation through this musical understanding. In the mesk
system, note writing is not used, making auditory memory the most crucial musical skill (Basugur, 2016,
p. 98).

The musical hearing education provided for Turkish music is a complex process that involves the
perception of the series, pitches, intervals, progression structures, and flavours of modes, as well as the
comprehension of the rhythmic structures that constitute an important part of Turkish music’s structure.
Understanding the mode structures, having control over pitches, and maintaining accurate intonation are
crucial for the proper perception of Turkish music. The accurate hearing of Turkish music is directly
proportional to the ability to perceive the transition connections between the pitches that form the mode
(Oner, 2021, p. 206). When perceiving modes, it is essential to first recognise the intervals, quartets, and
quintets that form the scale, as well as the succession characteristics of the mode. In the research
conducted by Sen and Burg (2016), the most important factors in perceiving the mode were determined
as the succession, scale, starting and ending pitch. Basugur (2016) states that students who receive music
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education perceive the modes in the Turkish music repertoire more easily and that repertoire training is
important in perceiving a mode. In a study conducted by Avci Akbel (2021) with undergraduate students
taking Turkish music theory courses, it was determined that participants felt the most competent while
performing and felt most incompetent while identifying mode and transitions by listening. In institutions
that provide professional music education, modal hearing exercises are generally tried to be provided in
courses that include Turkish music theory and repertoire, rather than musical hearing courses, and they
are generally not given on a systematic basis such as western musical hearing education.

Hasar (2016) states that most of the teachers and teacher candidates who graduated from music
education departments feel inadequate in the field of Turkish music and try to learn and perceive Turkish
music with their own possibilities in their professional lives. Hasar also states that although theoretical
knowledge of Turkish music is recognized in the education programs of the Ministry of National Education,
problems occur during its performance, and there are also some problems and difficulties in the
formation, training, and management of music ensembles aimed at using Turkish music in performances
and events (p. 5). Kagar (2007) states that in music education, students are trained for many years with
Western music education and instruction, but in their professional lives, they often face a lack of skills
related to traditional music genres and the use of traditional instruments, which are rarely included in the
educational curriculum. Kagar also adds that the music teachers often have to learn traditional music on
their own later in their professional careers due to the frequent encounters with traditional music.

Yildirnm (2012) accentuates the need to increase the quality of modal content in musical hearing
education. Especially in the musical hearing education provided in professional education institutions, it
is seen that the studies carried out only in the temperament system are not sufficient in terms of
improving the modal hearing skills of the students. In a study conducted by Yildiz and Turkmen (2012),
the opinions of conservatory educators on hearing education were considered. The instructors in the
conservatory said that the students from fine arts high schools were sufficient and successful in Western
music solfege, but they were insufficient and unsuccessful in Turkish music solfege and attributing this to
the insufficiency of Turkish music-oriented courses in fine arts high schools (quoted in Yildiz, 2013, p. 6).

Based on the information mentioned above, this study focuses on determining the attitudes and self-
efficacy perceptions of students in professional music education regarding modal hearing. Although there
are many studies on attitudes and self-efficacy in the field of music in both domestic and foreign literature
(Adar, 2008; Ark et al., 1980; Barrett et al., 2020; Bayrakgi, 2019; Canakay, 2006; Celenk & Sen, 2016;
Craske & Craig, 1984; Eldemir, 2015; Guan & Matsunobu, 2022; inan, 2010; Karakus & Celenk, 2020; Kaya,
2022; Kibici, 2022; Kim & Kyoung Song, 2020; Legette, 2003; Lilioglu, 2019; Lynxwiler & Gay, 2000;
McCarthy et al., 2019; Mcpherson & McCormick, 2006; Nielsen, 2004; Nolin & Newman, 1980; Price &
Swanson, 1990; Ritchie & Williamon, 2011; Sari, 2019; Sen & Celenk, 2017; Sen, 2011; Shaw & Tomcala,
1976; Tyson, 2006; Yildiz, 2014) it is seen that the studies in the field of Turkish music are not a satisfactory
level. There is a need for research that reveals the attitudes and self-efficacy of students in special areas
of Turkish music such as hearing, performing, and singing. In this context, the purpose of the research is
to determine the attitudes regarding modal hearing and self-efficacy perceptions of students studying it
the Music Departments of Faculties of Education, Faculties of Fine Arts, and Conservatories that provide
Professional Music Education in Turkey, and to make a situation assessment based on the data obtained.
In line with this purpose, answers to the following questions were sought.

1. What are the attitude and self-efficacy perception scores of students regarding “Modal Hearing”?

2. Do the attitudes and self-efficacy perceptions of students regarding “Modal Hearing” differ based
on the gender variable?

3. Do the attitudes and self-efficacy perceptions of students regarding “Modal Hearing” differ based
on the age variable?

4. Do the attitudes and self-efficacy perceptions of students regarding “Modal Hearing” differ based
on the grade level of their education?
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Method

This section of the research includes the type of research, study group, data collection tools, and
statistical methods and techniques to be used in the analysis of the data obtained.

Research Model

This research is a descriptive study aiming to determine the self-efficacy and attitudes of the students
who receive professional music education regarding Modal Hearing. Descriptive studies aim to determine
the current situation related to the identified subject, to understand and analyse the identified situation
by defining the phenomenon (Arikan, 2017, p. 27).

The model of this research is the survey model, which is commonly used in descriptive studies. Survey
models involve evaluating the entire population or a selected group, sample, or sample area in order to
reach a general conclusion about the population in a formation consisting of more than one unit. The
subject of the research whether it is a phenomenon, individual, or object is observed as it is, within its
own conditions and options and without intervention (Karasar, 2006, p. 79). This research was carried out
with the permission of Atatilirk University Social and Human Sciences Ethics Committee, Fine Arts Unit
Ethics Committee, under the decision numbered E-91464383-050.02.02-2200142177, dated 12/05/2022.

Study Group

The study group of the research consists of 259 undergraduate students in their 3rd and 4th grade
who were enrolled in courses related to Modal Hearing and studying in the Music Departments of
Faculties of Education, Faculties of Fine Arts, and Conservatories in 12 randomly selected universities in
Turkey during the 2021-2022 academic year. The demographic information of the participating students
is provided in Table 1.

Table 1.
Demographic Information of the Student Study Group

Demographic Features  Sub-Criteria F %

Gender Female 123 475
Male 136 52.5
17-22 years old 101 39.0

Age 23-28 years old 132 51.0
29 years and above 26 10.0

Grade Undergraduate 3rd year 129 49.8
Undergraduate 4th year 130 50.2
Faculty of Education 137 52.9

Faculty Type Faculty of Fine Arts 58 224
Conservatory 64 24.7
Atatlirk University, Faculty of Education, Department of 36  13.9
Music Education
Atatirk University, Faculty of Fine Arts, Department of Music 52 20.1
Sciences
Ataturk University, Turkish Music Conservatory 13 5.0
Kafkas University, State Conservatory 21 8.1

University of Study Ardahan University, Faculty of Fine Arts, Music Department 6 2.3
Sakarya University, State Conservatory 16 6.2
Mustafa Kemal University, Turkish Music Conservatory 14 54
indnii University, Faculty of Education, Department of Music 39 15.1
Education
Trabzon University, Faculty of Education, Department of 9 3.5

Music Education
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Binali Yildirim University, Faculty of Education, Department 11 4.2

of Music Education

Van Yizincl Yl University, Faculty of Education, 34 13.1
Department of Music Education

Agri University, Faculty of Education, Department of Music 8 3.1

Education

Total 259 100

According to Table 1, it can be observed that the majority of participants are female, and the grade
level is largely the same.

Data Collection

In the study, data were collected using the “Attitude Towards Modal Hearing” and “Self-Efficacy
Towards Modal Hearing” scales developed by the researchers. The draft scales of “Attitude Towards
Modal Hearing” and “Self-Efficacy Towards Modal Hearing” were applied to 62 students who were
studying in Department of Music Sciences, Faculty of Fine Arts, Atatiirk University and took courses on
modal hearing for their validity and reliability analyses. After the pilot application, erroneous and incorrect
questionnaires were considered invalid, and 54 questionnaires were evaluated through validity and
reliability analysis.

The items of the scale were designed in a five-point Likert type as “Strongly Disagree”, “Disagree”,
“Neutral”, “Agree”, and “Strongly Agree”. For content validity, the scales were presented to a total of five
experts, including two educational science experts, two music educators, and one language expert.

Attitude towards Modal Hearing Scale

While creating the attitude scale for modal hearing, the attitude scales in the relevant literature were
examined and based on these reviews, an item pool was created. The first version of the draft scale
consisting of a total of 25 items with 12 positive and 13 negative statements was determined and
presented to the expert opinion. Based on the feedback received from the experts, necessary adjustments
were made on the statements in the scales and they were presented to the expert evaluation again. The
final version of the attitude scale consists of a total of 14 questions with 6 positive and 8 negative
statements.

Table 2.
Item Analysis for Attitude towards Modal Hearing Education Scale
Variance of the

Mean of the Scale Scale when Item Square Root of Cronbach’s Alpha if
Items when Item Deleted Deleted Multiple Correlation Item Deleted
S1 47.54 62.517 .808 .848
S2 47.43 62.249 .698 .852
S3 47.59 62.057 .832 .846
S4 48.04 65.546 514 .863
S5 47.80 61.750 739 .850
S6 47.20 69.486 .387 .869
S7 47.56 60.704 .800 .846
S8 47.09 72.727 218 .875
S9 48.87 88.228 -.681 917
S10 47.57 62.438 .678 .853
S11 47.48 63.990 .670 .855
S12 47.57 62.777 .707 .852
S13 47.20 65.675 .641 .857
S14 46.94 67.638 .585 .860
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When considering the item-total correlations given in Table 2, no item that significantly reduced the
reliability was found. In this context, it can be said that the measurable qualities and the measured
qualities are the same, and that the 14 items given in the attitude scale towards modal hearing education
are measurable.

In Table 3, the Cronbach’s alpha internal consistency coefficients of the scale items were examined to
determine the reliability of the attitude scale for modal hearing education.

Table 3.

Cronbach’s Alpha Analysis Results of the Attitude Scale Towards Modal Hearing Education
Attitude Scale Towards Modal Hearing Number of Items Cronbach’s Alpha
Education 14 0.871

As shown in Table 3, the reliability coefficient (Cronbach’s alpha) for the whole scale was determined
to be 0.871. According to the Cronbach’ alpha internal consistency coefficient, which is above the
acceptable r=0.70 level, it can be said that the scale is internally consistent and highly reliable.

For the internal validity of the scale, the attitude scores were ranked from highest to lowest, the lower
27% group and the upper 27% group were determined and the intergroup t-test was applied. As a result
of the analysis, it was determined that there was a significant difference between the attitude scores of
the lower 27% group and the upper 27% group (t28= 18.751, p= .000< .01) and the scale had internal
validity.

Factor analysis was performed for the construct validity of the scale. Initially, the suitability of the
prepared scale for factor analysis was tested using the Kaiser-Meyer-Olkin and Bartlett’s tests, and it was
determined that the scale was suitable for factor analysis (p= .000< .05). The factor analysis results of the
scale are presented in Table 4.

Table 4.
Factor Analysis of Attitude Scale Towards Modal Hearing Education
Sum of Initial Sum of Squared Loadings Cumulative Percentage of
Items Eigenvalues Percentage of Variance Variances of Rotated Loadings
1 6.350 45.358 45.358
2 1.159 8.281 53.639
3 1.012 7.231 60.870
4 .918 6.560 67.430
5 .788 5.626 73.056
6 744 5.313 78.369
7 .690 4.928 83.297
8 .585 4.181 87.479
9 471 3.362 90.840
10 372 2.658 93.498
11 334 2.386 95.884
12 .286 2.039 97.924
13 .186 1.327 99.251
14 .105 .749 100.000

According to Table 4, it can be seen that 14 items subjected to factor analysis are found to be under 3
factors with eigenvalues greater than 1. The variance of these three factors regarding the scale is 60,870%.
The “scree” plot created to determine the factor number of the scale is presented in Figure 1.

When the graph in Figure 1 is examined, it is seen that there is a rapid decrease after the first factor.
This indicates that the scale can be grouped under one factor in general. The subsequent factors in the
graph mostly move in a horizontal plane. In other words, the benefits of subsequent factors are similar to
the first factor of the variance. According to Bilylikoztirk (2014), the eigenvalue of the first factor being
more than 3 times greater than the eigenvalue of the second factor can be taken as evidence that the
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scale is unidimensional (p. 134). In this context, the attitude scale for modal hearing is accepted as a single
factor.

Scree Plot

Eigenvalue

T T T T T T T T T T T T T T
1 2 3 4 5 6 7 8 a 10 11 12 13 14

Component Number

Figure 1. “Scree” Plot for the Attitudes Scale towards Modal Hearing Education

Self-Efficacy Perception Scale for Modal Hearing

When creating the self-efficacy perception scale for modal hearing, initially, the self-efficacy
perception scales in the relevant literature were examined and based on the findings of these
examinations, an item pool was created. The first version of the draft scale consisting of a total of 25 items
with 14 positive and 11 negative statements was determined and presented to the expert opinion.
Necessary adjustments were made on the statements in the scales within the scope of the feedback from
the experts and they were presented to the expert evaluation again. The final version of the self-efficacy
perception scale was composed of a total of 14 questions with 8 positive and 6 negative statements.

Table 5.
Item Analysis of the Self-Efficacy Perception Scale for Modal Hearing Education
Variance of the

Scale of Mean When  Scale When Item Square Root of Cronbach’s Alpha
Items Item Deleted Deleted Multiple Correlation When Item Deleted
S1 43.67 87.434 443 .900
S2 44.07 83.579 .639 .892
S3 43.61 88.846 373 .902
sS4 43.94 83.336 .644 .892
S5 43.63 83.596 .647 .892
S6 44.04 81.584 .664 .891
S7 43.67 83.396 .674 .891
S8 43.52 83.047 .541 .897
S9 43.57 85.381 .600 .894
S10 43.94 84.544 .678 .891
S11 43.39 86.657 492 .898
S12 43.85 82.506 .648 .892
s13 43.83 81.726 .700 .889
S14 46.94 67.638 .585 .860

According to Table 5, no item that significantly reduces the reliability was found when considering the
item-total correlations. Therefore, it can be said that the measurable qualities and the measured qualities
are the same, and that the 14 items given in the self-efficacy perception scale for modal hearing education
are measurable.
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In Table 6, the Cronbach Alpha internal consistency coefficients of the scale items were examined for
the reliability of the self-efficacy perception scale for modal hearing education.

Table 6.

Cronbach’s Alpha Analysis of the Self-Efficacy Perception Scale for Modal Hearing Education
Self-Efficacy Perception Scale for Modal Hearing Number of Items Cronbach’s Alfa
Education 14 0.901

As shown in Table 6, the reliability coefficient (Cronbach’s alpha) for the whole scale was determined
to be 0.901. Since the Cronbach’s Alpha internal consistency coefficient is above the acceptable level of
r=0.70, it can be said that the scale is internally consistent and highly reliable.

For the internal validity of the scale, the attitude scores were ranked from highest to lowest, the lower
27% group and the upper 27% group were determined and the intergroup t-test was applied. As a result
of the analysis, it was determined that there was a significant difference between the attitude scores of
the lower 27% group and the upper 27% group (t28= 11.303, p= .000< .01) and the scale had internal
validity.

Factor analysis was performed for the construct validity of the scale. Initially, the suitability of the
prepared scale for factor analysis was tested using the Kaiser-Meyer-Olkin and Bartlett’s tests and it was
determined that the scale was suitable for factor analysis (p= .00< .05). Factor analysis results are
presented in Table 7.

Table 7.
Factor Analysis of the Self-Efficacy Perception Scale for Modal Hearing Education
Sum of Squared Cumulative Percentage of
Sum of Initial Loadings Variance Rotated Sum of Squared
Items Eigenvalues Percentage Loadings
1 6.098 46.904 46.904
2 1.137 8.747 55.651
3 .957 7.363 63.014
4 .873 6.715 69.729
5 .754 5.798 75.527
6 .691 5.315 80.842
7 .644 4.954 85.796
8 .486 3.739 89.535
9 .378 2.904 92.439
10 342 2.634 95.073
11 .319 2.451 97.524
12 .210 1.619 99.142
13 111 .858 100.000
14 .105 .749 100.000

When Table 7 is examined, it is observed that 14 items included in the analysis are grouped under 2
factors with eigenvalues greater than 1. The explained variance for the scale is 55.651%. The “scree” plot
created to determine the factor number of the scale is presented in figure 2.
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Scree Plot

2

Eigenvalue

T T T T T T T T T T T T T T
1 2 3 4 5 [ 7 g a 10 i 12 13 14

Component Number

Figure 2. “Scree” Plot for the Self-Efficacy Perception Scale in Modal Hearing Education

When the graph in Figure 2 is examined, it can be seen that there is a rapid decrease after the first
factor. This indicates that the scale can be grouped under one factor in general. The subsequent factors
in the graph generally move in a horizontal plane. In other words, the benefits of the subsequent factors
are similar to the first factor of the variance. According to Buyukoztiirk (2014), the eigenvalue of the first
factor being more than 3 times greater than the eigenvalue of the second factor can be taken as evidence
that the scale is unidimensional (p. 134). In this context, the self-efficacy perception scale for modal
hearing is accepted as a single factor.

Data Analysis

In the study, the data obtained from the “Attitude Towards Modal Hearing” and “Self-Efficacy Towards
Modal Hearing” scales were entered into the SPSS20.0 analysis program and analysed using statistical
tests. Percentage (%) and frequency (f) analyses were performed for attitude and self-efficacy perception
scores. For the analysis of the scores based on the variables, T-test was applied for bivariate analyses, and
One-Way ANOVA test was used for multivariate analyses. In multivariate analyses, the Scheffe test
included in the Post Hoc tests was used to determine the direction of the difference.

Findings

In this section of the research, the obtained data were analysed using the necessary statistical tests,
and the findings were interpreted and presented. In line with this, the sub-problems identified for the
research were presented sequentially, and the statistical data obtained are presented in tables.

Findings Regarding the Attitudes and Self-Efficacy Perception Scores of Professional Music Education
Students towards Modal Hearing Education

In this section, findings related to the question “how are the attitudes and self-efficacy perception
scores of the students in professional music education towards modal hearing education?” are given. The
data related to students’ attitudes and self-efficacy perceptions towards modal hearing are presented in
Table 8.

Table 8.
Distribution of Attitudes and Self-Efficacy Perception Scores Towards Modal Hearing Education
N X sd
Attitude score towards modal hearing 259 3.81 0.64
Self-efficacy perception score for modal hearing 259 3.40 0.67
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According to Table 8, the mean score of music education students’ attitude towards modal hearing is
3.81. According to this result, it can be said that the students’ attitudes towards the modal hearing are at
a “positive” level. In addition, the mean score of music education students’ self-efficacy perception
towards modal hearing is 3.40. According to this result, it can be said that the students’ self-efficacy
perceptions towards modal hearing are at a “good” level. Therefore, it can be deduced that the students
in music education have a positive attitude towards modal hearing and they consider themselves
sufficient in modal hearing.

In Table 9, the students’ attitudes and self-efficacy perception scores towards modal hearing according
to their faculties were examined.

Table 9.

Distribution of Attitudes and Self-Efficacy Perception Scores Towards Modal Hearing Education by Faculty
Faculty Type N X ss
Faculty of Education Attitude score towards modal hearing 137 3.85 0.59

Self-efficacy perception score for modal hearing 137 345 0.64
Faculty of Fine Arts Attitude score towards modal hearing 58 3,57 0.72
Self-efficacy perception score for modal hearing 58 3.40 0.64
Conservatory Attitude score towards modal hearing 67 3.96 0.58
Self-efficacy perception score for modal hearing 67 3.32 0.74

According to Table 9, based on the faculties, the lowest attitude score of 3.57 belongs to the students
studying in the Faculty of Fine Arts. This score is lower than the overall mean attitude score of 3.81.
Therefore, it can be said that students studying in the Faculty of Fine Arts have a more negative attitude
towards modal hearing compared to the students in other faculties. In addition, according to the data
obtained, the highest attitude score of 3.96 belongs to the students studying in the Conservatory. This
score is higher than the overall mean attitude score of 3.81. Considering that conservatories provide more
training on the performance and practice aspects of music compared to other faculties, this result can be
considered natural. When the self-efficacy perception scores in Table 11 are examined, it can be said that
the self-efficacy perception scores of all three faculties are close to the main average score of 3.40 and
there is no significant difference.

Findings Regarding the Differences in Attitude and Self-Efficacy Perception Towards Modal Hearing
Among Students in Professional Music Education According to Gender Variable

In this section, findings related to the question “do the attitudes and self-efficacy perceptions of the
students in professional music education towards modal hearing differ according to the gender variable?”
are given. Table 10 shows the results of the T-Test analysis, which includes the distribution of students’
attitudes and self-efficacy perceptions towards modal hearing according to the gender variable.

Table 10.
Distribution of Students’ Attitudes and Self-Efficacy Perceptions towards Modal Hearing by Gender
Variable

Gender N X S sd t P
Attitude Male 123 3.9704 .61953 257 3.747 .000
Female 136 3.6791 .62958
Total 259
Self- Male 123 3.5978 6.6927 257 4.508 .000
Efficacy Female 136 3.2348 6.2675
Perception Total 259

When Table 10 is examined, it can be seen that the attitudes of the students towards modal hearing
differ according to the gender variable (p< .05). Considering the mean scores of attitude, it can be said
that male students exhibit more positive attitudes towards modal hearing compared to female students
(X=3.97-3.67). Furthermore, according to Table 10, the self-efficacy of the students for modal hearing
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differs according to the gender variable (p< .05). When the mean scores of self-efficacy perception are
examined, it can be said that male students consider themselves more competent in modal hearing
compared to female students (X= 3.59-3.23).

In Table 11, the distribution of students’ attitudes and self-efficacy perceptions towards modal hearing
according to the gender variable on the basis of faculty is given.
Table 11.

The Distribution of Students’ Attitudes and Self-Efficacy Perceptions towards Modal Hearing According to
Gender Variable on the Basis of Faculty

Faculty Type  Gender N X S Sd t p
Faculty of Male 61 3.9801 .63274 135 2.217 .028
Education Female 76 3.7547  .55590
Faculty of Male 28 3.8240 .65016 56 2.639 .011
Attitude Fine Arts Female 30 3.3452 72579
Male 35 4.0837 .55693 65 1.824 .073
Conservatory Female 32 3.8281  .58981
Total 259
Faculty of Male 61 3.6183 .67308 135 2.773 .006
Education Female 76 3.3177 .59435
Self- Faculty of Male 28 3.6913 .63325 56 3.623 .001
Efficacy Fine Arts Female 30 3.1357 .53332
Perception Male 35 3.4887 .68495 65 1.891 .063
Conservatory Female 32 3.1496 .78317
Total 259

When Table 11 is examined, it can be seen that the attitudes of the students studying in the Faculty of
Education and the Faculties of Fine Arts differ according to the gender variable (p<.05). When looking at
the mean attitude score in both of these faculties, it can be said that male students have more positive
attitudes compared to female students (X=3.92-3.75; X=3.82-3.34). In addition, it is seen that the attitudes
of the students studying in the Conservatory towards modal hearing do not differ according to the gender
variable (p>.05). Similarly, according to table 13, it is seen that the self-efficacy perceptions of the students
studying in the Faculties of Education and Fine Arts towards modal hearing differ according to the gender
variable (p<.05). When the mean self-efficacy perception scores of both of these faculties are examined,
it can be said that male students are more competent compared to female students (X=3.61-3.31; X=3.69-
3.13). It can be observed that the self-efficacy perceptions of the students studying in the Conservatory
towards modal hearing do not differ according to the gender variable (p>.05).

Findings Regarding the Differences in Attitudes and Self-Efficacy Perceptions Towards Modal Perception
among Students in Professional Music Education According to the Age Variable

In this section, the question “do the attitudes and self-efficacy perceptions of the students in
professional music education towards modal hearing differ according to the age variable?” is investigated.
The results of One-Way ANOVA test that include the distribution of students’ attitudes and self-efficacy
perceptions towards modal hearing according to the age variable are given in Table 12.

When Table 12 is examined, it can be observed that the students’ attitudes and self-efficacy
perceptions towards modal hearing do not differ according to the age variable (p>.01). Therefore, it can
be said that the age variable does not affect the attitude and self-efficacy perception towards modal
hearing.
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Table 12.

The Distribution of Students’ Attitudes and Self-Efficacy Perceptions towards Modal Hearing by Age
Variable

Source of Variance Sum of Squares  Sd Mean Square F p

Between Groups .207 2 .103 .251 778
Attitude Within Groups 105.609 256 413

Total 105.816 258
Self-Efficacy Be.tw-een Groups .328 2 .164 .363 .696
Perception Within Groups 115.861 256 .453

Total 116.189 258

Table 13 shows the results of the One-Way ANOVA test that includes the distribution of students’
attitudes and self-efficacy perceptions towards modal hearing according to the age variable on the basis
of faculty.

Table 13.

The Distribution of Students’ Attitudes and Self-Efficacy Perceptions towards Modal Hearing According to
Age Variable on the Basis of Faculty

Faculty Type Source of Variance ::lngi sd S“élj:?e F p
Between Groups .129 2 .064 185  .832
Conservatory  Within Groups 22.293 64 .348
Total 22.422 66
Faculty of Between Groups 1.729 2 .864 2.455 .090
Attitude y Within Groups 47.189 134 .352
Education
Total 48.918 136
Faculty of Between Groups 1.524 2 .762 1.471 .239
aculty o Within Groups 28.485 55 518
Fine Arts
Total 30.009 57
Between Groups 732 2 .366 .647  .527
Conservatory  Within Groups 36.156 64 .565
Total 36.888 66
Self- Between Groups 134 2 .067 159 .853
. Faculty of o
Efficacy Education Within Groups 56.600 134 422
Perception Total 56.734 136
Faculty of Between Groups .219 2 .110 258  .773
aculity Within Groups 23327 55 424
Fine Arts
Total 23.546 57

When Table 13 is examined, it is seen that the students’ attitudes and self-efficacy perceptions
towards modal hearing do not differ according to the age variable on the basis of faculty (p>.01).

Findings Regarding the Differences in Attitudes and Self-Efficacy Perceptions Towards Modal Perception
among Students in Professional Music Education According to the Grade Level of Education

In this section, findings related to the question “do the attitudes and self-efficacy perceptions of the
students in professional music education towards modal hearing differ according to the grade level?” are
given. In Table 14, the t-test results that include the distribution of students’ attitudes and self-efficacy
perceptions towards modal hearing according to the grade level of education are given.
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Table 14.

The Distribution of Students’ Attitudes and Self-Efficacy Perceptions towards Modal Hearing by Grade
Level of Education

Grade N X S Sd t p

3 129 3.7918 .68640 257 -.640 0.522
Attitudes 4 130 3.8429 .59286

Total 259
Self- 3 129 3.3267 .66359 257 1.933 .054
Efficacy 4 130 3.4871 .67145
Perceptions Total 259

When Table 14 is examined, it can be said that the students’ attitudes and self-efficacy perceptions
towards modal hearing do not show a significant difference according to the grade level of education
(p=.522>.05; p=.054>.05). Therefore, it can be said that the grade level factor does not affect the attitude
and self-efficacy perception towards modal hearing.

In Table 15, the t-test results that include the distribution of students’ attitudes and self-efficacy
perceptions towards modal hearing according to the grade level of education on the basis of faculty are
given.

Table 15.

The Distribution of Students’ Attitudes and Self-Efficacy Perceptions towards Modal Hearing According to
Grade Level of Education on the Basis of Faculty
Faculty Type Grade N X S sd t P

Faculty of Education 3 64 3.7824 .65434 135 1.332 .185
4 73 3.9188 .54402
Faculty of Fine Arts 3 27 3.5688 .78982 56 .074 942
Attitudes 4 31 3,5829 .67791
Conservatory 3 39 3.9780 .62446 65 .270  .788
4 28 3.9388 .52980
Total 259
Faculty of Education 3 64 3.3214 .65379 135 2.240 .027
4 73 3.5656 .62108
. . 3 27 3.3862 .61101 56 194 847
SeIf-Effl.cacy Faculty of Fine Arts 4 31 3.4194 67882
Perceptions
Conservatory 3 39 3.3022 .72018 65 315 724
4 28 3.3609 .79635
Total 259

When Table 15 is examined, it can be said that students’ attitudes towards modal hearing do not show
a significant difference according to the grade level on the basis of faculty (p>.05). However, according to
Table 15, it can be observed that the self-efficacy perceptions of the students studying in the Faculty of
Education towards modal hearing differ according to the grade level (p<.05). When considering the mean
scores of self-efficacy perceptions in the Faculty of Education, it can be stated that the students studying
in the 4th grade consider themselves more competent in modal hearing compared to the students in the
3rd grade (X=3.32-3.56). It can be seen that the self-efficacy perceptions of the students studying in the
Conservatory and Fine Arts Faculties towards modal hearing do not differ according to the grade level
(p>.05).

Discussion & Conclusion

Professional music education is aimed at individuals who want to choose music as a profession. The
purpose of professional music education is to train performers, composers, music technologists,
musicologists, music educators, etc. in their respective field. From a professional point of view, Turkish
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music education should be given in every aspect of music. Upon reviewing the relevant literature, it can
be observed that there are many studies on the attitudes and self-efficacy perceptions of the students in
professional music education, however, there is a lack of research on attitude and self-efficacy perception
towards modal hearing. In the indirectly related studies of attitude and self-efficacy towards musical
hearing education, it can be seen that the students have a positive attitude and see themselves as
sufficient in this course (inan, 2010; Lilioglu, 2019; Yildiz, 2014). It is perceived that some studies focus on
developing an attitude and self-efficacy perception scale about musical hearing and Turkish music courses
(Canakay, 2006; Celenk & Sen, 2016; Eldemir, 2015; Karakus & Celenk, 2020; Sen, 2011; Yildiz, 2014). In
the studies conducted on Turkish music, especially in the departments where western music education is
dominant, it is seen that the students do not consider themselves sufficient in the field of Turkish music
and Turkish music education is not provided adequately (Apaydinh, 2006; Er, 2012; Hasar, 2016; Kacar,
2007; Lehimler, 2014, 2015; Ozdemir, 2019; Yildiz & Tiirkmen, 2012; Yildiz, 2013).

This research determined that the students in music education had positive attitudes towards modal
hearing and they considered themselves sufficient in modal hearing. Although there is no direct study on
attitude and self-efficacy perception related to modal hearing, when the studies on attitude and self-
efficacy perception towards Traditional Turkish music courses are examined, it is seen that these findings
are in parallel with other studies (Adar, 2008; Bayrakgl, 2019; Kaya, 2022; Sari, 2019; Sen & Celenk, 2017;
Sen, 2011).

Among the faculties, the lowest attitude score towards modal hearing belonged to the students of the
Faculty of Fine Arts. Therefore, it can be said that students in the Faculty of Fine Arts have a more negative
attitude towards modal hearing compared to other faculties. Furthermore, according to the data
obtained, the highest attitude score belonged to the students studying in the Conservatory. Considering
that conservatories provide more training on the performance and practice aspects of music compared
to other faculties, this result can be considered natural. When the self-efficacy perception scores for
modal hearing were examined, there was no significant difference between among all three faculties.

The study revealed that the attitudes and self-efficacy perceptions of the students towards modal
hearing differed according to the gender variable, with male students exhibiting more positive attitudes
compared to female students and considering themselves as more competent in modal hearing. In a study
conducted by Kaya (2022), it was found that female music teacher candidates had more positive attitudes
towards both Traditional Turkish Folk Music and Traditional Turkish Classical Music courses compared to
male music teacher candidates. However, the results of this study indicated the opposite pattern. In this
context, it can be said that females have a more positive attitude in Traditional Turkish Folk Music and
Traditional Turkish Classical Music courses, but they have a more negative attitude towards modal
hearing.

Based on the findings of the study, it was determined that the attitudes and self-efficacy perceptions
of the students studying in the Faculty of Education and the Faculties of Fine Arts differed according to
the gender variable. Male students exhibited more positive attitudes compared female students and
considered themselves more competent. It was observed that the attitudes and self-efficacy perceptions
of the students studying in the Conservatory did not differ according to the gender variable.

As a result of the research, it was seen that the attitudes and self-efficacy perceptions of the students
towards modal hearing did not differ according to the age variable. In the study conducted by Lilioglu
(2019), it was determined that students’ attitudes and self-efficacy perceptions towards music theory and
hearing courses did not differ according to the age variable. In this context, it can be said that the age
variable does not affect the attitude and self-efficacy perception in both modal hearing, and music theory
and hearing courses.

According to the findings of the research, it was seen that the attitudes and their self-efficacy
perceptions of the students towards modal hearing did not differ according to the grade level, and the
grade level factor did not affect the attitude and self-efficacy perception. This result is consistent with the
results of other studies (Bayrakgi, 2019; inan, 2010; Kaya, 2022; Lilioglu, 2019; Yildiz, 2014).
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When considering faculties, it was determined that the self-efficacy perceptions of the students
studying in the Faculty of Education differed according to the grade level, and the students in the 4th
grade found themselves more competent in modal hearing compared to the students in the 3rd grade. In
line with the results of this research, it can be suggested to give importance to the gender variable in
modal hearing courses, to provide more space to modal hearing courses, especially in the Faculties of Fine
Arts, to conduct more etudes and exercises to support modal hearing courses, to expand the study group
and conduct similar research studies, particularly by carrying out performance tests specifically for modal
hearing education in order to examine the relationship between attitude and self-efficacy studies towards
modal hearing education and to conduct the research in different schools in different regions.
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Tiirkge Siirimui

Giris

Muzik, seslerin zaman (sire) icerisinde diizenlenmesi sanatidir. Bu dogrultuda mizik yapabilmenin en
temel yetisi seslerin ve sirelerin algilanmasidir. Bu algilama becerisi miiziksel isitme yetenegi olarak
tanimlanir ve miziksel isitme egitimi icerisinde yer alir. Miziksel isitme egitimi muzik egitimin oldukca
onemli 6gesidir. Ugan (2018) miizik egitimini genel, 6zengen ve mesleki olmak (zere {i¢ ana tire
ayirmaktadir. Genel mizik egitimi her diizeye uygun, her yasta herkese yonelik verilen ve bireyler lizerinde
genel mizik kiiltiirQ olusturmayr amaglayan miizik egitimidir. Ozengen miizik egitimi, mizik alanina ilgi
duyan bireylere yonelik olup bu bireylere miiziksel katilim, zevk ve doyum saglamak amaci giider. Mesleki
muzik egitimi ise mizigi meslek olarak sececek bireylere ydnelik olup meslegin gerektirdigi muziksel
davranislari, yeterlikleri ve birikimi kazandirmayi amaglar. Muziksel isitme egitimi 6zellikle mesleki muzik
egitimi icerisinde yogunlukla verilmekte ve meslegin gerektirdigi dnemli miziksel becerileri kazandirmayi
hedeflemektedir. Miziksel isitme egitimi teori, okuma, yazma, algilama gibi bircok alani icerisinde
bulunduran komplike bir stregtir. Bu alanlar hem ayri ayri bir ¢alisma siirecini hem de birbirine bagh bir
butlinG ifade eder.

Mizik hem yapisi hem de igerigi agisindan ayri bir dildir. Bir dili olusturan kurallar o dilin gramerini
olusturur. Muzik dilinin grameri de, miizigin olusumu ve kullanimi sirasindaki tiim 6geleri kapsar. Bu 6geler
ritim, Ol¢l, dizi, makam-tonalite, ezgi, bicim, orgli-doku, hiz, glrlik ve anlatimdan olusur. Bu 6geleriyle
miiziksel isitme okuma yazma 6gretimi; miziksel isitme-algilama, miziksel okuma, miziksel yazma,
miziksel belleme, miziksel dlisinme, miuziksel yaratma, miziksel ¢6ziimleme ve miuziksel
degerlendirmeye iliskin davranis degisikliklerini hedefleyen yapisiyla mesleki mizik egitiminin en temel
alani durumundadir (Ozgiir & Aydogan, 1999, s. 3).

isitme egitimi genel olarak tampere sistemi icerisinde piyano enstriimani kullanilarak verilmektedir.
Tirk mizigi ses sistemi ise tampere sesler haricinde komali sesleri de barindirmaktadir. Bu sistem
icerisinde cesitli makamlar yer almaktadir. Bu makamlarin algilanmasi icin hem makamin yapisinin
bilinmesi hem de makam icinde yer alan seslerin dogru duyulmasi son derece 6nemlidir. Ayrica Tirk
mdiziginin ritmik yapisi bati maziginden farkl olarak cesitli ritimsel zenginlikler icerir. Bu durumda Tiirk
miziginin daha iyi anlasiimasi ve algilanmasi icin tampere sistem haricinde Tirk miziginin makamsal ve
ritmik yapisini iceren muziksel isitme ¢alismalar yapilmasi gerekir.

Geleneksel Tiirk miizigi hem bigcimsel hem de muzikal yapisi geregi genel olarak Tiirk halk miizigi ve
Tirk sanat mazigi olarak iki farkh tiire ayrilmaktadir. Tirk muziginin, en énemlilerinden olan halk mizigi,
giinimize kadar 6nemini kaybetmeden, varhigini korumus ve genis bir cografyaya etki ederek, genis
kitlelere sesini duyurmus ve kusaktan kusaga aktarilarak varligini stirdiirmstir. Coskun’a (1984) gére halk
miizigi, kendine has ¢algilari, calis ve soyleyis tavirlari, tirleri, bicimleri ve genis dagariyla ulusal kriterleri
genlerinde tasiyan, halk biliminin diger kollariyla i¢ ice olusan, yoresel muziklerin kaynasmasiyla ortaya
cikan bir mazik tiridar (Coskun, 1984, akt: Emnalar, 1998, s.1). Turk halk mizigi, klasik Tirk miizigi disinda
kalan yoresel miziklerin genis repertuari olarak da tanimlanabilir. Tirk sanat mizigi ise, bazi kesimlerce
"saray mizigi" bazi kesimlerce de klasik Turk mizigi olarak isimlendirilir. Tirk sanat muzigi 6zellikle
Osmanli saray ve saray ¢evresinde gelisim gostererek tiim Osmanli cografyasina yayilan bir mizik tirtdr.
500'den fazla makam oldugu bilinmektedir, ancak bu makamlardan bazilari glinimiize ulasamamis ve
kelimenin tam anlamiyla yok olmustur. Bugiin bu makamlardan 50'ye yakini en ¢ok kullanilanlar
arasindadir. Halk muziginden farki, besteci tabanli olmasi ve sanatsal endiseler barindiriyor olmasidir.
Divan Miizigi veya Klasik Tirk Mizigi olarak da bilinen ve geleneksel miziklerimiz arasinda yer alan Klasik
Tirk Mizigi, yerel Anadolu kiltirlerinin ve Osmanli kiltiiriiniin etkisi altinda gelismis ve din birligi
nedeniyle komsu iran lkeleri ve Araplar kiiltiir olusturmus ve gelistirmistir (Aydin, 2011, s. 15). Her iki
miizik trine bakildiginda da birbirinden farkli 6zellikleri oldugu kadar benzer yonlerinin de fazlasiyla
bulundugu gériilmektedir. Bu konuda yapilan arastirmalar incelendiginde (Ekici, 2009; Oztiirk, 2014, 2015;
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Pelikoglu & Sumbdlli, 2008; Pelikoglu, 2011; Sumbiilli, 2007) Tirk sanat mizigi ve Tirk halk miziginin
makamsal ve ritimsel yapilarinin benzer yapida oldugu ve bu ylizden iki tlriin de Tirk muzigi ¢atisi altinda
birlesmesi gerektigi sonucuna ulastigl gérilmektedir.

Tirk miziginde makam, belirlenmis araliklarla uyumlu seslerden olusmus bir ses dizisinde kendine has
seyir kurallari olan mizik climlelerinin olusturdugu cesnidir. Makami olusturan en 6nemli 6zellikler; karar,
araliklar, seyir ve gesnidir. Karar, makamin durdugu karar perdesidir ve dizinin birinci sesidir. Araliklar,
makamin dizisini olusturan seslerin arasindaki uzakhgi belirtir. Cesni, makamin seyir yapisi icerisinde belirli
perdeler lzerinde yapilan duraklama veya gecikmeleri igerir ve makamlarin farkliliklarini ortaya koyan
o6nemli bir etkendir (Karadeniz, 2012, s. 64).

Genel anlamiyla sesleri ¢6ziimleme, ayirt etme, tanimlama ve algilama olarak adlandirilan isitme
egitimi; tampere sistemden farkh olarak Tirk muziginde kullanilan perde sistemlerinin icindeki koma
dereceleri ile farklilasan diyez ve bemollerin 6grencilere ayni bati miizigi isitme egitiminde oldugu gibi
farkh teknikler kullanilarak aktariimasi dastincesi ile makamsal isitme egitimi adi altinda karsimiza
cikmaktadir. Makamsal isitme egitimi cogu mesleki muzik egitimi kurumunda ayri bir ders olarak olmasa
da ozellikle Turk mizigi egitimi veren kurumlarda muziksel isitme dersinin icerisinde verilmektedir. Ayrica
geleneksel Tirk mizigi nazariyat ve repertuvar derslerinde de makamsal isitmeye yonelik ¢alismalar
yapildigi bilinmektedir.

Makamsal isitme egitimi genellikle dersi isleyen 6greticinin kendi 6gretim yontemi ile sekillenmektedir.
Temel mizik bilgisi kazanimlarindan sonra Tiirk mizigi nazariyati ile desteklenen makamsal isitme egitimi
yine Tark mizigi ses sistemleri ve makamsal yapisina bagl kalarak olusturulan dértli-besli calismalari, dizi
calismalari, solfej ve dikte c¢alismalari ile 6grencilerin makamsal isitme egitimleri tamamlanmaya
¢alisiimaktadir. Dikte ve solfej galismalarinin hemen Oncesinde &gretilmeye c¢ahlsilan Turk muzigi
nazariyati, konunun anlasilirlik ve kalicilig bakimindan énem arz etmektedir. Dikte ve solfej ¢calismalarinin
yaninda Tiurk muzigi desifre calismalari, 6grencilerin bellek, dikkat ve yeteneklerinin de yine 6n plana
ciktigl bolumdar. Ayrica desifre becerisinin, 6grencilerin ¢calma-séyleme becerilerinin de gelismesine
yardimci oldugu disinilmektedir.

Tirk muzigi egitiminde eski zamanlardan beri mesk yontemi onemli bir yere sahiptir. Kendine has
o6gretim yapisi icerisinde hiyerarsik temelleri ve kurallari olan bu yontem, yalnizca eser gegcmek degil,
Ogreticinin 6grenciye kendi muzikal kisiligini yansittigi ve bu mizikal anlayisla 6grencinin olgunlagsmasini
hedefleyen bir siireci kapsar. Mesk sisteminde, nota yazimi kullanilmadigi igin en dnemli muzikal beceri
isitsel hafizadir (Basugur, 2016, s. 98).

Tark muzigine yonelik verilen miziksel isitme egitimi, makamlarin dizileri, perdeleri, araliklari, seyir
yapilari, cesnileriyle birlikte ve Tirk muziginin 6nemli yapisini olusturan usul yapilarinin algilanmasini
gerektiren karmasik bir slrectir. Tirk miziginin dogru algilanmasinda makam yapilarinin anlasiimasi,
perde hakimiyeti ve entonasyon c¢ok onemlidir. Tirk miziginin dogru isitiimesi makami olusturan
perdelerin arasindaki gegcis baglantilarinin algilanmasiyla dogru orantilidir (Oner, 2021, s. 206). Makamlar
algilanirken 6nce diziyi olusturan araliklarin, dortli ve beslilerin taninmasi, daha sonrada makamin seyir
ozelliklerinin iyi algilanmasi gerekir. Sen ve Burg (2016) tarafindan yapilan arastirmada, makami
algilamadaki en 6nemli faktorler; makamin seyri, dizisi, baslangi¢ sesi, bitis sesi olarak belirlenmistir.
Basugur (2016) ise muzik egitimi alan 6grencilerin Tlirk miizigi repertuvarinda ¢ok eser bulunan makamlari
daha kolay algiladiklarini ve makam tanimada repertuvar egitiminin dnemli oldugunu belirtmektedir. Avci
Akbel (2021) Tark mizigi nazariyati derslerini alan lisans 6grencileriyle yaptigi calismada, en yeterli
hissedilen alanin icra oldugu, en yetersiz hissedilen alanin ise dinleyerek makam ve makam geckilerini
tespit etme oldugunu belirtmektedir.

Mesleki mizik egitimi veren kurumlarda makamsal isitme calismalari genellikle miziksel isitme
derslerinde degil de Tiirk mizigi nazariyat ve repertuvari iceren derslerde verilmeye ¢alisiimaktadir ve
genellikle bati miizigi isitme egitimi gibi sistematik bir temel icerisinde verilmemektedir.

Hasar (2016) Ozellikle muzik 6gretmenligi boliumlerinde mezun olan ¢ogu 6gretmen ve 6gretmen
adayinin Tark muzigi alaninda kendilerini yetersiz hissettigini ve mesleki yasantilarinda kendi imkanlari
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dogrultusunda Tiirk miizigini 6grenmeye ve algilamaya calistiklarini belirtmektedir. Ozellikle MEB egitim
programlarinda, gittikge agirligi artan Tirk miziginin kuramsal olarak bilinse de icrasi esnasinda sorunlar
yasandigini, gosteri ve etkinliklerde Tiirk miziginin kullanilmasi yéniinde muzik topluluklari olusturulup
bu topluluklarin egitiime ve idare edilme asamasinda da birtakim sorunlar ve aksakliklar yasandigini
belirtmektedir (s. 5). Kagar (2007) miizik 6gretmenligi bolimlerinde 6grencilerin uzun yillar Bati mizigi
egitimi ve 6gretimi ile yetistirildigini fakat mesleki hayatlarinda egitim mifredatlarinda neredeyse hig yer
almayan geleneksel muzik tirleri ve ona bagh olarak geleneksel galgilarin kullanilmasina yénelik ¢cogu
beceri ile yiiz ylize kaldiklarini belirtmektedir. Ayrica, muzik 6gretmenlerinin mesleki yasantilarinda ¢okga
karsilastiklar geleneksel mizikleri daha sonradan kendi imkanlariyla 6grenmek durumunda kaldiklarini
belirtmektedir.

Yildirnm (2012) miuziksel isitme derslerinde makamsal iceriklerin niteliginin arttirilmasi gerektigini
belirtmektedir. Ozellikle mesleki egitim veren kurumlarda verilen miiziksel isitme derslerinde sadece
tampere sistem icerisinde yapilan ¢alismalarin 6grencilerin makamsal isitme becerilerinin gelistiriimesi
acisindan yeterli olmadig goralmektedir. Yildiz ve Tiirkmen (2012) tarafindan yapilan bir arastirmada,
konservatuvar egitimcilerinin isitme egitimi konusunda gorisleri alinmistir. Konservatuvardaki
egitmenler, glizel sanatlar liselerinden gelen 6grencilerin bati mizigi solfeji konusunda yeterli ve basarili
olduklarini ancak Turk mizigi solfeji konusunda yetersiz ve basarisiz olduklarini belirtmis ve bunun sebebi
olarak da glizel sanatlar liselerinde Turk mazigi agirlikli derslerinin yetersizliginden dolayi oldugunu ifade
etmislerdir (akt: Yildiz, 2013, s. 6).

Yukarida bahsedilen bilgiler isiginda yapilacak olan bu ¢alisma, mesleki mizik egitimi alan 6grencilerin
makamsal isitmeye yonelik tutum ve 6zyeterlik algilarinin belirlenmesi Gizerine odaklanmistir. Hem yerli
hem de yabanci literatiirde muzik alanina yonelik tutum ve Ozyeterlik ¢alismalari ¢okca yer almasina
ragmen (Adar, 2008; Ark vd., 1980; Barrett, vd., 2020; Bayrakgi, 2019; Canakay, 2006; Craske & Craig,
1984; Celenk & Sen, 2016; Eldemir, 2015; Guan & Matsunobu, 2022; inan, 2010; Karakus & Celenk, 2020;
Kaya, 2022; Kibici, 2022; Kim & Kyoung Song, 2020; Legette, 2003; Lilioglu, 2019; Lynxwiler & Gay, 2000;
McCarthy vd., 2019; Mcpherson & McCormick, 2006; Nielsen, 2004; Nolin & Newman, 1980; Price &
Swanson, 1990; Ritchie & Williamon, 2011; Sari, 2019; Shaw & Tomcala, 1976; Sen & Celenk, 2017; Sen,
2011; Tyson, 2006; Yildiz, 2014) Tirk muzigi alaninda yapilan galismalarin yeterli diizeyde olmadigl
gorilmektedir. Ozellikle Tiirk miiziginin isitme, icra, sdyleme gibi 6zel alanlarinda &grencilerin tutum ve
ozyeterliklerini ortaya koyacak arastirmalara ihtiyag¢ vardir. Bu baglamda arastirmanin amaci, Tirkiye'de
Mesleki Mizik Egitimi veren kurumlardan Egitim Fakilteleri, Guzel Sanatlar Fakulteleri ve
Konservatuarlarin Muizik Bolimlerinde 6grenim géren 6grencilerin makamsal isitmeye iliskin tutumlari ve
ozyeterlik algilarini belirleyerek, elde edilen veriler dogrultusunda bir durum degerlendirmesi yapmaktir.
Bu amag dogrultusunda asagida verilen sorulara yanit aranmistir.

1. Ogrencilerin “Makamsal isitmeye y&nelik” tutum ve &z yeterlik algisi puanlari nasildir?

2. Ogrencilerin “Makamsal isitmeye yonelik” tutum ve 6z yeterlik algilari, cinsiyet degiskenine gore
farkhhk gostermekte midir?

3. Ogrencilerin “Makamsal isitmeye yénelik” tutum ve 6z yeterlik algilari, yas degiskenine gére
farkhhk gostermekte midir?

4. Ogrencilerin “Makamsal isitmeye yonelik” tutum ve 6z yeterlik algilari, 68renim goérdigi sinif
diizeyine gore farkhlik gostermekte midir?

Yontem

Arastirmanin bu kismi, arastirmanin tirini, ¢alisma grubunu, veri toplama araglarini, elde edilen
verilerin analizinde kullanilacak istatistiksel yontem ve teknikleri icermektedir.

Arastirmanin Modeli
Bu arastirma, mesleki mizik egitimi alan 6grencilerin makamsal isitmeye yonelik 6z yeterlik ve

tutumlarini tespit etmeyi amac edinen betimsel bir calismadir. Betimsel ¢alismalar, belirlenen konuyla
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alakali mevcut olan durumu saptamayi, olayi tanimlayarak tespit edilen durumu anlamayi ve ¢dziimlemeyi
amaglayan ¢alismalardir (Arikan, 2017, s. 27).

Yapilan bu arastirmanin modeli betimsel galismalar igerisinde sik¢a kullanilan tarama modelidir.
Tarama modelleri, birden fazla birimden meydana gelen bir olusumda, evren hakkinda genel bir sonuca
varmak amaci ile evrenin timi ya da ondan secilecek bir grup, 6rnek ya da o6rneklem alaninda
degerlendirilebilen tarama c¢alismalaridir. Arastirma konusu olan olay, birey ya da nesne, kendi sart ve
secgenekleri dahilinde ve midahale etmeksizin oldugu gibi saptanmaya c¢alisilir (Karasar, 2006, s. 79). Bu
arastirma, Atatiirk Universitesi Sosyal ve Beseri Bilimler Etik Kurulu Giizel Sanatlar Birim Etik Kurulu
Baskanliginin  12/05/2022 tarihli E-91464383-050.02.02-2200142177 sayili karari ile alinan izinle
ylratalmustar.

Calisma Grubu

Arastirmanin ¢alisma grubu yansiz ve rastgele olarak segilmis Tlrkiye’de bulunan 12 Universitenin
egitim fakiilteleri, glizel sanatlar fakulteleri ve konservatuvarlarin mizik bélimlerinde 2021-2022 egitim-
o6gretim yilinda 6grenim gormekte olan lisans 3. ve 4. sinif 6grencilerinden makamsal isitmeye yonelik ders
almis olan 259 6grenci olusturmaktadir. Arastirmaya katilan 6grencilerle ilgili demografik bilgiler Tablo
1’de verilmistir.

Tablo 1.
Ogrenci Calisma Grubuna Ait Demografik Bilgiler
Demografik Ozellikler Alt Kriterler F %
Cinsiyet Kadin 123 475
Erkek 136 52.5
17-22 yas 101 39.0
Yas 23-28 yas 132 51.0
29 yas ve Uzeri 26 10.0
Simif Lisans 3 129 49.8
Lisans 4 130 50.2
grenim Goriilen Eéﬂitim Fakiltesi o 137 52.9
Fakiilte Tiirii Glzel Sanatlar Fakultesi 58 224
Konservatuvar 64 24.7
Ogrenim Goériilen Universite 36 13.9
Atatiirk Universitesi Egitim Fakiiltesi Miizik Ogretmenligi
Bolima 52 201
Atatiirk Universitesi Giizel Sanatlar Fakiiltesi Mizik Bilimleri
Bolimi 13 5.0
Atatiirk Universitesi Tiirk Miizigi Konservatuari 21 8.1
Kafkas Universitesi Devlet Konservatuari 6 2.3
Ardahan Universitesi Giizel Sanatlar Fakiiltesi Miizik Bélimi 16 6.2
e . e Sakarya Universitesi Devlet Konservatuari 14 54
E)g['enm.'n Gériilen Mustafa Kemal Universitesi Tirk Mizigi Konservatuari 39 151
Universite inénii Universitesi Egitim Fakiltesi Mizik Ogretmenligi
Bolimi
Trabzon Universitesi Egitim Fakiiltesi Mizik Ogretmenligi 9 3.5
Bolimi

Binali  Yildirnm  Universitesi  Egitim  Fakiltesi Mizik 11 4.2
Ogretmenligi Bolimii
Van Yizinci yil Universitesi Egitim Fakiltesi Miizik 34 13.1
Ogretmenligi Bolimi
Agri Universitesi Egitim Fakiiltesi Miizik Ogretmenligi B6limi 8 3.1
Toplam 259 100
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Tablo 1’e gére katilimcilarin ¢ogunlugunun kadin katihmcilardan olustugu, sinif diizeyinin blyudk
oranda ayni oldugu goriilmektedir.

Verilerin Toplanmasi

Arastirmada veriler arastirmacilar tarafindan gelistirilen “Makamsal Isitmeye Yénelik Tutum” ve
Makamsal isitmeye Yonelik Oz yeterlik” dlgekleri ile toplanmistir. “Makamsal isitmeye Yonelik Tutum” ve
Makamsal isitmeye Yonelik Oz yeterlik” taslak olcekleri gecerlik ve giivenirlik analizleri icin Atatiirk
Universitesi Glizel Sanatlar Fakiiltesi Mizik Bilimleri Béliimiinde égrenim gdrmekte olan ve makamsal
isitme egitimi Gzerine dersler almig 62 6grenciye uygulanmistir. Deneme uygulamasinin ardindan hatal ve
yanlis olan anketler gecersiz sayilmis 54 anket gecerlik giivenirlik analizleriyle degerlendirilmistir. Olcek
maddeleri, “Kesinlikle Katilmiyorum”, “Katilmiyorum”, “Kararsizim”, “Katiliyorum” ve “Kesinlikle
Katiliyorum” olacak sekilde besli likert tipinde tasarlanmistir. Olcekler kapsam gegerliligi igin iki egitim
bilimleri uzmani, iki mizik egitimcisi ve bir dil uzmani olmak lizere toplam bes uzmana degerlendirilmesi
icin sunulmustur.

Makamsal isitmeye Yénelik Tutum Olgegi

Makamsal isitmeye yonelik tutum 6lgegi olusturulurken oncelikle ilgili literatlirde bulunan tutum
oOlgekleri incelenmis ve yapilan incelemeler sonucunda madde havuzu olusturulmustur. 12 olumlu 13
olumsuz olmak Uzere toplam 25 maddelik taslak olgegin ilk hali belirlenmis ve uzman goérisiine
sunulmustur. Uzman kisilerden gelen donttler kapsaminda oOlgeklerde yer alan ifadeler lzerinde gerekli
diizenlemeler yapilmis ve tekrar uzman degerlendirmesine sunulmustur. Son hali olusturulan tutum olgegi
6 olumlu, 8 olumsuz olmak lizere toplamda 14 sorudan olusturulmustur.

Tablo 2.
Makamsal isitme Egitimine Yénelik Tutum Olcedi Madde Analizi
Madde Silindiginde  Madde Silindiginde  Coklu Korelasyonun = Madde Silindiginde

Maddeler Olgek Ortalamasi Olgek Varyansi Karekokii Cronbach Alfa
S1 47.54 62.517 .808 .848
S2 47.43 62.249 .698 .852
S3 47.59 62.057 .832 .846
S4 48.04 65.546 .514 .863
S5 47.80 61.750 .739 .850
S6 47.20 69.486 .387 .869
S7 47.56 60.704 .800 .846
S8 47.09 72.727 .218 .875
S9 48.87 88.228 -.681 917
S10 47.57 62.438 .678 .853
S11 47.48 63.990 .670 .855
S12 47.57 62.777 .707 .852
S13 47.20 65.675 .641 .857
S14 46.94 67.638 .585 .860

Tablo 2’de verilen madde-toplam korelasyonlari géz 6niine alindiginda glivenilirligi Gnemsenebilecek
olglide azaltan bir maddeye rastlanmamistir. Bu baglamda, dlgiilebilecek 6zellik ile 6lgllen 6zelliklerin ayni
oldugu ve makamsal isitme egitimine yonelik tutum olgeginde verilen 14 maddenin olgilebilecek nitelikte
olduklari séylenilebilir.

Tablo 3’te makamsal isitme egitimine yonelik tutum olgeginin glivenirligini belirlemek icin olcek
maddelerinin Cronbach's Alpha i¢ tutarlilik katsayilari incelenmistir.

Tablo 3’'de gorildiugi gibi 6lgegin tamami igin givenirlik katsayisi (Cronbach's Alpha) 0.871 olarak
belirlenmistir. Kabul edilebilir r=0.70 seviyesinin tGzerinde olan Cronbach Alfa i¢ tutarlilik katsayisina gore,
oOlgegin i¢ tutarhliga sahip oldugu ve oldukga glivenilir oldugu soylenebilir.
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Tablo 3.

Makamsal [sitme Egitimine Yénelik Tutum Olgedi Cronbach Alfa Analizi Sonuglari
Makamsal isitme Egitimine Yénelik Tutum Madde Sayisi Cronbach Alfa
Olgegi 14 0.871

Olgegin i¢ gecerliligi icin tutum puanlari biiyiikten kiiciige dogru siralanmis, alt %27’lik grup ve st
%27’lik gruplar belirlenerek gruplar arasi t testi uygulanmistir. Yapilan analiz sonucunda, alt %27’lik grupla
st %27’lik grubun tutum puanlari arasinda anlamli farkhlk oldugu (t2e=18.751, p=.000<.01) ve 6lgegin i¢
gecerlige sahip oldugu tespit edilmistir.

Olgegin yapi gegerligi icin faktoér analizi yapilmistir. Oncelikle hazirlanan &lgegin faktér analizine
uygunlugunun test edilmesi igin Kaiser-Meyer-Olkin ve Bartlett testi yapilmis ve 6lgegin faktor analizine
uygun oldugu tespit edilmistir (p=.000<.05). Olcege iliskin yapilan faktér analizi sonuglari Tablo 4’te
verilmistir.

Tablo 4.
Makamsal [sitme Egitimine Yonelik Tutum Olcedi Faktér Analizi
Baslangi¢ Ozdegerleri Kareli Yiiklerin Toplami Kareli Yiiklerin Dondirilmus
Maddeler Toplami Varyans Yiizdesi Toplami Yigilmali Yiizde
1 6.350 45.358 45.358
2 1.159 8.281 53.639
3 1.012 7.231 60.870
4 918 6.560 67.430
5 .788 5.626 73.056
6 744 5.313 78.369
7 .690 4,928 83.297
8 .585 4.181 87.479
9 471 3.362 90.840
10 .372 2.658 93.498
11 .334 2.386 95.884
12 .286 2.039 97.924
13 .186 1.327 99.251
14 .105 .749 100.000

Tablo 4’e gore faktor analizi yapilan 14 maddenin 6z degeri 1’den blylik olan 3 faktér altinda
bulundugu gériilmektedir. Bu ti¢ faktériin dlgege iliskin aciklanan varyansi %60.870'dir. Olgegin faktor
sayisini belirlemeye yonelik olusturulan "scree" sinama grafigi Sekil 1 ‘de verilmistir.

Scree Plot

Eigenvalue

T T T T T T T T T T T T T
1 23 4 s 8 7 8 8 10 1 12 13 14

Compeonent Number

Sekil 1. Makamsal isitme Egitimine Yonelik Tutum Olcedi "Scree"” Sinama Grafigi

Sekil 1'de verilen grafik incelendiginde, birinci faktérden sonra hizl bir dislis oldugu gorilmektedir.
Bu da 6lgegin, genel olarak bir faktore altinda toplanabilecegini gostermektedir. Grafikte birinci faktorden
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sonra gelen diger faktorler genellikle yatay bir diizlem igerisinde hareket etmektedir. Yani birinci faktérden
sonraki faktorlerin faydalari varyansin ilk faktoru ile benzerdir. Bliylkoztirk’e (2014) gére, birinci faktoriin
0z degerinin ikinci faktoriin 6z degerinin 3 katindan fazla olmasi 6lgegin tek boyutlu oldugunun kaniti
olarak alinabilir (s. 134). Bu baglamda, olusturulan makamsal isitmeye yonelik tutum 6lgegi tek faktorlu
olarak kabul edilmistir.

Makamsal isitmeye Yénelik Oz yeterlik Algisi Olcegi

Makamsal isitmeye yonelik 6z yeterlik algisi 6l¢egi olusturulurken 6ncelikle ilgili literattrde bulunan 6z
yeterlik algisi 6lgekleri incelenmis ve yapilan incelemeler sonucunda madde havuzu olusturulmustur. On
dort olumlu on bir olumsuz olmak Uzere toplam 25 maddelik taslak dlgegin ilk hali belirlenmis ve uzman
gorusline sunulmustur. Uzman kisilerden gelen donitler kapsaminda 6lgeklerde yer alan ifadeler (izerinde
gerekli dizenlemeler yapilmis ve tekrar uzman degerlendirmesine sunulmustur. Son hali olusturulan 6z
yeterlik algisi 6lgegi sekiz olumlu, alti olumsuz olmak tizere toplamda 14 sorudan olusturulmustur.

Tablo 5.
Makamsal Isitme Egitimine Yonelik Oz yeterlik Algisi Olcedi Madde Analizi
Madde Silindiginde Madde Silindiginde Coklu Korelasyonun Madde Silindiginde

Maddeler Olgek Ortalamasi Olgek Varyansi Karekokii Cronbach Alfa
S1 43.67 87.434 443 .900
S2 44.07 83.579 .639 .892
S3 43.61 88.846 .373 .902
S4 43,94 83.336 .644 .892
S5 43.63 83.596 .647 .892
S6 44.04 81.584 .664 .891
S7 43.67 83.396 .674 .891
S8 43.52 83.047 .541 .897
S9 43.57 85.381 .600 .894
S10 43,94 84.544 .678 .891
S11 43.39 86.657 492 .898
S12 43.85 82.506 .648 .892
S13 43.83 81.726 .700 .889
S14 46.94 67.638 .585 .860

Tablo 5’te madde-toplam korelasyonlari goz 6niine alindiginda giivenilirligi 5nemsenebilecek dlglide
azaltan bir maddeye rastlanmamistir. Bu baglamda, élgllebilecek 6zellik ile 6lglilen 6zelliklerin ayni oldugu
ve makamsal isitme egitimine yonelik 6z yeterlik algisi 6lgeginde verilen 14 maddenin olgilebilecek
nitelikte olduklari séylenilebilir.

Tablo 6’da makamsal isitme egitimine yonelik 6z yeterlik algisi 6lgceginin glvenirligi icin 6lcek
maddelerinin Cronbach Alpha i¢ tutarlk katsayilari incelenmistir.

Tablo 6.

Makamsal isitme Egitimine Yénelik Oz yeterlik Algisi Olgedi Cronbach Alfa Analizi
Makamsal isitme Egitimine Yonelik Oz yeterlik Madde Sayisi Cronbach Alfa
Algisi Olgegi 14 0.901

Tablo 6’da goriilebilecegi gibi 6lcegin bltinine iliskin glivenirlik katsayisi (Cronbach Alfa) 0.901 olarak
tespit edilmistir. Cronbach Alpha i¢ tutarlik katsayisi kabul edilebilir diizey olan r= 0.70 degerinin lzerinde
olmasindan dolay! 6lgegin i¢ tutarliga sahip oldugu ve yiksek derecede givenilir bir 6lcek oldugu
soylenebilir.

Olgegin ic gegerliligi icin tutum puanlar biyiikten kiiciige dogru siralanmis, alt %27’lik grup ve st
%27’lik gruplar belirlenerek gruplar arasi t testi uygulanmistir. Yapilan analiz sonucunda alt %27’lik grupla
st %27’lik grubun tutum puanlari arasinda anlamli farklilik oldugu (t2s= 11.303, p=.000< .01) ve 0lgegin
ic gegerlige sahip oldugu tespit edilmistir.
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Olgegin yapi gegerligi icin faktoér analizi yapilmistir. Oncelikle hazirlanan élcegin faktér analizine
uygunlugunun test edilmesi igin Kaiser-Meyer-Olkin ve Bartlett testi yapilmig ve 6lgegin faktor analizine
uygun oldugu tespit edilmistir (p=.00< .05). Faktor analizi sonuglari Tablo 7’de verilmistir.

Tablo 7.
Makamsal Isitme Egitimine Yénelik Oz yeterlik Algisi Olcedi Faktér Analizi
Baslangic Ozdegerleri  Kareli Yiiklerin Toplami Kareli Yiiklerin Dondiirilmis
Maddeler Toplami Varyans Yiizdesi Toplami Yigilmali Yiizde
1 6.098 46.904 46.904
2 1.137 8.747 55.651
3 .957 7.363 63.014
4 .873 6.715 69.729
5 .754 5.798 75.527
6 .691 5.315 80.842
7 .644 4,954 85.796
8 486 3.739 89.535
9 .378 2.904 92.439
10 .342 2.634 95.073
11 .319 2.451 97.524
12 .210 1.619 99.142
13 111 .858 100.000
14 .105 .749 100.000

Tablo 7 incelendiginde analize alinan 14 maddenin 6z degeri 1'den biyilk olan 2 faktér altinda
toplandigi gézlemlenmektedir. Olcege iliskin aciklanan varyans %55.651°dir. Olgegin faktér sayisini
belirlemeye yonelik olusturulan "scree" sinama grafigi Sekil 2‘de verilmistir.

Scree Plot

Eigenvalue

o

Component Number

Sekil 2. Makamsal isitme Egitimine Yénelik Oz yeterlik Algisi Olcedi "Scree"” Sinama Grafidi

Sekil 2'de verilen grafik incelendiginde, birinci faktérden sonra hizl bir dislis oldugu gorilmektedir.
Bu da 6lgegin, genel olarak bir faktore altinda toplanabilecegini gostermektedir. Grafikte birinci faktorden
sonra gelen diger faktorler genellikle yatay bir diizlem icerisinde hareket etmektedir. Yani birinci faktérden
sonraki faktorlerin faydalari varyansin ilk faktori ile benzerdir. Blyikoztiirk’e (2014) gore, birinci faktorin
6z degerinin ikinci faktorin 6z degerinin 3 katindan fazla olmasi 6lgegin tek boyutlu oldugunun kaniti
olarak alinabilir (s. 134). Bu baglamda, olusturulan makamsal isitmeye yonelik 6z yeterlik algisi 6lcegi tek
faktorli olarak kabul edilmistir.
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Veri Analizi

Arastirmada, “Makamsal Isitmeye Yénelik Tutum” ve Makamsal isitmeye Yénelik Oz yeterlik Algisi”
Olceklerinden elde edilen veriler SPSS20.0 analiz programina girilmis ve istatistik testleri ile analiz
edilmistir. Tutum ve 6z yeterlik algisi puanlari igin ylzde (%) ve frekans (f) analizi yapilmistir. Degiskenlere
gore puanlarin analizinde; iki degiskenli analizler igin T- testi, cok degiskenli analizler igin ise One-Way
ANOVA testi uygulanmistir. Cok degiskenlerde, farkhiligin hangi yonde oldugunun tespit edilmesi igin Post
Hoc testleri igerisinde yer alan Scheffe testi uygulanmistir.

Bulgular

Arastirmanin bu bolimiinde, elde edilmis veriler gerekli olan istatistik testleriyle analiz edilmis ve elde
edilen bulgular yorumlanarak sunulmustur. Bu dogrultuda, arastirma igin belirlenen alt problemler sira ile
verilmis, elde edilen istatistiksel veriler tablolar halinde gosterilmistir.

Mesleki Miizik Egitimi Alan Ogrencilerin Makamsal isitme Egitimine Yonelik Tutum ve Oz yeterlik
Algisi Puanlarina iliskin Bulgular

Bu bolimde, “Mesleki mizik egitimi alan 6grencilerin makamsal isitme egitimine yonelik tutum ve 6z
yeterlik algisi puanlari nasildir?” sorusuna iliskin bulgulara yer verilmistir. Arastirmaya katilan 6grencilerin
makamsal isitmeye yonelik tutum ve 6z yeterlik algilarini iceren veriler tablo 8'de verilmistir.

Tablo 8.
Makamsal Isitme Egitimine Yénelik Tutum ve Oz yeterlik Algisi Puanlarinin Dagilimi
N X ss
Makamsal isitmeye yonelik tutum puani 259 3.81 0.64
Makamsal isitmeye yonelik 6z yeterlik algisi puani 259 3.40 0.67

Tablo 8'e gore, miizik egitimi alan 6grencilerin makamsal isitmeye yonelik tutum puan ortalamasi
3.81’dir. Bu sonuca gore muzik egitimi alan 6grencilerin makamsal isitmeye ydnelik tutumlarinin “olumlu”
dizeyde oldugu soylenebilir. Ayrica muzik egitimi alan 6grencilerin makamsal isitmeye yonelik 6z yeterlik
algi puan ortalamasi 3.40°dir. Bu sonuca goére muzik egitimi alan 6grencilerin makamsal isitmeye yonelik
6z yeterlik algilarinin “iyi” dizeyde oldugu séylenebilir. Bu baglamda, mizik egitimi alan 6grencilerin
makamsal isitmeye yonelik tutumlarinin olumlu oldugu ve makamsal isitme konusunda kendilerini yeterli

gordiikleri anlasiimaktadir.

Tablo 9’da 6grencilerin, 6grenim gordikleri fakiltelere gore makamsal isitmeye yonelik tutum ve 6z
yeterlik algisi puanlari incelenmistir.

Tablo 9.

Makamsal [sitme Egitimine Yonelik Tutum ve Oz yeterlik Algisi Puanlarinin Fakiilte Bazinda Dadilimi
Egitim Fakiiltesi N X ss
Makamsal isitmeye yonelik tutum puani 137 3.85 0.59
Makamesal isitmeye yonelik 6z yeterlik algisi puani 137 3.45 0.64
Giizel Sanatlar Fakiiltesi
Makamsal isitmeye yonelik tutum puani 58 3.57 0.72
Makamsal isitmeye yonelik 6z yeterlik algisi puani 58 3.40 0.64
Konservatuvar
Makamsal isitmeye yonelik tutum puani 67 3.96 0.58
Makamesal isitmeye yonelik 6z yeterlik algisi puani 67 3.32 0.74

Tablo 9’a gore 6grenim gorilen fakilteler bazinda en disik tutum puani 3.57 ile glizel sanatlar
fakiltesinin 6grencilerine aittir. Bu puan ana ortalama tutum puani olan 3.81’den dusuktir. Bu baglamda
glzel sanatlar fakiltesinde 6grenim goren 6grencilerin diger fakiltelere oranla makamsal isitmeye daha
olumsuz tutum sergiledikleri séylenebilir. Ayrica elde edilen verilere gore en yiiksek tutum puani 3.96 ile
konservatuvarda ogrenim goren 6grencileri aittir. Bu puan ana ortalama tutum puani olan 3.81'den
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yuksektir. Konservatuvarlarin diger fakiltelere gére mizigin icra ve uygulama boyutlarina yonelik daha
fazla egitim verdigi diistinildigiinde, bu sonucun dogal oldugu dusinilebilir. Tablo 11'de yer alan 6z
yeterlik algisi puanlarina bakildiginda ise Ug¢ fakiltenin de 6z yeterlik algisi puanlarinin ana ortalama puani
olan 3.40’a yakin oldugu ve 6nemli bir farklilik gérilmedigi séylenebilir.

Mesleki Miizik Egitimi Alan Ogrencilerin Makamsal isitmeye Yonelik Tutum ve Oz yeterlik Algilarinin
Cinsiyet Degiskenine Gore Farklilik Gosterip Gostermedigine iliskin Bulgular

Bu bélimde, “Mesleki mizik egitimi alan 6grencilerin makamsal isitmeye yonelik tutum ve 6z yeterlik
algilari, cinsiyet degiskenine gore farklilik gostermekte midir?” sorusuna iliskin bulgulara yer verilmistir.
Tablo 10’da 6grencilerin makamsal isitmeye ydnelik tutum ve 6z yeterlik algilarinin cinsiyet degiskenine
gore dagiliminiiceren T-Testi analiz sonuglari verilmistir.

Tablo 10.
Odgrencilerin Makamsal isitmeye Yénelik Tutum ve Oz Yeterlik Algilarinin Cinsiyet Dediskenine Gére
Dagilimi

Cinsiyet N X S sd t p
Erkek 123 3.9704 .61953 257 3.747 .000
Tutum Kadin 136 3.6791 .62958
Toplam 259
0z Erkek 123 3.5978 6.6927 257 4.508 .000
yeterlik Kadin 136 3.2348 6.2675
Algisi Toplam 259

Tablo 10 incelendiginde katilimci 6grencilerin makamsal isitmeye yonelik tutumlari, cinsiyet
degiskenine gore farkhlik gostermektedir (p< .05). Tutum puan ortalamalarina bakildiginda, makamsal
isitme konusunda erkek 6grencilerin kadin 6grencilere gére daha olumlu tutum sergiledikleri séylenebilir
(X=3.97-3.67). Yine Tablo 10’a goére katiimci 6grencilerin makamsal isitmeye yonelik 6z yeterlikleri,
cinsiyet degiskenine gore farkliik gdstermektedir (p< .05). Oz yeterlik algisi puan ortalamalarina
bakildiginda, erkek 6grencilerin kadin 6grencilere gére makamsal isitme konusunda kendilerini daha
yeterli gordikleri séylenebilir (X= 3.59-3.23).

Tablo 11’de 6grencilerin makamsal isitmeye yonelik tutum ve 6z vyeterlik algilarinin cinsiyet
degiskenine gore fakiilte bazinda dagilimi verilmistir.

Tablo 11 incelendiginde egitim fakiiltesi ve glzel sanatlar fakiiltelerinde 6grenim géren 6grencilerin
makamsal isitmeye yonelik tutumlarinin cinsiyet degiskenine gore farkhlik gosterdigi gorilmektedir (p<
.05). Bu iki faklltede de tutum puan ortalamalarina bakildiginda, erkek 6grencilerin kadin 6grencilere gére
daha olumlu tutum sergiledikleri soylenebilir (X= 3.92-3.75; X= 3.82-3.34). Konservatuvarda 6grenim
goren Ogrencilerin ise makamsal isitmeye yonelik tutumlarinin cinsiyet degiskenine goére farklilik
gostermedigi gorilmektedir (p>.05). Yine Tablo 13’e gore egitim ve glizel sanatlar fakiiltelerinde 6grenim
goren 6grencilerin makamsal isitmeye yonelik 6z yeterlik algilarinin cinsiyet degiskenine gore farklilik
gosterdigi goriilmektedir (p< .05). Bu iki fakiiltede 6z yeterlik algisi puan ortalamalarina bakildiginda, erkek
ogrencilerin kadin 6grencilere gére daha yeterli olduklari sdylenebilir (X= 3.61-3.31; X= 3.69-3.13).
Konservatuvarda 6grenim goren 6grencilerin ise makamsal isitmeye yonelik 6z yeterlik algilarinin cinsiyet
degiskenine gore farklilik gostermedigi gorilmektedir (p> .05).
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Tablo 11.

Ogrencilerin Makamsal isitmeye Yénelik Tutum ve Oz yeterlik Algilarinin Cinsiyet Dediskenine Gére Fakiilte

Bazinda Dagilimi

Egitim Fakiiltesi N X S Sd t p
Erkek 61 3.9801 .63274 135 2.217 .028
Kadin 76 3.7547 .55590
Giizel Sanatlar
Fakiiltesi

Tutum Erkek 28 3.8240 .65016 56 2.639 .011
Kadin 30 3.3452 .72579
Konservatuvar
Erkek 35 4.0837 .55693 65 1.824 .073
Kadin 32 3.8281 .58981
Toplam 259
Egitim Fakiiltesi N X S sd t P
Erkek 61 3.6183 .67308 135 2.773 .006
Kadin 76 3.3177 .59435
Giizel Sanatlar

.. . Fakiiltesi

Zzg :’:ter"k Erkek 28 36913  .63325 56 3.623 .001
Kadin 30 3.1357 .53332
Konservatuvar
Erkek 35 3.4887 .68495 65 1.891 .063
Kadin 32 3.1496 .78317
Toplam 259

Mesleki Miizik Egitimi Alan Ogrencilerin Makamsal isitmeye Yonelik Tutum ve Oz yeterlik Algilarinin Yas

Degiskenine Gore Farklilik Gosterip Gostermedigine iliskin Bulgular

Bu boélimde, “Mesleki miizik egitimi alan 6grencilerin makamsal isitmeye yonelik tutum ve 6z yeterlik
algilan, yas degiskenine goére farklilik gostermekte midir?” sorusuna yanit istenmistir. Tablo 12’'de
ogrencilerin makamsal isitmeye yonelik tutum ve 6z yeterlik algilarinin yas degiskenine gére dagilimini

iceren One-Way ANOVA test sonuglari verilmistir.

Tablo 12.
Ogrencilerin Makamsal isitmeye Yénelik Tutum ve Oz yeterlik Algilarinin Yas Dediskenine Gére Dagilimi
Varyansin kaynagi Kareler Top. Sd Kareler Ort. F p
Gruplar Arasi .207 2 .103 .251 778
Tutum Gruplar ici 105.609 256 413
Toplam 105.816 258
Oz yeterlik Gruplar Ara5| .328 2 .164 .363 .696
Algisi Gruplar Igi 115.861 256 .453
Toplam 116.189 258

Tablo 12 incelendiginde 6grencilerin makamsal isitmeye yonelik tutumlarinin ve 6z yeterlik algilarinin,
yas degiskenine gore farklilik gostermedigi goriilmektedir (p> .01). Bu dogrultuda yas degiskeninin

makamsal isitmeye yonelik tutumu ve 6z yeterlik algisini etkilemedigi sdylenebilir.

Tablo 13’te 6grencilerin makamsal isitmeye yonelik tutum ve 6z yeterlik algilarinin yas degiskenine

gore fakilte bazinda dagilimini iceren One-Way ANOVA test sonuglari verilmistir.
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Ogrencilerin Makamsal isitmeye Yénelik Tutum ve Oz yeterlik Algilarinin Yas Dediskenine Gére Fakiilte
Bazinda Dagilimi

Varyansin Kaynagi Kareler Top. sd Kareler Ort. F p

Konservatuvar

Gruplar Arasi 129 2 .064 .185 .832

Gruplar igi 22.293 64 .348

Toplam 22.422 66

Egitim Fakiiltesi

Gruplar Arasi 1.729 2 .864 2.455 .090
Tutum -

Gruplar Igi 47.189 134 .352

Toplam 48.918 136

Giizel Sanatlar Fakiiltesi

Gruplar Arasi 1.524 2 .762 1.471 .239

Gruplar igi 28.485 55 .518

Toplam 30.009 57

Konservatuvar

Gruplar Arasi 732 2 .366 .647 .527

Gruplar ici 36.156 64 .565

Toplam 36.888 66

Egitim Fakiiltesi
Oz yeterlik  Gruplar Arasi 134 2 .067 .159 .853
Algisi Gruplar ici 56.600 134 422

Toplam 56.734 136

Giizel Sanatlar Fakiiltesi

Gruplar Arasi .219 2 .110 .258 773

Gruplar igi 23.327 55 424

Toplam 23.546 57

Tablo 13 incelendiginde 6grencilerin makamsal isitmeye yonelik tutum ve 6z yeterlik algilarinin, yas
degiskenine gore fakiilte bazinda farklihk gostermedigi gorilmektedir (p>.01).

Mesleki Miizik Egitimi Alan Ogrencilerin Makamsal isitmeye Yonelik Tutum ve Oz yeterlik Algilarinin
Ogrenim Goriilen Sinif Diizeyine Gore Farklilik Gosterip Gostermedigine iliskin Bulgular

Bu bélimde, “Mesleki mizik egitimi alan 6grencilerin makamsal isitmeye yonelik tutum ve 6z yeterlik
algilar, 6grenim gorilen sinif diizeyine gore farkhlik gostermekte midir?” sorusuna iliskin bulgulara yer
verilmistir. Tablo 14’te 6grencilerin makamsal isitmeye yonelik tutum ve 6z yeterlik algilarinin 6grenim
gorilen sinif diizeyine gore dagilimini iceren T-testi sonuglari verilmistir.

Tablo 14.

Ogrencilerin Makamsal isitmeye Yénelik Tutum ve Oz yeterlik Algilarinin O§renim Gériilen Sinif Diizeyine

Gére Dagilhmi

Sinif N X S Sd t o]

3 129 3.7918 .68640 257 -.640 0.522
Tutum 4 130 3.8429 .59286

Toplam 259
0z 3 129 3.3267 .66359 257 1.933 .054
yeterlik 4 130 3.4871 .67145
Algisi Toplam 259

Tablo 14 incelendiginde 6grencilerin makamsal isitmeye yonelik tutum ve 6z yeterlik algilarinin,
o6grenim gorilen sinif diizeyine gore anlamli bir farklilk géstermedigi soylenebilir (p=.522> .05; p=.054>
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.05). Bu dogrultuda sinif diizeyi faktoriiniin makamsal isitmeye yonelik tutum ve 6z yeterlik algisini
etkilemedigi sdylenebilir.

Tablo 15’te 6grencilerin makamsal isitmeye ydnelik tutum ve 6z yeterlik algilarinin 6grenim gorulen
sinif dlizeyine gore fakilte bazinda dagilimini igceren T-testi sonuglari verilmistir.
Tablo 15.

Ogrencilerin Makamsal isitmeye Yénelik Tutum ve Oz yeterlik Algilarinin Ogrenim Gériilen Sinif Diizeyine
Gore Fakiilte Bazinda Dagilimi

Egitim Fakiiltesi N X S sd t p
3 64 3.7824 .65434 135  1.332 .185
4 73 3.9188 .54402
Guzel Sanatlar
Fakiiltesi

Tutum 3 27 3.5688 .78982 56 .074 .942
4 31 3,5829 .67791
Konservatuvar
3 39 3.9780 .62446 65 .270 .788
4 28 3.9388 .52980
Toplam 259
Egitim Fakiiltesi
3 64 3.3214 .65379 135 2.240 .027
4 73 3.5656 .62108
Giizel Sanatlar

.. . Fakiiltesi

2;?;‘?“"'" 3 27 33862 .61101 56  .194  .847
4 31 3.4194 .67882
Konservatuvar
3 39 3.3022 .72018 65 .315 724
4 28 3.3609 .79635
Toplam 259

Tablo 15 incelendiginde, 6grencilerin makamsal isitmeye yénelik tutumlarinin, 6grenim gorilen sinif
diizeyine gore fakilte bazinda anlamh bir farkhlik géstermedigi séylenebilir (p> .05). Yine Tablo 15’e gbre
egitim fakiltesinde 6grenim goren 6grencilerin makamsal isitmeye yonelik 6z yeterlik algilarinin sinif
diizeyine gore farkhlk gosterdigi gorilmektedir (p< .05). Egitim fakiltesindeki 6z yeterlik algisi puan
ortalamalarina bakildiginda, 4. sinifta 6grenim géren 6grencilerin 3. sinifta 6grenim géren 6grencilere gore
kendilerini makamsal isitme konusunda daha yeterli gérdiikleri séylenebilir (X= 3.32-3.56). Konservatuvar
ve glzel sanatlar fakiltelerinde 6grenim goren 6grencilerin makamsal isitmeye yonelik 6z yeterlik
algilarinin ise sinif diizeyine gore farkhlk géstermedigi gérilmektedir (p> .05).

Tartisma ve Sonug

Mesleki mizik egitimi, mlzigi meslek olarak se¢mek isteyen bireylere yonelik verilen profesyonel
miizik egitimidir. Mesleki muzik egitiminde amag, 6grenim gordiiglu alan bazinda mizikal dizeyde
donanimli icracilar, besteciler, miuzik teknoloji uzmanlari, mizikologlar, mizik egitimcileri vb.
yetistirmektir. Mesleki agidan bakildiginda, miizigin her alaninda Tiirk muzigi egitiminin verilmesi
gerekmektedir. ilgili literatiir incelendiginde, mesleki muzik egitimi alan &grencilerin tutum ve dzyeterlik
algilarina yonelik ¢cok sayida arastirma olmasina ragmen makamsal isitmeye yonelik tutum ve 6zyeterlik
algisi arastirmasina rastlanmamistir. Konu ile dolayh yoldan ilgili calismalardan miziksel isitme egitimine
yonelik tutum ve 6zyeterlik algisi galismalarinda 6grencilerin bu derse karsi olumlu tutum sergiledikleri ve
kendilerini yeterli gérdiikleri gériilmektedir (inan, 2010; Lilioglu, 2019; Yildiz, 2014). Bazi arastirmalarin
miziksel isitme ve Tirk mizigine yonelik derslere iliskin tutum ve Ozyeterlik algisi 6lgegi gelistirme
calismalarina yogunlastigi gériilmektedir (Canakay, 2006; Celenk & Sen, 2016; Eldemir, 2015; Karakus &
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Gelenk, 2020; Sen, 2011; Yildiz, 2014). Turk mizigi Gizerine yapilan ¢alismalarda ise, 6zellikle bati mizigi
egitiminin agirhkta oldugu bélimlerde 6grencilerin Tik mizigi alaninda kendilerini yeterli gérmedikleri ve
Tark mazigi egitiminin yeterince verilmedigi gériilmektedir (Apaydinli, 2006; Er, 2012; Hasar, 2016; Kagar,
2007; Lehimler, 2014, 2015; Ozdemir, 2019; Yildiz & Tiirkmen, 2012; Yildiz, 2013).

Yapilan bu arastirma sonucunda, miuzik egitimi alan Ogrencilerin makamsal isitmeye yonelik
tutumlarinin olumlu oldugu ve makamsal isitme konusunda kendilerini yeterli gérdikleri belirlenmistir.
Makamsal isitme ile ilgili tutum ve 6zyeterlik algisi Gizerine diret bir ¢galisma yapilmasa da Geleneksel Tiirk
muzigi derslerine yonelik tutum ve 6zyeterlik algisi lizerine yapilan galismalar incelendiginde, elde edilen
bu sonuglarin diger ¢alismalarla paralel oldugu gorilmektedir (Adar, 2008; Bayrakgl, 2019; Kaya, 2022;
Sari, 2019; Sen & Celenk, 2017; Sen, 2011).

Ogrenim gériilen fakilteler bazinda makamsal isitmeye yonelik en diisiik tutum puani giizel sanatlar
fakiltesi 6grencilerine aittir. Bu baglamda Giizel Sanatlar Fakiltesinde 6grenim goren 6grencilerin diger
fakiltelere oranla makamsal isitmeye daha olumsuz tutum sergiledikleri sGylenebilir. Ayrica elde edilen
verilere gore en ylksek tutum puani konservatuarda 6grenim goren 6grencileri aittir. Konservatuarlarin
diger fakiltelere gbore muizigin icra ve uygulama boyutlarina yonelik daha fazla egitim verdigi
disinildiginde, bu sonucun dogal oldugu dusiinilebilir. Makamsal isitmeye yonelik dzyeterlik algis
puanlarina bakildiginda ise, lg¢ fakiltenin de o6zyeterlik algisi puanlari arasinda 6nemli bir farklilik
gorilmemistir.

Katihmci Ogrencilerin makamsal isitmeye yonelik tutumlari ve 6zyeterlik algilarinin, cinsiyet
degiskenine gore farklilk gosterdigi, erkek o6grencilerin kadin 6grencilere gére daha olumlu tutum
sergiledikleri ve makamsal isitme konusunda kendilerini daha yeterli gérdiikleri gorilmustir. Kaya (2022)
tarafindan yapilan arastirma sonucunda, Geleneksel Tirk Halk Mizigi ve Geleneksel Turk Sanat Mizigi
derslerine yonelik tutumlarin kadin miizik 6gretmeni adaylarinin her iki derse karsi tutumlarinin erkek
miizik 6gretmeni adaylarinin tutumlarina gére daha olumlu oldugu goérilmektedir. Bu ¢alismadan elde
edilen sonuglarda ise tam tersi bir durum tespit edilmistir. Bu baglamda, GTSM ve GTHM derslerinde
erkeklere oranla kadinlarin daha olumlu tutum sergiledikleri fakat makamsal isitme konusuna erkeklere
oranla daha olumsuz olduklari séylenebilir.

Arastirmadan elde edilen bulgular 1siginda Egitim Fakiltesi ve Glzel Sanatlar Fakiltelerinde 6grenim
goren Ogrencilerin makamsal isitmeye yénelik tutum ve dzyeterlik algilarinin cinsiyet degiskenine goére
farklilik gosterdigi, erkek o6grencilerin kadin 6grencilere gore daha olumlu tutum sergiledikleri ve
kendilerini daha yeterli gordikleri tespit edilmistir. Konservatuvarda 6grenim goren o6grencilerin ise
makamsal isitmeye yonelik tutum ve 6zyeterlik algilarinin cinsiyet degiskenine gére farklilik géstermedigi
gorilmistar.

Arastirma sonucunda katilimci 6grencilerin makamsal isitmeye yonelik tutumlarinin ve o6zyeterlik
algilarinin, yas degiskenine gore farkhlik géstermedigi gortlmustir. Lilioglu (2019) tarafindan yapilan
arastirmada, 6grencilerin miizik teorisi ve isitmeye yonelik derslere karsi tutumlarinin ve Ozyeterlik
algilarinin yas degiskenine gore farkhhk gostermedigi tespit edilmistir. Bu baglamda hem makamsal isitme
ve hem de mizik teorisi ve isitmeye yonelik derslerde yas degiskeninin tutumu ve 6zyeterlik algisini
etkilemedigi soylenebilir.

Arastirmadan elde edilen sonuglarda katilimci 6grencilerin makamsal isitmeye yonelik tutumlarinin ve
ozeyeterlik algilarinin sinif diizeyine gore farkhlik gostermedigi ve sinif diizeyi faktérinin tutumu ve
ozyeterlik algisini etkilemedigi gorilmustir. Bu durum diger ¢calisma sonuglariyla ortismektedir (Bayrakgl,
2019; inan, 2010; Kaya, 2022; Lilioglu, 2019; Yildiz, 2014).

Ogrenim goriilen fakilteler agisindan ele alindiginda, Egitim fakiiltesinde 8grenim géren 6grencilerin
makamsal isitmeye yonelik 6z yeterlik algilarinin sinif diizeyine gore farklihk gosterdigi ve 4. sinifta
o6grenim goren Ogrencilerin 3. sinifta 6grenim goren oOgrencilere gore kendilerini makamsal isitme
konusunda daha yeterli gordikleri tespit edilmistir.
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Bu arastirmanin sonuglari dogrultusunda; makamsal isitmeye yonelik derslerde cinsiyet degiskenine
onem verilmesi, makamsal isitmeye yonelik derslerin 6zellikle Glizel Sanatlar Fakultelerinde daha ¢ok yer
verilmesi, makamsal isitmeye yonelik dersleri desteklemek icin daha fazla etit ve egzersiz ¢alismalari
yapilmasi, ¢alisma grubunun genisletilerek benzer arastirmalarin yapilmasi, 6zellikle makamsal isitme
egitimine yonelik performans testleri yapilarak makamsal isitme egitimine yonelik tutum ve 6z yeterlik
calismalari ile iliskisinin incelenmesi, arastirmanin farkli boélgelerdeki farkh okullarda gergeklestirilmesi
Onerilebilir.

Yazar Katki Orani
Yazarlar, calismaya esit oranda katki sunmuslardir.
Etik Beyan

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yonergenin ikinci bélimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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