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Adolescence is a time of emotional upheaval, marked by a variety of changes, therefore
it is important for adolescents to learn to manage their emotions. One of the most
prevalent emotions during puberty, which is challenging to regulate is rage. Teenagers
must thus learn to identify and become aware of the harmful actions that result from
their anger. This feeling has the power to strengthen interpersonal connections when
expressed properly. Cognitive behavioral therapy (CBT) is the most commonly used
therapy model for anger management programs. The techniques of this model are
frequently included in the sessions of CBT-based anger managements programs for
adolescents. The purpose of this systematic review is to investigate how effective CBT-
based anger management programs are on adolescents. It examined articles within the
last 15 years, between 2006-2021. Fourteen studies in which CBT-based anger
management programs were applied to adolescents were included in the review. The
number of intervention sessions in the included studies ranged from 7 to 12. In most of
these studies, the State-Trait Anger Expression Inventory (STAXI) was used to measure
the anger level of the adolescents. In most of the studies, the three subscales of trait-
anger, anger-out, and anger-control were found to be effective. It was also noted that
there should be more activities in anger management programs relating to the Anger-In
subscale.
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Ergenlik donemi gelisimsel dénemlerden biridir. Ergenlik duygusal olarak calkantili bir
dénem oldugu igin ergenin bu dénemde duygularmi kontrol etmeyi &grenmesi ileriki
yasaminda da fayda saglayacaktir. Diizenlenmesi zor olan ergenlik doneminde en yaygin
duygulardan biri 6fkedir. Bu nedenle gengler, 6fkelerinden kaynaklanan zararl eylemleri
tanimlamay1 ve bunlarin farkina varmay1 6grenmelidir. Bu duygu, dogru bir sekilde ifade
edildiginde kisileraras1 baglari gliclendirme giiciine sahiptir. Ozellikle, 6fke ergenlik
déneminde sik goriilen ve kontrol edilmesi zor olabilen giiclii duygulardan biridir. Alan
yazini incelendiginde 6fke kontrolii programlari i¢in siklikla uygulanan terapi modeli Bilissel
Davranisc1 Terapidir (BDT). Bu modele ait teknikler ergenlere yoénelik uygulanan BDT
temelli 6fke kontrol programlarinin oturumlarinda siklikla yer almaktadir. Bu derlemenin
amaci ergenlere uygulanan BDT temelli 6fke kontrol programlarimin ergenler tizerinde ne
kadar etkili oldugunu aragtirmaktir. Bu sistematik derlemede son 15 yili kapsayacak sekilde
2006-2021 yillar arasindaki ¢alismalar incelenmistir. Derleme ¢alismasina ergenlere yonelik
BDT temelli 6fke kontrol programlarinin uygulandigi on dort arastirma dahil edilmistir.
Derleme ¢alismasina dahil olan arastirmalarda incelenen miidahale oturumlarinin sayisi 7 ile
12 arasinda degismektedir. Bu ¢alismalarin ¢ogunda ergenlerin 6fkesini 6l¢gmek igin Stirekli
Ofke ve Ofke Tarz élgegi (SOOTO) kullanilmustir. Dahil edilen aragtirmalarm biiyiik
kisminda Siirekli Ofke, Ofke Disa, Ofke Kontrol alt lgekleri icin uygulanan programlarin
faydali oldugu goriilmiistiir. Bunun yaninda, &fke kontrol programlarmda Ofke Ige alt
Olgegine dair etkinlik sayilarimn arttirllmasi gerektigi fark edilmistir.
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Giris

Ergenlik donemi, gesitli alanlarda olgunlasma ile kendini gosteren ve bireyin 6zerkligini, sosyal
iretkenligini kazandiginda son bulan bir stiregtir. Bu donem duygular1 da icinde barindiran birtakim
degisikliklerle kendini gosterir (Derman, 2008). Ergenlerdeki duygusal degisim duygularin
fazlalasmasi ve/veya duygularda goriilen diizensizlik seklinde goriilebilmektedir (Kog, 2004). Ergenlik,
ofke, endise ve incinme gibi koklii degisikliklerin yasandig1 bir donemdir (Larson ve Asmussen, 1991).
Ofke duygusu en genel tanimiyla doyurulmamus isteklere, istenmeyen sonuglara ve cevaplanmayan
beklentilere verilen duygusal reaksiyondur. Ofkenin sevinmek, {iziilmek vb. gibi duygulardan farki

yoktur ve herkeste var olan, diizgiin ifade edildiginde kisileraras: iletisimi onarici giicii olan bir

duygudur (Soykan, 2003).

Son zamanlarda okullarda goriilen siddet olaylar1 incelendiginde ergenlerin 6fkelerini kontrol
etmekte giiclitk ¢ektigi goriilmektedir. Bu durumdan kaynakli olarak basinda ergenler arasindaki
siddet haberlerinin siklig1 artmaktadir (Canpolat ve Atici, 2017). Ergenlerin ruh sagligi merkezlerine en
stk bagvuru nedenlerinden biri 6fke ve siddettir (Sukhodolsky ve digerleri, 2016). Ergenlerde ofkeyi ve
saldirganlig1 otomatik bir davranig olarak gosterme egilimi olabilir (Zorlu, 2017). Ofke kontrolden cikip,
yikici hale dontisiirse gerek okul hayatinda gerek ise kisilerarasi iliskilerde birtakim problemlere neden
olabilir (Kokdemir, 2004). Ruh saghigi uzmanlar1 ve 6gretmenler, 6grencilerin 6fke sorununundun
kaynakli olarak zaman zaman egitim ortaminda siddet igeren davramislarla karsilasmaktadir

(Cenkseven, 2003).

Ebeveynler, 6gretmenler ve ruh saghgr alaninda calisan diger kisiler 6fkenin duygusunun
yanlis bir sekilde ifade edilmesinden kaynaklanan sorunlar nedeni ile ilgili endise duymaktadir. Eger
bu durum ele alinmazsa, saldirganligin zaman iginde devam ettigi, sosyal uyum sorunlarma yol agtig1
ve daha antisosyal davranislara neden olabilecegi goriinmektedir (Feindler ve Engel, 2011). Ergenlik
doneminde, ergenin Ofkesini kontrol edememesi ergenin saghigimi olumsuz etkiledigi ve

uyumsuzlugunu arttirdigi i¢in 6fke kontroliiniin ¢alisilmasi 6nemlidir (Kerr ve Schneider, 2008).

Ofkesini saglikli bigimde ifade etmeyen kisilerin hayat kalitesi biiyiik dl¢iide etkilenir (Soykan,
2003). Ergenlik doneminde ergen ofkesiyle nasil bas edecegini 6grenemezse ileriki yasantisinda biiyiik
sikintilarla karsilagsmasi olasidir (Duran ve Eldeleklioglu, 2005). Bu nedenle, ergenlerin 6fkesinden
kaynaklanan olumsuz davramnslari tanumasi ve onlara yonelik farkindalik kazanmasi gereklidir
(Karatas, 2008). Ofkenin yonetilebilmesi gerektigi konusunda ergenlere egitim verilmelidir; ¢iinkii
ergenlerin zaman zaman bazi isteklerinin karsilik bulmayabilecegini ve 6fkeden kaynakli sdzel veya
fiziksel siddetin hem diger insanlara hem sahsina zarar verebilecegini bilmesi énemlidir (Serin ve Geng,

2011).

Literatiir incelendiginde 6fke kontrol programlarinin ¢ogunlukla Bilissel Davranis¢i Terapi

(BDT) ve Akilar Duygusal Davranis¢t Yaklasimin (ADDT) bilesenlerinden yararlanilarak olusturulan
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programlar oldugu goriilmektedir. BDT ile tedavi goren gengler, tedavi gérmeyen gengler ile
karsilastirildiginda ofke ile basa ¢ikma ve 6zsaygt konularinda onemli iyilesmeler gostermislerdir
(Down ve digerleri, 2010). BDT, degisime motivasyonu artirabilir. Ote yandan, ADDT, biligsel
bozukluklarin yani sira duygusal problemlere odaklanirken, BDT ¢ogunlukla bilissel bozukluklara
odaklanir. Bilissel-davranisgi yaklasim, ofkeyi saldirgan davranisin bir araci olarak kabul eder.
Beklentiler, kisilerarasi inanglar ve problem ¢dzme gibi bilissel siireglere 6zellikle vurgu yapar (Feindler

ve Engel, 2011).

Ofkenin unsurlarimi tanima, ofkeyi tetikleyen diisiince ve temel inanglari belirleme, bu
diisiincelerle calisma, kas ve nefes egzersizleri gibi bilissel davranis¢t kurama dayanan 6fke kontrol
egitiminin ergenler iizerinde olumlu yanit verdigi goriilmiistiir (Kelleci ve digerleri, 2014). Ofke
kontrolii konusunda son yillarda yapilan arastirmalari ele alacak olan bu derleme ¢alismasinda ergenler
tizerindeki BDT temelli oOfke kontrol programinin 6fke yonetimi becerilerindeki etkililigini

tartigmaktadir.
Yontem

Bu ¢alismada ergenlerde BDT Temelli 6fke kontrol programlarinin etkililigini degerlendirmek
i¢in Google Scholar, YOK (Yiiksek Ogretim Kurumu) Tez Merkezi, Dergi Park veri tabanlarinda son 15
yil1 kapsayacak sekilde 2006-2021 yillar1 arasinda Tiirkge arastirmalar incelenmistir. Tarama esnasinda
“otke, “otke kontrolii”, “Ofke kontrol”, ve “bilissel davranisgi 6fke yonetimi” anahtar kelimeleri
kullanilmigtir. YOK Tez Merkezine “ofke” yazarak 271 teze ulagilmis bu tezlerden 5 tanesi arastirma
sorusuyla uyumlu bulunarak calisma kapsamma alinmistir. YOK Tez Merkezinde 2006-2021 yillart
arasinda “Ofke kontrolii” yazarak 245 tez sonucu elde edilmistir. Bunlardan 4 tanesinin arastirma
konusu kapsamina girdigi tespit edilmistir. Ayni veri arama tabaninda “6fke kontrol” yazarak 318 teze
ulasilmistir. Bunlardan 6 tanesi arastirma konusuyla iliskili bulunmustur. Dergi Park arama tabanina
“odfke kontrolii” yazildiginda 60 makaleye ulasilmistir. Bu 60 makaleden 3 tanesi arastirma konusu
kapsamina girmektedir. Google Scholar Arama motoruna “6fke kontrol programi” yazildiginda 41
sonuca ulasilmistir. Kirk bir sonugtan 2 tanesi arastirma amaciyla uyumludur. Google Scholar’a “biligsel

davranisct 6fke yonetimi” anahtar kelimesi kullanarak uyumlu 1 sonuca ulasilmistir.

Arama motorlarindan elde edilen 21 ¢alismanin 7’sinde farkli arama tabanlarinda tekrar ettigi
i¢in bu arastirmada 14 ¢alismanin derlemesi yapilmistir. Arastirmada kullanilacak ¢calismalar segilirken
BDT temelli 6fke yonetimi programlarinin verimliligini incelenmesi tizerine yapilan bir meta analizden
de faydalanilmistir (Tiirk ve Hamamci, 2016). Tiirk ve Hamamci'nin (2016) meta analizinde kullanilan
calismalardan bu derlemenin zaman araligma uygun olarak bes tanesi bu derlemeye dahil

edilebilmistir.
Bu derleme igin dahil etme kriterleri asagidaki gibidir:

. Tiirkiye’de yiiriitiilen ¢alismalarin olmas:
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o Son 15 y1li kapsamasi (2006-2021)

. Orneklemin ergen olmasi

. Ofke kontrol egitimi/programi olmasi

U Uygulanan oturumlarin BDT / ADDT kokenli olmasi
o Nicel calisma olmasi olarak belirlenmistir.

Bu baglamda calismaya dahil edilen 14 arastirmanin yedisi tez ¢alismalarindan olusmakta ve
tez caligmalar1 akran denetimine tabi tutuldugu icin ¢alismaya makalelerle birlikte dahil edilmistir.
Geriye kalan yedi calismada ise akademik dergilerde yer alan makalelerden alinmistir. Derlemedeki

calismalar Sekil 1’de belirtilmistir.
Arastirmanin Etik izinleri

Yapilan bu ¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Aragtirma ve Yaym Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.
Bulgular
Calismalarin Yontemsel Ozellikleri

Orneklem: Calismalardaki katilimcilarm yaglar1 12-18 arasinda degismektedir. Derlemeye dahil edilen
14 calismanin sekizi lise grubundan olusurken geri kalan ¢alismalardaki katilimcilar ortaokul grubunda
yer almaktadir (Bkz. Tablo 1). Calismadaki aragtirmalarin iigii Izmir ilinden, ikisi Hatay, ikisi Adana,
Manisa, Gaziantep, Mersin, Lefkosa, Ankara, Zonguldak’tandir ve bir calisma ise il belirtmemistir. Tim
calismaya katilan katilimcilarin 6fke diizeyi yiiksek, Ofkesini kontrol etme becerisi zayif olarak

belirtilmistir. Arastirmaya katilan ¢alismalardaki 6rneklem sayisi en az 16, en ¢ok 51’dir.

Calismaya katilan arastirmalardan besi on test-son test kontrol grubu kullanmistir ve bu
gruplara {iye secimi tesadiifi yollarla belirlenmistir (Canpolat ve Atici, 2017; Giirbiiz, 2008; Kelleci ve
digerleri, 2014; Serin ve Geng, 2011; Zorlu, 2017). Calismaya katilan bes arastirmada ise 6n test-son test
kontrol grubuna ek olarak izleme oturumu vardir. Bu gruplara da katihmcilar tesadiifi yollarla
atanmuistir (Aydin ve Sorias, 2010; Cekig, 2009; Karatas, 2008; Siitcii ve digerleri, 2010). Calismaya katilan
ii¢ arastirmada ise On test-son test kontrol grubu kullanilmistir ve bu gruplara iiye secimi tesadiifi
olmayan yollarla belirlenmistir (Akdeniz, 2007; Esen ve digerleri, 2016; Gebes, 2011). Bu {i¢ ¢calismadan
ikisinde On test-son test kontrol grubuna ek olarak izleme oturumu vardir (Akdeniz, 2007; Gebes, 2011).

Calismaya katilan bir arastirma ise tek gruplu on test-son test uygulamistir (Sekerci ve digerleri, 2017).

Kullanilan dl¢me araglar: Calismaya katilan arastirmalardan biri haricindeki (Kiralp, 2013) tim

calismalarda Siirekli Ofke ve Ofke Tarz C)lgegi (SOOTO) kullanilmistir. SOOTO kullanilmayan
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calismada (Kiralp, 2013) ise Kisisel Bilgi Formu ve Cocuk ve Ergenler i¢cin Durumluk Siirekli Ofke
ifadesi Envanteri (STAXI-2 C/A) kullanilmustir.

Aragtirmada yer alan bazi calismalarda farkli degiskenler i¢cin baska Ol¢me araglariin da
kullanildig: dikkat cekmektedir. Bir calismada SOOTO’ye ek olarak Beck Depresyon Olgegi ve Yasam
Doyumu Olgegi kullanilirken (Giirbiiz, 2018), diger bir calismada SOOTO ile birlikte akran grubu icin
sosyometri 6l¢iim araci kullanilmistir (Gebes, 2011). SOOTO ile birlikte kullanilan diger dlgekler Kisisel
Bilgi Formu ve Rathus Atilganlik Olgegi (RAO), iletisim becerileri envanteri, SOOTO-Ebeveyn Formu,
Novaco Ofke Envanteri-Kisa Formu (NOE-kf), Cocuklarin Hareket Egilimi Olgegi (CHEO) ve Kisisel
Bilgi Formu gibi 6lgeklerdir (Kelleci ve digerleri, 2014; Oz, 2008; Siitcii ve digerleri, 2010; Sekerci ve
digerleri, 2017).

Uygulanan teknikler: Calismaya katilan arastirmalarin oturumlarinda genel olarak BDT ve ADDT nin
teknikleri kullanmigtir (Bkz. Tablo 1). Calismalarin sekizinde sadece BDT ekoliiniin tekniklerinden
faydalanilmigtir. Arastirmaya katilan c¢alismalardan biri akran egitimi ile desteklenen BDT
tekniklerinden yararlanilmistir (Gebes, 2011). Bagka bir ¢calisma ise sosyal 6grenme kuramu ile birlikte
BDT tekniklerinden faydalanmilmistir (Oz, 2008). Arastirmaya katilan ii¢ calisma yalnizca ADDT
yaklagiminin tekniklerinden olusan 6fke kontrol programi kullanmustir (Cekig, 2009; Kiralp, 2013;
Zorlu, 2017). Arastirmaya katilan bir calisma ise hem BDT hem de akilct duygusal yaklagimin
tekniklerinden olusan bir program uygulanmistir (Akdeniz, 2007). Tiim dahil edilen arastirmalarda

genel olarak soru sorma, geribildirim, gevseme egzersizleri, ev 6devleri gibi teknikler kullanilmistir.

Seans oOzellikleri: Arastirmaya katilan ¢alismalardaki tiim oturumlar haftada bir giin olacak sekilde
uygulanmistir. En kisa seans siiresi 45 dakika, en uzun seans siiresi 90 dakika oldugu Tablo 1'de
belirtilmistir. Arastirmaya katilan ¢alismalar Tablo 1’de de goriildiigii gibi en kisa oturum sayist 7, en

uzun oturum sayisl ise 12’dir. 7 calismada izleme oturumu yapildig goriilmiistiir.
Dahil Edilen Calismalarin Bulgular:

Ofke kontrol programlarinin 6fke yonetimi {izerindeki etkilerinin incelendigi arastirmalarin
¢ogunlukla On test-son test deseninin kullanildigi ve kontrol grubu iceren ¢alismalar oldugu
goriilmektedir. Bu ¢alismalarin bulgular1 asagida gruplarin tesadiifi yol ile secilip secilmemesine gore
alt bagliklar altinda sunulmaktadir. Bunun yaninda, calismaya katilan tek bir arastirmada tek gruplu 6n
test-son test uygulamustir (Sekerci ve digerleri, 2017). Sekizinci sinf 6grencilerine yedi oturum boyunca
BDT temelli olarak uygulanan 6fke denetimi egitiminin siirekli 6fke ve 6fkeyi kontrol etme becerisinde
iyilesmelerle iligkili oldugu gosterilmistir (Bkz. Tablo 2). Ofke ice ve 6fke disa dlgeklerinden elde edilen
skorlarda ise istatiksel olarak anlamli bir farklilik gézlenmemistir (Sekerci ve digerleri, 2017). Derlemeye
dahil edilen ¢alismalar agirlikhi olarak 6fke yonetimi becerilerindeki etkinlige odaklansa da 4 ¢alismada
Ofke kontrol programin 6fke puanlarina etkisine ek olarak baska bagimli degiskenlere etkisini de

incelemistir (Giirbiiz, 2008; Kelleci ve digerleri, 2014; Oz, 2008; Siitcii ve digerleri, 2010). Ofke
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yonetimine ek olarak ilgili programlarin atilganlik becerileri (Kelleci ve digerleri, 2017), yasam doyumu
(Glirbiiz, 2008), saldirganlik (Siitcii ve digerleri, 2010), ve iletisim becerileri (Oz, 2008) gibi alanlarda da

iyilesmelerle iliskili oldugu goriilmiistiir.

Tesadiifi yol ile iiye se¢imi yapilan ve on test-son test kontrol grubu kullanan ¢alismalarin bulgulari:
Calismaya katilan arastirmalardan on test-son test kontrol grubu kullanilan ve bu ¢alismalara tiyelerin
tesadiifi yolla secildigi (deneysel desen) 10 ¢calisma bulunmaktadir (Canpolat ve Atici, 2017; Cekig, 2009;
Girbiiz, 2008; Karatas, 2008; Kelleci ve digerleri, 2014; Kiralp, 2013; Serin ve Geng, 2011; Siitcii ve
digerleri, 2010; Oz, 2008; Zorlu, 2017). Bunlardan %50’sinde izleme oturumu varken (Cekig, 2009;
Karatas, 2008; Kiralp, 2013; Siitcii ve digerleri, 2010; Zorlu, 2017) diger yarisinda izleme oturumu

yapilmamuistir.

[zleme oturumu olmayan bes deneysel calisma detayli olarak incelendiginde genel olarak
miidahalenin faydali oldugu gozlenmektedir (Canpolat ve Atici, 2017; Glirbiiz, 2008; Kelleci ve
digerleri, 2014; Serin ve Geng, 2011; Oz, 2008). Ornegin, yedinci sif 6grencileri ile 7 hafta boyunca
yapilan ¢alisma bulgularma gore (Canpolat ve Atici, 2017), 6fke kontrol egitimi alan ergenlerin egitim
almayan ergenlerle kiyaslandiginda tiim alt Olgeklerde egitim alan Ogrencilerin lehine ilerleme
gozlenmistir (Bkz. Tablo 1 ve Tablo 2). Daha biiyiik gruplarla yapilan ¢alismalarda da benzer bulgulara
rastlanmistir. Lise 6grencilerine 10 hafta boyunca verilen 6fke denetim egitimi arastirmasinda (Kelleci
ve digerleri, 2014), egitim Oncesi kontrol ve deney gruplari arasinda anlamli bir fark yokken ofke
denetimi egitiminden sonra SOOTO alt dlgeklerinden olan Siirekli Ofke, Ofke Icte- Dista skorlarmin
egitim almayan dgrencilere kiyasla diisiik oldugu gériilmiistiir. Ofke kontrol puanlari ise kontrol gruba
gore yiiksek oldugu ve bu farkin anlamli oldugu ifade edilmistir (Kelleci ve digerleri, 2014). Lisedeki
belirli yas gruplarina odaklanan calismalarin bulgular: da diger bulgularla tutarlidir. Lise birinci smnif
ogrencilerine 10 hafta boyunca 6fke yonetimi egitimi programi uygulanan bir ¢alismada (Serin ve Geng,
2011), deney grubunun 6fke yonetimi egitimi aldiktan sonra siirekli 6fke puan ortalamalarinda, 6fke ice
puanlarinda ve 6fke disa alt dlgek skorlarinda anlamli bir diisiis ve 6tke kontrol puanlarinda ise artis
gozlenmistir. Kontrol grubunda ise anlamli bir degisime rastlanmamaistir (Serin ve Geng, 2011). Lise
ikinci siif 6grencilerine 12 hafta boyunca verilen 6fke yonetimi egitiminin etkisinin deney, plasebo ve
kontrol grubu olmak {izere {i¢ farkli grupta incelendigi bir calismada (Oz, 2008) ise; egitim oncesinde
calismadaki ii¢ grubun siirekli ofke puanlar1 incelendiginde gruplar arasi anlamh bir fark
bulunmazken, egitim sonrasinda deney grubunda siirekli 6fke puan ortalamalarinin azaldig:
gozlenmistir. Benzer sekilde ice yonelik, disa yonelik 6fke puanlariin da diistiigii goriilmiistiir. Bunun
yaninda deney ve plasebo grubunun 6fke denetim puanlar artarken kontrol grubunda 6fke denetimi
ortalama puanlarinda degisiklik izlenmemistir. Calismada ayrica 6fke denetimi egitiminin iletisim
becerilerine etkisi de incelenmistir. Egitim sonrasinda deney ve plasebo gruplarinda egitim dncesine
gore iletisim beceri puan ortalamalar: arttif1 gdzlemlenirken, kontrol grubunda deney islemi 6ncesi ve

sonrasi iletisim beceri puan ortalamalarinda farklilik gozlenmedigi belirtilmistir (Oz, 2008). Lise son
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siif 6grencileri ile yapilan bir calismada da (Giirbiiz, 2008), 8 hafta boyunca 6fke denetim programi
sonucunda tiim alt 6lgeklerde anlamli bir iyilesme gozlenmistir. Deney grubundan elde edilen 6fke
kontrol alt dlcegi son test puanlarinda ise anlamli bir artis oldugu ifade edilmistir (Giirbiiz, 2008; Bkz.

Tablo 2).

Izleme oturumu olan calismalar incelendiginde, izleme oturumu olmayan calismalardaki
bulgulara benzer sekilde egitim sonunda anlaml iyilesmelerin goriilmesinin yaninda s6z konusu
etkilerin takip degerlendirmelerinde siirdiigii rapor edilmistir. 7. smif lise (Karatas, 2008) gruplarinda
9-10 oturum siiren 6fke yonetimi miidahalelerinin siirekli 6fke, 6fke icte, 6fke dista ve 6fke kontrolii
puanlar iizerindeki kontrol gruplarina kiyasla tespit edilen olumlu etkilerinin izleme oturumlarinda
korundugu goriilmektedir. Bununla beraber, benzer yas gruplarinda yiiriitiilen diger calismalar (Cekig,
2009; Siitcti, Aydin ve Sorias, 2010; Zorlu, 2017) siirekli 6fke, 6fke dista ve 6fke kontroliine yonelik
anlaml iyilesmelerin devamliligini desteklerken 6fke igte puanlarinda miidahalenin kontrol grubuna
gore anlamli etkisinin olmadigini rapor etmistir (Bkz. Tablo 2). Bu ¢alismalardan birinde (Siitcii ve
digerleri, 2010) takip oturumunda kullanilan 6z beyana dayal1 sonuglar ile ebeveyn raporlarina dayal
sonuglar arasinda birtakim tutarsizliklar tespit edilmistir. 6 aylik takipte 6z beyana dayali 6l¢limler tiim
kazanimlarin korundugunu gosterirken ebeveyn beyanina dayali degerlendirmeler sadece ofke
kontroliindeki iyilesmelerin devam ettigini gostermistir. Ancak, calismanin takip oturumundaki
katilimcr sayis1 oldukga diisiik oldugundan ve 6z beyana dayali Olciimler iyilesmenin siirdiigiinii

desteklediginden bu bulgu dikkatli degerlendirilmelidir.

Tesadiifi olmayan yol ile iiye secimi yapilan ve on test-son test kontrol grubu kullanan ¢alismalarin
bulgulart: Calismaya katilan ii¢ arastirmada ise on test-son test kontrol grubu kullanilmistir ve bu
gruplara iiye secimi tesadiifi olmayan yollarla belirlenmistir (Bkz. Tablo 1). Bu calismalarda yar1
deneysel desen tercih edilmistir (Akdeniz, 2007; Esen ve digerleri, 2016; Gebes, 2011). Bu ii¢ calismadan
ikisinde on test-son test kontrol grubuna ek olarak izleme oturumu vardir (Akdeniz, 2007; Gebes, 2011).
Yar1 deneysel desenli bu ¢alismalar detayli incelendiginde ortaokul ve lise 6grencilerindeki 6fke kontrol
egitimlerinin siirekli 6fke skorlarindaki iyilesmeleri destekledigi ve izleme oturumlarinda bu etkilerin
korundugu goriilmektedir (Akdeniz, 2007; Esen ve digerleri, 2016; Gebes, 2011). Ofke ifadeleri (igte ve
dista) ile 6fke kontrolii skorlarindaki bulgular ise karisiktir. 10. sinif dgrencilerine 10 haftalik ofke
programinin uygulandig: bir ¢calismada (Akdeniz, 2007) otke ifadeleri (igte ve dista) ile 6fke kontrolii
skorlarindaki iyilesmeler kontrol grubuna kiyasla anlamliyken, ortaokul 6grencilerine 8 hafta boyunca
verilen 6fke kontrol psiko- egitim programinin kullanildig: diger bir calismada (Esen ve digerleri, 2016)
ofke icte ve ofke kontrolii puanlarinda anlamli bir iyilesme tespit edilememistir (Bkz. Tablo 2). Yar
deneysel desenli calismalardan birinde ise (Gebes, 2011), 8 haftalik 10. siuf 6grencilerine verilen akran
destekli 6fke kontrol egitiminin etkililigi kontrol grubuna ek olarak 2 farkli deney grubu kullanilarak
incelenmistir (Gebes, 2011). Birinci deney grubu grup sadece 6fke egitiminin verildigi grup, ikinci ise

ofke egitimine ek olarak hem akran destegi verilen grup olarak belirlenmistir. Iki deney grubunun éfke
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ifadeleri acisindan etkinliginin farklilastigi goriilmektedir. Sadece 6fke egitimi alan grupta hem o6fke
icte hem de ofke dista puanlarinda anlamli bir iyilesme tespit edilemezken &fke egitimine ek olarak
akran destegi alan grupta yalnizca 6fke igte puanlarinda anlamli bir degisiklik gozlenmemistir. izleme
oturumlarinda elde edilen bulgular da 6fke puan tiirlerine gore farklilik gosterebilmektedir (Bkz. Tablo
2). Ornegin, 10. smiflarda yiiriitillen c¢alismalardan birinde (Akdeniz, 2007) 2.5 aylik ve 6 aylik
takiplerde siirekli 6fke, 6fke icte ve 6fke kontrolii puanlarindaki kazanimlar korunurken 6fke dista alt

puanlarinda anlamli bir artis oldugu tespit edilmistir.

Dahil edilen ¢alismalarin anlamlilik durumlari ve betimsel 6zelliklerinin 6zetleri Tablo 1 ve

Tablo 2’de yer almaktadir.
Tartisma ve Sonug

Ergenlik doneminden kaynakl olarak daha sik ¢atisma yasayan ergenler icin 6fke 6nemli bir
duygu tiiriidiir. Ergenlerin gelisim donemlerinin diger sikintilarina ek olarak duygularimi ve
diislincelerini ifade etmekte zorlanmalar1 6fke sorunlarinin sikligimi artirmaktadir (Larson ve
Asmussen, 1991; Oz, 2008). Bu amagla iilkemizde (Tiirk ve Hamamci, 2016) ve diinyada (Feindler ve
Engel, 2011) ergenelere yonelik BDT temeline dayali 6fke kontrol programlarma duyulan ihtiyacin ve

bu amagla gelistirilen programlarin giin gectikce fazlalastig1 dikkat cekmektedir.

Bu c¢alismada Tiirkiye’de 2006-2021 yillar1 arasinda BDT temeline dayali 6fke kontrol
programlarini iceren Tiirkge ¢alismalarin derlemesinin yapilmasi amaglanmistir. Calismanin bulgular
ofke kontrol programlarina yonelik daha 6nce 2016 yilinda yapilmis olan meta analiz calismasinin (Tiirk
ve Hamamci, 2016) bulgularini desteklemektedir. Dahil edilen on dort ¢alisma incelendiginde;
calismalarin genel olarak ergenler tizerinde BDT temeline dayali 6fke kontrol programinin etkili oldugu
belirlenmistir. Bulgular, ayrica, 6lgek tiirii, oturum siiresi ve sayisinin egitimlerin etkinliginde bir fark
yaratmadigina isaret etmektedir. Bu bulgular, yurtdisinda yapilan calismalar1 desteklemektedir; genel
olarak, ofke kontrol tedavisinin sorunlu davranisi degistirmede oOnemli bir rol oynadigim

gostermektedir (Henwood ve digerleri, 2015).

Yapilan ¢alismalarda siirekli 6fke alt 6lgeginde anlamli degisime rastlanmistir. Benzer sekilde,
ofke kontrol alt dlgeginde bir c¢alisma harig biitiin ¢alismalarda anlamli degisime rastlanmistir. Ayni
zamanda calismalarin ¢ogunda 6fke disa alt dlgeginde de anlamli degisime rastlanmistir. Ancak bu
calismaya dahil olan on deneysel calismadan {iglinde, {i¢ yar1 deneysel ¢alismanin ikisinde, bir tek
gruplu On test-son test uygulamasinda igte tutulan Ofke puanlarinda anlamli bir degisime
rastlanmamistir. Bu durumun disa yoneltilen 6fkenin diger insanlara zarar verme olasilig1 yiiksek
olmasi sebebiyle uygulanan programlarda 6fke disa alt dlgegine yonelik etkinliklere odaklanilmakta
olmasi, dolayisiyla ice yonelik 6fke etkinliklerinin da az olmasindan kaynaklanabilecegi diistiniilebilir
(Esen ve digerleri, 2016). Ofke ile ilgili bas etme becerilerinin biitiinciil bir bakisla ele alinmasi adina

ilerleyen ¢alismalardan ice yoneltilen 6fke etkinliklerinin de sayisinin arttirilmasi 6nerilmektedir (Esen
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ve digerleri, 2016). Bu ¢alismanin bulgulari bu nedenle 6nemlidir, ¢linkii 6nceki bazi ¢alismalar 6fkenin
etkisini genel olarak ele almistir (Blacker ve digerleri, 2008). Ayn1 zamanda her alt 6l¢egin ayr1 etkisine
bakan calismalar, ige yonelik Ofkenin anksiyete dereceleri ile yiiksek seviyede iligkili oldugunu

bulmuslardir (Deschenes ve digerleri, 2012). Daha fazla arastirmaya ihtiya¢ duyulmaktadir.

Derlemeye alinan calismalarda etkinligi gosterilen ofke kontrol programlarinin oturum
sayisinin 7-12 arasinda degistigi goriilmektedir. Yurtdisindaki arastirmalarin oturum siireleri benzer
olsa da ¢ogu programin oturum sayisi daha fazladir (Henwood ve digerleri, 2015; Hoogsteder ve
digerleri, 2014). Bu nedenle gelecekte yapilacak calismalarda en iyi sonuglarin alinabilmesi i¢in kag
seans gerektigi arastirilmalidir. Gelecekteki ¢alismalarda ozellikle siirekli 6fke diizeyindeki tutarlilik
gosteren anlamli iyilesmelerin daha kisa oturumlarda da benzer sonuglar verip vermeyecegi
aragtirilabilir. Daha kisa oturumlarin etkin oldugu tespit edilirse daha kisa siirede daha ¢ok ergene 6fke

kontrolii miidahalelerinin ulastirilmasi saglanabilir.

Tedavinin etkinligini anlamak ve goriilen degisikliklerin miidahaleden kaynaklanip
kaynaklanmadigim belirlemek igin sistematizasyon gereklidir. Ornegin bir ¢alismada (Oz, 2008) deney
ve plasebo grubunun 6fke denetim puanlari ve iletisim beceri puanlar1 artarken kontrol grubunda 6tke
denetimi ve iletisim beceri puanlarinda degisiklik izlenmemistir. Ileriki calismalarda plasebo etkisi de
incelenmesi gerekir. Ayn1 zamanda, egitimlerin igeriklerinin de etkinligi {izerinde farklh etkilerinin
olabilecegi degerlendirmeli ve buna yonelik kiyaslama galismalar1 yapilarak cesitli hedef gruplarina
yonelik planlanmis miidahaleler hayata gegcirilmelidir (Tiirk ve Hamamci, 2016). Derleme ¢alismasina
katilan arastirmalarin genelinde gevseme egzersizi, ev ddevleri, rol oynama, diistince, davranis kayit
cizelgesi gibi BDT temelli teknikler kullanilmistir. Ozellikle siirekli 6fke ve 6fke kontrol alt lgeginde
calismalarin biiyiik cogunlugunda deney grubu lehine anlamli derecede farkli gikmistir. Ofke kontrol
edebilme becerisinin ergenlik doéneminde edinilmesi gencin ileriki yasaminda hayat kalitesini
arttiracagl ongoriilmektedir (Canpolat ve Atici, 2017, Down ve digerleri, 2010). Bu yiizden okul
psikologlar1 ve psikolojik damismanlarin 6fke kontrol etme beceri programlarina yonelik gerekli
hassasiyeti tasimalari ve bakanliklarin bu programlari uygulayacak uzmanlara yonelik egitimler

diizenlenmesi 6nemlidir (Canpolat ve Atici, 2017; Kerr ve Schneider, 2008).

Elbette kaydedilen 6fke kontrol becerisindeki miidahaleye bagh iyilesmelerin siirekliligi de
oldukca 6nemlidir. Bu derleme ¢alismasina dahil olan arastirmalarin yarisinda 6fke kontrol egitiminin
etkilerin devam edip etmedigini tespit amaciyla izleme oturumu yapilmistir. izleme oturumu siiresi
arastirmalarin son oturumlar bittikten sonra iki ile alt1 ay arasinda degismektedir. Bu siireler ergenlere
yonelik yurtdisinda yiiriitiilen calismalar i¢in de benzer olsa da yetiskinler yonelik dort yil siiren izleme
calismalar1 bulunmaktadir (Henwood ve digerleri, 2015). Genel anlamda takip oturumlarinda

kazanimlarin korundugu tespit edilse de bu konuda daha fazla ¢alismaya ihtiya¢ vardir. Bunun yamn
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sira, daha uzun siireli takiplerdeki korunumlarin belirlenmesi ve ihtiya¢ duyuldugu takdirde

hatirlatma egitimlerinin planlanmasi ile etkinliklerinin 6l¢tilmesi ileriki ¢calismalarda ele alinabilir.

Ofke kontrol becerilerinin gelistirilmesinde &lgiimler gogunlukla &z beyana dayali olsa da
bireylerin ¢evresindeki kisilerce yapilan degerlendirmelerin de degerli olabilecegi goriilmektedir (Stiitcii
ve digerleri, 2010). Ornegin, incelenen bir galismada 6z beyana dayali lciimler ile ebeveyn beyanina
dayali degerlendirmeler arasinda farkliliklar oldugu ortaya ¢ikmustir (Siitcii ve digerleri, 2010). Bu
aragtirmacilar, 6 aylik bir siire sonunda 6z beyana dayal1 dl¢iimlerin tiim kazanimlarin korundugunu
gosterirken, ebeveyn beyanina dayali degerlendirmelerde sadece 6fke kontroliinde iyilesmelerin
devam ettigini belirtti. Bu, verilerin nasil toplandigmnin 6nemine ve birden fazla kaynaktan veri
toplamanin gerektigine isaret ediyor. Ozellikle 6fkenin disa vurumu gibi kisinin cevresi tarafindan fark
edilme potansiyeli yiiksek olan ¢iktilarin 6z beyanin yaninda kisilerin yakin ¢evresindekiler tarafindan

da degerlendirilmesi kazanilan becerilerin yasamsal islevselligini degerlendirmede faydali olabilir.

Ofke kontrol programlarinin 6fke diizeylerine etkisi disinda baska bagimli degiskenler
tizerinde de olumlu etkisi olabilir. Yasam doyumu, atilganlik becerisi, iletisim becerisi ve saldirganlik
puanlar1 6fke kontrol programindan sonra deney grubu lehine anlamli degisme oldugu gozlenmis
alanlardir (Down ve digerleri, 2010; Giirbiiz, 2008; Kelleci ve digerleri, 2014; Siitcii ve digerleri, 2010;
Oz, 2008). Bu tiir katkilar degerlendirildiginde BDT temeline dayali 6fke kontrol programlarinin utang,
sugluluk, problem ¢6zme becerileri gibi 6fke ile iliskili olabilecek baska kavramlara etkisi de ilerleyen
calismalarda arastirilabilir. Bu Oneriyi destekleyecek sekilde derleme c¢alismasma dahil edilen
calismalarin birinde (Canpolat ve Atici, 2017), ergenlik doneminin ilk zamanlarindan itibaren birey
ofkesini dogru sekilde ifade edemedigi takdirde utangaglik, siddet gibi sorunlara neden olabilecegi
ifade edilmektedir (Canpolat ve Atici, 2017). Bagka bir calismada ise (Oztaban ve Adana, 2015)
ergenlerde problem ¢dzme becerisinin 6fke kontrolii {izerinde olumlu yonde etkilerinin olduguna

dikkat ¢ekilmistir.

Yar1 deneysel desenli ¢alismalardan birinde ise (Gebes, 2011), 8 haftalik 10. sinif 6grencilerine
verilen akran destekli 6fke kontrol egitiminin etkililigi kontrol grubuna ek olarak 2 farkli deney grubu
kullanilarak incelenmistir (Gebes, 2011). Birinci deney grubu grup sadece 6fke egitiminin verildigi grup,
ikinci ise 6fke egitimine ek olarak hem akran destegi verilen grup olarak belirlenmistir. Tki deney
grubunun ofke ifadeleri acisindan etkinliginin farklilastigi goriilmektedir. Sadece 6fke egitimi alan
grupta hem ofke icte hem de 6fke dista puanlarinda anlamli bir iyilesme tespit edilemezken o6fke
egitimine ek olarak akran destegi alan grupta yalnizca 6fke icte puanlarinda anlamh bir degisiklik
gozlenmemistir. Bu bulgunun arkasindaki yatan nedenler ve BDT’'nin yanina ek olarak en etkili

yaklasimin nasil olusturulacag arastirilmalidir.

Sonug olarak, gelisim dénemleri iginde ergenlik; duygusal olarak karmasik bir dénemdir. Ofke

ergenlik doneminde goriilen gii¢lii duygulardan biridir (Larson ve Asmussen, 1991). Ergenlik

914



KEFAD Cilt 25, Say1 2, Agustos, 2024

doneminde ergeninin 6fkesini kontrol edebilmeyi 6grenmesi, 6fkesini saglikli yollarla disa vurmasi
ofke davraniglarinin azalmasina ve uzun vadede toplumun ruh saglig1 agisindan énem tasimaktadir
(Loeber ve digerleri, 2008; Sukhodolsky ve digerleri, 2016). BDT, 7 yas ve iizeri ¢ocuklar ile klinik
diizeyde davranis sorunlar1 yasayan ergenler i¢in 6zellikle uygun bir terapi yontemidir (Matthys ve
Schutter, 2021). Ulkemizde de ¢ogunlukla oOfke kontrol programlart BDT temelli olarak
uygulanmaktadir. Tiirkiye'nin farkl illerinde, benzer yas gruplu 6rneklemlerde yapilan ¢alismalarin
derlendigi bu c¢alismada, literatiirdeki sonuglarla benzer sekilde BDT temelli 6fke kontrol
programlarinin islevsel oldugu go6zlenmistir. Bu nedenle 6zellikle okullarda gorev alan ruh saghg:
calisanlari, onleyici ruh sagligi hizmeti kapsaminda 6fke kontrol programlarina gereken hassasiyeti
gostermesi dnemlidir. Grup BDT oturumlari sirasinda ¢ocuklar ve gengler, (1) 6fkenin taninmasi, (2)
sosyal sorun ¢6zme becerisi, (3) karar verme becerisi, (4) tepki engelleme, ve (5) duygusal empati gibi
siiregler hakkinda bilgi sahibi olurlar (Matthys ve Schutter, 2021), ve bu nedenle {ilke genelinde yasal
diizenlemelerle okullardaki rehberlik ders saatlerinde genglere 6fke kontrol egitimleri verilerek ruhsal

acgidan daha saglikli bir toplum olusturulabilir.
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Ogrenim Oturum Oturum Izleme Uygulanan .
Calismala Katilima K.at11.1mc.1 Kademesi/ Yas Say1si Siiresi Testi ve Programmn Uygulanan Programin Igerigi
! Say1st Cinsiyeti Aralig1 (dakika) Zaman Tiri
Aralig1
Delr(;ey. Denev: Duygulari Tamima, Gevgeme
Canpolat  Kontrol: 6 Erkek/ ZKIZ Egzersizi, Ofkeyi Uygun Ifade
ve Atici, 10 Kontrol: 7 Sinif 7 45 Yok BPT _ Efc.me Yollari, Ofke ile Bag Etme,
okl o] teknikleri Ofkenin Sonuglarinin Farkina
2017 Toplam: 5 Erkek/5Kuz c
20 Varma
Duygu, Diistince Davranig
Kavramlarina Farkindalik
Deney: Kazandirmak, Ofkenin Nedenini
15 Deney: ve Sonuglarimi Bilmek, ABC
Kontrol: Erkek/ 8 Kiz Var Kurami, Akila
Zorly, 15 Kontrol: Lise 10 75 @ ADPDT  Gjmayan Inanglar ve Diisiincelere
2017 Toplam: 8 Erkek/ 7 Kiz Ay) teknikleri Farkindalik Kazandirma, fletisim
30 Becerisi, Problem Czme Becerisi
Kazandirma
Deney: Mantikdis Inanglari Tespit
12 Deney: Lise/ Var Etmek, Mantikl1 Inanclara
Karatas, Kontrol: 6 Erkek/ 6 Kiz B BDT Calismak, Nefes Egzersizi,
12 Kontrol: 14-18 10 90 3 o
2008 teknikleri Diisiince Durdurma Teknigi,
Toplam: 6 Erkek/ 6 Kiz yas Ay) Ovkiilerle Sokrati
ykiilerle Sokratik Sorgulama.
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Tablo 1. (devamzi)

Stitcli ve
digerleri. ,
2010

Kelleci
ve
digerleri.
, 2014

Glirbiiz,
2008

Cekig,
2009

Kiralp,
2013

Deney:
14
Kontrol:
14
Toplam:
28

Deney:2
4
Kontrol:
27
Toplam:
51

Deney:1
2
Kontrol:
12
Toplam:
24

Deney:
9
Kontrol:
9
Toplam:
18

Deney:
11
Kontrol:
13
Toplam:
24

Deney:

7 Erkek/ 7 Kiz
Kontrol:

7 Erkek/ 7 Kiz

Deney:
11Erkek/13
Kiz

Kontrol:
12 Erkek/15 Kiz

Deney:
5Erkek/ Kiz

Kontrol:
6Erkek/ 6 Kiz

Deney:
4 Erkek/ 5 Kiz

Kontrol:
6 Erkek/ 3 Kiz

Deney:
3Erkek/8 Kiz

Kontrol:
4 Erkek/ 9 Kiz

9.S1muf

9.S1nuf/
14-16
yas

Lise
son

8.smuf

8.simuf

10

12

10

90

90

75-
90

90

90

Yok

Yok

Yok

Var
€]

Var (2 Ay)

BDT
teknikleri

BDT
teknikleri

BDT
teknikleri

ADDT
teknikleri

ADDT teknikleri

Psikoegitim, Beden ve Nefes
Egzersizleri Duygularla Hgili
Bilgilendirme, Ofkenin ABC’si,
Olay Duygu Diisiince Ucgeni,
Ben Dili- Sen Dili, Problem
Cozme Becerisi Geligtirme.

Duygular1 Tanima, Duygu Diisiince
Davranis Arasindaki Tligkiyi
Tanima, Nefes Egzersizi, Atilganlk
Egitimi, Rol Oynama, Maruz
Birakma

Ofkenin Ipuglarini Tanima, Uygun
Olan- Olmayan Ofke Tepkileri, Ofke
ile Basa Cikma

Becerileri, Ofkenin ABC’si,
Diistince Degistirme, Kendimden
Sorumluyum Etkinligi.

Psikoegitim, Ofkenin 1puglar1,
Ofkeyi Uygun Yollarla ifade Etme,
Ofke ile Bas Etme Becerileri, Ofke
Ile Tigili Deneyim Paylagimi.

Ofke Duygusunu Tanima, Ofke
Kontrol Plani, Ofkenin ABCD'si,
Atilganlik Becerisi, Catisma
C6zme Becerisi, letisim Becerisi.
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Stitcti ve
digerleri.,
2010

Akdeniz,
2007

Gebes,
2011

Esen ve
digerleri,
2016

Deney:
19

Kontrol:

21
Toplam
40

Deney:
14
Kontrol:
15
Toplam
29

Deney:
13
Kontrol:
13
Toplam
26

Deney:
8
Kontrol:
8
Toplam
16

Deney:
8 Erkek/ 11 Kiz

Kontrol:
10 Erkek/11 Kiz

Deney:
9 Erkek/ 5 Kiz

Kontrol:
9 Erkek/ 6 Kiz

Belirtilmemis.

Belirtilmemis.

7 ve 8. Simif
12-14 yas

10.51muf 15-16 yas

10.Smmaf

Ortaokul

12

10

90

50-70

90

60

Var (6 Ay)

Var
(2,5ay -6 ay)

Var (2,5 ay)

Yok

BDT teknikleri

BDT ve
ADDT
teknikleri

Akran Egitimi
ile Desteklenen
BDT teknikleri

BDT teknikleri

Psikoegitim, Bilissel Yeniden
Yapilandirma, Ofke ile Hgili

Kendine Yonerge Verme, Dikkat

Dagitma Becerisi, Nefes
Egzersizleri.

Ofkenin Kaynaklarmi ve
Ipuglarini Fark Etme, Uygun
Olan- Olmayan Ofke Tepkisini
Ayirt Etme, Ofke ile Bag Etme
Becerisi Gelistirme,

Kendi Duygu-Diisiince-
Davranisinin Sorumlulugunu
Almay1 Ogrenme, Gevseme
egzersizi.

Ofke ile Tlgili Soru Cevap, Rol
Oynama, Problem Cozme
Alistirmalari, Egzersiz,

1mgeleme, Destekleme,
Gevseme, Ev Odevi.

Ofke ile Tlgili Psikoegitim,
Ofkenin 1puglar1r11 Tanima,
Uygun Olmayan Ofke
Tepkilerini Tanima ve Uygun
Olan Ofke Tepkisi ile
Degistirme, Ofkenin ABC’si,
Ofkeye Yol Ac¢an Diisiinceleri
Degistirme.
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Tablo 1. (devamzi)

T Opl a Erkek:
m:40 1<2812
. Katilm 12:
ekerci ve (
scligerleri cilar (Deney ve
2017 ’ rastgele Kontrol
3 gruba grubu olarak
ayri ayri
ay:ﬂr)m@ belirtilmemistir
1r. ]
ngey: Deney:
Plasebo: 12 Erkek/ 8 Kiz
. 20 Pleasebo:
Oz, 2008 Kontrol: 11 Erkek/
20 9 Kiz
Toplam Kontrol:
-60 9 Erkek/ 11 Kiz

8.smif 13 yas

Lise 2
15-16 yas

12

45

90

Ofke ile Hgili Psikoegitim,
Gevseme

Egzersizi, etkili fletisim Teknigi

Yok BDT teknikleri Alistirmalari, Kendinin
Sakinlegtirici Alistirmalar,
Uygun Bakis Agis1 Gelistirme
Alistirmalarr.
Ofke ile ilgili ipuglarmi fark
etme becerisi kazandirma,
duygularin bedende yarattig1
“Sosyal farkliliklar: fark etme aligtirmasi,
Yok Ogrenme nefes alma egzersizi, yeniden
Kurami ve BDT diistinme becerisi kazanma,
teknikleri

ofkeyi ifade etme bigimlerini
O0grenme, empati becerisi
kazanma, ben dili- sen dili
becerisi kazanma.
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Tablo 2. Derlemeye katilan ¢alismalardaki deney gruplarinin ve tek gruplu ¢calismanin alt lcekler icin anlamlilik durumlarini iceren tablo

Siirekli Sﬁrfzkli Du?}lmluluk Ofke Ofke Ofke Izleme
Cahgmalar Ofke Alt ) Ofke Ofke Ice Alt Disa Kontrol Oturumu
Olgegi Mizag VE? (qugular— Olgegi Alt Alt Olan
Tepkl Iftade) Olgesi Olcesi Calismalarin
Alt Olgegi Alt Olgegi Sonugclar1
Canpolat ve
Atict, 2017 Azalma - - Azalma Azalma Artma -
Zorlu, 2017 Azalma ) ) Fark Yok Azalma Artma Ofke igte alt dlgegi har%cmdekl tim alt_ ollgeklerde etkiler
ayni sekilde devam etmistir
Karatas, . . .
2008 Azalma - - Azalma Azalma Artma Etkiler aymi sekilde devam etmistir
Serin ve
Geng, 2011 Azalma - - Azalma Azalma Artma -
Kelleci ve
digerleri, Azalma - - Azalma Azalma Artma -
2014
Glirbiiz,
2008 Azalma - - Azalma Azalma Artma -
Cekig, . . ..
2009 Azalma - - Fark Yok Azalma Artma Etkiler ayn1 sekilde devam etmistir.
Kiralp, . . ..
2013 - Azalma Azalma Azalma Azalma ** Etkiler ayni sekilde devam etmistir
Siitcii ve Oz bildirime dayali 6l¢limlerde etkiler ayni sekilde devam etmistir.
digerleri, Azalma - - Fark Yok Azalma Artma Ebeveyn bildirimlerinde ise sadece 6fke kontrolii alt
2010 Olcegindeki etki devam etmistir.
Akdeniz, Azalma ) ) Azalma Azalma Artma Ofke disa alt Slgegi I.zleme—Z oturum.u fhg,mda etkiler
2007 ayn sekilde devam etmistir.
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Tablo 2. (devamzi)

Gebes,
2011

Esen ve
digerleri,
2016
Sekerci
ve
digerleri,
2017
Oz, 2008

Deney

Grubu 1:

Azalma

Deney

Grubu 2:

Azalma

Azalma

Azalma

Azalma

Deney
Grubu
1: Fark

Yok

Deney
Grubu
2: Fark

Yok

Fark Yok

Fark Yok

Azalma

Deney
Grubu
1: Fark

Yok

Deney
Grubu
2:
Azalma

Azalma

Fark Yok

Azalma

Deney
Grubu
1:
Artma

Deney
Grubu
2:
Artma

Fark Yok

Artma

Artma

Etkiler ayn1 sekilde devam etmistir.

922



KEFAD Cilt 25, Say1 2, Agustos, 2024

Ahi Evran University
Journal of Kirsehir Education Faculty

ol

KEFAD

http://kefad.ahievran.edu.tr

ISSN: 2147 - 1037

ENGLISH VERSION

Introduction

Adolescence is a process that manifests itself with maturation in various areas and ends when
the individual gains autonomy and social productivity. This period manifests itself with changes,
including changes in emotions (Derman, 2008). Emotional change in adolescents can be seen as
increased emotions and/or irregularity in emotions (Kog, 2004). Adolescence is a period of radical
changes such as anger, anxiety and hurt (Larson and Asmussen, 1991). The emotion of anger, in its most
general definition, is an emotional reaction to unsatisfied desires, undesirable consequences and
unanswered expectations. Anger is no different than joy, sadness, etc. in that it exists in everyone, once

expressed properly has the power to restore interpersonal communication (Soykan, 2003).

When recent violent incidents in schools are examined, it is seen that adolescents have difficulty
controlling their anger. The frequency of news about violence among adolescents has been increasing
in the press (Canpolat and Atici, 2017). Among the most common reasons for adolescents applying to
mental health centers for help is to deal with their anger and violence (Sukhodolsky et al., 2016).
Adolescents may have a tendency to portray anger and aggression automatically (Zorlu, 2017). If anger
gets out of control and becomes destructive, it may cause some problems both in school life and in
interpersonal relationships (Kokdemir , 2004 ). Mental health experts and teachers sometimes encounter

violent behavior in the educational environment due to students' anger problems (Cenkseven , 2003).

Parents, teachers, and others working in the mental health field are concerned about the
problems that arise from expressing the emotion of anger incorrectly. If not addressed, aggression
appears to persist over time, causing social adjustment problems and may lead to more antisocial
behavior (Feindler and Engel, 2011). Due to the inability of many adolescents in controlling their anger,
they may experience health problems and maladjustment (Kerr and Schneider, 2008). Therefore, it is

important to study anger management.

Not expressing anger in a healthy manner can negatively influence the quality of life of
individuals (Soykan, 2003). If the adolescent does not learn how to deal with his/her anger during
adolescence, he/she is likely to encounter great difficulties in his/her future life (Duran and
Eldeleklioglu, 2005). For this reason, it is necessary for adolescents to recognize negative behaviors

resulting from anger and gain awareness of them (Karatas, 2008). It is important for adolescents to know
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that some of their demands may not be met from time to time and that verbal or physical violence
resulting from anger may harm both other people and themselves (Serin and Geng, 2011). When the
literature is examined, it can be seen that anger management programs are mostly created using the
components of Cognitive Behavioral Therapy (CBT) and Rational Emotional Behavioral Approach
(REBT).

Youth treated with CBT showed significant improvements in coping with anger and self-esteem
compared to youth who were not treated (Down et al., 2010). CBT can increase motivation to change.
While REBT focuses on emotional a well as cognitive difficulties, CBT focuses mostly on cognitive
difficulties. The cognitive-behavioral approach considers anger as a tool for aggressive behavior. It
places particular emphasis on cognitive processes such as expectations, interpersonal beliefs, and

problem solving (Feindler and Engel, 2011).

It has been observed that anger management training based on cognitive behavioral theory,
such as recognizing the elements of anger, identifying the thoughts and basic beliefs that trigger anger,
working with these thoughts, and muscle and breathing exercises, results in positive change in
adolescents (Kelleci et al., 2014). The aim of this review is to discuss research on anger management
conducted in recent years to determine the effectiveness of the CBT-based anger management programs

on adolescents' anger management skills.
Method

Google Scholar, YOK (Higher Education Institution) Thesis Center, and Dergi Park databases
were searched. The researchers covered the last 15 years, between 2006 and 2021, to evaluate the

non

effectiveness of CBT-based anger management programs in adolescents. The keywords "anger", "anger

non

management", "anger control”, and "cognitive behavioral anger management” were used during the
scanning. Typing "anger" resulted in 271 theses on the YOK Thesis Center database. Five of these theses
were found to be compatible with the research question and were included in the scope of the study.
Typing "anger management" resulted in 245 studies between the years 2006 and 2021 on the YOK Thesis
Center database. Four of these were within the scope of the research subject and were thus included. By
typing “anger control” in the same database, 318 theses were accessed. Six of these were found to be
related to the research topic. When "anger management" was typed into the Dergi Park database, 60
articles were found. Three of these 60 articles fell within the scope of the research topic and were thus
included. When "anger management program" was typed into the Google Scholar search engine, 41
results were found. Two of the forty-one results were compatible with the research purpose. By using
the keywords “cognitive behavioral anger management” in Google Scholar, one compatible result was
obtained and included. From the compiled articles across databases, seven of the 21 studies were

repeats, thus resulting in a total of 14 studies. During the search a meta-analysis on the effectiveness of

CBT-based anger management programs by Tiirk and Hamamci (2016) was also examined. Five of the
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studies reviewed by Tiirk and Hamamci (2016) fell within the scope of the current study and were thus

included.

The inclusion criteria for this review were as follows:

U For it to be conducted in Turkey

o Covering the last 15 years (2006-2021)

J Utilizing an adolescent sample

o Including an anger management training/program
U The sessions applied must be of CBT / REBT origin.
U A quantitative study.

The studies in the review are shown in Figure 1.
Ethical Permissions of the Research

In this study, all the rules stated by the “Higher Education Institutions Scientific Research and

Publication Ethics Directive” were followed.
Results
Methodological Features of the Studies

Sample: The ages of the participants in the studies ranged between 12-18 . While eight of the 14 studies
included in the compilation consisted of high school groups, the participants in the remaining studies
were in the secondary school group (See Table 1). Three of the studies in the study were from Izmir,
two from Hatay, two from Adana, Manisa, Gaziantep, Mersin, Nicosia, Ankara, Zonguldak, and one
study did not specify the province. All participants in the study reported high anger levels and poor
ability to control their anger. The minimum number of samples in the studies included in the research

is 16 and the maximum is 51.

Five of the studies included in the study used a pretest-posttest control group, and the selection
of members for these groups was determined randomly (Canpolat and Atic1, 2017; Giirbiiz, 2008; Kelleci
et al., 2014; Serin and Geng, 2011; Zorlu, 2017). In five of the studies included in the study, there was a
follow-up session in addition to the pretest-posttest control group. Participants were randomly assigned
to these groups (Aydin And Sorias , 2010; Hammer, 2009; Karatas, 2008; Milkman et al ., 2010). In three
of the studies included in the study, a pre-test-post-test control group was used, and the selection of
members for these groups was determined by non-random means (Akdeniz, 2007; Esen et al., 2016;
Gebes, 2011). In two of these three studies, there was a follow-up session in addition to the pretest-
posttest control group (Akdeniz, 2007; Gebes, 2011). One study applied a single-group pretest-posttest
(Sekerci et al., 2017).
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Measurement Tools: The Continuous Anger and Anger Expression Style Scale (CAAESS) was used in
all of the studies except one (Kiralp, 2013). In the study (Kiralp , 2013) in which CAAESS was not used,
Personal Information Form and State-Trait Anger Expression Inventory for Children and Adolescents

(STAXI-2 C/A) were used.

In some of the studies, other measurement tools were also utilized. In one study aside from the
CAAESS, the Beck Depression Inventory and the Life Satisfaction Scale were used (Giirbiiz, 2018). In
another study, the sociometry measurement tool for the peer group was used together with CAAESS
(Gebes, 2011). Other scales used together with CAAESS are Personal Information Form and Rathus
Assertiveness Scale (RAS), communication skills inventory, CAAESS -Parent Form, Novaco Anger
Inventory-Short Form (NAl-short form), Children's Action Tendency scale (CATS) And Personal
Information form like scales ( Kelleci et al. , 2014; Oz, 2008 ; Milkman et al. , 2010 ; Sekerci et al. , 2017).

Techniques applied: CBT and REBT techniques were used in the sessions of the studies participating
in the study (See Table 1). In eight of the studies, only CBT school techniques were used. One of the
studies included in the research used CBT techniques supported by peer education (Gebes, 2011).
Another study used CBT techniques together with social learning theory (Oz, 2008). Three studies
included in the research used an anger management program consisting only of the techniques of REBT
(Cekig, 2009; Kiralp, 2013; Zorlu, 2017). One study included in the research applied a program consisting
of both CBT and REBT (Akdeniz, 2007). In all of the included studies, techniques such as asking

questions, feedback, relaxation exercises, and homework were used.

Session features: All of the sessions in the included studies were implemented once a week. As seen in
Table 1, the shortest session duration was 45 minutes and the longest session duration was 90 minutes.
The shortest number of sessions was 7 and the longest session number was 12. It was observed that a

follow-up session was held in 7 studies.
Findings of Included Studies

The studies that examined the effects of anger management programs on anger management
were mostly studies using the pre-test-post-test pattern and a control group. CBT-based anger
management training applied to eighth grade students for seven sessions was associated with
improvements in trait anger and anger control skills (See Table 2). No statistically significant difference
was observed in the scores obtained from the anger-in and anger-out scales (Sekerci et al., 2017).
Although the studies included in the review mainly focus on the effectiveness of anger management
skills, in four of the studies it also examined the effect of other dependent variables (Giirbiiz, 2008;
Kelleci et al., 2014; Oz, 2008; Siitcii et al., 2010). In addition to anger management, assertiveness skills of
related programs (Kelleci et al. Oct., 2017), life satisfaction (Glirbiiz, 2008), aggression (Siitcii et al., 2010),

and communication skills (Oz, 2008) were also found to be associated with improvements.
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Findings of studies that randomly selected members and used a pre-test-post-test control group:
Among the studies included in the review, there were 10 studies in which a pretest-posttest control
group was used and the members of these studies were randomly selected (experimental design)
(Canpolat and Aticy, 2017; Cekig, 2009; Giirbiiz, 2008; Karatas, 2008; Kelleci et al ., 2014 ; Kiralp , 2013;
Serin and Geng, 2011; Milkman et al ., 2010; Oz, 2008; Zorlu, 2017). Around 50% of the studies had a
follow-up session (Cekig, 2009; Karatas, 2008; Kiralp , 2013; Siitcii et al . , 2010; Zorlu, 2017).

When the five experimental studies without a follow-up session were examined, the
intervention was generally found to be beneficial (Canpolat and Atici, 2017; Giirbiiz, 2008; Kelleci et al.,
2014; Serin and Geng, 2011; Oz, 2008). For example, according to the findings of a study conducted with
seventh grade students for 7 weeks (Canpolat and Atici, 2017), an improvement was observed in all
subscales in favor of the students who received anger management training compared to the
adolescents who did not receive training (See Table 1 and Table 2). Similar findings were found in
studies conducted with larger groups. In the anger control education research given to high school
students for 10 weeks (Kelleci et al., 2014), while there was no significant difference between the control
and experimental groups before training, the continuous anger, anger-in, anger-out scores from the
CAAESS subscales were lower compared to students who did not receive the training. Anger control

scores were higher than the control group and this difference was significant (Kelleci et al., 2014).

The findings of studies focusing on specific age groups in high school were also consistent with
other findings. In a study (Serin and Geng, 2011), where an anger management education program was
applied to high school freshmen students for 10 weeks, a significant decrease in continuous anger score
averages, anger-in scores and anger-out subscale scores and an increase in anger control scores were
observed after the experimental group received anger management training. No significant change was
found in the control group (Serin and Geng, 2011). In a study (Oz, 2008) in which the effect of anger
management training given to sophomore high school students for 12 weeks was examined
(experimental, placebo and control group), there was no significant difference between the groups in
their continuous anger scores before the training. However, after the training the continuous anger

scores decelerated in the experimental group.

Similarly, it was observed that internal and external anger scores also decreased. In addition,
while the anger management scores of the experimental and placebo groups increased, no change was
observed in the average anger management scores of the control group. The study also examined the
effect of anger management training on communication skills. While it was observed that the average
communication skill scores increased in the experimental and placebo groups after the training
compared to the pre-training, no difference was found in the average communication skill scores before

and after the experiment in the control group (Oz, 2008).

In a study conducted with senior high school students with an eight-week training (Giirbiiz,
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2008), a significant improvement was observed in all subscales as a result of the anger management
training. There was a significant increase in the anger control subscale posttest scores obtained from the

experimental group (Giirbiiz, 2008; See Table 2).

When the studies with a follow-up session were examined, it was reported that significant
improvements were observed at the end of the training, similar to the findings in studies without a
follow-up session (Karatas, 2008). Additionally, significant improvements continued in the follow-up

evaluations.

With 7th grade high school students, the positive effects of anger management interventions
lasting 9-10 sessions on continuous anger, anger-in, anger-out and anger control scores (Karatas, 2008)
were preserved in the follow-up sessions compared to the control groups. However, other studies
conducted in similar age groups (Hammers, 2009; Sutcu, Aydin and Sorias, 2010; Zorlu, 2017) reported
that while continuous anger, anger-out, and anger control supported the continuity of significant
improvements, there was no significant effect of the intervention on anger-in scores compared to the

control group (See Table 2).

In the study by Siitcii et al. (2010), some inconsistencies were detected between the results based
on the self-report used in the follow-up session and the results from the parent reports. At the 6-month
follow-up, self-reported measurements showed that all gains were maintained, whereas parent-
reported assessments showed only continued improvements in anger control. However, since the
number of participants in the follow-up session of the study was quite low the findings should be

carefully evaluated.

Findings of studies in which member selection non-random using pre-test-post-test control group:
In the three studies included in the review, a pre-test-post-test control group was used, and the selection
of members for these groups was determined by non-random means (See Table 1). Quasi-experimental
design was preferred in these studies (Akdeniz, 2007; Esen et al . , 2016; Gebes, 2011). In two of these
three studies, in addition to the pretest-posttest control group a follow-up session was utilized (Akdeniz,
2007; Gebes, 2011). When the quasi-experimental studies were examined in detail, the anger control
trainings in middle school and high school students supported continuous improvements in anger
scores and these effects were preserved during follow-up sessions (Akdeniz, 2007; Esen et al., 2016;

Gebes, 2011). The findings on anger expressions (in and out) and anger control scores were mixed.

In a study where a 10-week anger program was applied to tenth grade students (Akdeniz, 2007),
the improvements in anger expressions (in and out) and anger control scores were significant compared
to the control group. However, in another study where an anger control psycho-education program was
given to middle school students for 8 weeks (Esen et al., 2016) a significant improvement in anger-in

and anger control scores was not detected (See Table 2).
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In one of the quasi-experimental studies (Gebes, 2011), tenth grade students were given eight
weeks of peer-supported anger management education. The effect was examined by using 2 different
experimental groups in addition to the control group (Gebes, 2011). The first experimental group was
only provided with anger training, while the second group was provided with peer support in addition
to anger training. The effectiveness of the two experimental groups differed in terms of anger
expressions. There was no significant improvement in anger-in and anger-out scores in students that
only received anger training. With students who received peer support in addition to anger training
only anger-in was not significant. The findings obtained during the follow-up sessions differed
according to the types of anger. For example, for tenth grade students, (Akdeniz, 2007), the gains in
continuous anger, anger-in and anger control scores were maintained at 2.5 and 6 months follow-up,

while there was a significant increase in anger-out sub-scores.

Summaries of the significance levels and descriptive characteristics of the included studies are

presented in Table 1 and Table 2.
Discussion and Conclusion

Anger is a common emotion for adolescents who experience conflict more frequently due to
their developmental stage. In addition to other problems of the developmental period, adolescents'
difficulty in expressing their feelings and thoughts increases the frequency of anger problems (Larson
and Asmussen, 1991; Oz, 2008). Therefore, within our country (Tiirk and Hamamoci, 2016), as well as
abroad (Feindler and Engel, 2011), the number of programs developed to manage anger has been on the

rise.

The aim of this review as to compile Turkish studies on anger management programs based on
CBT between the years 2006 and 2021. The findings of the review are consistent with a previous study
conducted in 2016 on anger management programs by Tiirk and Hamamci (2016). The studies included
in the review generally determined that anger management programs based on CBT are effective on
adolescents. The findings also indicate that scale type, session duration and number do not make a
difference in the effectiveness of the training. These findings support studies conducted abroad; overall,
it shows that anger management treatment plays an important role in changing problem behavior

(Henwood et al., 2015).

In the studies conducted, a significant change was found in the continuous anger subscale.
Similarly, a significant change was found in the anger control subscale in all studies except one.
Moreover, in most of the studies, there was a significant difference in the anger-out subscale. However,
in three of the ten experimental studies included in this review, in two of the three quasi-experimental
studies, and the single group pre-test post-test application, no significant change was found in anger-in

scores.
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This situation may be due to the fact that the applied programs focus on the activities directed
to the anger-out subscale due to the high probability of external anger harming other people, and
therefore activities or a focus on internalized anger may be more minimal (Esen et al., 2016). In order to
address the coping skills related to anger with a holistic view, it is proposed to increase the number of
anger activities directed inward (Esen et al., 2016). The findings of this review are important since many
previous studies have considered the effect of anger in more general terms (Blacker et al., 2008). At the
same time, studies looking at the separate effect of each subscale have found that internalized or inward

anger is highly associated with anxiety (Deschenes et al., 2012). More research is needed in this area.

It is observed that the number of sessions of anger management programs, whose effectiveness
was shown in the studies included in the review, variesd between 7-12. Although the session duration
of research abroad is similar, the number of sessions of most programs is higher (Henwood et al., 2015;
Hoogsteder et al., 2014). For this reason, future studies can try to determine how many sessions are
required to get the best results. In future studies, it may be investigated whether significant
improvements in consistency, especially in the level of continuous anger, will give similar results in
shorter sessions. If shorter sessions are found to be effective, it can be ensured that anger management

interventions are delivered to more adolescents in a shorter time.

Systematization is necessary to understand the effectiveness of the treatment and to determine
whether the changes seen are due to the intervention. For example, in one study (Oz, 2008), while the
anger management scores and communication skill scores of the experimental and placebo groups
increased, no change was observed in the anger management and communication skill scores of the

control group. The placebo effect should also be examined in future studies.

Moreover, a more systematic intervention should be implemented with various target groups,
ensuring that benchmarks are created (Tiirk and Hamamci, 2016). CBT based techniques such as
relaxation exercise, homework assignments, role playing, thought and behavior recording charts were
used in the studies added to the review. In the vast majority of studies, especially on the continuous
anger and anger control subscale, the results revealed a significant difference, emphasizing the positive
change in the experimental group. Acquiring the ability to control anger during adolescence is predicted
to improve the quality of life of the teenager in later life (Canpolat and Atici, 2017; Down et al., 2010).
Therefore, it is important for school psychologists and psychological counselors to carry out the
necessary sensitivity for anger management skill programs and for ministries to organize trainings for

specialists who will implement these programs (Canpolat and Atici, 2017; Kerr and Schneider, 2008).

Of course, the continuity of the intervention-related improvements in anger management skills
is important. In half of the studies included in this review study, a follow-up session was conducted to
determine whether the effects of anger management training continued. The duration of the follow-up

session varied between two and six months. Although these periods are similar for studies conducted
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abroad for adolescents, there are four-year follow-up studies for adults (Henwood et al., 2015). In
general, although the gains were preserved in the follow-up sessions, more work is needed on this issue.
In addition, determining the protections in longer-term follow-ups and, if necessary, planning reminder

trainings and measuring their effectiveness can be addressed in future studies.

Measurements that assess anger management skills are mostly self-administered. Evaluations
made by people around the target individual can also be valuable (Siitcii et al., 2010). For example, in
one of the included studies, there were differences between self-reported measurements and parental
self-reported evaluations (Siitcii et al., 2010). These researchers noted that, after a 6-month period, self-
reported measures showed that all gains were maintained, whereas parent-reported assessments
showed only continued improvements in anger control. This points to the importance of how data is
collected and the need to collect data from multiple sources. This is especially important when assessing
expression of anger, since the people surrounding the target individual can provide vital information

and feedback about their progress.

Anger management programs may have a positive effect on other dependent variables as well.
Life satisfaction, assertiveness skills, communication skills and aggression scores are areas where
significant changes were observed in favor of the experimental group after the anger management
program (Down et al., 2010; Giirbiiz, 2008; Kelleci et al., 2014; Siitcti et al., 2010; Oz, 2008). When such
contributions are evaluated, anger management programs based on CBT reduce shame, guilt, and
increase problem solving skills. More could be researched regarding the influence of the anger
management programs on other variables. This is valuable since many of these variables interact. For
instance, issues with expressing anger correctly have been related to shyness and violence (Canpolat
and Atic, 2017) and problem-solving skills have been associated positively with anger management

skills ( Oztaban and Adana, 2015).

In one of the quasi-experimental studies (Gebes, 2011), 8 weeks of training was provided to
tenth graders to determine the effectiveness of peer-supported anger management education (Gebes,
2011). Within this study, two experimental groups were utilized with one group only provided with
anger training and another group provided with both anger training and peer support. Results
indicated that adding peer support increased the effectiveness of the program. Therefore, more research
is needed in this area. Researchers need to ask how much adding peer support influences the
effectiveness of the anger management programs and why. Researchers should investigate which

methods when combined with CBT provide the most effective approach.

Thus, adolescence is an emotionally complex period. Anger is one of the strong emotions seen
during adolescence (Larson and Asmussen, 1991). During adolescence, learning to control anger and
expressing anger in healthy ways is important for the reduction of anger behaviors and for the mental

health of society in the long term (Loeber et al., 2008; Sukhodolsky et al., 2016). CBT is a particularly
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suitable therapy method for children aged 7 years and older and adolescents who experience behavior

problems at the clinical level (Matthys and Schutter, 2021).

In our country, anger management programs are mostly implemented based on CBT. In this
study, which compiled studies conducted on samples with similar age groups in different provinces of
Turkey, it was observed that CBT-based anger management programs were functional, similar to the
results in the literature. For this reason, it is important that mental health professionals, especially those
working in schools, pay due attention to anger management programs within the scope of preventive
mental health services. During group CBT sessions, children and youth learn about processes such as
(1) anger recognition, (2) social problem-solving skills, (3) decision-making skills, (4) response
inhibition, and (5) emotional empathy (Matthys And Schutter, 2021), and therefore, with legal
regulations across the country, a psychologically healthier society can be created by providing anger

management training to young people during guidance classes in schools.
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Table 1. Table containing the descriptive characteristics of the studies included in the review
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The number

Sessi Follow-
Studies of Participant Sex Education Level / Number of DeSSK_m ,I,) oW Ep Applied Content of the Implemented
. Age Range Sessions uration est an Program Program
participants (minutes) Time Range
Experi Experiment: Recognizing Emotions,
Canpolat ~ Ment: 10  6Boys/4Girls Relaxation Exercise, Appropriate
and Atic,  Control: Control: 7th 7 45 None . CBT Ways to Express Anger, Coping
2017 10 Total: 5 Boys/ 5 grade techniques with Anger, Awareness of the
20 Girls Consequences of Anger
Raising Awareness of the
Concepts of Emotion, Thought
Experi Experiment: and Behavior, Knowing the Cause
ment: 15 Boys/ 8 Girls . Yes and Conse}?uenceRs ojf Anlger, ABC
Zorlu Control: Control: High @ CAAESS N Theory, Rationa
’ 15 Total: 8 Boys/ 7 schoo 10 75 M ) Raising Awareness of Non-
2017 0ys on techniques . .
30 Girls 1 ths) existent Beliefs and Thoughts,
Communication Skills, Problem
Solving Skill earning
Experi Experiment: High Identifying Irrational Beliefs,
ment: 12 6 Boys/ 6 Girls school Yes Worki.ng on Logical Beliefs,
Karatas, Control: Control: /14-18 10 90 € CBT Breathing Exercise, Thought
2008 12 Total: 6 Boys/ 6 years Mon techniques Stopping Technique, Socratic
24 Girls ths) Questioning with Stories.

old
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Sutcu et al.,
2010

Kelleci et
al., 2014

Glirbiiz,
2008

Hammer,
2009

Kiralp,
2013

Experi
ment: 14
Control:
14 Total
128

Experi
ment: 24
Control:
27 Total:
51

Experi
ment: 12
Control:
12 Total:

24

Experi
ment: 9
Control:
9 Total:

18

Experi
ment:11
Control:

13
Total:24

Experiment:
7 Boys/ 7 Girls
Control:

7 Boys/ 7 Girls

Experiment:
13Boys/13
Girls
Control:
14 Male/15 Girl

Experiment:
7Boy/ Girl
Control:

8Male/ 6 Girl

Experiment:
4 Boys/ 5 Girls
Control:

6 Boys/ 3 Girls

Experiment:
4Boys/8 Girls
Control:
4 Boys/ 9 Girls

9th

12
grade

9th
Grade
/ 14-16 10
years
old

senior
high
school

8th
grade

8th grade 10

90

90

90

90

90

None

None

None

Yes
(3
Mon
ths)

Yes (2 Months)

Psychoeducation, Body and
Breathing Exercises, Information
about Emotions, ABC of Anger,
CBT Event Emotion Thought
techniques Triangle, I Language - You
Language, Developing Problem
Solving Skills.

Recognizing Emotions,
Recognizing the Relationship
Between Emotions and Thoughts,
CBT Behavior, Breathing Exercise,
Assertiveness Training, Role
Playing, Exposure

techniques

Recognizing the Clues of Anger,

Appropriate and Inappropriate

Anger Reactions, Dealing with
Anger Emergence

CBT
. Skills, ABCs of Anger , Mind
techniques i .
Changing, I Am Responsible for
MyselfIts effectiveness.
Psychoeducation, Tips on Anger,
Expressing Anger in Appropriate
CAAESS Ways, Skills for Coping with
techniques Anger , Sharing Experiences
About Anger.
Recognizing the Emotion of
Anger, Anger Management Plan,
CAAESS ABCD of Anger , Assertiveness
techniques Skill, Conflict Resolution Skill,

Communication Skill.
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Table 1. (continued)

Sutcu et al.,,
2010

Akdeniz,
2007

Gebes, 2011

Esen et
al., 2016

Experi
ment: 19
Control:
21 Total:

40

Experi
ment: 14
Control:
15 Total:

29

Experi
ment: 13
Control:
13 Total:

26

Experi
ment:8
Control:
8
Total:16

Experiment:
8 Boys/ 11 Girls 7th and 8th grade
Control: 12-14 years old
10 Boys/11 Girls
Experiment:
9 Boys/ 5 Girls 10th grade 15-16 years
Control: old
9 Boys/ 6 Girls
Unspecified. 10th grade
Unspecified. Middle school

12

10

10

90

50-70

90

60

Yes (6 Months) CBT techniques

(2.5 months -6

CBT techniques
Yes (2.5 months) supported by
peer education

CBT techniques

Psychoeducation, Cognitive
Restructuring, Self-Instruction
Regarding Anger, Distraction

Skill, Breathing Exercises.

Recognizing the Sources and Cues
of Anger, Distinguishing
Appropriate and Inappropriate
Anger Reactions, Developing Skills
to Cope with Anger,

Learning to Take Responsibility
for Your Own Emotions, Thoughts
and Behaviors, Relaxation
exercise.

Questions and Answers about
Anger, Role Playing, Problem
Solving Exercises, Exercise,

Visualization, Support, Relaxation,
Homework.

Psychoeducation about Anger,
Recognizing the Clues of Anger,
Recognizing Inappropriate
Anger Reactions and Replacing
them with Appropriate Anger
Reactions, ABCs of Anger,
Changing the Thoughts That
Lead to Anger.
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Total:
40
(Partici
pants
were

Sekerci et
al. 2017 random

ly
divided
into 3
groups.

)

Experi
ment:
20
Oz, 2008 Placebo
120
Control:
20
Total:
60

Boy:28

Girl:12
separately as
Experimental ~ 8th grade 13 years old
and Control

groups)
not specified .)

Experiment:
12 Boys/ 8 G.1r15 high
Pleasebo : school 2
11 Male/ 15-16 years old
9 Girls
Control:

9 Boys/ 11 Girls

7

12

45

90

Psychoeducation about Anger,
Relaxation

Exercise, Effective
None CBT techniques Communication Technique
Exercises, Self-Calming
Exercises, Developing
Appropriate Perspective

Exercises.

Gaining the ability to recognize
clues about anger, practicing
noticing the differences that

Social Learning
None Theory and breathing exercise, gaining
CBT techniques  rethinking skills, learning ways
to express anger, gaining

emotions create in the body,

empathy skills, gaining I-you
language skills.
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Table 2. Table containing the significance levels for the subscales of the experimental groups and the single-group study in the studies included in the review

Continuous

State A
) Anger and (Earrfoti(r)lr%:r Anger Results of Studies
Studies Trait Anger Anger . Anger- Anger- Control with Follow-up
Subscale Ex : Expression) In Out Sessi
pression Subscale essions
Subscale
Style Scale
Canpolat
and Aticy, Reduction - - Reduction Reduction Increase -
2017
N The effect tinued for all subscal t th insid
Zorlu, 2017 Reduction i i ' o Reduction Increase e effects continued for all subscales except the anger inside
difference subscale.
Karatas, . . ) .
2008 Reduction - - Reduction Reduction Increase The effects remained the same
Cool and
Young, Reduction - - Reduction Reduction Increase -
2011
Kelleci et
eleae Reduction - - Reduction Reduction Increase -
al., 2014
Glirbtiz, . . .
;g ng Reduction - - Reduction Reduction Increase -
Hamumer, Reduction No Reduction Increase No change in effect was found
ucti - - i w
2009 difference &
Kiralp, . . . . .
2013 - Reduction Reduction Reduction Reduction * No change in effect was found
Sutcu et . No ) The effects remained the same on the self-report measures. In parent reports,
al., 2010 Reduction ) ) difference Reduction Increase only the effect on the anger management subscale continued.
Al;(:(l)((%)r;iz, Reduction ) ) Reduction Reduction Increase Anger-Out subscale effects cs:stshi’gfd except for the Follow-up-2
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Experimental Experimental
Group 1: Group 1: No  Experimental Group Experimental Group 1:
Decrease Difference 1: No Difference Increase
Gebes,
2011 Experimental Experimental = Experimental Group Experimental Group 2: The effects remained the same
Group 2: Group 2: No 2: Decrease Increase
Decrease Difference
E t
sen € Reduction No difference Reduction No difference
al., 2016
Sekerci et . . .
Reduction No difference No difference Increase
al., 2017
Oz, 2008 Reduction Reduction Reduction Increase
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