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Bir Annenin Akici Okuma Stratejilerini Kullanmasi:

AKOSEP'in Etkileri’

Murat Hikmet ACIKGOZ', Mine SONMEZ-KARTAL?

Ozet

Bu arastirmanin amaci Akici Okuma Stratejileri Aile Egitim
Programi’nin (AKOSEP) ve performans geri bildirimlerinin 6zel
6égrenme guclugu (OOG) tanili cocugu olan bir anneye akici
okuma stratejilerini 6gretmedeki etkililigini  belirlemektir.
AKOSEP kapsaminda anneye o&ogretilmesi hedeflenen akici
okuma stratejileri tekrarli okuma, kelime tekrar ve eko okuma
stratejileridir. Arastirmanin katiimcilarini bir anne ve OOG
tanisi olan 10 yasindaki oglu olusturmaktadir. AKOSEP’in
etkililiginin belirlendigi bu arastirmada tek denekli arastirma
modellerinden davranisiar arasi yoklama evreli coklu yoklama
modeli kullaniimistir. Ayrica arastirmada, strateji égretimi
surecinde katilimci ¢cocukla birlikte uygulanan akici okuma
stratejilerinin cocugun akici okuma becerileri Uzerindeki etkisi
deneysel bir kontrol kurulmadan incelenmistir. Arastirma
bulgular, AKOSEP ve performans geri bildirimlerinin annenin
akict okuma stratejilerini edinmesinde ve dogru bir sekilde
kullanmasinda etkili oldugunu; bu etkinin uygulamanin sona
ermesinden sonra da surddrdlebildigini gdstermistir. Ayica
strateji  6gretimi  surecinde  uygulanan akici  okuma
stratejilerinin OOG olan cocugun okuma dogrulugunda ve
okuma hizinda artisa neden oldugu gézlenmistir. Arastirmanin
sonunda anne-gocuk c¢iftinin AKOSEP ve uygulama slrecine
iliskin olumlu ddistncelerini dile getirdikleri belirlenmistir. Elde
edilen bulgular alanyazin ¢cercevesinde tartisiimis, uygulamaya
ve ileriki arastirmalara yonelik cesitli dnerilerde bulunulmustur.
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Giris

Ozel Egitim Hizmetleri Yénetmeligi'nde 6zel gereksinimli birey
“Bireysel ve gelisim o&zellikleri ile egitim yeterlilikleri agisindan
akranlarindan anlamli duzeyde farklilik gdsteren birey” (Milli Egitim
Bakanligi [MEB], 2018) olarak tanimlanmaktadir. Temelde her cocuk
bireysel ve gelisim &zellikleri acisindan birbirinden farkliliklar
gostermektedir; fakat 6zel egitim boyutunda degerlendirildiginde “o6zel
gereksinimli birey” kavrami duyusal, duygusal ya da &grenme
problemleri nedeniyle ek destege ihtiyac duyan bireyleri anlatmak icin
kullanilan semsiye bir terimi ifade etmektedir (Cakirogdlu, 2018a). Ozel
gereksinimi olsun ya da olmasin tum bireyler icin egitimin temel amaci,
topluma uyum saglamak icin gerekli bilgi ve becerilerin
kazandirilmasidir (Celikten ve digerleri, 2005). Egitimin formel boyutu
resmi kurumlarda baslamakla birlikte formel olmayan boyutu bireyin
icerisinde dogdugu ailede baslamaktadir. Bu nedenle anne-babalar
cocuklarin ilk ve en etkili 6gretmenleri olarak kabul edilmektedir
(S6nmez-Kartal, 2018). Egitim suUreclerinde 06zel gereksinimi olan
cocuga sahip aileler normal gelisim gosteren cocuklarin ailelerinden
daha fazla sorunla karsi karsiya kalmaktadir. Ornegdin okullarda ve
destek egitim sunulan diger kurumlarda verilen hizmetlerin suresi, 6zel
egitim gereksinimi olan ogrencilerin gereksinimlerinin
karsilanmasinda yetersiz kalabilmektedir. Bu sebeple cocugun okul
saatleri disinda evde desteklenmesi aileler icin dnemli bir sorumluluk
haline gelebilmektedir. Fakat &zel gereksinimli cocugu olan aileler
genelde bu konudaki bilgi ve farkindalik duzeylerinin dusuk olmasi
nedeniyle cocuklarini destekleme konusunda sorunlar
yasayabilmektedir (Han ve digerleri, 2018). Bu aileler yasadiklari
sorunlarin ¢cézUmunde c¢esitli tur ve duzeylerde destege ihtiyac
duymaktadir  (Ozdemir, 2018). ihtiyac duyduklari  destegin
saglanmasinin yollarindan birisi ise aile egitimidir. Ozel egitimde aile
egitimi cesitli yaklasimlara dayali olarak sunulabilmektedir. Cavkaytar
(2013) aile egitimi yaklasimlarini (a) ebeveyni ebeveyn olarak goren
yaklasim, (b) ebeveyni savunucu olarak gdren yaklasim ve (c) ebeveyni
ogretici olarak goren yaklasim olarak siralamistir. Bu yaklasimlara dayali
olarak yapilandirilan aile egitimleri siklikla arastirmalara konu olmus ve
ozel gereksinimli bireylere evde aileler tarafindan sunulan 6gretimin
etkililiginin ~ degerlendirilmesine  odaklanan  bircok  arastirma
gerceklestirilmistir.

Gercgeklestirilen bu arastirmalarda aileler araciligiyla 6zel gereksinimli
cocuklara bazi becerilerin égretimi yapilmistir. Aileleri 6gretici olarak
goéren bu arastirmalarin bir kisminda 6z bakim becerileri (Batu, 2014
Batu ve digerleri, 2014; Cavkaytar, 2007; Cakmak, 2011, Sbnmez ve Aykut,
2011), gunluk yasam becerileri (Batu, 2008; Cavkaytar ve Pollard, 2009),
toplumsal yasam becerileri (Tekin-iftar, 2008), sosyal beceriler (Olcay-
Gul ve Tekin-Iftar, 2016), dil ve iletisim becerileri (Aktas, 2015; Kargin,
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2004) gibi alanlarda ogretime odaklaniimistir.  Arastirmalarin
bazilarinda ise anne cocuk etkilesiminin gelistiriimesinin (Erturk-Mustul
ve digerleri, 2016; KuguUker ve digerleri, 2001) yani sira cinsel gelisimin
desteklenmesine (Akin Bulbul, 2012), serbest zaman becerileri (Dalgin
Eyiip ve digerleri, 2018) ve kavram égretimi (Tekin ve Kircaali-Iftar, 2002)
gibi konulara odaklaniimistir. Az sayida arastirmada ise okuma ve
yazma becerilerinin gelistiriimesi (Benitez ve Domeniconi, 2016; Grindle
ve digerleri, 2019), matematik dersi amaclarinin kazandirilmasi (Can
Toprakgl, 2006) ve ev édevi tamamlama becerisi (Sabanci, 2010) gibi
akademik beceriler ele alinmistir.

Aileler ile gerceklestirilen ve farkli becerilerin aileler tarafindan
ogretilmesini konu edinen bu arastirmalarda 6z bakim becerilerinin
ogretimine daha fazla; akademik becerilerin 6gretimine ise daha az
odaklaniimistir.  Ozel gereksinimli bireylerin  bagdimsiz yasama
katilimlarinin desteklenmesi icin 6z bakim becerileri kadar akademik
becerilerin de d6nemli oldugu sdylenebilir. Bireylerin en ¢ok bir arada
oldugu kisilerin aile Uyeleri oldugu gdz énune alindiginda, akademik
becerilerin  formel egitim disinda aile Uyeleri tarafindan
desteklenmesinin bu bireylerin akademik becerilerinin gelistirilmesine
onemli katkilar saglayacaglr dusunulmektedir. Fakat daha o6nce
gerceklestirilen aile egitimi arastirmalariicerisinde akademik becerilere
odaklanan arastirmalarin (Benitez ve Domeniconi, 2016; Can Toprakgl,
2006; Grindle ve digerleri, 2019; Sabanci, 2010) olduk¢a sinirh duzeyde
oldugu gorulmektedir. Bu nedenle akademik becerilerin aileler
araciligiyla desteklenmesinin etkili olup olmayacagl konusunda
oldukca sinirh duzeyde veri bulunmaktadir. Benitez ve Domeniconi
(2016) tarafindan gerceklestirilen arastirmada aileler tarafindan
uygulanan ev temelli bir okuma yazma mudahalesinin zihinsel
yetersizligi olan ogrencilerin okuma ve yazma becerilerinin
gelistirilmesinde etkili oldugu bulunmustur. Can Toprakcr (2006)
yaptigl arastirmada aile egitiminin 06zel gereksinimli cocuklara
matematik dersi amaclarinin kazandirilmasinda etkili oldugu sonucuna
ulasmistir. Sabanci (2010) tarafindan yapilan arastirmada ise aile
egitiminin 6zel gereksinimli cocuklarin édev tamamlama becerilerini
gelistirdigi  bulunmustur. Dolayisiyla akademik basari icin aile
desteginin  dnemi dusunuldugunde o6zel gereksinimli ¢ocuklarin
akademik becerilerinin aileler tarafindan desteklenmesini konu edinen
aile egitimi  arastirmalarinin  gerceklestiriimesine  gereksinim
duyuldudu dusunulmektedir. Ote yandan tum dunyayi etkisi altina
almis olan ve bircok alanda insanligi olumsuz etkilemis Covid-19 kuresel
salgini kosullari nedeniyle neredeyse tum Ulkelerde egitim kesintiye
ugramistir. Bu duruma benzer endemi, epidemi ya da savas gibi
durumlarda egitim-ogretim faaliyetleri kesintiye ugrayabilmektedir
(Sari ve Nayir, 2020). Bu tur olaganustu durumlar &zel gereksinimli
bireylerin egitiminin kesintiye ugramasina yol actigi icin bu cocuklarin
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akademik gelisiminin evde desteklenmesi ve bu amacla ailelerin
egitilmesi bir zorunluluk haline gelmistir.

Ote yandan gerceklestirilen aile editimi arastirmalari bu arastirmalara
dahil edilen yetersizlik turleri acisindan incelendiginde, zihin yetersizligi
(Benitez ve Domeniconi, 2016; Batu, 2008; Tekin ve Kircaali-Iftar, 2002),
otizm spektrum bozuklugu (Batu ve digerleri, 2014, Eyiip ve digerleri,
2018; Olcay-Gul ve Tekin-Iftar, 2016), isitme yetersizligi (Erturk-Mustul ve
digerleri, 2016; Kargin, 2004) ve gdérme yetersizligi (Cakmak, 2011) olan
cocuklarin arastirmalara dahil edildigi gérulmektedir. Farkli o6zel
gereksinim gruplari ile gerceklestirilen bu aile egitimi arastirmalarinda
dikkat ceken nokta, farkl turlerde yetersizligi olan cocuklarin ele
alindigi bircok arastirma bulunurken ézel 6grenme gucligu (OOG) olan
cocuklari ele alan arastirmalarin oldukca sinirli olmasidir (Gortmaker ve
digerleri, 2007; OJulmus, 2021; Regtvoort ve van der Leij, 2007). Oysa
OOG, diger gereksinim gruplari icerisinde yayginhgdi oldukca fazla olan
ve akademik destege fazlasiyla ihtiya¢c duyan bir 6zel gereksinim
grubudur. Amerika Birlesik Devletleri (ABD) verilerine gére OOG olan
cocuklarin tum &zel gereksinimli égrenciler arasindaki orani %42'dir
(Cortiella ve Horowitz, 2014). Ote yandan DSM 5'e gére okul cagdi
cocuklarinin %5-15'inde  OOG gérulebilmektedir (Cakiroglu, 2018b).
Tarkiye'deki veriler ise OOG olan tum cocuklarin 6zel gereksinimli tim
ogrenciler icerisindeki oraninin = %3 oldugunu gostermektedir
(Melekoglu, 2016). Ayrica Melekoglu ve digerleri (2009), Turkiye'deki
OOG olan é6grenci sayisinin son yillarda artis gosterdigini belirtmistir.

OOG olan cocuklar gucluk yasadiklari alanlarin okuma, yazma ve
matematik gibi akademik alanlar (Pierangelo ve Giuliani, 2008) olmasi
nedeniyle en cok akademik alanlarda destege ihtiyac duymaktadirlar.
Bu cocuklarin en sik zorlandiklari akademik alan ise okumadir (Balikgl,
2018). Okuma, o6grenme surecinde kavramayl ve anlam kurmayi
saglayan en etkili araclardan birisidir (Akyol, 2020). Egitim sUrecinde
ogrencilerin anlama ve kavrama duzeyinin artirilmasiyla egitimdeki
verimliligin artirilmasi arasinda guclu bir iliski bulunmaktadir (Calp,
2005). Bu anlamda okuma becerisi cocugun akademik yasantisi icin
oldukca temel ve dnemli bir beceridir (Calhoon, 2005). Tum bu ac¢ilardan
dusunuldugunde OOG olan cocuklarin  okuma becerilerinde
desteklenmesinin  bir gereklilik haline geldigi dusunulmektedir.
Bireylerin yasamlarinin ilk yillarindan itibaren en fazla vakit gecirdigi
kisilerin aile Uyeleri oldugu dusunuldugunde ailelere okuma becerisini
gelistirecek yontemlerin égretilmesi bu cocuklarin okuma becerilerinin
gelistirilmesine 6nemli katkilar saglayacagr umulmaktadir. Cunku
okuma becerisi yeterince gelismeyen cocuklarin yalnizca akademik
hayati olumsuz olarak etkilenmeyecek bu durum ayni zamanda
cocugun sosyal iliskilerini de olumsuz olarak etkileyecektir (Nowicki,
2003; Vassaf, 2003). Yasanacak olan bu olumsuzluklar dolayli olarak
OOG olan cocuklarin badimsiz yasam duzeyine erisebilmelerini de
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olumsuz etkileyecektir. Bu nedenle evde okuma becerilerinin
desteklenebilmesi icin etkisi kanitlanmis stratejilerin anne babalara
ogretilmesinin gerekli oldugu dusunulmektedir. Bahsedilen tum bu
gerekgeler ile anne babalara akici okuma stratejilerinin égretilmesiicin
bir aile egitimi programi gelistirilerek bu programin etkilerinin
incelenmesine ihtiya¢ duyulmustur.

Alanyazinda OGG olan cocuklarin okuma gucluklerinin asilmasina
yoénelik stratejilerin uygulandigi ¢ok sayida arastirmanin (Dundar ve
Akyol, 2014; Fiala ve Sheridan, 2003; Homan ve digerleri, 1993; Kodan,
2015; Roundy ve Roundy, 2009; Taskaya, 2010; Yamag, 2015)
gerceklestirildigi gérulmektedir. Bu arastirmalarda kullanilan akici
okuma stratejilerinden en 6ne cikanlarinin tekrarli okuma, kelime
tekrar ve eko okuma stratejileri oldugu gérulmektedir (Burton ve
Chong, 2012; Duran ve Sezgin, 2012; Erdogan ve Kasranoglu, 2018;
Therrien, 2004, Therrien ve Kubina Jr, 2006). Tekrarli okuma, genel
anlamda bir metnin birden fazla kez okuyucu tarafindan okunmasina;
kelime tekrar, okuyucunun hatali olarak okudugu kelimelerin tekrar
edilmesine; eko okuma ise uygulayici tarafindan cimle cumle okunan
metnin okuyucu tarafindan tekrar edilmesine dayanan stratejilerdir.
Arastirmalarda siklikla kullanilan bu stratejiler cogunlukla uzmanlar ya
da ogretmenler tarafindan uygulanmaktadir. Bu stratejilerin aileler
tarafindan kullanilmasini ele alan arastirmalar ise oldukc¢a sinirl
duzeydedir (Daly ve Kupzyk, 2012; Doganay Bilgi, 2020; Gortmaker ve
digerleri, 2007). Daly ve Kupzyk (2012) tarafindan gerceklestirilen
arastirmada okumada problemler yasayan ug¢ Ucuncu sinif 6grencisinin
annelerine tekrarli okuma, model olma, hata duzeltme ve kelime
kartlari stratejileri 6gretilmistir. Arastirma sonunda stratejiler basarili bir
sekilde annelere ogretilmis ve uygulanan stratejilerin cocuklarin akici
okuma becerilerini gelistirdigi bulunmustur. Doganay Bilgi (2020)
tarafindan yapilan arastirmada da benzer sonuclara ulasiimistir.
Gortmaker vd. (2007) tarafindan yapilan arastirmada ise OOG olan Uc¢
cocugun annesine tekrarli okuma, hata duzeltme ve dinleme gibi
stratejilerin 6gretimi yapilmistir. Stratejileri basariyla 6grenen anneler
yaz tatili boyunca stratejileri uygulamis ve arastirma sonunda
stratejilerin cocuklarin akici okuma becerilerini gelistirdigi sonucuna
ulasiimistir. Ailelerin uygulayici oldugu bu arastirmalarin ¢cogunun
resmi olarak tani almis olan 6grencilerin aileleri ile degil tanilanmamis
okuma problemleri yasayan ogrencilerin aileleri ile gerceklestirildigi
goérulmektedir. Bu anlamda bu tur arastirmalarin, herhangi bir nedenle
okuma guclugu yasayan 6grencilerin ailelerinin yani sira OOG tanisi
olan o&grencilerin aileleri ile de gercgeklestiriimesine gereksinim
duyuldugu dusunulmektedir.

Belirtilen tum bu noktalar temelinde bu arastirmanin  amaci
arastirmacilar tarafindan gelistirilen AKOSEP ve performans geri
bildirimlerinin OOG tanisi almis ¢cocugu olan anneye akici okuma
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stratejilerini ogretmedeki etkililigini belirlemektir. Bunun yani sira
arastirmada ayrica stratejilerin 6gretimi sirasinda uygulanan akici
okuma stratejilerinin OOG olan cocugun akici okuma becerileri
Uzerinde ne tur bir degisiklige yol acacagl da incelenmistir. Bu
dogrultuda arastirmada (a) AKOSEP ve sunulan performans geri
bildirimlerinin annenin, hedeflenen akici okuma stratejilerini (tekrarl
okuma, kelime tekrar ve eko okuma) 6grenmesinde ve dogru bir sekilde
kullanmay! surdurmesinde etkili olup olmadigi, (b) anne tarafindan
uygulanan akici okuma stratejilerinin OOG olan ¢cocudunun okuma
dogrulugu ve okuma hizinda ne tur bir degisiklik meydana getirdigi, (c)
anne ve OOG olan cocudunun arastirma kapsaminda sunulan aile
egitimi, geri bildirim oturumlari ve uygulanan akici okuma
stratejilerinin  sosyal onemine iliskin goruslerinin neler oldugu
sorularina yanit aranmistir. Bu sorularin cevaplanmasinin, ozel
gereksinimli bireylerin akademik becerilerin gelistiriimesinde ebeveyn
aracihgi ile sunulan uygulamalarin etkililigi ve 6zellikle okuma becerileri
konusunda ek destede ihtiyac duyan gruplar arasinda yer alan OOG
olan cocuklarda bu uygulamalarin etkililigi konusundaki bulgulara
onemli katkilar saglayacagi dusunulmektedir.

Yéntem
Arastirma Modeli

Bu arastirmanin modeli tek denekli arastirma yodntemlerinden
davraniglar arasi yoklama evreli coklu yoklama modelidir. Coklu
yoklama modellerinde deneysel kontrol sadece uygulamaya baslanan
durumun veri duzeyinde degisiklik olmasi; henlz uygulamaya
baslanmayan durumlarin veri duzeylerinde ise herhangi bir degisiklik
olmamasi ve bu etkinin art zamanli olarak gerceklesmesi ile
kurulmaktadir (Tekin-iftar, 2018). Bu arastirmada da deneysel kontrol Uc¢
farkli akici okuma stratejisinden yalnizca aile egitimi ile anneye
ogretilen ve uygulanmasinin ardindan geri bildirimler verilen stratejinin
uygulanma duzeyinde degisiklik olmasi; aile egitimi yapilmayan ve geri
bildirim sunulmayan diger stratejilerin ise uygulanma duzeylerinde
degdisiklik olmamasi ve bu sirasiyla bagimsiz degisken uygulandikca
stratejileri kullanma duzeyinde degisiklik meydana gelmesi ile
kurulmustur.

Katilimcilar

Arastirmanin deney sUreci bir anne-cocuk cifti ile gerceklestirilmistir.
Katilimcir annenin belirlenmesinde okuma-yazma becerisine sahip
olma, goénulli katilimci olma ve izleyen paragrafta tanimlanan
ozelliklere sahip bir cocuga sahip olma sartlari aranmistir. Arastirmaya
dahil edilecek annenin cocugunda aranan o&zellikler; (a) tibbi olarak
OOG tanisi bulunmak ve bu taniyl tanilama yetkisi bulunan herhangi
bir hastaneden almis olmak, (b) egitsel olarak OOG tanisi almis olmak,
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(c) ilkokul kademesinde 6grenim gdruyor olmak, (d) okuma becerisini
kazanmis olmak ve (e) okuma guclugune sahip olmak olarak
siralanmistir.  Bu 6n sartlari tasiyan anne, 36 yasinda bir ingilizce
dgretmenidir. Ogretmenlik mesledindeki tecribesi 10 yilin Uzerindedir.
Cocuk 10 yasinda ve ilkokul dérduncu sinifa devam eden bir erkek
dgrencidir. OOG tanisini arastirmanin gerceklestirildigi tarihten Uc yil
once alinmistir. Cocugun okuma dogrulugu duzeyinin %66 oldugu ve
okuma hizinin dakikada 18 kelime oldugu belirlenmistir. Bu sonug
cocugun birinci sinif duzeyinde ve endise duzeyine sahip bir okuyucu
oldugunun goéstergesi (Rasinski ve Hoffman, 2003) olarak
degerlendirilmistir.

Arastirmada AKOSEP ve geri bildirim uygulamalarini yUruten birinci
yazar zihin engelliler 6gretmenligi alaninda lisans ve &zel egitim
alaninda yUksek lisans derecesine sahip bir uzmandir. Yazar hem lisans
hem lisansUstU duzeyinde aile egitimi ve OOG olan bireylerin okuma
becerilerinin desteklenmesi konularinda cesitli dersler almistir. Ayrica
iki yili askin bir sure boyunca okuma gucligu olan ¢ocuklarla 6gretim
faaliyetleri surdUrmustur. AKOSEP'in gelistirilmesinde rehber olan
ikinci yazar ise aile eg@itimi konusunda lisans/lisansUstU duzeyinde
dersler veren doktorali bir 6gretim Uyesidir. Arastirmanin gozlemciler
arasl ve uygulama guvenirligi verilerini zihin engelliler 6gretmenligi
lisans derecesine sahip, rehberlik ve arastirma merkezinde iki yildir
calisan bir 6zel egitim 6gretmeni toplamistir. Bu 6zel egitim égretmeni
de aile egitimi konusunda lisans duzeyinde dersler almistir ve iki yili
askin sUredir ailelerle calisma tecrubesi bulunmaktadir.

Ortam ve Arag-Gerecgler

AKOSEP bire bir égretim yaklasimiyla sunulan kurum temelli bir aile
egitimi programidir. AKOSEP uygulamasi arastirmacinin gorev yaptigi
kurumun gorusme odasinda gerceklestirilmistir. Gérusme odasi ki
kisinin rahat bir sekilde gdrusebilecedi buyuklukte ferah ve aydinlik bir
odadir. Oturumlar sirasinda anne ile karsilikli oturulmus; dizustu
bilgisayar katilimcinin ve arastirmacinin  her ikisinin de rahat
gorebilecegdi sekilde masa Uzerine yerlestirilmistir. Bu arastirmada
fiziksel ortam duzenlemesi énceki cUmlede belirtildigi sekilde olmussa
da AKOSEP, bilgisayara erisimin mumkun oldugu ve uygulayicinin
yansilari kullanarak sunum yapabilecedi her turlu fiziksel ortamda
kullanilmaya uygun olarak hazirlanmistir.

Anne, AKOSEP kapsaminda kendisine ogretilen akici okuma
stratejilerini, kendi evinde uygulamistir. Akici okuma stratejilerinin
uygulanmasli, cocugun boyuna uygun bir masada ve ebeveyni ile kimi
zaman karsihkli  kimi  zaman yan yana oturmalarina iliskin
duzenlemelere izin verecek bir ortamda gerceklestirilmelidir. Bu kurala
uygun olarak arastirmada uygulama sureci, ailenin kendi olanaklari
dogrultusunda, bu ozelliklere sahip bir yemek masasinda ve mutfakta
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gergeklestiriimistir. Uygulama sirasinda anne ve cocuk uygulanan
stratejinin 6zelligine gére karsilikli olarak ya da yan yana oturmuslardir.
Kullanilan materyaller cocugun dikkatini dagitmayacak ve annenin
kolay erisebilecegdi sekilde masanin diger tarafinda bulunmaktadir.
Ayrica evin mutfag stratejileri gerceklestirirken cocugun dikkatini
olumsuz etkileyecek uyaranlara (yemek pisirme sesi, kokusu gibi) karsi
sadelestirilmistir. Uygulamanin yapildigi ortamda ¢ocuk ve annesinden
baska kimse bulunmamistir.

Arastirma kapsaminda aile egitimi sirasinda kullanilan araclar; (a)
AKOSEP PowerPoint sunumlari ve bunlari gostermek Uzere dizustu
bilgisayar, (b) aileye verilen uygulama notlari ve (c) oturumlara ait video
kayitlaridir. Bu araclar hakkinda detayli bilgiler bagimsiz degisken
bashgl altinda sunulmustur. Anne tarafindan evde gerceklestirilen
oturumlarda kullanilan araclar ise (a) okuma metinleri, (b) kelime
kartlari ve (c) Canon marka video kameradir. Arastirma kapsaminda
gerceklestirilen tum oturumlarda 48 adet metin kullaniimistir. Metinler
birinci yazar tarafindan o6grencinin okuma duzeyine uygun olarak
duzenlenmistir. Ogrencinin okuma becerisinin birinci sinif dlzeyinde
oldugu belirlendigi icin tum metinler 20 punto (MEB, 2012b) ve
ALFABET 98 yazi karakteri ile hazirlanmistir. Metin uzunluklari 98-116
kelime arasi degismektedir. Kelime tekrar stratejisinin uygulanmasinda
kullanilan kelime kartlari ise anne tarafindan hazirlanmistir. Bu kartlar
5x7 cm boyutundadir.

Bagimsiz ve Bagimli Degiskenler

Bu arastirmanin bagimsiz degiskeni, ikinci yazar rehberliginde birinci
yazar tarafindan gelistirilen AKOSEP ve annenin akici okuma
stratejilerini uygulamasina yonelik sunulan performans geribildirimleri
olmak uzere iki bilesenden olusmaktadir. Birinci bilesen olan AKOSEP,
ebeveynleri &6gretici olarak goéren yaklasima uygun olarak tasarlanmis;
kurum temelli olarak bire bir égretim yaklasimiyla sunulmak Uzere
duzenlenmis aile egitim programidir. AKOSEP'te akici okumanin
gelistirilmesi icin en sik kullanilan ve en etkili sonuclar verdigi ileri
surulen (Corcoran ve Davis, 2005; Kuhn ve Schwanenflugel, 2008; Lee
ve Yoon; 2017, Saglam ve digerleri, 2020; Wexler ve digerleri, 2010)
tekrarli okuma, kelime tekrar ve eko okuma olmak Uzere Gg farkl akici
okuma stratejisinin 6gretimi yer almaktadir.

Programda &ncelikle kuramsal temel sunulmakta ve ardindan
ebeveyne, stratejilerin ogretimini nasil gerceklestireceqi
anlatilmaktadir. S6zu edilen bu uygulamalarin her biri birer saat
surmekte; program dort oturumda tamamlanmaktadir. AKOSEP
kapsaminda &gretimin sunumunda PowerPoint ile hazirlanan
sunumlar kullanilmaktadir. Her bir oturumda birer tane sunulmak
Uzere olusturulan sunulardan ilki 22 yansi ve geriye kalan U¢ sunu ise 15
yansi icerecek sekilde hazirlanmistir. ilk oturumda OOG hakkinda kisa
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bilgilendirme yapilmasinin ardindan, (a) okuma becerisinin dnemi ve
yasanan okuma guclukleri, (b) akici okuma ve bilesenleri, (c) okuma
hatalari, (d) okuma duzeyleri ve (e) akici okuma ile okudugunu anlama
arasindaki iliski olmak Uzere bes konu basligi yer almaktadir. Diger
oturumlarda kullanilan sunumlarin her birinde program dahilinde yer
alan akici okuma stratejilerinin  o0gretimi gerceklestirilmektedir.
Sunulariniceriginde yer alan konular deneysel duzenlemeye gdre sirasi
gelmis olan akici okuma stratejisinin tanimi, nasil uygulandigi, akici
okuma becerilerine olan katkilari ve uygulamada dikkat edilecek
hususlardir. AKOSEP egitim oturumlarinin tamamlanmasinin ardindan
anneye verilmek Uzere uygulama notlari hazirlanmistir. Uygulama
notlari égretimde kullanilan sunularin 3-5 sayfadan olusan yazili
metnidir. OJretim sunulari ve uygulama notlarina ek olarak AKOSEP
uygulamasinda gerceklestirilen tum ogretim oturumlari video kamera
ile kaydedilmistir. Bu video kayitlari anne ile paylasilarak katilimcinin
oturumu istedigi zamanda tekrar izleyebilmesi saglanmistir.

Bagimsiz degiskenin ikinci bileseni uygulamaya doénuk sunulan
performans geribildirimleridir. Performans geribildirimlerinin
sunulmasindaki amag¢ katilimci annenin stratejilerin  uygulanmasi
sirasindaki  hatalarini  duzeltmek ve stratejileri  daha lyi
uygulayabilmesini saglamaktir. Performans geribildirimleri arastirmaci
tarafindan, anne ile gérusmeden o6nce video kayitlarinin izlenmesiyle
hazirlanmaktadir.  Olusturulan geribildirimler katilimciya, dnceden
planlanmis olan zamanlarda Zoom Meetings isimli uygulama
araciligiyla, uzaktan sunulmustur. Geribildirimlerin sunulmasi sirasinda
goéruntuler anneyle birlikte tekrar izlenmistir. Uygulanan dogru
basamaklar icin olumlu ve destekleyici geribildirimler verilmistir
(orn."Cok guzel uygulamissiniz.”, “Bu adimi bu sekilde uygulamanizi cok
basarili buldum.”). Yanlis ya da eksik uygulandigi belirlenen basamaklar
icin ise yapicl ve duzeltici geribildirimler verilmistir (“Bu stratejide
okuma sirasinda yapacaginiz rehberligin daha etkili olmasi adina
cocugunuzla karsi karslya oturmaniz daha dogru olacaktir.” gibi).

Bu arastirmanin bagimli degiskeniise annenin hedeflenen akici okuma
stratejilerini  uygulama duzeyidir. Bagiml degiskenin gdzlenip
Olculebilmesi icin tum stratejiler uygulanma prensiplerine gore
basamaklarina ayrilmistir. AKOSEP kapsaminda ogretimi yapilan akici
okuma stratejilerinin her biri icin uygulama basamaklari (beceri analizi)
Tablo T'de sunulmustur.
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Tablo 1
Akici Okuma Stratejileri Uygulama Basamaklari

Tekrarli Okuma Stratejisi Uygulama Basamaklari

1. Uygulayici okuyucu ile yUuz yuze iletisim kurabilecek sekilde (karsilikli)
oturur.

2. Uygulayici okuyucuya nasil bir ¢alisma yapacaklarini agiklayarak ve
metni okuyucuya gostererek dort kez okuyacaklarini sdyler.

3. Uygulayici okuyucuya metni sesli bir sekilde okumasini soyler.

4. Metnin okunmasi bittikten sonra uygulayici okuyucunun davranisini
belirlenen pekistireclerle pekistirir (aferin, cok gluzel okudun gibi).

5. Uygulayici okuyucuya metni ikinci kez sesli bir sekilde okumasini séyler.

6. Metnin okunmasi bittikten sonra uygulayici okuyucunun davranisini
belirlenen pekistireclerle pekistirir (aferin, cok guzel okudun gibi).

7. Uygulayici okuyucuya metni ucuncu kez sesli bir sekilde okumasini
soyler.

8. Metnin okunmasi bittikten sonra uygulayici okuyucunun davranisini
belirlenen pekistireclerle pekistirir (aferin, cok guzel okudun gibi).

9. Uygulayicl okuyucuya metni dorduncu kez sesli bir sekilde okumasini
soyler.

10. Okunma bittikten sonra okuyucunun davranigslari  belirlenen
pekistireclerle pekistirilir.

Kelime Tekrar Stratejisi Uygulama Basamaklari

1. Uygulayici okuyucunun karsisina (uygulayicinin metnini géremeyecegdi
sekilde) oturarak okuyucunun okuyacagi metnin aynisindan bir tanede
kendiicin alir.

2. Uygulayici okuyucudan metni sesli bir sekilde okumasini ister.

3. Uygulayicl okuyucu metni okurken hatali okudugu kelimeleri kendi
metninde isaretler.

4. Uygulayici okuma bittikten sonra okuyucunun yanls okudugu
kelimeleri 6nceden hazirlanmis 5x7 cm boyutundaki kartlara yazar.

5. Uygulayici yanlis okunan kelimeleri kartlar araciligiyla okuyucuya
bastan okutur.

6. Okuyucunun dogru okudugu kelimeleri bir daha okunmamak Uzere
kaldirir.

7. Okuyucunun yanlis okudugu kelimeleri tekrar okutmak Uzere bir
kenara ayirir.

8. Tekrar okunmak Uzere kenara kaldirdigi kelimeleri okuyucuya bastan
okutur.

9. Uygulayici tum yanlis okunan kelimeler okuyucu tarafindan dogru
okunup bitirilene kadar 5, 6, 7 ve 8. basamaklari tekrar uygular.

10. Tum kelimelerin dogru okumalari yapildiktan sonra okuyucunun
davranislarini belirlenen pekistirecler ile pekistirir.
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Tablo 1
Akici Okuma Stratejileri Uygulama Basamaklari (Devami)

Eko Okuma Stratejisi Uygulama Basamaklari

1. Uygulayici okuyucunun yanina oturarak, okuyucuya metni cumle
cumle sesli okuyacagini, ardindan ayni sekilde tekrar okuyucunun
okumasi gerektigini sdyler.
Uygulayici ilk cumleyi sesli bir sekilde okuyarak okuyucuya model olur.
Ardindan okuyucunun ayni cumleyi ayni sekilde okumasini saglar.
Metnin geriye kalan cumleleri icinde 3. ve 4. basamaklari uygular.
Tum cumleler bittikten sonra okuyucunun davranislarini belirlenen
pekistireclerle pekistirir.

LENIEN

Arastirmada ayrica bagdimsiz degisken uygulanirken stratejilerin OOG
olan cocugun akici okuma duzeyinde nasil bir etki meydana getirdigi
de incelenmistir. Bu kapsamda akici okuma duzeyi gostergelerinden
okuma hizi ve okuma dogrulugu ele alinmistir. Okuma hizi bir dakikada
okunan dogru kelimelerin sayisi ile belirlenirken; okuma dogrulugu bir
dakikada okunan dogru kelimelerin okunan tum kelimelere
oranlanmasiyla yuzdelik olarak hesaplanmistir. Bu beceriler bagimsiz
degiskenin sunumundan 6nce ve sonra ortam, zaman ve arag-gerecler
basligi icerisinde 6zellikleri aciklanan metinler kullanilarak olculmustur.

Deney Sureci

Bu arastirmanin deney sureci toplu yoklama oturumlari, aile egitimi
oturumlari, geri bildirim oturumlari, gunluk yoklama oturumlari, akici
okuma o&n-test son-test oturumlart ve izleme oturumlarindan
olusmustur. ik toplu yoklama oturumundan son toplu yoklama
oturumuna kadar 12 hafta sUren bu surec izleyen bélimde ayrintili
olarak aciklanmistir. Ayrica deney surecine iliskin calisma takviminden
bir kesit Tablo 2'de sunulmustur.

Tablo 2
Deney Sureci Calisma Takvimi Kesiti

Tarih  Gunler Hedeflenen Calisma Ac¢iklama

Aile egitimi 3. Aile egitimi programinin 3.oturumu
oturumunun gerceklestirilir. Oturum video kayit
gerceklestirilmesi cihazi araciligi ile kaydedilerek, aileye

verilir. Oturumla ilgili “Uygulama
Notlari 3" de aileye verilerek gerekli
aciklamalarda bulunulur. Ayrica bu
haftaki stratejinin uygulanacagi
metinler de aileye verilir.

Ikinci strateji: Kelime Tekrar

14-18 Aralik (4. Hafta)
Pazartesi
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Tablo 2
Deney Sureci Calisma Takvimi Kesiti (Devami)

Tarih  Gunler Hedeflenen Calisma Aciklama

Kelime tekrar Aile, egitimini aldidi ikinci strateji olan
stratejisinin aile kelime tekrar stratejisini evde OOG
= tarafindan evde olan cocuguna uygulayarak video
n uygulanmasi kamera ile kayit altina alir ve kaydi
arastirmaciya gonderir.
Evdeki uygulamaya Uygulama videosu arastirmaci
< iliskin videoya tarafindan incelenerek
LFU 3 geribildirim geribildirimlerle ilgili notlar alinir.
T & verilmesi Uygulama videosu anne ile birlikte
N @" uzaktan ¢cevrim ici toplantida izlenir,
— & gereken bildirimler sunulur ve kayit
© altina alinir.
<
'O—? 0] Kelime tekrar Sali gunu gergeklestirilen is ve islemler
i g stratejisinin aile tekrarlanir.
Q tarafindan evde
o uygulanmasi
Q
© Evdeki uygulamaya Carsamba gunu gerceklestirilen is ve
£ iliskin videoya islemler tekrarlanir.
8 geribildirim
verilmesi

Toplu Yoklama Oturumliari

Arastirmada annenin akici okuma stratejilerini dogru uygulama
duzeyinin belirlenmesi amaciyla tum stratejiler icin es zamanli olarak
yoklama verisi toplanmistir. Yoklama verilerinin toplanmasinda anneye
bir akici okuma stratejisi sdylenip bunu kullanarak cocugu ile uygulama
yapmasl istenmistir. Annede okuma metni sona erene kadar
uygulamayi surdurmesi beklenmistir. Ayrica uygulanmasi istenen akici
okuma stratejisini bilmiyorsa, stratejiyi bilmedigini sdyleyerek oturumu
sonlandirabilecegi aciklanmistir. Sureg, her bir strateji icin aynen
tekrarlanmistir. Anne, kaydettigi goéruntuleri arastirmaciya
gondermistir. Arastirmaci géruntuleri izleyerek annenin stratejileri
dogru kullanma duzeyini belirlemistir. Baslama duzeyi verilerinin
toplanmasinin ardindan ikinci toplu yoklama evresi ilk strateji olan
tekrarli okuma stratejisinin  6gretiminin ardindan ayni sekilde
gerceklestirilmistir. UclUncU toplu yoklama evresi kelime tekrar
stratejisinin d6gretiminin ardindan; dérdUncu toplu yoklama evresi ise
eko okuma stratejisinin 6gretiminin ardindan, aciklandigr sekilde
gerceklestirilmistir.
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Aile Egitimi Programinin Uygulanmasi

Programin sunumu ile ilgili detaylar bagimsiz degisken bashgdi altinda
aciklanmistir. Birinci toplu yoklama evresinin tamamlanmasindan
sonra AKOSEP uygulamasina baslanmistir. Oncelikle akici okumanin
kuramsal temelleri anlatilarak ilk strateji olan tekrarli okumanin
dgretimi gerceklestirilmistir. ikinci toplu yoklama evresinin ardindan
kelime tekrar stratejisi ve UcUncu toplu yoklama evresinin ardindan eko
okuma stratejisinin 6gretimi yapiimistir.

Geribildirimlerin Sunulmasi ve Gunlik Yoklama Oturumliari

AKOSEP kapsaminda ogretilen ilk stratejinin ardindan, anneden bu
stratejiyi cocugu ile uygulamasi istenmistir. Bu uygulamalar toplu
yoklama oturumlarinda aciklandigi sekilde gerceklestirilmistir. Oturum
sirasinda kaydedilen video goruntulerinin izlenmesi ile hazirlanan geri
bildirimler, bagimsiz degisken basliginda aciklandigi sekilde katilimciya
sunulmustur.

Akici Okuma Ontest-Sontest Oturumlari

Arastirmada anneye strateji 6gretimi sirasinda OOG olan cocugun akicl
okuma gelisim duzeyinin izlenmesi icin okuma hizi ve okuma
dogrulugu hakkinda oOntest-sontest o&lcumleri gergeklestirilmistir.
Oturumlarda anneden cocuguna arastirmacilar tarafindan ¢ocugun
okuma duzeyine uygun olarak hazirlanmis metinleri okutmasi ve bu
okumalar sirasinda aldigi ses kaydini Whatsapp uygulamasi aracihigiyla
arastirmacilya gondermesi istenmistir. Arastirmaci ses kayitlarini
dinleyerek cocugun uygulama o6ncesi ve uygulama sonrasindaki
okuma hizi ve okuma dogrulugu duzeylerini belirlemistir. Ontest
oturumu baslama duzeyi verileri toplanmadan 6nce; sontest oturumu
ise son yoklama evresinin ardindan gerceklestirilmistir. Ontest-Sontest
olcumlerinde benzer zorluk duzeyinde birinci sinif dlUzeyine uygun
metinler kullaniimistir.

izleme Oturumliari

izleme oturumlari ayri ayri her bir stratejinin uygulama evresi
bitiminden bes hafta sonra gerceklestirilmistir. Veri toplama sureci
toplu yoklama oturumlariyla ayni sekilde yarutulmustur.

Verilerin Toplanmasi
Etkililik Verilerinin Toplanmasi

AKOSEP'In annenin hedeflenen akici okuma stratejilerini kullanma
duzeyi Uzerindeki etkililigini degerlendirmek icin “Tekrarli Okuma
Stratejisi Uygulama Duzeyi Degerlendirme Formu”, “Kelime Tekrar
Stratejisi Uygulama Duzeyi Degerlendirme Formu” ve “Eko Okuma
Stratejisi Uygulama Duzeyi Degerlendirme Formu” kullanilimistir.
Veriler arastirmaci tarafindan, annenin kendisine ogretilen stratejiyi
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kullanarak cocuguna okuma yaptirmasi sirasinda kaydedilmis olan
video géruntulerinin izlenmesi ve tepkilerinin veri toplama formlarina
isaretlenmesi ile toplanmistir. Bu surecte veri toplama formunda
aciklanan basamak anne tarafindan dogru gerceklestirilmisse arti (+) ile
isaretlenmis; gerceklestiriimemisse eksi (-) konulmustur.

Arastirmada katilimci cocugun akici okuma duzeyine iliskin veriler ise
ontest-sontest uygulamasi ile toplanmistir. “Bir dakikada okudugu
dogru kelime sayisi” formuld okuyucunun metni okumaya basladigi ilk
bir dakika icerisindeki okudugu dogru kelimelerin sayillmasi ile
uygulanmaktadir (Rasinski, 2010). “Bir dakikada okudugu dogru kelime
orani” formulU ise okuyucunun yine ayni sekilde metni okumaya
basladigi ilk bir dakikada okudugu dogru kelime sayisinin okudugu
toplam kelime sayisina oranlanmasi ile uygulanmaktadir (Caldwell,
2008).

Glvenirlik Verilerinin Toplanmasi

Arastirmada annenin akici okuma stratejilerini kullanma duzeyine
iliskin uygulama guvenirligi ve gdzlemciler arasi guvenirlik verileri
toplanmistir. Uygulama guvenirligi, gerceklestirilen uygulamanin
hazirlanan plana ne duzeyde uygun olarak gerceklestirildiginin
belirlenmesi olarak tanimlanmaktadir. Gozlemciler arasi guvenirlik ise
bagimsiz iki ayri gozlemcinin hedef davranisin ne duzeyde
gergeklestigine iliskin es zamanli olarak fakat birbirinden bagimsiz bir
sekilde yaptiklari degerlendirmeler olarak tanimlanmaktadir (Tekin-
iftar ve Kircaali-iftar, 2013). Bu arastirmada gUvenirlik verileri toplanmasi
amacilyla izlenen oturumlar yansiz olarak atanmistir. Veriler arastirmaci
tarafindan gelistirilen Uygulama Guvenirligi Formu ve Gdzlemciler Arasi
Guvenirlik Formu araciligiyla kaydedilmistir. Bu veriler, stratejilerin
uygulandigr uygulama oturumlari video kayitlari izlenerek elde
edilmistir. Her bir strateji icin ayri ayri olmak Uzere uygulama
oturumlarinin en az %30'u degerlendirilmistir.

Sosyal Gegerlik Verilerinin Toplanmasi

Arastirmanin sosyal gecerliligini belirlemek amaciyla katilimci anne ve
cocuguna arastirmacilar tarafindan gelistirilen “Aile Egitimi Sosyal
Gecgerlik Formu” uygulanmistir. Form iki kissmdan olusmaktadir. Birinci
kissmda annenin cevaplamasi gereken dokuz acik uclu soru yer
almaktadir. Formun ikinci kisminda ise katilimci cocugun cevaplamasi
gereken bes kapall uclu soru yer almaktadir. Cocuga sorulan sorularda
kolay cevaplamasi amaciyla ona bazi secenekler sunulmus ve sadece
neden bu cevabl verdigi sorulmustur. Form e-posta yoluyla anneye
goénderilerek cevaplamasi istenmistir. Form anne ve cocuk tarafindan
doldurulduktan sonra anne tarafindan arastirmaciya ayni sekilde
goénderilmistir.
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Verilerin Analizi
Etkililik Verilerinin Analizi

Arastirmada hazirlanan AKOSEP'in katilimci annenin akici okuma
stratejilerini dogru uygulama duzeyi Uzerindeki etkililigini belirlemek
amaciyla annenin yoklama oturumundaki uygulama duzeyi ile 6gretim
oturumundaki uygulama duzeyi karsilastirilmistir. Oturumlar sonunda
katilimci anneden elde edilen veriler grafiksel olarak analiz edilmistir.
Grafikte yatay eksen arastirmadaki oturumlarin sayisini gosterirken,
dikey eksen ise katilimci annenin stratejileri dogru uygulama duzeyini
gostermektedir. AKOSEP'in uygulanmasi sUrecinde annenin uyguladigi
stratejilerin katilimci cocugun okuma becerileri Uzerindeki etkililiginin
belirlenmesi ise cocugun uygulama oncesi okuma hizi ve dogrulugu
verileri ile uygulama sonrasi elde edilen verileri karsilastirilarak
yapilmistir. Elde edilen veriler grafiksel olarak analiz edilmistir.

Guvenirlik Verilerinin Analizi

Bu arastirmada uygulama guvenirligi verilerinin analizinde “Gozlenen
uygulamaci davranisi/planlanan uygulamaci davranisi X 100" formulu
kullanilmistir. (Tekin-iftar ve Kircaali-iftar, 2013). Analiz sonucunda
arastirmanin toplu yoklama ve uygulama oturumlarinda uygulama
guvenirliginin %100 duzeyinde oldugu belirlenmistir.

Gozlemciler arasi  guvenirlik verilerinin  analizinde ise [(Gorus
birligi)/((Gorus birligi+Gorus ayrihdi) )]x100 formuld kullaniimistir (Tekin-
iftar ve Kircaali-iftar, 2013). Analiz sonucunda arastirmanin toplu
yoklama ve uygulama oturumlarinda gézlemciler arasi guvenirliginin
%100 duzeyinde oldugu belirlenmistir.

Sosyal Gegerlik Verilerinin Analizi

Arastirma kapsaminda elde edilen sosyal gecerlik verileri icerik analizi
yoluyla analiz edilmistir.

Bulgular

Bu bdlumde akici okuma stratejileri aile egitim programinin ve
uygulamaya dénuk performans geri bildirimlerinin, annenin akici
okuma stratejilerini uygulama duzeyi Uzerindeki etkililigine, stratejilerin
ogretimi sirasinda anne tarafindan uygulanan akici  okuma
stratejilerinin cocugun okuma dogrulugu ve hizi Uzerindeki etkililigine
ve sosyal gecerlige iliskin bulgular sunulmustur.

AKOSEP ve Geri Bildirimlerin Annenin Akici Okuma Stratejilerini
Uygulama Duzeyi Uzerindeki Etkililigine iliskin Bulgular

AKOSEP uygulamasi ve geribildirimlerinin  gerceklestiriimesinin
ardindan annenin akici okuma stratejilerini uygulama duzeyine iliskin
bulgular Sekil T'de yer almaktadir. Buna gdore AKOSEP oturumlari ve
geribildirimler sunulmadan énce annenin stratejileri gerceklestirme
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duzeyi %0 iken AKOSEP ve geri bildirimlerin sunulmasiyla birlikte U¢
stratejiyi de gerceklestirme duzeyi artis gdstermistir. Katilimci anne
tekrarli okuma, kelime tekrar ve eko okuma stratejilerinin timunde Ug¢
oturumda %100 dUzeyde bagimsiz olarak stratejileri gerceklestirmistir.

Sekil 1
Degiskenler Arasindaki Kavramsal iliskiler ve Bu liskilerin Yénu
TY1 Ul TY2 U2 TY3 U3 TY4 11 12 I3

100 § *—o—o >0 *—s—o *—e—o |0

0 | omp—e Tekrarli Okuma

;
;
;

90 -
80 -
70 -
60 -
50 -
a0 4
30 -
20 -
10
0 - G *—0—0 Kelime Tekrar

Dogru Gergeklestirilen Basamak Yiizdesi

90 4
80 +
70 4
60 -

40 -
30
20
10
0 - e—a—u *—o—e *——e

Eko Okuma

1 2 3 45 6 7 8 9 10111213 14151617 18 1920 21 22 23 24
Otarumlar

Not: U = Uygulama; TY = Toplu Yoklama; i = izleme
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Strateji Ogretimi Sirasinda Anne Tarafindan Uygulanan Akici Okuma
Stratejilerinin  Cocugun Akici Okuma Stratejileri Uzerindeki
Etkilerine lliskin Bulgular

Anne tarafindan uygulanan akici okuma stratejilerinin cocugun okuma
dogrulugu ve hizi Uzerindeki etkililigine iliskin bulgular Sekil 2 ve Sekil
3'te yer almaktadir. Sekil 2'de de goruldugu Uzere uygulanan stratejiler
cocugun okuma dogrulugunu %66'dan %93'e cikarmistir.

Sekil 2
Katilimci Cocugun Uygulama Oncesi ve Sonrasina lliskin Okuma Dogruluk
Oranlari

Okuma Dogrulugu

100% 93%

90%

80%
70% 66%
60%
50%
40%
30%
20%
10%
0%

Ontest Sontest

Ayrica Sekil 3'te goruldugu Uzere anne tarafindan uygulanan stratejiler
cocugun okuma hizini 18 kelimeden 40 kelimeye cikarmistir.

Sekil 3
Katilimci Cocugun Uygulama Oncesi ve Sonrasina lliskin Okuma Hizlari

Okuma Hizi
45

33
30
23
20
15
10

[¥,]

Ontest Sontest

203



PAUEFD, 61,187-213 [2024] https://doi.org/10.9779/pauefd.1255040

Sosyal Gegerlige iliskin Bulgular

Katiimci anne, AKOSEP hakkindaki dusuncelerine iliskin soruya,
ebeveynlericin oldukc¢a faydali oldugu, program sayesinde okulda ya da
Ozel &zel egitim ve rehabilitasyon merkezlerinde kullanilan stratejileri
evde de kullanabildikleri yonunde cevap vermistir. Ayrica bu programin
daha fazla aile ulasmasi gerektigini de belirtmistir. Geribildirim
oturumlari hakkindaki dustuncelerine iliskin soruya verdigi yanitta, geri
bildirim oturumlarinin stratejileri daha etkili uygulamak acisindan
oldukca faydali oldugunu ifade etmistir.

Katilimci ¢cocugun sorulara verdigi yanitlar incelendiginde; “Annenle
birlikte gerceklestirdigin  bu okuma calismalari hakkinda ne
dusunuyorsun?” sorusuna “Eglenceliydi” yanitini vermis ve bunun
nedeni olarak basta cok zor geldigini, sonra annesiyle birlikte
eglenmeye basladiklarini ve artik daha iyi okuyabildigini dile getirmis
oldugu belirlenmistir. Son olarak annesiyle birlikte gerceklestirdigi bu
okuma calismalarini arkadaslarina da tavsiye edip etmeyecegi
soruldugunda, onlarin da daha iyi okumalari adina bu okuma
calismalarini tavsiye ettigini belirtmistir.

Sonucg ve Tartisma

AKOSEP'in ve uygulamalara donuk olarak sunulan geribildirimlerin
annenin akici okuma stratejilerini uygulama duzeyi Uzerindeki
etkililiginin incelendigi bu arastirmanin sonucunda AKOSEP ve
performans geri bildirimlerinin annenin stratejileri uygulama duzeyi
uzerinde oldukc¢a etkili sonuclar ortaya koydugu bulunmustur. Ek
olarak strateji 6gretimi sirasinda annenin OOG olan ¢cocudu Uzerinde
uyguladigi akici okuma stratejilerinin cocugun okuma dogrulugu ve
okuma hizinda artis meydana getirdigi belirlenmistir. Bulgular daha
once gercgeklestirilen arastirmalar cercevesinde tartisiimistir.

Arastirma bulgulari AKOSEP'in ve uygulamalara dénuk sunulan
geribildirimlerin annenin tum akici okuma stratejilerindeki (tekrarli
okuma, kelime tekrar ve eko okuma) uygulama duzeyi Uzerinde etkili
oldugunu ve kazanilan uygulama duzeyini bes hafta boyunca
surdurdugunu gostermektedir. Elde edilen bu bulgu, konuya ézgu
hazirlanan aile egitimi programinin annenin c¢ocuguna &gretim
sunmak Uzere gerekli becerileri kazanmasinda etkili oldugunu
gostermekte ve bu yonuyle dnceki arastirmalara benzemektedir (Batu
ve digerleri, 2014, Batu, 2014; Can Toprakgl, 2006; Cavkaytar ve Pollard,
2009; Cavkaytar, 2007; Olcay-Gul ve Tekin-Iftar, 2016; Sabanci, 2010;
Tekin ve Kircaali-Iftar, 2002; Tekin-iftar, 2008; Unlu ve digerleri, 2018).
Onceki arastirmalardan farkl olarak bu arastirmada anneye akademik
bir davranis olan akici okuma becerilerinin gelistirilmesinde
yararlanilabilecek stratejiler ogretilmistir. Arastirmanin bu bulgusu,
akici okuma becerilerinin evde aile uyeleri  tarafindan
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desteklenebilecedini ortaya koymus olmasi acisindan énemlidir. Ote
yandan akici okuma stratejilerinin  uygulamasinin  o6grenilmesini
saglayan programin stratejilerin bes hafta sonrada ayni duzeyde
uygulanmasini saglamasi, programa dahil olan ailelerin programdan
sonrada bu stratejileri cocuklariyla istedikleri zaman istedikleri kadar
uygulayabilmeleri acisindan olduk¢ca énemli goérulebilir. Bu sayede
aileler OOG olan cocuklarinin akici okuma duzeylerini istedikleri dlUzeye
gelene kadar uygulayabileceklerdir.

Arastirma bulgulari ayrica, anneye sunulan strateji 6gretimi sirasinda
uygulanan akici okuma stratejilerinin cocugun okuma dogrulugunu ve
okuma hizini gelistirmede etkili oldugunu gostermektedir. Stratejiler
uygulanmadan &énce cocugun okuma dogrulugu duzeyi %66 iken
tekrarli  okuma, kelime tekrar ve eko okuma stratejilerinin
uygulanmasinin ardindan okuma dogrulugu duzeyi %93' e ulasmistir.
Katilimcr ¢ocugun okuma duzeyi uygulamadan 6énce endise
duzeyindeyken (%66) akici okuma stratejileri uygulandiktan sonra
okuma duzeyi 6gretim duzeyine ulasmistir (%93). Ayni sekilde stratejiler
uygulanmadan once cocugun okuma hizi dakikada 18 kelime iken
stratejilerin  uygulanmasinin ardindan okuma hizi dakikada 40
kelimeye ulasmistir. Bu acilardan arastirmanin bu bulgusu, OOG olan
cocuklarin  akici okuma becerilerinin, akici okuma stratejileriyle
gelistirmeyi hedefleyen diger arastirmalarin bulgulariyla paralellik
gostermektedir (Akyol ve Bastug, 2015; Akyol ve Kodan, 2016;
Dowhower, 1987, Ellis, 2009; Glazer, 2007; Kaman ve Sahin, 2013; Kuhn,
2004; Rashotte ve Torgesen, 1985; Uzunkol, 2013; Yilmaz, 2008). S6zu
edilen bu arastirmalarin bazilarinda da okuma guc¢lugu olan cocuklarin
okuma akiciligini arttirmak amaciyla birka¢c farkl akici okuma
stratejisinin birlikte kullanildigi gdérulmektedir. Bu arastirmada secilen
akici okuma stratejileri etkililigi arastirmalarca kanitlanmis stratejiler
arasindan secilmistir. Ancak bu stratejilerin etkililiginin arastirildigi
arastirmalarda uygulayicilarin uzmanlar oldugu gérulmektedir. Bu
arastirma ise akicl okuma stratejilerinin anne tarafindan uygulanmasi
acisindan farklilasmaktadir. Ayrica stratejilerin anne tarafindan kisa
surede ogrenilip uygulanabilmesi, bu stratejilerin uzman olmayan
kisilerce de kolaylikla ve etkili bir sekilde uygulanabilecegini gostermesi
acisindan onemlidir.

Bulgular son olarak, OOG olan ¢ocugda sahip annenin ve cocudgunun
arastirma kapsaminda sunulan aile egitimi, geri bildirim oturumlari ve
stratejilerin uygulanmasinin sosyal acidan énemine ve gerceklestirilen
tum bu uygulamalarin etkilerine iliskin olduk¢a olumlu gorusler
bildirdigini gdstermektedir. Benzer sekilde aile egitimi konusundan
yapilan diger arastirmalarda da katilimci olan ailelerin olumlu gorus
bildirdigi gorulmektedir (Batu ve digerleri, 2014; Batu, 2014; Eyip ve
digerleri, 2015; Olcay-Gul ve Tekin-Iftar, 2016). Arastirmanin sosyal
gecerlilik bulgulari bu acidan diger yapilan arastirmalarin sosyal
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gecerlik bulgulariyla benzerlik géstermektedir. Arastirmaya katilan
annenin uygulanan aile egitimi ve bu sayede 6gretimi yapilan akici
okuma stratejilerini oldukcga faydali buldugunu, arastirma kapsaminda
yapilan uygulamalardan memnun kaldigini ve OOG olan ¢cocugda sahip
diger ailelere tavsiye ettigini ifade etmistir. Ayni sekilde katilimci
cocugunda annesiyle birlikte uyguladiglr akici okuma stratejilerini
eglenceli buldugunu, annesiyle arastirmadan sonrada uygulamak
istedigini ve diger arkadaslarina da bu stratejiyi uygulamalarini tavsiye
ettigini belirttigi gdrulmektedir. Bu godrusler dikkate alindiginda
gerceklestirilen  arastirmanin sosyal acidan  dnemli  oldugu
dusunulmektedir.

Bu arastirmanin alana bircok farklh ydonden katki saglayacagi
dustnulmektedir. ik olarak bu arastirma ulusal alanyazinda yapilmis
olan aile egitimi arastirmalari icerisinde OOG olan cocuklarin ailelerini
konu alan ilk arastirma niteligi tasimaktadir. ikinci olarak ise
alanyazindaki aile egitimi arastirmalarinda 6zel gereksinimli ¢cocugu
olan ailelere akademik becerilerin 6gretilmesini konu alan arastirmalar
oldukca sinirl sayidadir (Gortmaker ve digerleri, 2007; Ogulmus, 2021;
Regtvoort ve van der Leij, 2007). Bu acidan da bu arastirmanin
alanyazina akademik becerilerin &6gretimini konu alan aile egitimi
arastirmalari hakkinda katkl sagladigi dusunulmektedir. Diger bir
katkis, yapilan arastirmalarda OOG olan cocuklarin  okuma
gucluklerinin  giderilmesinde  kullanilan  stratejilerin  ¢cogunlukla
uzmanlar tarafindan ve yapilandirilmis ortamlarda uygulandigi
gorulmektedir. Bu ac¢idan bu arastirma okuma gucluklerinin
giderilmesinde kullanilan stratejileri cocugun aile Uyeleri tarafindan
kullanilmasini temel almasi acisindan da alana énemli katkilar sagladigi
soylenebilir.

Arastirmanin bahsedilen guclu yanlarinin yaninda birtakim sinirli
yanlari da bulunmaktadir. Bu arastirmada yalnizca uygulanan aile
egitim programinin ve sunulan geri bildirim oturumlarinin katilimci
annenin akici okuma beceri duzeyine etkisi deneysel kontrolle
incelenmistir. Stratejilerin OOG olan cocugun akici okuma becerilerine
olan etkileri sadece on-test son-test ile degerlendirilmistir. Ayrica
anneyle birlikte gerceklestirilecek olan aile egitimi oturumlarinin
annenin evinde yapilmasi planlanirken 2019 yili sonunda tum dunyada
olumsuz etkiler yaratan Covid-19 salgini kosullari nedeniyle aile egitimi
oturumlari resmi bir kurum ortaminda gerceklestirilmistir. Arastirma
sonucunda elde edilen bulgularin bu sinirhliklar g6z &nunde
bulundurularak degerlendirilmesi onerilmektedir. Bununla birlikte
arastirmanin  katilmcisi  olan  annenin  demografik  bilgileri
incelendiginde lisans duzeyine sahip bir 0gretmen oldugu
goérulmektedir. Bu durum arastirma kapsaminda gerceklestirilen tum
uygulamalarin sorunsuz bir sekilde yurutulmesini saglamistir. Katilimci
olan annenin 6grenim duzeyinin dusuk oldugu bir durumda farkli

206



PAUEFD, 61,187-213 [2024] https://doi.org/10.9779/pauefd.1255040

problemlerle karsilasilabilecedi ya da farkli sonuclarin elde edilebilecegdi
g6z 6nunde bulundurulmalidir.

Oneriler
Uygulamaya Yénelik Oneriler

Bu arastirmada gelistirilen aile egitimi programinin OOG olan
cocuklarin ailelerini okuma becerilerinin desteklenmesi konusunda
bilgilendirmek Uzere okullarda kullanilmasi onerilebilir. Bunun igin
gerek bire bir aile egitimi oturumlari gerekse buyuk gruplarla sunumlar
gerceklestirilebilir.

ileri Arastirmalara Yénelik Oneriler

Bu arastirmada gelistirilen aile egitimi programi ve geribildirim
oturumlari OOG olan cocuda sahip daha fazla aile ve cocuk Uzerinde
yinelenerek etkililik degerlendirmeleri yapilmasi dnerilebilir. AKOSEP ve
geribildirimlerin etkilerini OOG tanisi almis cocudu olan ve égrenim
duzeyi daha dusuk (lise, ortaokul gibi) farkl aile Uyeleri Uzerinde
degerlendirmek Uzere yeni arastirmalar yapilmasi énerilebilir. AKOSEP
ve performans geribildirimlerinin, OOG olan éJrencilerin akici okuma
duzeylerine etkilerini deneysel olarak ortaya koymak Uzere arastirmalar
tasarlanmasi oOnerilebilir.  Ayrica AKOSEP ve performans
geribildirimlerinin etkileri farkli okul duzeyinde egitim almakta olan
OOG o&grenciler ve aileleri Uzerinde sinanabilir. Son olarak bu
arastirmada ogretimi yapilan akici okuma stratejilerinin disinda farkl
akicl okuma stratejilerinin kullanimina yoénelik bir aile egitim programi
duzenlenip etkilerinin sinanmasi énerilebilir.

Etik Kurul izin Bilgisi: Bu arastirma, Eskisehir Osmangazi Universitesi
Sosyal ve Beseri Bilimler Arastirma ve Yayin Etik Kurulunun 11/03/2020
tarihli 2020-06 sayili karari ile alinan izinle yaratalmauastdar.

Yazar Cikar Catismasi Bilgisi: Yazarlarin beyan edecegi bir cikar
catismasi yoktur.

Yazar Katkisi: Arastirma gereksinim durumunun belirlenmesi, literatar
taramasi, arastirmanin uygulama  sdrecinin planlanmasi,
arastirmada ulasilan verilerin  analiz edilerek tartisiimasi ve
arastirmanin raporlastirilmasi  gibi  arastirmada  ydratalen  tum
sureclerde ikinci yazar birinci  yazara danismanlik  yapmistir.
Arastirmanin deney sdrecini ise ilk yazar ydratmdastar. Yazarlarin
arastirmaya katki oranlari %50'dir.
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Abstract

The purpose of this study is to determine the effectiveness of
Reading Fluency Strategies Family Training Program
(AKOSEP) and performance feedback on teaching reading
fluency strategies to a mother who has a child with Specific
Learning Difficulties (SLD). The reading fluency strategies
targeted to be taught to the mother within the scope of
AKOSEP included repeated reading, word drill and echo
reading strategies. The participants of the study were a mother
and her 10-year-old son diagnosed with SLD. In this study, in
which the effectiveness of AKOSEP was revealed, multiple
probe design across behavior, one of the single-subject
research models, was used. In addition, in the study, the effect
of the reading fluency strategies applied with the participant
child during the strategy teaching process on the child's
reading fluency skills was examined without an experimental
control. The study’s findings showed that the AKOSEP and
performance feedback were effective in the mother's
acquisition and correct use of reading fluency strategies, and
that this effect was sustained after the end of the intervention.
In addition, it was observed that the reading fluency strategies
applied during the strategy teaching process led to an increase
in the reading accuracy and reading speed of the child with
SLD. At the end of the study, it was found that the mother-child
dyad expressed their positive opinions about AKOSEP and the
implementation process. The findings were discussed within
the framework of the literature and various suggestions were
made for practice and future research.
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Introduction

An individual with special needs is defined as ‘An individual who
displays meaningful differences compared to peers with his/her
individual and developmental differences as well as his/ her educational
skills' in the Regulation of Special Education Services (Ministry of
Education [MoE], 2018). Basically, every child differs from each other in
terms of individual and developmental characteristics; however, when
evaluated in terms of special education, the concept of "individual with
special needs" refers to an umbrella term used to describe individuals
who need additional support due to sensory, emotional or learning
problems (Cakiroglu, 2018a). The main purpose of education for all
individuals, whether they have special needs or not, is to provide them
with the necessary knowledge and skills to adapt to society (Celikten et
al.,, 2005). Although formal education starts in official institutions,
informal education starts in the family in which the individual is born.
For this reason, parents are accepted to be the first and most effective
teachers of children (Sonmez-Kartal, 2018). In educational processes,
families with children with special needs face more problems than
families of children with typical development. For example, the
duration of services provided in schools and other institutions offering
support education may be insufficient to meet the needs of students
with special education needs. For this reason, supporting the child at
home outside of school hours can become an important responsibility
for families. However, families with children with special needs may
experience problems in supporting their children due to their low level
of knowledge and awareness on this issue (Han et al, 2018). These
families need various types and levels of support in solving the
problems they experience (Ozdemir, 2018). One of the ways to provide
the support they need is family education. Family education in special
education can be offered based on various approaches. Cavkaytar (2013)
listed family education approaches as (a) the approach that sees the
parent as a parent, (b) the approach that sees the parent as an advocate,
and (c) the approach that sees the parent as an instructor. Family
education structured based on these approaches has frequently been
the subject of research and many studies have been conducted
focusing on the evaluation of the effectiveness of the teaching provided
by families at home to individuals with special needs.

In these studies, some skills were taught to children with special needs
with the help of families. Some of these studies focus on teaching self-
care skills (Batu, 2014; Batu et al., 2014; Cavkaytar, 2007; Cakmak, 2011,
Sénmez & Aykut, 2011), daily life skills (Batu, 2008; Cavkaytar & Pollard,
2009), social life skills (Tekin-iftar, 2008), social skills (Olcay-Gul & Tekin-
iftar, 2016), language and communication skills (Aktas, 2015; Kargin,
2004). Some of the studies focused on improving mother-child
interaction (Erturk-Mustul et al.,, 2016; Kucuker et al., 2001) as well as
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supporting sexual development (Akin Bulbul, 2012), leisure time skills
(Dalgin Eyiip et al.,, 2018) and concept teaching (Tekin & Kircaali-Iftar,
2002). A small number of studies have focused on academic skills such
as developing reading and writing skills (Benitez & Domeniconi, 2016;
Crindle et al,, 2019), gaining mathematics course objectives (Can
Toprakgl, 2006), and homework completion skills (Sabanci, 2010).

These studies, which were conducted with families and focused on the
teaching of different skills by families, centered more on the teaching
of self-care skills and less on the teaching of academic skKills. It can be
said that academic skills are as important as self-care skills in
supporting the participation of individuals with special needs in
independent life. Considering that family members are the people with
whom individuals are together the most, it is thought that supporting
academic skills by family members outside of formal education will
make significant contributions to the development of academic skills
of these individuals. However, it is seen that the studies focusing on
academic skills in previous family education studies (Benitez &
Domeniconi, 2016; Can Toprakgl, 2006; Grindle et al.,, 2019; Sabanci, 2010)
are quite limited. Therefore, there is very limited data on whether
supporting academic skills through families will be effective or not.
Benitez and Domeniconi (2016) found that a home-based literacy
intervention implemented by families effectively improved the reading
and writing skKills of students with intellectual disabilities. Can Toprakgl
(2006) concluded that family education was effective in helping
children with special needs acquire the objectives of mathematics
lessons. Sabanci (2010) found that family education improved
homework completion skills of children with special needs. Therefore,
considering the importance of family support for academic success, it
is thought that there is a need for family education research on the
support of academic skills of children with special needs by families. On
the other hand, education was interrupted in almost all countries due
to the Covid-19 pandemic, which has affected the whole world and
negatively affected humanity in many areas. Similarly, education and
training activities may be interrupted in cases such as endemic,
epidemic or war (Sar1 & Nayir, 2020). Since such extraordinary situations
cause the education of individuals with special needs to be interrupted,
it has become a necessity to support the academic development of
these children at home and to educate families for this purpose.

On the other hand, when the studies conducted on family education
are examined in terms of the types of disabilities, it is seen that there
are some studies on intellectual disability (Benitez & Domeniconi, 2016;
Batu, 2008; Tekin & Kircaali-Iftar, 2002), autism spectrum disorder (Batu
et al, 2014, Eyiip et al.,, 2018; Olcay-Gul & Tekin-Iftar, 2016), hearing
impairment (Ertdrk-Mustul et al, 2016; Kargin, 2004) and visual
impairment (Cakmalk, 2011). The striking point in these family education
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studies conducted with different special needs groups is that while
there are many studies on children with different types of disabilities,
there are very limited studies on children with SLD (Gortmaker et al,,
2007; Ogdulmus, 2021; Regtvoort & van der Leij, 2007). However, SLD is a
special needs group that has a high prevalence among other special
needs groups and is in great need of academic support. According to
data from the United States of America (USA), the rate of children with
SLD among all students with special needs is 42% (Cortiella & Horowitz,
2014). On the other hand, according to DSM 5, 5-15% of school-age
children may have SLD (Cakiroglu, 2018b). Data in Turkey show that the
rate of all children with SLD among all students with special needs is 3%
(Melekoglu, 2016). In addition, Melekoglu et al. (2009) stated that the
number of students with SLD in Turkey has increased in recent years.

Children with SLD need support mostly in academic areas since the
areas in which they have difficulties are academic areas such as reading,
writing and mathematics (Pierangelo & Giuliani, 2008). The academic
area in which these children have the most difficulty is reading (Balikgl,
2018). Reading is one of the most effective tools that enable
comprehension and meaning-making in the learning process (Akyol,
2020). There is a strong relationship between increasing the level of
understanding and comprehension of students in the education
process and increasing the efficiency in education (Calp, 2005). In this
sense, reading skill is a very basic and important skill for a child's
academic life (Calhoon, 2005). Considering all these aspects, it is
thought that supporting children with SLD in reading skills has become
a necessity. Considering that family members are the people with
whom individuals spend the most time since the first years of their lives,
it is hoped that teaching methods to improve reading skills to families
will make significant contributions to the development of reading skills
of these children. Because the academic life of children whose reading
skills are not sufficiently developed will not only be negatively affected,
but this situation will also negatively affect the social relations of the
child (Nowicki, 2003; Vassaf, 2003). These negativities will indirectly
negatively affect the ability of children with SLD to reach an
independent life level. For this reason, it is thought that it is necessary
to teach parents proven strategies to support reading skills at home.
For all these reasons, it was necessary to develop a family education
program to teach reading fluency strategies to parents and to examine
the effects of this program.

In the relevant literature, it is seen that many studies (Dundar & Akyol,
2014; Fiala & Sheridan, 2003; Homan et al,, 1993; Kodan, 2015; Roundy &
Roundy, 2009; Taskaya, 2010; Yamag, 2015) have been conducted with
regard to strategies applied to overcome the reading difficulties of
children with SLD. The most prominent reading fluency strategies used
in these studies are repeated reading, word drill and echo reading
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strategies (Burton & Chong, 2012; Duran & Sezgin, 2012; Erdogan &
Kasranoglu, 2018; Therrien, 2004; Therrien & Kubina Jr, 2006). Repetitive
reading, in general, is the reading of a text more than once by the
reader; word drill is the repetition of the words that the reader reads
incorrectly; echo reading is strategies based on the repetition of the text
read sentence by sentence by the practitioner by the reader. These
strategies, which are frequently used in research, are mostly
implemented by experts or teachers. Research on using these
strategies by families is quite limited (Daly & Kupzyk, 2012; Doganay
Bilgi, 2020; Gortmaker et al., 2007). In the study conducted by Daly and
Kupzyk (2012), repeated reading, modeling, error correction and word
cards strategies were taught to the mothers of three third grade
students who had problems in reading. At the end of the study, it was
found that the strategies were successfully taught to the mothers and
the applied strategies improved the reading fluency skills of the
children. Similar results were obtained in the study conducted by
Doganay Bilgi (2020). In the study conducted by Gortmaker et al. (2007),
strategies such as repeated reading, error correction and listening were
taught to the mothers of three children with SLD. The mothers who
successfully learned the strategies applied the strategies during the
summer vacation and at the end of the study, it was concluded that the
strategies improved children's reading fluency skills. It is seen that most
of these studies in which families were the implementers were
conducted with the families of students with undiagnosed reading
problems, not with the families of officially diagnosed students. In this
sense, it isthought that there is a need for such studies to be conducted
with the families of students who have reading difficulties for any
reason as well as with the families of students diagnosed with SLD.

Based on the afore-mentioned studies and aspects, the purpose of this
study is to reveal the effectiveness of the researcher-developed
AKOSEP and performance feedback in teaching reading fluency
strategies to mothers with children diagnosed with SLD. In addition to
this, the study also examined what kind of change the reading fluency
strategies applied during the teaching of the strategies would lead to
on the reading fluency skills of the child with SLD. In this direction, the
study sought to answer the questions of (a) whether the AKOSEP and
the performance feedback provided were effective in the mother's
learning and accurate use of the targeted reading fluency strategies
(repeated reading, word drill, and echo reading), (b) what kind of
change the reading fluency strategies implemented by the mother
caused in the reading accuracy and reading speed of her child with
SLD, and (c) what are the opinions of the mother and her child with SLD
regarding the family training, feedback sessions, and the social
importance of the reading fluency strategies implemented within the
scope of the study. It is thought that answering these questions will
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make important contributions to the findings on the effectiveness of
parent-mediated practices in the development of academic skills of
individuals with special needs and the effectiveness of these practices,
especially in children with SLD, who are among the groups that need
additional support in reading skills.

Method
Model

The model of this study was a multiple probe design across behavior,
which is one of the single case research models. In multiple probe
models, experimental control was established only by the fact that
there was a change in the data level of the situation in which the
application was started; there was no change in the data levels of the
situations that had not yet started to be applied, and this effect
occurred diachronically (Tekin-iftar, 2018). In this study, experimental
control was established by the fact that among the three different
reading fluency strategies, there was a change in the level of
implementation of only the strategy taught to the mother through
family education and given feedback after its implementation; there
was no change in the level of implementation of the other strategies
without family education and without feedback, and this, respectively,
resulted in a change in the level of strategy use as the independent
variable was implemented.

Participants

The experimental process of the study was conducted with a mother-
child pair. To determine the participant mother, the conditions of
having literacy skills, being a voluntary participant, and having a child
with the characteristics defined in the following paragraph were
sought. The characteristics sought in the child of the mother to be
included in the study were listed as (a) having a medical diagnosis of
SLD and having received this diagnosis from a hospital with diagnostic
authority, (b) having an educational diagnosis of SLD, (c) being an
elementary school student, (d) having acquired reading skills, and (e)
having reading difficulties. The mother who met these prerequisites
was a 36-year-old English teacher. She had over 10 years of experience
in the teaching profession. The child was a 10-year-old male student
attending the fourth grade of primary school. He had been diagnosed
with SLD three years before the study was conducted. The child's
reading accuracy level was 66%, and his reading speed was 18 words per
minute. This result was considered an indication that the child was a
first-grade level reader with a level of frustration (Rasinski & Hoffman,
2003).

The first author, who conducted the AKOSEP and feedback practices in
the study, was an expert with a bachelor's degree in teaching the
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mentally disabled and a master's degree in special education. The
author took various courses on family education and supporting
reading skills of individuals with SLD at both undergraduate and
graduate levels. She had also been engaged in teaching activities with
children with reading difficulties for more than two years. The second
author, who guided the development of AKOSEP, was a PhD faculty
member who taught undergraduate/graduate courses on family
education. The inter-observer and implementation reliability data were
collected by a special education teacher who had a bachelor's degree
in the Intellectual Disabilities Teacher Training Program and had been
working at the guidance and research center for two years. This special
education teacher also took undergraduate courses on family
education and had more than two years of experience working with
families.

Setting and Materials

AKOSEP was an institution-based family education program offered
with a one-to-one teaching approach. The implementation of AKOSEP
took place in the interview room of the institution where the researcher
worked. The interview room was a spacious and bright room large
enough for two people to meet comfortably. During the sessions, the
mother and the researcher sat opposite each other; the laptop
computer was placed on the table so that both the participant and the
researcher could see it comfortably. Although the physical environment
arrangement in this study was as described in the previous sentence,
the AKOSEP was prepared to be used in any physical environment
where access to a computer was possible, and the practitioner could
make presentations using reflections.

The mother practiced the reading fluency strategies taught to her
within the scope of AKOSEP in her home. The implementation of
reading fluency strategies was carried out at a table suitable for the
child's height and in an environment that allowed arrangements for the
child to sit with his/her parents, sometimes facing each other and
sometimes side by side. By this rule, the implementation process in the
study was carried out at a dining table and in the kitchen by the family's
means. During the implementation, the mother and the child sat side
by side or across from each other, depending on the nature of the
applied strategy. The materials used were on the other side of the table
so as not to distract the child and to be easily accessible by the mother.
In addition, the house's kitchen was simplified against stimuli (such as
the sound and smell of cooking) that would negatively affect the child's
attention while performing the strategies. No one other than the child
and his/her mother was present in the environment where the
implementation was carried out.
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The tools used during family education within the scope of the study
were (a) AKOSEP PowerPoint presentations and a laptop computer to
show them, (b) application notes given to the family, and (c) video
recordings of the sessions. Detailed information about these tools is
presented under the independent variable heading. The tools used by
the mother in the sessions conducted at home were (a) reading texts,
(b) word cards, and (c) Canon video camera. In all sessions conducted
within the scope of the study, 48 texts were used. The texts were
organized by the first author by the student's reading level. Since the
student's reading skills were determined to be at the first-grade level,
all texts were prepared in a 20-point font (MoE, 2012b) and ALFABET 98
font. Text lengths varied between 98-116 words. The flashcards used in
the implementation of the word drill strategy were prepared by the
mother. These cards were 5x7 cm in size.

Independent and Dependent Variables

The independent variable of this study consisted of two components:
the AKOSEP was developed by the first author under the guidance of
the second author, and the performance feedback was provided for the
mother's implementation of reading fluency strategies. The first
component, the AKOSEP, was designed by the approach that saw
parents as instructors; it was an institution-based family education
program designed to be presented with a one-to-one teaching
approach. In the AKOSEP, three different reading fluency strategies,
namely repetitive reading, word drill, and echo reading, which were the
most frequently used strategies for improving reading fluency and
were claimed to yield the most effective results (Corcoran & Davis, 2005;
Kuhn & Schwanenflugel, 2008; Lee & Yoon; 2017; Saglam et al., 2020;
Wexler et al., 2010), were taught.

In the program, the theoretical basis was first presented, and then the
parent was told how to teach the strategies. Each practice lasted one
hour, and the program was completed in four sessions. PowerPoint
presentations were used to present the teaching within the scope of
AKOSEP. The first of the presentations, which was created to be
presented in each session, was prepared to include 22 reflections, and
the remaining three presentations were prepared to include 15
reflections. In the first session, after brief information about SLD, five
topics were presented: (a) the importance of reading skills and reading
difficulties, (b) reading fluency and its components, (c) reading errors,
(d) reading levels, and (e) the relationship between reading fluency and
reading comprehension. In each of the presentations used in the other
sessions, the reading fluency strategies included in the program were
taught. The topics included in the content of the presentations were
the definition of the reading fluency strategy, how it was applied, its
contribution to reading fluency skills, and the issues to be considered in
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practice. After the completion of the AKOSEP training sessions,
implementation notes were prepared to be given to the mother.
Application notes were 3-5 pages of written text of the presentations
used in teaching. In addition to the teaching presentations and practice
notes, all teaching sessions of the AKOSEP implementation were
recorded with a video camera. These video recordings were shared with
the mother so the participant could watch the session again whenever
she wanted.

The second component of the independent variable was the
performance feedback provided for the intervention. The purpose of
providing performance feedback was to correct the participant
mother's mistakes during the implementation of the strategies and
enable her to implement these strategies better. Performance
feedbacks were prepared by the researcher by watching the video
recordings before the interview with the mother. The feedbacks were
presented to the participant remotely at pre-scheduled times through
an application called Zoom Meetings. During the feedback
presentation, the images were watched again with the mother. Positive
and supportive feedback was given for the correct steps (e.g., "You did
it very well," "l found it very successful that you implemented this step
in this way."). Constructive and corrective feedback was given for the
steps determined to be incorrect or incomplete (e.g., "In this strategy, it
would be better to sit face to face with your child for your guidance
during reading to be more effective").

The dependent variable of this study was the mother's level of
implementation of the targeted reading fluency strategies. To observe
and measure the dependent variable, all strategies were divided into
steps according to the implementation principles. The implementation
steps (skill analysis) for each of the reading fluency strategies taught
within the scope of AKOSEP are presented in Table 1.

Table 1
Reading Fluency Strategies Practice Steps

Repeated Reading Strategy Practice Steps

1. The practitioner sits opposite the reader to have face-to-face
communication.

2. The practitioner explains to the reader what kind of work they will do, and
tells the reader that the text will be read four times by showing the text to
the reader.

3. The practitioner has the reader read the text by asking him to read the text
aloud.

4, After the textis read, the practitioner reinforces the reader by using certain
reinforcing stimulus (eg. well done, you have read very well).

5. The practitioner makes the reader read the text aloud for the second time.

6. After the text is read, the practitioner reinforces the reader using certain
reinforcing stimulus (eg. well done, you have read very well).
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Table 1
Reading Fluency Strategies Practice Steps (Continue)

Repeated Reading Strategy Practice Steps

7. The practitioner makes the reader read the text aloud for the third time.
8. After the text is read, the practitioner reinforces the reader using certain
reinforcing stimulus (eg. well done, you have read very well .
. The practitioner makes the reader read the text aloud for the fourth time.
10. After the text is read, the reader is reinforced using certain reinforcing
stimulus.

Word Dirill Strategy Practice Steps

1. The practitioner sits opposite the reader (in a way so that the reader cannot
see the practitioner’s text) and takes another copy of the reading text for
herself .

2. The practitioner asks the reader to read the text aloud.

3. The practitioner ticks the words that are misread by the reader on her own
text.

4. Following the reading , the practitioner writes the words misread by the
reader on pre-prepared 5x7 cm cards.

5. The practitioner makes the reader reread the misread words by using the
cards.

6. The practitioner puts away the words that the reader has read correctly .

7. The practitioner puts aside the misread words to have the reader reread
the words.

8. The practitioner makes the reader read the misread words again.

9. The practitioner repeats steps 5, 6, 7 and 8 until the reader reads all the
misread words correctly.

10. After all the words are read correctly, the reader is reinforced using certain
reinforcing stimulus.

Echo Reading Strategy Practice Steps

1. The practitioner sits next to the reader, and tells him that she will read out
the text aloud sentence by sentence, and that the reader has to do the
same thing after that.

2. The practitioner creates a model for the reader by reading out the text loud.

3. Following that, she makes the reader read the same sentence in the same
way.

4. The practitioner follows steps 3 and 4 for the remaining sentences of the
text.

5. When all the sentences are read, the reader is reinforced using certain
reinforcing stimulus.

The study also examined the effect of the strategies on the reading
fluency level of the child with SLD while applying the independent
variable. In this context, reading speed and reading accuracy, which
were indicators of reading fluency level, were analyzed. While reading
speed was determined by the number of correct words read in one
minute, reading accuracy was calculated as a percentage by
proportioning the correct words read in one minute to all words read.
These skills were measured before and after the presentation of the
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independent variable by using the texts whose characteristics were
explained in the section titled environment, time, and tools.

The Experiment Process

The experiment process of this study consisted of full probe sessions,
family training sessions, performance feedback, and daily probe
sessions, reading fluency pre-test post-test sessions, and follow-up
sessions. This process, which lasted 12 weeks from the first probe session
to the last probe session, is explained in detail in the following section.
In addition, a section of the study schedule for the experimental process
is presented in Table 2.

Table 2

A Section of the Study Schedule of the Experiment Process

Date

Days Targeted Study

Explanation

14-18 December(4th week)

Monday

Thursday Wednesday Tuesday

Friday

The third session
of family training

The use of word
drill strategy in
the home by the
family

Providing
feedback for the
practice video
recorded in the
home

The use of the
word drill strategy
in the home by
the family

Providing
feedback for the
practice video
recorded in the
home

The family conducts the 3rd session of the
family training program. The session is
recorded using a video recorder and
handed in to the family. ‘Handout 3’
related to the session are also handed in
to the family, and the necessary
explanations are made. In addition, the
texts for this week's strategy are also
handed in to the family.

The family uses the word drill strategy for
their child with SLD, and records the
practice using a video recorder, and then
sends the recording to the researcher.

The practice video sent to the researcher
is watched by the researcher, and notes
on feedback are written down.

The practice video is watched with the
family on Zoom Meetings, the necessary
feedback is given and recorded.

The word drill strategy is used in the home
with the child with SLD, and the practice is
recorded using a video recorder, and the
recording is sent to the researcher.

The practice video sent to the researcher
is watched by the researcher, and notes
on feedback are written down.

The practice video is watched with the
family on Zoom Meetings, the necessary
feedback is given and recorded.
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Full Probe Sessions

In the study, probe data were collected simultaneously for all strategies
to determine the mother's level of correct application of reading fluency
strategies. In the probe data collection, the mother was told a reading
fluency strategy and asked to practice it with her child. The mother was
expected to continue the practice until the reading text ended. It was
also explained that if she did not know the reading fluency strategy, she
could end the session by saying that she did not know the strategy. The
process was repeated for each strategy. The mother sent the recorded
images to the researcher. The researcher determined the mother's level
of correct use of the strategies by watching the images. After the
baseline data were collected, the second full probe session was
conducted in the same way after the first strategy, the repeated reading
strategy, was taught. The third full probe session was conducted after
teaching the word drill strategy, and the fourth full probe session was
conducted after teaching the echo reading strategy, as described.

The Implementation of the Family Training Program

Details about the program delivery are explained under the
independent variable heading. After the completion of the first full
probe session, the implementation of the AKOSEP started. First, the
theoretical foundations of reading fluency were explained, and the first
strategy, namely repeated reading, was taught. After the second full
probe session, the word drill strategy was taught, and after the third full
probe session, the echo reading strategy was taught.

Performance Feedback and Daily Probe Sessions

After the first strategy taught within the scope of AKOSEP, the mother
was asked to practice this strategy with her child. These practices were
carried out as described in the full probe sessions. The feedback
prepared by watching the video footage recorded during the session
was presented to the participant as described in the independent
variable title.

Reading Fluency Pre-test and Post-test Sessions

In the study, pre-test and post-test measurements were made about
reading speed and reading accuracy to monitor the reading fluency
development level of the child with SLD during strategy teaching to the
mother. During the sessions, the mother was asked to have her child
read the texts prepared by the researchers by the child's reading level
and to send the audio recordings taken during these readings to the
researcher via the WhatsApp application. The researcher listened to the
audio recordings and determined the child's reading speed and
reading accuracy levels before and after the intervention. The pre-test
session was conducted before the baseline data were collected, and the
post-test session was conducted after the final probe phase. In the pre-
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test and post-test measurements, texts appropriate for the first-grade
level at a similar difficulty level were used.

Follow-up Sessions

The follow-up sessions were each conducted five weeks after each
practice stage of the strategy. The data collection process was carried
out similarly with full probe sessions.

The Experiment Process
The Collection of Effectiveness Data

"Repetitive Reading Strategy Implementation Level Assessment Form,"
"Word Drill Strategy Implementation Level Assessment Form," and
"Echo Reading Strategy Implementation Level Assessment Form" were
used to evaluate the effectiveness of the AKOSEP on the mother's level
of using the targeted reading fluency strategies. The data were
collected by the researcher by watching the video footage recorded
during the mother's having her child read using the strategy taught to
her and marking her reactions on the data collection forms. In this
process, if the step described in the data collection form was performed
correctly by the mother, it was marked with a plus (+); if not, it was
marked with a minus (-).

In the study, data on the reading fluency level of the participant child
were collected with the pre-test post-test application. The "number of
correct words read in one minute" formula was applied by counting the
correct words read in the first minute in which the reader started
reading the text (Rasinski, 2010). "Proportion of correct words read in
one minute" The formula was applied by proportioning the number of
correct words the reader read in the first minute of reading the text to
the total number of words read (Caldwell, 2008).

The Collection of Reliability Data

In the study, implementation reliability and inter-observer reliability
data were collected regarding the level of mothers' use of reading
fluency strategies. Implementation reliability was defined as
determining the extent to which the implementation was carried out
by the prepared plan. Inter-observer reliability, on the other hand, was
defined as the evaluations made by two independent observers
simultaneously but independently of each other regarding the level of
realization of the target behavior (Tekin-iftar & Kircaali-iftar, 2013). In this
study, the sessions were randomly assigned to collect reliability data.
The data were recorded through the Implementation Reliability Form
and Inter-observer Reliability Form developed by the researcher. These
data were obtained by watching the video recordings of the practice
sessions in which the strategies were applied. At least 30% of the
practice sessions were evaluated for each strategy separately.
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Social Validity Data Collection

In order to determine the social validity of the study, the "Family
Education Social Validity Form" developed by the researchers was
applied to the participant mother and her child. The form consisted of
two parts. The first part included nine open-ended questions to be
answered by the mother. In the second part of the form, there were five
closed-ended questions that the participant child should answer. In the
questions asked to the child, some options were presented to him/her
for easy answering, and he/she was only asked why he/she gave that
answer. The form was sent to the mother via e-mail, and she was asked
to answer. After the form was completed by the mother and the child,
the mother sent it to the researcher in the same way.

Data Analysis
The Analysis of Efficiency Data

To determine the effectiveness of the AKOSEP prepared in the study on
the participant mother's level of correct application of reading fluency
strategies, the application level of the mother in the probe session and
the application level in the practice session were compared. The data
obtained from the participant mother at the end of the sessions were
analyzed graphically. In the graph, the horizontal axis showed the
number of sessions in the study, while the vertical axis showed the
participant mother's level of correct implementation of the strategies.
The determination of the effectiveness of the strategies applied by the
mother during the implementation of the AKOSEP on the reading skills
of the participant child was made by comparing the child's reading
speed and accuracy data before the implementation with the data
obtained after the implementation. The data obtained were analyzed
graphically.

The Analysis of Reliability

In this study, the formula "The observed practitioner behavior/the
planned practitioner behavior X 100" was used to analyze the
implementation reliability data (Tekin-iftar & Kircaali-iftar, 2013). As a
result of the analysis, it was determined that the implementation
reliability was 100% in the probe and practice sessions of the study.

In the analysis of inter-observer reliability data, the formula
“[(Agreement)/(Agreement+Disagreement)]x100” was used (Tekin-iftar
& Kircaali-iftar, 2013). As a result of the analysis, it was determined that
the inter-observer reliability of the study was 100% in the probe and
practice sessions.

The Analysis of Social Validity Data

The social validity data obtained within the scope of the research were
analyzed through content analysis.
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Findings

In this section, findings related to the effectiveness of the AKOSEP and
performance feedback on the mother's level of implementation of
reading fluency strategies, the effectiveness of the reading fluency
strategies implemented by the mother during the teaching of the
strategies on the child's reading accuracy and speed, and social validity
are presented.

The Findings for the Effect of AKOSEP and Performance Feedback
on the Mother's Level of Implementation of Reading Fluency
Strategies

The findings regarding the mother's level of implementation of reading
fluency strategies after the AKOSEP and feedbacks are presented in
Figure 1. Accordingly, while the mother's level of realization of the
strategies was 0% before the AKOSEP sessions and feedbacks were
provided, her level of realization of all three strategies increased with
the provision of AKOSEP and feedbacks. The participant mother
performed all three strategies of repeated reading, word drill, and echo
reading independently at a level of 100% in three sessions.

Findings Regarding the Effects of Reading Fluency Strategies
Applied by the Mother During Strategy Instruction on Children's
Reading Fluency Strategies

The findings regarding the effectiveness of the reading fluency
strategies implemented by the mother on the child's reading accuracy
and speed are presented in Figure 2 and Figure 3. As seen in Figure 2,
the strategies applied increased the child's reading accuracy from 66%
to 93%.
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Figure 1
Percentage of Mothers Using Repeated Reading, Word Drill and Echo
Reading Strategies Correctly
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Figure 2
Reading Accuracy of The Participant Child Before Practice and After Practice
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Moreover, as seen in Figure 3, the strategies applied by the mother
increased the child's reading speed from 18 words to 40 words.

Figure 3.
The reading speed of the participant child before practice and after practice

45

40
40
35
30
25
18
20
15
10
5
a

Pre-test Post-test

Findings on Social Validity

The participant mother responded to the question about her thoughts
on AKOSEP that it was very useful for parents and that thanks to the
program, they could use the strategies used at school or in special
education and rehabilitation centers at home. She also stated that this
program should reach more families. In his response to the question
about his thoughts about the feedback sessions, he stated that the
feedback sessions were very useful in applying the strategies more
effectively.
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When the participant child's answers to the questions were analyzed, it
was determined that she answered "It was fun" to the question "What
do you think about these reading activities you did with your mother?"
and stated that it was very difficult at first. Still then she and her mother
started to have fun together and now she could read better. Finally,
when asked whether she would recommend these reading activities
she did with her mother to her friends, she stated that she would
recommend these reading activities for them to read better.

Discussion and Conclusion

As a result of this study, which examined the effectiveness of the
AKOSEP and the feedbacks provided for the practices on the mother's
level of implementation of reading fluency strategies, it was found that
the AKOSEP and performance feedbacks revealed highly effective
results on the mother's level of implementation of the strategies. In
addition, it was determined that the reading fluency strategies
practiced by the mother on her child with SLD during strategy
instruction led to an increase in the child's reading accuracy and
reading speed. The findings were discussed within the framework of
previous studies.

The present study's findings demonstrate that the AKOSEP and the
feedback provided for the practices were effective on the mother's
implementation level in all reading fluency strategies (repeated
reading, word drill and echo reading) and that she maintained the
implementation level gained for five weeks. This finding shows that the
family education program prepared specifically for the subject is
effective in helping the mother gain the necessary skills to provide
instruction to her child and is similar to previous studies (Batu et al,
2014; Batu, 2014, Can Toprakgl, 2006; Cavkaytar & Pollard, 2009;
Cavkaytar, 2007; Olcay-Gul & Tekin-Iftar, 2016; Sabanci, 2010; Tekin &
Kircaali-Iftar, 2002; Tekin-iftar, 2008; Unlu et al., 2018). Unlike previous
studies, in this study, the mother was taught strategies that can be used
in developing reading fluency skills, which is an academic behavior. This
finding of the study is important in terms of revealing that reading
fluency skills can be supported by family members at home. On the
other hand, the fact that the program, which enables the application of
reading fluency strategies to be learned, ensures that the strategies are
applied at the same level after five weeks, can be seen as very important
in terms of the fact that the families included in the program can apply
these strategies with their children as much as they want at any time
after the program. In this way, families can apply the reading fluency
levels of their children with SLD until they reach the desired level.

The findings of the study also reveal that the reading fluency strategies
applied during the strategy instruction provided to the mother were
effective in improving the reading accuracy and reading speed of the
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child. While the child's reading accuracy level was 66% before the
implementation of the strategies, it reached 93% after the
implementation of repeated reading, word drill and echo reading
strategies. While the reading level of the participant child was at the
level of frustration before the implementation (66%), the reading level
reached the instruction level (93%) after the reading fluency strategies
were implemented. Likewise, while the child's reading rate was 18
words per minute before the implementation of the strategies, the
reading rate reached 40 words per minute after the implementation of
the strategies. In this respect, this finding of the study is in parallel with
the findings of other studies aiming to improve the reading fluency
skills of children with SLD with reading fluency strategies (Akyol &
Bastug, 2015; Akyol & Kodan, 2016; Dowhower, 1987; Ellis, 2009; Glazer,
2007; Kaman & Sahin, 2013; Kuhn, 2004, Rashotte & Torgesen, 1985;
Uzunkol, 2013; Yilmaz, 2008). In some of these studies, it is seen that
several different reading fluency strategies are used together to
increase the reading fluency of children with reading difficulties. The
reading fluency strategies selected in this study were chosen among
the strategies whose effectiveness has been proven by research.
However, in the studies in which the effectiveness of these strategies
was investigated, it was seen that the practitioners were experts. This
study, on the other hand, differs in terms of the implementation of
reading fluency strategies by the mother. In addition, the fact that the
strategies can be learned and applied by the mother in a short time is
important in terms of showing that these strategies can be easily and
effectively applied by non-experts.

Finally, the findings display that the mother and her child with a child
with SLD reported very positive opinions about the social importance of
the family education, feedback sessions and implementation of the
strategies offered within the scope of the study and the effects of all
these practices. Similarly, in other studies conducted on family
education, it is seen that the participating families also reported
positive opinions (Batu et al., 2014, Batu, 2014, Eyip et al., 2015; Olcay-Gul
& Tekin-Iftar, 2016). In this respect, the social validity findings of the
study are similar to the social validity findings of other studies. The
mother who participated in the study stated that she found the family
training and the reading fluency strategies taught in this way very
useful, that she was satisfied with the practices carried out within the
scope of the research and that she recommended them to other
families with children with SLD. Likewise, it is seen that the participant
child stated that he found the reading fluency strategies he practiced
with his mother fun, that he wanted to apply them after the research
with his mother, and that he recommended his other friends to apply
this strategy. Considering these opinions, it is thought that the research
is socially important.
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It is thought that this research will contribute to the field in many
different ways. Firstly, this is the first research on the families of children
with SLD among the family education studies conducted in the
national literature. Secondly, in the family education research in the
literature, the number of studies on teaching academic skills to families
with children with special needs is quite limited (Gortmaker et al., 2007,
OJulmus, 2021; Regtvoort & van der Leij, 2007). In this respect, this study
is thought to contribute to the literature on family education research
on teaching academic skills. Another contribution is that the strategies
used to overcome the reading difficulties of children with SLD are
mostly applied by experts and in structured environments. In this
respect, it can be said that this research also contributes to the field in
terms of basing the strategies used to eliminate of reading difficulties
on the use of the child's family members.

In addition to the strengths above of the study, there are also some
limitations. In this study, only the effect of the family education program
and feedback sessions on the reading fluency skill level of the
participant mother was examined with an experimental control. The
effects of the strategies on the reading fluency skills of the child with
SLD were evaluated only with pre-test post-test. In addition, while the
family training sessions to be held with the mother were planned to be
held at the mother's home, the family training sessions were held in an
official institution environment due to the Covid-19 pandemic
conditions that had negative effects all over the world at the end of 2019.
It is recommended that the findings obtained as a result of the research
be evaluated by considering these limitations. In addition, when the
demographic information of the mother, the study participant, is
examined, it is seen that she is a teacher with a bachelor's degree. This
situation ensured that all the practices carried out within the scope of
the research were carried out smoothly. It should be taken into
consideration that different problems may be encountered or different
results may be obtained in a situation where the education level of the
participant mother is low.

Recommendations
Recommendations for Practice

The family education program developed in this study can be used in
schools to inform families of children with SLD about supporting their
reading skills. For this purpose, one-to-one family training sessions and
presentations with large groups can be realized.

Recommendations for Further Research

It may be recommended to repeat the family education program and
feedback sessions developed in this study on more families and
children with children with SLD to evaluate their effectiveness. It may
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be recommended to conduct new studies to evaluate the effects of
AKOSEP and feedbacks on different family members with children
diagnosed with SLD and with lower education level (high school,
middle school, etc). It may be recommended to design studies to
experimentally reveal the effects of AKOSEP and performance
feedback on thereading fluency levels of students with SLD. In addition,
the effects of AKOSEP and performance feedback can be tested on
students with SLD at different school levels and their families. Finally, it
may be recommended to organize a family education program for the
use of different reading fluency strategies other than the reading
fluency strategies taught in this study and test their effects.
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