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Abstract

The research is a mixed method study that aims to examine the utilisation of social media platforms by
undergraduate vocational music education students to improve their instrumental skills from various aspects.
The questionnaire form prepared by the researchers was used to collect the quantitative data obtained from the
study group and the interview form prepared by the researchers was used to collect qualitative data. The data
obtained in the study were analysed bidirectionally as quantitative and qualitative. The quantitative data
analysis of the research was carried out by descriptive analysis method. The quantitative data obtained were
presented with relevant frequency and percentage calculations. Qualitative data were analysed through content
analysis. The data obtained after the analysis were presented to the reader as codes, categories and themes. In
the study, quantitative data on the social media platforms that undergraduate students use predominantly when
they turn to social media platforms with the motivation of improving their instrument playing skills, the
distribution of the main factors in choosing these platforms, and the post owners they follow the most were
accessed. In addition, qualitative findings were obtained regarding the reasons why students prefer social media
platforms, their opinions on the advantages offered by these platforms, and the effective factors in choosing the
music genres on the platforms. As a result of the study, it was seen that students used platforms effectively in
developing their instrument playing skills and it was understood that they actively included the content on these
platforms in their self-regulated learning processes

Keywords: Social media, music education, instrument education, instrument playing, mixed method research.

Introduction

People on earth now live 'in an interconnected network society that is globally and locally
interwoven' (Castells, quoted in Toprak et al., 2009, p. 25). For this networked society, the internet has
begun to be accepted as a 'social space’ (Kaplan & Haenlein, 2009, p. 60). The internet has startederic to
be used primarily in areas such as communication and information (Valkenburg and Peter, 2009), and
especially through social media platforms, the sharing of information and news has evolved to a
different position than in the past (Newman et al., 2012).

Social media is a concept that refers to web-based platforms that 'represent the totality of tools,
services and applications that enable users to interact using network technologies' (Boyd, 2008, p. 92).
It is known that the number of users has reached 4.7 billion worldwide according to data from July 2022
(Statista, 2022). Social media platforms, as a communication tool through which people can get the
information they need (Kim et al, 2016; Lin and Liu, 2012; Timisi, 2003), have become a widely used
tool in the context of access to information and skills development (Haase & Young, 2010).

There are many studies (Kabilan et al., 2010; Seaman and Tinti-Kane, 2013; Wang et al,, 2013)
that show that social media platforms are also used in the field of education. These platforms offer many
opportunities to students in terms of social interaction and quick access to information sources in any
environment (Paul et al., 2022). The quality of the teaching-learning process can be enhanced by some
of the advantages they offer (Moran etal., 2011; Tess, 2013) and they allow people to shape the learning
process directly or indirectly (Jones et al., 2010). It can be seen that these platforms are preferred in the
field of education, especially in prominent topics such as "collaborative learning" (Cayari, 2018;
Pettenati and Ranieri, 2006), "informal learning" (Sabaawi and Dahlan, 2017), "microlearning" (Mujica
etal,, 2021) and "self-regulated learning" (Matzat, & Vrieling, 2016; Turhal, 2022).

Music is another area of education that benefits from the advantages offered by social media
platforms. The role of social media in music teaching and learning has increased in recent years (Chan
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et al, 2015; Salavuo, 2008). Social media platforms have started to emerge as an environment where
many performers, educators and academics share their musical performances, experiences, teachings
and knowledge (Cayari, 2018). So much so that, according to Lei et al., (2021), video sharing platforms
and social networking sites are among the most intensively used tools in music education. In fact, it is
noteworthy that the YouTube application has come to the fore as an important tool used by teachers to
present examples in their lessons in music education, teaching and research (Cayari, 2018; Dougan,
2014; Waldron, 2012).

At the level of instrumental education, performers, academics or teachers who have become
instructors of their instruments also increase some qualifications in their teaching processes by using
internet-based applications and digital content (Lochtefeld et al., 2011; Rogers et al., 2014; Yin et al.,
2005). In addition to written and audio materials, such audiovisual materials have begun to be used in
instrumental teaching and learning processes (Lei et al., 2021). Teachers can also share their
productions related to their instruments with students through social media platforms (Giebelhausen,
2015). Thus, it is observed that these videos, performance recordings and other shared contents have
become important materials in informal instrument teaching processes in the near future.

On the other hand, with the development of internet-based information technologies,
individuals have become self-directed 'sharing learners' (Goksel et al., 2018). This study focuses on the
situations in which students use social media applications with the motivation of improving their
instrumental playing skills. It is based on the assumption that students shape their informal
instrumental learning processes with 'learning to learn' and 'managing their own learning' strategies.
In this context, the problem of the study is: 'What are the characteristics of the tendencies of students in
vocational music education to use social media platforms to improve their instrument playing skills?
Within this problem, answers were sought to the following sub-problems:

1. What are the platforms that students prefer and why, the profiles they follow on these
platforms, the types of music they listen to, the types of content, and their tendencies in terms of
performance techniques?

2. What are the reasons why students prefer the platforms, the factors that influence their choice
of music genre to listen to, the benefits offered by these platforms and students' opinions about their
expectations from the platforms?

Method

Research Design

The study is a mixed method research. Mixed method research is 'a research approach that
involves the collection of qualitative and quantitative data and the integration of these two types of data'
(Creswell, 2017, p 4). In mixed research method, the researcher collects and analyses quantitative and
qualitative data while seeking answers to research questions (Creswell & Clark, 2018, p. 26; Tashakkori
& Creswell, 2007, p. 4). Mixed methods research is preferred because it provides a wide variety of
methods to enrich the research (Gorard & Taylor, 2004, p. 2). On the other hand, it allows the research
problem to be addressed more comprehensively and increases validity and reliability (Creswell, 2012).

The research was conducted using a nested mixed design, which is one of the mixed methods
research types. In the nested mixed design, data can be used sequentially or combined and the main idea
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is addressed more comprehensively in one type of data (Biitiin, 2014 as cited in S6giit & Polat, 2020). It
is used in cases where answers are sought to research questions that require the researcher to use
different data sets (Creswell & Plano-Clark, 2015). This type of design is based on one data set
supporting the other data set. The data set with a high importance in the research is defined as the
'primary’ data set, while the data set with a lower importance value is defined as the 'secondary’ data
set. In other words, the research is qualitative or quantitative research, but data from alternative
methods are needed to support, generalise or explain the data (Creswell & Plano-Clark, 2015). In this
study, which was conducted using a nested mixed design, quantitative data was identified as 'primary’
and qualitative data was identified as 'secondary’. The qualitative phase was used to enrich and support
the quantitative findings.

QUANTITATIVE
RESEARCH DESIGN

interpretation

based on the
results

obtained
qualitative

research

Figure 1. Nested complex mixed methods research (Toraman, 2021, p. 19)

The quantitative screening model was preferred in the part where numerical data was obtained
on the use of social media to improve the instrumental skills of students in vocational music education,
and the case study design was preferred in the part where in-depth qualitative data was obtained on the
students' orientations. The quantitative part of the research is descriptive in nature, prepared in a
quantitative survey model. The survey model is "a research approach that aims to describe a past or
current situation as it is" (Karasar, 2012, p. 77). Survey research offers researchers significant
advantages in presenting information from a large number of sample groups (Biiyiikoztiirk et al., 2017).
Another important advantage is that internet-based survey researches reduce the amount of time
required (Robson, 2017). The qualitative part of the research is a case study. A case study is a research
design that systematically examines, explores, and describes data collected through various data
collection instruments about one or more situations or events (Creswell, 2013; Merriam, 2009). The
case study design is based on how and why questions and allows the researcher to examine in depth a
phenomenon or event that the researcher cannot control (Yildirim & Simsek, 2011).

Data Collection

In the research, quantitative data were collected using the questionnaire technique.
Questionnaire technique is a technique that can be applied to individuals orally or in writing and allows
obtaining different types of quantitative and qualitative data from the determined sample about
themselves, their environment or their institution (Arikan, 2018). It is often used to reveal the thoughts
and tendencies of a large community (Biiyiikoztiirk, 2005). In this study, web survey, which is one of the
survey types, was preferred. Qualitative data were collected through an interview form with semi-
structured questions.

876



Tiirk Akademik Yayinlar Dergisi (TAY Journal), 2023, 7(3), 873-901

The research began with a review of the relevant literature on the use of social media platforms
for instrumental teaching/learning purposes. After determining the research design, questionnaire and
interview techniques were adopted as data collection methods. The questionnaire and interview pools
of questions prepared by the researchers, based on the literature, were submitted to three expert
academics working in the field of music education, and necessary changes and adjustments were made.
After the pilot application, the finalised forms were simultaneously presented to the study group via a
Google Forms application.

In the questionnaire form, ethical approval information, introductory information about the
research, participant consent section, demographic information section and research questions were
presented. Three open-ended questions were included in the interview form to explore in depth the
students' motivation to improve their instrumental skills and their orientation towards social media
platforms. Open-ended questions are used by the respondent to share his/her thoughts or to provide a
basis for a topic by supporting it with a justification (Haladayna, 1997). Volunteer participants were
asked to complete both forms without a time limit. Each participant took an average of between 20 and
35 minutes to complete the process.

Data Collection Tools

In the study, the 'Social Media Use Questionnaire for Improving Instrument Playing Skills of
Undergraduate Students Receiving Vocational Music Education’, consisting of closed-ended questions
prepared by the researchers, was used as a quantitative data collection tool. In the questionnaire, there
were first questions to determine the demographic characteristics of the students such as gender, age,
school, type of school, instrument and class level. The next part was designed as three sets of questions
titled 'orientations' (f: 3), 'learning content' (f: 2) and 'motivation’ (f: 4) to describe undergraduate
students' preference for using social media platforms to improve their instrumental playing skills.
Students were asked to answer a total of 9 questions, with 2-4 questions in each question set.

Table 1. Social media usage questionnaire for improving instrument playing skills of undergraduate students
receiving vocational music education

Theme 1: Orientation
Which social media platform's videos do you follow the most to improve your skills on your instrument?
Which teachers, influencers or artists do you follow who share videos about your instrument on social media
platforms?
Which music genre do you follow more on social media platforms to improve your instrument and
performance skills?

Theme 2: Learning Content
What kind of content is mostly included in the videos you use for your instrument on social media platforms?
What performance techniques about your instrument have you learnt or developed through social media
platforms?

Theme 3: Motivation
What criteria do you use when choosing the profiles/people/owners you follow on social media platforms to
improve your instrument performance?
In which cases do you need social media platforms for your instrument training?
How do you tend to videos about your instrument on social media platforms?
What are the important deficiencies you see in the posts about your instrument on social media platforms?

The study used the 'Social Media Use Interview Form for Improving Instrument Playing Skills of
Undergraduate Students Receiving Vocational Music Education’ as a qualitative data collection tool. The
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form contained a total of 4 questions focusing on students' social media platforms, orientations towards
these platforms, students' experiences and expectations. The questions in the form are as follows:

1. What is/are your reason(s) for preferring social media platforms (Facebook, YouTube,
Instagram, Tiktok, etc.) for developing instrumental skills?

2. What factors influence your choice of music genre(s) that you follow on social media
platforms to improve your instrument playing skills?

3. How do you benefit from posting about your individual instrument on social media
platforms? And why?
4. What do you expect from the content of posts on social media platforms to improve your

instrument playing skills?
Working Group

Criterion sampling, one of the purposive types of sampling, was used in the study. Criterion
sampling involves pre-determining some criteria of importance and sampling events, situations, objects
and people that meet these criteria (Merriam, 2013; Patton, 2002). Studies using criterion sampling are
preferred in monitoring programmes (Coyne, 1997) because they provide access to rich data and
increase credibility (Flick, 2014). In Tiirkiye, music and instrumental education is basically divided into
three groups: amateur, general and vocational. Since this research focuses on the potential of vocational
music education students to use social media with a focus on their professional instruments, the criteria
were determined as 'participants’ being in formal vocational music education at the undergraduate
level' and 'using social media platforms with the motivation to improve their instrument playing skills".
The study group of the research, Undergraduate 1st, 2nd, 3rd and 4th year undergraduate students
(f:295) aged 17 years and over enrolled in the autumn term of the 2022-2023 academic year in higher
education institutions providing vocational music education in the western, central, southern and
eastern regions of Tiirkiye. The participants in the study group participated in the study voluntarily. In
the table below, various information about the study group (f: 295) is presented:
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Table 2. Demographic iinformation of the participants

Variables f %
d Male 159 53.9
Gender Female 136 46.1
Total 295 100
17-20 99 33.6
21-25 141 47.8
Age Range 26-30 26 8.8
31-35 22 7.5
35+ 7 2.3
Conservatory 181 61.4
Faculty of fine arts 9 3.1
Faculty of Music and 1.4
School Type Performing Arts 4
Faculty of Education 97 32.8
Other 4 1.3
License-1 88 29.8
License-2 83 28.1
Class Level License-3 52 17.6
License-4 72 24.5
Baglama/Saz 79 26.80
Woice Training 38 12.88
Violin 33 11.18
Piano 30 10.19
Guitar 26 8.81
Instrument Flute 18 6.10
Oud 12 4.06
Kanun 11 3.72
Viyola 11 3.72
Tar 5 1.69
Ney 4 1.35
Other 28 9.50
1-30 27 9.02
I ) ) 31-60 67 27.7
Daily Time S(f\)/[ei?l';fc):s)SOQal Media 61-90 94 319
91-120 86 29.2
240+ 21 6.6
Time Allotted to Watching and 1-30 104 3.7
Listening to the Instrument on 31-60 89 30.6
. . 61-90 53 18.2
Social Media Platforms of
Participants (Minute) 91-120 35 12
240+ 5 1.2

[t can be seen that 53.9% of the students who responded to the questionnaire form are male (f:
159), 46.1% are female (f: 136) and they are mainly between 17 and 25 years old (33.6%). It can be
assumed that they are mainly educated in conservatories (f: 181) and faculties of education (f: 97). The
instruments played by the participants show a great variety. The instruments performed by the
participants are mostly baglama 26.80% (f: 79), singing 12.88% (f: 38), violin 11.18% (f: 33) and piano
10.19% (f: 30). The daily use of social media by the participating students is mostly between 61-120
minutes (61.1%). It can be assumed that a significant part of the participating students (66.3%) (f: 193)
spend at least 30-60 minutes on these platforms when they turn to social media platforms with the
motivation to improve their instrumental playing skills.
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Data Analysis

The data obtained in the research was analysed bidirectionally as quantitative and qualitative.
The quantitative data analysis of the research was carried out using the descriptive analysis method.
Quantitative data were analysed using SPSS 22 package. Frequency and percentage calculations based
on the students' responses to the questions in the questionnaire were presented to the reader.

The qualitative data were analysed using content analysis. Content analysis firstly involves
coding, combining codes that are related to each other into categories or subcategories, and then
arriving at themes consisting of subcategories. After organising the themes, the findings are interpreted
(Eysenbach & Kohler, 2002; Merriam & Grenier, 2019; Patton, 1990). Content analysis is preferred due
to its advantages in explaining the dataset at a general level and analysing the data in a systematic
structure (Baltaci, 2019). In the coding of the qualitative data, collaborative coding was carried out by
the researchers. Collaborative coding is preferred because it contributes to "generating new and rich
codes" (Olesen et al., 1994) and "creating a shared interpretation and understanding” (Weston et al.,
2001). In the process of interpreting the data obtained, some of the participants' views were conveyed
through direct quotations. When these quotations were made, the participants were given pseudonyms
in order to respect their confidentiality. For example, the pseudonym 'S1' identifies student number 1.

Validity and Reliability

The relevant literature (Ayhan et al., 2016; Kabilan et al., 2010; Lei et al,, 2021; Uygun, 2020;
Waldron, 2012;) was used in the preparation of the question pool, which contains the questions that
make up the questionnaire form. The questionnaire and interview forms prepared by the researchers
were reviewed by three academics who are experts in the field of music education and instrument
education. The questions were edited for comprehensibility, inclusiveness, language and number
according to expert opinion. After the pilot application with 5 students, the forms were finalised.
Purposive criterion sampling was used to determine the sample.

To ensure the external reliability of the research, detailed information about the participants
and their demographic characteristics was provided. To increase the internal reliability of the research,
collaborative coding (Erickson and Stull, 1998; Schreier, 2012) was used by the researchers in the
coding process during the analysis of the qualitative data, and the reliability of the codings presented to
the expert academics in the field was calculated using Miles and Hubermann's (1994) reliability formula
(86%). For the internal validity of the study, the integrity and consistency of the data were checked, and
for the external validity of the study, the process of preparing and administering the questionnaire and
interview forms and analysing the data was explained in detail. In addition, instructions on how to use
the questionnaires were given to participants when they completed them and in the relevant part of the
form. The research text included direct statements from the participants to describe the data in detail.

Ethical Permits of Research
In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of the

actions specified under the heading "Actions Contrary to Scientific Research and Publication Ethics",
which is the second part of the directive, have been taken.
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Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Afyon Kocatepe University Social and
Human Sciences Scientific Research and Publication Ethics Committee

Date of ethical review decision=30.09.2022

Ethics assessment document issue number=2022/283
Findings

Quantitative Findings

Findings Related to Students’ Tendencies to Improve Their Instrument Playing Skills
on Social Media Platforms

The social media platforms used by the students in the study group to develop their individual
instrumental skills are quite diverse. When analysing the usage rates of these platforms, it can be seen
that the highest number (f: 172) belongs to Youtube.

180—

160—
120—

80—

40—

0 T e
YouTube Instagram TikTok Facebook

Figure 2. Platforms used by the participants to improve their instrument playing skills

YouTube (f: 119) is followed by the Instagram application. The preference rates of the other
platforms used are quite low compared to YouTube. Among these platforms, Tiktok (f: 2) and Facebook
(f: 1) come next. According to the data obtained from the research, there are some similarities and
differences in the participants' preference of YouTube and Instagram platforms for related purposes:

70
60-
50
40-
30-
20-

10+

Rich Use Easy Fast wWidespread
Contents Practice Availability Interaction |Use

I voutube I instagram

Figure 3. The reasons why participants prefer YouTube and Instagram platforms that they use to improve their
instrument skills
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Youtube and Instagram users cite rich content and coverage, ease and practicality of use, and
prevalence and widespread use as sources of motivation. This situation is common to users of both
platforms. However, Youtube is more preferred by the participants, mainly due to its features such as
rich content, practicality of use and easy accessibility.

In another research question, participants were asked about the profiles they follow on social
media platforms. The participants stated that they mostly follow names such as 'Cetin Akdeniz', 'Erdal
Erzincan', 'Sinan Ayyildiz' and '"Muhlis Berberoglu' among the educators, phenomena and performers
who share videos about their instruments on social media platforms. Other prominent names include
'Fazil Say', 'Hasan Geng', 'Goksel Baktagir', 'Gokhan Karakaya', 'Oguzhan Acikgéz', 'Ilter Kurcala', 'Ismail
Altunsaray', 'Salih Giindogdu', 'Neset Ertas', 'Ismail. Tungbilek', 'Mustafa Ipekgioglu', 'Ali Yilmaz', 'Erol
Parlak’, 'Muhammed Yildirir'.

16
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Figure 4. Educators, influencers and performers that participants utilised on social media platforms

It was observed that the music genre that participants followed more on social media platforms
to improve their instrumental skills was "Turkish folk music' (f: 80). This genre was followed by 'classical
music' (f: 74) and '"Turkish art music' (f: 50).

80—
60—
40—

20—

o ==
TurkishFolk Classical Turkish Art Pop Turkish Rock Jazz Metal Azerbaijan
Music Music Music Music Arabesque Music

Figure 5. Types of music that participants follow on social media platforms

It is understood that participants benefited from a large number and variety of music genres
when using social media platforms to improve their instrumental skills. These genres included folk
music (Turkish, Azeri), classical music genres (Western classical, Turkish classical), popular music, jazz,
rock and metal music genres.
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_ Findings Related to the Learning Content that Students Use to Improve Their
Instrumental Playing Skills on Social Media Platforms

The types of content in the videos used by the students in the study group to improve their
instrumental playing skills on social media platforms vary considerably. When analysing the
proportions of content types in these videos, the highest proportion is 'works' with 62.4% (f: 184).

200~
150+

100+

S04

Musical Exercises Etudes Instrumental Other
Works Forms

Figure 6. Distribution of videos used by participants by content

It was observed that the preference rates for other video content were quite low compared to
pieces. The numerical distribution is 'exercises' (f: 41), 'etudes’ (f: 39), 'instrumental forms' (f: 25).

Participants focus more on learning some performance techniques on social media platforms that they
use to improve their instruments.

Positional Technigues
Improvisation Techniques
Speed Related Techniques
Harmonic Technigues
Transpositional Techniques

Other

o

10 20 30 40 50 60 70 BO

Figure 7. Instrumental performance techniques used by participants on social media platforms

According to the participants, these performance techniques are mainly 'positional techniques'

(f: 80), 'improvisation techniques' (f: 66), 'speed-related techniques' (f: 53) and 'nuance techniques’ (f:
53).

Findings on the Factors Influencing Students' Orientation Towards Social Media
Platforms

According to the answers to the question aimed at determining the criteria according to which
the participants choose the profiles/people/share owners when they turn to social media platforms to

improve their instrument playing skills, a significant majority of the participants (f: 97) do not have a
specific criterion.
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| hawve no criteria
My Instructor's Suggestion

By Account Sharing Frequency

By Mumber of Followers
My Friend's Suggestion

Other

0 20 40 60 B8O 100

Figure 8. Motivating factors for participants' use of social media in relation to their instrument playing skills

The other group acts mainly according to criteria such as "the teacher's suggestion” (f: 73) and
"according to the frequency of sharing the account” (f: 45). Analysing the answers to the question about
the situations in which participants turn to social media platforms to improve their playing skills, it can
be seen that a significant majority of participants (f: 234) turn to these platforms when they are looking
to improve their performance skills.

To Improve My Executive Skills
When Homework is Given
When My Teacher Suggests
When My Friend Suggests

Other

Lo 50 100 150 200 250
Figure 9. Participants' orientation towards social media platforms

Other participants use social media platforms for relevant purposes 'when homework is

assigned' (f: 18), 'when tutorials suggestit' (f: 12), 'during exam periods' (f: 9) and 'when friends suggest
it' (f: 5).

180n
160
120
B0
40
0 - B
Owni Social My Teaches My Friend's Other
With My Network's Artificial Suggestion Suggestion
Research Intelligence

Figure 10. Different factors that lead respondents to use social media platforms
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Participants tend to share information about their instruments on social media platforms mainly
through 'their own research’ (f: 176). In addition, factors such as 'the artificial intelligence of the social
network’ (f: 77) and 'teacher recommendation’ (f: 33) are also effective in their orientation.

Qualitative Findings

After analysing the qualitative findings, four themes were formed as 'reasons for preferring
social media platforms', 'effective factors in the selection of music genres’, 'advantages offered by social
media platforms' and 'expectations for social media content'.

Qualitative Findings on the Reasons Why Students Prefer Social Media Platforms
(Facebook, Youtube, Instagram, Tiktok, Etc.) To Improve Their Instrument Playing Skills.

The findings in the theme of 'reasons for preferring social media platforms’', which includes the
data on the reasons why the participants prefer the social media platform they use to improve their
instrument skills, are grouped into three categories as 'reasons for content’, 'reasons for user comfort'
and 'reasons for global use'. 'Reasons related to content' category is divided into 'rich content’, 'reasons
related to user comfort' category is divided into 'easy accessibility' and 'usage practice’, 'reasons related
to global usage' category is divided into 'fast interaction' and 'widespread use' subcategories.

Content-related reasons Reasons related to user comfbrt Reasons for global use
Vi \ /
/ \ /
Y ¥ b » *
rich content easy accessibility practice of use fast interaction widespread use
/ R /] SN /o
y | / | \ ro ¥
r's / \ / Y3 c
[ 3 ’ | e\ &
T / 2 Y Y aleorithmic fast sharing | a wide network
resource diversity . _ comfortable algorithmic 1
a large number MOTC TTASSES (o u. capabilitics
of contents direct ¢ popularity of the platform
. irect access -
, shensne 1! . . .
comprehensive {0 resources casy practical communication
coment PESOUICES exploration

Figure 11. Code-category map for the theme of reasons for preferring social media platforms

In particular, some of the opinions of the participants who prefer the YouTube platform
regarding the subcategory of 'rich content' (57.14%) emphasise the positive aspects of the platform in
this sense:

'More comprehensive in terms of information. It is more useful visually and aurally. It has more
data in the field of music' (S230).

'It is a more comprehensive platform. Videos can be long and detailed’ (S203).
'Youtube has complete concert recordings. (...) I can reach deeper into social media’ (S255).

The category of 'reasons related to content' is followed by the category of 'reasons related to
user comfort'. This category has the subcategories of 'practice of use' (19.78%) and 'easy accessibility'
(16.27%). Among the student opinions, there are many examples of the practical benefits of the
platforms:

' () it gives me the chance to make a wider search. Search filters make my job easier' (§255).

'it takes me less time to reach the content I am looking for’ (S226).
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T use (...) because it is more convenient in terms of slowing down, stopping and downloading the
video' (§151).

Algorithmic opportunities related to the platforms in the sub-category of 'practice of use' are
seen as one of the important factors for students to use these platforms more effectively and intensively:

'‘Because the videos are related, when I watch one, I see more related videos’ (S226).

In the opinions in the 'easy accessibility' sub-category, the ease of access to the content of the
platforms is mentioned:

‘T have more and easier access to educational and detailed information' (S224).

'(..) I can communicate one-to-one with flutists and reach them more easily in terms of exchange’
(5268).

'(..) I have wider and more up-to-date access to the works of today's artists’ (S196).

The opinions in the category of 'reasons for global use' focus on the advantages of platforms
being used by a large number of people and groups:

‘I can reach a wider audience’ (§106).

‘I prefer the classical guitar community because it is more active on this platform' (S111).

Qualitative Findings on the Factors Influencing Students’ Choice of Music Genre(S) to Follow
on Social Media Platforms in order to Improve Their Instrumental Playing Skills.

As aresult of the coding of the data obtained in the theme of 'effective factors in the selection of
music genres', two categories were formed as 'personal factors' and 'social factors'. The 'personal
factors' category was subcategorised as 'factors related to taste', 'factors related to education’, 'affective
factors'; the 'social factors' category was subcategorised as 'factors related to prevalence’, 'factors
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Figure 12. Code-category map for the theme of effective factors in the selection of music genres

After the coding of the participants' opinions, it is seen that the subcategory of 'factors related
to tastes' is one of the most important factors in choosing the relevant music genre. When the
participants turn to platforms to improve their instrument playing skills, they mostly choose music
genres by prioritising aesthetic appreciation criteria:

‘The sensations of the genres of music I listen to, the feelings they create, the themes they describe and deal
with, and their playing styles have been effective’ (S184).
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‘The musical world I am in and my own taste’ (563).
‘I choose it because it speaks to my own soul’ (§45).

Another sub-category under the category of 'personal factors' is 'factors related to education'.
The participants stated that the types of music they are orientated towards on social media platforms
have a direct relationship with the characteristics of the model individuals in the academic institutions
where they study and the instruments they continue to learn in these institutions:

‘I prefer this genre because the pieces I play on the violin are usually classical pieces and I like classical
music’ (S42).

‘The fact that I studied Western music at the College of Fine Arts, which I am interested in. At the university
I study in the folk music department’ (§150).

‘The mehsk environments in which my instrument is used usually include classical Turkish music, so this is
an important factor' (§291).

‘My own department is the folk music department (...) because I like to do research in this field' (S225).

In the category of 'personal factors', there are also codes related to the participants' orientation

towards music genres depending on their affective expectations:
‘It is because I enjoy listening and performing' (§180).
‘My interest and (...) familiarity with the ear guide me' (5268).

The second category, 'social factors', consists of subcategories related to 'prevalence' and
'belonging'. In this category, there are findings that the social interaction factor affects the type of music
preferred by the participants when they use social media to improve their instrument playing skills:

‘My previous life, the social factors in which I was involved and my interests' (S269).
‘The environment I grew up in during my life and my tastes' (S65).

Especially the opinions in the sub-category of 'factors related to belonging' show that students’
cultural characteristics are effective in their orientation towards music genres:

'(..) my loyalty to my own culture’ (S22).
'(..) because I grew up in the Barak culture’ (S35).

'(..) I was oriented with the influence of the geography I was in' (§61).

Qualitative Findings in Relation to the Benefits of Sharing About Their Instruments
on Social Media Platforms, According to The Students

As aresult of the coding of the data obtained in the theme of 'advantages offered by social media
platforms’, three categories were formed as 'advantages related to performance’, 'advantages related to
motivation' and 'advantages related to learning'. The category of 'advantages related to performance’
has subcategory codes as 'learning performance techniques', 'improving performance techniques'; the
category of 'advantages related to motivation' has subcategory codes as 'cognitive motivation’, 'learning
motivation', 'affective motivation'; and the category of 'advantages related to learning' has subcategory

codes as 'increasing the quality of learning’, 'awareness'.
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Figure 13. Code-category map for the theme of advantages offered by social media platforms

The opinions in the category of advantages related to execution include advantages for
development in different areas of execution competence:

‘To develop interpretive skills by listening to different interpretations of the pieces, to learn new pieces
thanks to the curiosity generated by the pieces I do not know' (§150).

‘To learn the tricks of the trade for the pieces I will play in the future or the pieces I already play and to add
to my current knowledge of exercises and techniques' (§235).

In the category of 'advantages related to motivation', the advantage codings obtained from the
sentences in which the participants emphasised that they provided learning motivation as well as
cognitive and affective motivation are as follows:

‘Learning new information about my instrument and new exercises is an important benefit' (§175).
‘Improving my self-confidence and my playing’ (S62).
‘It encourages me to improve my instrument' (83).

According to the participants, the use of social media also offers the advantages of 'increasing
the quality of learning' and 'gaining awareness' in the perspective of developing instrument playing
skills. Some participant views are as follows:

‘I can see and use different techniques, I can catch some points that I need to pay attention to in different
pieces and I can get different information’ (§37).

‘Learning new pieces, techniques and harmony information is an important advantage’ (S163).
‘It creates an advantage in terms of changing perspective and development' (§151).

Participants mostly expressed opinions focussing on the advantage of learning performance
techniques. This category was followed by codes in categories such as 'cognitive motivation', 'improving
performance techniques' and 'awareness'.

Qualitative Findings Related to Students' Content Expectations from Social Media
Platform Posts to Improve Their Instrument Playing Skills.

As a result of the coding of the data in the theme of 'expectations for social media content’, the
category of 'types of expectations' was formed. This category is divided into subcategories as
'expectations regarding content quality’, 'theoretical expectations', 'practical expectations':
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Figure 14. Code-category map of the theme of expectations towards social media content

The codes in the subcategory 'Expectations regarding the quality of content’ emphasise that the
content related to their instruments should have an instructive and qualified character. In addition, the
participants would like to access more 'short-essential’ and 'little known or unknown' content related
to their instruments due to the 'fast’, 'new' and 'archival' nature of social media platforms:

‘There could be more exercises, etudes and recordings in the studio’ (S57).
‘Twould like to see different and varied positions and pieces’ (S286).
‘1would like to see the pieces with their sheet music' (§176).

‘T would like to see content about what can be done to overcome the obstacles (intonation problems,
learning the wrong technique, etc.) encountered when playing the instrument' (§183).

‘Twould like to see new flamenco and classical pieces with their sheet music' (S178).

Some of the opinions in the 'theoretical expectations' sub-category, in which expectations
regarding theoretical and detailed information about the instrument were coded, are as follows:

‘Twant detailed theoretical information about my instrument rather than generalisations' (S234).
'(..) I expect detailed theoretical explanations (...) rather than practice' (S37)

The opinions in the 'practice expectations' sub-category have the codes 'high quality
performance expectation' and 'instrument practices' and it is understood that students have more
technical concerns in these codes:

‘1would like to see (...) content to push the limits of the instrument and get to better places' (S228).

‘1 would like to see information on positional studies (...), beginner and advanced (...) technique videos'
(5157).

After analysing the data on the expectations of the participants, it was seen that the dominant
codes among the categories obtained were 'instrument practices’, 'instructive content' and 'little known
or unknown new content'. While students act with the motivation to improve their instrument playing
skills from social media, they want the next related posts to fulfil these expectations more.
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Discussion and Conclusion

The aim of the research was to describe how students in vocational music education use
internet-based social media platforms with a motivation to improve their instrument playing skills, and
to examine their tendencies on these platforms from various aspects. The data presented in the study
show that students use social media platforms as a versatile and rich 'virtual-informal learning space'
to improve their instrumental skills and make these platforms part of their self-regulated music
learning.

Lei et al,, (2021) mentions that social media can play an important supporting role in music
education. Again, social networking sites are seen by educators as the Web 2.0 application that will
provide the most benefit to student interaction (Ajjan & Harsthone, 2008). Among these social
networking sites, the Youtube platform is used in a wide range of educational fields, from medicine to
sports, from mathematics to science (Del Valle-Ramdn et al., 2020; Gayef & Caylan, 2021; Pecay, 2017;
Yiicekaya et al., 2021). It was found that students in the study group mostly used the Youtube platform
to improve their instrumental playing skills. Schmidt-Jones (2022) attributes this advantage of Youtube
to the popularity of the platform and the expansion of educational opportunities it offers. In fact, the
high diversity in the number of phenomena presented by the participating students (n: 295) provides
an important indication of the richness of diversity advantage offered by the platform. When it comes
to learning an instrument, Youtube is preferred by students more than other platforms due to its visual
and audio details, its rich archive and its filtering function. Instagram, on the other hand, differs from
Youtube for students due to its advantage of fast interaction, and students may also turn to this platform
because it is used by people related to their instruments.

YouTube is especially used by professional musician-instructors for teaching purposes through
structured lesson videos they produce (Waldron, 2012). It is seen that there are a considerable number
of educators and academicians among the content producers that students follow on social media
platforms for the purpose of improving their instrument playing skills (Atmaca & Gerekten, 2023).
When the common characteristics of the most followed content producers are analysed, it is seen that
they are well-known in their fields and their performance levels are at a high level.

It can be seen that students benefit from many and different genres of music when using social
media platforms to improve their instrumental skills. The opinions obtained point to the themes of
'aesthetic taste' and then 'identity and self-perception' among the factors influencing this orientation. In
fact, it is well known that people's aesthetic tastes are mainly shaped by the phenomenon of personality
and that they tend towards any musical genre (Payne, 1967). It is understood that the same criterion
has a significant impact on the participants’ choice of music genres on social media platforms that they
are motivated to study the instrument. It shows that they are not willing to use the aesthetically
unsatisfactory content in the development of their instrumental skills.

People can create a bond of belonging between themselves and a musical genre through their
identities and the geographies in which they grew up. From history to the present, there are very strong
links between music, geogrwaldronaphy and identity (Hudson, 2006). This is similar with our
participating students. Students may prefer content and content producers that are close to their own
musical identities (MacDonald et al., 2017; Spychiger, 2017).

890



Tiirk Akademik Yayinlar Dergisi (TAY Journal), 2023, 7(3), 873-901

Students most often use 'artefacts’' as content types in the videos they use to improve their
instrumental skills on social media platforms. It is interesting that the works are preferred more than
the teaching materials such as exercises and etudes that are among the other options. This situation
suggests that students have a 'repertoire-oriented’ motivation to improve their instrumental skills.

Undergraduate students benefit from social media platforms by providing easy access to various
genres of music and various musicians and make significant gains in improving their instrument playing
skills. Students use social media platforms to learn to analyse music and tend to improve their playing
techniques (Lei et al., 2021). The participant students of the study also utilise video sharing platforms
to develop many techniques for their instruments. Among these techniques, 'positional techniques' take
the lead, followed by 'improvisation techniques', 'speed-related techniques' and 'nuance techniques'.

The profiles/people/post owners that students follow on social media platforms to improve
their instrumental skills are mostly reached through the suggestions and guidance of their teachers. This
situation shows that teachers use these platforms to improve the quality of their educational processes.
Lei et al,, (2021) state that social media platforms help to improve instrument playing techniques. In
parallel with this study, it is quite similar that the participating students describe the contribution of
social media platforms to 'learning performance techniques' related to their instruments as the most
important advantage offered by the platforms.

Students want to see more content on social media platforms where they can learn the practices
related to their instruments. This situation of the students, who gave many examples of what they
described as shortcomings, can be interpreted in the sense that they expect more and richer content
from social media.

Recommendations

The research data is limited to students receiving vocational music education at the
undergraduate level in terms of the study group. The use of social media platforms by students at other
formal education levels and amateur and vocational student groups to improve their instrument playing
skills can be suggested for future research. In addition, studies can be carried out with study groups
consisting of instructors, performers, academicians and teachers who share on these platforms, and the
data obtained can be compared with those presented by students.

Secondly, it is understood that the participating students have some expectations from these
platforms to improve their instrument playing skills. However, our research was produced only within
the limitation of the students who follow the post owners. There is a need for further studies on the
content owners who post on social media for teaching purposes. In this context, research on social media
and the motivations of the audience sharing on social media platforms can be suggested.
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Mesleki Miizik Egitimi Alan Lisans Ogrencilerinin Calg1 Calma
Becerilerini Gelistirmeye Yonelik Sosyal Medya Kullanimlari

Giris

Yerytiziindeki insanlar artik, ‘kiiresel ve yerel olarak orilmiis, birbiri ile bag(int1)li bir ag
toplumunun i¢inde yasamaktadir’ (Castells’ ten akt. Toprak vd., 2009, s. 25). Bu ag toplumu icin
internetin bir 'toplumsal mekan’ (Kaplan ve Haenlein, 2009, s. 60) olarak kabul edilmeye baslanmistir.
Sosyal medya, ‘kullanicilarin ag teknolojileri kullanarak etkilesimini saglayan arag, hizmet ve
uygulamalarin biitiinlinii temsil eden’ (Boyd, 2008, s. 92) web tabanh platformlar: isaret eden bir
kavramdir.

Sosyal medya platformlarindan egitim alaninda da istifade edildigine doniik ¢cok sayida
arastirma bulunmaktadir (Kabilan, Ahmad, & Abidin, 2010; Seaman, & Tinti-Kane, 2013; Wang vd.,
2013). Miizik de sosyal medya platformlarinin sundugu avantajlardan istifade edilen bir baska egitim
alani olarak karsimiza ¢ikmaktadir. Miizik 6gretimi ve 6grenimi agisindan, sosyal medyanin roli, son
yillarda giderek artmistir (Chan vd., 2015; Salavuo, 2008).

Sosyal medya platformlar1 bir¢ok icraci egitimci ve akademisyenin miizikal performans,
deneyim, 6greti ve bilgilerini paylastig1 bir ortam olarak karsimiza ¢ikmaya baslamistir (Cayari, 2018).
Oyle ki, Lei et al. nin (2021)’ aktarimina gére, video paylasim platformlari ve sosyal ag sitelerinin miizik
o0gretiminde en ¢ok kullanilan araglar oldugu anlasilmaktadir. Hatta miizik egitimi 6gretimi ve
arastirmasinda 6gretmenlerin derslerinde 6rnekler sunmak icin istifade ettigi onemli bir enstriiman
olarak, YouTube uygulamasinin olduke¢a 6n plana ¢ikmasi dikkati cekmektedir (Cayari, 2018; Dougan,
2014; Waldron, 2013).

Calg1 egitimi diizleminde, calgisinda 6gretici konumuna gelmis icraci, akademisyen ya da
egitmenler de internet tabanl uygulamalar ve dijital igerikleri kullanarak 6gretim siireclerinde bazi
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nitelikleri arttirmaktadir (Léchtefeld vd., 2011; Rogers vd., 2014; Yin vd., 2005). Internet tabanl bilgi
teknolojilerinin gelismesiyle bireylerin, kendilerini yonlendiren, paylasan 6grenenler haline gelmistir
(Goksel vd., 2018). Bu arastirma da 6g8rencilerin, sosyal medya uygulamalarini ¢algi calma becerilerini
gelistirme motivasyonu ile kullandiklari durumlara odaklanir ve kendi informal ¢algi 6grenme
streclerini ‘6grenmeyi Ogrenme’ ve ‘kendi Ogrenimini yOnetme’ stratejileri ile sekillendirdigi
varsayimina dayanmaktadir. Bu baglamda, ¢alismanin problemini, ‘mesleki miizik egitimi alan lisans
ogrencileri, sosyal medya platformlarindan calg1 calma becerilerini gelistirmeye dontik nasil istifade
etmektedirler?’ olusturmaktadir.

Yontem

Calisma, karma yontem arastirmasi niteligindedir. Karma ydntem arastirmasi ‘nitel ve nicel
verilerin toplanmasini ve bu iki veri tiiriiniin bitiinlestirilmesini kapsayan bir arastirma yaklasimidir’
(Creswell, 2017, s. 4). Karma arastirma yonteminde arastirmaci, arastirma sorularina, cevap ararken
nicel ve nitel verileri toplayarak analiz eder (Creswell & Clark, 2018: 26; Tashakkori & Creswell, 2007,
s. 4). Karma yontem arastirmalari, arastirmayi zenginlestirecek genis bir yontem cesitliligi saglamasi
(Gorard ve Taylor, 2004, s. 2) nedeniyle tercih edilir. Ozellikle internet tabanli tarama arastirmalarinin
gereken zaman miktarini azaltmasi 6nemli bir diger avantaj durumudur (Robson, 2017). Bu
arastirmada, mesleki miizik egitimi alan lisans 6grencilerinin ¢algi calma becerilerini sosyal medya
araciligiyla gelistirme motaivayonlarina iliskin durumlar1 genel tarama modeli ile ortaya konmak
istenmistir.

Arastirmada nicel veriler, anket teknigi ile toplanmistir. Anket teknigi, bireylere s6zlii veya yazih
olarak uygulanabilen, belirlenen 6rneklemden kendisi, ¢evresi veya kurumuyla ilgili, degisik tiirden
nicel ve nitel veriler elde etmeye imkan veren (Arikan, 2018) bir tekniktir. Genis bir toplulugun diisiince
ve egilimlerinin ortaya cikarilmasinda siklikla basvurulur (Blyiikoztiirk, 2005). Bu arastirmada, anket
cesitlerinden Websurvey tercih edilmistir. Arastirmada nitel veriler ise yar1 yapilandirilmis sorularin
yer aldigi goriisme formu araciligiyla toplanmistir.

Arastirmaya ilk olarak sosyal medya platformlarinin ¢algi 6gretimi/6grenimi amacl kullanimina
iliskin ilgili literatiiriin taranmasiyla baslanmistir. Arastirma deseninin belirlenmesinden sonra veri
toplama yontemi olarak anket ve goriisme teknikleri benimsenmistir. Anket ve gériisme formunda yer
alan literatiire dayali olarak arastirmacilar tarafindan hazirlanan soru havuzlari, miizik egitimi alaninda
calisan 3 uzman akademisyenin gorislerine sunulmus ve tizerinde gerekli degisiklik ve diizenlemelere
gidilmistir. Pilot uygulama sonrasinda son hali verilen formlar, Google Formlar uygulamasi araciligiyla
calisma grubuna es zamanli olarak sunulmustur. Gontillii olan katilimcilardan bir siire sinir1 olmaksizin
sorulari cevaplamalari istenmistir. Her bir katilimei 20 ila 35 dakika arasinda formu doldurmustur.

Arastirmanin calisma grubunu, Tiirkiye’'nin bati, orta, giiney ve dogu boélgelerindeki mesleki
miizik egitimi veren yiiksekogretim kurumlarinda 2022-2023 egitim 6gretim yil1 giiz donemine kayitl,
17 yas ve uzerindeki lisans 1., 2., 3. ve 4. siiflar diizeyindeki 6grenciler (f: 295) olusturmaktadir.
Calismada, veri toplama araci olarak aragtirmacilar tarafindan hazirlanan, iki béliimde hazirlanmis a¢ik
ve kapali uclu sorudan olusan ‘Mesleki Miizik Egitimi Alan Lisans Ogrencilerinin Calg: Calma Becerilerini
Gelistirmeye Doéniik Sosyal Medya Kullanimi Anketi’ kullanilmistir. Arastirmada amach orneklem
cesitlerinden 6l¢iit drneklem kullanilmistir. Olciit 6rneklem, baz1 6nem kriterlerini nceden belirleyerek
bu kriterleri karsilayan olaylar, durumlar, nesneler ve kisilerin érnekleme alinmasini icerir (Merriam,
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2013; Patton, 2002). Olgiit 6rneklem kullanilan ¢alismalar, programlarin izlenmesinde (Coyne, 1997),
zengin verilere ulasabilmede ve inanirhigin artirilmasinda (Flick, 2014) tercih edilir. Tiirkiye’de miizik
ve calgl 68retimi temelde amator, genel ve mesleki olarak {i¢ grupta ylriitiilmektedir. Bu arastirma,
mesleki miizik egitimi alan 06grencilerin meslek calgilar1 odagindaki sosyal medya kullanimi
potansiyellerini odagina aldigindan olciitler, ‘katiimcilarin lisans diizeyinde 6rgiin mesleki miizik
egitimi aliyor olma’ ve ‘sosyal medya platformlarini ¢algi calma becerilerini gelistirme motivasyonu ile
kullanma’ olarak belirlenmistir.

Arastirmada elde edilen veriler, ¢ift yonlii olarak analiz edilmistir. Nicel veriler SPSS-20.00 paket
programiyla degerlendirilmis, ilgili frekans ve yiizde hesaplari ile okuyucuya sunulmustur. Nitel veriler
ise icerik analizi yoluyla ¢oziimlenmistir. icerik analizinde éncelikle kodlama islemi gerceklestirilir,
birbiriyle baglantii olan kodlar kategoriler ya da alt kategoriler birlestirilir, sonrasinda alt
kategorilerden olusan temalara ulasilir. Temalarin diizenlenmesinin ardindan, bulgularin
yorumlanmasi gerceklesir (Eysenbach & Kéhler, 2002; Merriam & Grenier, 2019; Patton, 1990). icerik
analizi, veri setinin genel diizeyde aciklanmasindaki ve verilerin sistematik bir yapi icinde
¢ozlimlenmesindeki avantajlar1 (Baltaci, 2019) nedeniyle tercih edilmektedir. Elde edilen verilerin
yorumlanmasi asamasinda, bazi katilimci goriisleri, dogrudan alintilarla aktarilmistir. Bu alintilar
yapilirken katilimcilarin gizliligi 6nemsenerek her birine rumuz verilmistir.

Bulgular

Calisma grubundaki 6grencilerin bireysel c¢algl becerilerini gelistirmeye doniik kullandiklari
sosyal medya platformlarinin oldukca cesitlilik gostermektedir. Bu platformlarin kullanim oranlar
incelendiginde en yiiksek oranin, %58.3 (f: 172) ile Youtube’a ait oldugu goriilmektedir. Youtube’yi
%40.7’lik (f: 119) bir oranla Instagram uygulamasi takip etmektedir. Diger kullanilan platformlarin ise
YouTube’a nazaran tercih edilme oranlari oldukga diisiiktiir. Bu platformlar arasinda yer alan Facebook
%0.3 (f: 1) ve Tiktok %0.7 (f: 2)’lik dilimlere sahiptir.

Katilimcilarin, enstriiman becerilerini gelistirmeye yonelik kullandiklar1 sosyal medya
platformunu tercih etme nedenleri incelendiginde, Youtube platformunu tercih eden 6grencilerin daha
cok ‘zengin igerik’ (%57.14) olgusuna odaklanan goriisler sundugu goriilmiistiir. ‘Zengin igerik’ alt
kategorisini, ‘kullanim pratigi’ (%19.78) ve ‘hizl etkilesim’ alt kategorileri takip etmektedir. Instagram
platformunu tercih eden 6grencilerin ise Youtube kullanicilarinin goériislerine benzer sekilde ‘zengin
icerik’e (%25.58) odaklandiklar1 belirlenmistir. Instagram kullanicilar i¢in ‘zengin igerigi’ takiben
‘kullanim pratigi’ (%18.60) ‘yaygin kullanim’ (%16.27) ve ‘kolay ulasilabilirlik’ (%16.27) oldukga
onemlidir:

Katilimci goruslerinin kodlanmasi sonrasinda ‘begeniler ile ilgili faktorler’ alt kategorisinin ilgili
miizik tiiriinii se¢mede Onemli etkenlerin basinda geldigi goriilmektedir. Calisma grubundaki
ogrencilerin sosyal medya platformlarindan enstriiman ¢alma becerilerini gelistirmeye doniik istifade
ettikleri videolardaki igerik tiirleri oldukca cesitlilik gostermektedir. Bu videolarda yer alan icerik
tlrlerinin oranlar incelendiginde en yiiksek oranin %62.4 ile (f: 184) ‘eserler’ oldugu goriilmektedir.
Diger video iceriklerinin, eserlere oranla tercih edilme oranlarinin oldukg¢a diistik oldugu goriilmustiir.
Bu oranlar %13.9 ile (f: 41) ‘egzersizler’, %13.2 ile (f: 39) ‘etiitler’, %8.5 ile (f: 25) ‘calgisal formlar’dir.

Katilimcilar, sosyal medya platformlarinda enstriimanlarini gelistirmeye dontik istifade ettikleri
icra teknikleri daha ¢ok ‘pozisyonel teknikler’ %27.1 (f: 80), ‘doga¢lama teknikleri’ %22.4 (f: 66), ‘hizla
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ilgili teknikler’ %18 (f: 53) ve 'niians teknikleri’ %18 (f: 53) dir. Katihmcilarin énemli bir ¢ogunlugu
%32.9 (f: 97), bireysel ¢algl calma becerisini gelistirmek i¢in sosyal medya platformlarinda takip ettigi
profilleri/kisileri/paylasim sahiplerini secerken herhangi bir kriterinin olmadigini belirtmistir. Diger
kitle ise daha ¢cok %24.7 ile ‘68reticisinin 6nermesi’ (f: 73) ve %15.3 ile ‘hesabin paylasim sikligina gore’
(f: 45) gibi kriterlere gore hareket etmektedirler:

Katilimcilarin, 6nemli bir cogunlugunun ‘icra becerisini gelistirmeye dontik arayislar’’ %79.3 (f:
234) ile enstriiman c¢alma becerilerini gelistirmek icin sosyal medya platformlarina yoneldikleri
gorilmustir. Katihimeilar, ‘6dev verildiginde’ %6.1 (f: 18), ‘68reticileri 6nerdiginde’ %4.1 (f: 12), ‘sinav
donemlerinde’ %3.1 (f: 9) ve ‘arkadaslar1 onerdiginde’ %1.7 (f: 5) de sosyal medya platformlarindan
istifade edebilmektedirler. Katilimcilar, sosyal medya platformlarinda calgilar ile ilgili paylasimlara
daha ¢ok ‘kendi arastirmalar1’ %59.7 (f: 176) araciligiyla yonelmektedirler. Buna ek olarak, ‘sosyal agin
yapay zekast’ %26.1 (f: 77) ve ‘68retmeninin dnermesi’ %11.2 (f: 33) gibi etkenler de yonelimlerinde
etkili olmaktadir.

Tartisma ve Sonug

Arastirma, mesleki miizik egitimi alan lisans 6grencilerinin internet tabanli sosyal medya
platformlarini ¢algi calma becerilerini gelistirmeye dontik bir motivasyonla kullanma durumunu cesitli
yonlerden incelemeyi amaglamistir. Ogrencilerin sundugu verilerin, onlarin calgi becerilerini
gelistirmede sosyal medya platformlarini, ¢cok yonlii ve zengin bir ‘sanal-informal 6grenme mekanr’
olarak benimsediklerini ve kullandiklarini géstermektedir.

Lei vd. (2021), sosyal medyanin miizik egitiminde 6nemli bir yardimci bir rol alabilecegine
deginir. Yine sosyal paylasim sitelerinin egitimciler tarafindan dgrenciler arasinda etkilesime en fazla
yarar saglayacak web 2,0 uygulamasi olarak goriilmektedir (Ajjan & Harsthone, 2008). Bu paylasim
siteleri arasinda Youtube platformu tiptan, spora, matematikten, fene kadar oldukga cesitli bir egitim
yelpazesinde ise kosulmaktadir (Del Valle-Ramoén vd., 2020; Gayef & Caylan, 2021; Pecay, 2017;
Yiicekaya vd., 2021). Calisma grubundaki 68rencilerin de ¢algi ¢calma becerilerini gelistirmeye yonelik
daha ¢ok Youtube platformundan istifade ettikleri tespit edilmistir. Schmidt-Jones, (2022}, Youtube'nun
bu avantaj durumunu, platformun popiilaritesine ve sundugu egitim olanaklarinin yayginlagsmasina
baglar. Oyle ki, katihmc 6grencilerin (n: 295), sundugu fenomen sayisindaki cesitliligin sayica oldukca
yliksek olmasi, platformun sundugu zengin ¢esitlilik avantaji icin 6nemli bir ipucunu sunmaktadir.
Youtube, ¢alg1 6grenmek s6z konusu oldugunda, gorsel ve isitsel detaylari, zengin arsivi, filtreleme islevi
gibi artilar1 nedeniyle 6grencilerce diger platformlara nazaran daha ¢ok tercih edilmektedir. Instagram
ise hizli etkilesim avantaji ile lisans 6grencileri icin Youtube’den ayrismakta, 68renciler ¢algilar ile ilgili
bireylerin bu platformu kullanmasi nedeniyle bile bu platforma yonelebilmektedirler.

YouTube'u 6zellikle profesyonel miizisyen-egitmenler tarafindan irettikleri yapilandirilmis
ders videolar1 aracihgiyla égretim amaciyla kullamlmaktadir (Waldron, 2012). Ogrencilerin sosyal
medya platformlarinda ¢algl calma becerisini gelistirmeye yonelik yararlanma amach takip ettikleri
icerik Treticilerinin arasinda azimsanmayacak sayida egitimci ve akademisyenin yer aldig
goriilmektedir. En cok takip edilen icerik treticilerinin ortak 6zellikleri incelendiginde alanlarinda
taninmis olmalari ve icra diizeylerinin yiiksek seviyede olmasidir.

Ogrencilerin, calgi calma becerilerini gelistirmede cok sayida ve farkh miizik tiirlerine
yonelmektedirler. Elde edilen goriisler, bu yonelimi etkileyen faktorlerin icinde ilk olarak ‘estetik
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begeniler’i ardindan ‘kimlik ve benlik algis1’ temalarina isaret etmektedir. Aslinda, insanlarin, 6zellikle
kisilik fenomeni iizerinden estetik begenilerinin sekillendigi ve herhangi bir miizik tiiriine yonelmeleri
bilinen bir durumdur (Payne, 1967). Katiimcilarin ¢algi calisma motivasyonlari ile yoneldigi sosyal
medya platformlarindaki miizik tiirlerini secmelerinde de ayni kriterin 6nemli derecede etkili oldugu
anlasilmaktadir. Estetik a¢idan tatmin olmadiklar: igerikleri ¢algi ¢alma becerilerinin gelisiminde ise
kosmaya istekli olmadiklarini géstermektedir.

Lisans 6grencileri, sosyal medya platformlar1 aracilifiyla cesitli miizik tiirlerine ve cesitli
miizisyenlere kolayca erisim saglayarak onlardan fayda saglamakta enstriiman g¢alma becerilerini
gelistirmede 6nemli kazanimlar elde etmektedir. Ogrenciler sosyal medya platformlarin1 miizigi analiz
etmeyi 6grenmede kullanmakta ve ¢alma tekniklerinde daha iyi gelisme egilimi géstermektedir (Lei vd.,
2021). Arastirmanin katilimci 6grencileri de video paylasim platformlarindan ¢algilarina doniik birgok
teknigi gelistirmek tlizere istifade etmektedirler. Bu teknikler arasinda ‘pozisyonel teknikler’, basi
cekmekte bu teknikleri, ‘dogac¢lama teknikleri’, ‘hizla ilgili teknikler’ ve ‘niians teknikleri’ basliklari
izlemektedir.

Ogrencilerin, sosyal medya platformlarinda enstriiman ¢alma becerilerini gelistirmek icin takip
ettikleri profilleri/kisileri/paylasim sahiplerine daha ¢ok 6greticilerinin énermesi ve yonlendirmesi
yoluyla ulasmalar1 s6zkonusudur. Bu durum, 6greticilerin egitim siireclerinin niteligini arttirmada bu
platformlara basvurdugunu géstermektedir. Lei vd. (2021) sosyal medya platformlarinda enstriiman
calma tekniklerinin gelistirilmesini yardimci oldugunu belirtir. Bu ¢alisma ile paralel olarak katilimci
ogrencilerin, sosyal medya platformlarinin enstriimanlariyla ilgili ‘icra tekniklerini 6grenme’lerine
yaptig1 katkiy1 platformlarin kendilerine sundugu en 6nemli avantaj durumu olarak betimlemeleri
oldukga benzerdir.

Oneriler

Arastirma verileri toplandig1 ¢alisma grubu itibariyle lisans diizeyinde mesleki miizik egitimi
alan 6grenciler ile sinirhdir. Diger 6rgiin egitim seviyelerindeki 6grenciler ile amator ve yar1 profesyonel
ogrenci gruplarinin sosyal medya platformlarini ¢algi calma becerilerini gelistirmeye doniik kullanim
pratikleri sonraki arastirmalar i¢cin dnerilebilir. Ayrica, bu platformlarda paylasim yapan 6gretici, icraci,
akademisyen ve 6gretmenlerden olusan ¢alisma gruplari ile de ¢alismalar gerceklestirilerek elde edilen
veriler 6grencilerin sunduklari ile kiyaslanabilir.

Ikinci olarak, katihmcr égrencilerin, bu platformlardan calg1 calma becerilerini gelistirmeye
doniik bazi beklentilere sahip oldugu anlasilmaktadir. Fakat arastirmamiz sadece paylasim sahiplerini
takip eden 6grencilerin sinirliliginda liretilmistir. Sosyal medyada 68retim amacli paylasim yapan igerik
sahiplerine iliskin yapilacak ¢alismalara ihtiya¢ vardir. Bu baglamda, sosyal medya platformlarinda
paylasim yapan kitlenin de sosyal medyaya ve paylasim yapma motivasyonlarina déniik arastirmalar
onerilebilir.
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