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ABSTRACT

Teaching speech acts and designing activities
for this purpose have gained massive attention
recently. It is realized that they play an essential
role in language use and consequently in
language  teaching. The current study
investigates if a specific material designed to
teach suggestions in Cutting Edge Pre-
Intermediate (2017) level book is well-designed
according to the SPEAKING framework
proposed by Hymes in 1974. This framework
focuses on the inclusion of pragmatic elements,
which are the speech components that underlie
a speech event in language teaching materials.
To this end, after the detailed analysis of the
material in the light of the SPEAKING
framework, it was found that the course book
material lacks certain pragmatic elements such
as setting, participants, genre, and language use.
Therefore, the material was further adapted,
and the material adaptation was checked by two
native speaker English language instructors and
five non-native English language instructors.
Based on the feedback from the instructors, the
material was further modified and finalized.

OZET

S6z edimlerini 6gretmek ve bu amagla etkinlikler
tasarlamak son yillarda biytk ilgi gérmektedir. Bu
yaptlarin - dil  kullaniminda  ve dolayisiyla  dil
6gretiminde 6nemli bir rol oynadiklart anlasilmugtir.
Mevcut c¢alisma, Cutting Edge Pre-Intermediate
(2017) seviyesindeki kitaptaki tavsiye verme icin
tasarlanmus belitli bir materyalin, 1974'te Hymes
tarafindan 6nerilen SPEAKING cercevesine gore
iyi tasarlanmis olup olmadigini arastirmaktadir. Bu
cerceve, bir konusma olaymin altunda yatan
konusma bilesenleri olan edim bilimsel unsurlarin
dil  Ogretim materyallerine dahil edilmesine
odaklanmaktadir. Bu amacla, SPEAKING
cercevesi 1s1iginda materyalin detaylt analizinden
sonra, ders kitabi materyalinin ortam, katilimcilar,
tir ve dil kullanimi gibi belitli edim bilimsel
unsutlardan yoksun oldugu tespit edilmistir. Bu
nedenle, materyal uyarlamast yapild: ve bu materyal
uyarlamasi, anadili Ingilizce olan iki Ingilizce
egitmeni ve ana dili Ingilizce olmayan bes Ingilizce
egitmeni tarafindan kontrol edilmistir.
Egitmenlerden gelen geri bildirimlere dayanarak,
materyal daha da degistirilmis ve sonlandirilmustir.

Aunaf/Cite as: Kiyancicek, E. & Karatepe, C. (2023). The analysis of a textbook activity on suggestions according to speaking
framework by Hymes and its adaptation. Kapadokya Egitinm Dergisi, 4(1), 28-48.
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Introduction

Almost three decades ago Kasper (1997) asked whether pragmatics could be taught, this question has not been
answered by teachers confidently (Karatepe & Civelek 2021; Korkmaz & Karatepe 2022). Pragmatic
competence was included in the definition of communicative competence by Bachman (1990). Blum-Kulka et
al (1989) assert that even highly proficient learners need to receive instruction on pragmatics as they frequently
fail to interpret the illocutionary meaning of speech acts or use speech acts appropriately. CEFR (2001) described
functional competence which partially included pragmatic competence. Bardovi-Harlig & Mahan-Taylor (2003)
claimed that learners required support when learning features of pragmatics because of their multi-layered
functions. The first available aid for learners and teachers in this process that one can think of is the English
coursebooks, which are supposed to represent the target language in many respects. However, decades later
many studies in the field of EFL report that pragmatics has not found its deserved place and enough emphasis
in English coursebooks (Harwood, 2014; Karatepe, 1998; Kasper, 1997; Taguchi, 2015; Vallenga 2004; Cohen
& Ishihara 2013). Sadly, representing features of pragmatics appears to be regarded as an optional task
(Harwood, 2014, Korkmaz & Karatepe 2022; Karatepe & Civelek 2021).

Recent research in the discourse analysis literature highlights that EFL learners may face some difficulties when
communicating in various social contexts due to several factors such as lack of knowledge related to language
function and cultural knowledge, and therefore, it is crucial to teach language learners how to formulate speech
acts to achieve successful real-life communication (Bardovi-Harlig & Mahan-Taylor, 2003; Hu, 2014; Li,
Suleiman, & Sazalie, 2015; Nguyen, 2011; Ortactepe, 2012). When they are not, their lack of pragmatic
competence can lead to pragmatic failure (House, 19983) This realization highlights the importance of teaching
pragmatic norms in EFL classrooms. Moreover, pragmatic failure is regarded as a setious issue since it is likely
to lead to some interactional breakdowns (Karatepe, 2016; Kiyancicek, 2023; Li, Suleiman, & Sazalie, 2015).

Therefore, it is vitally important to analyse the course book contents as much as the literature focus on pragmatic
competence and its development in language learners. However, the number of studies focusing on course book
analysis from a pragmatic perspective is still limited (Cortazzi & Jin, 2018). Moreover, the studies on
coursebooks tend to focus on the course book evaluation by analyzing the multimedia use, technology
integration, grammar content, and layout (Bruton, 1997; Hismanoglu, 2011; Koral & Mirici, 2021; Si, 2020;
Sahin, 2020; Tekir & Arikan, 2007; Tok, 2010).

The present study argues that studies focusing on pragmatics in coursebooks should have a theoretical
background which was proposed specifically for the evaluation of the features of pragmatics. For this purpose,
authors adapted the theoretical framework SPEAKING which was proposed by Hymes (1974) to describe how
we create meaning from a more pragmatic perspective, which can be implemented into analysing teaching
materials from a similar point of view to foster pragmatic competence. The theory has hardly been used in ELT
research. That is, the current research is designed to fill this research gap by analysing a unit from a course book
which was designed to teach the speech act of suggestion. The researcher based their study on the theory proposed
by Hymes (1974) and provided some alternative language learning activities and tasks.

Literature Review

Speech Acts in Coursebooks

Speech acts can be defined as the utterance or the expression of interaction that serves a purpose. Bardovi-
Harlig (2010, p. 219) states that “the dominant area of investigation within interlanguage pragmatics has been
the “speech act” and the researchers have studied speech acts for years (Blum-Kulka & Olshtain, 1986; Blum-
Kulka, 1991; Flores Salgado, 2011; Goy, Zeyrek & Otcu, 2012; Karatepe 1998, 2001, 2016). Yule (1996) defines
speech acts as the actions which are performed via utterances. In many cases, we need speech “to perform an
action” (Austin, 1975, p. 375).
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It is well-accepted that coursebooks are the primary language sources in EFL classrooms, making them an
inevitable part of the language learning process (Garton & Graves, 2014). Therefore, a significant amount of
attention has been paid to developing course materials or coursebooks to teach pragmatics (Crandall &
Bastirkmen, 2004; Hillard, 2017; Ishihara, 2010; Siegel, 2016; Siegel et al., 2019; Tatsuki, 2019). However, many
studies have scrutinized the effectiveness of coursebooks and the extent to which they present EFL learners
with the required information to develop their pragmatic competence. The studies on the extent to which
coursebooks represent real-life conversation have shown that EFL coursebooks seldom provide satisfactory
examples of real-life English conversation (Berry 2000; Grant & Starks, 2001; McConnachy 2009; McConnachy
& Hata 2013). Therefore, it is important to investigate coursebooks to what extent they represent real language.

Another important point to consider in teaching pragmatic components in the classroom is the amount of
pragmatic input language learners can have access to. The studies evaluating the extent to which the features of
pragmatics and speech acts are represented in coursebooks have shown that they fall short of providing
satistying language samples (Ishihara & Cohen, 2010; McConnachy & Hata, 2013; Vellenga, 2004). One of the
earlier studies conducted to analyse ELT coursebooks with regard to pragmatic content was conducted by
Bardovi-Hatlig et al. in 1991. The researchers examined 20 ELT coursebooks in terms of conversation-closing
strategies. Their findings showed that only twelve of the coursebooks contained appropriate examples of
closings. Similarly, Boxer and Pickering (1995) also analysed the presentation of complaints in seven
coursebooks and reported that only direct complaints were covered, but indirect complaints were not
represented. However, studies in the field show that indirect complaint strategies are usually more common
than direct complaints in natural conversation (Karatepe 2001 & 2016).

Recent studies have reported similar findings. For example, Alcén and Tricker (2000) examined how some
English coursebooks presented the discourse marker we// and compared its frequency of occurrence in American
films. Their findings demonstrated that ELT coursebooks analysed in the study did not provide interactive
characteristics of the discourse marker we/.. Due to the nature of features of pragmatics, coursebooks need to
provide explicit information about their uses as learners may not be able to deduce this from the input (Karatepe
1998). The study by Vellenga (2004) also included a qualitative and quantitative analysis of eight coursebooks
to identify the use of metalanguage, explicit representation of speech acts, and metapragmatic information. The
results demonstrated that none of these coursebooks examined provided explicit pragmatic information. Some
studies focused on the number of different speech acts included in coursebooks. For example, Nguyen (2011)
analysed three Vietnamese high school coursebooks and their workbooks for the involvement of 27 speech
acts. The coursebooks were examined in terms of speech act instruction, presentation of speech acts, and
pragmatic information inclusion. Nguyen (2011) found that the number of speech acts addressed in the
coursebooks decreased throughout the series as the proficiency level increased. Nevertheless, some speech acts
were observed across all levels, such as sharing opinions and showing agreement and disagreement, allowing for
more practice. However, the overall organization of the speech acts demonstrated that they were not deliberately
placed across levels but rather randomly. Nguyen (2011) concluded that the coursebooks did not contain
satisfying pragmatic information, and the study highlighted the need to provide further support for learners.
Therefore, language learners tend to use a few strategies and forms in any context or conversation (Wyner &
Cohen, 2015). Equally, the scatcity of pragmatic items available to be used in the repertoire of language learners
might trigger the transfer of L1 norms and forms (Bardovi-Harlig & Mahan-Taylor, 2003; Hilliard 2017).

However, other researchers also provide insights into how language teaching materials should be designed to
guide learners to become communicatively competent. Tomlinson (2010) explains that language teaching
materials are expected to expose the learners to authentic language use, and they “should provide the learners
with the opportunities to use the target language to achieve the communicative purpose” (p. 15). Besides,
teaching materials should draw the learners’ attention to particular language items so that they can notice
different usages (ibid. p.13). When learners do not notice a particular linguistic feature, they will most probably
not learn it (see also Schmidt, 1990).
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Teachers and learners need contextual information to understand how situational variables influence the choice
of lexical and grammatical forms (McConnachy, 2009). Otherwise, they are left to their own devices and
transferred from their mother tongue, which may lead to misunderstandings and miscommunication. By
presenting speech acts without context, coursebooks deprive learners of a valuable source of information
(Tomlinson 2008). Learners need to adopt a more analytical view so that they can grasp the illocutionary force
of speech acts. In order for EFL teachers to facilitate learners’ understanding of the illocutionary meaning of
language forms, they need a framework model by means of which they can enrich the classroom activities to
assist learners. For this purpose, McConnachy (2009) suggested the SPEAKING framework proposed by
Hymes (1974). The following part will present how this framework could be used to give situational information
to facilitate learning in EFL classrooms.

Hymes’ SPEAKING framework

It is known that speaking a language well requires more than just knowing the syntax; it also requires an intuitive
grasp of certain social norms. The act of speaking alone does not fully convey the meaning to us; rather, the
context in which those words are delivered has a significant impact on how we interpret them. This idea was
theorised by a well-known anthropologist Dell Hymes. Therefore, he further remarked that there were cultural
differences in the ways speakers use the language.

Hymes (1974) developed an analysis of what he terms "speech components." He proposed the framework of
SPEAKING, which focuses on the pragmatic aspects of language and can be used to analyse language in
context. As McConachy (2009) states that ‘SPEAKING’ is a mnemonic, and each letter of SPEAKING stands
for an aspect of context that is thought to influence the creation and interpretation of meaning- S for Situation;
P for Participation; E for Ends; A for Act sequence; K for Key; I for Instrumentalities; N for Norms and G for
Genres.

The first letter S stands for sizuation, which contains the scene and the setting. That is, it refers to where the
activities take place. In any conversational situation, there is a scene which includes specific acts or activities,
and it tends to be the first thing noticed when a speech situation is analysed (Reyaz & Tripathi, 2016). Therefore,
setting plays an important role in language use. In an EFL setting, language learners should be informed about
the importance of the setting when a new linguistic item is presented. This helps learners develop awareness
towards its influence on what is said and what is not said (McConachy, 2009).

The second letter P refers to the participants in the conversation, their roles, and the relationship they have.
Individuals who play a role in the speech event are the participants. They are not identified by name, but rather
by position, status, or power. Their roles, among other things, explain culturally pertinent individuals,
particularly for the speech event so that it will be clear in the rules of interaction how they should behave in the
event (Kiesling, 2012). This information on the participants will help increase awareness of the interpersonal
aspect of language use (McConachy, 2009). Additionally, the letter E represents the ends or the goals of
communication. McConachy (2009) defines it as the element that provides awareness of the purpose. These are
the objectives and results that are wanted from a certain discourse. The tone of the speech is extremely
important, in addition to the sentences uttered on a surface level.

The following letter A represents the acts or speech acts and their illocutionary meaning. It refers to the particular
words used, how they are employed, and the relationship between all selected phrases. It also refers to the actual
format and content of the message. It has to do with how the message changes and how the sociocultural
context of speech in a particular speech community affects both the form and content of the message. The
order of the acts impacts how the message is received. Regarding both the form and the content of the
interaction, the receiver should comprehend the message and convert it into useful information (Tawakol Gaber
El-Zaghal, 2021).

The fourth letter K refers to the fone of the speech, and how the speech is delivered in a conversation. The Key is
related to the manner. The key determines whether the setting is formal, semi-formal or informal and whether
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the participants are content or not. The letter I stands for the instrumentality or the channel through which
communication flows. It is about the register and socio-linguistic vatiation in language choice (McConachy,
2009). The term "instrumentalities” refers to the mode of communication, such as writing, speaking on the
phone, or simply speaking face-to-face. Questions to emphasize the instrumentalities of the language may focus
on the formality or informality, politeness level of the language, etc.

The letter N denotes norms and rules for interaction, which create awareness of culture’s effect on
communication and rules behind politeness strategies (McConachy, 2009). Norms affect communication
patterns and determine whether gaps exist or should be avoided. Even the intonation patterns are included
under the heading of norms (Kiesling, 2012). The last letter G stands for the genre, addressing the types of
communicative sequences in a specific discourse such as written, spoken, telephone, and so on (McConachy,
2009). We can mainly observe three different types of communication genres: spoken, written communication,
and body language communication (Tawakol Gaber El-Zaghal, 2021).

In short, each letter refers to an issue which can play an important role to enable individuals to have successful
communication in real life. It also provides a guide for researchers to investigate to what extent course book
activities represent real-life language use.

Suggestions in Coursebooks

In the current study, the main focus will be on the speech act of suggestion as it is one of the most commonly
observed in EFL coursebooks. The speech act suggestion is among the directive category where the speaker aims
at getting the hearer to do some action accordingly (Searle, 1976). Rintell (1979) states that “in a suggestion, the
speaker asks the hearer to take some action which the speaker believes will benefit the hearer, even one that the
speaker should desire” (p. 99).

Although we can claim that the majority of the language coursebooks in the market include how to give suggestions
as part of their linguistic content, Schmidt et al. (1990) state that suggestions as part of speech acts in 1.2 pragmatics
have gained less coverage in the literature, unlike the speech act of request (Blum-Kulka et al. 1989; Loutfi,
2016). There might be various reasons underlying the scarcity of content in the literature. According to Santos
and Silva (2008), one reason why suggestions have attracted comparatively less interest could be the challenge
in identifying suggestions.

Although it is claimed to be difficult to detect suggestions in communication, it is observed that there have been
some studies analysing the language performance of suggestions in learners’ written or spoken performance. In
her research, Toprak (2020) follows a qualitative design to explore how Turkish EFL adult learners make
suggestions in English in writing form. The data were collected through a scenario-based task that promoted how
the participants made suggestions and what linguistic strategies and forms they used. The findings of the qualitative
content analysis show that the most frequently used suggestion category was “conventionalized” while “direct
strategies” remained rare. Overall, the results demonstrate that the participant students aimed at delivering less
face-threatening suggestions. Another study conducted by Banerjee and Carrell (1988) investigated suggestions by
28 native Chinese or Malay speakers and 12 native American learners to discover whether adult native speakers
(NS) and non-native speakers (NNS) of English preferred different ways when formulating suggestions. Another
study designed by Martinez-Flor and Fukuya (2005) analysed the effect of explicit and implicit pragmatic
teaching on suggestions that adult Spanish learners of English formulated. However, it can be concluded from the
low numbers of studies in the literature, there is still a need for further investigation on the speech act of
suggestion.

It is also possible to find some studies analysing coursebooks in terms of representation and presentation of the
speech act of suggestion. Ekin (2013) analysed ten pre-intermediate and intermediate-level coursebooks in terms
of suggestion strategies. The researcher also compared the coursebooks to see whether they include authentic-like
materials to present suggestions to promote pragmatic competence. She highlighted the importance of appropriate
input regarding the speech act of suggestion strategies for learners. She reported that these coursebooks presented
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some conventionalised forms of speech acts. However, there was not enough emphasis on direct and indirect
suggesting strategies.

In another study, Jiang (2006) conducted a comparative study focusing on the forms needed to perform
suggestions in both real-life settings and coursebooks. The researcher compared the forms used in real-life settings
including professor—student conversation during office hours and student—student study groups to the forms
represented in six coursebooks, three of which were old and the others more recent. She aimed at assessing how
much coursebooks represented real language use. She concluded that the context and the register defined the
forms used to make suggestions in real-life conversations, and more recent coursebooks included more linguistic
forms for suggestions compared to the old-generation coursebooks. However, she also observed some differences
between real language use and the forms represented in the coursebooks. She proposed that coursebooks should
provide background and situational information rather than focusing on lists of de-contextualised language
structures. She also recommended that coursebooks should provide some real-life-like tasks to raise learners’
awareness of the role of contextual information.

Briefly, the scarcity of studies focusing on the speech act of suggestion and considering all the shortcomings of
the textbooks in terms of teaching speech acts, there is still a gap in the related research field. Therefore, this
study aims at analysing an activity that focuses on suggestions in the Cutting Edge Pre-Intermediate (2017) level
in light of Hymes’ framework of SPEAKING. Then the researchers propose an adapted version of an activity
based on the principles of the framework. Therefore, the research questions of the study are:

a. To what extent does activity in Cutting Edge Pre-Intermediate (2017, p.112) meet or fulfil the

framework of SPEAKING proposed by Dell Hymes?
b. To what extent can the material be adapted to meet the principles of the framework?

Methodology

The current research follows a qualitative research design which is mainly based on the analysis of a course book
material designed to teach speech act of suggestion at a pre-intermediate level based on the SPEAKING
framework (Hymes 1974). The study, which embraces a constructivist point, has used a qualitative design to
unearth new ideas and views while also achieving an in-depth understanding of the issue (Creswell, 2009). The
course book analysed in the study is Cutting Edge Pre-intermediate by Cunningham et al. (2017). The coutse
book is purposefully chosen since it has been used as a language teaching material in the university context in
which one of the researchers has been working. Therefore, the researcher has a comprehensive knowledge of
the course book design, content and layout, which might guide the analysis process. Additionally, although there
have been studies focusing on the analysis of the Cutting Edge series in terms of various points such as tasks(
Nitta & Gardner, 2005), appropriateness of the material for the purpose of the learners (Alshabeb et al., 2017),
real language representation (Abali, 2006) and teachers’ perspective regarding the material (Alshehri, 20106), to
the researchers’ knowledge there has been no study focusing on its pragmatic content, namely speech act of
suggestion in pre-intermediate level.

For the current study, the data collection process was done in two stages. In the first stage, an activity that
focuses on teaching bow to make suggestions in Cutting Edge Pre-Intermediate (2017, p. 112) was chosen as a target
language material to be evaluated. The researchers initially analysed the course book activity from the perspective
of the ‘SPEAKING’ framework. In the meantime, ethics committee approval from Bursa Uludag University
Social and Human Sciences Research and Publication Ethics Committee was obtained for this study. In the
second stage, the researchers proposed an adaptation of the material to make it more effective. This adaptation
was further sent to several language instructors, who have been working with the course book. The participants
were informed about the aims of the study and asked to sign a consent form before data collection. The
participants were also informed that they could leave the research for any reason after it started. The researcher
provided the participants with a detailed summary of the SPEAKING framework and the comparative study
of the materials. The participants were first asked to grasp the idea behind the framework by studying the
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summary, and then they were invited to analyse course book the course book material and its adaptation. The
following questions were also provided to the participants.
- Do you think the course book material will help language teachers to promote pragmatic competence?
- Do you think the course book adaption and the modified activity will help language teachers promote
pragmatic competence?
- Do you think the modified material attached will create an appropriate context for learners to gain
pragmatic competence and internalize the speech act of suggesting?
- How do you think the modified activity can be designed better to promote real language learning?

In light of the framework and the feedback, the researchers came up with the final adaptation to be implemented
in the classroom for further studies.

Instructional context

The current study took place in a higher education setting in which the course book was chosen by the institution
and has been used to teach English as a foreign language in a preparatory program at a state university in
Istanbul. The preparatory program is designed around general English courses. The students are registered in
this obligatory general English course before they start their specialised field studies in their relevant
departments. The program’s overall design is based on communicative outcomes and productive skills, and a
formal assessment. However, what little pragmatics elements exist in the course book in question have not been
highlighted and sadly even omitted (Karatepe & Civelek 2021; Korkmaz & Karatepe 2023). In this respect, the
present study will contribute to making up for a vital missing element in instruction. Therefore, it is in line with
the program’s aims, contributing to the student’s communicative skills.

Participants

The current study is based on the analysis of course book material and its adaptation process by the researchers.
However, to increase the efficacy of the adapted material and to prevent potential problems, the researchers
asked for feedback from several language instructors from various language teaching backgrounds and
experiences. Therefore, seven volunteering English language teachers and instructors who analysed the course
book activity and its modified version took part in the study. All the participants have more than ten years of
teaching experience in English Language Teaching (ELT). Besides, two of the participants are native English
speakers who have CELTA and MA degrees in ELT, and one of whom holds DELTA. One of these native
English teachers is also a teacher trainer in one of the prestigious teacher training institutes in Istanbul. The
other three participants have been teaching English in an EFL setting for more than ten years and are doing
their MA studies in ELT. Additionally, another participant is a former education faculty member who taught
pre-service English teachers and who has a PhD in ELT. Finally, the last participant is an instructor with a PhD
degree at one of the prominent state universities and teaches pre-service English teachers currently. Therefore,
the feedback provided by these seven language instructors provided the researchers with a clear perspective of
the material proposed. The participants will not be referred with their real names but with a pseudo name as
follows: P1, P2, P3, P4, P5, P6, P7.

Data analysis

The present study is designed around two main research questions and processes followed to answer these
questions. Firstly, the researchers chose one of the course book materials designed to teach a pragmatic item:
how to make suggestions. The researchers constructed a detailed analysis of the activity in the light of the
framework on which the current study is based. After all the possible shortcomings and limitations of the
material were detected, the researchers designed and proposed an adapted language material, which was based
on the same course book content. Following the adaptation process, the researchers contacted some language
instructors and teachers to evaluate and give feedback on the material adaptation. Finally, the material was re-
designed and finalised in accordance with the feedback to be implemented in classroom practice.
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Findings
In this section, the research findings for the research questions are presented. The first research question aimed
to determine to what extent the specific activity in cutting Edge Pre-Intermediate (p.112) was appropriate in
light of the SPEAKING framework. When the course book activity was analysed, it was realised that the
material lacked the elements that activate socio-cultural aspects related to the speech act. Some of these missing
elements were the focus on participants of the dialogue, the language used for a specific speech act, and
situational information to facilitate the interpretation of the form and function relationship, etc.

Multimedia plays a vital role in the course book design. Visuals are intended to help language learners to have
an image of the setting and the content. Therefore, visuals should be related to the topic in the language material.
However, the course book material did not have appropriate visual support to create the setting for learners,
which is the first element of the SPEAKING framework. The visual used in the course book was found not
directly related to the topic of discussion in the video (See Visual 1).

Visual 1
The Image Used in the Coursebook

LANGUAGE 1\

»

i L
Note: Taken from Cutting Edge Pre-Intermediate (p.112)

In addition, the researchers and the participants found the warm-up activity in the course book material not
appropriate for all age groups since it could not motivate the learners to create a natural dialogue with partners.
According to the study conducted by Hansen and Liu (2005), warm-up activities should have “supportive roles”
(p-33) in the language classroom to build an atmosphere in which students feel more relaxed to participate in
the negotiation of meaning and presenting linguistic content to each other.

Apart from the visual representation and deficiencies of the warm-up activity, the researchers decided that the
course book material lacked the appropriate activities. Besides, there was no information about the participants
and the setting of the dialogues to support learners’ comprehension. However, according to the SPEAKING
framework, the setting and the participants are fundamental components of the language presented and they
play a vital role in spoken discourse. Therefore, it is possible to conclude that the material in the Cutting Edge
Pre-intermediate course book misses the details related to the setting and the participants of the conversation
from the very beginning. Equally, our participant teachers (P1, P2, P4, P5, P7) pointed out that the language
item in the course book material mainly lacks contextual elements and language is presented in a
decontextualized way.

Another problem related to the course book material was the lack of questions and activities designed for the
unit video to help learners to focus on certain language features. In Cutting Edge Pre-Intermediate, there are
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usually comprehension questions following the dialogues that students answer while listening/watching some
conversations or videos. However, unfortunately, these questions also indicate that the course book limits the
focus to comprehension only, which fails to promote pragmatic competence (Table 1).

Table 1
Comprehension Check Questions
Coursebook Material
2. Watch the video and answer the questions.
1. What does the woman want to buy?
2. How many people give her suggestions?

Table 1 shows that the main focus is on finding the correct answer to the questions. Besides, these questions
fail to highlight the interpersonal function of language. The students are not directed or guided to realise the
goal of the conversation or the acts achieved through certain language use. This means that they cannot become
aware of the conversational moves and illocutionary meaning of the language, which are highlighted in Hymes’
framework.

In addition, the suggestion speech act in this material represents informal language use. Although the material
included video-recorded dialogues at home and a phone shop, only the informal use of the speech act of suggestion
was presented, and the tone of the language which was represented as KEY in the framework and was
disregarded in the original material. Learners are not informed about the role of the formality level of the
language. It is also seen that the course book material does not provide sufficient information for the production
stage. It was found that it failed to present formal and informal language use of suggestions.

Similarly, the researchers also realised that there are no activities or questions to take students’ attention to the
instrumentality component though the students are exposed to the language through a video, and they can hear
a dialogue in different settings. They are not provided with the details of the conversations which are all face-
to-face dialogues between different parties. Finally, the course book material lacks information regarding the
norms affecting the specific language choice in specific speech situations and genres.

The researchers also found that the lack of variety in questions is another drawback of the material. Therefore,
the course book material was also analysed in terms of the four question types proposed by McConachy (2009),
which he proposed to make Hymes’ framework more applicable in language classrooms. One example of these
questions is “function-based questions” (McConachy, 2009, p.221) which focus attention on the function of the
form. Unfortunately, in the course book, the only activity focusing on the functions of the forms is the
pronunciation activity. The learners are asked to group the phrases into the ‘Making Suggestion, Agreeing, and
Disagreeing’ categories while focusing on the pronunciation (Visual 2). However, McConachy (2009) emphasises
that the learners’ attention should be driven to the specific forms to create an awareness in terms of form and
function relationship, and he claims that these question types utilize the metalanguage to analyse the
conversational or social function of a saying or utterance within the dialogue. They are beneficial as they
encourage learners to notice the social and communicative function first and then the form itself (ibid.).

Visual 2
Form-function Activity
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1 ® Watch and listen to the key phrases for making and
responding to suggestions.

2 Practise saying them. Add the phrases to the groups below.

Making suggestions & Agreeing Disagreeing
What about ... ? All right. . I'don't think so.

. No, I'd prefer
i to..

Note: Taken from Cutting Edge Pre-Intermediate (p.112)

It was also found that the course book activity lacked “general speculative questions” (McConachy, 2009, p.
122). That is, these are the questions that encourage learners to share their interpretation or understanding of
the conversation, not looking for the correct answer within the material. The final type of question “comparative
question” (zbzd., 122). He argues that these questions help learners compare a social, cultural, or interactional
aspect of an interaction between the target language’s culture and their own culture. These questions may
facilitate an atmosphere in which attention can be paid to the intercultural differences within the language
classroom. Briefly, it is observed in the course book material that it lacks the fundamental components of the
SPEAKING framework and possible question types that might foster learners’ pragmatics awareness.

The second research question attempted to find ways to develop the material so that it can provide the learners
with better learning opportunities Therefore, all these issues have been looked into closely in order to improve
the existing material by adding components and by enriching the content. In this regard, the researchers first
offered to change the visual used in the original material as it provided information about the context of the
situation. Because the researchers did not find the visual in the material directly related to the topic of discussion
in the video (See Visual 1), it was eliminated in the adaptation process.

Moreover, the researchers and the participating instructors and teachers highlighted the need for a change in
the warm-up activity as it failed to inspire students to engage in open-ended conversations with partners.
Moreover, four of the participants (P1, P2, P5, P7) pointed out the need for focusing on questions which can
potentially trigger active learner participation by relating the topic to their own lives. As a result, the researchers
proposed a modified material which started with a warm-up activity to activate learners’ previous knowledge
and to promote their participation (Table 2).

Table 2

Warm-up Questions Suggested
Instruction A. Work with a partner and discuss.
Questions 1. Do you like shopping? Why / Why not?

2. Do you ask for suggestions or advice before you buy something new? If
yes, who do you usually ask?

3. What affects your decision when you buy an item? i.e. price, brand, colour,
etc.?

The course book material, unfortunately, lacked information about the setting and the participants. Because of
this, the researchers targeted to help learners gather some ideas with the help of some visuals (see Visual 2)
taken from the unit’s video, in which the target language is introduced, and some guiding questions. With the
help of visuals and questions given in the modified material, learners can be encouraged to share ideas about
the people and the setting. The literature is rich with studies reporting the benefits of presenting language items
within a context that supports meaningful learning experiences, and thus visuals can be used for this purpose
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(Karatepe & Yilmaz 2018; Novawan, 2020). Visuals also help teachers turn the learning process into a more
effective, enjoyable, and inspirational experience for learners.

Visual 3
Alternative Visuals from the Video

Work with a partner and discuss the questions below.
1. Who are the people in the photos? What do you think their relationship is?

2. Where are they?
3. What do you think they are talking about?

Another problem related to the course book material was the lack of questions and activities designed for the
unit video to analyse the language. In Cutting Edge Pre-Intermediate, there are usually questions following the
dialogues that students can answer by listening to or watching some conversations or videos. However,
unfortunately, these questions also reveal that the course book limits the focus to comprehension only, which
is not enough to promote pragmatic competence. Table 1 below shows a comparison of the course book
material and some question examples from the modified material.

Another problem that stood out in the teaching material was the type of activities designed to get the learners’
attention to the target linguistic and pragmatic elements. As the existing material was only used for questions to
check comprehension, the researchers offered more questions to attract the attention of the learners to the
participants, setting and language used in these settings and with the characters in the dialogue (Table 3).
Therefore, it is aimed to guide learners to realize possible changes in the language in different settings.

Table 3
Comparison of Coursebook Material and Modified Material
Coursebook Material Modified Material
2. Watch the video and answer the questions. C. Watch the video and answer the questions for
3. What does the woman want to buy? each category.

4. How many people give her suggestions? At home
1. Whatis the relationship between these two
people?
2. Do you think the woman really wants
help? Why / Why not?
3. How many different suggestions did the
man make?

In a mobile phone shop
1. Who are the people in the video?
2. Do you think the woman really wants
help? Why / Why not?
3. How many different suggestions did the
shop assistant make?
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The main emphasis, as seen in Table 3, is on determining the correct response to the questions. Additionally,
the coutrse book's questions do not emphasize how the interpersonal dynamics of the conversation wete
elaborated and could lead to changes in the language. This may constrain learners’ understanding of the
relationship between speakers and other social factors. Therefore, in line with the framework and the data
gathered from the participants, the researchers proposed some comprehension check questions involving the
major pragmatic elements. Therefore, the modified activity aimed to present questions that focus more attention
on the participants, context, and some socio-pragmatic elements and share ideas rather than solely finding the
cotrect answer.

The language presented in the material is found to be limited in terms of variety and authenticity depending on
the conversational situation or the situation in which the dialogue takes place. This means that almost all the
language used in the course book material exemplifies informal interaction situations, which is only one aspect
of the key component of the framework. Additionally, the learners are not informed that it was a face-to-face
conversation sample involving body language and gestures. Moreover, participant instructors also highlighted
the need for additional language exposure in which learners could explore formal or semiformal contexts and
language forms used to achieve certain linguistic functions (Five participants: P2, P3, P5, P6, P7). Therefore,
the learners are provided with an extra dialogue to work as a reading practice to get exposed to different forms
to make suggestions in a more formal setting. Also, the data from the participants indicated that activities and
questions in the modified activity would encourage learners to realize how they can use various forms in
different settings.

It can also be observed that the course book's content is insufficient for the production stage. Given that all of
the conversation scenarios in the production activity are informal (two participants: P2, P3), there is a lack of
variance in the context's formality and informality. Additionally, a few participants stated that the roles in the
role-plays should be clearly provided to the students to help them in the production stage (P2, P3, P7).
Therefore, the activity was redesigned, and the roles of the speakers were provided for learners. Also, a flow
chart was prepared for the learners to guide them through dialogue production as scaffolding plays a vital role
in language learning as it supports learners.

The researchers also discovered that the material's lack of vatiety in the questions is a weakness. In order to
make Hymes' framework more practical in language classes, McConachy (2009) presents four different question
types, which were also used to analyse the material in the current study. Firstly, the researchers realized the
scarcity of “function-based questions” (McConachy, 2009, p.221), which are based on the function of the form.
That is, these question types make use of the metalanguage to examine the conversational or social function of
a saying or utterance within the dialogue (7bid). The learners' attention should be drawn to the specific forms to
develop an awareness of the relationship between form and function. They are helpful because they stimulate
students to focus first on the social and communicative purpose before the form itself (ibid). However,
unfortunately, the pronunciation exercise is the only activity in the book that specifically addresses the functions
of the forms - ‘Making Suggestion, Agreeing, and Disagreeing’. However, these kinds of function-based
activities should be specifically designed to guide learners to direct their attention to the function rather than
focusing on how to pronounce them. The pronunciation exercise was, therefore, replaced with an alternative
which emphasises the speech acts of suggesting, agreeing, and disagreeing (see Tables 2 & 4).
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Table 4
Comparison of Coursebook Material and Modified Material
Coursebook Material Modified Material
Look at the script and find the expressions used for
Making suggestions, Agreeing and Disagreeing. Put

1 () Watch and listen to the key phrases for making and

responding to suggestions. the expressions into the correct categories below.
2 Practise saying them. Add the phrases to the groups below. Makjng Agreeing Disagreeing
R . S S SuggCSﬁOﬂS
: .Ma.king .sugge.sti.ons : Agreei.ng - Disggreeipg . What AH right. i dOﬂ’t think
? i i 't thi
What about ... ? All right. . | don’t think so. about....? so.
: No, I'd prefer NO, Td prefer
L to..
i to .....

Function-based questions are not the only missing question category that can be utilized to attract attention to
the pragmatic elements. It was also discovered that the course book exercises lacked "general speculative
questions" (McConachy, 2009, p. 122). McConachy (2009) defines these questions as the ones that can
encourage students to share their views or understanding of the conversation rather than seek the right answer
within the course material. As a result, researchers provided some additional activities and questions to meet
this need. Some examples of these questions included in the modified material are as follows:

e.g., Was the conversation with the shop assistant formal or informal? Why do you think so?
Do you think the woman really wants help? Why / Why not?

The "comparative questions” were the last category of questions that were added to the changed content
(McConachy, 2009, 122). According to him, these typesof questions enable students to
compare cultural, social or interactional features of their own and of the target language in a conversational
situation. These kinds of questions might help create an environment in which cultural differences can be the
emphasis or some part of the language instruction. Based on this perspective, the following activity was planned
accordingly to facilitate the emphasis on comparing different languages:

e.g., Look at the dialogues above. How would you make the same suggestion in your language? Would it be more
direct or indirect, polite or impolite, formal or informal? Why?

Briefly, material adaptation has always been part of language teaching as coursebooks may lack certain linguistic
and pragmatic elements that might benefit language learners in real-life contexts. A similar finding has been
reached in the current study. Therefore, we can state that after analysing the original book unit and the modified
version, both the researchers and the participant instructors and language teachers reported that the adaptation
of the activity could be more beneficial for the learners to learn suggestions. Another issue that emerged from the
data was related to the order of the activities (i.e., from simple to difficult ones) and the question types included
(i.e., comprehension check questions before the short reading activity). Also, including more details related to
the social context of the role-plays and providing variety in formal and informal language use were
recommended by the participants.

Discussion and Conclusion

It is well-accepted that coursebooks provide the language input necessary for language teaching and learning,.
However, this does not mean that they always deliver what the language learners need. In fact, it has been
proven that coursebooks lack some pragmatic and socio-linguistic aspects of the language within them (Bardovi-
Hatlig 2001; Nguyen 2011). EFL teachers are now required to make adaptations to the language material in
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order to give students effective pragmatics instruction since EFL course books. For teaching pragmatics, a
number of exercises to raise pragmatic awareness have been provided for both language instructors and book
writers and designers. However, it is still very common to observe a lack of pragmatic elements in the language
materials.

Course books are regarded as an essential source of language input in language classrooms; however, language
teachers are expected to take roles in material development and adaptation rather than simply using the course
book (Tatsuki, 2019). Furthermore, Howard and Major (2004) claim that material development by teachers has
four benefits. It helps contextualise the language input and creates a clear relation between the context and the
material. It guides the teacher to realize the learners’ individual needs and address the diversity in the classroom.
Next, it enables the teacher to have a personal touch on the material, which may increase learners’ active
participation and appreciation. Finally, it creates opportunities for the teacher to include local and global events
and promotes the relevance of the language lesson to real life (Howard and Major, 2004). Tatsuki (2019)
proposes two steps that are important in material development: “identify the material development target and
plan the components.” (p. 324). In the first stage, it is suggested to research the learners and their pragmatic
needs. In the second step, it is time to integrate the needs analysis with a principled approach to material
development which focuses on the implementation of language acquisition theories, principles of language
teaching, up-to-date knowledge of target language use, and conclusions fetched from close examination and
assessment of materials in use (Tomlinson, 2010). Therefore, the material design or adaptation process should
be based on a solid theory representing natural language use. Real-life communication should be represented in
the classroom to teach pragmatic competence (Ishihara & Cohen, 2010).

Briefly, the current study was designed around two main research questions based on the material to teach
suggestions in Cutting Edge Pre-Intermediate (p.112). The first research question attempted to determine the
extent to which the activity mentioned earlier fulfils the requirements of the framework proposed by Hymes
(1974). The analysis of the course book material indicated that the activities in the material were not designed
in accordance with the components of the framework. The main elements that the material lacked were, in fact,
the clear presentation of contextual elements, such as place, participants, the relationship between the
participants, etc. Knowledge about these elements can support both the quality of comprehension and the
appropriateness of speech production (Hadley 2003; Karatepe & Yilmaz 2018; Opp-Beckman & Klinghammer,
20006). With the guidance of the framework, the researchers aimed to design a more effective course material by
adapting a course book activity to create some opportunities for learners to promote their pragmatic competence
and metapragmatic knowledge. The new version of the material was adapted to include some activities to create
a clear context for learners, to focus on the specific language used for the speech act of suggestion, and to increase
the impact of the material in terms of pragmatic elements, including speculation questions and comparative
questions where L1 and L2 are analysed and compared.

The study also aimed at eliciting the opinions of seven volunteering language instructors and professors in the
field of language teaching on material adaptation to create a better learning environment to teach pragmatic
elements in the classroom. The participants in the current study also expressed their positive attitude towards
the enriched material. They all agreed that contextualisation of the course book unit was necessary (Karatepe &
Civelek 2021). The presentation of the contextual clues and pragmatic details provided in the modified version
was deemed more effective for teaching pragmatics. They agreed that language learners would be able to observe
the use of suggestion speech acts and create more authentic dialogues according to the contextual details. In
addition, guiding learners by using a flowchart to create a dialogue was thought to be effective, especially in
lower language proficiency levels where they need more scaffolding. Moreover, comparing pragmatic strategies
in their mother tongue and English was praised by the participant teachers. This way, the learners can develop
a more critical perspective of cultural differences and raise their pragmatic awareness (¢f. Crandall & Basttirkmen,
2004; Ishihara, 2010; Karatepe & Civelek, 2021; McConachy, 2003; Siegel et al., 2018).
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The use of Hymes’ framework guides the adaptation process as it provides essential components of elements
in interaction. Instead of based on their hunch, teachers are advised to follow a framework for guidelines in the
process of material adaptation. Similarly, the question types defined by McConnachy (2009) can certainly
facilitate the activity. Researchers and teachers are recommended to use a framework and a guide for adapting
and developing course materials to avoid relying on their hunch. Even native-speaker teachers certainly need a
framework model as leverage. This can make them feel more confident to adapt materials to their learners’
unique needs.

Additionally, language teachers need to develop a more critical perspective to improve the marketed course
books, but their teaching should not be limited to the book. To avoid this, teachers should be able to improve
the activities in course books for specific purposes (Karatepe & Civelek 2021). Similatly, Ishihara and Cohen
(2010) suggest teachers not depend on the marketed course books alone for teaching pragmatics. They also
advise that teachers look for helpful resources to familiarise themselves with the features of pragmatics. Internet
sources can be very helpful. They may also be encouraged to use creativity and to support or replace current
materials with more authentic and varied examples where necessary (Ishihara & Cohen, 2010).

Recommendations

Although the current study provides a detailed analysis of course book material and the adaptation of the
material, there is still the need to observe the actual practice of modified material in a language classroom.
Therefore, for future research, the researchers are to implement the modified version of the course book
material to evaluate the efficacy of material adaptation to teach pragmatics in the language classroom.

Furthermore, the researchers believe that programs such as English Language Teaching departments of the
universities, which are designed to train future teachers, should revise their course contents and include more
courses on how to teach pragmatics. The material evaluation and adaptation courses need to focus on how to
adapt materials for teaching pragmatics as well as other language topics.
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GENISLETILMIS OZET

Kiiltiirlerarast normlart 63renmek ve dili uygun sekilde kullanmak, ézellikle yabanct dil olarak Ingilizce 6grenme
baglaminda, Sgrencilerin etkili iletisim kurmalarina yardimet olmak igin bir gereklilik haline gelmistir. Séylem
analizi literatiiriindeki son arastirmalar, gercek hayatta basarili bir sekilde iletisim kurabilmek i¢in 6grencilere s6z
eylemleri nasil formile edeceklerini 6gretmenin 6nemini vurgulamaktadir (Bardovi-Harlig & Mahan-Taylor,
2003; Nguyen, 2011).

Ders kitaplarinin Ingilizce siniflarinda birincil dil kaynaklari arasinda yer almast, onlart dil 6grenme siirecinin
kacinilmaz bir parcast haline getirmistir (Gatton & Graves, 2014). Bu nedenle, edim bilimsel 6geleri ve s6z eylem
yapilarini 6gretmek icin ders materyalleri veya ders kitaplarinin gelistirilmesine 6nem verilmistir (Tatsuki, 2019).
Literatiirde yer alan bircok calisma ders kitaplarinin etkililigini ve 6grencilerin edim bilimsel yeterliklerini
gelistirmelerini saglamak icin Ingilizce 6grenenlere gerekli ve uygun bilgileri ne 6l¢iide sunduklarini incelemistir.
Ders kitaplarinin gergek hayattaki konusmalart ne 6lgiide temsil ettigi tizerine yapilan arastirmalar, Ingilizce ders
kitaplarinin nadiren gercek hayattaki Ingilizce konusmalari sundugunu ve anlasthr érnekleri sagladigin
gostermistir (Berry 2000; Grant & Starks, 2001; McConnachy 2009; McConnachy & Hata 2013). Dahast, zaman
icerisinde ders kitaplarinda dilin 6zglinligt acisindan cok az gelisme olmustut.

Ancak, edim bilim ve s6z eylemlerin 6zelliklerinin ders kitaplarinda ne 6l¢tide temsil edildigini degerlendiren
calismalar, ders kitaplarinin dil 6rnekleri saglamada yetersiz kaldiklarini géstermistir. Tomlinson (2010), dil
Ogretim materyallerinin 6grenicileri otantik dil kullanimina maruz birakmasinin beklendigini ve 6grencilere
iletisimsel amaca ulagmak icin hedef dili kullanma firsatlart saglamasi gerektigini belirtmistir. Ayrica, 6grencilerin
bunlart fark edebilmeleri icin ders materyalinin 6grencilerin dikkatini belirli dil 6gelerine ¢ekmeliditler. S6z
eylemlerin dil 6greniminde hayati bir rol oynadigy iyi bilinmesine ragmen, ders kitab1 analizi tizerine yapilan
arastirmalar, Onerilen séylem teorisi ile ders kitabi igerikleri arasinda 6nemli bir bosluk oldugunu géstermektedir
(Boxer & Pickering, 1995; Crandall & Basturkmen, 2004; Grant & Starks, 2001; Wong, 2002).

Bu calisma kapsaminda incelenene bir baska nokta ise Hymes’in (1974) dilin edim bilimsel yénlerine odaklanan
ve baglam icinde dili analiz etmek icin kullanilabilen SPEAKING cercevesidir. McConachy (2009),
'SPEAKING'in bir kisaltma oldugunu ve SPEAKING'in her harfinin, anlamin yaratilmasint ve yorumlanmasint
etkiledigi diistiniilen baglamin bir yoniini temsil ettigini belirtmistir. Ilk harf olan S (Situation) sahneyi ya da
ortamt iceren durumu ve olaylarin nerede gerceklestigini ifade eder. Sahne ya da ortam, 6grencilerin, ortamin
sOylenenler ve sOylenmeyenler tzerindeki etkisi konusunda farkindalik gelistirmelerine yardimer olur
(McConachy, 2009). Tkinci harf P (Participant), konusmadaki katilimetlari, rollerini ve sahip olduklart iliskiyi
ifade eder. Katilimeilara iliskin bilgiler, dilin kisilerarast yonii hakkinda farkindalik yaratmaya yarar. Ugiincii harf
E (Ends), iletisimin amacini veya amagclarini temsil eder. McConachy (2009) bu 6geyi iletisimin amacinin
farkindaligini saglayan unsur olarak tanimlamaktadir. A (Acts/Speech Acts) eylemleri veya s6z eylemleri ve
bunlarin edimsel anlamint temsil eder. Dordiincii harf K (Key), konusmanin tonunu, konusmada nasil yapildigini
ifade eder. I (Instrumentality) harfi, iletisimin gerceklestigi aract veya kanali temsil eder. Dil se¢cimindeki sosyal
ve dilsel ¢esitlilik ile ilgilidir. N (Norms) harfi, killtirin iletisim tizerindeki etkisi ve nezaket stratejilerinin
ardindaki kurallar konusunda farkindalik yaratan etkilesim normlarini ve kurallarini belirtir. Son olarak G (Genre)
harfi yazili, sozIi, telefon vb. gibi belirli bir sdylemdeki iletisimsel dizilerin tirlerini ele alan tird temsil eder
(McConachy, 2009).

Schmidt vd. (19906), ikinci dil edim biliminde séz eylemlerin bir pargast olarak 6neri séz eylemlerinin, istek s6z
eylemlerinden farkli olarak literatiirde daha az yer aldigini belirtmektedirler (Blum-Kulka 1987, 1991; Blum-
Kulka et al. 1989; Latif, 2001; Loutfi, 2016). Santos ve Silva (2008), 6neri s6z eylemlerinin neden nispeten daha
az ilgi gérdigint bulmaya calismus ve buna 6nerilerin belirlenmesindeki zorlugun neden olabilecegini 6ne
surmislerdir. Bu nedenle, ders kitaplarinin s6z eylemlerin 6gretimi agisindan tim eksiklikleri géz 6ntinde
bulundutularak bu ¢alisma, Hymes'in SPEAKING cercevesi 1s18inda, Cutting Edge Pre-Intermediate (2017)
diizeyinde 6neri s6z eylemlerine odaklanan bir etkinligi incelemeyi amaglamaktadir. Ardindan, adt gecen ders
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kitab1 etkinliginin SPEAKING cercevesinin ilkelerini karsilayacak sekilde uyarlanmasini 6nerir. Bu nedenle
calismanin arastirma sorulart su sekildedir:
- Cutting Edge Pre-Intermediate (2017, s.112) kitabinda yer alan 6neri etkinligi, Dell Hymes tarafindan
onerilen SPEAKING c¢ercevesine ne Sl¢lide uymaktadir?
- S6z konusu ders materyali, SPEAKING c¢ercevesinin ilkelerini karstlamak icin ne 6l¢tide uyarlanabilir?

Mevcut ¢alisma igin veri toplama siireci iki asamadan olusmaktadir. {lk asamada Pearson Yayincilik tarafindan
hazirlanan Cutting Edge Pre-Intermediate (2017, s. 112) ders kitabinda yer alan 6neride bulunma etkinligi
secilmistir. Aragtirmacilar, ders kitabt etkinligini ilk olarak Hymes'in (1974) 'SPEAKING' cercevesi acisindan
incelemisler ve edim bilimsel unsurlar acisindan yetersiz bulunmustur. Bu nedenle ders kitabt materyali ayrintili
olarak analiz edilmis ve uyarlanmigtir.

Arastirmanin ikinci asamasinda, bircok 6gretim elemant ve 6gretim gorevlisi ¢alismaya katilmalari icin davet
edilmis ve bunlardan yedisi gontllii olarak calismada yer almiglardir. Arastirmact, katihimeilara SPEAKING
cercevesinin ayrintil bir 6zetini ve materyallerin karsilastirmali ¢alismasint sunmustur. Katilimerlardan 6nce 6zett
inceleyerek cercevenin arkasindaki fikri kavramalati istenmis ve ardindan ders kitabi uyarlamasini incelemeleri
istenmistir. Ayrica katithmeilara asagidaki sorular yoneltilmigtir:
- Ders kitab1 materyali, dil 6gretmenlerine edim bilimsel 6gelerin gelistirmesine yonelik yardimer olacagin
distntyor musunuz?
- Ders kitab1 uyarlamasinin ve degistirilmis etkinligin dil 6gretmenlerinin edim bilimsel yeterliligi
gelistirmesine yardimct olacagini diistiniiyor musunuz?
- Degistirilmis materyalin, 6grencilerin edim bilimsel yeterlilik kazanmalari ve 6neride bulunma konusma
eylemini i¢sellestirmeleri icin uygun bir baglam yaratacagint distiniyor musunuz?
- Degistirilen aktivitenin gercek dil 6grenimini tesvik etmek icin nasil daha iyi tasarlanabilecegini
distntyorsunuz?

Daha sonra, katitimcilardan ders kitabi materyalini ve degistirilmis materyali analiz etmeleri ve siif ici
kullanimlarindaki olasi etkilerini karsilastirmalari istenmistir. Calismada yer alan tim katilimcilar, ders kitabi
etkinliginin uyarlanmasinin 6grencilerin edim bilimsel bilesenlere ve s6z eylemlere hakim olmalart agisindan daha
faydali olacagini belirtmislerdir. Ek olarak, katilimcilar etkinliklerin siralamasint ve icerdigi soru tiirlerini
yorumlamuslardir. Ayrica, rol oyunlarinin sosyal baglamiyla ilgili daha fazla ayrintiya yer verilmesi ve resmi ve
resmi olmayan dil kullaniminda cesitlilik saglanmast katilimecilar tarafindan nerilmistir. Verilen geri bildirimler
1s181nda materyal yeniden uyarlanarak son haline getirilmistir.

Arastirmacilar, Cutting Edge Pre-Intermediate (2017, s.112) kitabinda yer alan belirli bir 6neride
bulunma etkinliginin Dell Hymes (1974) tarafindan 6nerilen SPEAKING c¢ercevesindeki kriterleri ne Sl¢iide
karsiladigini analiz etmeyi hedeflemislerdir ve séz konusu ders kitabr materyali incelendiginde, materyalin s6z
edimiyle iliskili sosyo-kiiltiirel unsurlari tetikleyen unsurlardan yoksun oldugu anlagilmustir. Ornegin,
arastirmacilar, iletisimde yer alan katiimeciara odaklanmanin, belirli bir s6z eylemin gerceklestirmesi igin
kullanilan dil, bicim ve islev iliskisinin yorumlanmasini kolaylagtirmak icin baglamsal veya arka plan bilgisinin
ders kitab1 etkinligindeki ana eksik unsurlar oldugunu bulmuslardir.

Oncelikle, ders kitabinda, SPEAKING gercevesinin ilk égesi olan égrenciler igin ortami olusturmak icin uygun
gorsel destegin bulunmadigr fark edilmigtir. Ders kitabinda kullanilan gérselin videodaki tartisma konusu ile
dogrudan ilgili olmadigi tespit edilmistir. Bu nedenle materyalin diizenlenme siirecinde ¢ikarilmgtir.

Ek olarak, aragtirmacilar ve katlimeilar, ders kitabinda yer alan giris/i1sinma etkinligini, 6grencilerin birbitleriyle
dogal bir diyalog olusturmaya motive edemediginden tiim yas gruplari icin uygun bulmamuslardir. Ders kitab:
materyali ile ilgili diger bir sorun diyaloglarda yer alan konusmacilart ya da katthimecilar: 6grencilere tanitmak igin
uygun etkinliklerin veya talimatlarin olmamasidir. Ancak SPEAKING cercevesine gore, ortam ve katilimcilar
sunulan dilin temel bilesenleridir (Hymes, 1974). Bu nedenle tnite igerisinde 6gretilmesi hedeflenen dilin
tanitildig1 videodan alinan gorseller ve yonlendirici sorular yardimiyla 6grencilerin konuyla ilgili fikir edinmesi
hedeflenmistir. Degistirilen materyalde yer alan gorseller ve sorular yardimiyla 6grenciler, insanlar ve ortam
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hakkinda fikirlerini paylasmaya tesvik edilebilir. Béylece 6gretmen de hedef dil 6gelerinin 6gretilecegi bir baglam
olusturabilir.

Ek olarak, ders kitabt materyalinin, Gnite videosu kapsaminda dili analiz etmek icin tasarlanmis sorular ve
etkinliklerden yoksun oldugu tespit edilmistir. Cutting Edge Pre-Intermediate kitabinda genellikle dinleme
etkinliklerinin ardindan &grencilerin sadece dinleyerek veya videolar: izleyerek cevaplayabilecekleri sorular yer
almaktadir. Ancak ne yazik ki bu sorular ders kitabinin sadece kavramaya odaklandigini ve sinirl kaldigini ve bu
durumun da edim bilimsel yetkinligi gelistirmek icin yeterli olmadigini ortaya koymaktadur.

Bununla birlikte, ders kitabt materyali, 6nerileri kullanmak i¢in yalnizca resmi olmayan bir baglam olusturmustur.
Materyal kapsaminda evde ve telefon dikkaninda gegen diyaloglar bulunmaktadir. Her ne kadar diyaloglarin
ortamlar1 degisse de kullanilan dilde buyiik bir degisiklik g6zlemlenmemektedir. Ayrica, aragsallik bilesenine
ogrencilerin dikkatini ¢ekecek herhangi bir etkinlik veya soru bulunmamaktadir. Bu nedenle, adapte edilmis
materyal kapsaminda 6grencilere daha resmi bir ortamda 6nerilerde bulunmak i¢in farkli kullanimlara maruz
kalmalari i¢in bir okuma pratigi olarak calisacaklart ekstra bir diyalog sunulmustur.

Ayrica ders kitabi materyalinin {iretim agamast igin yeterli bilgi saglamadigi da gériillmektedir. Ogrenciye sunulan
tim durumlar resmi olmayan durumlar icerdiginden, baglamin formalitesi ve gayri resmiligi acisindan cesitlilikten
yoksundur. Ayrica birka¢ katilimer rol yapma oyunlarindaki rollerin 6grencilere yapim asamasinda yardimei
olmasi i¢in net bir sekilde verilmesi gerektigini ifade etmigtir.

Kisacasi, bu c¢alisma kapsaminda Cutting Edge Pre-Intermediate (p.112) kitabinda yer alan 6neride bulunma
materyali incelenmistir. Ik arastirma sorusunda, daha 6nce bahsedilen etkinligin Hymes (1974) tarafindan
onerilen SPEAKING cercevesinin gerekliliklerini ne dl¢tide karsiladigint belirlemeye c¢alistimistir. Materyalin
icerik analizine gbre materyaldeki etkinlikletin cogunlugunun Hymes'in (1974) kritetlerinden yoksun oldugu fark
edilmistir. S6z konusu materyalin dil icin yetersiz baglam temsil ettigi, edim bilimsel bilesenlere ¢ok az vurgu
yaptigt ve farkli arastirmacilarin analiz ettigi diger bircok ders kitabinda oldugu gibi edim bilimsel unsurlardan
yoksun oldugu tespit edilmistir. Bu nedenle, ders kitab: materyali ikinci arastirma sorusunu yanitlayacak sekilde
uyarlanmustir. Buna gbre uyarlanan materyal, 6grenciler igin acik bir baglam olusturmak, 6neride bulunma séz
eyleminin edimi i¢in belirli dil kullanimina odaklanma, ana dilde ve Ingﬂizcede yer alan farkli kullanimlarin analiz
edilip karsilastirlldigr karsilastirmalt sorular ve spekilasyon sorulart da dahil olmak tizere edim bilimsel unsurlar
acisindan yeniden tasarlanmustir.
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