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Research Article

The purpose of this research is to examine the perceptions of transnational immigrant
and local children attending pre-school education in Turkey regarding their right to
participate in classroom life and their participation in classroom life according to
teachers' views. In this research, sequential explanatory design merging model, which
is one of the mixed research methods, was used. The study group consists of 41
children, 21 of whom are transnational immigrants, 20 of whom are local, attending a
pre-school under the Directorate of National Education of Antalya, where immigrant
children are dense and 9 teachers of these children. The Right to Participate in Pre-
school Classes Scale was applied to measure the perceptions of pre-school children in
the study group about their right to participation. Semi-Structured Interviews were
conducted with teachers to get information about children's participation in classroom
life. In the analysis of the quantitative data of the research, Mann Whitney U-Test was
used and qualitative data were analyzed with descriptive analysis. The results of the
analysis showed that there was no significant difference between the scores of
transnational immigrant children and local children on the Right to Participate in Pre-
school Classes Scale. According to the teachers' views, it was determined that
transnational immigrant children participated in play activities in the classroom more
than other activities. It has been found that the participation of transnational
immigrant children who speak Turkish in classroom life is similar to that of local
children. The research findings were discussed based on the relevant literature. The
implications of research findings for future theoretical and applied research are
presented.
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Bu arastirmanin amaci, Turkiye’de okul dncesi egitime devam eden ulus asiri gégmen
ve yerel ¢ocuklarin sinif yasantilarina katihm haklarina iligkin algilarini ve 6gretmen
gorlslerine gore sinif yasantilarina katihmlarini incelemektir. Bu arastirmada karma
arastirma yontemlerinden birlestirme deseni kullaniimistir. Calisma grubu, Antalya
Milli Egitim Mudirligi'ne bagh gé¢men c¢ocuklarin yogun oldugu bir anaokuluna
devam eden 21 ulus asir gogmen, 20 yerel olmak lzere 41 gocuk ve bu gocuklarin
6gretmeni 9 kisiden olusmaktadir. Calisma grubundaki okul 6ncesi ¢ocuklarin katilim
haklarina iliskin algilarini 8lgmek icin Okul Oncesi Sinifinda Katihm Hakki Olgegi
uygulanmistir. Cocuklarin sinif yasantilarina katilimlarina iliskin bilgi almak igin
o6gretmenler ile vyari vyapilandiriimis gorismeler yapilmistir. Arastirmanin  nicel
verilerinin analizinde Mann Whitney U-Testi kullanilarak ve nitel veriler betimsel analiz
ile ¢g6ziimlenmistir. Analiz sonuglari ulus asiri gogmen cocuklar ve yerel gocuklarin Okul
Oncesi Sinifinda Katihm Hakki Olgegi’nden aldiklari puanlar arasinda anlaml fark
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olmadigini goéstermistir. Ogretmen goérislerine gére, ulus asiri gé¢men cocuklarin
sinifta oyun etkinliklerine diger etkinliklerden daha fazla katildiklari belirlenmistir.

Arastirma Makalesi Tirkge bilen ulus asiri gégmen gocuklarin sinif yasantilarina katilimlarinin yerel
¢ocuklarinkine benzer oldugu bulunmustur. Arastirma bulgular ilgili literatire
dayanilarak tartigiimistir. Bulgularinin gelecek teorik ve uygulamali arastirmalara iligkin
dogurgulari sunulmustur.

Introduction

Throughout history, migration has occurred for various reasons, including political, economic,
religious, wars, natural disasters, drought, and other similar reasons. The IOM Glossary on Migration
(2009) defines migration as “the movement of persons away from their place of usual residence, either
across an international border or within a state.” In general, migrants are people who leave their
country of residence to settle, work, or stay temporarily in another country. Children who migrate with
their families or alone are also considered migrants. This definition includes a variety of labels, such as
refugees, asylum seekers, economic migrants, and children migrating with their families or alone
(Reynolds, 2008).

Since the last years of the last century, globalization, economic difficulties, famine, war, and drought
have led to an increase in international migration (Castles, 1999; Deniz & Ozgiir, 2010). With
globalization, new definitions of migration have emerged. One such definition is transnational
immigration. Transnational immigration differs from international migration in that individuals or groups
who engage in transnational immigration maintain strong social ties to their home country while also
integrating into their new country of residence. This is done by creating a continuous and active social
network between the source and destination countries (Erder, 2010; Faist, 2003; Yukseker, 2003).

Economic, political, educational, and other migrants who move from their country of citizenship to
another country bring their past knowledge and experiences with them. They also carry back to their
home country the experiences they have gained in their new country of residence (Levitt & Lamba-
Nieves, 2011). This creates a continuous and dynamic interaction between the countries and societies
through immigration, thus shaping the destinies of countries together (Deniz & Ozgiir, 2010).

Researchers mostly agree that migration has a significant impact on children, regardless of the type
or form of migration (Kastan, 2015). For instance, a study of British Bangladeshi children in London
found that they were often labeled as “foreigners” by members of the local community, even though
they had been born and raised in the UK (Zeitlyn & Mand, 2012). Furthermore, this study also found that
children's migration experiences were often determined by the opportunities available to their families,
rather than by the children's own choices. Families do not often consult with their children before
making the decision to migrate, which could be a disruptive experience for children who may have to
leave their friends behind (Atasi Topguoglu, 2019; Orellana et al., 2001). In response to the challenges
facing migrant children, some international and national institutions such as UNESCO have taken steps
to protect their rights. The Convention on the Rights of the Child, adopted by the United Nations
General Assembly in 1989, guarantees that all children enjoy all rights and freedoms without
discrimination (Atasii-Topguoglu, 2019). This convention has been ratified by 196 countries, including
Turkey, pursuant to the Parliamentary Approval Law (dated 9 December 1994 and numbered 4058),
which entered into force on 4 May 1995 (Gender Responsive Budgeting, 2021). Several fundamental
rights and freedoms are specified in the convention. Among these, education, a fundamental right that
should be enjoyed by people of all ages, has a very important place in facilitating the adaptation of
immigrants to the receiving country while minimizing racism and prejudice against them (Baker, 2011).

School is a formal institution of learning that plays a crucial role in the development of children. It
provides them with the opportunity to learn the local language, make friends, and adjust to their new
environment. For immigrant children, school can be a lifeline, helping them to overcome the challenges
of being in a new country (Cakirer-Ozservet, 2015). A study by Calhan and Kolukirik (2020) found that
attending school can help immigrant children become more resilient. The study found that peer groups,
teachers, and school clubs can all play a role in helping children develop resilience. However, the study
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also found that simply attending school is not enough. Children must be able to participate fully in their
educational environment to access their right to education. Zeitlyn and Mand’s (2012) study examined
the classroom participation of transnational immigrant children and found that they rarely had the
opportunity to leave activities they did not enjoy or to exit the classroom at will. This finding highlights
the contradiction that although children gain access to education, they may lose their right to self-
determination. Consequently, it is crucial for transnational immigrant children not only to attend school
but also to have a say in matters that affect them within the classroom. This includes having the
opportunity to make choices, plan actions, and participate in decisions related to their school life. In
light of this, it was necessary to investigate the participation of transnational immigrant children in pre-
school institutions in Turkey, which offer opportunities for individuals to become more effective in life.
The aim of this investigation was to understand the extent to which these children can exercise their
agency in the classroom and actively participate in their education.

The United Nations Convention on the Rights of the Child upholds the right to participate, which
entails "the child's free expression of his or her views, in all matters that concern him/her, in accordance
with his/her age and maturity level" (UNICEF Convention on the Rights of the Child, 2021). Participation
involves a decision-making process in which children exercise their agency, either individually or
collectively, on matters that impact their lives (Alderson, 2008; Hill et al., 2004). Bellamy (2003) argues
that participation is the essence of democracy and serves as a measure of its efficacy. In this context,
the participation of immigrant children is based on universal principles of human rights, which are
integral to democratic societies. As such, the participation of transnational immigrant children in their
education and classroom life is not only a matter of individual agency, but also a fundamental aspect of
ensuring their human rights and promoting democratic values (Atasi Topguoglu, 2019).Given the
importance of participation for transnational immigrant children, it is imperative for states to safeguard
their rights and facilitate their participation in decision-making mechanisms pertaining to issues that
directly or indirectly affect them socially (Atasii Topguoglu, 2019). Within this context, there is a
requirement to assess whether transnational immigrant children have been able to exercise their right
to participate in the educational services provided to them and to identify the factors that may prevent
them from accessing their participation rights.

The majority of practical and theoretical research on migrant children in Turkey has been centered
on the integration of refugee children with temporary protection status into the Turkish education
system, (Bozkurt et al., 2021; Mercan Uzun & Biitlin, 2016; Nizamoglu, 2022; Orman & Aydemir, 2022;
Sakiz, 2016; Tas, 2021; Turan & Ersoy, 2019) as well as on the teaching of the Turkish language (isigiizel
& Baldik, 2019; Temiz, 2020; Turan & Fansa, 2021). UNESCO (1998) considers asylum seekers as a
disadvantaged group (Kahraman & Kahraman, 2017) due to their lower economic and social integration
into the host society based on factors such as their economic status, gender, ethnicity, language,
religion, or political status. This group's disadvantageous characteristics result from having severed their
ties with their home countries due to the threats they face. As of 2011, individuals under temporary
protection status who arrived in Turkey as part of the Syrian migration are included in this group (Orman
& Aydemir, 2022). Transnational immigrants are able to adapt to their destination country by
maintaining an active and continuous social network between their source and destination countries
(Erder, 2010; Faist, 2003; Yikseker, 2003). Although individuals in the transnational immigrant group
have different circumstances than asylum seekers, they are often categorized together as "migrant
children," which can lead to generalizations and a lack of differentiation between disadvantaged
situations. Little research in Turkey has so far examined the participation of transnational immigrant
children in education, with Atasii Topguoglu’s (2019) review study being the only one available.
Therefore, it is crucial to investigate the rights of transnational immigrant and local children to
participate in preschool education in Turkey. Although all children under temporary protection status
should have the right to participate in matters concerning them regardless of whether they are asylum
seekers, refugees, transnational immigrants, or local children, this research excludes asylum-seeking
children under temporary protection status. The investigation of the participation rights of children
whose parents and/or grandparents migrated to a country for economic, political, educational, or other
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reasons (Levitt & Lamba-Neives, 2011) aims to eliminate the potential impact of asylum seekers'
disadvantages on their right to participate. Identifying transnational immigrant children's perceptions of
participation rights in their classroom experiences and determining the factors that affect their access to
these rights can guide studies to promote children's rights and provide democratic educational
environments, which is a fundamental principle of preschool education. Furthermore, this can also help
identify the current state of participation rights for migrant children and guide future studies toward
resolving the issues they face when adapting to school and society. Determining the participation status
of transnational immigrant children in the classroom is also crucial for creating more inclusive
opportunities to ensure effective participation, a priority emphasized in the Turkish Ministry of National
Education's Preschool Education Program (2013).

Purpose of the Study

This research aimed to explore how transnational immigrant and local children attending preschool
education in Turkey perceive their classroom participation rights and their actual participation, as
evaluated by their teachers. The study aimed to answer the following research questions:

e |s there a significant difference in the scores from the Right to Participate in Preschool Classes Scale
(RPPCS) between transnational immigrant and local children in the study group?

e How do teachers describe the participation of transnational immigrant and local children in the
classroom?

Method
Research Model

The study used a combination design of both quantitative and qualitative research methods,
referred to as a mixed research method (Creswell, 2017). The quantitative part employed a descriptive
research model, while the qualitative part employed a descriptive phenomenology model. Descriptive
research aims to provide detailed descriptions of events or situations (Basol, 2008).

Study Group

The research was conducted on a sample consisting of 41 children, including 21 transnational
immigrants and 20 local children, and nine teachers. The children were attending an independent
kindergarten under the Ministry of National Education in the Konyaalti District of Antalya during the
spring semester of the 2021-2022 academic year. The study group was selected through the convenient
sampling method. Table 1 provides the age and gender breakdown of the transnational and local
children in the sample.

Table 1
Descriptive Statistics for Transnational Immigrant Children and Local Children in The Study Group
Group N %
Female 21 44.7
Gender Male 20 42.6
Age 5-years-old 27 57.4
& 6-years-old 14 29.8
. Local 20 42.6
Preschool Child Transnational Immigrant 21 44,7

As seen in Table 1, there were 21 girls and 20 boys, with 20 being local children and 21 transnational
immigrant children. Among these preschool children, 27 were 5 years old (57.4%) and 14 were 6 years
old (29.8%).
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Data Collection Tools
Right to Participate in Preschool Classes Scale (RPPCS)

To assess the participation rights of preschool children in the study group, the researchers employed
the Right to Participate in Preschool Classes Scale (RPPCS). This assessment tool was originally
developed by Koran (2017) for schoolchildren in Cyprus and was later adapted by Salli idare (2018) for
preschool children in Turkey. The adapted version contains 23 items and two main dimensions with
seven subdimensions, similar to the original scale.

According to Salli idare's (2018) study, a confirmatory factor analysis (CFA) was applied to assess the
suitability of the factor structure of the original RPPCS for preschool children in Turkey. The CFA results
indicated that the adapted scale for preschool children in Turkey had a high degree of fit to the original
scale's factor structure (x2= 296.65, df= 224, p< .0001; RMSEA= 0.023, 90% Cl= 0.018-0.028; CFI= 0.97;
TLI(NNFI)= 0.97). The factor loadings for all dimensions were above 0.32, leading the researcher to
conclude that the adapted RPPCS is a valid and reliable measurement tool for preschool children in
Turkey (Salli idare, 2018).

Semi-structured Interview Form (SSIF)

To determine the views of the teachers in the study group on the participation of transnational
immigrant and local children in the classroom, a semi-structured interview form was used for the
qualitative dimension of the study. A semi-structured interview is an interview technique in which half
of the questions are predetermined and half are open-ended. This allows the interviewer to ask new
questions based on the responses of the interviewee and to tailor the interview to the specific situation
(Tanriégen, 2014).

The SIFF was developed using the item statements from Koran's (2017) RPPCS as a foundation. As a
result, the questions in the semi-structured interview closely resembled those in Koran's (2017) scale.
Prior to creating the SIFF, the researcher conducted classroom observations of the children in the study
group.

Personal Information Form

The Personal Information Form was designed to collect data about the children's grade levels, ages,
genders, and their parents' countries of origin.

Data Collection Process

The researcher administered the Right to Participate in Preschool Classes Scale (RPPCS) by Salli idare
(2018) individually to the students in a distraction-free room. For children whose native language was
not Turkish, bilingual university students were used as translators to verbally communicate with them.

Qualitative data were collected through semi-structured online interviews with 9 teachers in the
sample. The researcher who observed the classrooms conducted the interviews and recorded them in
written form on a computer. Before the interviews, the researcher explained the purpose and process to
the teachers and determined the most suitable time frame. The interviews with each teacher lasted
approximately 45 minutes.

Ethical Principles

First, written approval was obtained from the Akdeniz University Social and Human Sciences
Scientific Research and Publication Ethics Committee for the research (decision no. 07.04.2022-334016).
Additionally, permission was obtained from the Antalya Provincial Directorate of National Education.

Then, the administrators of the preschool education institution were informed about the research,
and an informed consent form explaining the purpose and method of the study was sent through the
administrators to the parents of all transnational immigrant children enrolled in the institution. The
children of the families who agreed to participate in the study were included in the study.
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To ensure a focused and reassuring environment for the survey, necessary preparations were made,
and besides parental consent, the willingness of the children to participate was taken into consideration.

During the implementation process, the researchers followed the introduction and game activities
recommended by Salli idare (2018) to create a comfortable environment for the children. The
researchers also informed the children that they could leave the application halfway if they wanted. All
children who participated in the study completed the application without any problems. At the end of
the application, the children were thanked for their participation.

As for the interviews with the teachers, their participation was voluntary, and they determined the
time and format of the interview. Researchers also informed teachers that they could end the interview
at any time. To ensure privacy, no video or audio recordings were taken, and only written records were
kept. The researchers assured the teachers that their names would not be used in any publication and
their statements would only be used for scientific purposes.

Data Analysis

The Mann-Whitney U test was applied to the scores of transnational (21 children) and local children
(20 children) on the Right to Participate in Preschool Classes Scale (RPPCS). It was used to test whether
the scores obtained from two unrelated samples, such as transnational and local preschool children, in
the study group of this research differed significantly from each other (Blyukoztirk, 2002).

Descriptive analysis techniques were used to analyze qualitative data (Yildirm & Simsek, 2013). In
the analysis of qualitative data, the original data obtained from the interviews were adhered to as much
as possible, and direct quotations were made from the statements of the teachers participating in the
study. The data obtained from the interviews were explained under the same themes as the areas
covered in the semi-structured interview form.

Qualitative data collection methods were used to gather the opinions of teachers, and the resulting
data was subjected to descriptive analysis. The approach recommended by Yildirim and Simsek (2013)
was utilized for this type of analysis. In this process,

¢ To ensure the internal validity of the study, the fundamental elements of child participation were
identified by reviewing relevant literature. Additionally, the interview form was developed using the
items from the scale utilized in the quantitative part of the study.

¢ In order to enhance the validity of the study, the researcher conducted classroom observations
for four weeks before developing the interview form. This ensured that the questions asked during the
interviews pertained to both the classroom experiences and the participation of children, as witnessed
and not witnessed by the researcher.

¢ The researcher established credibility by engaging in long-term interactions with teachers and
children through observations conducted over a four-week period in the classroom setting.

* The statements recorded in the interview form were processed into themes (participation in
activities, participation in play, participation in sharing activities and participation in classroom rules)
inspired by the subdimensions of the scale from which the questions were derived.

¢ No changes were made in the presentation of the research data. Clarifications that do not affect
the meaning but are necessary for understanding the statements are enclosed in parentheses.

Findings

This section begins by presenting the results of a comparison between the scores of transnational
immigrant children and local children on the Right to Participate in Preschool Classes Scale (RPPCS).
Following this, a descriptive analysis is presented that explores teachers' perspectives on the
participation of transnational immigrant children and local children in the classroom with respect to the
right to participate.
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Findings Related to the Comparison of the Scores of Transnational Immigrant Children and Native
Children on the Right to Participate in Preschool Classes Scale (RPPCS)

The descriptive statistics of the scores of the transnational immigrant and local preschool children in
the study group on the RPPCS are presented in Table 2.

Table 2.
Results of Descriptive Statistics for The Scores of The Transnational Immigrants and Local Preschool
Children in The Study Group on the RPPCS

Variables Min. Max. X S Kurtosis Skewness
Total Score 1.00 19.00 8.54 451 0.551 -0.355
Participation in activities 0.00 11.00 4.24 2.54 0.438 -0.195
Participation in play 0.00 7.00 2.37 1.46 0.884 1.183
Participation in sharing activities 0.00 6.00 1.02 142 0.369 2.405
Participation in classroom rules 0.00 3.00 090 0.86 0.689 -0.120

The Mann-Whitney U test was used to examine whether there was a statistically significant
difference between the total scores and subdimensions of the RPPCS scores of the transnational
immigrant and local preschool children in the study group. The findings are presented in Table 3.

Table 3.
Mann-Whitney U Test Results Applied to Transnational Immigrant and Local Preschool Children's RPPCS
Total Scores and Subscales Scores

N Meanrank Ranksum U p
Total Score Local 20 24.30 186.00 144.00 0.084
Transnational 21 17.86 375.00
Participation in activities 'I;(r):rilsnational 52 i:gg i:égg 149.00 ~ 0.109
Participation in play 'II_'(:acrilsnationaI 52 i:gg iézig 157.50 0.160
Participation in sharing activities 'II_'(:acrilsnationaI 52 i;iz 23328 176.50 0.340
Participation in classroom rules 'II_'(:acrilsnationaI 52 iggg 2111;88 202.00 0.824

p> .05

As seen in Table 3, the Mann-Whitney U test was employed to examine the data and determine if
there was a statistically significant difference between the total scores and sub-dimension scores of the
RPPCS for transnational immigrant and local preschool children. The results showed a statistically
significant difference between transnational immigrant and local preschool children's RPPCS total scores
(U= 144.00, p= 0.084, p> .05), as well as in the scores for activities dimension (U= 149.00, p= 0.109,
p>.05), learning centers/outdoor play dimension (U=157.50, p= 0.160), classroom rules dimension
(U=202.00, p=0.824, p>.05) and sharing activities dimension (U= 176.50, p= 0.340, p> .05).

Teachers' Views on the Participation of Transnational Immigrant Children and Local Children in
Classroom Experiences within the Scope of the Right to Participate

This section includes teachers' statements regarding the participation of transnational immigrant
and local children in their classrooms in accordance with the right to participate. The teachers' opinions
were gathered through interviews where they were asked to reflect on the items in the sub-dimensions
of the RPPCS applied to the children. These opinions were presented under the titles of Participation in
Activities, Participation in Play, Participation in Sharing Activities, and Participation in Rules. To protect
the anonymity of the children, the abbreviation TMC (transnational immigrant children) followed by a
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number and LC (local children) followed by a number were used instead of their names. For the
teachers, the abbreviation T followed by a number was used.

Participation in Activities

During the interviews, despite the explanation provided to the teachers on the “child's right to
participate” and the definition of child participation in accordance with the UNCRC, some teachers
initially expressed confusion between “child participation” and “children meeting the requirements of
activities prepared by the teachers.”

(T3): They all participate in the activities; | don't have any child who doesn't participate. All three of them
actively participate. But of course, depending on their interests, there are activities that they participate
in more intensely and more reluctantly. ..... TMC12 but since he does not speak Turkish, he is weak in
Turkish language activities, he gets distracted easily. He doesn't listen, he doesn't like it very much, but
he still participates as much as he can...

(T5): TMC8 participates, but TMC11 does not participate very willingly. It feels like a chore to him.

During the interviews, the researcher used various questions that emphasized the right to
participate (such as "Does the child provide suggestions for activities?" "Does the child express when
they do not want to participate?" "Does the child initiate activities on their own?"), which led to
teachers' statements related to the focus of the study. Some of the teachers stated that local children in
their classrooms were more active in initiating and shaping an activity:

(T1): LC25 is very participative, she does what she wants to do. LC25 expresses very easily, TMC1 is a
little more hesitant. But there are also things LC25 wants to do and does.

(T3): LC22 and LC28 come directly and say (what they want to do), and they talk. They say things like
"I'm uncomfortable, | don't like it, I like this, | don't like that, should we do this tomorrow", they suggest
activities... TMC12 does not do it. He goes along with what is being done, but he does not express such
an opinion.

(T6): ...I mean TMC14 does not do much (does not initiate activities or make suggestions). Well, he does,
but if he is doing something, for example, painting, he comes and shows it. In the classroom, | get the
children's opinions, | tell them what we are going to do that day, and then | ask them if there is anything
they would like to do. For example, they like to go out in the garden. Then TMC14 does not respond, but
LC29 and LC23 do. They give ideas like let's go to the garden or let's stay in class.

Some teachers noted that transnational immigrant children tend to express themselves more when
they do not want to participate in certain activities:

(T7): They do... They also say it in the activities if they don't want to do it... TMC2 doesn't say much, but if
he does not want to do it, he shows it with his actions.

Some teachers expressed that both transnational immigrant children and local children were similar
in expressing their preferences and desires in their participation in activities.

(T4): Exactly. They express their opinion (TMC 20, LC39, LC40, LC41). When they don't want to do it, |
somehow say, "Let's do it, let's develop our finger muscles, let our brain work, let our mind work, wow..."

(T9): TMC21 does it a lot (expresses his/her desire to do/not do the activities), and TMC19 expresses it
with body language. He tries to express his wishes like this with a few words in Turkish. "He doesn't want
to do it. I will do it", we progressed a little more in this way. If LC31 does not want to do something, she
says "l will not do it like this" or if she wants to do something, she says "I am doing it”.

Local children, according to the teachers' explanations, did not have difficulty expressing their
requests and suggestions for classroom activities, and were described as participative and proactive:
“they are participative, they do what they want to do” (T1), “they tell us if we should do this tomorrow,
they suggest activities” (T3). On the other hand, some teachers stated that transnational immigrant
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children hesitated or did not express themselves as much, and followed what was being done without
expressing their own opinions. For transnational immigrant children, there were statements such as
“they hesitate” (T1), “they do not express much” (T7), “they follow what is done, they do not express an
opinion themselves” (T3). However, both groups of children expressed their preferences when there
were activities they did not want to participate in, and even transnational immigrant children who did
not speak Turkish used body language to communicate their reluctance to participate in certain
activities.

Participation in Play

During the interviews, teachers provided explanations about the participation of transnational
immigrant and local children during the “playtime” in the school program. They also shared their
approach to children during this time.

(T8): ... At the start of the day, | always trained them to wait for me at the desk for a chat. ...

Teachers stated that some transnational immigrant children have difficulties in participating in play
activities due to social interaction issues with their peers during playtime, as they do not have “control”
over the situation.

(T7): Not so much in the activities because | am more in control, but especially when they are playing
games, they don't let them in because they don't get along. Because they don't understand, they don't
want to deal with it, the child is not that patient.

(T6): TMC14 had a bit of a hard time getting into the game activities. | am talking about free time, not
during activity time. In free time, it is necessary to push him a little bit by saying "Come on TMC14, do
you want to play with him". You know, you need to involve him, otherwise he doesn't do much on his
own, he doesn't try to participate.

The teachers emphasized the role of language in transnational immigrant children's selection of
playmates during playtime. According to their statements, transnational immigrant children who speak
Turkish play with children in both groups, while those who do not speak Turkish prefer to play with
other transnational immigrant children who speak their language. While there were no expressions
indicating that local children played alone, some transnational immigrant children were observed to play
alone.

(T7): TMC2 speaks only Russian. The others, for example, do not speak Russian at all in the class (TMCB,
TMC5, TMC4, TMCE6 also speak Turkish). They always speak Turkish. But those two always speak Russian.
Since they can both communicate in Russian, they sit next to each other while playing games or doing
activities. For Turkish-speaking children (TMC3, TMC4, TMC5, TMC6), there was no difference, they could
easily participate in every activity, in every game.

(T2): The biggest reason why TMC7 is in my class is TMC9. They speak the same language (TMC7, TM(C9).

(T3): TMC12 is a child who needs guidance. A child in need of guidance. ...Also, as | said, TMC12 doesn't
speak Turkish, so he sometimes says things in Russian to her. And ... because he understands him, he
feels closer to him.

(T9): These two (TMC15 and TMC21) usually spend time together.

(T6): TMC14's best friend (also a transnational immigrant child) left school. He used to play with him, for
example, but then he had to play by himself.

(T5): ... Other than that, TMC11 plays more on her own in game activities or in free time. TMC8 (speaks
Turkish) is better in that regard... TMC8 doesn't have any (problem) but TMC11 has a language problem.
TMC11 cannot fully express herself in Turkish, but in terms of speaking.

(T9): TMC19 moves to a corner of the table for all activities. Takes the toy and moves to a corner of the
classroom...
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According to the teachers' explanations regarding how children create and choose their own play
activities, both transnational immigrant children and local children are described as active participants.

(T3): LC28 makes up games, joining other kids... TMC12 says "let's play again, let's do it again" with a
sign.

(T8): LC26 and TMC10 have good communication with friends. They participate, they love. They create
and maintain games. They share. So they're nice, they're liked in their circle of friends...

(T4): When other children want to play with toys, TMC20 prefers to draw and playing with dough. But
TMC20 is also a good game-maker. He is very good at playing house, doing...

(T5): In free time, anyone can do whatever they want (referring to TMC8 and TMC11). TMC8 plays
games, manages his friends. If he wants to do something, TMC8 does it, so he doesn't let anything stand
in his way.

Participation in Sharing Activities

During the observations in T1l's classroom, the researcher noticed that a traffic rules poster with
English writings was hanging on the classroom board and asked why the poster was in English and why it
was prepared.

(T1): it was about my eTwinning project. We also had foreign partners. So we proceeded with the project
in English. | think it benefited the children. We also organized events, trips, invitations, and so on...

In response to the researcher's question about whether having transnational immigrant children in
the class influenced the implementation of an international project, T1 answered as follows:

(T1): I try to organize an eTwinning project every year. Because | like to do it myself and because | think it
contributes to my development, | do different studies first for myself and for my class.

When asked whether she took the opinions of the children in participating in the project,
determining the topic, and planning the project, she answered “No, | choose it myself” (T1).

During the interview, T3 was asked about the involvement of transnational immigrant children in the
preparations for the 23 April National Sovereignty and Children's Day show, and whether they shared
their opinions: “So how do transnational immigrant children participate in the 23 April ceremonies? Do
they express their opinions during the planning of the show?” T3 responded as follows:

(T3): No. We are preparing something together (with teachers).

(T5): She cannot decide for herself anyway (TMC11). In the classroom, she expects me to do things. If |
tell her to do something, she does it. Otherwise, she doesn't want to do anything on her own, she expects
directives or help.

The teacher coded T6 was asked how the classroom party planning that the researcher witnessed
during the observations was carried out and about children's participation in this process. The teacher's
statements on this topic are as follows:

(T6): Yes, yes, the kids wanted a costume party, right? It's not something we do all the time, but when
we finished the outcomes and indicators in the program, | wanted to do something nice like this for the
children. And at that time there was preparation for the end-of-the-year show, the children were
overwhelmed. Yes, TMC14 did not express his opinion, but he had a lot of fun too.

Participation in Rules

During the teachers' explanations on how transnational immigrant children and local children follow
and set rules in their classrooms, it was noted that some teachers preferred to set the rules by
themselves and communicate them to the children. Others allowed children to contribute to the rule-
setting process, while some teachers reported that they established the rules collaboratively with the
children.
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(T7): Well, | set the rules well and | expect the children to follow them. If they don't, | don't want to
interrupt what | want to do just because a few children are doing it wrong. | explain to them how to
behave, and I exclude the ones who don't follow them from that activity. Or | don't know, I've just come
up with such a solution. But | see that they are respecting the rules, they are not doing anything very
dangerous, and | keep an eye on them. | don't sit in the corner and stay there all the time; | follow the
children standing up all the time.

(T1): Well, at the beginning of the year we sit down with the children, | explain to them the rules. | lay
down the main rules, and they add their own rules.

(T3): At the beginning of the school year, we decide together with the children. Then they give their
opinions, but if you ask who adheres to the rules the most, it is the foreign children.

Based on the teachers' responses, local children tend to be more actively involved in setting
classroom rules, whereas transnational immigrant children are more likely to follow the rules
established by the teachers or other children. The teachers believe that the language barrier can limit
transnational immigrant children's ability to effectively participate in rule-setting activities. As a result,
these children may be less vocal and more passive in establishing rules.

(T2): TMC7 (when the rules were set) was not here anyway. TMC9 didn't say anything; they couldn't
speak (the language) at all. But they followed the rules. Because they are more rule-oriented. They have
internalized the rules. Transnational immigrant children are a little bit stricter about the rules than the
locals.

(T3): TMC12 did not express opinions. TMC12 didn't speak Turkish anyway. He doesn't express an opinion
much. But LC22 does. So does LC28.

(T4): LC41 likes to express his opinion a lot. LC39 doesn't really express much. If you ask him, he'll tell
you. LC40 is like that too. If you ask TMC20, he never says anything.

(T6): None. He did not say anything. He did not express an opinion (TMC14). But he follows the rules, so
he understands. Both LC29 and LC23 express an opinion. If there is a rule they do not like, they speak up
about it.

(T8): TMC17 was not present at the beginning of the year. But he doesn't express it because he doesn't
speak Turkish. If he doesn't like something, he can use body language to communicate. He can give you
the silent treatment.

According to the teachers' reports, transnational immigrant children's compliance with the rules may
be influenced by the education they received from their families or their minority status in the
classroom.

(T1): They internalize the rules more. You know, if we set a rule in the classroom, they don't break it no
matter what. How should | put it? They always follow the rules. As | said, this may be due to the
upbringing of the mother or the fact that they are the minority in the class.

Discussion and Conclusions

The objective of this research was to examine the participation rights and classroom experiences of
preschool children, both transnational immigrant and local, in Turkey, based on their teachers'
viewpoints. The outcomes of the Mann-Whitney U test indicated that there was no significant disparity
between the two groups regarding their scores on the Right to Participate in Preschool Classes Scale
(RPPCS). These results imply that whether a child was transnational immigrant or local did not affect
their understanding of participation rights in the study. Additionally, the RPPCS scores for both groups
were generally within the normal range, indicating that there were no substantial deviations (Table 2).
The analysis results showed that both transnational immigrant and local children in the study group
scored below the average scores that could be obtained from the RPPCS, suggesting that preschool
children in general, regardless of their migrant status, have limited access to participation rights. This
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finding supports the primary focus of this study in line with Article 12 of UNCRC. The study's results are
consistent with previous research that used the assessment tool RPPCS to evaluate the participation
rights of local children enrolled in preschool education institutions in Tiirkiye (Koran, 2017; Salli idare,
2018). These studies found that children were more listeners and implementers of their teachers'
decisions than decision-makers and participants, and that teachers did not involve children in the
decision-making process and did not consult their opinions (Koran & Avci, 2017). Another study by
Tozduman Yarali and Gungor Aytar (2017) found that most children expected teachers to prepare
activities for them and preferred more free time and playing games with the teacher rather than being
forced to do activities. Eight out of ten children (80%) responded to the question “What do teachers
do?” by stating that “They prepare activities for us.” Such observations suggest that children have a
strong desire to be more involved in classroom activities and decision-making processes.

At the start of the interviews, the researcher provided an explanation of the child's right to
participate as stated in Article 12 of the UNCRC. However, it is worth noting that some teachers seemed
to interpret participation as merely following the teacher's instructions. When asked about how children
exercise their right to participate in classroom activities, some teachers responded with phrases such as
“he has no problem” or “he participates reluctantly”, specifically referring to the children in the study
group. These findings suggest that teachers may not see children as capable of initiating and directing
activities, which contradicts the principles outlined in Article 12. The teachers' statements in this study
align with the quantitative results, which indicated that transnational immigrant children in the study
had lower scores on the participation in Activities subscale of the RPPCS (18.10) compared to local
children (24.05). A similar study by Zeitlyn and Mand (2012) examined the participation of Bangladeshi
transnational immigrant children in the classroom environment in London and found that these children
had limited opportunities to leave an activity they did not enjoy or to leave the classroom on their own
terms. These findings suggest that transnational immigrant children may not be exercising their right to
participate in activities according to their preferences.

Teachers also noted an interesting difference in the way local and transnational immigrant children
communicated their preferences about classroom activities. Local children were reported to express
what they wanted to do, while transnational immigrant children tended to express more about what
they did not want to do. This could potentially be linked to differences in language development
between the two groups, as children aged 5-6 may not have fully developed their ability to express their
thoughts and feelings through language. However, it is important to emphasize that this study did not
include any measures to assess the language development of preschool children, so caution is advised
when interpreting these findings. As a matter of fact, Parekh (2002) asserts that for the expectations of
transnational immigrant children to be met and their problems to be resolved, it is essential for them to
acquire proficiency in the language of the society in which they reside. Children who do not speak
Turkish fluently may encounter challenges in expressing their thoughts and emotions freely,
participating in decision-making processes related to their own lives at school, and seeking information,
all of which are crucial for promoting their participation rights. Language barriers can be a significant
obstacle to child participation, as they disrupt the interaction between the adult and the child, impeding
the child's ability to express themselves and communicate effectively (Skivenes & Strandbu, 2006).
According to Skivenes and Strandbu (2006), foreign concepts, grammatical structures, and sentence
length are some of the factors that contribute to the disruption in interaction, making language and
communication skills the most fundamental challenge to children's participation. This lack of interaction
was also noted in a study by Saneka (2014).

Teachers specifically emphasized that the ability to speak Turkish was essential for transnational
immigrant children to participate in activities. This supports the findings and interpretations mentioned
above. The teachers believed that there was no difference in the participation levels of native children
and Turkish-speaking transnational immigrant children.

The results of this study demonstrated that transnational immigrant children and local children were
more likely to make their own choices in their play. According to the teachers' statements, both
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transnational immigrant children and local children are active in setting up games and choosing the
materials in their games. These findings support the outcomes of the play subdimension of the RPPCS
administered to children in the quantitative dimension of the study. We could argue that free play in
education programs are activities that are suitable for the participation of transnational immigrant
children, as they give children the opportunity to choose play materials and games. In their research,
Zeitlyn and Mand (2012) found that transnational immigrant children showed more participation in
semi-structured lessons and games. The consistency between our findings and those of Zeitlyn and
Mand (2012) may be attributed to the fact that free play allows for more open nonverbal
communication channels and that children's intrinsic motivation during free play is a universal
phenomenon.

Teachers mentioned that the choice of friends was an important factor in children's participation in
games and that transnational immigrant children's knowledge of the language of the community played
a decisive role in this regard. According to teachers, Turkish-speaking migrant children play with all the
children in the class, while non-Turkish-speaking children play only with children who speak their own
language. Some children who do not speak Turkish may prefer to play alone. In one example, a
transnational immigrant child avoided playing with local children due to a misunderstanding arising from
the children's inability to communicate verbally. According to Atasli Topguoglu (2019), an important
participation skill that children should acquire is the ability to be included in a group and communicate
with the group. Alderson (2008) also stated that child participation involves the child's speaking,
thinking, and decision-making processes. It is possible to interpret that children's inability to express
themselves verbally reduces their interaction with their peers (Saneka, 2014; Skivenes & Strandbu,
2006) and plays an inhibiting role in their play together. The limited interaction of transnational children
with other children in their play, as mentioned in the teachers' opinions, is believed to have no role in
the scores obtained in the quantitative dimension of the study.

The qualitative findings from the teachers' observations in this study further support the quantitative
results that there is no significant difference between the participation of transnational immigrant
children and local children in sharing activities. Both groups of children were reported to have limited
participation in activities such as ceremonies, entertainment, and projects in the classroom. These
results are consistent with the sharing activities dimension of the RPPCS scale, indicating that neither
group of children is more or less likely to participate in such activities. Overall, these findings contribute
to a more comprehensive understanding of the participation rights of transnational immigrant and local
children in preschool education. As understood from the teachers' statements, sharing activities are
planned by teachers and children are expected to perform the actions required by these activities. Only
one teacher stated that they planned the “costume party” together with the children, which was also
witnessed by the researcher during the classroom observations. According to this teacher, the sharing
activity was planned because it was the end of the year and the children were feeling “overwhelmed”
with all the end-of-year activities. The teacher explained that the reason for the children's high level of
participation in the sharing activity was due to the removal of the 'obstacle' posed by the current
educational program. However, Koran and Girkan (2014) analyzed the preschool education program in
terms of children's right to participate, concluding that the program provided sufficient opportunities for
children to exercise their right to participate and included no elements that would go against their
participation. One explanation for this discrepancy could be that some teachers may not have fully
comprehended the principles outlined in the Ministry of National Education Preschool Education
Programs (2013).

It is interesting that in the teachers' statements about the participation of transnational immigrant
children and local children in establishing rules, some of the teachers stated that only they set the
classroom rules. These results support the fact that there were no statistical differences between the
participation of transnational and immigrant children in defining the rules in the quantitative
dimensions of the study. This could mean that neither transnational immigrant children nor local
children participate in establishing classroom rules. Research shows that teachers with autocratic
attitudes do not set classroom rules together with children (Sislioglu, 2022). Ugus and Sahin (2012)
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suggest that the reason for the low level of children's participation in the process of determining the
rules is teachers' fear of losing their authority in the classroom and causing chaos in the classroom. If
teachers have authoritarian attitudes, it can be assumed that children in the classroom show similar
attitudes towards participation in the rules, regardless of whether they are transnational immigrants or
locals.

According to the study findings, some teachers preferred to let children contribute to the rule-
setting process by adding their own rules, while others reported collaborating with children to establish
rules. However, the data revealed that the participation of both transnational immigrant and local
children in setting classroom rules was minimal. Additionally, teachers who acknowledged children's
involvement in rule-setting noted that it was mostly local children who expressed their opinions during
this process. Based on the teachers' statements, transnational immigrant children are perceived to be
more compliant with rules than local children. Teachers explained that the limited verbal expression
abilities of transnational immigrant children may hinder their effectiveness in establishing rules. These
findings align with previous research, which has suggested that children's language skills can be an
important factor affecting their participation in classroom activities (Saneka, 2014; Skivenes & Strandbu,
2006).

Overall, there seem to be no significant differences between transnational immigrant and local
children's total and subdimension scores on the RPPCS scale, except for the subdimension of
participation in rule setting. Local children scored higher in all subdimensions and the overall total,
except for the subdimension of participation in classroom rules, which were supported by teachers'
views on children's participation in classroom experiences. This study is a pioneering work that
contributes significantly to the literature on the participation rights of both local and transnational
children in preschool education. However, further research is needed to confirm these findings on a
larger quantitative sample, employing a mixed-method approach. We also recommend that future
studies should expand upon the findings presented here by investigating the factors that contribute to
children's participation in the classroom.

The valuable insights gained during this research have practical implications for preschool education
that extend beyond theoretical considerations, raising awareness among policymakers, teachers, and
parents on how to promote children's participation in the classroom. As Turkey has become a
multicultural society with increasing numbers of immigrant movements in recent years, it is imperative
for preschool education programs to prioritize issues related to inclusive education and the right to
participate. By promoting the principles of the UNCRC, preschool education can provide a foundation for
children's lifelong learning and engagement in their communities.
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Tiirkge Siirimui

Giris

Tarih boyunca insanlar siyasi, ekonomik, dini, savaslar, dogal afetler, kuraklik ve benzerleri
nedenlerle gég¢ etmislerdir. Gog Terimleri S6zIGgu’nde (2009) gbg, "uluslararasi bir sinirin gegilmesi veya
ayni devlet iginde yer degistirilmesinin dogurdugu niifus hareketi" olarak tanimlanmaktadir. Genellikle
ekonomik nedenlerle yasadigi tlkeyi terk ederek baska bir Glkeye yerlesmek, calismak veya gegici siire
kalmak amaciyla yer degistirerek baska bir tilkeye yasal olarak giris yapan insanlar gégmen, aileleriyle ya
da tek baslarina go¢ eden gocuklar ise gégmen g¢ocuk olarak tanimlanmaktadir. Bu tanim miilteciler,
siginmacilar, ekonomik gé¢cmenler, ailesiyle ya da yalniz gé¢ eden cocuklar gibi gesitli adlandirmalari da
kapsamaktadir (Reynolds, 2008). Gegen asrin son yillarindan beri diinyada yasanan kiiresellesme ve
ekonomik zorluklar, kitlik, savas, kuraklik gibi nedenler uluslararasi gécte giderek daha fazla artisa neden
olmustur (Castles, 1999; Deniz & Ozgiir; 2010). Kiresellesmeyle birlikte gé¢ olgusuna yeni tanimlar
eklenmistir. Bu tanimlardan biri, bu arastirmanin problemi ile ilgili olan ulus asiri gogtir. Ulus asiri gog,
insanlarin kaynak ve hedef (ilke arasinda sirekli ve aktif bir sosyal ag olusturmalariyla birey ya da
gruplarin gittigi Glkeye hizla uyum saglayarak kendi lkeleriyle sosyal baglarini kopardigi uluslararasi
gocten ayrilmaktadir (Erder, 2010; Faist, 2003; Yikseker, 2003). Ekonomik, politik, egitim vb. nedenlerle
vatandasi olduklari ulkelerinden baska bir lilkeye gé¢ eden bireyler, gecmisten getirdikleri birikimlerini
goc ettikleri Ulkeye tasimakta, ayni zamanda gog ettikleri llkede edindikleri deneyimleri de kendi
ulkelerine tagimaktadirlar (Levitt & Lamba-Neives, 2011). Bu durum, gog veren ve gog edilen Ulkeler ve
toplumlar arasinda devamli ve dinamik bir etkilesim olusturmakta; bodylece Ulkelerin kaderleri birlikte
sekil almaktadir (Deniz & Ozgiir, 2010).

Goglin turd ya da sekli farkhliklar gosterse de insanlarin gesitli nedenlerle yaptiklari gog hareketinin
en ¢ok cocuklan etkiledigi konusunda arastirmacilar ayni gérisi paylasmaktadirlar (Kastan, 2015).
Nitekim, Zeitlyn ve Mand’in (2012), Londra'da ingiliz Bangladesli cocuklarla yaptiklari calismada, gocuklar
etnik kimlikleri, dinleri, cinsiyetleri, yaslari, isleri, dilleri ve arkadaslhk iliskileri yoninden yerel halka
mensup bireylerin kendilerine "yabanci" nitelendirmesinin yapildigini belirtmislerdir. Ustelik maruz
kaldiklari gbd¢ hareketi cocuklarin inisiyatifleri disinda, onlara bagkalarinin sundugu olanaklarla
belirlenmektedir. Aileler go¢ karari alirken genelde ¢ocuklarin fikrini sormamaktadirlar (Atast Topguglu,
2019; Orellana vd., 2001). Dolayisiyla, gégmen ¢ocuklarin haklarinin korunmasi icin UNESCO basta olmak
Uzere bazi uluslararasi ve ulusal kurumlar 6nlemler almislardir. Gog tiirl ya da bigimi ne olursa olsun,
gocmen cocuklarin korunmasi, uluslararasi insan haklari hukukunun bir geregi olarak gorilmektedir
(Atasli-Topguoglu, 2019). 1989 yilinda Birlesmis Milletler Genel Kurulu tarafindan kabul edilen Cocuk
Haklari S6zlesmesi, tim ¢ocuklarin ayrim yapilmaksizin tiim hak ve 6zgirliklerden yararlanabilmelerini
givence altina almistir. Turkiye’de, siginmaci ya da midlteci ayrimi yapmaksizin ¢ocuklarin hakkini
taniyan bu sézlesmeyi 9 Aralik 1994 tarihli ve 4058 sayilh TBMM Uygun Bulma Kanunu uyarinca kabul
etmis, sozlesme 4 Mayis 1995'te yirirlige girmistir (Toplumsal Cinsiyete Duyarh Bltceleme, 2021).
S6zlesmede bir takim temel hak ve 6zgirlikler belirtilmistir. Bunlar arasinda her yastaki insanin temel
hakki olan egitim, gégcmenlerin yerlestikleri Glkeye uyumunun kolaylastiriimasinda, irkcilik ve gécmenlere
karsi 6n yarginin en aza indirilmesinde ¢ok 6nemli bir yere sahiptir (Baker, 2011).

Cocuklar icin planh programli egitim yapildigi yer okuldur. Okul, 6zellikle yerel dilin 6grenimi, arkadas
edinimi ve benzerleri konularda anahtar gérevi gérmektedir. Ornegin, gé¢men cocuklarinin en temel
problemlerinden biri olan gevreye uyumsuzluk, okula gitme sayesinde ¢éziilmektedir (Cakirer-Ozservet,
2015). Calhan ve Kolukirik’in (2020) arastirmalarinin sonuglari da gé¢cmen cocuklarin okula devam
etmelerinin orta ve yuksek dizeyde psikolojik dayanikhliklarini artirmada etkili oldugunu gostermistir.
Ayrica, bu arastirmada c¢ocuklarin psikolojik dayanikhliklarini gelistirmelerinde okul sayesinde sahip
olduklari akran gruplari, 6gretmenler ve okul kuliiplerinin énemli ve destekleyici faktorler oldugu
gorulmistir. Gogmen cocuklarin okula gitmeleri 6nemli gorilmekle birlikte, yeterli degildir. Zira
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cocuklarin egitim hakkina ulagsmasi ancak egitim ortamlarinda diger tiim haklarini da kullanabilmeleriyle
mimkindar. Zeitlyn ve Mand'in (2012) ulus asirt gogmen cocuklarin sinif ortamindaki katihm
durumlarini inceledikleri arastirmada, cocuklarin hoglanmadiklari etkinlikten ayrilma ya da istediklerinde
sinif disina gikabilme firsatina nadiren sahip olduklari saptanmistir. Bu bulgu ¢ocuklarin bir yandan
egitime erisim hakkini elde ederken diger yandan iginde bulunduklari yasantilarda s6z sahibi olma
hakkini kaybettikleri celiskisini ortaya koymaktadir. Buradan hareketle, ulus asiri gogmen cocuklarin
yasadiklari llkede egitim haklarina sahip olmalarinin sadece okula devam etmeleri ile
gerceklesemeyecegi, bunun yani sira okul yasantilarinda inisiyatif sahibi olmalarinin yani sinif
yasantilarinda kendilerini ilgilendiren konularda s6z sahibi olmalarinin olduk¢a 6nemli oldugu
gorilmektedir. Dolayisiyla Tirkiye’deki okul dncesi egitim kurumlarda egitim géren ulus asiri gdgmen
gocuklarin sinif i¢i yasantilarda secim yapma, eylemlerini planlama, kendisini ilgilendiren kararlara
katilma gibi bireyi yasamda etkili kilacak firsatlar sunan katilim durumlarini arastirmak ihtiyaci
duyulmustur.

Birlesmis Milletler Cocuk Haklari S6zlesmesi tarafindan glivence altina alinan katihm hakki, "gocugun
ylksek yarari gozetilerek kendini ilgilendiren her konuda, yasi ve olgunluk derecesine uygun bicimde
goriuslerini 6zglrce ifade etmesi" olarak tanimlanmistir (UNICEF Cocuk Haklari Soézlesmesi, 2021).
Katilim, cocuklarin kendi hayatlarini etkileyen konularda bireysel ya da grup olarak karar aldigi bir
suregtir (Alderson, 2008; Hill vd.; 2004). Bellamy’e (2003) gore katilim, demokrasinin anlamidir ve ayni
zamanda demokrasinin 6lglilebilecegi bir kistastir. Gogmen ¢ocuklarinin katilimi ise insan haklarinin
evrenselligine dayali bir katihmdir (Atasti Topguoglu, 2019). Bu nedenle devletler, blnyelerindeki
gdcmen cocuklarin haklarini saglamakla yikimludir. Bu cocuklarin sosyal anlamda kendilerini dogrudan
veya dolayl yonden etkileyen konulardaki karar alma mekanizmalarina katiliminin saglanmasi
gerekmektedir (Atasi Topguoglu, 2019). Bu baglamda, ulus asiri gogmen cocuklarin kendilerine sunulan
egitim hizmetleri kapsaminda katihm haklarina ulasip ulagmadiklarinin tespit edilmesi ve bu ¢ocuklarin
katilim haklarina ulagsmalarini belirleyen unsurlari ortaya koyma ihtiyaci dogmaktadir.

Turkiye’de gdgmen gocuklarla ilgili uygulamali ve teorik galismalarin daha ok gegici koruma statlsi
altindaki siginmaci gocuklarin egitim sistemine uyumu (Bozkurt vd., 2021; Mercan Uzun & Bitiin, 2016;
Nizamoglu, 2022; Orman & Aydemir, 2022; Sakiz, 2016; Tas, 2021; Turan & Ersoy, 2019) ve Tirkce
ogretimi gibi konulara (isiglizel & Baldik, 2019; Temiz, 2020; Turan & Fansa, 2021) odaklandiklari
soylenebilir. Birlesmis Milletler Egitim, Bilim ve Kiiltir Orgiiti (UNESCO) (1998)’ ne gére siginmacilar,
dezavantajli gruplar icinde yer almaktadirlar (Kahraman & Kahraman, 2017). UNESCO (1998) bu grubu,
“yasadiklari toplumda ekonomik durumlari, cinsiyetleri, etnik veya dilsel kékenleri, dini veya politik
statuleri (6rnegin siginmacilar) sebebiyle ekonomik ve toplumsal entegrasyon sartlari diger insanlara
gore daha diisik olan gruplar” olarak tanimlamaktadir. Siginmacilarin dezavantajli olma 6zelliklerini
tasimalari, (lkelerindeki tehdit nedeniyle (lkeleri ile baglarini  koparmis olmalarindan
kaynaklanmaktadir. 2011 yilinda yasanan Suriye goglyle gelen gecici koruma statisi altindaki bireyler
bu grupta sayilmaktadir (Orman & Aydemir, 2022). Ulus asiri gogmenler ise, insanlarin kaynak ve hedef
Ulke arasinda strekli ve aktif bir sosyal ag olusturmalari sayesinde gittigi Ulkeye uyum
saglayabilmektedirler (Erder, 2010; Faist, 2003; Yukseker, 2003). Bu gruptaki bireyler, siginmaci
bireylerden farkh kosullara sahiptir. Ancak ¢ogunlukla gegici koruma statlisi altindaki siginmaci gocuklar
ve ulus asirt gégmen gocuklar, “gé¢men gocuk” kategorisi iginde birlikte distinilmektedir. Bu durumda,
cok farkli etkilerin genellenmesi ya da dezavantajli durumlarin ayirt edilememesi gibi sorunlarla
karsilasilabilir. Tirkiye’de ulus asiri gocmen cocuklarin egitime katilimlari ve benzeri konulardaki
arastirmalarin sayilabilecek kadar az oldugu dikkati ¢ekmektedir. Tirkiye'deki ulus asiri gé¢cmen
cocuklarin katihm haklari ile ilgili sadece Atasi Topcguoglu (2019) tarafindan yapilan derleme calismasi
bulunmaktadir. Goruldigi Gzere Turkiye’'deki ulus asiri gogmen cocuklarin egitime katihmi ile ilgili
arastirmalarin oldukga sinirh sayidadir. Bu nedenlerle, bu arastirmada Tiirkiye’de okul 6ncesi egitime
devam eden ulus asiri gdgmen ve yerel ¢cocuklarin sinif yasantilarina katilim haklarini arastirmak énemli
ve gerekli gorilmistir. Kuskusuz, gecici koruma statisi altinda, siginmaci, milteci, ulus asiri gégmen
veya yerel olmalari 6nemsenmeksizin tim c¢ocuklar kendileri ile ilgili konularda katihm haklarini elde
etmelidirler. Ancak gecici koruma statist altindaki siginmaci g¢ocuklar bu arastirma kapsaminda
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bulunmamaktadir. Bu arastirmada anne ve/veya babasi ekonomik, politik, egitim vb. nedenlerle
vatandas! olduklari tlkelerinden baska bir Ulkeye go¢ eden (Levitt & Lamba-Neives, 2011) ¢ocuklarin
katilm haklarinin arastirilmasinin nedeni, siginmaci olmanin yarattigi dezavantajlarin katilim hakki
Uzerinde olasi etkisini ekarte etmek igindir. Bu baglamda, ulus asiri gogmen gocuklarin sinif yasantilarina
katilm haklarina yoénelik algilarinin belirlenmesi ve bu c¢ocuklarin katihm haklarina ulagmalarini
belirleyen unsurlarin ortaya konmasi, ¢ocuklarin haklarinin saglanmasi ve okul 6ncesi egitimin
ilkelerinden olan demokratik egitim ortamlarinin sunulmasina yonelik calismalara rehberlik edebilir.
Ayrica, gogmen c¢ocuklarin katilim haklarina yénelik mevcut durumun tespit edilmesi, cocuklarin okula ve
topluma uyum siirecinde karsilastiklari sorunlarin ¢6zimi igin yapilacak c¢alismalarda yol gosterici
olabilir. Ulus asir gégmen cocuklarin siniftaki katilim durumlarinin belirlenmesi, MEB Okul Oncesi Egitim
Programi’nda (2013) vurgulanan ¢ocugun etkin katilimini saglamaya yonelik firsatlarin kapsayiciliginin
artirlmasina yonelik ¢alismalar icin de 6nem tagimaktadir.

Aragtirmanin Amaci

Bu arastirmanin amaci, Turkiye’de okul Oncesi egitime devam eden ulus asiri gogmen ve yerel
cocuklarin sinif yasantilarina katihm haklarina iliskin algilarini ve 6gretmen goérislerine gore sinif
yasantilarina katihmlarini incelemektir. Arastirmada bu amacg dogrultusunda asagidaki sorulara yanit
aranmistir.

e Calisma grubundaki ulus asiri gégmen cocuklar ile yerel ¢ocuklarin Okul Oncesi Sinifinda Katilim
Hakki Olcegi puanlari arasinda istatistiksel olarak anlamli bir fark var midir?

e Cocuklarin 6gretmenleri ulus asiri gogmen ve yerel ¢ocuklarin sinif yasantilarina katilimlarini nasil
betimlemektedirler?

Yéntem
Arastirma Modeli

Nicel ve nitel arastirma yontemlerinin birlikte kullanildigi karma arastirma yontemi ile gercgeklestirilen
bu arastirmada, birlestirme deseni kullaniimistir (Creswell, 2017). Arastirmanin nicel kismi betimsel
arastirma modeliyle, nitel kismi ise betimleyici olgubilim modeliyle gergeklestirilmistir. Betimsel
arastirma modeli olay ve durumlarin detayh olarak betimlenmesi amaciyla yapilan bir arastirma
modelidir (Basol, 2008).

Calisma Grubu

Calisma grubu, 2021-2022 egitim 6gretim yili bahar doneminde, Antalya’nin Konyaalti Merkez
ilcesindeki Millt Egitim Bakanligina bagl ulus asiri gogmen cocuklarin yogun olarak devam ettigi resmi
bagimsiz bir anaokuluna devam eden 21 ulus asir gécmen, 20 yerel olmak tzere 41 cocuk ve bu
cocuklarin 6gretmeni dokuz kisiden olusturulmustur. Calisma grubu elverisli 6rnekleme yontemi ile
belirlenmistir. Calisma grubundaki ulus asiri ve yerel ¢ocuklarin yasa ve cinsiyete gére sayisal dagilimlar
Tablo 1’de sunulmustur.

Tablo 1.
Calisma Grubundaki Ulus Asirt Gé¢men Cocuklara ve Yerel Cocuklara iliskin Betimsel istatistikler
Grup N %
Cinsiyet Kiz 21 44.7
Erkek 20 42.6
Yas 5yas 27 57.4
6 yas 14 29.8
Okul Oncesi Cocuk Yerel 20 42.6
Ulus asiri Gégmen 21 44.7
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Tablo 1'de gorildugi gibi, bu arastirmaya 21 kiz ve 20 erkek okul 6éncesi kuruma devam eden ¢ocuk
katilmistir. Bu okul 6ncesi ¢ocuklardan 5 yas grubunda 27 gocuk ve 6 yas grubunda 14 cocuk vardir.
Calisma grubuna 20 yerel ve 21 ulus asiri goggmen okul 6ncesi kuruma devam eden ¢ocuk katilmistir.

Veri Toplama Araglar
Okul Oncesi Sinifinda Katilm Hakki Olgegi (0OSKHO)

Calisma grubundaki okul &ncesi cocuklarin siniflarinda katihm haklari Salli idare (2018) tarafindan
Tirkiye’deki okul 6ncesi gocuklara uyarlanan Okul Oncesi Sinifinda Katilm Hakki Olcegi (OOSKHO)
kullaniimistir. Bu 6lgegin orijinali, Kibris’ta yasayan okul ¢ocuklar érnekleminde Koran (2017) tarafindan
gelistirilmistir. Salli idare (2018) tarafindan uyarlanan OOSKHO’yii de orijinali gibi 23 madde, iki ana
boyut ve yedi alt boyuttan olusmaktadir.

Salli idare (2018) orijinal OOSKHO’niin ¢ocuk formunun faktér yapisinin Tirkiye’deki cocuklardan
olusan ornekleme uygunlugunu belirlemek icin verilere Dogrulayici Faktér Analizi (DFA) uygulanmistir.
DFA sonuglarn Tirkiye’deki okul 6ncesi ¢ocuklar 6rnekleminde uyarlanan 6lgegin faktor yapisinin da
orijinal o6lgegin faktoér yapisina yiksek diizeyde uyum gostermistir. (x2= 296.65, df= 224, p< .0001;
RMSEA= 0.023, %90 GA= 0.018-0.028; CFI= 0.97; TLI(NNFI)= 0.97). Maddelere iliskin faktor yuklerinin
tim boyutlar igin 0.32'nin Gzerinde oldugu bulunmustur. Arastirmaci, bu bulgulara dayanarak
Tirkiye’deki c¢ocuklar igin uyarlanan OOSKHO’nin gegerli ve giivenilir bir élgme araci oldugunu
belirtiimektedir (Salli idare, 2018).

Yari Yapilandirilmis Goriisme Formu (YYGF)

Arastirmanin nitel boyutu igin ¢alisma grubundaki 6gretmenlerin siniflarindaki ulus asiri gé¢men ve
yerel c¢ocuklarin sinif yasantilarina katihm durumlarina iliskin gorislerini  belirlemek icin yar
yapilandiriimis goriisme formu kullaniimistir. Yari yapilandiriimis gériisme, gériisme formunun yarisi
yapilandiriimis, yarisi yapilandiriimamis bicimde hazirlanan bir gérisme teknigidir. Bu sayede, gériisme
esnasinda gergeklesen durumlara bakilarak yeni sorular olusturulabilmekten ve agik uglu goérisme formu
esnek sekilde hazirlanabilmektedir (Tanriogen, 2014).

YYGF’yi olusturmak icin Koranin (2017) OOSKHO’ndeki madde ifadelerinden yararlaniimistir.
Dolayisiyla yari yapilandiriimis gériisme formundaki sorular Koran’in (2017) 6lgegindeki sorulara benzer
sekilde ifade edilmistir. YYGF'yi olusturmadan 6nce arastirmaci ¢alisma grubunu olusturan cocuklarin
siniflarinda goézlem yapmistir.

Kisisel Bilgi Formu

Bu arastirmaya katilan ¢ocuklarin sinif dizeyleri, yaslari, cinsiyetleri ve ebeveynlerinin hangi Glkeden
goc ettikleri hakkindaki bilgileri icermektedir.

Veri Toplama Sireci

Okul Oncesi Sinifinda Katihm Hakki Olgegi (Salli idare, 2018) arastirmaci tarafindan uyaricilarin
olmadigi bir odada 6grencilere bireysel olarak uygulanmistir. Uygulama sirasinda anadili Tiirk¢ce olmayan
cocuklarla sozll iletisim kurmak icin, bir ana dili cocugun dili, digeri Tirkce olan iki dilli Gniversite
ogrencilerinin ¢evirmenligine basvurulmustur.

Nitel verileri toplamak icin, siniflarda gézlem yapan arastirmaci tarafindan arastirma grubundaki 9
o6gretmen ile online yari yapilandirilmis gériismeler yapilmistir. Gérismeler bilgisayara seri sekilde yazili
olarak kaydedilmistir. Gorlisme Oncesinde Ogretmenlere goériismenin amaci, nasil ylratilecegi

actklanmis ve en uygun zaman dilimi belirlenmistir. Her bir 6gretmen ile gériisme yaklasik 45 dakika
surmastar.

Etik ilkeler
Oncelikle arastirmanin yiritiilmesi icin Akdeniz Universitesi Sosyal ve Beseri Bilimler Bilimsel

Arastirma ve Yayin Etigi Kurulundan onay alinmistir (07.04.2022-334016 sayih karar). Ayrica arastirma
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verilerinin toplanacagl okul 6ncesi egitim kurumda yapilacak calismalar icin Antalya il Milli Egitim
Mudurliginden izin alinmistir.

Sonra ¢alisma grubunda bulunan g¢ocuklarin devam ettigi okul dncesi egitim kurumunun yoneticileri
ile gorusllerek arastirma hakkinda bilgi verilmistir. Kurumda kayith tim ulus asiri gd¢gmen gocuklarin
ebeveynlerine yonelik arastirmanin amacinin ve yonteminin agiklandigi bir bilgilendirme formu
yoneticiler araciligi ile ebeveynlere gonderilmistir. Calismaya katilmayi kabul eden ailelerin gocuklari
arastirmanin kapsamina alinmistir. Cocuklar ile yapilacak uygulamadan oOnce, Olgegin uygulanacagi
ortamda odaklanmayi saglayici ve ayni zamanda giiven verici kosullarin saglanmasi icin gerekli calismalar
yapilmistir. Aile izninin yani sira cocuklarin arastirmaya katilmaya goénalli olmalari da dikkate alinmistir.

Uygulama siirecinde Salli idare (2018) tarafindan énerilen tanisma ve oyun etkinlikleri uygulanmistir.
Bu asamada cocuklara isterlerse uygulamayi yarida birakabilecekleri sdylenmistir. Katilim goéstermek
isteyen ¢ocukla birlikte uygulama odasinda gidilerek ¢alisma gergeklestirilmistir. Katilmak istemeyen
¢ocuk olmamistir. Uygulama sonunda gocuklara tesekkiir edilmistir.

Ogretmenler ile yapilan goriismelerde égretmenlerin géniillii katimlari esas alinmistir. Gériismenin
zamani ve bicimini 6gretmenler belirlemislerdir. Ogretmenlere istedikleri zaman gériismeyi
sonlandirabilecekleri sdylenmistir. Ogretmenlerin istegi izerine gériintlili ya da sesli kayit alinmamus,
yalnizca yazili kayit alinmistir. Ogretmenlerin isimlerinin hicbir yerde kullaniimayacag, agiklamalarinin
ise yalnizca bilimsel amaglarla kullanilacagl teminati verilmistir.

Verilerin Analizi

Okul Oncesi Sinifinda Katilim Hakki Olgegi’nden ulus asiri (21 gocuk) ve yerel gocuklarin (20 égrenci)
aldiklari puanlara Mann Whitney U Testi uygulanmistir. Mann Whitney U Testi bu arastirmanin galisma
grubundaki ulus asiri ve yerel okul 6ncesi ¢ocuklar gibi iki iliskisiz 6rneklemden elde edilen puanlarin
birbirinden anlamli bir sekilde farkhlk gosterip gostermedigini test eder (Bliylkoztiirk, 2002).

Nitel verilerin ¢6zlimlenmesinde, betimsel analiz teknigi kullanilmistir (Yildirnm & Simsek, 2013). Nitel
verilerin analizinde gériismelerden elde edilen verilerin aslina olabildigince bagli kalinmis ve arastirmaya
katilan 6gretmenlerin ifadelerinden dogrudan alintilar yapilmistir. Gériismeden elde edilen veriler yari
yapilandiriimis gérigsme formunda yer alan alanlarla ayni temalar altinda agiklanmistir.

Bu arastirmada 6gretmenlerin gorisleri nitel veri toplama yontemleri ile elde edildi. Bu nitel veriler
betimsel analizle incelenmistir. Betimsel analizde Yildirim ve Simsek’in (2013) 6nerdigi yol izlenmistir. Bu
slirecte;

e Arastirmanin i¢ gecerligi icin ilgili literatir taranarak cocuk katiimina iliskin temel unsurlar
belirlenmistir. Ayrica bu arastirmanin nicel boliminde kullanilan 6lgegin maddelerinden
yararlanilarak gériisme formu olusturulmustur.

e Arastirmanin gecerligini artirmak icin ayrica, gérisme formu gelistirmeden 6nce arastirmaci
tarafindan dort hafta siire ile siniflarda goézlem yapilmistir. Boylece goriismede sorulacak sorularin
arastirmacinin tanik oldugu ve olmadigi sinif yasantilari ve ¢ocuklarin katilimlari ile ilgili olmasi
saglanmistir.

e Arastirmacinin sinif ortaminda 4 hafta sireli yaptigi gézlemler yoluyla 6gretmen ve ¢ocuklar ile
uzun sireli etkilesim yapilarak inanirlik saglanmistir.

e Gorisme formuna kaydedilen ifadeler, sorularin olusturuldugu 6lgek alt boyutlarindan esinlenilen
temalara (etkinliklere katilim, oyuna katilim, paylasim etkinlikleri ve kurallara katihm) islenmistir.

e Arastirma verilerinin sunumunda higbir degisiklik yapilmamistir. ifadelerin anlasilmasi igin
climlede gegmeyen ancak anlami etkileyecek agiklamalar parantez iginde gosterilmistir.
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Bulgular

Bu béliimde, dnce ulus asiri gégmen ¢ocuklar ile yerel cocuklarin Okul Oncesi Sinifinda Katilim Hakki
Olgegi'nden aldiklari puanlarin karsilastiriimasina iliskin bulgular sunulmustur. Sonra da 6gretmenlerin
katilm hakki kapsaminda ulus asir gégmen c¢ocuklar ve yerel gocuklarin sinif yasantilarina katihm
durumlarina iliskin gorislerinin betimsel analizi sunulmustur.

Ulus Asiri Gogmen Cocuklar ile Yerel Cocuklarin Okul Oncesi Sinifinda Katilim Hakki Olcegi’'nden
Aldiklar Puanlarin Karsilastirilmasina iliskin Bulgular

Calisma grubundaki ulus asin gécmen ve yerel okul dncesi kuruma giden ¢ocuklarin Okul Oncesi
Sinifinda Katilim Hakki Olcegi’'nden aldiklari puanlara iliskin betimsel istatistikler Tablo 2’de sunulmustur.

Tablo 2.
Calisma Grubundaki Ulus Asiri Gé¢men ve Yerel Okul Oncesi Kuruma Giden Cocuklarin OOSKHO nden
Aldiklari Puanlara iliskin Betimsel istatistik Sonuclari

Degiskenler Min. Max. X S Basiklik Carpikhik
Toplam puan 1.00 19.00 8.54 4.51 0.551 -0.355
Etkinlikler boyutu 0.00 11.00 4.24 2.54 0.438 -0.195
Oyun boyutu 0.00 7.00 2.37 1.46 0.884 1.183
Paylasim etkinlikleri boyutu 0.00 6.00 1.02 1.42 0.369 2.405
Sinif kurallari boyutu 0.00 3.00 0.90 0.86 0.689 -0.120

Calisma grubundaki ulus asiri gdgmen ve yerel okul éncesi cocugun OOSKHO nden aldiklari toplam
puanlar ve alt boyutlarindan aldiklari puanlar arasinda istatistiksel olarak anlamli fark gosterip
gostermedigi Mann-Whitney U testi ile incelenmistir. Elde edilen bulgular Tablo 3’te sunulmustur.

Tablo 3.
Ulus Asirt Gé¢cmen ve Yerel Okul Oncesi Cocugun OOSKHO Toplam Puanlarina ve Alt Boyutlari Puanlarina
Uygulanan Mann-Whitney U Testi Sonuglari

Sira Sira U
Ortalamasi  Toplami P
Toolam buan Yerel 20 24.30 486.00 144.00 0.084
plam p Ulus agiri 21 17.86 375.00 : '
Yerel 20 24.05 481.00
Etkinlikler b t 149.00 0.109
inder hoyii Ulus asiri 21 18.10 380.00
Yerel 20 23.63 472.50
157. i
Oyun boyutu Ulus agiri 21 18.50 388.50 >7.50 0.160
Paylasim etkinlikleri Yerel 20 22.68 453.50
boyutu Ulus agiri 21 19.40 407.50 176.50 0.340
Yerel 20 20.60 412.00
Sinif kurallari boyutu Ulus asir 51 2138 449.00 202.00 0.824

p> .05

Tablo 3’te goruldigu gibi; calisma grubundaki ulus asir gogmen ve yerel okul 6ncesi ¢ocugun
OOSKHO’nden aldiklari toplam puanlar ve alt boyutlarindan aldiklari puanlar arasinda istatistiksel olarak
anlaml fark gosterip gostermedigini belirlemek icin verilere Mann-Whitney U testi uygulanmistir. Mann
Whitney U testi sonuglari; ulus asiri gogmen ve yerel okul dncesi cocugun OOSKHO toplam (U= 144.00,
p= 0.084, p> .05), etkinlikler boyutu (U= 149.00, p= 0.109, p> .05), 6grenme merkezleri/a¢ik havada oyun
boyutu (U= 157.50, p= 0.160), sinif kurallari boyutu (U= 202.00, p= 0.824, p> .05) ve paylasim etkinlikleri
boyutu (U= 176.50, p= 0.340, p> .05) puanlari arasinda istatistiksel olarak anlamh farkliliklar olmadigini
gostermistir.
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Ogretmenlerin Katilim Hakki Kapsaminda Ulus Asiri Gé¢men Cocuklar ile Yerel Cocuklarin Sinif
Yasantilarina Katiim Durumlarina iliskin Gériisleri

Arastirma bulgularinin bu béliminde, 6gretmenlerin katilim hakki kapsaminda, siniflarinda bulunan
ulus asiri gogmen gocuklarin ve yerel gocuklarin sinif yagsantilarina katim durumlarina yonelik ifadelerine
yer verilmistir. Ogretmenler ile yapilan gériismelerde cocuklara uygulanan Okul Oncesi Sinifinda Katilim
Hakki Olgegi’'nin alt boyutlarinda yer alan maddeleri disiinerek goériis bildirmeleri beklendiginden,
ogretmenlerin gorisleri “Etkinliklere Katihm”, “Oyuna Katilim”, "Paylasim Etkinliklerine Katilim” ve
“Kurallara Katilim”, baslklar altinda sunulmustur. Ogretmenlerin goriislerine yer verilirken gocuk
isimleri yerine ulus asiri gégmen c¢ocuklar icin UGC kisaltmasi ve rakam, yerel ¢ocuklar i¢in YC kisaltmasi
ve bir rakam kullanilmistir. Ogretmenler icin ise O kisaltmasi ve bir rakam kullaniimistir.

Etkinliklere Katilm

Gortugmede 6gretmenlere BMCHS dogrultusunda “gocugun katilim hakki” ve gocuk katilimi taniminin
aciklanmasinin agiklanmis olmasina karsin 6gretmenlerin bir kisminin, ilk etapta “cocuk katihmi” ile
“cocuklarin 6gretmenler tarafindan hazirlanan etkinliklerin gereklerini yerine getirme” anlayislari
arasinda karmasa yasadiklari gérilmastir.

(63): Etkinliklere hepsi katiliyor, hani yapmayan katiimayan hicbir ¢cocugum yok. Ugii de aktif katilir. Ama
tabii ki hepsinin ilgi alanlarina gére daha yogun ve daha béyle isteksiz katildigi etkinlikler oluyor. .....
UGC12 ama Tiirk¢e olmadidi icin Tiirkge dil etkinliklerinde zayiftir, dikkati ¢cabuk dagilir. Dinlemez ¢ok
hoslanmiyor ama yine de katilir elinden geldigince...

(05): UGCS katiliyor da UGC11 hani pek istekli katilmiyor. Ona angarya gibi geliyor.

Gorusmelerde arastirmacinin farkli sorularla katihm hakki Gzerine yaptig vurgular (“Etkinliklere
yonelik 6neride bulunur mu? Katilmak istemediginde bunu belirtir mi? Kendisi bir ¢alisma baslatir mi?”
benzeri sorular) sonucunda arastirmanin amacina yonelik ifadelere ulasiimistir.

Ogretmenlerden bazilar siniflarindaki yerel gocuklarin bir etkinligi baslatmak ve sekillendirmede
daha etkin oldugunu belirtmislerdir:

(01): YC25 katihmcidir, yapmak istediklerini yapar. YC25 cok rahat ifade eder, UGC1 biraz daha cekimser
kalir. Ama YC25'in kendi yapmak istedigi ve yaptigi seyler de vardir.

(63): YC22 ve Y(C28 direkt gelir (yapmak istediklerini) séylerler, konusurlar. iste rahatsiz oldum,
hoslanmadim. Onu sevdim bunu sevmedim. Yarin sunu yapallm mi gibi onlar séylerler, etkinlik
6nerilerinde bulunurlar... UGC12 bulunmuyor. Yapilana uyar ama kendisi hani 6yle bir fikir belirtmez.

(66): ...Yani UGC14 pek yapmaz (etkinlik baslatmaz ya da 6neride bulunmaz). Sey yapar ama bir sey
yapiyordur mesela resim yapiyordur, onu gelip gdsterir. Ben sinifta ¢ocuklarin fikrini aliyorum, o giin
yapacaklarimizi anlatiyorum hani sonra da onlarin da yapmak istedigi seyler i bir sey var mi diye
soruyorum. Bahgeye ¢ikmayi ¢ok seviyorlar mesela. O zaman UG(C14 cevap vermez ama Y(29'yle Y23
verir. Atiyorum bahgeye ¢ikalim ya da sinifta kalalim gibi fikir belirtirler.

Bazi 6gretmenlerin acgiklamalarina gére, ulus asiri gégmen cocuklarin 6zellikle yapmak istemedikleri
seyler oldugunda kendilerini ifade etmeleri dikkat ¢ekicidir:

(67): Belirtirler...Etkinliklerde de séylerler yapmak istemiyorlarsa..UGC2 pek séylemez ama yapmak
istemiyorsa o da hareketleriyle belli eder.

Ogretmenlerin bir kisminin agiklamalarinda ise ulus asiri gdégmen cocuklar ile yerel cocuklarin
etkinliklere katilimlarinda isteklerini bildirme yoniinden benzerlikler goriilmektedir:

(64): Aynen aynen séylerler (UGC 20, YC39, YC40, YC41). Yapmak istemediklerinde hani ben bir sekilde
"Hadi yapalim, parmak kaslarimiz gelissin, beynimiz ¢alissin, aklimiz ¢alissin, vaov" derim... "

(69): UGC21 ¢ok yapar (etkinlikleri yapma/yapmama istedini bildirir) UGC19 da viicut diliyle anlatir...
Tiirkce birkag kelimeyle béyle anlatmaya ¢alisir isteklerini. "Yapmak istemiyor. Ben yapar" bu sekilde
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biraz daha ilerledik iste. YC31 bir seyi istemezse "Ben bunu béyle yapmayacagim" ya da istedidi bir seyi
gelip "Ben bunu yapiyorum" diye belirtir.

Ogretmenlerin aciklamalarinda, yerel cocuklarin sinif ici etkinliklere yénelik isteklerini ve dnerilerini
belirtmelerinde sorun oldugunu gésteren bir ifade bulunmamaktadir. Ogretmenler yerli cocuklar icin
“katihmcidir, yapmak istediklerini yapar” (01), “Yarin sunu yapalim mi gibi onlar séylerler, etkinlik
énerilerinde bulunurlar” (63) ve benzeri ifadeler kullanmislardir. Ulus asiri gégmen c¢ocuklar igin ise
“cekimser kalir” (01), “pek séylemez” (07), “yapilana uyar, kendisi fikir belirtmez” (03) gibi ifadeler
bulunmaktadir. Her iki gruptaki ¢cocuklarin da katilmak istemedikleri etkinlikler oldugunda bunu ifade
ettikleri gorilmektedir. Tlrkge bilmeyen ulus asiri gogmen ¢ocuklar beden dilleri ile de olsa katilmak
istemedikleri etkinlikleri bildirmektedirler.

Oyuna Katilim

Ogretmenlerin ulus asiri ve yerel cocuklarin, okul programinda yer alan “oyun zamanina”
katilimlarina yonelik agiklamalarinda, kendilerinin bu zaman diliminde g¢ocuklara olan yaklasimlarina
iliskin ifadelerde bulunmuslardir:

(68): ...Giine baslamada, sohbet etme icin, hep ben onlari masa basinda beklemeye alistirdim...

Ogretmenlerin bir kismi oyun zamaninda kendilerinin “kontrolii” olmadigi icin bazi ulus asiri ggcmen
cocuklarin oyuna katiimda arkadas birlikteligiyle ilgili zorluklar yasadiklarini ifade etmislerdir.

(07): Etkinliklerde daha cok kontrol bende oldugu icin cok sey dedil ama ézellikle oyun oynarken onlari
pek aralarina almiyorlar ¢iinkii anlasamiyorlar. Anlamadiklari icin hani ugrasmak istemiyorlar, ¢ocuk o
kadar sabirli degil.

(66): UGC14 Yani hani biraz seye girmekte zorlandi, oyun etkinligine. Serbest zaman icin séyliilyorum
bunu, etkinlik zamaninda 6yle degil de. Serbest zamanda “hadi UGC14, onunla oynamak ister misin” diye
biraz ittirmek gerekiyor. Hani ddhil etmek gerekiyor, yoksa hani kendi hdlinde ¢ok fazla sey yapmiyor,
katilayim diye ugrasmiyor.

Ogretmenlerin aciklamalarinda, ulus asiri gd¢gmen cocuklarin oyun arkadaslarini belirlemede dilin
roliine isaret ettikleri gortlmektedir. Bu ifadelere gore Turkge bilen ulus asiri gégmen g¢ocuklar iki
gruptaki cocuklarla da oyun oynarlarken; Tirkce bilmeyen ulus asiri ggmen gocuklar kendi dillerini
konusan diger ulus asiri gogmen cocuklarla oynamayi tercih etmektedirler. Yerel ¢ocuklarin tek basina
oynadiklarina ait ifadelere rastlanmazken; ulus asiri ¢ocuklarin ise bazilarinin tek baslarina oynadiklar
gorilmiustar:

(67): UGC2 sadece Rusca konusuyor. Digerleri mesela onlar olmazsa sinifta hi¢ Rusca konusmuyorlar
(UGC6, UGE5, UGC4, UGC6 ayni zamanda Tiirkge biliyor). Tiirkge konusuyorlar mutlaka. Ama o ikisi
siirekli Rus¢a konusuyor. Ikisi de Rusca'da bulusabildikleri icin oyun oynarken de ya da hep etkinliklerde
de yan yana oturuyorlar. Tiirkce konusan ¢ocuklarda (UG(C3, UGC4, UGC5, UG(6) zaten bir fark yok hani
onlar her etkinlige her seye oyuna rahatga katiliyorlardi.

(62): Zaten 11 UGC7'nin benim sinifimda olmasinin en biiyiik etkeni UGCS. Ayni dili konusuyorlar (UGC7,
UGG9).

(63): UGC12 yénlendirilmesi gereken bir ¢ocuk. Yénlendirilmesi ihtiyaci olan bir cocuk. ...Bir de UGC12
dedigim gibi Tiirkce konusmadigi icin onunla arada Rusga seyler séyliiyor. Ve ... onu anladigi igin o da
kendisini ona daha yakin hissediyor.

(69): Bunlar zaten ikisi (UCG15 ve UCG21) genelde hep birlikte vakit gegiriyorlar.

(66): UGC14’iin en yakin arkadasi (o da ulus asiri gé¢men cocuk imis) okuldan ayrildi. Hani genelde
onunla oynuyordu mesela, sonra kendi kendine oynamak zorunda kald..
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(65): ... UGC11 onun disinda oyunda ya da serbest zamanda daha ¢ok kendi kendine oynar. UGC8
(Tiirkge biliyor) o konuda daha iyidir... Zaten UGC8'in hi¢ yok (problemi) ama UG(C11'in dil problemi var.
UGC(C11 tam olarak kendini ifade edemiyor Tiirk¢e olarak ama konusma agisindan.

(69): UGC19 tiim etkinlikler icin masanin bir késesine geger. Oyuncadi alip sinifin bir kdsesine gecer...

Ogretmenlerin cocuklarin oyun kurmasi, oyun materyallerini secmelerine yénelik aciklamalarinda
hem ulus asiri gogmen ¢ocuklarin hem de yerel gocuklarin etkin olduguna iliskin ifadeler bulunmaktadir:

(63): YC28 oyun kurar, diger ¢ocuklara katilir.... UGC12 “hadi bi daha oynayalim hadi bi daha yapalim”
gibi onlari da isaretle séyliiyor.

(68): YC26'la UGC10'nin iyidir arkadaslariyla iletisimi. Katilimcilar, severler. Oyun kurarlar, siirdiiriirler.
Paylasirlar. Yani hos birer, arkadas ¢evresinde sevilirler...

(64): Diger cocuklar oyuncak oynamak istediginde UGC20 daha cok resim ve hamur oynamayi tercih
ediyor. Ama UG(C20 da iyi bir oyun kurucudur. ok giizel evcilik kurar, sey yapar...

(05): Serbest zamanda isteyen istedigini yapar (UGC8 ve UG(C11’i kastederek). UGC8 Oyun kurar,
arkadaslarini yonetir. Bir seyi yapmak istiyorsa UGC8 yapar yani, higbir seyin engel olmasina izin vermez.

Paylasim Etkinliklerine Katilim

Arastirmaci (O1)'in sinifinda yaptig1 gdzlemler sirasinda sinif panosunda ingilizce yazilar olan trafik
kurallar afisinin asii oldugunu tespit etmesi (zerine, afisin nigin ingilizce oldugunu ve neden
hazirlandigini sormustur.

(01): Benim e-twinning projemle alakaliydi. I yabanci ortaklarimiz da vardi. O yiizden ingilizce olarak
ilerledik projeyle. Cocuklara faydasi oldugunu diisiiniiyorum. Bununla ilgili etkinlikler, geziler, davetler
falan da diizenledik...

Bunun lzerine arastirmacinin yonelttigi "Peki bdyle uluslararasi bir proje yapmaya sinifinizda ulus
asiri gogmen cocuklarinin olmasi etkili oldu mu?" sorusunu ise (01) su sekilde yanitlamistir:

(01): Ben e-twinning projesi her yil yapmaya ¢alisiyorum. Bunu ben kendim yapmayi sevdigim icin hem
de gelisimime katkisi oldugunu diisiindiigiim igin éncelikle kendim ve sinifim adina da farkli ¢calismalar
yapiyorum.

Projeye katilm, konunun belirlenmesi ve projenin planlanmasinda c¢ocuklarin gérislerini alip
almadigi soruldugunda ise "Yok ben kendim segiyorum" (O1) yanitini vermistir.

(03) kodlu dgretmene 23 Nisan Ulusal Egemenlik ve Cocuk Bayrami hazirliklari sirasinda gdzlemlenen
gosteri hazirliklariyla ilgili sorulan " Peki ulus asirt gogmen cocuklarin 23 Nisan térenlerine katilimlari
nasil oluyor? Gosterinin planlamasi sirasinda fikirlerini belirtiyorlar mi?" sorusuna (03) su sekilde yanit
vermistir:

(03): Hayir. Hep birlikte (6§retmenler ile) ortak bir seyler hazirliyoruz.

(05): Kendisi karar veremiyor zaten (UGC11). Sinifta da benden bekliyor bir seyleri. Ben séyleyeyim de
yapsin. Yoksa kendi basina pek bir seye yanasmiyor, direktif ya da 11 yardim bekliyor.

(06) kodlu dgretmene gdzlemler sirasinda arastirmacinin tanik oldugu sinif partisi planlamasinin nasil
gerceklestirildigi ve cocuklarin bu siirecteki katihmlari sorulmustur. O6'nin buna yénelik ifadeleri su
sekildedir:

(06): Evet evet kostiim partisi istemisti cocuklar dedil mi? Her zaman yapti§imiz bir sey dedil ama
programdaki kazanimlari iste géstergeleri bitirdigimizde ¢ocuklara béyle bir hosluk yapmak istedim. Bir
de o ara yil sonu gésterisine hazirlik falan vardi, ¢ocuklar bunalmisti... Giizel oluyor béyle seyler ben
seviyorum. In UG(14 evet (fikir) belirtmedi ama ¢ok eglendi yani o da.

373



Kurt & Koger — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 52(2), 2023, 351-380

Kurallara Katihm

Ogretmenlerin siniflarinda bulunan ulus asiri gégmen cocuklar ile yerel ¢cocuklarin kural koyma ve
kurallara uyma davraniglarina iliskin agiklamalarinda, bazi 6gretmenlerin kurallari kendilerinin belirledigi
ve ¢ocuklara duyurdugu goériilmektedir. Bazi 6gretmenler kendilerinin belirledigi kurallara ¢ocuklarin da
ekleme yapmalarina olanak verdiklerini ifade etmislerdir. Bazi 6gretmenler ise kurallarin kendisi ve
gocuklar ile birlikte belirledigini ifade etmislerdir:

(67): Ee kurallari iyi belirliyorum cocuklarin da bunlara uymasini bekliyorum. Uymayan varsa eder ben o
yapmak istediklerimi birkag ¢ocuk yanlis yapiyor diye engellemek istemiyorum. Nasil davranacaklarini
séyliiyorum onlara, uymayanlari aliyorum o etkinlikten. Ya da ne bileyim éyle bir ¢6ziim buldum. Ama
bakiyorum uyuyorlar, ¢ok tehlikeli bir sey yapmiyorlar, bir géziim de orada oluyor hani. Bir késeye oturup
da siirekli m kalmiyorum, stirekli ayakta ¢ocuklari takip ediyorum.

(61): In sene basinda cocuklarla otururuz, kurallarin ne oldugunu agiklarim ben onlara. Belli basl
kurallari ben s6ylerim zaten, onlar da kendi kurallarini eklerler.

(63): Sene basinda hep birlikte karar veriyoruz ¢ocuklarla. O zaman onlar da fikirlerini séyliiyorlar ama
kurallara en ¢ok kim uyuyor dersen yabanci ¢ocuklar daha ¢ok uyuyor.

Ogretmenlerin aciklamalarina gére, kurallarin belirlenmesinde yerel cocuklar daha cok yer alirken,
ulus asiri gocmen cocuklar kurallara daha ¢ok uyma davranisi gdstermektedir. Ogretmenler ulus asir
gogmen c¢ocuklarin kendilerini sézel olarak anlatmalarinda yasadiklari sinirliliktan dolayr kurallarin
belirlenmesinde etkin olamadiklari goriistindedirler:

(62): UGC7 (kurallarin belirlendidi zaman) zaten yoktu. UGC9 belirtmedi konusamiyorlardi ya hic. Ama
uydular yani kurallara. Ciinkii onlar daha kuralcilar. Onlar kurallari igsellestirmis. (Ulus asiri gé¢men
cocuklar) kural konusunda biraz seyler, yerlilere gére daha sertler.

(63): UGC12 (gériis) belirtmedi. Zaten Tiirkce konusmuyordu UGC12. Pek bir konuda fikir belirtmez. YC22
soyler... YC28 de séyler.

(04): YC41 belirtir cok sever fikrini séylemeyi. YC39 cok belirtmez ya. Ona sorarsan séyler. YC40 da i o da
6yledir. UGC20'yi sorarsan o hi¢ séylemez.

(06): Yok. Belirtmedi. Fikir de belirtmedi (UGC14). Ama kurallara uyar, anlar yani. YC29 da YC23 de fikir
belirtir. Hoslarina gitmeyen bir kural varsa onu da séylerler.

(68): UGC17 sene basinda yoktu. Ama Tiirkce konusmadidi icin séylemez. Hosuna gitmeyen bir sey varsa
onu beden diliyle belli edebilir. Kiisebilir.

Ogretmenler, ulus asiri gégmen cocuklarin kurallara uymaya bagl olmalarinin bu ¢ocuklarin ailede
aldiklari egitimden ya da sinif igcinde azinlik olmalarindan kaynaklanabilecegine yonelik goris
bildirmiglerdir.

(61): Onlar daha béyle kurallari icsellestiriyor. Hani sinifta bir kural koyuyorsak onu ne olursa olsun
bozmazlar n nasil diyim kurallara hep uyarlar. Dedigim gibi bu annenin yetistirmesinden ya da sinifta
azinlik olmalarindan kaynakli olabilir.

Tartisma ve Sonug

Bu arastirmada, Tirkiye’de okul 6ncesi egitime devam eden ulus asiri gogmen ve yerel ¢cocuklarin
sinif yasantilarina katilim haklarinin karsilastirilmasi ve 6gretmenlerinin gorislerine gore sinif
yasantilarina katilimlarinin incelenmesi amaglanmistir. Arastirma verilerine uygulanan Mann Whitney U
testi sonuglari ulus asir gé¢cmen cocuklar ve yerel cocuklarin Okul Oncesi Sinifinda Katilim Hakki
Olgcegi'nden aldiklari puanlar arasinda istatistiksel olarak anlamli bir farklilik olmadigini géstermistir. Bu
bulgu, bu arastirmaya katilan okul 6ncesi c¢ocuklarinin sinif yasantilarina katilim haklarina iliskin
algilarinda ulus asiri ggmen ¢ocuk veya yerel cocuk olmanin etkili olmadigini géstermektedir. Ayrica,
calisma grubundaki ulus asiri ggcmen ve yerel okul dncesi kuruma giden ¢ocuklarin OOSKHO toplam ve
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alt boyutlara iliskin puanlarin normalden ¢ok sapma gostermedigi gorilmektedir (Bakiniz Tablo 2). Analiz
sonuglart ulus asiri gogmen ve yerel ¢ocuklarin toplam ve tim alt boyut puanlarinin kendilerine
uygulanan OOSKHO’nden alinabilecek ortalama puanlarindan disiik bulunmustur. Bu bulgu, okul dncesi
¢ocuklarin ulus asiri gdgmen ya da yerel olmalari fark etmeksizin, bu arastirmanin temel konusunu
olusturan ve BMSHS 12. maddesinde de belirtilen katihm haklarina ulasamadiklarini diigiindirmektedir.
Ayrica bu bulgular, Tirkiye’de okul Oncesi egitim kurumlarina devam eden yerel cocuklarin sinif
yasantilarina katilm haklarinin bu arastirmada kullanilan OOSKHO niin (Salli idare, 2018) kullanildigi
diger arastirmalarin sonugclariyla tutarlilik géstermektedir (Koran, 2017; Salli idare, 2018). Bu bulgular
cocuklarin karar alan ve katihlm gosteren bireylerden ¢ok 6gretmenlerinin kararlarinin dinleyicisi ve
uygulayicisi oldugunu, 6gretmenlerin g¢ocuklari karar alma sirecine katmadigini ve goruslerine
basvurmadigini ortaya koyan o6nceki arastirma bulgularina benzerlik gostermektedir (Koran & Avci,
2017). Tozduman Yarali ve Glingdr Aytar'in (2017) okul 6ncesi egitim programinda katiim hakkini
inceledigi calismada, cocuklarla yapilan gériismelerde on ¢ocuktan sekizinin "Ogretmenler ne yapar?"
sorusuna "Bize etkinlik hazirlar." cevabini verdigi gorilmistir. Ayrica 6gretmenden beklentilerinin ne
oldugu soruldugunda 6gretmenin onlarla oyun oynamasini, etkinliklere zorlamamasini ve daha cok
serbest zaman planlamasini istediklerini belirtmislerdir. Tozduman Yarali ve Gingor Aytar'in (2017)
arastirmalarinin bulgularina dayanarak g¢ocuklarin sinif i¢i uygulamalarda s6z sahibi olmak ve kendi
kararlarini vermek istedikleri sdylenebilir.

Arastirmacinin 6gretmenler ile yaptigi gorlismelerin basinda BMCHS 12. maddesinde yer alan
¢ocugun katihm hakki Gzerine agiklamalar yapmis olmasina ragmen, 6gretmenlerin ¢ocuk katilimini
“cocugun o6gretmeninin soylediklerini yerine getirme” olarak anlamalari dikkati cekicidir. Bazi
o6gretmenler arastirmacinin arastirma grubundaki ¢cocuklari kastederek “... giinlik akistaki etkinliklerde
katilm hakkini nasil ifade eder/gosterir?” sorusuna “sorunsuz” ya da “isteksiz katiliyor” yanitlarini
vermiglerdir. Bu bulgular, 6gretmenlerin ¢ocuklari etkinlikleri baslatma ve yonlendirme yetkesinde
gérmedigini dusiindiirmektedir. Ogretmenlerin bu ifadeleri, calisma grubundaki ulus asiri gé¢cmen
cocuklarin OOSKHO’niin Etkinliklere Katiim Alt Olgegi puanlarinin (18.10) yerel gocuklarin (24.05)
puanlarindan daha diisiik olmasina iliskin bu arastirmanin nicel sonuglarini desteklemektedir. Benzer
sekilde Zeitlyn ve Mand (2012) Londra'da Bangladesli ulus asirt gogmen cocuklarin sinif ortamindaki
katilim durumlarini inceledikleri arastirmada, c¢ocuklarin hoslanmadiklari etkinlikten ayrilma ya da
istediklerinde sinif disina ¢ikabilme firsatina nadiren sahip oldugu saptanmistir. Bu sonuglar, ulus asiri
gocmen cocuklarin istemedikleri etkinliklerin iginde bulunmama ya da istedigi bicimde bulunma hakkini
kullanmadiklarini gostermektedir.

Bu arastirmada, c¢ocuklarin etkinliklere katiimina yoénelik dikkat ceken baska bir bulgu ise,
o0gretmenler yerel gocuklarin daha ¢ok yapmak istedikleri etkinlikler ile ilgili konusmalar yaptiklarini, ulus
asirt gogmen ¢ocuklarin ise yapmak istemedikleri etkinliklerle ilgili konusmalar yaptiklarini
belirtmislerdir. Bu bulgular, ¢alisma grubundaki ulus asiri gogmen ve yerel ¢ocuklarin dil gelisimiyle ilgili
olabilir. Clnkl bu c¢ocuklar 5-6 yaslar arasindaki heniiz duygu, disiincelerini tam olarak anlatabilme
acisindan gerekli dil gelisimi dilizeyinde olmamalarindan kaynaklanabilir. Bununla birlikte ¢alisma
grubundaki okul 6ncesi ¢ocuklarin dil gelisimleri hakkinda bilgi veren bir 6lgme yapilmadigi g6z 6niinde
bulundurularak yine de bu bulgulari yorumlarken ihtiyatli davranmakta yarar vardir. Nitekim Parekh
(2002) ulus asir gogmen cocuklarin beklentilerinin gergeklesmesi ve yasanan sorunlarin ¢ozilebilmesi
icin cocuklarin 6ncelikle yasadiklari toplumun dilini iyi 6grenmesi gerektigini ileri siirmektedir. Turkce
bilmeyen c¢ocuklar, ¢cocuk katiliminin saglanmasinda gerekli olan fikir ve duygularini 6zgiirce ifade
edebilme, sinifta ve okulda kendi hayatini ilgilendiren konularda karar mekanizmalarina katiima,
goruslerini ifade edebilme ve bilgiyi talep etme gibi alanlarda katilim gésterememektedir (Skivenes &
Strandbu, 2006). Skivenes ve Strandbu (2006) ¢ocuklarin katilimlariyla ilgili en temel zorlugun dil ve
iletisim becerilerindeki engel oldugunu belirtmektedirler. Yabanci kavramlar, gramer yapisi, cimle
uzunlugu gibi faktorler yetiskin ile gocugun etkilesimini bozmaktadir. Bu etkilesimsizlik, ¢ocugun
kendisini ifade edememesi ile sonuglanabilmektedir (Seneka, 2014; Skivenes & Strandbu, 2006).

Yukarida sunulan bulgulari ve yorumlari destekleyecek sekilde, arastirma grubundaki 6gretmenler de
ulus asiri gocmen cocuklarin etkinliklere katilimlarinda Tiirk¢e bilmelerinin énemli bir rol oynadigina
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isaret etmislerdir. Ogretmenler yerli cocuklar ile Tiirkge bilen ulus asiri gdgmen cocuklarin etkinliklere
katilimlari arasinda fark gormemektedirler.

Bu arastirmanin sonuglari ulus asir gégmen cocuklarin ve yerel ¢ocuklarin oyunlarinda daha ¢ok
kendi secimlerini yaptiklarini gdstermistir. Ogretmenlerin ifadelerine gére, oyun kurmada ve
oyunlarindaki materyallerin segiminde hem ulus asiri gggmen ¢ocuklar hem de yerel cocuklar etkindirler.
Bu sonuglar, arastirmanin nicel boyutunda ¢ocuklara uygulanan OOSKHO’niin oyun alt boyutuna iliskin
sonuglarini destekler niteliktedir. Egitim programlarindaki serbest oyunlarin, c¢ocuklarin oyun
materyalleri ve oyunlarini segme firsati vermesi nedeni ile ulus asiri gogmen cocuklar igin de katima
elverisli etkinlikler oldugu soylenebilir. Zeitlyn ve Mand (2012) yaptiklari arastirmalarda ulus asiri
goégmen cocuklarin yari yapilandiriimis dersler ve oyunlarinda daha ¢ok katihm gosterdiklerini
belirlemislerdir. Bu arastirmanin sonuglari ile Zeitlyn ve Mand’in (2012) arastirmasinin sonuglarindaki
benzerligin, serbest oyunlarda sozsiiz iletisim yollarinin daha agik olmasindan ve serbest oyunda
¢ocuklarin igcinden gelen motivasyonunun evrenselliginden kaynaklandigi diistiniilmektedir.

Sunulan arastirmada 6gretmenler tarafindan ifade edilen, ¢cocuklarin oyuna katimlarinda arkadas
secimlerine yonelik 6nemli bir goris, ulus asiri gogmen cocuklarin toplumun dilini bilmesinin belirleyici
bir rol oynadigidir. Ogretmenlerin ifadelerine goére Tiirkce bilen gd¢cmen cocuklar siniftaki tiim ¢ocuklar
ile oyun oynarken, Tirkce bilmeyen c¢ocuklar sadece kendi dillerini konusan cocuklar ile oyun
oynamaktadir. Tirkce bilmeyen bazi ¢ocuklar ise tek baslarina oyun oynamayi tercih edebilmektedir.
Verilen bir 6rnekte ulus asiri gégmen ¢ocugun yerel ¢ocuklarla oynamaktan kaginmasi ile sonuglanan
durum cocuklarin sozel iletisim kuramamasi nedeniyle dogan yanlis anlamadan kaynaklanmistir. Atasu
Topguoglu’na (2019) gore cocuklarin kazanmasi gereken énemli bir katilim becerisi gruba dahil olabilme
ve grupla iletisim kurabilmedir. Alderson da (2008) g¢ocuk katiliminin ¢ocugun konusma, diisinme ve
karar verme slireclerini kapsadigini belirtmistir. Cocuklarin sézel olarak kendilerini ifade edememelerinin
akranlar ile etkilesimlerini azaltarak (Saneka, 2014; Skivenes & Strandbu, 2006) birlikte oyun
kurmalarinda engelleyici rol oynadigl yorumunu yapmak mumkindir. Bu arastirmada 6gretmen
goruslerinde belirtilen, ulus asiri ¢ocuklarin oyunlarinda diger ¢ocuklarla etkilesimlerinin sinirli olmasinin,
arastirmanin nicel boyutunda elde edilen puanlar Gzerinde rol oynamadigi diisiiniilmektedir.

Sunulan arastirmada 6gretmenlerin ¢ocuklar ile birlikte sinif icinde yapilan toren, eglence, proje gibi
paylasim etkinliklerine gerek ulus asiri gégmen ¢ocuklarin gerekse yerel ¢ocuklarin etkin katilimlarinin
olmadigini gosteren ifadeleri dikkat cekici bulgulardandir. Bu bulgulara gore ulus asiri gogmen cocuklar
ile yerel ¢cocuklarin sinif yasantilarinda paylasim etikliklerine katilimlari arasinda fark gérilmemektedir.
Bu sonuglar, arastirmanin nicel boyutundan elde edilen OOSKHQO’ niin paylasim etkinligi alt boyutuna
iliskin sonuclarini destekler niteliktedir. Ogretmenlerin ifadelerinden anlasildigl (zere, paylasim
etkinlikleri 6gretmenler tarafindan planlamakta, ¢ocuklardan bu etkinliklerin gerektirdigi eylemleri
yapmalari beklenmektedir. Yalnizca bir 6gretmen, sinif icinde yaptigi gézlemlerde arastirmacinin da tanik
oldugu “kostim partisi”ni cocuklarla birlikte planladiklarini belirtmistir. S6zii gecen 06gretmen bu
paylasim etkinliginin planlanmasinda yil sonu olmasi nedeni ile “kazanimlarin bitmis” olmasinin ve yil
sonu etkinlikleri nedeni ile cocuklarin “bunalmis” olmalarinin rol oynadigini ifade etmistir. Ogretmenin
actklamasina gore, so6zi gegen paylasim etkinliginde c¢ocuklarin etkin katiiminin olmasinin nedeni,
mevcut egitim programi ‘engelinin’ ortadan kalkmasidir. Oysa Koran ve Giirkan (2014)'in uygulamadaki
okul dncesi egitim programini gocugun katilim hakkina yer vermesi yéniinden inceledikleri arastirmada
programin g¢ocugun katilim hakkini kullanmasina imkan tanmidigi, katihm karsiti herhangi bir unsur
icermedigi belirlenmistir. Bu bulgular, MEB Okul Oncesi Egitim Programlar’nin (2013) ilke ve
ozelliklerinin 6gretmenlerin bir kismi tarafindan yeterince anlasilmadigini diistindirmektedir.

Sunulan arastirmada 6gretmenlerin ulus asirt géo¢cmen c¢ocuklarin ve yerel cocuklarin kullara
katimlarina iliskin ifadelerinde, 6gretmenlerin bir kisminin sinif kurallarini yalnizca kendilerinin
belirledigini belirtmis olmalari dikkati ¢ekmektedir. Bu sonuglar arastirmanin nicel boyutlarinda
kurallarin belirlenmesinde ulus asiri ve go¢gmen cocuklarin katilimlari arasinda istatistiksel olarak fark
olmamasini destekler niteliktedir. Bu bulgular sinif kurallarinin konulmasinda ne ulus asiri gégmen
cocuklarin ne de yerel ¢ocuklarin katiiminin olmadigi anlamina gelebilir. Yapilan arastirmalar otokratik
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tutuma sahip 6gretmenlerin sinif kurallarini gocuklar ile birlikte belirlemediklerini gostermektedir
(Sislioglu, 2022). Ugus ve Sahin (2012) kurallarin belirlenmesi sirecinde genel olarak gocuk katiliminin
dislik olmasinin sebebi olarak, 6gretmenlerin sinif ici otoritelerini kaybetme ve sinifta kaos ortami
olusmasina yoénelik cekincelerini gdstermektedir. Ogretmenlerin otoriter tutumlara sahip olmalari
halinde sinifindaki cocuklarin ulus asir gégmen ya da yerel olmalari fark etmeksizin kurallara katilim
konusunda benzer tutum gosterdikleri distnulebilir.

Sunulan arastirmadaki 6gretmenlerin bir kismi kendilerinin belirledigi kurallara gocuklarin da ekleme
yapmalarina olanak vermektedirler. Bazi 6gretmenler ise kurallarin kendisi ve cocuklar ile birlikte
belirledigini ifade etmektedirler. Bu arastirmada cocuklarin kurallara katiiminin oldugunu ifade eden
o0gretmenler, sinif kurallarinin olusturulmasi asamasinda gorislerini bildiren ¢ocuklarin daha g¢ok yerel
cocuklar oldugunu belirtmislerdir. Ogretmenlerin ifadelerinde ulus asiri gégmen cocuklar ise daha ¢ok
kurallara uyan gocuklar olarak goérulmektedir. Bu goriisteki 6gretmenler ulus asiri gégmen gocuklarin
kural koymada etkin olamamalarini, gocuklarin sézel olarak kendini ifade etmelerindeki sinirliliga
baglamislardir. Bu bulgular ¢ocuklarin dil becerilerinin katihm durumlarinin 6nemli bir belirleyicisi
oldugu yoniindeki 6nceki arastirma bulgulariyla desteklenmektedir (Saneka, 2014; Skivenes & Strandbu,
2006).

Bu arastirmanin sonuglari genel olarak degerlendirildiginde; ulus asiri gogmen c¢ocuklar ve yerel
gocuklarin Okul Oncesi Sinifinda Katihm Hakki Olgeginden aldiklari toplam puanlar ve alt boyutlarin
puanlari arasinda anlamli fark olmadigini géstermistir. Bununla birlikte, yerel ¢ocuklarin OOSKHO’ niin
genel toplam ve kurallara katilim alt boyutu hari¢ diger alt boyutlarinda ulus asiri gogmen g¢ocuklardan
daha yuksek puan aldiklari bulunmustur. Buna ilaveten cocuklarin sinif yasantilarina katilimlari ile ilgili
o6gretmen gorusleri bu nicel verileri desteklemektedir. Bu arastirmanin sonuglari yerel ve ulus asiri
cocuklarin katilim haklar ile ilgili literatire, okul oncesi egitime onemli teorik ve pratik katkilar
sunmaktadir. Bu arastirma ilgili literatirde ulus asiri gégmen ve yerel gocuklarin katilim haklarinin
karsilastiriilmasini konu edinen ilk arastirma olmasi nedeniyle 6ncl bir ¢alismadir. Dolayisiyla, bu
arastirmanin daha biylk nicel bir 6rneklem kullanilarak karma yoéntemle tekrarlanmasi ve benzeri
arastirmalarin yapilmasi onerilmektedir. Bu arastirmanin sonuglarinin okul 6ncesi egitime de ilgili
uygulamali calismalar icin de dogurgulari vardir. Son yillarda giderek cok fazla gécmen hareketi
nedeniyle cok kalturli yasamla karsilasan Tiarkiye’deki okul 6éncesi egitim programlarinda kapsayici
egitime ve katilim hakki ile ilgili konulara agirlik verilmesinin geregi isaret edilmektedir.

Yazar Katki Orani
Yazarlar, calismaya esit oranda katki sunmuslardir.
Etik Beyan

Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde yer alan tim kurallara
uyulmus ve yonergenin ikinci boliminde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykir
Eylemlerden” hicbiri gerceklestirilmemistir.

Catisma Beyani

Yazarlar calisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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