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Ogretmenlerin Oz-yénetim ve Oz-kontrol ile Oz-liderlik

Becerilerinin incelenmesi

Muhammet Hanifi ERCOSKUN?, Fatih ERISMIS?

Ozet

Bu calismada, égretmenlerin 6z-yonetim ve 6z-kontrol ile 6z-
liderlik becerileri arasindaki iliskinin ¢esitli degiskenler
agisindan incelenmesi amaglanmistir. Bu amaca en uygun
yontemin nicel arastirma yontemlerinden betimsel tarama
yontemi olduguna karar verilerek bu ¢alisma yuratdlmastuar.
Basit seckisiz ornekleme yontemi kullanilarak Turkiye'deki bir
ilde ilkokul, ortaokul ve liselerde gorev yapan 322
ogretmenden toplanan veriler kullaniimistir. Veriler coklu
hiyerarsik regresyon analizi, t-testi ve ANOVA ile test edilmistir.
Arastirma sonucunda oz-yénetim ve 6z-kontrol becerileri, 6z-
liderlik  becerilerinin  anlamli  bir  yordayicisi  oldugu
belirlenmistir. Ayrica ogretmenlerin yasi ilerledikce kendini
odullendirme ve kendi kendine konusma davranislarini daha
az sergiledikleri; erkeklerin kadinlara gére kendini daha fazla
cezalandirdigr;;, bunun yaninda kadinlarin ise kendini
odullendirme, kendine hatirlaticilar belirleme, dogal odul
stratejileri, kendi kendine konusma ve O6z-liderlik becerilerini
erkeklere gére daha fazla kullandigr, baska fakultelerde
lisansdstu egitim yapanlarin egitim fakultesinde lisansustu
egitim yapan ve lisansustlu egitim yapmayan ogretmenlere
gore daha basarili performans hayal etme becerisine sahip
oldugu belirlenmistir.

Makale Bilgileri
Arastirma
Makalesi

Gonderim Tarihi
18/03/2023
Kabul Tarihi
09/09/2024
Yayin Tarihi
20/01/2025

Anahtar
Kelimeler
Oz-liderlik,
Oz-ydnetim,
Oz-kontrol,
Ogretmen

1Doc. Dr., Atatirk Universitesi, https.//orcid.org/0000-0001-9932-3659, ercoskun@atauni.edu.tr

2 Dr., https;//orcid.org/0000-0003-4315-8839, fatih_erismis@outlook.com

63
Atif:

Ercoskun, M. H. ve Erismis, F. (2025). Ogretmenlerin 6z-yénetim ve 6z-kontrol ile éz-liderlik
becerilerinin incelenmesi. Pamukkale Universitesi EGitim Fakultesi Dergisi [PAUEFD],

63, 63-89. https://doi.org/10.9779/pauefd.1267205

NN

™

4
Synyey W


https://doi.org/10.9779/pauefd.1267205
https://doi.org/10.9779/pauefd.1267205

PAUEFD, 63, 63-89 [2025] https://doi.org/10.9779/pauefd.1267205
Giris

Liderlik kavramiyla ilgili pek c¢cok kuram ve yaklasim var olmus ve
yapilan c¢alismalar sonucunda birden fazla liderlik ¢esidinin oldugu
kabul edilmistir (Tokmak, 2018). Bu liderlik ¢esitlerinden biri de 6z-
liderliktir. Bu kavramdan ilk defa 1983'te Manz tarafindan yazilan bir
kitapta bahsedilmistir. Daha sonra Manz, 1986 yilinda Academy of
Management Review'de yayinladigi makale ile 6z-liderlik kavramina
yepyeni bakis acilari getirmistir (Arli, 2011). Oz-liderlik ve onun temel
alindigi alt kavramlarin gelisimine énculuk edenlerin basinda Manz,
Neck ve Sims’in yapmis oldugu calismalar yer alir (Krampitz ve
digerleri, 2023). Oz-liderlik becerileri ile 6z-ydnetim ve &z-kontrol
becerileri déngusel olarak birbirini gelistirdigi icin bu kavramlarin
birbirileriyle yakindan iliskisi bulunur. Manz'a gdre bireyin 6z-kontrol
becerisiyle &6z-yonetim becerisi 6zdestir. Bireyin &z-ydnetim ve 0z-
kontrol becerilerine kendini motive etmesiyle gozle gorulur amaclar
ortaya koymasi eklenirse &z-liderlik becerisi olusur (Kabakci, 2023).
Ogretmenler bireyleri ve toplumlari degistiren, gelistiren ve gelecede
hazirlayan lider ve yodneticilerdir. Dolayisiyla égretmenler pek c¢ok
gorev ve sorumluluklar Ustlenir (Karatas, 2020). Ayrica égretmenler bu
goérev ve sorumluluklari tamamlarken kendini degerlendirmeye ve
gelistirmeye calisir (Neck ve Houghton, 2006). Ancak bu goérev ve
sorumluluklari yerine getirirken 6z-yonetim ve éz-kontrol ile éz-liderlik
becerilerini kullanip kullanmadigini, bu liderligi sinifindaki égrenciler
ve toplumdaki bireylerden dnce kendilerine yapip yapmadiklarini, sinifi
yonetme ve kontrol etmeden once kendini yonetip yonetemedigini,
kontrol edip edemedigini 6grenmek gerekmektedir. Dolayisiyla
ogretmenlerin oz-liderlik ile 6z-yonetim ve 6z-kontrol becerilerinin
birbiriyle ne kadar baglantili  oldugunun arastirilmasi  &nemli
goérulmustur. Bu amaclara ulasmak icin oncelikle 6z-ydnetim ve &z-
kontrol becerileri ile o0z-liderlik becerilerinin ne oldugunu ve
birbirileriyle olan iliskisini kavramsal olarak 6grenmek gerekmektedir.

Kavramsal Cergeve
Oz-yénetim ve Oz-kontrol

Oz-ydnetim ve 6z-kontrol Kanfer ve Bandura'nin gelistirdigi ve
aralarinda bag bulunan bir yapidan meydana gelmis bir modeldir
(Mezo, 2009). Oz-kontrol; kendini izleme, &dullendirme ve
cezalandirma sayesinde bireyin davranislarini cesitli ydntemlerle
yoénetmesi (Al-Smadi ve Bani-Abduh, 2017) ve bu davranislar hakkinda
bilgi vermesidir (Kanfer ve Karoly, 1972). Oz-ydnetim kavrami hakkinda
yapilmis arastirmalarin yaklasik 30 yillik bir gecmisi vardir (Ercoskun,
2016; Mezo, 2009). Oz-ybnetim, 6z-kontrol teorisi Uzerine insa edilmistir
ve kisinin kendini kontrol edebilmesi demektir (Kér, 2015). Bu yuzden
0z-yonetim daha cok &éz-kontrol olarak adlandirilir (Manz ve Sims,
1980). Oz-ydnetim lider ve izleyicilerin gorevlerini en etkili bicimde
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yapabilmeleri icin gereken becerilerden olusmustur. Ayrica Kisilerin
etkisiz olmasina sebep olacak davranislari kontrol etmeye yardim eder
(Kor, 2015). Bu yuzden 0z-ydnetim, bireylerin davranislarini kontrol
altina alarak ve belirli yontemler izleyerek istenilen hedeflere
ulasabilmesi ile alakalidir (Karakas, 2017). Bu baglamda yapilan isin
baslangicindan bitimine kadar tum yetki ve sorumluluk kendini
yéneten bireydedir (Wellins ve digerleri, 1991, aktaran Guclu, 2016) yani
birey her seyin merkezinde yer alir (Eroglu, 2017). Bu beceri sayesinde
birey, herhangi bir olay veya istenmeyen bir davranis sonucunda
ortaya ¢cikan olumsuz duygu ve dusuncelerle basa ¢cikma mekanizmasi
olusturabilir (Rosenbaum, 1980). Dahasi birey davranislarini duzenleme
firsati yakalar, istenen davranislari sergilemek icin kendine hedefler
belirler, bu hedefleri izler, degerlendirme yapar, istemeyen davranislari
duzenler (Ozsoy, 2012). Ozetle dz-ydnetimli kisiler, kendilerine kesin
hedefler belirleyen, planli davranan, inisiyatif alan, yeni seyler
ogrenmeye hazir, gudulenmis, éz-guvenli ve &6z-kontrollU insanlardir.
Bunlar bilginin hizli olarak degisip arttigi bu c¢aga ayak uyduran
kisilerde olmasi gereken &zellikler arasindadir (Balta, 2018).

Oz-ydnetim ve dz-kontrol U¢ bilesenli bir modeldir. Bu bilesenler; 6z-
izleme, 6z-degerlendirme ve &z-pekistirmedir. Bu U¢ yapi birbirini
surekli tekrarlamakta ve birbirine surekli etki etmektedir. ilk bilesen
olan 6z-izleme, bireyin kendi hedef davranislarini gdzlemlemesi ve
duzenlemesi surecidir (Reid ve digerleri, 2005). Bu asamada birey
davranisinin nasil olustugunu gdézlemleyerek kaydeder (Nelson ve
Hayes, 1981). Bireyler gozlemleri sonucunda performanslarina gére
kendine 6dul veya ceza verebilir. Bu sayede birey 6z-degerlendirmenin
ve pekistirmenin temelini atmis olur (Manz ve Sims, 1980). ikinci asama
ise 6z-degerlendirmedir (Ko¢dar, 2015). Bu asamada kisi davranis veya
ogrenmelerinin sonuclari hakkinda yargida bulunur. Bu ylUzden 06z-
degerlendirme yaparken davranis icin uygulanacak ol¢cut veya
standartlar belirlenir ve bu Oolcutlere ne 6élcude uyuldugunun
degerlendirilmesi yapilir (Boud ve Falchikov, 1989). Son asamada ise
kisi 6z-pekistirme ile sonucun hedefle ne kadar baglantili olduguna
bakar. Yani son kazandigli davranisin daha sonra devam edip
etmeyecegine karar verir (Kabadayi, 2018).

Oz-Liderlik

Oz-liderlik “bireylerin basarili olmak icin belirli bilissel ve davranissal
stratejiler kullanarak (Garipagaoglu ve Guloglu, 2015, s. 148) kendilerini
etkiledikleri, ydonlendirdikleri ve kendi davranislarini kontrol ettikleri bir
surec¢” olarak tanimlanmistir (Manz, 1986, s. 589). Benzer sekilde Neck
(1996) oz-liderligi kisilerin kendi davranislarini gozlemlemesi, yaptigi
davranislar hakkinda degerlendirmeler yapabilmesi ve sonu¢ olarak
istenmeyen davranislarini degistirebilmesi seklinde aciklamistir. Oz-
liderlikte anlatilmak istenen, liderin bireyleri guclendirmesi ve her
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bireyin icindeki kendi kendine liderlik etme potansiyelini disa
vurmasidir (Manz ve Sims, 1991). Bu sayede bireyler daha fazla
sorumluluk alip, ic motivasyon ile davranislarini bicimlendirebilir, klasik
lider otoritesine baglliklarini azaltabilir ve liderligin paylasilan bir 6ge
olmasi saglanabilir (Manz, 2015). Oz-liderlik stratejileri G¢ ana baslikta
ele alinmistir. Bunlar davranis odakli stratejiler, dogal édul stratejileri
ve yapicl dusunce modeli stratejileridir (Anderson ve Prussia, 1997). Bu
stratejiler asagida kisaca ele alinmistir.

Davranis Odakli Stratejiler; bireylerin kendisini gézlemleyip kontrol
edebilmesidir. Birey kendisini gézlemledigi zaman kendisiyle ilgili
daha cok bilgi ve dokUmana sahip olur (Neck ve Houghton, 2006). Bu
sayede bireyin 6z farkindaligi gelisir (Sahin, 2015). Dahasi bu stratejiler,
yapmaktan keyif alinan eylemlerin desteklenmesi ve hosa gitmeyen
eylemlerin karsisinda gerekli islemlerin yapilabilmesi icin bireyin
kendisini etkileyerek ve ydneterek eylemlerine yéon verebilmesinden
olusur (Neck ve Houghton, 2006). Davranis odakli stratejiler; kendini
gozleme, kendine hedef belirleme, kendini odullendirme, kendini
cezalandirma, kendine hatirlaticilar belirlemeyi icerir (Neck ve
Houghton, 2006; Sahin 2015).

Dogal Odul Stratejileri; yapilan bir isin veya faaliyetin hosa giden
yanlarinin acgiga c¢ikartilmasina (Dogan ve Sahin, 2008) hosa gitmeyen
yanlarinin da yapilmamasina dayanir (Anderson ve Prussia, 1997; Tabak
ve digerleri, 2013). Bu stratejinin temel amaci, bireyin isini veya
faaliyetini heveslendirilebilir bir bilissel durum olusturacak sekilde
tekrardan planlamaktir (Cirpan, 1997).

Yapici Dusunce Modeli Strategjileri; bireyin kendisiyle olumlu yonde
konusmasi ve zihinsel imgelemeyi kullanmasi (Ugurluoglu, 2010) yeni
fikirler Uretmesi, yaratici o6zelligini kullanmasi ve aliskanlik haline
gelene kadar bunlarin uygun davranislara donustlUrulmesini icerir
(Houghton ve Neck, 2002). Yani model, sorunlara veya engellere
odaklanmak yerine bireylerin var olan firsatlara odaklanmasina
yardimci olacak dusunce modellerini gelistirmesi (Dogan ve Sahin,
2008) ve yaptigl her islemde o isi basariyla tamamladigini dusunmesi
olarak ifade edilmistir (Manz, 1992).

Oz-yénetim ve Oz-kontrol ile Oz-liderlik Arasindaki iliski

Oz-liderlik kavraminin, kontrol (Carver ve Scheier, 1982) sosyal-bilis
(Bandura, 1986), 6z-duzenleme (Williams, 1997), 6z-yonetim (Manz ve
Sims, 1980) 6z-denetim kuramlarindan beslendigi dusunulmektedir
(Manz, 1986). Hatta 6z-ydonetim konusu, endUstri/orgut psikolojisi
alaninda oz-liderlik baglaminda incelenmistir (Yaka, 2011). Aslinda 6z-
liderlik, bireylerin kendilerini ne dlcude etkilediginin farkina varmasi ile
disiplin ve davranis odakli 6z-yénetimi de icine alarak daha kapsamli
cerceve olusturabilmesi amaciyla olusmus bir kavramdir (Stewart ve
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digerleri, 2011). Bu nedenle &z-liderlik kavraminin dogusunda 0z-
yénetim kuraminin inkar edilemez rolU bulunur (Kabakcl, 2023). Neck
ve Houghton (2006) sosyal-bilis teorisi, ©0z-duzenleme, igsel
motivasyon, 0z-kontrol ve &z-yonetim kavramlarinin 6&z-liderlikle
baglantili  kavramlar oldugunu belirtmistir. Williams (1997) 6z-
duzenleme ve 0&z-yénetim kuramlarini, kendi kendini ydnetecek
kriterleri ve i¢sel motivasyon stratejilerini oz-liderligin bunyesinde
barindirdigini belirtmistir. Yani &z-yonetim, &z-liderligin ézel bir alt
kUmesi olarak goésterilebilir (Markham ve Markham, 1995).

Alan yazinda &z-yonetim ve &z-kontrol (Achtziger ve Bayer, 2020;
Boonyarit, 2023; Kanfer ve Karoly, 1972; Manz ve Sims, 1980) ile 6z-
liderlige (Krampitz ve digerleri, 2023, Manz, 1986; Manz ve Sims, 1997,
Neck ve Houghton, 2006; Neck ve Manz, 1992) ydnelik pek cok
calismaya rastlanmaktadir. Yukarida yapilan aciklamalarin yaninda
ogretmenlerin  &z-yonetim ve o0z-kontrol ile &z-liderlik becerileri
arasindaki iliskinin incelendigi arastirmalarin  yetersiz  oldugu
soylenebilir. Ayrica sinifta égrencilerine liderlik eden ve toplumda
onemli bir liderlik rolune sahip &gretmenlerin 6z-yénetim ve 0z-
kontrol becerileri ile 6z-liderlik becerileri arasindaki iliskinin derecesini
ve yas, cinsiyet ve egitim durumunun 6z-liderlik becerilerini etkileyip
etkilemedigini arastirmak bu calismanin c¢ikis noktasidir. Dolayisiyla
(6gretmenlerin kendilerini yonetme ve kontrol etme becerileri ile
kendilerine ne derecede liderlik ettigini ve &gretmenlerin yasinin,
cinsiyetinin ve egitim durumunun 0z-liderlik becerilerini ne derece
etkiledigini belirlemesi acisindan) calismanin 6zgun oldugu, alan yazin
ve uygulamaya katki getirdigi dusunulmektedir. Bu dusunceden
hareketle, bu calismada ogretmenlerin &z-yonetim ve 06z-kontrol
becerileri ile &z-liderlik becerileri arasindaki iliskinin ve 6z-liderlik
becerilerinin cesitli degiskenler acisindan incelenmesi amaclanmistir.
Bu amac cercevesinde asagidaki sorulara yanit aranmistir;

1. Oz-yénetim ve 6z-kontrol, 6z-liderlik becerilerini yordamakta
midir?
2. Ogretmenlerin yasi, cinsiyeti ve egitim duzeyleri 6z-liderlik

becerilerini etkilemekte midir?
Yéntem

Arastirma Modeli

Arastirma 6z-ydnetim ve 6z-kontrol ile éz-liderlik becerileri arasindaki
iliskileri belirlemeye yénelik bir calisma oldugundan, iliskisel ve
betimsel tarama yonteminden yararlanilmistir. Tarama modellerinde,
gecmisteki veya gunumuzdeki bir durum, oldugu sekliyle
degistiriimeye tabi tutulmadan betimlenir. iliskisel tarama modelinde
ise, iki veya daha cok sayidaki degisken arasindaki degisimin durumu
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(Fraenkel ve digerleri, 2012) ve derecesinin belirlenmesi amaclanir
(Karasar, 2011; McMillan ve Schumacher, 2014).

Arastirmanin Evren ve Orneklemi

Arastirmanin evreni Agri merkez ilcesindeki 1722 o6gretmenden
olusmaktadir (Agri il Milli EJitim Madarlugu  [AIMEM], 2020).
Arastirmada evrenin tamamina ulasilamadigi icin orneklem alinmistir.
Guven araligr %95 kabul edilirse evreni 1500-2000 arasinda olan
ogretmen grubundan secilen drneklem sayisi 306-322 arasinda olmasi
yeterlidir (Cohen ve digerleri, 2000). Bu kapsamda arastirmanin
calisma grubu 2020-2021 6gretim yilinda Agr il Milll  Egitim
Mudurlugune bagli resmi 29 ilkokul, 24 ortaokul ve 20 lisede ¢alisan ve
basit seckisiz ornekleme yoluyla belirlenen 322 &gretmenden
olusmaktadir. Basit seckisiz érnekleme yonteminde her bir érnekleme
biriminin esit secilme hakki vardir. Secilen bu birimlerden 6rnekleme
alinir (Buyukozturk ve digerleri, 2013). Her bir érnekleme biriminin esit
secilmesi icin arastirma evreninde yer alan toplam 73 okul
listelenmistir (AIMEM, 2020). Olusturulan listeden érneklem sayisina
ulasilana kadar kume o&rnekleme yapilarak okullar seckisiz olarak
secilmistir. Calisma grubunun 180'i kadin (%55.9), 142'si erkek (%44.1),
133’0 bekar (%41.3), 189'u evli (%58.7), 2781 d6Jgretmen (%86.3), 19'u
mMudur (%5.9), 21 (%6.5) mudur yardimcisidir. Calisma grubu 22-54 yas
araligindadir.

Veri Toplama Araclari

Bu arastirmada kullanilan veri toplama araci Uu¢ bdélumden
olusmaktadir. Birinci bélumde kisisel bilgiler, ikinci bodlimde “Oz-
Yoénetim ve Oz-Kontrol Olcedi” UclUncl boélumde ise “Oz-Liderlik
Olcegdi” yer almaktadir.

Kisisel Bilgi Formu

Bu arastirmanin, demografik degiskenlerine (yas, cinsiyet, egitim
duzeyi) yonelik bilgiler hazirlanan kisisel bilgi formu yardimiyla
toplanmistir.

Oz-yénetim ve Oz-kontrol Olcegi

Ercoskun (2016) olcegin Turkceye uyarlanmasi icin gereken islemleri
yapmistir. Olgcek 3 alt boyuttan (6z-izleme, 6z-dederlendirme, 6z-
pekistirme) ve toplam 16 maddeden olusmaktadir. “O-beni hic¢
tanimlamiyor, 5-Beni tamamiyla tanimliyor” seklinde “0" ile “5”
arasinda Likert tipinde bir dlcektir.

Oz-liderlik Olcegi

Tabak ve digerleri (2013) tarafindan dl¢cegin Turkce'ye uyarlanmasi icin
gereken islemler yapilmistir. Olcek 3 boyuttan (davranis odakli
stratejiler, dogal 6dul stratejileri ve yapici dusunce modeli stratejileri), 8
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alt boyuttan (kendini édullendirme, kendini cezalandirma, kendini
gozlemleme, kendine hatirlaticilar belirleme, dogal oduller Uzerinde
dusunceyi odaklama, kendine hedef belirleyerek basarili performans
hayal etme, kendi kendine konusma, dusunce ve fikirlerini
degerlendirme) ve toplam 29 maddeden olusmaktadir. “1-Hicbir
zaman, 5- Her zaman” seklinde “1" ile “5" arasinda Likert tipinde bir
dlcektir. Oz-ydnetim ve 6z-kontrol ve 6z-liderlik 6lceklerinin madde
sayisl, Cronbach Alfa degerleri, aritmetik ortalamalari ve standart
sapmalari asagida Tablo I'de sunulmustur.

Tablo 1

Oz-yénetim ve Oz-Kontrol ile Oz-liderlik Olceklerinin Tanitici Bilgileri

Olcgekler Madde Alpha x Ss

Sayisi

Oz-izleme 6 74 25.31 3.04
Oz-Degerlendirme 5 .80 18.97 523
Oz-Pekistirme 5 76 19.77 3.7

Oz-ydnetim/Oz-kontrol [Toplam] 16 81 64.05  8.85
Kendini 6dullendirme 3 .86 11.81 2.56
Kendini cezalandirma 4 77 1.25 3.52
Kendini gdzleme 4 72 l6.64 216
Kendine hatirlaticilar belirleme 2 76 7.39 2.00

Davranis Odakli Stratejiler [Toplam] 13 74 4710 6.39

Dogal Odul Stratejileri [Toplam] 2 30 8.50 1.23
Basarili Performans Hayal Etme 7 84 29.67 374
Kendi Kendine Konusma 3 .80 11.79 2.52
Dusunce ve Fikirleri Degerlendirme 4 .58 17.11 1.87

Yapici DUsunme Modeli Stratejileri 14 .85 58.58 6.61

[Toplam]

Oz-liderlik [Toplam] 29 .87 1417 1217

Tablo 1 incelendiginde mevcut calismanin bulgularina goére “Oz-
Yénetim ve Oz-Kontrol Olcedi"nin toplam Cronbach Alfa degderinin .87,
“Oz-Liderlik Olcegi’nin ise .87 oldudu goérulmektedir. Degerlerin +1.00'e
yaklasmasi guvenirligin yuksek oldugu anlamina gelir (Karasar, 20T11).
Yani her iki 6lcegin de guvenilir oldugu kabul edilebilir.

Veri Analizi

Olcekleri 347 kisi doldurmus ve herhangi bir kayip veriye
rastlanmamistir. Katilimcilarin arastirma surecinde kullanilan dlceklere
vermis oldugu yanitlarin normal dagilimi icin histogram frekanslari,
basiklik ve carpiklik degerleri incelenerek verilerin normal dagilip
dadilmadidi incelenmistir (Tabachnick ve Fidell, 2015). Once ucg
dederlerin ortaya cikarilmasi icin Mahalanobis, Cook's ve Leverage
Values uzaklik degerleri ve basiklik-carpiklik degerlerine bakilarak uc
degerler belirlenmis ve artiklarin es varyansini duzeltmek i¢in
transformasyonlar yapilmistir. U¢c degerlerin analizinde veri setinde ug
deger tasidigi belirlenen toplam 25 Kisiye ait veriler veri setinden
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cikarilmistir. U¢ degerlerin  c¢ikarilmasindan sonra histogram ve
Komogorov-Smirnov analizleri ile veri setinin normalligi incelenmistir.
Arastirma kapsaminda tek degiskenli ve cok degiskenli normalligin
saglandigi ve veri setinin parametrik oldugu belirlenmistir. Veri seti
parametrik sartlar acisindan incelenerek 322 kisiye ait veri araciligiyla
arastirma sorularina cevap aranmistir.

Veri analizleri SPSS 22.00 paket programi araciligiyla yapilmistir.
Arastirmada elde edilen verilerin analizinde 6z-yonetim ve 6z-kontrol
ile oz-liderlik o&lceklerinden toplanan puanlar arasindaki iliskilerin
belirlenmesi icin Pearson carpim momentler korelasyon analizi; “Oz-
Yonetim ve Oz-Kontrol Olcedi'nden elde edilen puanlarinin “Oz-
Liderlik Olcegi"nden elde edilen puanlari yordama duzeyinin
belirlenmesinde ise coklu hiyerarsik regresyon analizi ve degiskenler
(cinsiyet, yas, egitim duzeyi) icin ise bagimsiz gruplar icin t-testi ile tek
yonlu varyans analizi (ANOVA) kullaniimistir. Analizlerde 6z-liderlik
yordanan degisken, o6z-yonetim ve &z kontrol ve alt boyutlari ise
yordayicl degisken olarak ele alinmistir. Coklu hiyerarsik regresyon
analizinde i¢ gecerlik baglaminda yasanmasi muhtemel tereddutlerin
azaltilmasi ve ¢coklu baginti problemine yoénelik ek kanitlar toplanmak
icin kriter degerleri incelenmistir. Coklu baglanti problemine yénelik
VIF degerleri 10'dan kUgUkse badimsiz degiskenler arasinda coklu
baglanti probleminin olmadigini (Myers, 1990) Durbin- Watson
dederinin ise 2'ye yakin olmasi modelde bir otokorelasyon problemi
olmadigini gosterir (Ercanli ve digerleri, 2015). Bu baglamda 6z-liderlik
degiskenine iliskin olarak Durbin-Watson degerinin (1.99); yordayici
degiskenlerin VIF degerlerinin 6z-izleme (1.24), 6z-degerlendirme (1.10),
O0z-pekistirme (1.24) ve tolerans degerlerinin ise &z-izleme (.80), &z-
degerlendirme (.90), 0z-pekistirme (.80) icin uygun oldugu
belirlenmistir. Coklu bagdinti problemine iliskin olarak verilen
degerlerin, veri setinin regresyon analizi icin gereken parametrik
kosullari sagladigi séylenebilir.

Bulgular

Bu bdélumde arastirma verilerinin analizinden elde edilen bulgular
arastirma sorularina bagl olarak asagida aciklanmistir. Oz-yénetim ve
o6z-kontrol ile &z-liderlik becerileri arasindaki iliskiyi belirlemek icin
yapilan Pearson carpim momentler korelasyon analizi sonuclari Tablo
2'de sunulmustur.

Tablo 2
Oz-Yénetim ve Oz-Kontrol ve Oz-Liderlik Arasindaki Korelasyon Matrisi
OY (1) 1 2 3
Kendini Odullendirme 488*  338** 170 646**
Kendini Cezalandirma J45% - 013** 252*%  .002**
Kendini Gozleme 626" 623** 350* .488**
Kendine Hatirlaticilar Belirleme 395k 37 211 338**
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Davranis Odakli Stratejiler [Toplam] 612" 456** 392%*  532**

Dogal Odul Stratejileri [Toplam] LB 39 222%*F  408**
Basarili Performans Hayal Etme 585" 544> 268 570**
Kendi Kendine Konusma 242%  265** 018** 334**
Dusunce ve Fikirleri Degerlendirme S01* 497** 247 440%*

Yapici DUsunme Modeli Stratejileri 565 550** .228** 575**

[Toplam]

Oz-liderlik [Toplam] .673**  578** 352 633

Not: OY (t)= Toplam Oz-yoénetim ve Oz-kontrol, 1= Oz-izleme, 2= Oz-
Degerlendirme, 3= Oz-Pekistirme. ** p < .01

Korelasyon katsayisinin 0-.30 araliginda olmasi iliskinin olmadigina, .31-
49 araliginda olmasi dusuk, .50-.69 araliginda olmasi orta, .70-1.00
arasinda olmasi ise yuksek duzeyde iliskinin varligina isaret etmektedir
(BUyukdézturk ve digerleri, 2013). Tablo 2 incelendiginde kendini
odullendirme, 6z-pekistirme ile orta iliskili, OY(t) ve d6z-izleme ile dlsuk
iliskili; kendini gdézleme OY(t) ve 6z-izleme ile orta iliskili, 6z-
degerlendirme ve 6z-pekistirme ile dusuk iliskili; hatirlaticilar belirleme
OY(t), 6z-izleme ve &z-pekistirme ile dusUk iliskili; davranis odakili
stratejiler OY(t) ve 6z-pekistirme ile orta iliskili, 6z-izleme ve &z-
degerlendirme ile dusuk iliskili oldugu gorulmektedir. Ayrica dogal
ddul stratejileri OY(t), 6z-izleme ve 6éz-pekistirme ile dusuk iliskili;
basarili performans hayal etme OY(t), 6z-izleme ve 6z-pekistirme ile
orta iliskili; kendi kendine konusma, &z-pekistirme ile dusuk iliskili;
dusunce ve fikirleri degerlendirme OY(t) ile orta iliskili, 6z-izleme ve &z-
pekistirme ile dusUk iliskili; yapici disinme modeli stratejileri OY(t), 6z-
izleme ve 6z-pekistirme ile orta iliskili; dz-liderlik OY(t), 6z-izleme ve 6z-
pekistirme ile orta iliskili, 6z-degerlendirme ile dusuk iliskili oldugu
saptanmistir (p<.01). Kisacasl 6z-yonetim ve 6z-kontrol ve alt boyutlari
ile 6z-liderlik ve alt boyutlarl arasinda pozitif yonlu anlamli iliskilerin
oldugu gorulmesine ragmen &oz-liderlik alt boyutlarindan kendini
cezalandirma ile 6z-yénetim ve 6z-kontrol alt boyutlarindan 6z-izleme
arasinda negatif yonlu iliskinin oldugu gérulmustur.

Oz-yonetim ve Oz-Kontrol Becerilerinin Oz-Liderlik Becerilerini
Yordama Gucu

Oz-yénetim ve dz-kontrol becerilerinin Ug alt boyutu olan dz-izleme,
0z-degerlendirme ve 0z-pekistirmenin 6z-liderligi yordama gucu test
edilmistir. Yapilan coklu hiyerarsik regresyon analiz sonuclari asagida
Tablo 3'te gdsterilmistir.

Tablo 3
Oz-yénetim ve Oz-Kontrol ve Oz-Liderlik Arasindaki Coklu Hiyerarsik
Regresyon Matrisi

Oz-liderlik B SHB P t o
Model 1 Oz-pekistirme 35 024 63 14.62 .000
Model 2 Oz-pekistirme 26  .024 47 116 .000

Oz-izleme Ky .035 38 896 .000
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Model 3 Oz-pekistirme 25  .024 44 10.55 .000
Oz-izleme 29 .035 35 837 .000
Oz-degerlendirme .05 .0le 14 353 .000

Model 1= R=.63, R?=.40, F (1-320) =213.77, p<.01
Model 2= R=72, R?=52, F (2-319) =173.56, p<.01
Model 3= R=.73, R?=.54, F (3-318) =124.055, p<.01

Tablo 3 incelendiginde Model T'in en gucglu degisken ve etkisinin %40;
Model 2'de yer alan 6z-izleme degiskeninin etkisinin %12; Model 3'te
yer alan 0z-degerlendirme degiskeninin etkisinin ise yaklasik %2
oldugu gérulmektedir. Buna gore 6z-ydnetim ve &z-kontrol, 6z-liderlik
becerisinin %54'UnU yordadigi anlasiimaktadir. Yani 6z-yonetim ve 6z-
kontrolun oz-liderlik becerisi Uzerinde belirgin bir etkisinin oldugu
soylenebilir. Bununla birlikte degiskenler ayri ayri ele alindiginda 6z-
pekistirmenin en guclu, 6z-degerlendirmenin ise en dusuk etkiye
sahip oldugu gorulmektedir. Sonug olarak 6z-ydnetim ve 6z-kontrolun
oz-liderlik becerisini anlamli ve olumlu bir sekilde etkiledigi
soylenebilir.

Demografik Ozelliklerin Oz-Liderlik Becerilerine Etkileri

Ogretmenlerin yaslarina gdre algilarinin farkhlasip farklilasmadigini
belirlemek icin ANOVA yapilmistir. Bu amacla bireylerin yaslari (1) 20-
39, (2) 40-49 ve (3) 50 yas ve uzeri olacak sekilde U¢ gruba ayrilmistir.
Gruplarin bu sekilde olusturulmasinda yapilan calismalardan yola
¢cikilarak arastirmacilarin 20 ile 30 arasindaki déneme geng, 40 ile 50
arasindaki ddéneme orta, 60 ve sonrasi doneme ileri yetiskinlik donemi
olarak adlandirildigi icindir (Oztan Ulusoy, 2020). Gruplar arasindaki
farkliliklar Tablo 4'te gérulmektedir.

Tablo 4
Yas Degiskenine iliskin ANOVA Sonuclari

Oz-liderlik Boyut ve 5 Varyansin  Kareler Kareler

Alt Boyutlari = kaynagdi toplami  Ort. F P Fark
Gruplar 0.281 .094

Davranis odakli arasil

stratejiler 362 .02 Gruplarici 77.388 243 385303
Toplam 77.669

Kendini ;Jrr;S[Ialar 8.315 2.772

odullendirme 393 .04 Gruplarici 225998 Lo 3.900 .009* 1¢2
Toplam 234.313
Gruplar 2.847 949

Kendini arasil

cezalandirma 281 .04 Gruplarici 246.786 776 1225301
Toplam 249.633

Kendini adzleme Gruplar 0.404 135

9 416 .03 aras 456 713

Gruplarici 93.841 295
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Toplam 94.246

. Gruplar 2.218 739

Kendine arasi

Eiﬂ:ﬁg:ﬁlar 3.69 .05 Gruplarici 320456 1008 734 533
Toplam 322674
Gruplar 2.216 739

Davranis Odakl arasl

Stratejiler 425 .03 Gruplarici  119.409 376 1967119
Toplam 121.625
Gruplar 1116 372

Yapici Disunme arasl

Modeli Stratejileri 418 .02 Gruplarici  70.570 222 1677172
Toplam 71.687
Gruplar 1.044 348

Basarili Performans arasl

Hayal Etme 423 .02 Gruplarici 90.693 .285 1220302
Toplam 91.737
Gruplar 7.603 2.534

Kendi Kendine arasl N

Konusma 393 .04 Gruplarici 220292 .693 3658 0137 1e3
Toplam 227.895
Gruplar 1.080 360

Dusunce ve Fikirleri arasi

Degerlendirme 427 02 Gruplarici 69.467 218 1648 178
Toplam 70.547

*p<.05

Tablo 4 yas degiskeni acisindan incelendiginde, kendini édullendirme
[Fz8=3.9; p<.05] ve kendi kendine konusma [F3z21.=3,658; p<.05] alt
boyutlarinda istatistiki olarak anlamli fark bulunmus fakat diger boyut
ve alt boyutlarda ise anlaml bir fark bulunmamistir. Bu farkin
kaynagini ortaya cikarmak icin yapilan Tukey testi sonucuna gore,
kendini &dullendirme alt boyutunda yasi 20-39 ile 40-49 olanlar
arasinda ve kendi kendine konusma alt boyutunda ise yasi 20-39 ile 50
ve Uzeri olanlar arasinda yasi 20-39 olanlar lehine anlamh fark
bulunmustur. Yani arastirmaya katilan o6gretmenlerin  yaslari
ilerledikce kendini &édullendirme ve kendi kendine konusma
davranislarini gosterme egilimleri azalmaktadir.

Ogretmenlerin cinsiyetlerinin 6z-liderlik becerilerine anlamli duzeyde
etki edip etmedigini belirlemek amaciyla bagimsiz gruplar icin t-testi
yapilmistir. Elde edilen veriler Tablo 5'te verilmistir.

Tablo 5 .
Cinsiyet Degiskenine lliskin t Testi Sonuclari
Cinsiyet N X SS t p
. . Erkek 142 379 .88 "
Kendini odullendirme Kadin 180 4.05 81 -2.676 .008
Kendini cezalandirma Erkek 142 293 .79 2167 .0371*
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Kadin 180 2.71 .93

o Erkek 142 412 55
Kendini gdzleme Kadin 180 419 52 -1.103 271

. . Erkek 142 352 99 "
Kendine hatirlaticilar belirleme Kadin 180 3.83 93 -2.804 .005

Davranis Odakli Stratejiler [Toplam] E;L;elE Eé ;552 ;6 -1.118 264

Dogal Odul Stratejileri [Toplam] Eg;e”f Eé 2252 210 -2.388 .018*

Erkek 142 419 .56
Basarili Performans Hayal Etme Kadin 180 427 & -1.389 166

. . Erkek 142 379 .83 "
Kendi Kendine Konusma Kadin 180 4.03 83 -2619  .009

Erkek 142 422 47

Dusunce ve Fikirleri Degerlendirme Kadin 180 431 46 -1700 .09
Yapict Dusunme Modeli Stratejileri Erkek 142 411 .49 2971 024*
[Toplam] Kadin 180 4.23 45 ™ ’
Oz-liderlik [Toplam] Erkek 142 388 41 ) hog gy

Kadin 180 3.97 .41

*p<.05, sd: 320

Tablo 5 cinsiyet degiskeni acisindan incelendiginde, 6gretmenlerin
kendini odullendirme [tz0=-2,676, p<.05], kendine hatirlaticilar
belirleme [tz20= -2.804, p<.05], dogal 6dul stratejileri [tz20=-2.388, p<.01],
kendi kendine konusma [tz0= -2.619, p<.05], yapici dusunme modeli
stratejileri [tza0= -2.271, p<.05] ve toplam 06z-liderlik becerisinde [t@20)= -
2.063, p<.05] istatistiki olarak kadin égretmenler lehine anlamli fark
bulunmustur. Ancak kendini cezalandirma [tgo= 2167, p<.05] alt
boyutunda ise erkek o6gretmenler lehine anlamli fark bulunmustur.
Buna gore erkek ogretmenlerin (6z-liderlik becerilerinden) kendini
cezalandirma becerisini kadin 6gretmenlere goére daha c¢ok
sergiledikleri ifade edilebilir. Ayrica kadin ogretmenlerin kendini
odullendirme, kendine hatirlaticilar belirleme, dogal odul stratejileri,
kendi kendine konusma, yapici dusunme modeli stratejilerini ve &z-
liderlik toplam becerilerini erkek &gretmenlere gore daha fazla
kullandiklari sdylenebilir.

Egitim duzeyine goére (1) egitim fakultesinde lisansustu egitim yapan,
(2) baska fakultelerde lisansUstu egitim yapan ve (3) lisansustu egitim
yapmayan ogretmenler acisindan o6z-liderlik becerilerinin farklilasip
farklilasmadigini ortaya ¢cikarmak amaciyla ANOVA testi uygulanmistir.
Elde edilen veriler Tablo 6'da verilmistir.
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Egitim Duzeyine Gére lliskin ANOVA Sonuclari

Oz-liderlik Boyut _ Varyansin Kareler Kareler
ve Alt Boyutlari X SS kaynadi toplami  Ort. F P Fark
Gruplar 304 152
Davranis odakli arasi
stratejiler 36249 Gruplar ici 77364 243 0°8 =34
Toplam 77.669
Grupl 891 .445
Kendini arr;grl)ar
odullendirme 393 85 Gruplar ici 533423 730 609 545
Toplam 234,313
Gruplar 2.443 1222
Kendini arasl
cezalandirma 281 88 Gruplar igi 247190 775 1576 208
Toplam 249.633
Gruplar 0.475 238
Kendini gbzleme arasl
416 54 Gruplar igi 93.770 .294 809 446
Toplam 94.246
. Grupl 1.286 .643
Kendine arr;s? ar
BZT;LE:TI]Ce”ar 369 100 Gruplar ici 271388 1.007 .638 .529
Toplam 322,674
Gruplar 045 .023
Dogal Odul arasl
Stratejiler 425 6l Gruplar ici 121.580 .381 059 942
Toplam 121.625
Gruplar 1928 .596
Yapici DadsUnme arasi
Modeli Stratejileri w18 4T Gruplar igi 70.494 221 2699 .069
Toplam 71.687
I 1.928 964
Basarili ;Jrr:srloar 928 .96 51
*
Ei;caolrgz‘es 425 33 Gruplarici | 88809 282 42403475 4
Toplam 91.737
Gruplar 597 298
Kendi Kendine arasi
Konusma 393 B84 Gruplar igi 227289 713 419 .658
Toplam 227.895
. Gruplar 821 410
Duslnce ve aras
Bg'f('eerl”en dirme 427 48 Gruplaric 69.727 219 878 155
9 Toplam 70.547
N . Gruplar 0.518 .259
,S)Z_:;drir“k 393 41 aras 1473 23]
P Gruplar ici 56.065 176
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Toplam 56.583

*0<.05

Tablo 6 egitim duzeyi degiskeni acisindan incelendiginde, sadece
basarili performans hayal etme alt boyutunda fark bulunmustur [F 32
=3.424, p<.05]. Cikan farkin hangi gruplar arasinda oldugunu
belirlemek icin yapilan Tukey testi sonucuna gore, arastirmaya katilan
ogretmenlerden baska fakultelerde lisansustu egitim yapanlarin
egitim fakultesinde lisansUstU egitim yapan ve lisansustu egitim
yapmayan &gretmenlere gore daha basarili performans hayal etme
becerisine sahip oldugu soylenebilir.

Tartisma

Bu arastirmada ogretmenlerin 6z-yonetim ve 6z-kontrol becerileri ile
oOz-liderlik becerileri arasindaki iliski cesitli degdiskenlere gore
incelenmeye calisiimistir. Elde edilen veriler 6z-yonetim ve 0z-
kontrolun oz-liderlik becerisini anlamli ve olumlu bir sekilde
etkiledigini géstermistir. Bu sonuctan yola cikilarak &égretmenlerin
kendini izleyip degerlendirdikleri zaman liderlik becerilerini de
gelistirebilecedi sonucuna varilabilir. ilgili alan yazin incelendiginde 6z-
yénetim ve 6z-kontrolun dogrudan ve dolayli bir bicimmde &z-liderlik ile
iliskili oldugu ifade edilebilir. Talak (2021) bireylerin 6z-kontrol ile lider
etkinligi arasinda olumlu ve dusuk duzeyde bir iliski bulmustur. Oz-
liderlik, 0z-yonetim ve 0z-kontrol becerilerinden desteklenen
davranissal stratejileri, ic motivasyon ve yapici dusunme kavramlarinin
temeli olan bilissel stratejilerini bir araya getirdigi ifade edilmektedir
(Ercoskun, 2016; Manz, 1986; Houghton ve digerleri, 2004). Manz ve
Sims (1980) de o6z-liderligin 6z-yénetimin genisletilmis hali oldugunu
cunku ikisinin de dayanak noktasinin &éz-duzenleme ve &z-kontrol
oldugunu belirtmistir (Markham ve Markham, 1995). Yapilan
calismanin sonuclari da bu bilgileri destekler niteliktedir. Ayrica alan
yazinda ogretmenlerin &z-ydnetim ve 06z-kontrol ile 0z-liderlik
becerileri arasindaki iliskinin incelendigi herhangi bir c¢alismaya
rastlanilamamistir. Dolayisiyla bu calismanin ézgun bir calisma oldugu
ve alan yazina bu noktada katki getirecegi séylenebilir.

Oz-ydnetim ve 6z-kontrolin Uc¢ alt boyutu olan &éz-izleme, 6z-
degerlendirme ve 6z-pekistirme becerilerinin 6z-liderligi ne duzeyde
yordadigini belirmek amaciyla yapilan coklu hiyerarsik regresyon
analizi sonucunda; éz-pekistirme orta, 6z-izleme ve 6z-degerlendirme
ise 0z-liderligin dusuk duzeyde yordayicisi oldugunu gdstermistir. Alan
yazin incelendiginde 6z-ydnetim becerilerine sahip olanlarin 6z-liderlik
becerilerini kullandigi (Boonyarit, 2023) kendini izleme, problem analizi
ve kendi sectigi gorevle ilgili sorunlara mudahale etme becerilerine
sahip oldugu (Godat ve Brigham, 1999) ve &6z-kontrol sayesinde kendi
davranis ve duygularini yénetip kontrol ettigi tespit edilmistir (Jannah
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ve digerleri, 2019). Ayrica 6z-ydnetimin esas alindigi kurumlarda
geleneksel liderligin etkisi de azalmistir (Osterlind ve Sérling, 2006).
Genel anlamda arastirmalar 6z-liderlerin kendi dusunce ve davranis
kaliplarini duzenlemede etkili oldugunu gostermistir (Furtner ve
digerleri, 2010). Baska bir calismada 6z-izleme, 6z-pekistirme ile birlikte
kullanildigi zaman verilen gdreve daha cok dikkat edildigini, akademik
anlamda daha verimli ve akran etkilesimleri gibi cesitli davranislari
gelistirici etkiye sahip oldugunu gostermistir (Barkley ve digerleri,
1980). Ayrica birey bir gérevin 6zundeki oédullerle (Neck ve digerleri,
20060) ve eglenceli yénleriyle kendini motive ettigi gozlenmistir (Neck
ve Houghton, 2006). Dahasi 6oz-liderler, deneyimlerini yeniden
duzenlemek icin olumlu dusunmeyi kullanirlar, bu sayede o6rgutsel
zorluklarla basa cikmak i¢cin daha donanimli olurlar (Jones ve Kriflick,
2005). Oz-kontrol akademik basarida da kritik 6neme sahiptir
(Duckworth ve digerleri, 2016). Yapilan calismalar &z-kontrolun
(Achtziger ve Bayer, 2020), 6z-izlemenin (Agran ve digerleri, 2005) ve
kendi kendine konusmanin (Swanson ve Kozleski, 1985) akademik
basariya katki sagladigini gostermektedir. Neck ve Manz (1992) ise
kendi kendine konusmanin bireyin kisisel etkililigini artirmak icin
kendini etkileyen bir ara¢ olarak kullanilmasini énermistir. Bununla
birlikte birey ulasilabilir, izlenebilir hedefler belirleyerek kendini
gozlemleme becerilerini gelistirebildigi (Hickman ve Geller, 2003), bu
sayede kendini dogrudan yénetebildigi sonucuna varilmistir (Manz,
1986; Neck ve digerleri, 2006). Arastirmalar kendi kendini
cezalandirmanin davranislari kontrol etmede etkili bir yéntem
olmadigini (Houghton ve Lewis-Grim, 2013) ve Oz-liderlerin kendi
dusunce ve davranis kaliplarini duzenlemede etkili oldugunu
gostermistir (Furtner ve digerleri, 2010). Sonug¢ olarak 6gretmenler &z-
degerlendirme sayesinde mesleki gelisimlerine katkida bulunabilirler
(Borg ve Edmett, 2019). Bu bilgiler dikkate alindiginda c¢alismanin alan
yazina katki sagladigi soylenebilir.

Bu arastirmada ogretmenlerin &z-liderlik becerileri cesitli degiskenlere
gore incelenmis ve asagidaki sonuclara ulasiimistir. Ogretmenlerin yas,
cinsiyet ve egitim duzeyi degiskenlerinin; dgretmenlerin 6z-liderlik
becerilerinde etkili bir degisken oldugunu ortaya koymustur. Yasin
kendini odullendirme ve kendi kendine konusma Uzerinde etKkili
oldugu ve genc égretmenlerin kendinden yasca buyuk 6gretmenlere
gore daha fazla kendini odullendirdigi ve kendi kendine daha cok
konustugu soylenebilir. Bu sonucglar Altintas (2022), Balta (2018),
Bozyigit ve Cetin (2019), Carmeli ve digerleri (2006), Gayretli ve Celik
(2020), Kim ve digerleri (2020), Kwon ve Choi (2020), Ugurluoglu (2010)
ve Sivri (2022) tarafindan yapilan calismalarin bulgularindan farklilik
gostermektedir. Anderson ve Prussia (1997), yasin ilerlemesi ile 6z-
liderlik arasinda negatif korelasyon oldugunu bulmuslardir. Ancak Sari
(2021) tarafindan yapilan calismayla mevcut bu calisma benzerlik
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gostermektedir. Ayrica Khan (2000) yasin kendi kendine hedef
belirlemede dnemli bir fark yarattigini, Lee ve digerleri (2015) ise yas
ilerledikce &z-liderlik becerilerinin gelistigini ifade etmistir. Dolayisiyla
arastirma sonuclarinin alan yazindaki bazi sonuclarla ortismesine
ragmen bazi sonugclarla értusmedigi sdylenebilir.

Sonuclar cinsiyetin dogal odul stratejileri, kendini odullendirme,
kendini cezalandirma, kendi kendine konusma, kendine hatirlaticilar
belirleme, yapici dusunme modeli stratejileri ve &z-liderlik Uzerinde
etkili oldugunu gostermektedir. Bu sonuclar acisindan erkek
ogretmenlerin  kadin  o6gretmenlere godre kendilerini daha c¢ok
cezalandirdigl, kadin ogretmenlerin ise erkek ogretmenlere goére
kendilerini édullendirdigi, kendi kendileriyle konustuklari ve olaylar
karsisinda daha yapicl dusunebildigi sdylenebilir. Bu sonuclar Akkus
(2018), Arli ve Avci (2017), Dilber ve digerleri (2022), Kwon ve Choi
(2020), Choi (2016), Kim ve digerleri (2020), Ozcan ve digerleri (2017),
Ozcelik Herdem (2019), Proios ve digerleri (2020) ve Sar’'nin (2021)
calismalariyla benzerlik gdstermektedir. Ancak Sivrilnin  (2022)
calismasiyla mevcut calisma benzerlik gdstermemektedir. Ayrica
kadin ogretmenlerin  erkek &gretmenlere gdre gdrev sirasinda
kendilerine daha c¢ok hatirlaticilar belirledikleri  ve &z-liderlik
becerilerinin  daha yuUksek oldugu séylenebilir. Bu sonuclar
Aghababaei ve digerleri (2013), Altintas (2022), Anderson ve Prussia
(1997), Carmeli ve digerleri (2006), Gayretli ve Celik (2020), Kazan (1999),
Kurman'in (2001) calismalariyla benzerlik gdstermemesine ragmen
Furtner ve digerleri (2013), Garipagaogdlu ve Guloglu (2015), Marshall ve
digerleri (2012), Norris (2008), Proios ve digerleri (2020) calismalariyla
benzerlik gdstermektedir. Ayrica Covarrubias ve Stone (2015) Latin
erkek ogrencilerin kendini izleme becerisinin matematik dersinde
etkili oldugunu belirtmistir. Fakat Bozyigit ve Cetin (2019), Kim ve Ko
(2020) cinsiyet acisindan bir farkhlik bulamamistir. Sonu¢ olarak
arastirma sonugclari alan yazindaki bazi sonuclarla ortismesine
ragmen bazi sonuclarla ortusmemektedir.

Egitim duzeyi sadece basarili performans hayal etme Uzerinde etkilidir.
Ogretmenlerden baska fakUltelerde lisansUstlu egitim yapanlarin
egitim fakultesinde lisansustl egitim yapan ve lisansUstu egditim
yapmayan ogretmenlere goére daha basarii performans hayal
etmektedirler. Yapilan c¢alismalara goére egitim duzeyi yuksek
ogretmenlerin &z-liderlik becerisinin  (Marshall ve digerleri, 2012),
kendini gozlemleme becerisinin (Yavuz ve Ayan, 2019) yuksek oldugu
ve davranis odakli stratejiler boyutlarinda farklilasma oldugu (Arli, 20T11)
ancak Kutanis (2018), Sivri (2022) ve Sahin'e (2015) gore farklilasmanin
olmadigi sonucuna ulasiimistir. Palak ve ira (2022) é3retmenlerin 6z
liderlik becerilerinden kendilerine daha c¢ok hedefler belirledigdi,
kendilerini daha az édullendirdigi sonucuna ulasmistir. Manz ve Sims,
(1991) oz-liderligin 6grenme veya egitimle desteklenerek gelistirilip
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surdurulebilir oldugunu ifade etmistir (Park, 2019). Bdylece &z-liderlik
egitimleri sayesinde dogal &édul stratejilerinin gelistirildigi sonucuna
ulasilmistir (Krampitz ve digerleri, 2023). Yani bireyin kendisini daha iyi
etkileyebilmesi icin davranissal ve Dbilissel stratejileri birlikte
kullanmalidir. Bu sayede birey en guclu &z-liderlik becerilerini ortaya
cikarabilir (Knotts ve digerleri, 2022). Bu bilgilere dayanarak égretmen
liderliginin iyi bir 6z-liderlikle basladigi (Warren, 2021) séylenebilir.

Sonuclar

Ogretmenler Gzerinde yapilan bu calisma sonucunda éz-ydnetim ve
0z-kontrolun &z-liderlik becerisinin yordayicisi oldugu belirlenmistir.
Oz-ydnetim ve dz-kontrol becerilerinin, éz-liderligin anlamli olumlu ve
belirgin yordayicisi oldugunu gostermistir. Oz-ydnetim ve 06z-
kontrolun alt boyutlarindan &z-pekistirme ile orta, 6z-izleme ve 6z-
degerlendirme ise 6z-liderligin dusuk duzeyde yordayicisi oldugunu
gostermistir. OJretmenlerin okulda ogrencilerine liderlik
yapabilmeleri, sinif yénetimini basarili bir sekilde
gerceklestirebilmeleri, gunluk hayatta yasamini etkileyecek konularda
kendine liderlik yapabilmeleri ve kendini ydnetebilmeleri icin &z-
liderlik, &z-yonetim ve 0z-kontrol becerilerini etkili ve verimli
kullanmasi gerektigi sdylenebilir.

Ogretmenlerin  yas, cinsiyet ve egditim duzeyi degdiskenlerinin;
ogretmenlerin 6z-liderlik becerilerinde etkili bir degisken oldugunu
ortaya koymustur. Yasin kendini odullendirme ve kendi kendine
konusma Uzerinde etkili oldugu soylenebilir. Ozellikle 6gretmenlerin
kendinden yasca buUyuk o&gretmenlere gore daha fazla kendini
odullendirdigi ve kendi kendine daha c¢ok konustugu sdylenebilir.
Ogretmenlerin yasi ilerledikce daha az kendi kendine konusmaya
basladigl ve kendilerini daha az &édullendirdigi sonucuna ulasiimistir.
Ayrica gen¢ o0gretmenlerin kendi kendine konusarak kendini daha ¢ok
degerlendirdigi, gorev ve sorumluluklarini yerine getirdigi zaman
kendilerine daha cok odul verdigi sonucu cikarilabilir. Cinsiyetin dogal
odul stratejileri, kendini odullendirme, kendini cezalandirma, kendi
kendine konusma, kendine hatirlaticilar belirleme, yapici dusunme
modeli stratejileri ve oz-liderlik Uzerinde etkili oldugu soylenebilir.
Erkek 6gretmenlerin yaptiklari hatalar sonucunda kadin 6gretmenlere
gore kendilerini daha cok cezalandirdigl, kadin &gretmenlerin ise
erkek ogretmenlere goére gdrev ve sorumluluklar karsisinda
kendileriyle daha cok konustugu, olumlu dusuncelere sahip oldugu,
kendilerini daha cok goézlemledigi icin kendileriyle ilgili daha cok
farkindaliga sahip oldugu ve sonu¢ olarak kendilerini daha cok
odullendirdigi  soylenebilir. Bu sonuctan yola c¢ikilarak erkek
ogretmenlerin  kendilerine karsi daha cezalandirici  davrandigi
soylenebilir. Son olarak egitim duzeyinin sadece basarili performans
hayal etme Uzerinde etkili oldugu soylenebilir. Yani lisansustu egitim
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yapan égretmenlerin lisansustu egitim yapmayan ogretmenlere gore
daha basarili performans hayal ettigi soylenebilir. Ayrica lisansustu
egitim yapan ogretmenlerin is hayatinda kendilerini daha basaril
olacagina olan inanclarinin ve bir isi yapabilecegine dair 0z-
guvenlerinin yuksek oldugu sonucuna ulasilabilir.

Bu arastirmanin sinirhhigl, tek bir ilde (Turkiye'de Agri ili) farkh
branslardaki égretmenlerle ve gbérece kucuk bir érneklem grubuyla
yurutulmus  olmasidir.  Ayrica  dogrulayici  faktor  analizinin
yapilmamasinin arastirmanin diger bir sinirhhgi oldugu
dusunulmektedir.

Oneriler

Bu arastirmadan elde edilen sonuclar g6z onunde
bulunduruldugunda, ogretmenlerin 6z-yénetim ve &z-kontrol, &z-
liderlik becerileri, alanlarinda uzman akademisyenlerin destegiyle yuz
yuze ve uzaktan egitim yoluyla gelistirilebilir. Bu sayede 6gretmenler
oz-liderlik, 6z-yénetim ve &z-kontrol becerileri konusunda bilgi sahibi
olabilirler. Calismanin guvenirligini artiracak genellenebilir sonuclara
ulasmak icin 6z-yonetim ve &z-kontrol arasindaki iliskinin olasi diger
degiskenlerle incelenmesi, benzer calismalarin yapilmasi ve farkli
ortamlardan  daha  fazla katilimciya ulasilarak  sonuclarin
karsilastirilmasi siddetle tavsiye edilmektedir. Benzer bir calisma okul
yoneticileri, universite 6grencileri ve 6gretmen adaylari Uzerinde de
yapilabilir. Yine 6z-duzenleme, &z-yeterlik gibi becerilerin aracilik rolu
incelenebilir. Milli Egitim Bakanligina bagli kurumlarda yoéneticilik
yapan mudur, mudur yardimcilari ve égretmenlerin 6z-liderlik, &6z-
yonetim ve &z-kontrol becerileri nitel arastirma ydntemleri kullanilarak
ortaya cikarilabilir. Okullarda ise &z-liderlik, 6z-yonetim ve &z-kontrol
becerilerini gelistirici konular belirlenerek é6gretmenler arasinda uygun
calismalar yapilabilir.  Farkli  kademelerden &gretmen gruplari
olusturularak érnek olaylar tasarlanabilir ve mudahaleler uygulanabilir.
Her akademik yil bu calismalar gdézden gecirilebilir. Son olarak
universitelerin  60gretmen yetistirme programinda bu becerilerin
gelistirilmesine ydnelik dersler olusturulabilir.

Etik Kurul izin Bilgisi: Bu arastirma Atatirk Universitesi EJitim
Bilimleri Birim Etik Kurul Baskanligir'nin 17/11/2020 tarihli 56785782-
050.02.04-E.2000285432 sayili  karari ve Agri Il Milli Egitim
Madarlagd’'nan 06/11/2020 tarihli ve 78971437-20-E.16223702 sayili
izniyle ydaratalmastar.

Yazar Cikar Catismasi Bilgisi: Yazarlar arasinda c¢ikar catismasi
olmadigir beyan edilmistir.

Yazar Katkisi: Yazarlar bu ¢calismaya esit katki vermistir.
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An Investigation into Teachers’ Self-Management, Self-
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Abstract

This study aimed to examine the relationship among teachers’
self-management, self-control, and self-leadership skills in
terms of various variables. The descriptive survey method, one
of the quantitative research methods, was employed in the
study. The participants were recruited via a simple random
sampling method and the data were collected from 322
teachers working in primary, secondary, and high schools in
one of the provinces of Turkey. The data were analyzed using
multiple hierarchical regression analysis, t-test, and ANOVA.
The results have shown that self-management and self-
control skills are significant predictors of self-leadership skills.
The results have also indicated that as teachers get older, they
exhibit less self-rewarding and self-talk behaviors, and male
teachers punish themselves more than female teachers In
addition, female teachers refer to self-rewarding and
determine self-cueing, natural reward strategies, self-talk, and
self-leadership skills more than male teachers. Finally, it has
been found that the teachers with graduate education
degrees in a faculty other than the faculty of education can
imagine successful performance more than those with
graduate education in the faculty of education and those not
pursuing graduate education.
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Introduction

There have been many theories and approaches related to the
concept of leadership, and it has been acknowledged that there is
more than one type of leadership (Tokmak, 2018). One of these types
of leadership is self-leadership. This concept was first mentioned in a
book written by Manz in 1983. Later, Manz brought new perspectives
to the concept of self-leadership with an article published in the
Academy of Management Review in 1986 (Arli, 2011). The studies
conducted by Manz, Neck, and Sims are among the pioneers of the
development of self-leadership and its sub-concepts (Krampitz et al,,
2023). Since self-leadership, self-management, and self-control skills
cyclically develop, these concepts are closely related to each other.
According to Manz, self-control and self-management skills are
identical. If an individual's self-management and self-control skills are
added to self-motivation and visible goals, self-leadership skills occur
(Kabakcl, 2023). Teachers are leaders and managers who change,
develop, and prepare individuals and societies for the future.
Therefore, teachers undertake many duties and responsibilities
(Karatas, 2020). In addition, teachers try to evaluate and develop
themselves while completing these duties and responsibilities (Neck &
Houghton, 2006). However, it is necessary to find out whether teachers
use self-management, self-control, and self-leadership skills while
fulfilling these duties and responsibilities, and whether they employ
these skills for themselves before the students in their classes and the
individuals in society, and whether they can manage and control
themselves before managing and maintaining the classroom.
Therefore, it was considered important to investigate the extent to
which teachers’ self-leadership, self-management, and self-control
skills are related. To achieve these goals, it is first necessary to
conceptually learn what self-management, self-control, and self-
leadership skills are, and their relationship with each other.

Conceptual Framework
Self-Management and Self-Control

Self-management and self-control are interrelated models that Kanfer
and Bandura developed (Mezo, 2009). Self-control refers to the
individual's management of his/her behaviors through self-
monitoring, rewarding and punishing (Al-Smadi, & Bani-Abduh, 2017),
and giving information about these behaviors (Kanfer & Karoly, 1972).
Relevant studies on the concept of self-management have a history of
nearly 30 years (Ercoskun, 2016; Mezo, 2009). Self-management is built
on the theory of self-control and refers to individuals’ ability to control
themselves (Kor, 2015). Therefore, self-management is more
commonly referred as self-control (Manz & Sims, 1980). Self-
management consists of the skills that leaders and followers need to
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perform their tasks most effectively. It also helps to control the
behaviors that will cause people to be ineffective (Kér, 2015). Therefore,
self-mmanagement is related to individuals' ability to achieve desired
goals by controlling their behavior and following certain methods
(Karakas, 2017). Thus, from the beginning to the end of any task, all
authority and responsibility belong to the individual who is self-
managed (Wellins et al, 1991, as cited by Guclu, 2016), that is, the
individual is at the center of every action (Eroglu, 2017). Thanks to this
skill, the individual can create a coping mechanism with negative
emotions and thoughts that arise as a result of any event or undesired
behavior (Rosenbaum, 1980). Moreover, the individual obtains the
opportunity to regulate his/her behaviors, set goals for himself/her to
exhibit the desired behaviors, follow these goals, make evaluations,
and regulate undesirable behaviors (Ozsoy, 2012). In summary, self-
managed people are the individuals who set definite goals for
themselves, act in a planned way, take initiative, are ready to learn new
things, motivated, self-confident, and self-controlled. These are among
the features that should be found in people who keep up with this age
where knowledge rapidly changes and increases (Balta, 2018).

Self-management and self-control are models with three
components. These components are self-monitoring, self-evaluation,
and self-reinforcement. These three structures constantly repeat and
affect each other. The first component, self-monitoring, is the process
of observing and regulating one’s target behaviors (Reid et al., 2005).
At this stage, individuals observe and record how their behaviors occur
(Nelson & Hayes, 1981). Individuals can reward or punish themselves
according to their performance as a result of their observation. In this
way, individuals lay the foundation for self-evaluation and
reinforcement (Manz & Sims, 1980). The second stage is self-evaluation
(Kogdar, 2015). At this stage, the person makes judgments about the
consequences of his or her behaviors or learning. Therefore, while
making self-evaluation, the criteria or standards to be applied for
behavior are determined, and the extent to which these criteria are
complied with is evaluated (Boud & Falchikov, 1989). In the final stage,
the person evaluates to what extent the result is related to the goal
with self-reinforcement. In other words, s/he decides whether his/her
last behavior will continue later (Kabadayi, 2018).

Self-Leadership

Self-leadership is defined as “a process in which individuals influence,
direct and control their own behavior by using certain cognitive and
behavioral strategies to be successful” (Garipagaoglu & Guloglu, 2015,
p. 148). Similarly, Neck (1996) explained self-leadership as individuals
observing their behaviors, evaluating their behaviors, and
consequently changing their undesired behaviors. What is meant by
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self-leadership is that the leader empowers individuals and expresses
the potential self-leadership within each individual (Manz & Sims, 1991).
In this respect, individuals can take more responsibility and shape
their behavior with internal motivation to decrease their commitment
to the classical leader authority, and make leadership a shared
element (Manz, 2015). Self-leadership strategies are discussed under
three main headings. These are behavioral-focused strategies, natural
reward strategies, and creating constructive thought pattern
strategies (Anderson & Prussia, 1997). These strategies are briefly
discussed below.

Behavioral-focused strategies refer to the ability of individuals to
observe and control themselves. When individuals observe
themselves, they obtain more information and documents about
themselves (Neck & Houghton, 2006). In this way, individuals' self-
awareness develops (Sahin, 2015). Additionally, these strategies consist
of the ability of individuals to lead their actions by influencing and
directing themselves to support the actions that they enjoy, and take
necessary initiatives against the unpleasant actions (Neck &
Houghton, 2006). Behavioral-focused strategies include self-
observation, self-goal setting, self-reward, self-punishment, and self-
cueing (Neck & Houghton, 2006; Sahin 2015).

Natural reward strategies, on the other hand, are based on revealing
the pleasant aspects of a task or activity (Dogan & Sahin, 2008), and
avoiding the unpleasant aspects (Anderson & Prussia, 1997; Tabak et
al., 2013). The main purpose of this strategy is to re-plan the individuals’
work or activities in a way that creates an exciting cognitive state
(Cirpan, 1997).

Finally, creating constructive thought pattern strategies involves the
individuals positively talking to themselves, using mental imagery
(Ugurluoglu, 2010), generating new ideas, using their creativity, and
transforming them into appropriate behaviors until they become a
habit (Houghton & Neck, 2002). In other words, the model refers to
developing thinking models that will help individuals to focus on
existing opportunities instead of focusing on problems or obstacles
(Dogan & Sahin, 2008), and considering that they have completed the
task in every action they take (Manz, 1992).

The Relationship Between Self-management, Self-control, and
Self-Leadership

Self-leadership is assumed to be fed by theories of control (Carver &
Scheier, 1982), social cognition (Bandura, 1986), self-regulation
(Williams, 1997), self-management (Manz & Sims, 1980), and self-
control (Manz, 1986). The issue of self-management has also been
examined in the context of self-leadership in the field of
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industrial/organizational psychology (Yaka, 2011). Self-leadership is a
concept formed to create a comprehensive framework by including
discipline and behavioral self-management as a result of individuals
recognizing the extent to which it affects themselves (Stewart et al,
20T11). Therefore, the self-management theory plays an undeniable role
in the emergence of self-leadership (Kabakci, 2023). In this vein, Neck
and Houghton (2006) state that social-cognition theory, self-
regulation, intrinsic motivation, self-control, and self-management are
related to self-leadership. Similarly, Williams (1997) reports that self-
leadership includes the theories of self-regulation, self-management,
criteria for self-direction, and internal motivation strategies. In other
words, self-management can be shown as a particular subset of self-
leadership (Markham & Markham, 1995).

In the relevant literature, there is much research into self-
management, self-control (e.g., Achtziger & Bayer, 2020; Boonyarit,
2023; Kanfer & Karoly, 1972; Manz & Sims, 1980), and self-leadership
(e.9., Krampitz et al, 2023; Manz, 1986, Manz & Sims, 1991; Neck &
Houghton, 2006; Neck & Manz, 1992). However, the number of studies
examining the relationship between teachers’ self-management, self-
control, and self-leadership skills seems to be inadequate. In addition,
the core of this study is to investigate the degree of the relationship
between the self-management, self-control, and self-leadership skills
of the teachers who lead their students in the classroom and have a
fundamental leadership role in society. This study also questioned
whether age, gender, and educational status affect teachers’' self-
leadership skills. Therefore, the research is considered original and
contributes to the existing literature and educational practices. With
this in mind, this study aimed to examine the relationship between
teachers' self-management, self-control, and self-leadership skills. It
was also aimed to examine teachers' self-leadership skills in terms of
various variables. Given these purposes, answers to the following
guestions were sought in the current paper:

1. Do self-management and self-control predict self-leadership skills?

2. Do teachers' age, gender, and education level affect their self-
leadership skills?

Method
Research Model

Since the current study aims to reveal the relationships among self-
management, self-control, and self-leadership skills, a relational and
descriptive survey method was employed. In survey models, a past or
present situation is described as it is without change. The relational
survey model aims to detect the state (Fraenkel et al, 2012), and
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degree of change between two or more variables (Karasar, 2017,
McMillan & Schumacher, 2014).

Population and Sample of the Research

The universe of the research consists of 1,722 teachers in the central
district of Agri, an eastern province in Turkey (Agri Provincial
Directorate of National Education, 2020). In the study, sample was
taken because the entire universe could not be reached. If the
confidence interval is accepted as 95%, given that the population is
between 1500 and 2000 teachers, then the number of the sample
group can be between 306 and 322 (Cohen et al., 2000). In this context,
the study group of the research consisted of 322 teachers working in
29 primary schools, 24 secondary schools, and 20 high schools
affiliated to Agri Provincial Directorate of National Education in the
2020-2021 academic year in Turkey. The participants were selected by
simple random sampling. In the simple random sampling method,
each sampling unit has an equal chance of being selected. Thus,
sampling was performed from these selected units (BUyuUkdzturk et
al., 2013). A total of 73 schools in the research population were listed to
ensure equal selection of each sampling unit (Agri Provincial
Directorate of National Education, 2020). The schools were randomly
selected by cluster sampling until the sampling humber was reached
from the created list. The study group consisted of 180 females (55.9%),
142 males (44.1%); 133 participants were single (41.3%), 189 were married
(58.7%). There were 278 teachers (86.3%), 19 managers (5.9%), and 21
(6.5%) vice managers. The study group was aged between 22 and 54.

Data Collection Tools

The data collection tool used in this study consisted of three parts.
Personal information is included in the first part, the “Self-
Management and Self-Control Scale” in the second part, and the “Self-
Leadership Scale” in the third part.

Personal Information Form

Information on the demographic variables (i.e., age, gender, and
education level) of this research was collected through a personal
information form.

Self-management and Self-control Scale

Ercoskun (2016) adapted the scale to the Turkish language. The scale
consists of three sub-dimensions (self-monitoring, self-evaluation, and
self-reinforcement) with 16 items. It is a Likert-type scale between “0”"
and “5" as “O does not describe me at all, 5 describes me completely”.
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Self-leadership Scale

Tabak et al. (2013) adapted the scale into Turkish. The scale consists of
three dimensions (behavioral-focused strategies, natural reward
strategies, and creating constructive thought pattern strategies), and
eight sub-dimensions (self-reward, self-punishment, self-observation,
self-cueing, focusing thoughts on natural rewards, visualizing
successful performance by self-goal setting, self-talk, and evaluating
beliefs and assumptions), with a total of 29 items. It is a Likert-type
scale with anchors ranging between “1" and “5" as “1-Never, 5-Always”.
The number of items, Cronbach’s alpha values, means, and standard
deviations of the self-management, self-control, and self-leadership
scales are presented in Table 1 below:

Table 1
Information on the Self-Management, Self-Control, and Self-Leadership
Scales

Scales Number Alpha x Ss
of items
Self-monitoring 6 74 2531 3.04
Self-evaluation 5 .80 1897 523
Self-reinforcement 5 76 1977 371
Self-management/Self-control [Total] 16 .81 64.05 8.85
Self-reward 3 86 1.81 256
Self-punishment 4 77  1N25 352
Self-observation 4 72 164 26
Self-cueing 2 76 739 200
Behavioral-Focused Strategies [Total] 13 74 4710 6.39
Natural Reward Strategies [Total] 2 30 850 123
Visualizing Successful Performance 7 84 29.67 374
Self-Talk 3 80 1179 252
Evaluating Beliefs and Assumptions 4 58 171 1.87
Creating Constructive Thought Pattern 14 .85 5858 6.0l
Strategies [Total]
Self-leadership [Total] 29 87  N417 1217

Table 1 displays the reliability scores of the results. The total Cronbach’s
alpha value of the “Self-Management and Self-Control Scale” is .81, and
that of the “Self-Leadership Scale” is .87. If the values approach +1.00,
the reliability is high (Karasar, 2011). In other words, both scales can be
considered reliable.

Data Analysis

In total, 347 participants completed the scales and no missing data
were found. Histogram frequencies, kurtosis, and skewness values
were examined for the normal distribution of the responses given to
the scales used in the research, and whether the data were normally
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distributed was also examined (Tabachnick & Fidell, 2015).
Mahalanobis, Cook's and Leverage Values distance values and
kurtosis-skewness values were determined to reveal the extreme
values, and transformations were made to correct the covariance of
the residuals. Regarding the analysis of the extreme values, the data of
25 participants were found to have extreme values and were thus
excluded from the dataset. After removing the extreme values, the
normality of the dataset was analyzed with the histogram and
Kolmogorov-Smirnov analyses. It was found that univariate and
multivariate normality was provided, and that the data set was
parametric. That is, the dataset was examined in terms of parametric
conditions, and answers to the research questions were sought in light
of the data of 322 participants.

Data analysis procedures were performed using SPSS 22.00 software.
Pearson product-moment correlation analysis was conducted to
reveal the relationship between self-management, self-control, and
self-leadership scores. Additionally, multiple hierarchical regression
analysis was employed to determine the predictive level of the scores
obtained from the “Self-Management and Self-Control Scale”
regarding the scores obtained from the "Self-Leadership Scale". As to
the variables (i.e., gender, age, and education level), t-test for
independent groups and one-way analysis of variance (ANOVA) were
applied. In the analyses, self-leadership was found to be the predicted
variable, and self-management, self-control, and their sub-dimensions
were assumed to be the predictor variables. In multiple hierarchical
regression analysis, criterion values were examined to reduce possible
hesitations about internal validity and gather further evidence for the
multiple correlation problem. If the VIF values for the multicollinearity
are lower than 10, there is no multicollinearity between the
independent variables (Myers, 1990), and if the Durbin-Watson value is
close to 2, it indicates that there is no autocorrelation in the model
(Ercanli et al, 2015). As for the self-leadership variable, the Durbin-
Watson value (1.99) was found to be fit. The VIF values of the predictor
variables, such as self-monitoring (1.24), self-evaluation (1.10), and self-
reinforcement (1.24) were fit. The tolerance values for self-monitoring
(.80), self-evaluation (.90), and self-reinforcement (.80) were also found
to be fit. The values given for the multiple correlation problems may
be said to provide the parametric conditions required for the
regression analysis of the dataset.

Findings

In this section, the findings based on the analysis of the research data
are explained below, in light of the research questions. The results of
the Pearson product-moment correlation analysis performed to
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determine the relationship between self-management, self-control,
and self-leadership skills are presented in Table 2 as in the following.

Table 2
Correlation Matrix among Self~-Management, Self-Control, and Self-
Leadership

SM(t) 1 2 3
Self-Reward 488* 338%™ 170 646"
* *
Self-Punishment 145 - 013 252 .002*
*
Self-Observation B26™ 623" 350" .488*
*
Self-Cueing B395% 3T72¢ 211 338
Behavioral-Focused Strategies [Total] B12%*  456* 392%  532**
Natural Reward Strategies [Total] LB 392 222%F  408*
*
Visualizing Successful Performance 585  544*% 268** 570*
*
Self-Talk 242% 265" 018  334*
*
Evaluating Beliefs and Assumptions S0 497 247 440*
*
Creating Constructive Thought Pattern 565 550%™ 228 575
Strategies [Total]
Self-leadership [Total] 673 578  352** 633**

Note: SM (t)= Total Self-mmanagement and Self-control, 1=Self-Observation,
2=Self-Evaluation, 3=Self-Reinforcement. ** p < .01

If the correlation coefficient is in the range of 0 and.30, then there is no
relationship; if the value lies between .31 and .49, then there should be
a low correlation; if a score lies between .50 and .69, then it indicates a
medium correlation; and a value between .70 and 1.00 indicates a high
level of correlation (Buyukodzturk et al, 2013). When Table 2 is
examined, self-reward skill was found to be moderately correlated
with self-reinforcement; lowly correlated with SM(t) and self-
monitoring. The self-observation skill was moderately correlated with
SM(t) and self-monitoring; lowly correlated with self-evaluation and
self-reinforcement; self-cueing was lowly correlated with SM(t), self-
monitoring, and self-reinforcement; behavioral-focused strategies
appeared to be moderately correlated with SM(t) and self-
reinforcement, and lowly associated with self-monitoring and self-
evaluation. In addition, natural reward strategies were found to be
poorly correlated with SM(t), self-monitoring, and self-reinforcement.
Visualizing successful performance was found to be moderately
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correlated with SM(t), self-monitoring, and self-reinforcement; self-talk
was lowly correlated with self-reinforcement; evaluating beliefs and
assumptions was moderately correlated with SM(t), and lowly
correlated with self-monitoring and self-reinforcement; creating
constructive thought pattern strategies was moderately correlated
with SM(t), self-monitoring and self-reinforcement; self-leadership was
moderately correlated with SM(t), self-monitoring and self-
reinforcement, and lowly correlated with self-evaluation (p<.01). In
short, although it was seen that there were positive and significant
relationships between self-management, self-control, and their sub-
dimensions, and self-leadership and its sub-dimensions, there seemed
to be a negative relationship between self-punishment as one of the
sub-dimensions of self-leadership, and self-monitoring as one of the
sub-dimensions of self-management and self-control.

The Power of Self-Management and Self-Control Skills to Predict
Self-Leadership Skills

The predictive power of self-monitoring, self-evaluation, and self-
reinforcement, which are the three sub-dimensions of self-
management and self-control skills, on self-leadership was tested. The
multiple hierarchical regression analysis results are provided in Table 3
below.

Table 3
Multiple Hierarchical Regression Matrix among Self-management, Self-
Control, and Self-Leadership

Self-leadership B SHB B t p
Model 1 Self-reinforcement 35 024 63 14.62 .000
Model 2 Self-reinforcement .26 024 47 Mo .000
Self-monitoring 31 .035 38 896 .000
Model 3 Self-reinforcement 25 024 44 1055 .000
Self-monitoring 29 .035 35 8.37 .000
Self-evaluation .05 .0l6 14 353 .000

Model 1= R=.63, R2=.40, F (1-320) =213.77, p<.01
Model 2= R=.72, R2=.52, F (2-319) =173.56, p<.0]
Model 3= R=.73, R?=.54, F (3-318) =124.055, p<.0]

Table 3 shows that the strongest variable and effect of Model 1 was
40% and the effect of the self-monitoring variable in Model 2 was 12%.
It was seen that the effect of the self-evaluation variable in Model 3
was approximately 2%. Accordingly, self-management and self-control
predicted 54% of self-leadership skills. In other words, self-
management and self-control had significant effect on self-leadership
skills. However, when the variables are separately examined, it is seen
that self-reinforcement has the strongest effect while self-evaluation
has the lowest effect. As a result, self-management and self-control
affect self-leadership skills in a significant and positive way.
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Effects of Demographic Characteristics on Self-Leadership Skills

ANOVA was conducted to determine whether teachers’ perceptions
differed according to age. For this purpose, the ages of the individuals
were divided into three groups (1) 20-39, (2) 40-49, and (3) 50 years and
over. Based on the relevant studies, researchers call the period
between 20 and 30 as young, the period between 40 and 50 as
middle, and the period after 60 as late adulthood (Oztan Ulusoy, 2020).
The differences between the groups are offered in Table 4.

Table 4
ANOVA Results for Age Variable
Self-leadership Sum of Diffe
Dimensions and X Sogrceof Square Squares p renc
. . variance Mean
Sub-dimensions S e
Between 0.281 .094
. groups
Behavioral- 2 .02 Within 77388 243 385 303
focused strategies
groups
Total 77.669
Between 8.315 2.772
groups
Self-reward 3.93 .04 Within 225.998 711 3.900 .009* 1¢2
groups
Total 234.313
Between 2.847 949
groups
Self-punishment  2.81 .04 Within 246.786 .776 1.223 301
groups
Total 249.633
Between 0.404 135
. groups
Self-observation 15 53 within 93841 295 456 713
groups
Total 94.246
Between 2.218 739
groups
Self-cueing 3.69 .05 Within 320.456 1.008 734 533
groups
Total 322.674
Between 2.216 739
. roups
Behavioral- o5 3 8Vith|ion 19.409 376 1967 M9
Focused Strategies
groups
Total 121.625
Creating Between 1116 372
Constructive 418 .02 groups 1.677 172
Thought Pattern Within 70570 222
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Strategies groups
Total 71.687
Between 1.044 348
Visualizing groups
Successful 4.23 .02 Within 90.693 .285 1.220 .302
Performance groups
Total 91.737
Between 7.603 2.534
groups
Self-talk 3.93 .04 Within 220.292 .693 3.658 .013* 13
groups
Total 227.895
Between 1.080 360
. . groups
Evaluating Beliefs o o \within 69.467 218 1648 178
and Assumptions
groups
Total 70.547

*p<.05

When Table 4 is examined in terms of age variable, self-reward [F(3-
318)=3.9; p<.05], self-talk [F(3-318)=3,658; p<.05] and in its sub-
dimensions were found to be statistically significant, however, there
was no significant difference in other dimensions or sub-dimensions.
According to the results of the Tukey test to reveal the source of this
difference, there was a significant difference, in favor of those aged
between 20-39, between the ages of 20-39, and 40-49 in the sub-
dimension of self-reward, and between those aged between 20-39,
and 50 in the sub-dimension of self-talk. In other words, as the ages of
the participant teachers increase, their tendency to display self-reward
and self-talk behaviors decreases.

To determine whether teachers’ genders significantly affect their self-
leadership skills, t-test was conducted for independent groups. The
data obtained are given in Table 5.

Table 5
t-test Results for Gender Variable

Cender N X Ss t P

Male 142 379 .88 "
Self-reward Female 180 405 81 -2.676 .008

. Male 142 293 .79 *
Self-punishment Female 180 271 93 2167 .03]

. Male 142 412 55
Self-observation Fermale 180 419 &2 -1.103 271
. Male 142 352 .99 N
Self-cueing Fermale 180 383 98 -2804  .005
Behavioral-Focused Strategies Male 142 358 .46

[Total] Female 180 365 5 118 264
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. Male 142 415 .61 N
Natural Reward Strategies [Total] Female 180 432 60 -2.388 .018
Visualizing Successful Male 142 419 .56 1389 166
Performance Female 180 427 .51
Male 142 379 .83 N
Self-talk Fermale 180 403 83 -2.619 .009
Evaluating Beliefs and Male 142 422 47 1700 09
Assumptions Female 180 431 .46 '
Creating Constructive Thought Male 142 411 .49 2971 004
Pattern Strategies [Total] Female 180 423 45 ™ '
. Male 142 388 .41 N
Self-leadership [Total] Female 180 397 41 -2.063 .04

*0<.05, sd: 320

When Table 5 is examined regarding gender variable, a statistically
significant difference was found in favor of female teachers in their
self-reward [t(320)=-2.676, p<.05], self-cueing [t(320)= -2.804, p<.05],
natural reward strategies [t(320) )=-2.388, p<.01], self-talk [t(320)= -2.619,
p<.05], creating constructive thought pattern strategies [t(320)= -2.271,
p<.05], and total self-leadership skills [t(320)= -2.063, p<.05]. However, a
significant difference was found in favor of male teachers in the sub-
dimension of self-punishment [t(320)= 2.167, p<.05]. Accordingly, male
teachers exhibit more self-punishment than female teachers. Female
teachers use self-rewarding, self-cueing, natural reward strategies,
self-talk, creating constructive thought patterns, and self-leadership
total skills more than male teachers.

According to education level, ANOVA test was applied to determine
whether self-leadership skills differ among teachers (1) who pursue
graduate education in the education faculty, (2) who pursue graduate
education in other faculties, and (3) who do not pursue graduate
education. The data obtained are offered in Table 6.

Table 6
ANOVA Results According to Education Level
Self- sum
Leadership Mean Diffe
) . _ Source of of
Dimension x Ss . Square F p renc
variance squar
and Sub- S e
. . es
Dimensions
Between 304 152
Behavioral- Groups
Focused 3.62 .49 Within 77364 243 628 534
Strategies Groups
Total 77.669
Between .891 445
Self-reward 393 .85 Groups .609 545
Within 233.42 7732
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Groups 3
Total 234.3]
3
Between 2443 1222
Self- (v:vr.?ﬁff 24719 775
punishment 2.81 .88 ’ ' 1.576 .208
Groups 0
Total 249.63
3
Between 0.475 238
Self- Groups
observation 416 .54 Within 93770 294 809 446
Groups
Total 94.246
Between 1.286 643
Groups
Self-cueing 369 100 Lthin 32138 1007 28 529
Groups 8
Total 322.67
4
Between .045 .023
Groups
Natural 425 6l Withia 121580 381 .059 942
Reward
Strategies Groups
Total 121.625
Creating ' Between 1928 o6
Constructive Groups
Thought 418 .47 Within 70.494 221 2699 .069
Pattern Groups
Strategies Total 71.687
Between 1.928 964
Visualizing Groups 5]
Successful 423 53 Within 88.809 282 3424 .034* 5e3
Performance Groups
Total 91.737
Between 597 298
Groups
Self-talk 393 g4 thin 22728 713 49 ess
Groups 9
Total 227.89
5
Between .821 410
Evaluating Groups
Beliefs and 427 .46 Within 69.727 219 1878 155
Assumptions Groups
Total 70.547
Self-leadership 2093 41 Between 0.518 259 1473 23]
Total Groups
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Within 56.065 176
Groups
Total 56.583

*0<.05

When Table 6 is examined in terms of the variable of education level,
only the sub-dimension of visualizing successful performance was
found to be statistically different [F (2-321) =3.424, p<.05]. According to
the results of the Tukey test to determine the differences for groups, it
can be claimed that the teachers who had a graduate education
degree from other faculties could imagine a more successful
performance than the teachers who had a graduate education degree
in education and those who did not pursue graduate education.

Discussion

This study attempted to examine the relationship between teachers'
self-management, self-control, and self-leadership skills based on
various variables. The obtained data showed that self-management
and self-control significantly and positively affected self-leadership
skills. Given this result, it can be concluded that teachers can improve
their leadership skills when they monitor and evaluate themselves.
When the relevant literature is examined, it can be stated that self-
management and self-control are directly and indirectly related to
self-leadership. In this vein, Talak (2021) found a positive and low-level
correlation between individual self-control and leader effectiveness. It
is said to combine behavioral strategies supported by self-leadership,
self-management and self-control skills, and cognitive strategies that
are the basis of intrinsic motivation and constructive thinking
(Ercoskun, 2016; Manz, 1986; Houghton et al.,, 2004). Manz and Sims
(1980) also state that self-leadership is an extended form of self-
management since the basis of both is self-regulation and self-control
(Markham & Markham, 1995). The results of this study also support this
argument. Furthermore, no study has examined the relationship
between teachers' self-management, self-control, and self-leadership
skills. Therefore, this study is considered to be original and will
contribute to the literature at this point.

Subsequent to the multiple hierarchical regression analysis conducted
to determine to what extent self-monitoring, self-evaluation, and self-
reinforcement skills, which are the three sub-dimensions of self-
management and self-control, predict self-leadership, it has been
found that self-reinforcement is moderate, and self-monitoring and
self-evaluation are low predictors of self-leadership. Considering the
relevant literature, it is seen that individuals with self-mmanagement
skills use their self-leadership skills (Boonyarit, 2023), acquire the skills
of self-monitoring and problem analysis, and can deal with the
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problems related to the task they choose (Godat & Brigham, 1999), and
manage and control their emotions (Jannah et al., 2019). In addition,
the influence of traditional leadership has decreased in institutions
where self-management is prioritized (Osterlind & Sérling, 2006). In
general, research has shown that self-leaders are effective in
regulating their own thought and behavior patterns (Furtner et al,
2010). In another study, it is indicated that when self-monitoring is
used together with self-reinforcement, more attention is paid to the
given task, and individuals become more productive in an academic
sense, which has implications for improving various behaviors such as
peer interactions (Barkley et al., 1980). In addition, it has been observed
that individuals motivate themselves with the intrinsic rewards of a
task (Neck et al,, 2006) and its fun aspects (Neck & Houghton, 2006).
Moreover, self-leaders use positive thinking to reorganize their
experiences, thus being better equipped to deal with organizational
challenges (Jones & Kriflick, 2005). Thus, it can be claimed that self-
control is of great importance in academic achievement (Duckworth
et al,, 2016). Research also shows that self-control (Achtziger & Bayer,
2020), self-monitoring (Agran et al, 2005), and self-talk (Swanson &
Kozleski, 1985) contribute to academic achievement. Similarly, Neck
and Manz (1992) suggested using self-talk as a self-influencing tool to
increase personal effectiveness. It has also been argued that
individuals can develop their self-observation skills by setting
attainable and observable goals (Hickman & Geller, 2003), and thus
can directly manage themselves (Manz, 1986; Neck et al., 2006). In this
sense, studies have reported that self-punishment is not an effective
method of controlling behavior (Houghton & Lewis-Grim, 2013) and
that self-leaders are effective in regulating their own thought and
behavior patterns (Furtner et al, 2010). As a result, teachers can
contribute to their professional development through self-assessment
(Borg & Edmett, 2019). Considering this finding, it can be said that this
study contributes to the literature.

In this study, teachers’ self-leadership skills were examined according
to various variables, and the following conclusions were reached. The
variables of age, gender, and education level of teachers were found to
be effective variables in teachers’ self-leadership skills. To illustrate, age
affects self-reward and self-talk, and younger teachers reward
themselves more and talk to themselves more than older teachers.
These results are dissimilar from the findings of previous studies
(Altintas, 2022; Balta, 2018; Bozyigit & Cetin, 2019; Carmeli et al., 2006;
Gayretli & Celik, 2020; Kim et al., 2020; Kwon & Choi, 2020; Ugurluoglu,
2010; Sivri, 2022). Additionally, Anderson and Prussia (1997) found that
there was a negative correlation between increasing age and self-
leadership. However, the current study shows similarities with the
study by Sari (2021). Furthermore, Khan (2000) state that age makes a

78


https://doi.org/10.9779/pauefd.1267205

PUJE, 63, 63-89 [2025] M. H. Ercoskun & F. Erismis https://doi.org/10.9779/pauefd.1267205

significant difference in self-goal setting while Lee et al. (2015) report
that self-leadership skills develop with age. Therefore, it can be
claimed that although the research results overlap with some results
in the literature, there are a number of differences between the results
of the current paper with those of some of previous studies.

The results of the current study indicate that gender is an effective
variable in the natural reward strategies, self-reward, self-punishment,
self-talk, self-cueing, creating constructive thought pattern strategies,
and self-leadership. Given these results, it can be said that male
teachers punish themselves more than female teachers while female
teachers reward themselves more than male teachers, talk to
themselves, and think more constructively in the face of events. These
results are in line with some of the previous studies (Akkus, 2018; Arli &
Avcl, 2017; Choi, 2016; Dilber et al., 2022; Kim et al., 2020; Kwon & Choi,
2020; Ozcan et al., 2017; Ozcelik Herdem, 2019; Proios et al., 2020; Sari,
2021). However, Sivri's study (2022) contradicts the findings of the
current study. In addition, female teachers set more reminders for
themselves when completing a task, and their self-leadership skills are
higher than those of male teachers. Although these results are not
similar to the findings of some of the previous studies conducted
(Aghababaei et al, 2013; Altintas, 2022; Anderson & Prussia, 1997;
Carmeli et al., 2006, Gayretli & Celik, 2020;Kazan, 1999; Kurman, 2001),
the results obtained in the studies conducted by Furtner et al. (2013),
Garipagaoglu and Guloglu (2015), Marshall et al. (2012), Norris (2008),
and Proios et al. (2020) display similarities with the current study. In
addition, Covarrubias and Stone (2015) stated that Latin male students’
self-monitoring skills were effective in mathematics lessons. However,
Bozyigit and Cetin (2019), and Kim and Ko (2020) found no difference
in terms of gender in their studies. As a result, although the research
results overlap with some previous results in the literature, it
contradicts with some of earlier studies in the relevant literature.

In the study, it has been found that the level of education is only
effective in visualizing successful performance. Among the
participating teachers, those who completed graduate education
degrees in other faculties imagine more successful performance than
those who completed graduate education in education faculty and
those not pursuing graduate education. According to the relevant
studies, teachers with a high level of education have high self-
leadership (Marshall et al, 2012) and self-observation skills (Yavuz &
Ayan, 2019), and they differ regarding behavioral-focused strategies
(Arli, 2011). However, according to Kutanis (2018), Sivri (2022), and Sahin
(2015), there was no difference. In this vein, Palak and ira (2022) report
that teachers set more goals for themselves among the self-leadership
skills and exhibit skills that reward them less. Manz and Sims (1991) also
state that self-leadership is developed and sustained by being
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supported through learning or education (Park, 2019). Thus, it has
been concluded that natural reward strategies have been developed
through self-leadership training (Krampitz et al., 2023). In other words,
individuals should use behavioral and cognitive strategies together to
affect themselves better. In this way, they can demonstrate their
strongest self-leadership skills (Knotts et al.,, 2022). Based on these
assumptions, it can be claimed that teacher leadership starts with
good self-leadership (Warren, 2021).

Conclusions

As a result of this study on teachers, it was found that self-
management and self-control were predictors of self-leadership skills.
It was seen that self-management and self-control skills were
significant, positive, and distinct predictors of self-leadership. Self-
reinforcement, as one of the sub-dimensions of self-management and
self-control skills, was found to be a moderate predictor of self-
leadership. The results also showed that self-monitoring and self-
evaluation were low predictors of self-leadership. Additionally, it was
concluded that teachers should effectively and efficiently use their
self-leadership, self-management, and self-control skills to lead their
students at school, successfully perform classroom management, and
lead and manage themselves in their daily lives.

Regarding demographic variables, the variables of age, gender, and
education level of teachers were found to be effective variables in
teachers’ self-leadership skills. It can be said that age affects self-
reward and self-talk. In particular, younger teachers reward
themselves more and talk to themselves more than older teachers. As
the age of the teachers increases, they tend to talk less and reward
themselves less. In addition, younger teachers evaluate themselves
more by talking to themselves and reward themselves more when
they fulfill their duties and responsibilities. Thus, it can be concluded
that gender is effective in natural reward strategies, self-reward, self-
punishment, self-talk, self-cueing, creating constructive thought
pattern strategies, and self-leadership. It has been also revealed that
due to their mistakes, male teachers punish themselves more than
female teachers, and female teachers talk to themselves more about
their duties and responsibilities, and have positive thoughts. Since
they self-observe more and have more awareness of themselves, they
refer to self-reward more. Based on this result, it can be said that male
teachers act more punitively towards them. Finally, it can be stated
that education level is only effective in visualizing successful
performance. In other words, teachers with graduate education
imagine more successful performance than teachers without
graduate education. In addition, it can be concluded that teachers
with graduate education degree believe that they will be more
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successful in their professional lives and have high self-confidence to
fulfill a task.

As for limitations, the limitation of this research is that it was
conducted with different branches of teachers and a relatively small
sample group in a single province (the province of Agri in Turkey). In
addition, the lack of confirmatory factor analysis is considered another
limitation of this study.

Implications

Considering the results obtained from this study, teachers' self-
management, self-control, and self-leadership skills can be improved
with the help of support from expert academics in their fields through
face-to-face and distance education. Teachers can be informed about
self-leadership, self-management, and self-control skills in this way.
Examining the relationship between self-management and self-
control with other possible variables, conducting similar studies, and
comparing results by reaching more respondents from different
settings to reach generalizable results - which will increase the
reliability of the study- is strongly recommended. Additionally, a
similar study can be conducted on school administrators, university
students, and pre-service teachers. The mediating role of skills such as
self-regulation and self-efficacy can also be examined. Furthermore,
the self-leadership, self-management, and self-control skills of
principals, vice-principals, and teachers working in institutions
affiliated to the Ministry of National Education can be revealed by
using qualitative research methods. In schools, on the other hand,
appropriate research studies can be carried out among teachers by
identifying topics that improve their self-leadership, self-management,
and self-control skills. By creating groups of teachers at different
levels, case studies can be designed, interventions can be applied, and
various revisions can be made to these studies for each academic year.
Finally, courses can be designed to develop these skills in university
teacher training programs.
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