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Turkiye'de Gélge Egitim Uzerine Bir Meta Sentez
Calismasr’

NurgUl KENDIRLIOGLU GUNHAN?, Nilay T. BUMEN?

Ozet

Bu calismada Turkiye'de gdlge egitim konusundaki nitel
arastirmalar damitilarak, sorunlara ¢6zim getirecek 6zgin bir
sentez ortaya koymak amacglanmistir. Meta sentez yontemiyle
yaratdlen c¢alismada, farkli veri tabanlarindan yapilan
taramalardan elde edilen nitel calismalar, belirli dahil etme
Olcutleriyle secilerek (n=8) analiz edilmistir. Calismalarin
bulgulari  birincil temalar;; bunlarin  sistematik olarak
karsilastirilarak analiz edilmesi ikincil temalari olusturmus,
tema ve kategoriler arasindaki iliskilerin  incelenip
tartisiimasiyla sentez Uretilmistir. Bulgulara gdére gdlge
egitimin nedenleri; merkezi sinaviara hazirlanma, siniflarin
kalabalik olmasi, 6grencinin égrenme eksiklerini telafi etme
ihtiyaci, o6gretmenlerin yetersiz bulunmasi, velilerin talep
etmesi olarak belirlenmistir. Golge egitimin olumlu sonuglari
ogrenciye dlzenli calisma aliskanhgi kazandirma ve akademik
performansta artis iken;, olumsuz sonucglari &grencilerin
sosyallesememesi, sanat ve spora vakit ayiramamasi, egitimde
firsat esitsizligini artirmasi, okulun degersizlesmesi ve ogretim
programlarinin islevsizlesmesi, egitimin ezber-test odakli hale
gelmesi, 6grencilerde performans baskisi ve stresi artirmasi,
velilere ciddi maddi ylkler getirmesidir. Nihai sentez olarak;
kademeler arasi gecis ile ilgili daha fazla model uretilmesi,
devilet okullari arasindaki kalite farkliliklarinin  ve sinif
mevcutlarinin azaltilmasi, lcretsiz merkezi deneme sinaviari
dluzenlenmesi, devlet okullarinda ydurdtilen destekleyici
kurslarda  niteligin  artirilmasi,  6gretmenlerin  mesleki
gelisiminin  desteklenmesi, o6grencilerin 6z dluzenleme
becerilerinin  arttinlmasina  yonelik  tedbirler alinmasi
Gnerilmistir. Golge editim ydaruten kurumlar/kisiler agisindan
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Oneriler ise, ozel ders(ler)in yasal hale getiriimesi ve
vergilendirilmesi, 6zel kurslarda/etut merkezlerinde denetimin
arttirilmasi, egitimcilerin mesleki etigi konusunda
bilinglendirilmesidir.
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Giris

Turkiye'de uzun yillardir egitim-6gretimin 6zel dershaneler, kurslar ya
da &zel derslerle desteklendigini ifade etmek mumkundur. Alan
yazinda devlet tarafindan finanse edilmeyen kurum ve Kisiler tarafindan
sunulan, 6grenmeleri destekleyici, merkezi sinavlarda 6grenci basarisini
arttirmak adina ekstra zaman ve para harcanarak alinan egitime, golge
egitim (shadow education) adi verilmektedir (Bray, 2010; Stevenson ve
Baker,1992). Tarihsel olarak, golge egitim en ¢cok Dogu Asya ulkelerinde;
ozellikle Guney Kore, Japonya, Hong Kong, Tayvan ve Singapur'da
yaygindir (Kim ve Jung, 2019). Golge egditimde bazi 6zel dersler/kurslar,
egitmenlerin ya da musterilerin evlerinde bire bir olarak verilirken;
digerleri kucuk gruplar halinde, buyuk siniflarda veya buUyUk amfilerde
verilmekte, internet Uzerinden de bire bir ya da grup bazinda
yurutulebilmektedir (Bray, 2023). Kim ve Jung (2019) ise gdlge egitimin
bes farkli bicimde uygulandigini ifade etmektedir: 6zel ders merkezi, ev
ziyaretli o0zel ders, internet temelli 6zel ders, abonelik temelli
ogrenmeler, okul sonrasi akademik programlar. Alan yazindaki tanimlar
geregi (Bray, 2010; 2023; Stevenson ve Baker, 1992), Turkiye'de devlet
okullarindaki destekleme ve yetistirme kurslari (DYK), destek egitim
dersleri, ilkokullarda yetistirme programi (IYEP) gibi,
ogrencilerin/velilerin Ucretini karsilamadigi faaliyetler ise goélge egditim
kapsamina girmemektedir.

Egitimde firsat esitliginin guc¢lu oldugu ulkelerde bile (Birlesik Krallik,
Kanada, Avustralya vb.) akademik basarisi yuksek olan ogrenciler
tarafindan da ozel ders ya da kurs talep edildigi gorulmektedir (Bray,
2021;2023; Byun, Chung ve Baker, 2018). Bazi yorumcular gdlge egitimin
okul sistemleri zayif oldugu icin cogaldigini belirtirken, bazilari ise gblge
egitimin kulture yerlestikten sonra bagimlilik yarattigini ve ortadan
kaldirilamadigini vurgulamakta; buna kanit olarak da uluslararasi
sinavlarda yuksek basari kaydeden Hong Kong, Cin, Japonya ve GuUney
Kore'deki yuksek golge egditim oranlarini gostermektedir (Liu ve Bray,
2020). Nitekim akademik basarinin veya sosyo-ekonomik duzeyin acik
sekilde belirleyici bir etkisi olmaksizin, bircok Ulkede 6grencilerin Ucte
birinin gdlge egitimin birden fazla halini kullandigi ve bu oranin giderek
arttigr belgelenmektedir (Bray, 2023; Buchmann ve digerleri, 2010;
Byun, 2014; Park ve digerleri, 2016). Ayrica gelismekte olan toplumlarda
yuksek riskli sinavlar, gelismis toplumlara gdére daha dnemli bir rol
oynama egilimindedir ve bu da “diploma hastaligi” olarak adlandirilan
bir duruma neden olmaktadir (Dore, 1976). Ek olarak, ekonomik
bakimdan az gelismis toplumlarda devlet egitiminin kalitesi genellikle
dusuk ila orta duzeyde oldugundan, ebeveynler ve 6grenciler 6zel
dershaneler ve/veya kurslardan daha iyi egitim alma arayisina
girmektedir (Bray, 1999; 2023).
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Bazi Ulkelerde (Cin, GUney Kore, iran vb.) gélge egitimin firsat esitsizligi
yaratmasi sebep gobsterilerek, ana akim kurumlar ve gdlge egitim
kurumlarinin bir araya getirilmesi, gdlge egitimin yasaklanmasi veya
birtakim yaptirimlarla kapatilmasi yoluna gidilmistir (Bray, 2021; Bray ve
Kwo, 2013). Fakat velilerin godlge egitimi ana akim egitime alternatif
olarak gérmesi ve olusan ekonomik katkilar nedeniyle legal veya illegal
sekilde yasamaya devam ettigi gérulmektedir (Chatzidaki ve digerleri,
2021; Ireson ve Rushforth, 2005). Nitekim Turkiye'de de, 2014 yilinda Ozel
Ogretim Kurumlari Kanundaki dershaneler ibaresi kaldirilarak,
dershanelerin egitim sistemine zarar verdigi gerekcesiyle kapatilmasi
karari alinmistir. Ancak 2015 yilinda Anayasa Mahkemesinin karari ile
temel hak ve 6zgurluklerin sinirlandirilmasi, 6zel tesebbus ve hurriyet
hakki gerekceleri baglaminda dershanelerin tamamen kapatilmasinin
onune gecilmistir (TEDMEM, 2015). Buyukcan'in (2015) da belirttigi gibi
ulusal merkezi sinavlarin kritik rolu ve etkisi ortadan kaldirilmadikc¢a,
goblge egitimle mucadele etmek sanilandan daha zordur. Bu baglamda
golge egitimin dunyada ve Turkiye'de varligini sUrddrmeye devam
edecegi asikardir.

Uluslararasi alan yazinda gélge egitim kavramina yonelik egitim
politikalarl, golge egitimin sosyolojik, psikolojik, ekonomik etkileri
karsilastirmali calismalarla incelenmektedir (Baker, 2020; Lee ve
digerleri, 2012; Mori ve Baker, 2010; Subedi, 2018; Zhang ve Bray, 2016).
Turkiye &zelinde ise bu kavramin kullanildigi az sayida calismaya
rastlanmistir (Gumus, 2021; Keskin-Demirer, 2011; Yildirim Tasti ve Engin
Demir, 2022). Bunun sebebinin, Turkiye'de bu kavramin yeterince
taninmamasi oldugu dusunulebilir. Bununla birlikte, 2014 yilindaki
degisiklikle birlikte 6zel 6gretim kurslariyla ilgili yapilan calismalarin
ivme kazandigl gorulmuastar. O yillardaki ismiyle dershanelerin
faydalari, ddnusumleri ve dunyadaki dershanecilik sistemlerinin
incelendigi sinirli sayida ¢calisma bulunmaktadir (BuyUkcan, 2015; Gullu
ve Sahin, 2015; Nagac ve Gug, 2015, Ozoglu, 2011; Saracaloglu ve digerleri,
2014). Ozel ders konulu calismalarda ise 6zel ders alma nedenleri,
surecte yasananlar ve olusan sonuclar ele alinmaktadir (Akdemir ve
Kilig, 2022; Tansel ve Bircan, 2006; Yildiz ve digerleri, 2022).

Turkiye'de gélge egitim kurumlarinin artan sayisi, golge egitimin artik
goblgede olmadigina ve ¢cok buyudugune isaret etmektedir (Yildirim
Tasti ve Engin Demir, 2022). Nitekim yuksekodgretim oncesi kademeler
icin  yapilan harcamalarin  %16'sini  hane halki  harcamalari
olusturmaktadir ve bu oran, OECD ortalamasinin (%7) iki katindan daha
yuksektir (TEDMEM, 2022). Atilgan (2018) da, okul disindaki sinava
hazirhk kaynaklarinin (gdlge egditim ve basili/dijital sinav hazirlik
yayinlari) ailelere getirdigi maliyetin Milli Egitim Bakanligi (MEB)
butcesinden fazla olmasi nedeniyle, egitim-o6gretim yerine sinav
hazirhgina yoneldigimizi belirtmektedir. Bununla birlikte 6grencilerin
goblge egitime katilim oranlari hakkinda guncel veriler sinirhdir. Turk
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Egitim Dernegi'nin (TED) 12 sehirde 11.346 ilk ve ortadgretim &égrencisi
Uzerinde yaptigl bir arastirmada, ogrencilerin ilkokul birinci sinifta
%3,7'si, ikinci sinifta %4,6's1, cUncu sinifta 8,2'si, ddrdUncu sinifta %16,5'i
ve besinci sinifta %22,5'i sinava hazirlik amaciyla dershane, 6zel ders ve
kurslara yonelmektedir. Bu oranlar altinci sinifta %50, yedinci sinifta %57
ve sekizinci sinifta %61'e ylkselmektedir (TED, 2010). ilaveten 2019
yilinda yapilan Uluslararasi Matematik ve Fen Egilimleri Arastirmasi
(TIMSS) istatistiklerine gore, Turkiye'deki sekizinci sinif 6grencilerinin
%63.8'1 6zel ders aldigini ifade ettiginden, bu oranla Ulkemiz 37 Ulke
arasinda en ¢ok ozel ders alinan doérduncu ulke olmustur (Bray, 2022).
Dahasli, Mayis ayinin ortasindan sonra égrenci devamsizlik oranlarinin
ust siniflarda genellikle %50'ye ciktigl, velilerin sahte saglik raporlari
alarak mesru bir devamsizlik izni sagladiklari ortaya konulmustur (Kosar
Altinyelken, 2013).

Golge egitim kurumlarinin yayginlasmasi; egitim sistemlerinin ¢alisma
seklini degistirmesi (ana akim okullarin yerini gdlge egitim kurumlarina
birakmasi), egitim esitsizliklerini bUyUtmesi ve egitimin niteligini
dusurerek sinav temelli hale getirmesi nedeniyle sorun yaratmaktadir
(Yildirnm Tasti ve Engin Demir, 2022). Bu denli dnemli sonuclari olan
godlge egitim sureci hakkinda yapilan calismalarin sistematik bir
bicimde yeniden incelenmesi, gélge egitimin yarattigi olumsuzluklarin
en aza indirilmesine yardimci olabilir. Ozellikle 6grenciler, veliler, devlet
kurumlarinda ve golge egitim kurumlarinda calisan ogretmenler,
ybneticiler ve egitim uzmanlar gibi farkhh paydas goruslerinin
incelendigi nitel arastirmalar; gdlge egitimin neden ve sonuclarini
kusbakisi gorebilmeyi saglayarak, olusan sorunlarin ¢ézUmune
butuncul ve 6zgun ¢cdzUmler Uretmeye (sentez) katki saglayabilir.

Bu calisma, Turkiye'de o6grenciler ve ilgili paydaslarin dershaneler, dzel
dersler, etUt merkezi gibi golge egitimden dogrudan ya da dolayl
olarak faydalanan katilimcilarla gerceklestirilmis nitel calismalarin ilk
meta sentezidir. Nitel calismalarin meta sentezi, tek bir ¢alismada
bulunamayacak derin i¢ goruler saglayarak, mevcut ¢calismalari politika
yapicilar ve uygulayicilar i¢in bilgilendirici olacak sekilde &zetlemeye
olanak tanir. Karar vericiler ve/veya yoneticilerin belli kararlari
tasarlamasina ve uygulamasina yon vererek, uygulamada guvenin hakli
cikarilmasina ya da artirilmasina hizmet eder (Finfgeld-Connett, 2018;
Yilmaz, 2021). Gélge egitim Uzerine derinlemesine ve butUncul bir bilgi
tabaninin elde edilmesi, fenomenle ilgili mevcut bilginin ilerletiimesine
katki saglayabilir, yeni ve farkli bakis acilari kazandirabilir. Faaliyetler ve
sonuclar arasindaki baglantiyr aydinlattigi icin baglamsal olarak degerli
kanitlar saglayabilir. Ayni zamanda, gdlge egitimin nedenleri ve
sonuclarinin bir sentezle birlikte ortaya konulmasi, sunulan sentezin
tartisilmasina, degerlendiriimesine ve hatta yeni sentezlerin
dretilmesine yardimci olabilir. Bu ama¢ dogrultusunda calismada
asagidaki sorulara yanit aranmistir:
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1. Turkiye'de farkli paydaslardan veri toplanarak yapilan nitel
arastirmalara gore, gdlge egitimin nedenleri ve sonuclarina iliskin
ortak bulgular nelerdir?

2. Turk egitim sisteminde golge egitimin olumsuzluklarinin mumkun
oldugu kadar azaltilmasi icin énerilecek nihai sentez nedir?

Calismanin Turkiye'de gélge egitimle ilgili yapilacak yeni arastirmalara,
yasal duzenlemelere, 6gretim programlari ve program kaynaklarinin
gelistirilmesine, dgretmen ve ogretmen adaylarinin egitimine katki
getirebilecedi dusunulmektedir. Ayrica devlet okullarindan ve golge
egitimden yararlanan ogrencilere, velilere ve toplumun her kesiminden
egitim paydaslarina genis bir perspektif saglayabilecegdi, konuyu farkli
bakis acilarindan degerlendirmeye ve yeni ¢cozUum onerileri gelistirmeye
yardimci olabilecegi sdylenebilir.

Yontem

Bu arastirmada goélge egitim Uzerine yapilan calismalari incelemek
Uzere meta sentez yontemi secilmistir. Meta sentez, arastirmayi degerli
bulgularla zenginlestiren, &zetlerin otesine gecen ve birincil
calismalardan elde edilen bulgularin damitilmasiyla yeni bilgiler ve
oneriler sunan bir yéntemdir. Veri setindeki farkhliklarin
yorumlanmasiyla ilgilenmek yerine, calismalar arasinda temalar
olusturularak elestirel bir senteze ve yorumlamaya odaklanmaktadir
(Aspfors ve Fransson, 2015; GUnes ve Erdem, 2022; Yilmaz, 2021). Bu
calismada, Barroso ve digerlerinin (2003) belirttigi gibi, ilgili fenomeni
detayli yorumlamak adina tek bir katilimci grubuna yonelik ¢calismalar
ele alinmamis, katilimci cesitliligini iceren (6grenci, dgretmen, yonetici,
velivb.) calismalarin bir araya getirilmesine dikkat edilmistir. Bu sayede,
birincil calismalarin zenginligi ile nitel arastirmalarda siklikla elestirilen
gecerlik elestirilerinin (Finfgeld-Connett, 2018) giderilmesi
amaclanmistir.

Alanyazinda meta sentez yonteminin yurutulmesinde uygulanacak
asamalarin  henuz standartlastirilmadigr veya Uzerinde uzlasiimis
asamalar zincirinin bulunmadigi gérulse de (Campbell ve digerleri, 2017,
Polat ve Ay, 2016; Wilder, 2014; Yilmaz, 2021), bu arastirmada Erwin ve
digerlerinin (2011) 6nermis oldugu (1) alanyazin taramasi, (2) dahil
edilecek calismalarin belirlenmesi, (3) meta sentez tekniklerinin
kullanilmasli ve analiz yapilmasi ile (4) sentezin sunulmasi adimlari takip
edilmistir.

Alanyazin Taramasi

Yiksek Ogretim Kurulu Ulusal Tez Merkezinde (YOKTEZ), Google
Scholar ve cesitli veri tabanlarinda (EBSCO, ERIC, SCOPUS, JSTOR,
Springer, Taylor ve Francis, Web of Science, TR Dizin) taramalar
yapilmistir. Taramalar Turkiye'de yurutulmus calismalarla daraltilarak,
“shadow education, tutoring, private tutoring, private tutoring centers,



PAUEFD, 62,179-214 [2024]  N. Kendirlioglu Ginhan ve N. T. Bimen https://doi.org/10.9779/pauefd.1277613

home tutoring, gdlge egitim, &zel ders, dershane, kurs merkezi, etut,
etUt merkezi, 6zel dershane, Ucretli egitim” anahtar kelimeleriyle
gerceklestirilmistir.

Dahil Edilecek Calismalarin Belirlenmesi

Meta senteze dahil edilecek calismalarin belirlenmesi U¢ asamada
gerceklesmistir. Ik asamada (Mart 2022), Uc¢ hafta icinde yukarida
belirtilen veri tabanlarinda yapilan taramalar sonucunda 166 adet
Tuarkiye merkezli calismaya erisilmistir. Calismalardan yUksek lisans tezi
olanlar, nicel ydntem kullanilanlar, golge egitimi siyasi ve iktisadi acidan
inceleyenler, Turkiye disindaki  Ulkelerde  gercgeklestirilenler,
kamuoyunu bilgilendirici raporlar ve bilimsel toplantilarda sunulan
bildiriler elenmistir. ikinci asamada kalan calismalarin adi, tarihi,
yoéntemi, érneklemi, veri toplama araclari, veri analizi ve yazarlarinin yer
aldigr bir tablo olusturulmus ve nihai dahil edilme d&lcutleri
belirlenmistir. Bunlar; yayimlanma yil fark etmeksizin ulusal bilimsel
makale, doktora tezi olma, katilimci ¢esitliligini icerme ve farkli golge
egitim turlerini ele alma olarak belirlenmis ve 22 calisma secilmistir. Son
asamada, Erwin ve digerlerinin (2011) &nerdigi sekilde, secilen
calismalarin nitelik (kalite) bakimindan degerlendirilmesi yapilmistir.
Golge egitime yodnelik taramalar sonucunda ele alinan calismalarin
dahil edilme sureci Sekil Tde verilmistir.

sekil 1.

Meta-sentezde Ele Alinacak Calismalarin Segilme Sdreci

Alan yazin taramasiyla tespit
edilen ¢calismalar (n = 166)

A
( )

Dahil etme dlcutleriyle secilen Hari¢ tutulan ¢alismalar (n =144)
calismalar (n = 22) YUksek lisans tezleri
Bilimsel makaleler Nicel arastirmalar
Doktora tezleri Egitim alani disindaki galismalar
Katilimci gesitliligi icerme Turkiye'de yapilmayan calismalar
Farkli golge egitim turleri icerme Raporlar
Bildiri metinleri

Dahil etme dlcutleri
—~ Kontrol listesinde 11 ve Ustunde
Tam metin okuma ve kontrol puan alan yUksek kaliteli calismalar
listesiyle puanlama (n = 22) (n=8)
Eleme olgutleri
Kontrol listesinde 11 puanin altinda
_ puan alan ¢calismalar (n =14)
186
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Sekil T'de goéruldugu gibi, dahil edilme olcutleri gdz 6nune alinarak
secilen 22 makale, yazarlar tarafindan bagimsiz bir sekilde tam metin
olarak okunmus ve degerlendirmeye alinmistir. Bu surecte Erwin ve
digerlerinin (2011) énerdigi gibi, nitel calismalarin bilimsel kalitesini
degerlendirmek Uzere bir kontrol listesiyle puanlama yapilmistir. Buna
goére 15 maddeden olusan kontrol listesinde toplam puani 1-5 arasi
olanlar dusuk, 6-10 arasi olanlar orta, 11-15 arasi olanlar ise yuksek kaliteli
calisma olarak siniflanmaktadir  (Erwin  ve digerleri,  20T11).
Arastirmacilarin  bagimsiz olarak yaptigi puanlamalarin ardindan,
belirlenen bir gun ve saatte bir toplanti dizenlenmis ve 22 makalede
%91 uyum yakalanmistir. Badimsiz puanlamalarin  ortalamasinin
alinmasi, 11 puan ve Ustunde olan c¢alismalarin  tartisilarak
degerlendirilmesi ve calismalarin farkli katilimcilari icermesi go6z
onunde bulundurularak, sekiz calismanin meta senteze dahil
edilmesine karar verilmistir.

Meta Senteze Dahil Edilen Calismalar

Nitel arastirmalarin meta sentezinde ele alinacak ¢calisma sayisina iliskin
dneriler cesitlilik gostermektedir. Ornedin Noblit ve Hare (1988) iki ile
dort, Howell-Major ve Savin-Baden (2010) alti ile 10, Polat ve Ay (2016) ise
sekiz ile 12 arasinda calismanin yeterli olacagini ifade etmektedir.
Finfgeld-Connet'in (2018) de degindigi gibi, ele alinan calisma sayisinin
arastirmanin gecerligini saglamasi ve ham verilerin (birincil temalar)
zengin olmasi, senteze erismede doyum saglamalidir. Bu baglamda
calismada belirlenen d&lcutleri karsilayan sekiz nitel arastirmanin
senteze ulasmada yeterli oldugu dusunulmektedir. Meta senteze dahil
edilen calismalara ait bilgiler Tablo 'de sunulmustur.

Tablo 1
Meta Senteze Dahil Edilen Nitel Calismalar
Yazar(lar) Calismanin Amaci Desen Katilimcilar
Akdemir ve Ortadgretim Durum OJretmen
Kili¢ (2020) ogrencilerinin ézel calismasi (n=17)
ders alma Ogrenci (n=24)
nedenlerinin Veli (n=4)
incelemek
Basturk ve Ozel dershanelerde Belirtiimemis OgJretmen (n=5)
Dogan (2011) calisan 6gretmenlerin
dershanelerle ilgili
goruslerini ortaya
koymak
Coskun ve EtUt egitim Durum OJretmen
Gundogdu merkezinde c¢alisan calismasi (n=4)
(2014) ogretmenlerin Ogrenci (n=6)
sorumluluklarinin Yonetici (n=2)
neler oldugunu Veli (n=2)

arastirmak
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Tablo 1
Meta Senteze Dahil Edilen Nitel Calismalar (devam)

Garipagaoglu
(2016)

Dershane
donusumleriyle ilgili
yasanan olumlu ve
olumsuz sonuclari,
doénusumun yarattigi
firsatlari ya da sebep
olabilecegi tehditleri
ortaya koymak

Olgu bilim

Yonetici (n=5)
OJretmen (n=5)
Ogrenci (n=3)

Kosterelioglu
(2015)

OJretmenlerin
dershanelerin egitim
sitemindeki yerine
iliskin gérusleri almak

Olgu bilim

OJretmen
(n=58)

Ozan, Polat,
Gunduzalp ve
Yaras, (2015)

Dershane donusumleri
ile ilgili yaplilan
duzenlemeler
hakkinda gorusler
almak

Olgu bilim

Yonetici (n=48)

Tdrkan (2019)

Ozel ders egilimlerini
ve &zel derse yonelik
paydaslarin goéruslerini
belirlemek

Karma
Yontem*

Ogrenci (n=11)
Veli (n=7)
Uzman (n=5)

Yildiz, Ozel derslerin Belirtiimemis OgJretmen
Turkdogan ve ogretmenler, (n=108)
Kocgak (2022) ogrenciler ve veliler

uzerindeki etkileri
* Calismanin nitel bulgulari meta senteze dahil edilmistir.

Meta Sentezde Veri Analizi

Meta sentez arastirmalarinda, bir araya getirilen nitel ¢calismalar icin
farkli analiz teknikleri kullanilabilmektedir (Chrastina, 2018; Erwin ve
digerleri, 2011; Finfgeld-Connett, 2018). Bu arastirmada Howell-Major ve
Savin-Baden'nin (2010) onerdigi u¢ asama ile calismalar analiz
edilmistir. ilk asamada, calismalar detayh bir sekilde okunmus, notlar
alinmis ve bulgulari olusturan kod, tema ve alintilar secilmistir. Sekiz
calismanin adi, amaci, ydntemi, bulgularindaki kod, tema, kategorileri
ve dogrudan alintilari Excel tablosuna aktariimistir. Bu sayede butuncul
bir gérdanumle birincil temalar elde edilmistir. ikinci asama icin,
olusturulan tablo MAXQDA 2022 programina aktarilmis ve ortak
temalar belirlenmesi icin butunlestirme ve ikincil temalari elde etme
amaclanmistir. ilk asamada elde edilen kodlar ile temalar dort ay
boyunca farkli zamanlarda okunarak ve sistematik karsilastirmalar
yapilarak tartisiimistir. Tartismalar sonucunda gdlge egitimin nedenleri
ve sonuclarina dair ortak bulgularin ikincil temalara yol goésterici
olabilecedi ortaya cikmistir. Calismalarin bulgularindan olusan ikincil
temalara ait érnek ekran géruntusu Sekil 2'de verilmistir.
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sekil 2

ikincil Temalara Ait Ornek Ekran Gordintdsu

GirigSayfass  iceaktar  Kodlar  Memolar  Degigkenler  Analiz  KarmaYontemler  Gorsel Araclar  Raporiar  MAXDicto  Stats ne vHEOQ®
cA) ARC ABC o) },"‘ ‘,& - - LY Kodlayiclar Arasi Uziagma e , X0X Kod Yapilandumalan
= » e © © 9. - - Q Anket Verisini Kategorilere Ayt 123 Kod Frekanslan
QrT: Sorular - Metin Arama ~ Kefime  Geligmis Kodlama Kodlama Sorgusunu ~ Gruplan Karglagte ~ Ozet Ot Ozet Agmiama  Tweetieri
Temalar - Teoriler  Otokodiama - Gezgini Sorgusu Sitita & Gruplar Klawzu Tablolan  Gezgini AnalizEt % Kod Kapsams
Moegesistemi O 90 % 306 # o = X [/ Beige Tarayicss: Kosterslioglu 2015 (Sayfa 8/16) P TR LPPMHER 1 @5 & &= x
3 Beigeler 362 gitimin Nedenleri > Velierin yatnm orakgormesi ~ @ ¢o tb [B] # 2 2 # 2 @ § 8 &8 @
57 Kameler ° & neaenierine KN olarak bazi og gorus o1 taae
“Dersler ne kadar da iyi olsa veliler “ocugumu ben dershaneye ginderirim daha giizel bir
iiniversite, lise gibi egitim k gegsin” diigiincesini ktadir.” O36/E/44/7-9)
“Okullarda gerekli egitim verilse de sistem en iyiyi kabul ettigi icin alman egitime bir sekilde
i P B R Gav 8 &5 x takviye yapil sart kogmugtur. Bu cikan dersh gerek grenciye yaklagim, gerek
direkt smav sorularma odaklanmasi, genel tekrar ve alistirma yapma sikisgmm artmasmdan dershaneleri
W Kad Setset 32 o yani takviyeleri ihtiyag haline getirmistir.” O37/E/46/7-11.
@ GOLGE EGITIM 0 L L L 8
Gl IKINCIL TEMALAR 0 “Dershanelerin hizl sekilde az zamanda Ggrencileri tatmin etmesi yillar siiren egitim hayatinm
3 Golge Egitimin Nedenieni 0 iistiine bir yillik dershane katkist dgrenci ailelerine sanki her seyi dershanede ogretiyor diigincesini
EJ Sinuflann kalabalik olmas 40 yerlegtirmektedir. Hele bir de 3rencinin sinavi kazanmast veya puant arttirmas: aileler arasinda dilden
€ Ogretmenlerin yetersiz bulunmasi Ll dile dolastnca heniiz liseye giden bir 53rencinin dershaneye yazilmas: kagimlmaz oluyor.” O41/E/54/17-
&2 Velderin yatinm olarak gormesi 2 22
& Ogrenme eksiklerini telafi etme ihtiyac 27 =
&) Merkezi sinaviara hazrdanma 24 “Ulkemizin birgok yerinde 6retmen agi§t var. Buradaki ocuklar cogu kez birlestirilmis simflarda
&4 Golge Egitim Sonuglan 0 egitim girmektedir. Bu ¢ocuklar batida en iyi sartlarda yetisen ¢ocuklarla yanismak zorundayken neden
€4 Olumsuz Sonuglan 0 aynt imkinlardan yararlanamyorlar. Bu agigi kapatmak icin dershanelere giden bu cocuklara iyi bir
€3 Egitimae frsat estsizigi yaratma 3 egitim nasil saglanacak ki? Bu uygulamayla firsat egitsizliginin ortadan kalkacagm savunanlar aslmda
3 Vellere ekonomik yOk getirmesi 9 bu sekilde daha fazla esitsizligin ortaya ckacagmdan habersiz olmalilar.” O42/K/56/18-25
3 Okulun degersizlegtirimesi 1
3 Alinan egitimin ezber ve test odakii okm. 2 “Dershaneler kapatilirsa okullarm gelisimine daha fazla yogunluk verilecektir. Aileler cocugum
&4 Ucret adendiginden ogrencide stres ve " okulda 5% zse dershaneye gonderirim, eksigini I diigiincesindeler. Bu diigiince okuldaki
Ogrendinin sosyallegememesi 3 % igretmenlerin kendini geli engellemektedir.” O52/K/71/3-7.
&3 Olumiu sonulan 0 = i
€3 Ditzend cabgma skghanits kazandemas o “Ogretmenler derse motive etmekte zorlandiklar: 3grencileri nemsemez ve dgrencilerin laubali
€ Basaninin actmas: 2 | hareketleri_somucunda_hircok_retmende_hikkmlk_meudana_oclivar _Ru_durim_cocublarm_oitsin

Bo o %o da0 & & 0 2 (& of”

Son olarak, calismalarin tekrarli okunmasiyla gérunmeyeni goérme,
calismalarin bulgularindaki iliskileri arama, elestirel bakis acisiyla
tumevarimsal cikarimlarda bulunma yoluyla (Howell-Major ve Savin-
Baden, 2010), uUcuncul temaya (senteze) ulasiimistir. Walsh ve
Downe'nin  (2005) da belirttigi gibi, bu asamada calismalarin
bulgularindan daha buyuk bir toplami olusturma yoluna gidilmelidir.
Bu asamada Turk egitim sisteminde gdlge egitimin olumsuzluklarinin
mMUumkun oldugu kadar azaltilmasi icin yapilabileceklere yonelik sentez,
bes ay suren derinlemesine tartismalarla ortaya c¢ikarilmistir. Calismada
elde edilen birincil, ikincil ve d¢cuncul temalar Sekil 3'te sunulmustur.
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Arastirmada Elde Edilen Birincil, ikincil ve Uclncul Temalar

Birincil Temalar

ikincil Temalar

Uglinciil Temalar
(Sentez)

Merkezi sinavlara hazirlanma

Siniflarin kalabalik olmasi

Ogrenme eksiklerini telafi etme
ihtiyaci

Ogretmenlerin yetersiz bulunmasi

Velilerin talep etmesi

N

é Golge Egitimin Nedenleri
Merkezi sinavlara hazirlanma
Okullardaki kalabalik siniflar

Ogrenme eksikliklerini telafi
etme

Ogretmenlerin yetersiz
bulunmasi

Duzenli galisma aliskanhgi
kazandirmasi

Velilerin yogun talebi
N J

[ Akademik performansin artmasi

Ogrencilerin sosyallesermemesi,
sanat ve spora vakit aylramamasi

Egitimde firsat esitsizligi yaratmasi

Okulun degersizlesmesi ve 6gretim
programlarinin islevsizlesmesi

| Egitimin ezber ve test odakli hale
gelmesi

Ogrencilerde performans baskisi
ve stresi artirmasi

Velilere ciddi maddi yukler
getirmesi

( Golge Egitimin Sonuglari \
Ogrencilerin dizenli calisma
aliskanligi kazanmasi

Akademik performansin
artmasi

Ogrencilerin sanat ve spora
vakit aylramamasi,
sosyallesememesi

Egitimde firsat esitsizliginin
artmasi

Okulun degersizlesmesi

Ogretim programlarinin
islevsizlesmesi

Egitimin ezber ve test odakli
hale gelmesi

Ogrencilerde performans
baskisi ve stresin artmasi

Ciddi maddi yukler getirmesi

4 )

Devlet Okullarina Yénelik
Oneriler:

-Kademeler arasi gegis ile ilgili
daha fazla model Uretilmesi

-Devlet okullari arasindaki kalite
farkhliklarinin azaltilmasi.

-Sinif mevcutlarinin azaltilmasi

-MEB'in Ucretsiz merkezi deneme
sinavlari dizenlenmesi

-Devlet okullarinda yurutulen
destekleyici kurslarda niteligin
artirilmasi

-Ogretmenlerin mesleki gelisiminin
desteklenmesi

-Ogrencilerin 6z duzenleme
becerilerinin arttirilmasina yonelik
tedbirler alinmasi

Goélge Egitime Yénelik Oneriler:

-Ozel dersin yasal hale getirilmesi
ve vergilendirilmesi

-Ozel kurslarda denetimin
arttirilmasi

-Egitimcilerin mesleki etigi
konusunda bilinglendirilmesi

- J

inandiricilik ve Dogrulanabilirlik

. J

Bu arastirmada nitel calismalarin derinlemesine sentezini olusturmak
Uzere inandiricilik, aktarilabilirlik, tutarlilik ve dogrulanabilirlik dnlemleri

(Finfgeld-Connett, 2018; Howell-Major ve Savin-Baden, 2010)

goz

énunde bulundurulmustur. incelenecek nitel calismalarin seciminde
desen, katilimci ve veri toplama araclarinin cesitliligi gozetilmis, olasi
onyargilarin dnune gecmek Uzere en nitelikli calismalari belirlemede bir
kontrol listesi (Erwin ve digerleri, 2011) kullanilmis ve arastirmacilar

tarafindan ayri ayri

puanlanip degerlendirilmistir. Arastirmacilarin

bagimsiz olarak yaptiklari puanlamalarda elde edilen uyum (%91)

tatmin edici

bulunmustur.

Temalarin

olusturulmasinda

nitel

calismalarin kategori, tema ve dogrudan alintilarini iceren bir tablo
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yapilmis, ara verilen okumalarin ardindan temalar tekrar incelenmis,
ortak temalarin meydana c¢ikarilmasi icin arastirmacilar arasinda
tekrarli toplantilar (debriefing) duzenlenerek inandiricilik énlemleri
alinmistir.  Ortak nitel bulgularda sekiz calismanin  kapsamli
betimlemeleri ile bir durumdan digerine aktarilmasi saglanarak, ilk
arastirma sorusunun yanitlanmasina dikkat edilmistir. Calismalarin
detayl ve tekrarli okumalarinda notlar alinmis, dahil edilme olcutleri ve
calismalarin seciminde, verilerin analizinde ve yorumlanmasinda
seffafiga &ézen gosterilmistir. Meta sentez calismalarinda ézgun bir
nihai sentez Uretebilmek icin uzun sureli incelemeler ve tartismalar
gerektiginden (Aspfors ve Fransson, 2015; Finfgeld-Connett, 2018; Polat
ve Ay, 2016), derinlemesine tartismalar aralikli olmak Uzere bes ay
surmustur. Son olarak elde edilen ortak temalar, incelenen calismalarin
dogrudan alintilariyla sunulmus; farkli paydaslarin goéruslerinin  bir
arada goérulebilmesi 6nemsenmistir (Finfgeld-Connett, 2018; Yildirim ve
Simsek, 2016).

Bulgular

Arastirmanin “Turkiye'de farkl paydaslardan veri toplanarak yapilan
nitel arastirmalara gore, golge egitimin nedenleri ve sonuclarina iliskin
ortak bulgular nelerdir?” sorusuna ydnelik bulgular asagida iki baslik
altinda sunulmustur.

Golge Egitimin Nedenleri

Incelenen calismalara gére gélge egitime neden olan etkenler; merkezi
sinavlara hazirlanma, siniflarin kalabalik olmasi, 6grenme eksikliklerini
telafi etme ihtiyaci, 6gretmenlerin yetersiz bulunmasi, velilerin talep
etmesidir. Katilimci goruslerinde en cok dile getirilen golge egitim
nedeni, dgrencilerin merkezi sinaviara hazirlanmasidir. OJrenciler
merkezi sinavlara hazirlanirken Turkiye genelinde yapilan deneme
sinavlarinda kendi basarilarini goérmek, test c¢cdézme tekniklerini
ogrenmek amaciyla &ézel derse ve dershanelere yoénelmektedir
(Akdemir ve Kili¢, 2020; Basturk ve Dogan, 2011; Kosterelioglu, 2015;
Ozan, ve diderleri, 2015; Turkan, 2019). Ozan ve diderlerinin (2015, s. 266)
calismasinda bir okul ydneticisi “Bence sinav merkezli bir egitim
sisteminde dershanelere gerek duyulmaktadir.” [OY45],
Kosterelioglu'nun (2015, s. 210) calismasinda bir 6gretmen,
“Yuksekogretime olan yogun talep ise secme sinavini zorunlu hale
getirmekte olup dolayisiyla dershaneleri gerekli kilmaktadir.”
[O24/K/27/6-10] sozleriyle durumu aciklamaktadir. Bir 6grencinin
gorusu ise asagidaki gibidir:

EtUt merkezi ve dershanelerin tercih edilme sebebi de bu zaten. Herkes

kendisini birbiri ile karsilastirsin herkes nerede oldugunu gorsin amacli. Simdi

ben calisirim ama ¢alismamin ne kadar yeterli oldugunu gormezsem daha ne
kadar calisacagimi bilemem. [Ogrenci 2] (Turkan, 2019, s. 81)
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Okullarda sinif mevcutlarinin fazla olmasi (Akdemir ve Kilig, 2020;
Basturk ve Dogan, 2011; Turkan, 2019) gdlge egitime ydnelme
nedenlerinden bir digeridir. Buna iliskin 6grenci goruslerinden birinde;
“Siniflar  kalaballk  oldugundan dolayr ogretmenler herkesle
ilgilenemiyor dolayisiyla 6zel ders kacinilmaz oluyor.” [Ogrenci 10]
(Turkan 2019, s. 74), ifadesi gecmekte, 6gretmen goérusleri de bunu
dogrulamaktadir: “Biliyorsunuz okullarimiz kalabalik, siniflar kalabalik,
ogrenciler yeterli bilgiye ulasamiyor veya hocayl her zaman yakalayip
soru soramiyorlar.” [Arif 6gretmen] (Basturk ve Dogan, 2011, s. 75).

Calismalarda golge egitimin nedenlerinden biri de 6grenme eksiklikleri
telafi etme ihtiyacidir (Akdemir ve Kilig, 2020; Basturk ve Dogan, 2017;
Coskun ve Gundogddu, 2014; Kdstereliodlu, 2015; Ozan ve digerleri, 2015;
Tadrkan, 2019). Akdemir ve Kili¢'in (2020, s. 1013) ve Basturk ve Dogan'in
(2011, s. 75) calismalarinda buna yonelik bir égrenci ve bir é6gretmen
gorusu siraslyla soyledir: “Altyapim dusuktu benim, ders alma ihtiyaci
gercekten duyuyordum. Okulda, sinif ortaminda pek dinleyemiyordum
ben, dikkatimi veremiyordum” [OJrenci 6], “..takviye alabiliyorlar
yazililarinda, sinavlarinda. Dershanede okulda alamadiklari bircok seyi
alabiliyorlar” [Ogretmen Arif].

Devlet okullarindaki 6gretmenlerin yetersiz bulunmasi (Akdemir ve
Kilig, 2020; Basturk ve Dogan, 2011; Kosterelioglu, 2015; Turkan, 2019)
golge egitimin bir diger nedenidir. Akdemir ve Kili¢'in (2020, s. 1012)
calismasinda bir o&grenci “Hocalarin okulda ders anlatislarinda,
hocalari eksik gérdugum yerlerde 6zel derse basvuruyordum” [OJrenci
14] derken, Késterelioglu'nun (2015, s. 210) calismasinda bir 6gretmenin
gorusu de soyledir:
Ogretmenler derse motive etmekte zorlandiklari 6grencileri 6Gnemsemez ve
ogrencilerin laubali hareketleri sonucunda bircok &gretmende bikkinlik
meydana geliyor. Bu durum cocuklarin gitsin dershanelerde 06gJrensin
mantigina donUsUp dershaneleri bir nevi vazgecilmez cazibe merkezleri haline
getiriyor. [O56/E/76/7-10]
Son olarak godlge egitim nedenleri arasinda velilerin talep etmesi yer
almaktadir (Akdemir ve Kili¢, 2020; Kosterelioglu, 2015; Turkan, 2019).
Kdsterelioglu'nun (2015, s. 210) calismasinda bir é6gretmen bu durumu
“Dersler ne kadar da iyi olsa veliler cocugumu dershaneye génderirim;
daha guzel bir Universite, lise gibi egitim kurumuna gegsin dusuncesini
tasimaktadir.” [O36/E/44/7-9] sozleriyle aciklamistir. Benzer sekilde
Tdrkan'in (2019, s. 99) calismasinda bir veli bu durumu “Bence aileler
burada kendi egolarini tatmin ediyorlar. Cocuklar basarili olsun. Ben
okuyamadim o okusun diyor. Ben basarili olamadim ¢ocugum basarili
olsun. Doktor olsun, muhendis olsun, Bogazici'nde okusun Marmara'da
okusun. Kaygilari bu ailelerin...” [V4] sozleriyle dile getirmektedir.
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Golge Egitimin Sonugclari

Golge egitimin sonuclarl bashgi altinda, artilar ve eksiler seklinde bir
siniflama yapilmistir. Golge egitimin artilarina bakildiginda, duzenli
calisma aliskanligi kazanma ve akademik performansin artmasi
bulgular arasindadir (Akdemir ve Kili¢, 2020; Basturk ve Dogan, 2011;
Coskun ve Gundogddu, 2014; Ozan ve digerleri, 2015; Turkan, 2019). Golge
egitim yoluyla ddzenli calisma aliskanligini kazanmaya yonelik olarak,
Tuarkan'in (2019, s. 83) calismasinda bir 6grenci gérusunu “Beni duzende
tutuyor. Benim belirli bir haftalik duzenim oluyor. Haftada iki defa
aliyorum beni bir disipline koyuyor. Bu sekilde konularda eksigim
olmuyor.” [Ogrenci 4] biciminde ifade ederken, Bastlrk ve Dogan'in
(2011, s. 78) calismasinda “..Ozetlemek gerekirse 6grencinin duzenli
dershaneye gelmesi cok 6nemli, cunku konunun kacirilmasi 6grenciyi
etkiliyor.” [Metin 6gretmen] sozleriyle dile getirilmistir.

Akademik performansin artmasina iliskin bir okul yoneticisi gérusunu
“Dershaneler kesinlikle d6grencilerin konulari tekrar etmesi ve pratik
kazanmalarl acisindan ve test cdzme yeteneklerinin gelistirilmesi
acisindan faydalidir.” [OY41] (Ozan ve digerleri, 2015, s. 265) sozleriyle
ifade etmistir. Benzer sekilde Turkan'in (2019, s. 87) calismasinda bir
dgrenci goérusu, “Ozel ders alinca hicbir sey bilmiyor olarak
oturuyorsunuz o masanin basina ve dersin sonunda bir seyler 6grenmis
olarak kalkiyorsunuz” [O2] seklindedir.

Ote yandan calismalarda goélge egitimin yarattigi olumsuz sonuclara
bakildiginda; &grencilerin sosyallesememesi, sanat ve spora vakit
aylramamasl, egitimde firsat  esitsizligini  artirmasi,  okulun
degersizlesmesi ve ogretim programlarinin islevsizlesmesi, egitimin
ezber ve test odakll hale gelmesi, 6grencilerde performans baskisi ve
stresi artirmasi, velilere ciddi maddi yukler getirmesidir (Garipagaoglu,
2016; Ozan ve digerleri, 2015; Turkan, 2019; Yildiz ve digerleri, 2022).

Ogrencilerin sosyallesememesi, sanat ve spora vakit ayiramamasina
dair bir 6gretmen goérusu “OJrencinin kendine kalan sure azaldigi icin
sosyallesemeyebilir” (Yildiz ve digerleri, 2022, s. 28) seklinde dile
getirilmistir ve Garipagaoglu’'nun (2016, s. 149) calismasinda bir okul
yoéneticisinin gorusleri de benzer sekildedir:
..Ogrencilerin neredeyse tamami cocukluklarini ve gencliklerini dershane-
okul-ev Uc¢geni arasinda gegcirip, yaslarinin getirdigi pek cok guzellikten
mahrum kaliyor. Cocuklar arkadaslariyla konusup oynayip rahatlayacagina,
gidip hi¢ tanimadiklari psikologlara gidip konusuyorlar. Neden? Cunku
arkadas edinecek kadar bile vakitleri yok... [Yonetici Ali].

Golge egitimin sonuclarinda ortak bulgulardan bir digeri, Ucret
odendiginden dolayr egitimde firsat esitsizligi  yaratmasidir
(Garipagaoglu, 2016; Turkan, 2019). Golge egitimin iki turu olan &zel
kurslar ve 0Ozel derslerin egitimde firsat esitsizligi yarattigina dair
yoénetici ve veli gorusleri soyledir:
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... YUkUn altina giremeyen ailelerin cocuklari da otomatik olarak dezavantajl.
Bizim dershanelerin sundugu egitim takviyesine gereksinim duymayacagimiz
bir sisteme ihtiyacimiz var. [Ali Bey], (Garipagaoglu, 2016, s. 147).

Ben kendimi a¢ da biraksam cocuguma destek olmak igcin veririm o parayi.
Kendimden kisarim c¢cocugum icin harcarim. Fakat gercekten kendini ag
biraksa bile o 6demeyi yapamayacak durumda olan insanlar var. Tabii ki
esitsizligi arttiriyor. [Veli 5], (TUrkan, 2019, s. 117).

Golge egitimin olumsuz sonuclarindan bir digeri katilimcilarin gézunde
okullarin degersizlesmesi ve 6gretim programlarinin islevsizlesmesidir.
Garipagaoglu'nun (2016, s. 147) calismasinda okulun degersizlesmesi,
“Okul egitiminin degil de dershane egitiminin odullendirildigi bu
sistemde okullarin  &grenci gdzunde itibarsizlasmasini  dogal
buluyorum” [Fatma Ogretmen] goérusuiyle ifade edilmistir. Tdrkan'in
(2019, s. 119) calismasinda bir velinin  égretim  programinin
islevsizlestirilmesine yonelik carpici gorusu soyledir:
..Eger kabul etseydi temel lise ile anlasacaktim. Parasi ne kadarsa verip yok
yazilmasin, sinavlarina 100 verin biz 6zel ders alacagdiz diyecektim. Simdi herkes
boyle yapiyor biliyorsun. Cirkin bir sistem ama durum budur yani. Aslinda okul
cok sikiyor. Yazililar zorluyor, devamesizlik yaziliyor. Temel liselerde durum boyle

degil. Okul cok sikiyor, izinleri kabul etmiyor. Ozel okullarda temel liselerde dyle
degil gitmeyince yok yazilmiyor. Ozel ders alip hallediyorlar. [Veli 3].

Golge egitimin olumsuz sonuclarindan bir digeri de alinan egitimin
ezber ve test odakli olmasidir. Nitekim bu bulgu icin Ozan ve
digerlerinin (2015, s. 267) calismasindaki ve Garipagaoglu'nun (2016,
s.149) calismasindaki gorusler soyledir:
Dershaneler égr_encilere bilgi yukleme ve test teknigini gelistirme islevini
yurutmektedir. Ogrencilerin yorum gucunu gelistirme, analiz ve sentezlerine

kabiliyetlerini olumsuz etkiledikleri icin dershanelerin gerekli olmadigini
dusunuyorum... [Okul Yoneticisi 5].

Dershanelerdeki test odakli sistem 6grencileri sistematize eden, mekanik bir

sistemdir. Yaraticiligin ise bu sistemde hic¢ yeri yok. Bu sistemde yaraticilik

tesvik edilmedigi gibi takdir de gérmez, sevilmez yani [Ogretmen Handan].
Ote yandan goélge egditimin Ucret karsiliginda alinmasi, égrencilerde
performans baskisi ve stresi artirmasi acgisindan vurgulanan noktalar
arasindadir. Yildiz ve digerlerinin (2022, s. 27) calismasinda bir 6gretmen
bu durumu “Ogrenci basarisizliktan korkup, glvenini kaybeder, ailesine
karsi utan¢ duygusu yaratir ve Uzerinde psikolojik bir baski olusur”
goérusuyle aciklamistir.  Turkanin (2019, s. 87) calismasinda bir
ogrencinin gorusu bu durumu teyit eder niteliktedir: “..Bazen gece
yatagima girdigimde o adam bana bir emek harciyor sen nasill
yapamazsin yapmak zorundasin diyorum. Geceleri artik bunlar benim
kabusum yani. Cok geriliyorum geceleri artik.” [OgrenciTl].

Son olarak calismalarda golge egitimin velilere ciddi maddi yuk
getirmesi, Yildiz ve digerlerinin (2022, s. 28) calismasinda bir 6gretmen
tarafindan “Ebeveynler maddi olarak zorlaniyor”, Garipagaoglu’'nun
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(2016, s. 148) calismasinda “Dershaneler pek cok aile icin ekstra bir
masraf. Cocugunu 6zel okula génderen de, devlet okuluna génderen de
oyle ya da boyle cocugunu dershaneye gondermek zorunda kaliyor.”
[Atif 6gretmen] ve Turkan'in (2019, s. 118) calismasinda bir velinin gérusu
olarak “..Tabii ki bunun maddi bir kulfeti var. Ciddi bir bedel éduyoruz.”
[Veli 4] seklinde ifade edilmistir.

Ozetle, golge editimin nedenleri merkezi sinavlara hazirlanma, siniflarin
kalabalik olmasi, 6grencilerin 6grenme eksikliklerini telafi etme ihtiyaci,
ogretmenlerin yetersiz bulunmasi ve velilerin talep etmesi olarak
belirlenmistir. Ancak bu sebeplerle giderek buyuyen golge egitim,
ogrencilere duzenli calisma aliskanligi kazandirmasi ve akademik
performansi artirmasina ragmen bircok olumsuz sonuca neden
olmaktadir. Ogrencilerin sosyallesememesi, sanat ve spora vakit
aylramamasl, egitimde  firsat  esitsizligi  yaratmasi,  okulun
degersizlesmesi ve 6gretim programinin islevsizlesmesi, egitimin ezber
ve test odaklli hale gelmesi, 6grencilerde performans baskisi ve stresi
arttirmasi, velilere ciddi maddi yukler getirmesi gibi sonuclar, golge
egitimin kamusal egitimi desteklemekten ziyade yeni ve onemli
olumsuzluklara yol actigina isaret etmektedir.

Nihai Sentez

Daha once belirtildigi gibi, bazi Ulkelerde gdlge egitimin yasaklanmasi
veya birtakim yaptirimlarla kapatilmaya calisilmasi séz konusu olsa da
(Bray, 2021; Bray ve Kwo, 2013), cesitli nedenlerle yasamaya devam ettigi
goérulmektedir. Turkiye'de de 2014 yilindan itibaren dershanelerin
kapatilmasina yoénelik yasal duzenlemeler olmasina ragmen, ulusal
merkezi sinavlarin kritik rolu ve etkisi ortadan kalkmadigi icin
“dershane” yerine “6zel kurs/ etUt merkezi/ 6zel ders” adi altinda golge
egitimin varhgini devam ettirdigi soéylenebilir. Ancak ilk arastirma
sorusuna iliskin bulgularda géruldugu gibi, gdlge egitimin olumsuz
sonuclari, sundugu katkilardan cok daha 6onemli ve buyuk sikintilar
yaratmaktadir. Bu baglamda Turkiye'de golge editimin tamamiyla
ortadan kaldirilamayacagl dusuUncesinden hareketle, “Turk egitim
sisteminde godlge egitimin olumsuzluklarinin mumkun oldugu kadar
azaltilmasi icin onerilecek sentez nedir?” sorusuna yanit aranmistir.
Yapilan degerlendirmeler sonucunda, deviet okullarina yonelik 6neriler
ve golge egitime ydnelik dneriler olarak iki ana baslik olusturulmustur.

Devilet Okullarina Yénelik Oneriler

Tdrk egitim sisteminde golge egitimin olumsuzluklarinin Mumkun
oldugu kadar azaltilmasi icin devlet okullarina yonelik sentez
kademeler arasi gecis ile ilgili daha fazla model Uretilmesi, devlet
okullariarasindaki kalite farkliliklarinin ve sinif mevcutlarinin azaltilmasi,
Ucretsiz merkezi deneme sinavlari duzenlemesi, yurutulen destekleyici
kurslarda niteligin artirilmasi, o6gretmenlerin  mesleki gelisiminin
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desteklenmesi, 6grencilerin 6z duzenleme becerilerinin arttirilmasina
yonelik tedbirler alinmasidir. Ozetle, kamusal egitimin niteligi arttiginda
esitsizlikler azalacagindan, gdlge egitime yonelik talep de giderek
dusecektir.

Golge egditimin en buyuk nedenleri arasinda ogrencilerin merkezi
sinavlara hazirlanmasi yer alirken, incelenen calismalarda katilimcilar
godlge egitimin artilarindan c¢ok eksilerinin  bulundugunu ifade
etmektedir (Akdemir ve Kilic, 2020; Basturk ve Dogan, 2011;
Kdésterelioglu, 2015; Ozan ve digerleri, 2015; Turkan, 2019). Bundan dolay!
ilk dneri kademeler arasi gecis ile ilgili daha fazla model Uretilmesidir.
Nitekim yaklasik 25 yil icinde alti defa degdistirilen kademeler arasi gecis
sistemleri, dershane ve &zel derslere ihtiyacin azalmasi, okulun
kiymetlendirilmesi, 6grenci, veli, dgretmen ve okullar Uzerindeki sinav
baskisinin azaltilmasi gibi hedefleri referans alsa da (TEDMEM, 2023),
golge egitim artarak devam etmistir. Alan yazinda farkli Ulke
orneklerinden yola c¢ikilarak Turkiye baglaminda kademeler arasi gecis
icin oneriler sunuldugu gorulmektedir (6r. Akyol ve digerleri, 2014;
Atilgan, 2018; Korkmaz, 2022; Kucuker, 2017; TEDMEM, 2023). Egitimin
sinavlarla es deger goruldugu Turk egitim sistemi 6zelinde is, istihdam
ve ulke ihtiyaclarina yonelik bir egitim politikasinin merkeze alindigi ve
kademeler arasi gecisin hem yatay hem de dikey bicimde 6grencilere
olanaklar saglayacagi farkli model ve secenekler sunularak, golge
egitimin olumsuz sonuclari aza indirilebilir.

Devlet okullari arasindaki kalite farkliliklarinin azaltilmasi da MEB'e
yonelik dnerilerden bir digeridir. Devlet okullarindaki imkan farkhliklari,
sinif mevcutlarinin fazla olusu, 8gretmenlerin yetersiz bulunusu égrenci
ve velileri golge egitime yoneltmektedir (Akdemir ve Kilig, 2020; Basturk
ve Dogan, 2011; Kosterelioglu, 2015; Turkan, 2019). MEB'in devlet
okullarina yeterli alt yapiyl saglamasi, 6gretmen basina dusen égrenci
sayisini azaltmasi, égretmenlerin 6grencilerin psiko-sosyal ve bilissel
ozelliklerine odaklanmasi (Sahin ve Levent, 2015), 6gretmen veya okul
bazinda motivasyon arttirici tesvikler (Gokcge, 2011) ile kaliteyi arttirici
projeler gelistirmesi yoluyla goélge egitime yonelimin azalacagi
soylenebilir.

Turk egitim sisteminde golge egitimin olumsuzluklarinin mumkun
oldugu kadar azaltilmasi icin MEB'e 6nerilebilecek girisimlerden digeri
sinif mevcutlarinin azaltilmasidir. incelenen calismalarda 6zel kurs/etut
merkezi sahiplerinden &gretmenlere, velilerden o6grencilere ve okul
mudurlerine dek tum katilimcilar, siniflarin kalabalik olmasindan
sikayet etmektedir (Akdemir ve Kilig, 2020; BastUrk ve Dogan, 2011; Ozan
ve digerleri, 2015; Turkan, 2019). Sinif mevcutlarinin fazla olmasinin
bircok olumsuz sonuclar dogurdugu genel olarak bilinen bir durumdur.
Shah ve Inamullah (2012), asirt kalabalik siniflarin  égrencilerin
ogrenmeleri Uzerinde dogrudan etkisi oldugunu, 6gretmenlerin sinifici

196



PAUEFD, 62,179-214 [2024]  N. Kendirlioglu Gunhan ve N. T. Biumen  https://doi.org/10.9779/pauefd.1277613

davranis sorunlari, 6grencilerin dusuk performans, akran zorbaligi gibi
farkli sorunlarla karsi karsiya kaldigini ve ogrencilerin 6grenme
eksikliklerini telafi etmek icin &zel kurs veya &zel ders arayisi icine
girdiklerini belirtmistir. Alan yazinda &grenci sayisi 20'den az olan
siniflar, az o6grencili olarak nitelendiriimekte (Johnson, 2001, Nye ve
digerleri, 2001) ve bu sayede egitim kalitesinin arttigi belirtilmektedir
(Donmez, 2002). Ancak her ne kadar son yillarda MEB tarafindan sinif
mevcutlarinin  azaltilmasina ydénelik calismalar yapilsa da, ulke
genelindeki sinif mevcutlarinin yeterince azalmadigi gorulmektedir.
Ornegin o6gretmenlerinin  siniflarin  kalabalik olmasindan sikayet
ettikleri (Guzel ve digerleri, 2022; Yaras ve Turan, 2021), tam gun egitime
gecisle birlikte sinif mevcutlarinin arttigr (Ozdogru, 2020), 2018 yilindan
itibaren liselere giriste uygulanan yerel yerlestirmeyle kayit alan
okullarda sinif mevcutlarinda artis gézlendigi (Ozdemir ve digerleri,
2020) belirlenmistir. Bu baglamda devlet okullarindaki sinif
mevcutlarinin  azaltilmasina yoénelik calismalara devam edilmesi
gerektigi sdylenebilir.

MEB’in Ucretsiz merkezi deneme sinaviari dizenlemesi, golge egitimin
olumsuzluklarinin mumkun oldugu kadar azaltilmasi icin énerilen bir
diger adimdir. Ogrencilerin merkezi sinavlarda siralamalarini gérmek ve
farkli soru turleriyle karsilasmak istedikleri, incelenen calismalardaki
katilimci gérusleri arasindadir (Garipagaogdlu, 2016; Késterelioglu, 2015;
Turkan, 2019). MEB, Olcme Degerlendirme ve Sinav Hizmetleri Genel
Mudurligunun (ODSGM) resmi internet sitesinde temel egitim ve
ortadgretim duzeylerinde kazanim kavrama testleri, tekrar testleri,
calisma sorulari yayimlanmasi, illerin 6lcme degerlendirme birimlerinin
il deneme sinavlari gerceklestirmesi olumlu bir girisim olarak
goérulmektedir. Fakat merkezi sinaviara hazirlanan &grenciler ic¢in
MEB'in Turkiye genelinde deneme sinavi yapmasl odrencilerin
deneyimlerini arttirmasi, sinav kaygisini azaltmalari, siralamalarini
gorerek hedefledikleri okullar icin planlama yapmalarina olanak
saglamasi bakimindan yararli olabilir (Altun ve Cakan, 2008; Morgil ve
digerleri, 2000). Bu baglamda MEB'in Ucretsiz olarak Turkiye genelinde
yapacagl deneme sinavlari firsat esitsizliginin biraz olsun ortadan
kalkmasina yardimci olurken, égrencilerin golge egitime olan talebinin
azalmasi yonunde bir etki yaratabilir.

Devlet okullarinda yurutulen destekleyici kurslarda niteligin artirilmasi,
golge egitimin olumsuzlarinin azaltilmasi, firsat esitliginin arttirilmasi
adina atilacak adimlardan bir digeridir. Nitekim incelenen
calismalardaki katilimcilar okullarda yurutulen destekleyici kurslarin
nitelikli hale getirilmesiyle, golge egitime yonelik taleplerin azalacagini
ifade etmislerdir (Akdemir ve Kilic, 2020; Garipadaogdlu, 2016; Ozan ve
digerleri, 2015; Turkan, 2019). ilkokullarda Yetistirme Programi (IYEP) ve
Destekleme ve VYetistirme Kursu (DYK) gibi ogrencilerin Ucretsiz
faydalandigi kurslarda birtakim eksikliklerin var oldugu ifade edilebilir.
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Nitekim IYEP ile ilgili gincel calismalarda éJretmen gérUslerine gére
ogrencilerin motivasyonu ve ders basarisinin onemli olcude arttigi
belirtilse de (Dilekgi, 2019; TEDMEM, 2019b), bircok calismada ogrenci
secimi, planlama ve uygulamada yasanan problemlere, devamsizliga
(Yildiz ve Kilig, 2020), é6gretim materyalleri, uygulama kilavuzlari ve
yonergelerdeki eksiklere, ekstra ddevlere, velilerin ilgisizligine, Ucret
dusuklugune, sure yetersizligine, ogrencilerin  hazirbulunusluk
farkliliklari ve motivasyon eksikliginden kaynaklanan problemlere
(Anilan ve Ozgan, 2020; Aydin ve Yakar, 2020; Gurol ve Gul, 2021;
Kozikoglu ve Tosun, 2020; Ozdogru, 2022) dikkat cekilmektedir. Benzer
sekilde DYK ile ilgili calismalarda da ders seciminde &égrenci tercihine az
yer verilmesi, kurs saatlerinin uygunsuzlugu, materyal eksiklikleri
(Timmur ve digerleri, 2020), devamsizlik, motivasyon eksikligi, yorgunluk,
ulasim ve beslenme sorunlari (Canli, 2019; Kozikoglu ve Ozcanli, 2020;
Sarica, 2018) gibi problemler yasandidi belirtiimektedir. DYK ve IYEP gibi
ucretsiz programlarda kaynak temini, etkili égretim ydntemlerinin
kullanilmasi, bicimlendirici ve duzey belirleyici degerlendirmeler
yapilmasi, velilerden yasal planlamalar dahilinde gerekli materyal
destedi icin asgari miktarda Ucret talep edilmesi, 6gretmenlere 6denen
Ucretlerin  arttirilmasi, velilerin  bilgilendirilmesi  gibi  dneriler
(Bozbayindir ve Kara, 2017; Canli, 2019; Donmez ve digerleri, 2018; Topcu
ve Ersoy, 2019) verimliligin arttiriilmasini saglayabilir. Bu sayede,
ogrencilerin gdlge egitime olan taleplerinin azalabilecegi ve golge
egitimden  yararlanamayan &grenciler icin  firsat  esitliginin
saglanabilecegdi dusunulmektedir.

Golge egitimin olumsuzlarinin azaltilmasinda bir diger sentez onerisi
ogretmenlerin mesleki gelisimlerinin desteklenmesidir. Zira incelenen
calismalarda ogrencilerin  gdlge egitime yonelmelerinde kamu
egitimindeki ogretmenleri yetersiz bulmalarinin énemli bir neden
oldugu belirtilmistir (Akdemir ve Kili¢, 2020; Basturk ve Dogan, 2017,
Kosterelioglu, 2015 ve Turkan, 2019). Ancak bilindigi gibi Turkiye'de
ogretmenlerin mesleki gelisimlerine yonelik programlarin ilgi ¢cekici ve
guncel olmadigi (Can, 2019), streklilik gostermedigi ve yeterince tesvik
edilmedigi (TEDMEM, 2019a), kuramsal agirlikli, baglamdan koparilimis,
izleme ve geribildirim sunmayan, didaktik bir tarzda yurutuldugunden
etkisiz oldugu (BUumen ve digerleri, 2012) belirtiimektedir. Bu baglamda
Turkiye'nin kendine 6zgu sorunlarina 6zel, kapsayicl, sureklilik gosteren,
eylem/ 6gretmen arastirmasi, ders imecesi, 6grenme imecesi gibi is
birlikli, is icinde ve ddnustUrucu modellerin hizla uygulanmasina
(BUmen, 2022), 6zgun onerilerin (il§an, 2021; 2022) dikkate alinmasina
ihtiyac vardir. Baska bir deyisle, Turkiye'de o6gretmenlerin hizmet ici
egitim anlayisindan uzaklasilarak, cagdas ve donusturucu bir surekli
mesleki gelisim anlayisina gecis saglanmalidir.

incelenen calismalarda 6grencilerin  duzenli calismadiklar,, 6dev
yapma, alistirma ve tekrar etme calismalarini golge egitime biraktiklari,
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hatta godlge egitim aldiklarindan okullarda dersi dinlemedikleri
belirtmektedirler (Akdemir ve Kilig, 2020; Basturk ve Dogan, 2017;
Coskun ve Gundogan, 2014; Garipagaoglu, 2016; Turkan, 2019). Bu
baglamda ogrencilerin 6z duzenleme becerilerinin arttirilmasina
yonelik tedbirler alinmasi énemli gérulmektedir. Zimmerman (2000),
0z duzenlemeyi zekadan bagimsiz olarak Kisilerin hayatlarini planlama
becerisi olarak betimler ve bunun akademik basariyi da arttirdigini ifade
eder. MEB'in tesvikleriyle, 6grencilerin erken yaslarda 6z duzenleme
becerilerine iliskin egitimler duzenlenmelidir. Bu sayede, d6grencilerin
kendi &grenme surecini izleme ve Ustbilis farkindaligr kazanmasi
saglanarak goélge egitime duyulan ihtiyac azalabilir. Boylece godlge
egitime harcanan zaman ve paranin ogrencilerin sosyal, psikolojik,
estetik ve bedensel gelisimlerine daha ¢cok katki verecek etkinliklere
yoénelmesi mumkun olabilir. Bu girisimlerle evlerde ve okullarda uygun
calisma ortamlarinin  olusturulmasi, performansin  6gretmenlerle
beraber takip edilmesi, siniflarda akran égretimine yonelik calismalarin
tesvik edilmesi, 6grencilerin ozyeterligini ve basarisint arttirabilir.
Nitekim Byun'un (2014) calismasinda golge egitimden yararlanan ve
yararlanmayip kendi ders calisma stratejileriyle 6z duzenleme
bakimindan gelismis olarak sinavlara hazirlanan ogrencilerin sinav
puanlarinda c¢cok az bir farkin oldugu belirlenmistir. Damayanthi de
(2018) ogrencilerin 6zel ders almaktan ziyade, bireysel calismalarinin
akademik basarilarina daha ¢cok katki getirdigine deginmistir.

Golge Egitime Yénelik Oneriler

Golge egitimin yarattigi olumsuzluklarinin mmkun oldugunca en aza
indirilmesinde gdlge egitime yonelik sentez; 6zel ders(ler)in yasal hale
getiriimesi ve vergilendiriimesi, 6zel &gretim kurslarinda ya da
kurs/etut merkezlerinde denetimin arttiriimasi, egitimcilerin mesleki
etigi konusunda bilin¢clendiriimesidir. Meta senteze dahil edilen
calismalarda kayit disi ekonomi yarattigi icin 6zel derslerin yasal hale
gelmesi, vergi alinmasi gerektigi vurgulanmistir (Akdemir ve Kilig, 2020;
Garipagaoglu, 2016; Kostereliodlu, 2015; Ozan ve digerleri, 2015; Turkan,
2019). Ozel derslerin yasal hale getirilmesi dnerisinin altinda yatan
sebep, 6zel dersin kim tarafindan, nasil, ne sekilde verildigi, surecinin
nasil yurutuldugune iliskin bilinmezlikler ve risklerdir. Nitekim gdlge
egitim arastirmalari yapilan bircok Ulkede &zel derslerin sivil toplum
kuruluslari veya egitim bakanliklari tarafindan takip edildigi, 6zel ders
veren egitimci(ler)nin belli bir egitimden gecerek sertifikasyonla hizmet
verdigi gorulmustur (Bray, 2009; 2011; Bray ve digerleri, 2018; Choi ve
Park, 2016). Baker (2020), Japonya &zelinde golge egitimin 19. ylzyilda
iyi egitim almak isteyen varlikli ailelerin &égrencileriyle basladigini,
giderek yayginlastigi icin 20. yuzyilin ortalarinda Ulke capinda yasal
duzenlemelerle  (yukarida belirtilen kurumlarin kontroluyle)
yurutuldugunu belirtmistir. Turkiye'de ise 6zel dersler istihdamda kayit
disiik ve yasal duzenlemelerin 6ngdérdugu zorunluluklarin yerine
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getirilmemesinden dolayl kayit disi ekonomik faaliyetler olarak ele
alinmaktadir (Kog, 2016; Us, 2004). Kayit disi ekonomik faaliyetlerden
elde edilen gelirler vergilendiriimedigi icin hizla yayginlasmaktadir.
Koc'un (2016) da belirttigi Uzere egitimde kayit disiligr dnlemenin ¢ok
zor oldugu bilinse de, &ézel ders piyasasi gun gectikce buyumektedir.
Ozel derslerin yasal hale gelmesi ve vergilendirilmesi, belli kurumlarca
denetim altina alinmasi, arz ve talepte yasanilan haksiz rekabetin ve
olumsuzluklarin (Bray, 2013; llle ve Peacey, 2019; Kobakhidze, 2014)
onune gecilmesi adina yerinde bir adim olabilir.

Ozel égretim kurslarinda/etit merkezlerinde denetimin arttirilmasi,
dnerilerden bir digeridir. incelenen calismalarda 6zel kurslarda
baslangicta sunulan vaatlerin  yerine getirilmedigi ve okula
devamsizligin arttigr ifade edilmistir (Basturk ve Dogan, 2011,
Garipagaoglu, 2016; Késterelioglu, 2015; Turkan, 2019). Ghosh ve Bray
(2020), hesap verilebilirlik acisindan ana akim egitimi destekleyici olarak
goérulmesi gereken ozel kurslar icin denetimler yapilmasinin bir¢cok
yolsuzluk ve olumsuzlugu giderecegini belirtmektedir. Liu (2020), gdlge
egitimde yer alan 6gretmenlerin sinif deneyimi olmayan yeni mezunlar
veya ogretmenlik egitimi almamis bireyler olabilecegdini ve bunun resmi
ogretim  programlarindaki  standartlar  (kazanimlar) acisindan
tutarsizliga neden olabilecegini vurgulamaktadir. Li'ye gdre (2015),
golge egitim sektorunde etkili duzenleme ve yonetisim saglamak
Uzere, okul sonrasi 6zel ders kurumlarinin onayini ve gdzetimini
guclendirmeyi amaclayan bir dizi duzenleyici politika yayinlanmalidir.
Ona gore, birincil duzenleyici hedefler, 6gretim ve egitim yeterlilikleri,
Ucretlendirme standartlari ve ders veren kurumlar tarafindan verilen
ogretmen yeterlilik sertifikalaridir. Bu baglamda Turkiye'de o&zel
kurslar/etUt merkezleri mevzuatinin yeniden ele alinarak, devlet
okullarinin bir alternatifi olmak yerine; bu kurumlarin kamusal egitimi
destekleyecek sekilde planlanmasi, 6grencilerin devlet okullarindaki
egitimden uzaklasmamasi icin gerekli duzenlemelerin yapilmasi, gérev
alacak o6gretmenler icin belli bir nitelik/sertifikasyon aranmasi
gerekmektedir. Ozel kurslarda/etit merkezlerinde MEB'in denetimi
arttirmasli, s6zu edilen sorunlarin énlenmesinin yani sira kurslarda
calisan egitimcilerin 6zluk haklarinin korunmasi, dégretim kalitesinin
artmasi, devlet okullari ve gdlge egitim kurumlari arasindaki uyumun
yakalanmasl bakimindan da onemli gérulmektedir.

incelenen calismalarda devlet okullarinda calisan égretmenlerin 6zel
ders vermeleri veya 6zel kurslarda calismasi, bazilarinin égrencilerini
golge egitime ydnlendirmesi, okullarda performans dusuklugune
sebep olmasi acisindan elestiriimektedir (Turkan, 2019; Yildiz ve
digerleri, 2022). Bu baglamda golge egitimin olumsuzluklarinin en aza
indirilmesi adina diger bir sentez, egitimcilerin golge egitimde etik
ilkeleri benimsemesidir. Turkiye'de MEB (2015) tarafindan hazirlanan
Egitimciler icin Mesleki Etik ilkeler Genelgesinde, cikar saglama amaclh
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istek ve yoénlendirmelerden kacinilmasi vurgulanmakta, yasal
ayricaliklar hari¢c Ucret veya baska menfaatler karsiliginda 6zel ders
verilmemesi gerektigi belirtiimektedir. Nitekim etik bulunan 6gretmen
davranislari arasinda kendi égrencilerine ders vermeme (Karatas ve
digerleri, 2019) 6nemli gérulmekte, meslegiileilgili ek is yapan (6zel ders
veren) ogretmenlerde etik bilingcte azalma, okulu ve &grenciyi ihmal
etme, mesleki yozlasma gibi durumlarin ortaya ciktigl ifade
edilmektedir (Bakioglu ve Kog, 2017). Ogretmenler odrencilerine
istenilen davranisi kazandirmada rol model olan, égrenilen davranisin
pekistirilmesine katki sunan ilk sorumlu kisidir (Basaran, 1996). Bu
noktada egitimcilerin etik ilkeleri benimsemeleriyle hem etkili 6gretim
hizmeti sunulabilir hem de golge egitime yonelik talep azalarak
ogretmenlerin sayginligi artabilir.

Sonug, Tartisma ve Oneriler

Calismada elde edilen bulgular, gdlge egitimin olumsuz yanlarinin
olumlu yanlarindan ¢cok daha fazla oldugunu gostermektedir (Akdemir
ve Kilig, 2020; Garipagaoglu, 2016; Kosterelioglu, 2015; Ozan ve digerleri,
2015; Turkan, 2019). Bray (1999), golge egitimdeki goélge metaforunu
gunes saati ornegi ile iliskilendirerek; nesne olmadan godlgenin
olamayacagini, baska bir deyisle ana akim egitim olmadan golge
egitimin olamayacagini ifade etmektedir. Bu baglamda ana akimin
(kamusal egitimin) egitim sisteminde daha baskin ve yon verici olmasi
gerektigi, gdlge egitimin olumsuz etkilerinin zayiflatilmasinin dnemli
oldugu sdylenebilir. Turkiye'de uzun yillardir suregelen gdlge egitim,
tum paydaslar acisindan 6nemli sorunlar yaratmasina ragmen devam
edecek gibi gorunmektedir. Nitekim son yillarda géruldugu gibi,
dershanelerin kapatilmasina yonelik girisimler ¢6zUm olmamis, sadece
tabela degisikligiyle 6zel 6gretim kursu/etlUt merkezi gibi bircok mekan
acilmistir. Dershanelere olan ihtiyac devam ettikce, form degistirerek
yeniden ortaya cikacagl (Gumus, 2014), merkezi sinav sisteminde koklu
degisimler olmadik¢a dershanelere ihtiyacin ortadan kalkamayacagi
(Ozan ve digerleri, 2015) gorUsleri dogrulanmistir. Golge editime neden
olan etmenler (varlik nedenleri) derinlemesine bir sekilde anlasiimadan,
yenilik¢i ya da etkili ¢cozum yollari Uretilemez. Bu bakis acisiyla, ilgili nitel
calismalarin bulgularindan yola c¢ikilarak Turk egitim sisteminde golge
egitimin olumsuzluklarint mumkun oldugu kadar azaltabilecek sentez,
ilk kez bu calismada sunulmustur.

Ele alinan calismalar incelendiginde, devlet okullarindaki kalabalik
siniflarin 6grenmeyi zorlastirdigl ve golge egitime ydnelmeye neden
oldugu gérulmustur. MEB sinif mevcutlarinin azaltilmasina iliskin ¢esitli
uygulamalar gerceklestirse de, kalabalik siniflarin egitim ogretim
hizmetlerini olumsuz etkilemeye devam ettigi belirlenmistir (Calik ve
digerleri, 2019; Ozata ve Coskuntuncel, 2019; Umuzdas ve Isildak, 2019).
Uluslararasi calismalarda da sinif mevcutlarinin fazla olmasinin
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ogretmenin sinif yonetimini, dersin islenisini ve ogrenci-6gretmen
iletisimini olumsuz etkiledigi, 6grencilerin 6grenme eksiklerini telafi
etme ihtiyaclarini gdlge egitim yoluyla gidermeye calistiklari
belirtilmektedir (Hajar, 2018, 2020; Hartmann, 2008; Chan ve Bray, 2014;
Kwo ve Bray, 2014; Luo ve Chan, 2022; Sobhy, 2011). Bu nedenle devlet
okullarinda sinif mevcutlarinin azaltilmasi yoluyla golge egitime yonelik
talebin azaltilabilecegi dusunulmektedir.

Golge egitimde sadece sinav basarisini artirmaya odaklanilmasi
ogrencilerin kafa karisikhdgl yasamasina, okulun degersizlesmesine,
kayit disi ekonomi yaratilmasina ve firsat esitsizliklerine sebep
olmaktadir (Akdemir ve Kilig, 2020; Coskun ve Gundogdu, 2014;
Garipagaoglu, 2016; Kostereliodlu, 2015; Ozan ve digerleri, 2015; Turkan,
2019). Durum bdyle olunca 6zel kurslarda MEB tarafindan denetimin
arttirilmasi, 6zel derslerin yasal hale getirilip vergilendirilmesine yonelik
sentez dnem kazanmaktadir. Nitekim cesitli 6zel kurslarda denetim
rehberinin eksiklikleri olduguna (Ceylan ve Yaldiz, 2021), yeterli denetim
yaplimadigina (Ozoglu, 2011) yénelik bulgular mevcuttur. Ozel derslerin
vergilendirmeye tabi tutulmayisinin haksiz kazanc¢ getirdigi (Rutz ve
Balkan, 2016), 6zel ders egitmenlerinin zaman zaman o6gretmenlik vasfi
tasimamasi nedeniyle olumsuz etkilerinin olabildigi (Bray, 2009) de
bilinmektedir.

Golge egitimin olumsuzluklarinin azaltilmasinda devlet okullarinda
sunulan DYK veya IYEP gibi Ucretsiz kurslarin iceriginin
zenginlestirilmesi, kurslarin  acilmasi icin  tesviklerin  getirilmesi,
ogretmenlere cagdas ve is birlikli mesleki gelisim modelleri sunulmasi
ve okullarda Turkiye genelinde deneme sinavilari uygulanmasinin
onemli oldugu dusunulmektedir. Nitekim paydaslar okul kurslarindan
verim aldiklari takdirde goélge egitime ydnelmeyeceklerini, firsat
esitliginin saglanabilecegini belirtmektedir (Akdemir ve Kili¢, 2020;
Garipagaoglu, 2016; Ozan ve digerleri, 2015; Turkan, 2019). Bu kurslarla
(DYK ve IYEP) ilgili yapilan calismalarda benzer sonuclarinin ortaya
ciktigl (Canpolat ve Koger, 2017; Gencoglu, 2019; Goksu ve Gulcu, 2016;
Kozikoglu ve Tosun, 2020; Unsal ve Korkmaz, 2016) ve kurslarin
iyilestirilmesine ihtiyac oldugu gérulmektedir. Golge egitime yonelimi
azaltmak icin okullardaki kurslarin cazip ve etkili olmasi saglanmalidir.
Bunun icin dersi verecek 6gretmenlerin seciminden, dersin islenisine
kadar cesitli konularda tedbirler alinmalidir. Baran ve Altun (2014)
tarafindan yapilan calismada da ogrencilerin dershanelere olan
bagimliigini azaltmak icin okullarda egitimin niteliginin arttirilmasi
gerektigi, dershanelerin égrencilerin hem okul derslerinde hem de
merkezi sinavlarda basari saglamalarinda onemli etkisi oldugu icin
velilerin cocuklarini dershanelere yonlendirdigi belirlenmistir.

Bulgularda goruldugu gibi gdlge egitimin bazi égrencilerde duzenli
calisma aliskanligi kazanma ve akademik basariy! artirma gibi olumlu
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etkileri olsa da, olumsuz ydénlerinin daha fazla oldugu belirlenmistir.
Uluslararasi calismalarda da golge egitimin égrencilerde hazira alisma
ve bagimsiz ders calisamama gibi olumsuzluklara neden oldugu
vurgulanmaktadir (Guill ve Bos, 2014; Hong ve Park, 2012). Ote yandan
velilerin 6zel kurslar ve/ya 6zel dersleri bir yatirnm olarak gdérmesi,
ogrencinin gercek ilgi ve ihtiyaclarini geri plana atmasi, ciddi mali yuk
altina girmesi ve bunun sonucunda 6grencilerin yogun stres yasadiklari
ve sosyal hayattan uzaklastiklari anlasiimaktadir (Akdemir ve Kilig, 2020;
Kosterelioglu, 2015; Turkan, 2019). TEDMEM (2023) raporunda okullarin
dershanelesmesi ve dershanelerin okullasmasinin, 6grencilerin sinav
kaygisinin artmasina ve kuc¢uk yasta buyuk travmalar yasamalarina
neden oldugu belirtiimektedir. Velilerin bireysel hirslarindan dolayi
sorumluluktan kurtulma adina ¢ogu zaman gdlge egitime nafile
odemeler yaptiklari ve mutsuz cocuklara sebep olduklari (Bray, 2009;
Castro ve Guzman, 2010; Rutz ve Balkan, 2016) uluslararasi ¢calismalarda
da vurgulanmaktadir. Bu nedenle nihai sentezde o&nerildigi gibi,
ogrencilerin 6z duzenleme becerilerinin  arttirilmasina yoénelik
adimlarla, golge egitime duyulan ihtiyacin azalacagi soylenebilir.

Yapilan analizlere gore devlet okullarinda ¢alisan 6gretmenler mesleki
acidan yetersiz gorulmekte (Akdemir ve Kilig, 2020; Basturk ve Dogan,
2011; Kosterelioglu, 2015, Turkan, 2019) ve bazi devlet okullarindaki ya da
golge egitimdeki 6gretmenlerin meslek ilkelerine uymayan davranislar
sergiledigi belirtilmektedir (Turkan, 2019; Yildiz ve digerleri, 2022). Devlet
okullarindaki &gretmenlerin  mesleki becerilerinin  gdlge egitim
taleplerini azaltmakta rolu oldugu (Altinkurt ve Yilmaz, 2011; Bray ve
digerleri, 2013; Pallegedara ve Mottaleb, 2018) belirlenmistir. Ayrica
devlet okulundaki ve gdlge egitimdeki 6gretmenlerin meslek etigine
uymamalari, ogrenciler icin model olma konusunda olumsuz
izlenimlere yol acmaktadir (Brodhead ve Higbee 2012; Weaver, 2007).
Dolayisiyla 6gretmen yeterliliklerinin artmasi ve mesleki etik ilkelerinin
icsellestiriimesiyle golge egitim konusunda énemli bir engelin asilacagdi
dusunulmektedir.

Sonuc olarak golge egitimin olumsuzluklarinin mumkun oldugunca en
aza indirilmesindeki nihai sentez; kademeler arasi gecis ile ilgili daha
fazla model Uretilmesi, devlet okullari arasindaki kalite farklhliklarinin ve
sinif mevcutlarinin azaltilmasi, Ucretsiz merkezi deneme sinavlari
duzenlenmesi, devlet okullarinda yurudtulen destekleyici kurslarda
niteligin artirilmasi, 6gretmenlerin mesleki gelisiminin desteklenmesi,
ogrencilerin 6z duzenleme becerilerinin arttirilmasina ydnelik tedbirler
alinmasi  basliklarinda  &zetlenebilir.  Godlge  egitim  yUruten
kurumlar/kisiler acisindan oneriler ise, 6zel ders(ler)in yasal hale
getirilmesi ve vergilendirilmesi, 6zel kurslarda/etit merkezlerinde
denetimin arttirilmasi, egitimcilerin  mesleki etigi konusunda
bilinclendirilmesidir. TUm hukUmetler sosyal esitsizlikleri azaltmak ve
toplumun dezavantajli kesimlerine yardimci olmak istediklerini iddia
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etse de, piyasa guclerine birakildiginda golge egitim sistemi
esitsizlikleri surdurmekte ve daha da kéotulestirmektedir. Bu konuda
gercekten endise duyan hukUmetlerin, sadece semptomlari tedavi
etmek yerine, ana akim okul sistemleriyle ise baslamalari akillica
olacaktir. Bu da okul sistemlerinin tum ogrencilere tam anlamiyla
hizmet verebilmesi icin yeterli mali ve insan kaynaginin saglanmasi ve
bdylece bazi 6grencilerin takviye icin golge egitime gitme ihtiyacinin
ortadan kaldirilmasi anlamina gelmektedir (Bray, 2021).

Bu arastirmada sadece Turkiye'de 6zel 6Fretim kurslari/etut merkezleri
ve Ozel derslere yonelik nitel calismalarin ele alinmasi bir sinirlilik olarak
dusunulebilir. Genis kapsamli bir tarama en son 2010 yilinda
yapildigindan (TED, 2010), ileride yapilacak calismalarda Turkiye'nin
farkli bolgelerinde ilkokul, ortaokul ve lise 6grencilerinin gdélge egitime
katilim oranlari hakkinda guncel verilerin ortaya konulmasinda yarar
vardir. Ayrica okullardaki IYEP ve DYK'lara ydnelik meta sentezler
yapilabilir. Bu ¢calismada onerilen nihai senteze dair girisimler gonullu
okullarda pilot calismalarla uygulanarak sonuclari degerlendirilebilir.
Turkiye ozelinde farkli bolgeler ve/veya ailelerin sosyoekonomik
durumlari, 6grencilerin basari durumlari veya okul kademeleri gibi
degiskenlerin  birlikte ele alindigr gdlge egitim arastirmalari
yurutulebilir. Son olarak yeni bir program turu olan godlge egitim
programi (shadow curriculum) kavrami (Kim ve Jung, 2023), gdlge
egitim programinin dogurgulari ve hatta avantajlari, golge egitim
programiyla resmi égretim programi arasindaki iliskiler de incelenebilir.

Etik Kurul izin Bilgisi: Bu arastrmada meta sentez yéntemi
kullanildigindan etik kurul izni gerektirmemektedir.

Yazar Cikar Catismasi Bilgisi: Herhangi bir ¢ikar c¢atismasi
bulunmamaktadir.

Yazar Katkisi: [sbirligi ve dayanisma sayesinde, her iki yazar da adil bir
sekilde katkida bulunmustur.
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Abstract

The aim of this study was to distil the qualitative research on
shadow education in Turkiye and to present an original
synthesis that would help to solve the problems. Qualitative
studies from different databases with specific inclusion criteria
(n=8) were selected and analyzed using the meta-synthesis
method. The findings of the studies were the primary themes,
their systematic comparison and analysis were the secondary
themes, and the synthesis was made through the examination
and discussion of the relationships between the themes and
categories. According to the findings, the reasons for shadow
education were identified as preparation for high-stakes tests,
overcrowded classrooms, the need to compensate for students'
learning deficits, teachers' lack of qualifications and parents'
demands. While the positive results of shadow education are
that students develop regular study habits and improve their
academic performance, the negative results are that students
do not have the opportunity to socialize, do not have time for
the arts and sports, educational inequality increases, the school
is devalued and the curriculum dysfunctionalized, education
becomes rote and test-driven, pressure to perform and stress
increases among students, and parents face serious financial
burdens. As a final synthesis; it is recommended to produce
more models for transition between grade-levels, to reduce the
quality differences between public schools and class sizes, to
organize free central mock exams, to increase the quality of
supportive courses conducted in public schools, to support the
professional development of teachers, and to take measures to
increase students' self-regulation skills. Recommendations for
institutions/individuals involved in shadow education include
legalizing and taxing private tuition, increasing supervision of
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Introduction

Education in Turkiye has been supported for many years by dershanes
(traditional Turkish private tutoring centers), courses or private lessons.
Shadow education, as defined in the literature, refers to educational
services provided by entities and individuals not funded by the state,
which aim to enhance student success in high-stakes tests through
additional learning support and investment of time and resources
(Bray, 2010; Stevenson & Baker, 1992). Historically, shadow education is
most common in East Asian countries, especially in South Korea, Japan,
Hong Kong, Taiwan, and Singapore (Kim & Jung, 2019). In shadow
education, some private lessons/courses are delivered one-to-one in
the homes of instructors or students, while others are delivered in small
groups, in large classrooms or large lecture theatres, and can also be
conducted on a one-to-one or group basis over the internet (Bray, 2023).
Kim and Jung (2019) state that shadow education is implemented in
five different forms: tutoring centers, home visit tutoring, internet-
based tutoring, membership-based learning, and after-school
academic programs. According to the definitions in the literature (Bray,
2010; 2023; Stevenson & Baker, 1992), activities that students/parents do
not pay for, such as Support and Training Courses (STC-DYK in Turkish)
in public schools in Turkiye, Primary School Remediation Program
(PSRP-IYEP in Turkish), are not included in the scope of shadow
education.

Even in countries with strong equality of opportunity in education (e.g.
the UK, Canada, Australia, etc), students with high academic
achievement demand tutoring or courses (Bray, 2021; 2023; Byun,
Chung & Baker, 2018). While some scholars argue that shadow
education spreads because of weak school systems, others stress that
once shadow education is embedded in a culture, it becomes addictive
and cannot be eliminated, citing as evidence the high rates of shadow
education in Hong Kong, China, Japan and South Korea, which have
achieved high levels of success in international examinations (Liu &
Bray, 2020). Indeed, with no clear determinant of academic
achievement or socio-economic status, it has been documented that in
many countries, one-third of students use more than one form of
shadow education, and this proportion is growing (Bray, 2023;
Buchmann et al., 2010; Byun, 2014, Park et al., 2016). Furthermore, high-
stakes testing tends to play a more important role in developing
societies than in developed societies, leading to a so-called "diploma
disease" (Dore, 1976). In addition, since the quality of public education
in economically underdeveloped societies is generally low to moderate,
parents and students seek better education from private tutoring
centers and/or courses (Bray, 1999; 2023).
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In some countries (e.g. China, South Korea, Iran), shadow education has
created inequalities of educational opportunity, which has led to the
merging of mainstream and shadow education institutions, banning
shadow education or closing it down with some sanctions (Bray, 2027,
Bray & Kwo, 2013). However, parents continue to see shadow education
as an alternative to mainstream education, either legally or illegally, due
to the financial contribution it makes (Chatzidaki et. al., 2021; Ireson &
Rushforth, 2005). In fact, in Turkiye, the term “dershanes” was removed
from the Law on Private Educational Institutions in 2014 and it was
decided to close dershanes on the grounds that they were damaging
the education system. However, a decision by the Constitutional Court
in 2015 prevented the complete closure of dershanes on the grounds of
restricting fundamental rights and freedoms, private enterprise and
the right to liberty (TEDMEM, 2015). As Buyukcan (2015) states, it is more
difficult than one might think to combat shadow education unless the
critical role and influence of the national central exams is eliminated. In
this sense, it is clear that shadow education will continue in the world
and Turkiye.

Internationally, educational policies related to the concept of shadow
education and the sociological, psychological and economic effects of
shadow education have been examined in comparative studies (Baker,
2020; Lee et. al,, 2012; Mori & Baker, 2010; Subedi, 2018; Zhang & Bray,
20106). In Turkiye, on the other hand, only a limited number of studies
were found in which this concept was used (Gumus, 2021; Keskin-
Demirer, 2011; Yildirrm Tasti & Engin Demir, 2022). The reason for this
may be that this concept is not sufficiently recognized in Turkiye.
However, with the amendment in 2014, it has been noted that studies
on private education courses have gained momentum. There are
limited studies on the benefits and transformations of private tutoring
centers, as they were called in those years, and tutoring systems in the
world (Buyukcan, 2015; Gulla & Sahin, 2015; Nagac & Gug, 2015, Ozoglu,
2011; Saracaloglu et. al,, 2014). In studies on private tutoring, the reasons
for taking private tutoring, the experiences in the process and the
results are discussed (Akdemir & Kili¢, 2022; Tansel & Bircan, 2006; Yildiz
et. al,, 2022).

The increasing number of shadow education institutions in Turkiye
indicates that shadow education is no longer in the shadows and has
become very large (Yildirm Tasti & Engin Demir, 2022). In fact,
household expenditure accounts for 16 per cent of expenditure on pre-
higher education, which is more than double the OECD average (7 per
cent) (TEDMEM, 2022). Atilgan (2018) also states that the cost of out-of-
school exam preparation resources (shadow education and
printed/digital exam preparation publications) for families is higher
than the budget of the Ministry of National Education (MoNE), so we
turn to exam preparation instead of education. However, current data
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on student participation in shadow education is limited. In a study
conducted by the Turkish Education Association (TED) among 11.346
primary and secondary school students in 12 cities, 3.7 percent of
students in the first class, 4.6 percent in the second class, 8.2 percent in
the third class, 16.5 percent in the fourth class and 22.5 percent in the
fifth class used private lessons and exam preparation courses. These
rates increase to 50% in sixth grade, 57% in seventh grade and 61% in
eighth grade (TED, 2010). In addition, statistics from the 2019 Trends in
International Mathematics and Science Study (TIMSS) show that 63.8%
of eighth-grade students in Turkiye reported taking private lessons,
making Turkiye the fourth country out of 37 with the highest rate of
private lessons (Bray, 2022). Moreover, it has been revealed that after
mid-May, student absenteeism generally increases to 50 percent in the
upper grades, and parents obtain fake health reports to obtain
legitimate absence permits (Kosar Altinyelken, 2013).

The proliferation of shadow education institutions creates problems
because it changes the way education systems work (mainstream
schools are replaced by shadow education institutions), increases
educational inequalities, and reduces the quality of education and
makes it exam-based (Yildirim Tasti & Engin Demir, 2022). A systematic
review of studies on the shadow education process, which has such
important consequences, can help minimize the negative effects of
shadow education. In particular, qualitative research that explores the
views of different stakeholders, such as students, parents, teachers,
administrators and educators working in formal and informal settings,
can contribute to the synthesis of holistic and original solutions to
problems by providing a bird's eye view of the causes and
consequences of shadow education.

This study is the first meta-synthesis of qualitative studies conducted in
Turkiye with students and relevant stakeholders who directly or
indirectly benefit from shadow education, such as tutoring centers,
private lessons and study centers. A meta-synthesis of qualitative
studies provides in-depth insights that cannot be found in a single
study and enables existing studies to be synthesized in a way that is
informative for policymakers and practitioners. It serves to justify or
increase confidence in practice by guiding decision makers and/or
managers in the design and implementation of specific decisions
(Finfgeld-Connett, 2018; Yilmaz, 2021). Building an in-depth and holistic
knowledge base on shadow education can contribute to the existing
knowledge of the phenomenon and provide new and different
perspectives. It can provide contextually valuable evidence by
highlighting the link between activities and outcomes. At the same
time, presenting the causes and consequences of shadow education
together with synthesis can help to discuss and evaluate the synthesis
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presented and even generate new syntheses. In line with this purpose,
the study sought to answer the following questions

1. What are the common findings regarding the causes and
consequences of shadow education according to qualitative research
conducted in Turkiye by collecting data from various stakeholders?

2. What is the final synthesis to be proposed in order to reduce the
negative effects of shadow education in the Turkish education system
as much as possible?

It is believed that the study can contribute to new research to be
conducted on shadow education in Turkiye, legal regulations, the
development of curricula and curriculum resources, and the education
of teachers and prospective teachers. In addition, it can be said that it
can provide a broad perspective to students who benefit from public
schools and shadow education, parents and educational stakeholders
from all segments of society, help evaluate the issue from different
perspectives, and develop new solutions.

Method

In this study, the meta-synthesis method was chosen to analyse the
studies on shadow education. Meta-synthesis is a method that adds
value to existing research, goes beyond summaries and provides new
information and suggestions by distilling the findings of primary
studies. Rather than being concerned with interpreting differences in
the dataset, it focuses on critical synthesis and interpretation by
creating themes across studies (Aspfors & Fransson, 2015; GUnes &
Erdem, 2022; Yilmaz, 2021). As stated by Barroso et al. (2003), in order to
provide a detailed explanation of the relevant phenomena, this study
did not address studies with a single group of participants. Instead, it
paid attention to bringing together studies with a variety of participants
(students, teachers, administrators, parents, etc). In this way, the
richness of qualitative studies aimed to eliminate the validity criticisms
(Finfgeld-Connett, 2018) that are often criticized in qualitative research.

Although it can be seen in the literature that the stages to be applied
in conducting the meta-synthesis method are not yet standardized or
there is no agreed chain of stages (Campbell et al., 2011; Polat & Ay, 2016;
Wilder, 2014, Yilmaz, 2021), this study adopted the steps proposed by
Erwin et.al. (2011) of (1) literature review, (2) determination of studies to
be included, (3) use of meta-synthesis techniques and analysis, and (4)
presentation of the synthesis.

Literature Review

Searches were conducted in the National Thesis Centre of the Council
of Higher Education (YOKTEZ), Google Scholar and various databases
(EBSCO, ERIC, SCOPUS, JSTOR, Springer, Taylor and Francis, Web of
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Science, TR Index). The searches were limited to studies conducted in
Turkiye and were conducted using the keywords "shadow education,
tutoring, tutoring center, private tutoring, private tutoring centers,
home tutoring, shadow education, private tutoring, tutoring center,
course center, study, study center, private tutoring center, paid
education".

Identification of Studies to be Included

The identification of studies to be included in the meta-synthesis was
carried out in three stages. In the first stage (March 2022), 166 studies
from Turkiye were retrieved within three weeks as a result of the
searches in the above-mentioned databases. Studies that were
master's theses, used quantitative methods, analyzed shadow
education from a political and economic perspective, were conducted
in countries other than Turkiye, reports informing the public and papers
presented at scientific meetings were excluded. In the second stage, a
table was created with the name, date, method, sample, data collection
tools, data analysis and authors of the studies, and the final inclusion
criteria were determined. These were identified as national scientific
articles, regardless of the year of publication, being a doctoral thesis,
including diversity of participants and dealing with different types of
shadow education, and 22 studies were selected. In the final stage, the
selected studies were evaluated in terms of quality, as suggested by
Erwin et. al. (2011). The inclusion process of the studies analyzed as a
result of the shadow education scans is presented in Figure 1.

Figure 1

The Process of Selecting the Studies to be Considered in Meta-Synthesis

Studies identified by literature
review (n = 166)

Studies selected by the inclusion Excluded studies (n = 144)
criteria (n =22) Master's theses
Scientific articles Quantitative Studies
Doctoral theses Studies outside the field of
Inclusion of participant diversity education
Inclusion of different types of Studies not conducted in
shadow education Turkiye

Inclusion criteria:
High-quality studies scoring 11
and above on the checklist
(n=28)

Full text reading and

scoring with checklist
(n =22) Elimination criteria:

Studies scoring below 11 points
in the checklist (n =14)
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As shown in Figure 1, 22 articles, selected based on the inclusion criteria,
were independently read and rated in full text by the authors. In this
process, a checklist was used to assess the scientific quality of
qualitative studies, as suggested by Erwin et al. (2011). According to the
checklist, which consists of 15 items, studies with a total score of 1-5 are
classified as low quality, those with a score of 6-10 as medium quality,
and those with a score of 11-15 as high quality (Erwin et al., 2011).
Following the independent scoring by the researchers, a meeting was
organized on a fixed day and time and 91% agreement was achieved in
22 articles. It was decided to include eight studies in the meta-synthesis
by taking the average of the independent scoring, discussing and
rating the studies with 11 points and above, and taking into account that
the studies included different participants.

Studies Included in Meta Synthesis

Suggestions for the number of studies to be considered in a meta-
synthesis of qualitative research vary. For example, Noblit and Hare
(1988) suggest two to four studies, Howell-Major and Savin-Baden
(2010) suggest six to ten studies, and Polat and Ay (2016) suggest eight
to twelve studies. As mentioned by Finfgeld-Connet (2018), the number
of studies should ensure the validity of the research, and the richness of
the raw data (primary themes) should provide satisfaction in achieving
the synthesis. In this context, eight qualitative studies meeting the
criteria determined in the study are considered sufficient to reach
synthesis. Information on the studies included in the meta-synthesis is
presented in Table 1.

Table 1
Studies Included in Meta Synthesis
Author(s) Aim of the Study Design Participants
Akdemir & To examine the Case study Teachers (n=17)
Kiligc (2020) reasons for secondary Students (n=24)
school students to Parents (n=4)
take private lessons
Basturk & To discover the Not specified Teachers (n=5)

Dogan (2011)  opinions of the
teachers who work in
the private courses
about the dershanes.

Coskun & To investigate the Case study Teachers (n=4)
Gundogdu responsibilities of Students (n=6)
(2014) teachers working in Administrators

study education (n=2)

centers Parents (n=2)
Garipagaoglu To identify the Phenomenology Administrators
(2016) positive and negative (n=5)

results of the Teachers (n=5)

transformation of the Students (n=3)
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Dershanes, the
opportunities created
by the transformation
or the threats it may

create.
Kosterelioglu  To find out what Phenomenology Teachers (n=58)
(2015) teachers think about

the place of

dershanesin the

education system.
Ozan, Polat, To receive opinions Phenomenology Administrators
Gunduzalp & onthe arrangements (Nn=48)
Yaras, (2015) made regarding the

transformation of

dershanes

Turkan (2019) To determine private  Mixed-methods* Students (n=11)
tutoring trends and Parents (n=7)
stakeholders' views Experts (n=5)
on private tutoring

Yildiz The effects of Not specified Teachers

Turkdogan & tutoring on teachers, (n=108)

Kocgak (2022) students and parents
*The qualitative findings of the study were included in the meta-synthesis.

Data Analysis in Meta Synthesis

In meta-synthesis, different analysis techniques for qualitative studies
can be brought together (Chrastina, 2018; Erwin et al., 2011; Finfgeld-
Connett, 2018). In this study, the studies were analyzed in three stages
as suggested by Howell-Major and Savin-Baden (2010). In the first stage,
the studies were read in detail, notes were taken and the codes, themes
and quotations that make up the findings were selected. The title,
purpose, method, codes, themes, categories and direct quotations in
the findings of the eight studies were transferred to the Excel
spreadsheet. This provided a holistic view of the primary themes. In the
second stage, the Excel spreadsheet was imported into MAXQDA 2022
and the aim was to integrate it in order to identify common themes and
obtain secondary themes. The codes and themes obtained in the first
stage were discussed over four months by reading them at different
times and making systematic comparisons. As a result of the
discussions, it emerged that common findings about the causes and
consequences of shadow education could guide the secondary
themes. A sample of the secondary themes formed from the findings
of the studies is shown in Figure 2.
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Finally, the tertiary theme (synthesis) was reached by seeing the
invisible through repeated reading of the studies, searching for
relationships in the findings of the studies, and making inductive
inferences from a critical perspective (Howell-Major & Savin-Baden,
2010). As stated by Walsh and Downe (2005), at this stage, it is necessary
to create a larger totality from the findings of the studies. At this stage,
the synthesis of what can be done to reduce the negativities of shadow
education in the Turkish education system as much as possible was
revealed through in-depth discussions lasting five months. The primary,
secondary and tertiary themes obtained in the study are presented in
Figure 3.

188



PUJE, 62,179-214 [2024] N.Kendirlioglu GUnhan & N. T. BUmen https://doi.org/10.9779/pauefd.1277613

Figure 3

Primary, Secondary and Tertiary Themes Obtained in the Research

Primary Themes Secondary Themes Tertiary Themes

The need to compensate for Crowded classes in schools
learning deficits Compensation for learning loss
Inadequate teachers schools:

High demand of parents -Create more models for
transition between grades

Unqualified teachers

Demand of parents

-Reduce class sizes of public

(Synthesis)
Preparation for high-stakes tests
| p N
[ Overcrowded classrooms Reasons for Shadow Education
{ Preparation for central exams

Increases performance pressure Increased performance pressure
and stress among students and stress in students K

Gecommendations for public\

\ J -Reduce the quality differences

schools
Gaining regular study habits -Organize free central mock
J exams
} ) -Improve the quality of free
Improving academic performance / \ remedial courses
- Support teachers' professional
( — \ Consequences of Shadow d plp t P
Students cannot socialize, cannot Education evelopmen
spend time on arts and sports Students gain regular study -Take steps to increase students'
\ habits self-regulation skills
Increase inequality Qf educational Increase in academic Recommendations for Shadow
opportunities performance .
Students cannot spend time for Education:
Devaluation of school and arts and sports, cannot socialise -Legalize and tax private tuition
dysfunctionalization of curricula Increase in inequality of .. . .
, /| ety ncdsair e e
Education becomes memorization Devaluation of school A t Y
and test-oriented Dysfunctionalisation of curricula centers
Education becomes -Raise educators' awareness of
memorisation and test-oriented professional ethics

J

Serious financial burdens

Brings serious financial burdens to

parents \ /

Credibility and Confirmability

This study considered indicators of credibility, transferability,
dependability and confirmability (Finfgeld-Connett, 2018; Howell-Major
& Savin-Baden, 2010) to produce a detailed synthesis of qualitative
studies. The selection of the qualitative studies to be analyzed took into
account the diversity of design, participants and data collection
instruments. A checklist (Erwin et al., 2011) was used to identify the most
qualified studies to prevent possible bias, and they were scored and
assessed separately by the researchers. The agreement obtained in the
independent assessment of the researchers (91%) was considered
satisfactory. In forming the themes, a table of categories, themes and
direct quotations from the qualitative studies was created, the themes
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were re-examined after the interrupted readings, and credibility
measures were taken by organizing repeated meetings (debriefing)
between the researchers to identify common themes. In the common
qualitative findings, attention was paid to answering the first research
question by providing comprehensive descriptions of the eight studies
and transferring from one case to another. Notes were taken during
detailed and repeated reading of the studies, and care was taken to
ensure transparency in the selection of inclusion criteria and studies,
analysis and interpretation of data. The in-depth discussions lasted
intermittently for five months, as meta-synthesis studies require
prolonged analysis and discussion to produce an original final synthesis
(Aspfors & Fransson, 2015; Finfgeld-Connett, 2018; Polat & Ay, 2016).
Finally, the common themes identified were presented with direct
guotations from the analyzed studies; it was important to see the views
of different stakeholders together (Finfgeld-Connett, 2018; Yildirm &
Simsek, 2016).

Findings

The results of the research on the question " What are the common
findings regarding the causes and consequences of shadow education
according to qualitative research conducted in Turkiye by collecting
data from various stakeholders?" are presented below under two
headings.

Reasons for Shadow Education

According to the studies examined, the factors that cause shadow
education are preparation for high-stakes tests, overcrowded
classrooms, the need to compensate for learning deficits, unqualified
teachers and the demand of parents. Participants most commonly
cited preparation for high-stakes tests as the primary reason for seeking
tuition. While preparing for the high-stakes tests, students turn to
private tuition and dershanes in order to see their success in the mock
exams held throughout Turkiye and to learn techniques for solving the
exams (Akdemir & Kili¢, 2020; Basturk & Dogan, 2011; Kosterelioglu, 2015;
Ozan et al, 2015; Turkan, 2019). In Ozan et al.'s (2015, p. 266) study, a
school administrator said, "In my opinion, dershanes are needed in a
test-oriented education system." [OY45], and in Kosterelioglu's (2015, p.
210) study, a teacher said, "The intense demand for higher education
makes the selection exam compulsory and therefore the dershanes
necessary." [T24/K/27/6-10] explains the situation with these words. A
student's opinion is as follows:

This is why study centers and dershanes are preferred. Everyone should

compare themselves with each other so that everyone can see where they

stand. Now | am working, but | don't know how much more | will work if | don't
see how adequate my work is. [Student 2] (Turkan, 2019, p. 81)
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High class sizes in schools (Akdemir & Kili¢, 2020; Basturk & Dogan, 2017;
Turkan, 2019) are another reason for shadow education. In one of the
students' opinions on this, "Since the classes are overcrowded, the
teachers cannot take care of everyone, so shadow education is
inevitable." [Student 10] (Turkan 2019, p. 74). Teachers' opinions confirm
this: "You know, our schools are overcrowded, classes are overcrowded,
students can't get enough information or they can't always catch the
teacher and ask questions." [Teacher Arif] (Basturk & Dogan, 2011, p. 75).

One of the reasons for shadow education in the studies is the need to
compensate for learning gaps (Akdemir & Kilig, 2020; Basturk & Dogan,
2011; Coskun & Gundogddu, 2014; Kosterelioglu, 2015; Ozan et al. 2015;
Turkan, 2019). In Akdemir and Kili¢'s (2020, p. 1013) and Basturk and
Dogan's (2011, p. 75) studies, the opinions of a student and a teacher in
this regard are as follows: 'My background was low, | really felt the need
to take lessons. | couldn't listen much in school, in the classroom
environment, | couldn't pay attention" [Student @], "..they can get
reinforcement in their writings and exams. They can get a lot of things
in the classroom that they cannot get in school" [Teacher Arif].

Unqualified teachers in public schools (Akdemir & Kili¢, 2020; Basturk &
Dogan, 2011; Koésterelioglu, 2015; Turkan, 2019) are another reason for
shadow education. In Akdemir and Kili¢'s (2020, p. 1012) study, a student
said, "l used to apply for private lessons in places where | saw the
teachers lacking in the way they taught in school." [Student 14], while
the opinion of a teacher in Kosterelioglu's (2015, p. 210) study is as
follows.

Teachers do not care about the students, whom they find difficult to motivate,

and many teachers are bored by the frivolous behavior of the students. This

situation creates a mentality that children should go to dershanes to learn and
makes dershanes indispensable centers of attraction. [O56/E/76/7-10]

Finally, among the reasons for shadow education is the demand of
parents (Akdemir & Kilig, 2020; Kosterelioglu, 2015; Turkan, 2019). In
Kosterelioglu's (2015, p. 210) study, a teacher explained this situation as
follows: "No matter how good the lessons are, parents have the idea
that 'l will send my child to a dershane; | will send my child to a better
educational institution such as a university or high school." [T36/E/44/7-
9]. Similarly, in Turkan's (2019, p. 99) study, a parent explained this
situation as follows: "l think parents are satisfying their own egos here.
They want the children to be successful. They say, 'l couldn't study, let
him study. | was not successful, let my child be successful. Let him be a
doctor, an engineer, let him study in Bogazici or Marmara (University).
These are the concerns of these families..." [V4] expresses it with his
words.
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Consequences of Shadow Education

The outcomes of shadow education have been categorized into
advantages and disadvantages. Considering the pros of shadow
education, gaining regular study habits and improving academic
performance are among the findings (Akdemir & Kili¢, 2020; Basturk &
Dogan, 2011; Coskun & Gundogdu, 2014; Ozan, et al.,, 2015; Turkan, 2019).
In Turkan's (2019, p. 83) study on gaining regular study habits through
shadow education, a student expressed his opinion as follows: "It keeps
me in order. | have a certain weekly routine. | take it twice a week and it
keeps me disciplined. That way | do not lack subjects". [Student 4], while
in Basturk and Dogan's (2011, p. 78) study, "..To sum up, it is very
important for the student to come to class regularly because missing
the subject affects the student." [Metin teacher].

A school administrator commented on the improvement in academic
performance as follows: "Dershanes are definitely beneficial for
students to repeat the subjects, get practice and improve their test
solving skills." (OY41) (Ozan et al. 2015, p. 265). Similarly, in TUrkan's (2019,
p. 87) study, a student's opinion was as follows: "When you take private
lessons, you sit at the table without knowing anything and at the end
of the lesson you get up having learnt something" [S2].

On the other hand, when the negative consequences of shadow
education are examined in studies, students cannot socialize, cannot
spend time on arts and sports, increase inequality of educational
opportunities, devaluation of school and dysfunctionalization of
curricula, education becomes memorization and test-oriented,
increases performance pressure and stress among students, and brings
serious financial burdens to parents (Garipagaoglu, 2016; Ozan et al.
2015; Turkan, 2019; Yildiz et al., 2022).

A teacher's opinion on students' inability to socialize and allocate time
for arts and sports was expressed as 'students may not be able to
socialize because the time left for themselves is reduced' (Yildiz et al,,
2022, p.28). The views of a school administrator in Garipagaogdlu's (2016,
p. 149) study are similar:
.. Almost all students spend their childhood and youth in the triangle of
classroom-school-home and are deprived of many of the joys of their age.
Instead of talking, playing and relaxing with their friends, children go and talk

to psychologists they have never met. And why? Because they don't even have
enough time to make friends... [Administrator Ali].

Another common finding in the results of shadow education is that it
creates inequality of opportunity in education due to the payment of
fees (Garipagaoglu, 2016; Turkan, 2019). The views of administrators and
parents that the two types of shadow education, private courses and
private lessons, create inequality of opportunity in education are as
follows:
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The children of families who cannot afford it are automatically
disadvantaged. We need a system where we don't need the educational
reinforcement that the dershanes provide." [Mr. Ali], (Garipagdaoglu, 2016, p.
147).

Even if | starve myself, | would give the money to my child. | cut myself and
spend it on my child. But there are people who cannot make this payment
even if they starve themselves. Of course, this increases inequality. [Parent 5],
(Tdrkan, 2019, p. 117).

Another negative consequence of shadow education is the devaluation
of schools in the eyes of participants and the dysfunctionalization of
curricula. In Garipagaoglu's (2016, p. 147) study, the devaluation of
schools was expressed in the opinion, "l think it is natural that schools
are discredited in the eyes of students in this system where classroom
education is rewarded and not school education" [Fatma Teacher]. In
Turkan's (2019, p. 119) study, a striking opinion of a parent on the
dysfunctionalization of the curriculum is as follows:

..If she/he had accepted, | would have made a deal with the basic high school.
| would have paid whatever the money was and said no, don't write it, give 100
for the exams, we'll take private lessons. You know that's what everyone does
now. It's an ugly system, but that's the way it is. Actually, school is very boring.
Written exams are difficult; absenteeism is recorded. This is not the case in
basic high schools. The school is very boring; they don't accept permits. In
private schools, it is not like that in basic high schools. They take private lessons
and manage it. [Parent 3].

Another negative consequence of shadow education is that the
education received is memorization and test-oriented. As a matter of
fact, the opinions of Ozan et al. (2015, p. 267) and Garipagdaogdlu (2016, p.
149) for this finding are as follows:

Dershanes serve the function of loading students with information and
developing testing techniques. | don't think dershanes are needed because
they have a negative impact on students' ability to develop their powers of
interpretation, analysis and synthesis... [School Administrator 5].

The test-oriented system in dershanes is a mechanical system that
systematizes students. There is no place for creativity in this system. In this
system, creativity is not encouraged, it is not valued, it is not liked [Teacher
Handan].

On the other hand, the fact that shadow education is provided for a fee
is one of the points highlighted in terms of increasing performance
pressure and stress among students. In Yildiz et al.’s (2022, p. 27) study,
a teacher explained this situation with the view that "the student fears
failure, loses confidence, creates a sense of shame towards his family,
and creates psychological pressure on him/her". The opinion of a
student in Turkan's (2019, p. 87) study confirms this situation:
"..Sometimes when | go to bed at night, | say that this man is doing a
job on me, how can you not do it, you have to do it. Those are my
nightmares at night. | get very nervous at night. [Student 11].
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Finally, in the studies, the fact that shadow education imposes a serious
financial burden on parents was mentioned by a teacher in Yildiz et al's
(2022, p. 28) study as "Parents have financial difficulties" and in
Garipagaoglu's (2016, p. 148) study as "Dershanes are an extra expense
for many families. Both those who send their children to private schools
and those who send them to public schools are forced to send their
children to the dershane one way or another." [Cited by teacher] and
Turkan (2019, p. 118), as a parent's opinion, "..Of course, this is a financial
burden. We pay a serious price." [Parent 4].

In summary, the reasons for shadow education are identified as
preparation for high-stakes tests, overcrowded classrooms, the need to
make up for students' learning deficits, unqualified teachers and
parental demand. However, shadow education, which is gradually
increasing due to these reasons, has many negative consequences,
despite the fact that it provides students with regular study habits and
improves their academic performance. Outcomes such as the inability
of students to socialize, the lack of time for arts and sports, the creation
of inequalities in educational opportunities, the devaluation of school
and the dysfunctioning of the curriculum, the focus on rote learning
and testing, the increase in pressure and stress among students, and
the heavy financial burden on parents, indicate that shadow education,
rather than supporting public education, is creating new and
significant negative outcomes.

Final Synthesis

Despite efforts to ban or regulate shadow education through sanctions
in various countries (Bray 2021; Bray & Kwo, 2013), it persists due to
multiple underlying reasons. In Turkiye, although there are legal
arrangements for the closure of dershanes since 2014, it can be said that
shadow education continues to exist under the name of 'private
courses/study centers/private tutoring' instead of “dershanes”, as the
important role and impact of the national central examination has not
disappeared. However, as can be seen from the results of the first
research question, the negative consequences of shadow education
are much more important than its contributions and create major
problems. In this regard, based on the idea that shadow education
cannot be completely eliminated in Turkiye, an answer was sought to
the question "What is the synthesis to be proposed in order to reduce
the negativities of shadow education in the Turkish education system
as much as possible?” As a result of the evaluations, two main headings
were formed as recommendations for public schools and
recommendations for shadow education.
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Recommendations for Public Schools

The synthesis for public schools to reduce the negative effects of
shadow education as much as possible in the Turkish education system
is to create more models for transition between grades, reduce the
quality differences and class sizes of public schools, organize free
central mock exams, improve the quality of free remedial courses,
support teachers' professional development and take steps to increase
students' self-regulation skills. In sum, as inequalities are reduced as the
quality of public education improves, the demand for shadow
education will gradually decrease.

While one of the main reasons for shadow education is to prepare
students for high-stakes tests, participants in the reviewed studies
stated that shadow education has more disadvantages than
advantages (Akdemir & Kili¢, 2020; Basturk & Dogan, 2011; Kosterelioglu,
2015, Ozan et al, 2015, Turkan, 2019). Therefore, the first
recommendation is to create more models regarding the transition
between grades. As a matter of fact, the transition systems between
levels, which have been changed six times in about 25 years, refer to
goals such as reducing the need for dershanes and private tuition,
valorising school, and reducing exam pressure on students, parents,
teachers, and schools (TEDMEM, 2023), but shadow education
continues to increase. It can be seen in the literature that
recommendations for transition between grades are presented in the
Turkish context based on examples from different countries (e.g. Akyol,
Tantekin Erden, & Altun, 2014; Atilgan, 2018; Korkmaz, 2022; Kucuker,
2017, TEDMEM, 2023). In the Turkish education system, where education
is seen as equivalent to exams, the negative consequences of shadow
education can be minimized by offering different models and options,
where an education policy oriented towards work, employment and
the needs of the country is central, and where the transition between
grades provides opportunities for students both horizontally and
vertically.

Reducing the quality gap between public schools is another
recommendation for the MoNE. Differences in public school facilities,
large class sizes and unqualified teachers lead students and parents to
shadow education (Akdemir & Kili¢, 2020; Basturk & Dogan, 2017;
Kosterelioglu, 2015; Turkan, 2019). It can be said that the tendency of
shadow education will decrease if the MoNE provides adequate
infrastructure to public schools, reduces the number of students per
teacher, focuses teachers on the psycho-social and cognitive
characteristics of students (Sahin & Levent, 2015), and develops quality
improvement projects with incentives to increase teacher or school-
based motivation (Gokge, 2011).
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One of the initiatives that can be suggested to the MoNE in order to
reduce as much as possible the negative effects of shadow education
in the Turkish education system is to reduce class sizes. In the studies
reviewed, all participants, from private course/study center owners to
teachers, parents, students and school principals, complained about
overcrowded classes (Akdemir & Kilig, 2020; Bastlrk & Dogan, 2011; Ozan
et al,, 2015; Turkan, 2019). It is well known that overcrowded classrooms
have many negative consequences. Shah and Inamullah (2012) stated
that overcrowded classrooms directly affect students' learning,
teachers face various problems such as classroom behavior problems,
students' low performance, peer bullying, and students seek private
courses or private lessons to compensate for their learning deficits.
Previous studies have referred to classes with fewer than 20 pupils as
“small classes” (Johnson, 2001; Nye et. Al., 2001) and claimed that this
improves the quality of education (Donmez, 2002). However, it appears
that class sizes in Turkiye have not been reduced sufficiently, despite
the fact that the MoNE has carried out studies to reduce class sizes in
recent years. For example, it was found that teachers complained about
overcrowded classrooms (Guzel et al,, 2022; Yaras & Turan, 2021), that
class sizes increased with the transition to all-day education (Ozdogru,
2020), and that class sizes increased in schools where local placement
has been applied to high school entrance since 2018 (Ozdemir et al.,
2020). In this respect, it can be said that efforts to reduce class sizes in
public schools should continue.

The organization of free central mock exams by the MoNE is another
recommended step to reduce the negative aspects of shadow
education as much as possible. One of the opinions of the participants
in the studies reviewed is that students want to see their rankings in
high-stakes tests and encounter different types of questions
(Garipagaoglu, 2016; Kosterelioglu, 2015; Turkan, 2019). The publication
of achievement comprehension tests, review tests and study questions
at the basic and secondary levels on the official website of the General
Directorate of Measurement, Evaluation and Examination Services
(ODSCM in Turkish) of the MoNE and the provincial trial exams
conducted by the measurement and evaluation units of the provinces
are seen as positive initiatives. However, for students preparing for high-
stakes tests, it may be useful for MONE to conduct mock exams across
Turkiye in order to increase students' experience, reduce exam anxiety,
and enable them to plan for their target schools by seeing their
rankings (Altun & Cakan, 2008; Morgil et al,, 2000). In this regard, the
free mock exams to be organized by the MoNE across Turkiye may help
to address inequality of opportunity and reduce the demand for
shadow education by students.

Improving the quality of free remedial courses provided in public
schools is another step that can be taken to reduce the negative effects
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of shadow education and increase equality of opportunity. In fact,
participants in the reviewed studies stated that the demand for shadow
education will decrease with the qualification of supportive courses
conducted in schools (Akdemir & Kilig, 2020; Garipagaoglu, 2016; Ozan
et al, 2015; Turkan, 2019). It can be stated that there are some
shortcomings in courses such as the Primary School Remediation
Program (PSRP-IYEP in Turkish) and the Supporting and Training
Courses (STC-DYK in Turkish), which are provided free of charge to
students. In fact, although current studies on PSRP indicate that
students' motivation and success in the course have increased
significantly according to teachers' opinions (Dilekgi, 2019; TEDMEM,
2019b), many studies draw attention to problems in student selection,
planning and implementation, absenteeism (Yildiz & Kilig, 2020),
deficiencies in teaching materials, guidelines and manuals for
application, extra homework, parental indifference, low fees,
insufficient duration, differences between students' readiness and
problems due to lack of motivation (Anilan & Ozgan, 2020; Aydin &
Yakar, 2020; Gurol & GUl, 2021; Kozikogdlu & Tosun, 2020; Ozdogru, 2022).
Similarly, studies on STC indicate that there are problems such as low
student preference in course selection, inappropriate course hours, lack
of materials (Timur et al., 2020), absenteeism, lack of motivation, fatigue,
transportation and nutrition problems (Canli, 2019; Kozikoglu & Ozcanli,
2020; Sarica, 2018). Suggestions such as providing resources in free
programs such as STC and PSRP, using effective teaching methods,
conducting formative and summative assessments, demanding a
minimum fee from parents for necessary material support within the
legal plan, increasing the wages paid to teachers, and informing
parents (Bozbayindir & Kara, 2017; Canli, 2019; Dénmez et. al.,, 2018; Topcu
& Ersoy, 2019) can increase efficiency. In this way, students' demand for
shadow education may decrease and equal opportunities may be
provided for students who cannot benefit from shadow education.

Another synthesized suggestion to reduce the negative effects of
shadow education is to support teachers' professional development. In
the reviewed studies, it was stated that students' perception of teachers
in public education as inadequate is an important reason for students
to turn to shadow education (Akdemir & Kilig, 2020; Basturk & Dogan,
2011, Kosterelioglu, 2015 and Turkan, 2019). However, as it is known, it has
been mentioned that programs for teachers' professional development
in Turkiye are not interesting and up-to-date (Can, 2019), not continuous
and not sufficiently encouraged (TEDMEM, 2019a), and ineffective
because they are conducted in a didactic style that is theoretically
based, detached from the context, and does not provide monitoring
and feedback (Bumen et. al.2012). In this respect, there is a need for the
rapid implementation of collaborative, job-embedded and
transformative models such as action/teacher research, lesson study,
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learning study (Bumen, 2022) and original suggestions (ilgan, 2021;
2022) that are specific to Turkiye's unique problems. In other words,
there is a need for a move away from the understanding of teacher in-
service training in Turkiye towards a contemporary and transformative
understanding of continuous professional development.

In the reviewed studies, it is stated that students do not study regularly,
leave homework, practice and repetition to shadow education, and
even do not listen to the lesson in school because of shadow education
(Akdemir & Kili¢, 2020; Basturk & Dogan, 2011; Coskun & Gundogan, 2014;
Garipagaoglu, 2016; Turkan, 2019). In this regard, it is important to take
measures to increase students' self-regulation skills. Zimmerman
(2000) describes self-regulation as the ability to plan one's life
regardless of intelligence, and states that it also increases academic
success. The MoNE's incentives should be used to organize training in
students' self-regulation skills from an early age. This can reduce the
need for shadow education by enabling students to monitor their own
learning and develop metacognitive awareness. In this way, it may be
possible to redirect the time and money spent on shadow education
towards activities that contribute more to the social, psychological,
aesthetic and physical development of students. These initiatives, such
as creating an appropriate learning environment at home and school,
monitoring performance with teachers, and encouraging peer
teaching in the classroom, can increase students' self-efficacy and
success. In fact, Byun's (2014) study found that there was little difference
between the exam scores of students who benefited from shadow
education and those who did not and who prepared for exams with
their own study strategies and improved self-regulation. Damayanthi
(2018) also mentioned that students' individual study contributed more
to their academic performance than taking private lessons.

Recommendations for Shadow Education

The synthesis for shadow education is to legalize and tax private tuition,
increase supervision in private tuition courses or course/study centers,
and raise educators' awareness of professional ethics in order to
minimize the negative effects of shadow education as much as
possible. The studies included in the meta-synthesis emphasized that
private lessons should be legalized and taxed because they create an
informal economy (Akdemir & Kilig, 2020; Garipagaoglu, 2016;
Kosterelioglu, 2015; Ozan et al, 2015; Turkan, 2019). The underlying
reason for the proposal to legalize private tutoring is the uncertainty
and risks associated with who, how and in what way private tutoring is
provided and how the process is carried out. Indeed, in many countries
where shadow education research has been conducted, it has been
observed that private tutoring is monitored by non-governmental
organizations or ministries of education, and that the educator(s) who
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provide private tutoring undergo some training and certification (Bray,
2009; 2011; Bray et. al.2018; Choi & Park, 2016). Baker (2020) states that
shadow education in Japan began in the 19th century with students
from wealthy families who wanted to receive a good education, and as
it became more widespread, it was legally regulated (under the control
of the aforementioned institutions) throughout the country in the mid-
20th century. In Turkiye, private tutoring is considered an unregistered
economic activity due to the informality of employment and failure to
fulfil the obligations stipulated by legal regulations (Kog, 2016; Us, 2004).
Since income from unregistered economic activities is not taxed, it is
rapidly spreading. As Kog¢ (2016) states, although it is known that it is
very difficult to prevent informality in education, the private tutoring
market is growing day by day. The legalization and taxation of private
tutoring and its supervision by certain institutions may be an
appropriate step to prevent unfair competition and negative supply
and demand (Bray, 2013; llle & Peacey, 2019; Kobakhidze, 2014).

Another recommendation is to increase supervision in private
courses/study centers/dershanes. In the studies reviewed, it was found
that the promises made at the beginning of private courses were not
fulfilled and school absenteeism increased (Basturk & Dogan, 2017,
Garipagaoglu, 2016; Kosterelioglu, 2015; Turkan, 2019). Ghosh and Bray
(2020) state that the implementation of audits for private courses,
which should be seen as supporting mainstream education in terms of
accountability, will eliminate much corruption and negativity. Liu (2020)
highlights that teachers in shadow education may be recent graduates
with no classroom experience or individuals with no teacher training,
which may lead to inconsistencies in standards (outcomes) in official
curricula. According to Li (2015), to ensure effective regulation and
governance in the shadow education sector, a set of regulatory policies
should be issued with the aim of strengthening the approval and
supervision of after-school tutoring institutions. Li said that the most
important goals of the regulation are teaching and training
qualifications, salary norms, and teaching qualification certificates from
educational institutions. In this regard, the legislation on private
courses/study centers in TuUrkiye should be reconsidered; instead of
being an alternative to public schools, these institutions should be
planned in such a way that they support public education, necessary
arrangements should be made to ensure that students are not
distracted from public school education, and a certain
qualification/certification should be required for teachers. Stronger
supervision of private courses/study centers by the MoNE is important
not only to prevent the above problems, but also to protect the personal
rights of the teachers working in the courses, to improve the quality of
education, and to achieve harmony between public schools and
shadow education institutions.
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In the reviewed studies, teachers working in public schools are
criticized for giving private lessons or working in private courses, some
of them directing their students to shadow education and causing low
performance in schools (Turkan, 2019; Yildiz et al., 2022). In this regard,
another synthesis to minimize the negative aspects of shadow
education are the adoption of ethical principles by educators in shadow
education. In the circular on professional ethical principles for
educators prepared by the MoNE (2015) in Turkiye, it is emphasized to
avoid requests and instructions to obtain benefits, and it is stated that
private lessons should not be given in return for fees or other benefits,
except for legal privileges. In fact, not teaching one's students (Karatas
et. al,, 2019) is considered important among the teacher behaviors that
are considered ethical,and it is stated that situations such as decreased
ethical awareness, neglect of the school and students, and professional
corruption occur in teachers who do additional work related to their
profession (private tutoring) (Bakioglu & Kog, 2017). Teachers are the
first responsible persons who serve as role models for students to
acquire the desired behavior and contribute to the reinforcement of the
learned behavior (Basaran, 1996). In this case, the adoption of ethical
principles by educators can both provide effective educational services
and reduce the demand for shadow education and increase the
prestige of teachers.

Conclusion, Discussion and Recommendations

The findings of this study show that the negative aspects of shadow
education are much more than the positive aspects (Akdemir & Kilig,
2020; Garipagaoglu, 2016; Késtereliodlu, 2015; Ozan et al., 2015; Turkan,
2019). Bray (1999) associates the shadow metaphor in shadow education
with the example of a sundial and states that there cannot be a shadow
without an object, in other words, there cannot be shadow education
without mainstream education. In this regard, it can be said that
mainstream education (public education) should be more dominant
and directive in the education system and it isimportant to weaken the
negative effects of shadow education. Shadow education, which has
been taking place in Turkiye for many years, seems to be continuing
despite the fact that it creates significant problems for all parties
involved. In fact, as we have seen in recent years, attempts to close
down dershanes have not been a solution and many places such as
private education courses/study centers have been opened with only a
change of signboard. The view that as long as the need for dershanes
continues, they will reappear by changing their form (Gumus, 2014) and
that the need for dershanes cannot disappear unless there is a radical
change in the central examination system (Ozan et. al., 2015) was
confirmed. Without a deep understanding of the factors that cause
shadow education (the reasons for its existence), no innovative or
effective solutions can be created. In this regard, based on the findings
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of relevant qualitative studies, this study presents for the first time a
synthesis that can reduce the negative aspects of shadow education in
the Turkish education system as much as possible.

In the analysis of the studies, it was found that crowded classrooms in
public schools make learning difficult and lead to shadow education.
Although the MoNE has implemented various practices to reduce class
size, it was found that crowded classrooms continue to have a negative
impact on education (Calik et al. 2019; Ozata & Coskuntuncel, 2019;
Umuzdas & Isildak, 2019). International studies have found that large
class sizes negatively affect teachers' classroom management, lesson
delivery, and student-teacher communication, and students attempt to
compensate for their learning deficits through shadow education
(Hajar, 2018, 2020; Hartmann, 2008; Chan & Bray, 2014; Kwo & Bray, 2014;
Luo & Chan, 2022; Sobhy, 2011). Therefore, reducing class sizes in public
schools is likely to reduce the demand for shadow education.

Focusing only on increasing exam success in shadow education leads
to confusion among students, devaluation of schools, creation of
informal economy and inequality of opportunities (Akdemir & Kilig,
2020; Coskun & Gundogdu, 2014; Garipagaoglu, 2016; Kosterelioglu,
2015; Ozan et al., 2015; Turkan, 2019). If this is the case, the synthesis for
increasing the supervision of private courses by MoNE, legalizing and
taxing private courses becomes more important. As a matter of fact, it
has been found that there are deficiencies in the audit guide of various
private courses (Ceylan & Yaldiz, 2021) and that there are not enough
audits (Ozoglu, 2011). It is also known that the fact that private courses
are not subject to taxation leads to unfair profits (Rutz & Balkan, 2016)
and that private course instructors sometimes have negative effects
due to their lack of teaching qualifications (Bray, 2009).

It is believed that enriching the content of free remedial courses such
as STC or PSRP offered in public schools, introducing incentives to open
courses, providing teachers with modern and collaborative professional
development models, and conducting trial exams in schools across
Turkiye are important to reduce the negativity of shadow education. As
a matter of fact, stakeholders state that if they get efficiency from
school courses, they will not turn to shadow education and equal
opportunities can be provided (Akdemir & Kilig, 2020; Garipagaoglu,
2016; Ozan et al.,, 2015; Turkan, 2019). It can be seen that similar results
have emerged in studies of these courses (STC & PSRP) (Canpolat &
Kocger, 2017; Gencoglu, 2019; Géksu & Gulcu, 2016; Kozikoglu & Tosun,
2020; Unsal & Korkmaz, 2016) and there is a need to improve the
courses. In order to reduce the tendency of shadow education, it should
be ensured that the courses in schools are attractive and effective. To
this end, measures should be taken in various areas, from the selection
of teachers to teach the course to the teaching of the course. The study
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conducted by Baran and Altun (2014) found that the quality of
education in schools should be improved in order to reduce students'
dependence on dershanes. Parents direct their children to dershanes
because they have an important impact on students' success in both
school courses and high-stakes tests.

As seen in the findings, although shadow education has positive effects
such as developing regular study habits and improving academic
performance for some students, it was found to have more negative
aspects. International studies have highlighted the negative effects of
shadow education, such as getting used to ready-made material and
being unable to study independently (Guill & Bos, 2014, Hong & Park,
2012). On the other hand, it is understood that parents see private
courses and private lessons as an investment, which puts the real
interests and needs of the students in the background and places a
heavy financial burden on them, which results in the students
experiencing intense stress and withdrawing from social life (Akdemir
& Kilig, 2020; Kosterelioglu, 2015; Turkan, 2019). In the TEDMEM (2023)
report, it is stated that the dershanization of schools and the
schoolization of dershanes causes students to increase their exam
anxiety and experience great trauma at a young age. International
studies (Bray, 2009; Castro & Guzman, 2010; Rutz & Balkan, 2016) also
emphasize that parents often make futile payments to shadow
education in order to get rid of responsibility due to their individual
ambitions, causing unhappy children. Therefore, as suggested in the
final synthesis, it can be said that the need for shadowing will decrease
with steps to increase students' self-regulation skills.

According to the analyses, teachers working in public schools are
considered to be professionally unqualified (Akdemir & Kilig, 2020;
Basturk & Dogan, 2011; Kosterelioglu, 2015, Turkan, 2019). It is stated that
some teachers in public schools or shadow education display behaviors
that do not comply with professional principles (Turkan, 2019; Yildiz et
al., 2022). The professional skills of teachers in public schools have been
found to play a role in reducing the demand for shadow education
(Altinkurt & Yilmaz, 2011; Bray et. al.2013; Pallegedara & Mottaleb, 2018).
In addition, the fact that teachers in public schools and shadow
education do not adhere to professional ethics leads to a negative
impression of being a role model for students (Brodhead & Higbee
2012). Therefore, it is believed that an important obstacle in shadow
education will be overcome by increasing teachers' competencies and
internalizing the principles of professional ethics.

In conclusion, the final synthesis for minimizing the negative effects of
shadow education can be summarized as follows: create more models
for transition between grades, reduce quality differences between
public schools and class sizes, organize free central mock exams,
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improve the quality of free remedial courses in public schools, support
professional development of teachers and take measures to increase
students' self-regulation skills. Recommendations for
institutions/persons providing shadow education include legalizing
and taxing private tuition, increasing supervision in private
courses/study centers and raising awareness of professional ethics
among educators. While all governments claim to want to reduce social
inequalities and help disadvantaged sections of society, the shadow
education system, left to market forces, perpetuates and exacerbates
inequalities. Rather than simply treating the symptoms, governments
genuinely concerned about this issue would be wise to start with the
mainstream school system. This means eliminating the need for some
students to go into shadow education for enrichment, and providing
sufficient financial and human resources so that school systems can
fully serve all students (Bray, 2021).

In this study, only qualitative studies on private education
courses/study centers and private lessons in TUrkiye can be considered
as a limitation. Since the last comprehensive survey was conducted in
2010 (TED, 2010), it would be useful for future studies to provide updated
data on the participation rates of primary, secondary and high school
students in shadow education in different regions of Turkiye. In
addition, meta-syntheses can be conducted for IYEP and DYK in
schools. Initiatives related to the final synthesis proposed in this study
can be implemented with pilot studies in volunteer schools and the
results can be evaluated. In Turkiye, shadow education studies can be
conducted in which variables such as different regions and/or socio-
economic status of families, student achievement levels or school levels
can be considered together. Finally, the concept of shadow curriculum
as a new type of curriculum, the implications and even advantages of
shadow curriculum, and the relationship between shadow curriculum
and official curriculum (Kim & Jung, 2023) can be explored.
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