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In this study, it is aimed to determine the reading culture views of middle school
children who have book channels on Youtube. For this purpose, a digital ethnography
design was preferred, and 20 book channels on Youtube, which belong to middle
school children and contain content related to books, were analyzed. In addition,
interviews were also conducted with the channel owner children who could be
contacted. The data obtained from the video contents and interviews were analyzed by
content analysis. By analyzing the data, findings were obtained regarding children's
stories of creating a channel on Youtube, video content on their channels, their
socioeconomic outlook, factors affecting their reading processes, reading preferences
and reader's views. As a result of the study, it was concluded that children created
book channels by modelling the content producers they watched, produced similar
content in their book channels and were supported by their families in socioeconomic
terms. In addition, results regarding the roles of various factors that are thought to
affect children's reading processes were also obtained in the study. When the results
regarding children's reading preferences are analyzed, it is found that there are
tendencies towards reading certain subjects, popular and foreign authors. Finally,
when we look at their reader views, it is seen that they present themselves as
individuals who have acquired reading habits and carry traces of critical and universal
reader's views.
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Bu calismada Youtube’da kitap kanali olan ortaokul ¢agindaki ¢ocuklarin okuma kiiltiirii
goriiniimlerini belirlemek amaglanmistir. Bu amag¢ dogrultusunda dijital etnografi deseni
tercih edilmis, Youtube'da ortaokul ¢agimdan ¢ocuklara ait olan ve kitaplarla ilgili iceriklerin
yer aldig1 20 kitap kanali incelenmistir. Ayrica iletisim kurulabilen kanal sahibi ¢ocuklarla
goriismeler yapilmistir. Incelenen video iceriklerinden ve yapilan goriismelerden elde edilen
veriler igerik analiziyle ¢dzlimlenmistir. Verilerin analiz edilmesiyle ¢ocuklarm Youtube'da
kanal olusturma 6ykiilerine, kanallarindaki video igeriklerine, sosyoekonomik goriiniimlerine,
okuma siireglerini etkileyen unsurlara, okuma tercihlerine ve okur goriiniimlerine iligkin
bulgular elde edilmistir. Calisma sonucunda g¢ocuklarm izledikleri igerik iireticileri model
alarak kitap kanali olusturduklari, kitap kanallarinda benzer igerikler iirettikleri ve
sosyoekonomik anlamda aileleri tarafindan desteklendikleri sonuglarina ulasilmistir. Ayrica
calismada gocuklarin okuma siireglerini etkiledigi diisiiniilen gesitli unsurlarin rollerine iligkin
sonuglar da elde edilmistir. Cocuklarin okuma tercihlerine iligkin sonuglara bakildiginda
belirli konulari, poptiler olani ve yabanci yazarlar1 okumaya yonelik egilimlerinin oldugu
tespit edilmistir. Son olarak okur goriiniimlerine bakildiginda ise ¢ocuklarin kendilerini
okuma aliskanligi kazanmus bireyler olarak sunduklari ve elestirel, evrensel okur
goriiniimlerinden izler tagidiklar1 goriilmektedir.

Sorumlu Yazar: Merve Ercan, Aragtirma Gorevlisi, Inénii Universitesi, Tiirkiye, merve.ercan@inonu.edu.tr, ORCID ID: 0000-

0002-7222-3217

Yazar2: Burcu Cildir, Dr. Ogretim Uyesi, Erzincan Binali Yildirim Universitesi, Tiirkiye, burcucildir@gmail.com, ORCID ID:

0000-0003-4692-9141

Alt Bilgi: Bu makale Dr. Ogr. Uyesi Burcu Cildir danismanliginda hazirlanan “Dijital Cagda Okuma Kiiltiirii Goriintimleri:
Youtube Kitap Kanallar1 Uzerine Bir Inceleme” bashkl yliksek lisans tezinden {iretilmistir.
Atif i¢in: Ercan, M. & Cildir, B. (2024). Dijital ¢cagda okuma kdiltiirli goriintimleri: Youtube kitap toplulugu (Booktube). Kirsehir

Egitim Fakiiltesi Dergisi, 25(1), 151-218.


mailto:merve.ercan@inonu.edu.tr
mailto:burcucildir@gmail.com

Ercan, M., & Cildir, B.
Giris

Ana dili egitimi siirecinde temel dil becerileri olarak vurgulanan dinleme, konusma, okuma
ve yazma Ogrenme alanlarinin birbiriyle etkilesim halinde oldugu ve birbirini destekleyerek gelistigi
sOylenebilir. Ancak bu 6grenme alanlarinin 6neminin farkli amaglar dogrultusunda degistigi ve her
O0grenme alaninin belirli amaglara iliskin 6ne ¢ikan farkli yonlerinin oldugu diisiiniilmektedir. Bu
baglamda okumanin, temel bilgi edinme eylemi olmas: ve sosyal yasami anlamlandirmak igin bir arag
olmasi yonlerinin 6n plana c¢ktig ifade edilebilir. Okuma; bilgi edinmeyi, bilgi dagarcigim
gelistirmeyi ve yasam boyu Ogrenmeyi saglamas: yoniiyle {izerinde durulmasi gereken temel bir

beceri olarak goriilmektedir (Karatay, 2019; Sayir, 2018; Tiirkben, 2021; Tiirkyilmaz, 2020).

Okuma kavrami, Kavcar, Oguzkan ve Sever (2000, s. 41) tarafindan “Okuma; bir yaziyi,
sozctikleri, ctimleleri, noktalama isaretleri ve 6teki 0geleriyle gorme, algilama ve kavrama stirecidir.”
seklinde agiklanmaktadir. Okuma, genel olarak yazili bir metnin ¢6ziimlenmesini ve zihinde
anlamlandirilmasii kapsayan bir siire¢ olarak ele almabilmektedir. Okuma, yazili bir metindeki
duygularin ve diisiincelerin her yoniiyle anlasilmasi, incelenmesi ve degerlendirilmesi gibi fiziksel,
bilissel ve psikolojik yonleri olan karmasik bir siirectir (Sever, 2015). Vurgulanan gesitli boyutlarinin
yani sira, okumanin birbirinden farkli bir¢ok islevi ve amaci oldugundan da s6z edilebilir. Grabe ve
Stoller (2011, s. 32) okuma amaglarin su sekilde siralamaktadir: basit bilgileri aramak, hizli bir sekilde
gozden gecirmek, metinlerden O6grenmek, bilgileri birlestirmek, yazmak, metinleri elestirmek ve
anlamak. Basit bilgileri edinmek ve gézden gecirmek i¢in okumadan, elestirmek ve anlam kurmak i¢in
okumaya kadar uzanan bu amaglar okuma becerisinin bireyin giinliik yasamindaki islevsel yonlerini

agikca ortaya koyabilmektedir.

Tiirkge 0gretiminde okumaya ayr1 bir 6nem verilmektedir, diizenli ve sistemli ¢alismalarla
Ogrencilerin okuma becerileri gelistirilmeye c¢alisilmaktadir (Giines, 2021). Okuma becerisinin
gelistirilmesinin ise bireyin bu beceriyi giindelik yasaminda gereksinim duydugu bir beceri haline
getirmesiyle baglantili oldugu diisiiniilmektedir. Okuma eylemini siirekli hale getiren bireyler, siral
ilerleyen ve birbirini c¢erceveleyen okuma pratikleriyle kiiltiirel bir yasam bicimi ortaya
koyabilmektedir. Okumayla ilgili bu kiiltiirel yasam bigiminin okuma kiiltiirii kavramiyla agiklandig:
goriilmektedir. "Bir bireyin, bir toplumsal grubun ya da bir toplumun okuma eylemi ile iligkilerinin
diizeyi ve niteligi ‘okuma kiiltiirii’ olarak ifade edilmektedir. Okuma kiiltiirii, s6zii edilen birey, grup
ya da topluma ait yasam bi¢iminin “okuma” alanina yansiyan bdliimii kisaca okuma eylemine iliskin
bireysel ve toplumsal yasama bigimidir" (Yilmaz, 2009, s. 134). Bireyin okuma kiiltiirii edinme
siirecinin gelisigiizel gerceklesmedigi, okumaya doniik gesitli asamalarin ve edinilmesi gereken
becerilerin var oldugu digtliniilmektedir. Bu baglamda Sever (2015) bireye okuma kiiltiirii
edindirmenin kendi i¢inde bagimli ve baglantili gesitli evrelerden olusan ardisik bir siire¢ oldugunu

dile getirmektedir. “Agamali bir sira izleyen bu siirecin ilk basamag: (becerisi) dinleme aliskanlig:
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edinmedir. Bu aligkanlifin ardindan okuma-yazma becerisi edinilir. Bu beceriyi de okuma aliskanlig1
becerisi, elestirel okuma becerisi ve evrensel okuryazarlik becerisi izler” (Sever, 2013, s. 23). Bu
becerileri asamali bicimde edinen ve giindelik yasamina aktaran bireylerin okuma kiiltiirii edinmis
bireyler olduklar1 sOylenebilir. Okuma becerisini kiiltiir héaline dontistiirebilmis bireylerin
yetistirilmesi ve bu bireylerin sayisiin artirllmasi toplumsal baglamda okuma kiiltiiriiniin

igsellestirilmesini de beraberinde getirecektir (Oztiirk, 2020).

Okuma kiiltiirti edinme siirecinde ise gesitli unsurlarin etkili oldugu diistiniilmektedir. Alan
yazinindaki c¢alismalara bakildiginda okumaya yonelik aliskanligim ve okuma kiiltiirtinin
kazandirilmasinda; sosyoekonomik diizey (Cildir ve Ergiin, 2021; Kurulgan ve Cekerol, 2008), aile
(Akiizim ve Bars, 2022; Maden ve Diindar, 2020; Okur, 2013; Ozdemir Cirakman ve Ari, 2018), okul
(Demirtas ve Stigtimlii, 2013; Kantas, 2013; Ketenoglu Kayabasi ve Ozerba§, 2018; Sahin, 2011),
Ogretmen (Sahin, 2011; Sahin ve Aktar, 2020; Ungan, 2008; Ulper, 2011; Yagci, 2007; Yilmaz, 2009),
arkadas (Balci, 2016; Mut ve Gelisli, 2021; Ozkan, 2021), kitap se¢imi (Bayat ve Cetinkaya, 2018; Giines,
2017; Kavcar ve digerleri, 2000; Okur, 2013) ve medya (Sever, Karagiil ve Dogan Giildenoglu, 2017;
Sirin, 2019) gibi unsurlarin hepsinin ayr1 bir 6neme sahip oldugu goriilmektedir. Bu unsurlardan biri
olan medya araciligiyla gesitli dijital ortamlarda okumaya doniik bir kiiltiiriin ortaya koyuldugu
diisiiniilmektedir. Bu dogrultuda dijital ¢cagda okuma kiiltiirii goriiniimlerinin belirlenmesi 6nemli ve

gerekli goriilmektedir.
Dijital Cag ve Okuma Kiiltiirii

Enformasyon cag1 ve dijital ¢ag olarak ifade edilen medya ¢agy; dijital teknolojilerin gelistigi
ve ¢ocuklar1 sarmaladigl postmodern bir donemdir (Karaboga, 2018). Dijital olanaklarla sarmalanan
¢ocuklarin gesitli medya ortamlarina etkin katildiklari sdylenebilir. Bu durumun ise okuma kiiltiiriinii
dolayli bir sekilde etkiledigi diisiiniilmektedir. Kayabasi ve Ozerbas'a (2018) gore gelisen teknolojiyle
bilginin yayiliminin kolaylasmasi, bireylerin internette ozellikle sosyal ag paylasim sitelerinde
gecmise gore daha fazla vakit geciriyor olmalari ve her evde internet erisiminin olmasi gibi durumlar

okuma becerisini farkli bir boyuta tasimaktadir.

Dijital araclar, giiniimiiz insaninin okuma davranisini degistirmis, okuma aliskanliklarimi ve
okuma ihtiyaglarimi farklilastirmistir (Odabas, Odabas ve Binici, 2019). Cetin'e (2021) gore teknoloji
araciligiyla insan yasamina girmis olan dijital araglar; yeni okuma davramslari, aliskanliklar:
olusturmakta ve djjital ortamda bu davranislarin bigimlendirilmesini saglamaktadir. Tezgec (2020) ise
Youtube, Instagram ve Pinterest gibi sosyal medya ortamlarinin, yiiz yiize etkinliklerle ytiriiten eski
tarz okuma kuliiplerinin yerini aldigini1 ve bu medya ortamlarinin kitabin paylasildig1 yeni alanlara
doniistiigiinii vurgulamaktadir. Bu dogrultuda dijital ortamlarda gesitli okuma topluluklarinin
olusturuldugu goriilmektedir. Bu topluluklarin bireylerin okuma davranislarina ve aligkanliklarina

farkli bir boyut kazandirdiklari, boylelikle de yeni bir okuma kiiltiirii ortaya koyduklar1 sdylenebilir.
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Bunlardan biri ise yabanci literatiirde Booktube (Buktub) olarak ifade edilen Tiirkge olarak ise
"Youtube Kitap Toplulugu" seklinde adlandirilabilecegi diisiiniilen gruptur. Youtube Kitap
Toplulugu'na katilan bireyler, dijital bir ortam olan Youtube'da okumaya ve kitaplara yonelik igerikler
iiretip bu igeriklerini izleyicileriyle paylasmaktadir. Tolstopyat (2018) Youtube Kitap Toplulugu ile
cevrim dis1 ortamlardaki kitap kuliipleri ve okuma gruplari arasindaki benzerlikten s6z etmektedir.
Bu benzerligi ise "eglence bigimi olarak okumaya Oncelik vermek" seklinde aciklamaktadir.
Youtube'da olusturduklar1 kitap kanallar1 araciligiyla okuduklar1 veya okuyacaklar: kitaplar:
izleyicileriyle paylasan, okuma siireglerine iliskin gesitli yorum ve degerlendirmelerini sunan bu
toplulugun incelenmesinin, dijital ¢agda okumaya yonelik yeni bir kiiltiir ortaya koymak agisindan

biiyiik bir 6neme sahip oldugu diisiiniilmektedir.
Youtube Kitap Toplulugu (Booktube)

Youtube Kitap Toplulugu, son zamanlarda Youtube kiiltiiriinden farkli bir topluluk haline
gelmistir (Semingson, Mora ve Chiquito, 2017). Bu topluluk Youtube'un sundugu olanaklarla
genglerin okuduklar1 kitaplar hakkinda konustuklari, tartistiklari ve analizler yaptiklari sanal bir
topluluktur (Parratt-Fernandez, Mera-Fernandez ve Mayoral-Sanchez, 2021). Perkins’e (2017) gore
Youtube Kitap Toplulugu 2010’larda olusmaya baslayan ¢evrim ici bir topluluktur ve bu toplulugun
iiyeleri kanallarinda kitaplarla ilgili herhangi bir seyi paylasabilmektedir. Semingson ve digerlerine
(2017) gore Youtube Kitap Toplulugu, okuryazarlik uygulamalarina katilmada yeni bir olusumdur.
Ayrica bu topluluk okuma deneyimlerini paylasan, kitaplar iizerine tartisan ve degerlendirmeler
yapan gencleri bir araya getiren sanal bir topluluktur (Paladines-Paredes ve Margallo, 2020). Bu
toplulugun {tiyelerinin benzer igerikler {iirettikleri ve gesitli ortak rolleri iistlendikleri sOylenebilir.
Tolstopyat (2018) bu roller, kitap onermek ve okuduklari kitaplarla ilgili goriislerini paylasmak
seklinde ifade etmektedir. Oztiirk (2021) ise bu toplulugun iiyelerinin okuduklari veya satin aldiklar
kitaplar1 paylasma, kitap elestirileri ve degerlendirmeleri yapma, belli temalar cercevesinde okuma
listeleri yapma, kitapliklarini paylasma, diizenledikleri canli yayinlarla takipgileriyle birlikte kitap
okuma, edebiyat ve yaymncilik diinyasin ilgilendiren haberleri paylasarak yorumlama gibi eylemler

yaptiklarini dile getirmektedir.

Youtube Kitap Toplulugu'nun iiyeleri arasinda ¢ocuk yas grubundan bireylerin de oldugu
sOylenebilir. Bu durumun ¢ocuklarin icinde bulunulan dijital ¢cagda, Youtube'da fazla vakit gegiriyor

olmalariyla baglantili oldugu diisiiniilmektedir.

Video paylasim siteleri, sosyal medya ve internetin gelisimiyle beraber énem kazanmaya
baglamistir (Unh'jkaya, Savas ve Sucu, 2021). Bu baglamda bir video paylasim sitesi olan Youtube'un,
bireyler tarafindan siklikla kullamildig1 soéylenebilir. Calabrase'e (2017) gore Youtube, her ay
milyonlarca ziyaretgisiyle diinyada en ¢ok ziyaret edilen ag sitelerinden biridir. Youtube'u ziyaret

eden bireylerin hem izleyici hem de igerik {ireticisi olduklarini soylemek olanaklidir. Alan yazininda
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bulunan ¢alismalara bakildiginda Youtube'u etkin bir sekilde kullanan kitle arasinda ¢ocuklarin da
oldugu goriilmektedir (Atalay, 2019; Kilicer ve Boyraz, 2019; Sezerer Albayrak, 2020). Youtube’'da
¢ocuklara ait milyonlarca izlenme ve abone sayisina sahip kanal yer almaktadir (Yasa, 2021).
Cocuklar; bu ortamda yasam bi¢imini, dijital oyunlari, oyuncak ve materyalleri, ¢ocuk sarkilarini ya
da cocuklara y&nelik etkinlikleri iceren videolar iiretmektedir (Boga ve Saglam, 2021). ifade edilen bu
iceriklerin yani sira ¢ocuklarin Youtube'da kitaplarla, okumayla ilgili icerikler iirettikleri de
sOylenebilir. Cocuklar olusturduklar1 kitap kanallar1 araciligryla okuduklar1 kitaplar: izleyicilerine
gostermekte, kitaplarla ilgili degerlendirmeler yapmakta ve okuma siiregleri ile ilgili deneyimlerini

paylasmaktadir.

Alan yazininda bulunan c¢alismalara bakildiginda okuma kiiltiirii ile ilgili yurt icinde
gerceklestirilen cesitli ¢alismalarin yer aldigi goriilmektedir. Bu c¢alismalarin 6gretmenlerin ve
Ogretmen adaylariin okuma kiiltiirlerini belirmeye iliskin (Ayyildiz, Bozkurt ve Canli, 2006; Baki ve
Gokee, 2020; Bulut, Kugsdemir ve Uzun, 2020; Ozdemir, 2022; Polat, 2019; Sever ve digerleri, 2017;
Unlii, 2019), okuma kiiltiirii edinme siirecini etkileyen gesitli unsurlara iliskin (Altunbay ve Uslu
Ustten 2020; Ak Basogul, 2018; Akiiziim, 2021; Bulut, 2018; Cildir ve Ergiin, 2021; Erduran, 2016;
Korkuyu, 2014; Soyucok, 2021; Seref ve Sahin, 2022; Telli, 2021; Yilmaz ve Cengiz, 2022), ¢ocuk
edebiyati ve okuma kiiltiirii iligkisini ele almaya iliskin (ince Samur, 2018; Kaya, 2014; Oztiirk, 2020),
Tiirkce ders kitaplarinda okuma kiiltiiriine iliskin (Karadag, 2013; Saltik, 2018) oldugu goriilmektedir.
Ayrica okuma Kkiiltiiriiyle ilgili olgek gelistirme calismalarinin (Cigdemir ve Akyol, 2020; Tiirkel,
Ozdemir ve Akbulut, 2017) ve biitiin ¢alismalarin derlenip kaynakca seklinde sunuldugu kapsamli bir

¢alismanin (Yilmaz, Atalan Akdeniz, Emre ve Tercan, 2022) yer aldig1 da goriilmektedir.

Yurt disinda ise okuma kiiltiiriiyle ilgili yapilan ¢calismalarin odak noktasinin dijital okumaya
ve okuma kiiltiirti stirecini etkileyen gesitli unsurlara yonelik oldugu goriilmektedir (Dai Luong, 2021;
Delgado, Vargas, Ackerman ve Salmerdn, 2018; Kachak, Budnyk ve Blyznyuk, 2021; Ntakirutimana ve
Okoro, 2021; Otache, 2020; Reister, 2020; Vuong ve digerleri, 2021;).

Yurt ici ve yurt digt alan yazininda Youtube Kitap Toplulugu ile ilgili de gesitli calismalarin
(Anderson, 2020; Ehret, Boegel ve Manuel-Nekouei, 2018; Perkins, 2017; Sampaio ve Costa, 2022; Unlii
ve Yasar, 2022; Yasar 2021) bulundugu goriilmektedir. Biitiin bu ¢alismalar dikkate alindiginda dijital
cagda okuma Kkiiltiirii goriiniimleri belirleme baglaminda Youtube Kitap Toplulugu'nun ele
almmadigr goriilmektedir. Bu nedenle calismada Youtube'da kendi olusturduklar1 kitap kanallar
araciligiyla okumaya ve kitaplara yonelik cesitli igerikler iireten ortaokul ¢agindaki ¢ocuklarin dijital
ortamda ortaya koyduklar1 okuma kiiltiirii goriiniimlerini belirlemek amaclanmistir. Bu ana amag

dogrultusunda asagida belirlenen alt problemlere yanitlar aranmistir.
Youtube'da kitap kanali olan ve kitaplarla, okumayla ilgili icerik iireticilerin;

e kitap kanali olusturma oykiileri nasildir?
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* kitap kanallarinda nasil video igerikleri bulunmaktadir?
* sosyoekonomik goriiniimleri nasildir?
¢ okuma kiiltiirii edinme siireglerinde etkili olan unsurlarin goriintimii nasildir?
e okuma tercihleri hakkinda neler sdylenebilir?
o (iirettikleri igeriklere yansiyan okur goriiniimleri nasildir?
Yontem
Arastirmanin Deseni

Youtube'da olusturdugu kitap kanallar1 aracili§iyla okumayla ve kitaplarla ilgili igerik tireten
ortaokul yas diizeyindeki ¢ocuklarin, dijital ortamda olusturduklar1 okuma kiiltiirii goériiniimlerini
belirlemeyi amaclayan bu c¢alismada nitel arastirma desenleri arasinda yer alan dijital etnografi
(netnografi) kullanilmistir. Kozinets'e (2010) gore netnografi, ¢evrim i¢i saha ¢alismasini temel alan
katimli gozlem gerektiren bir arastirmadir. Kiiltiirel veya toplumsal bir olgunun etnografik
anlayisina ve temsiline ulagmak icin bilgisayar aracili iletisim veri kaynag1 olarak kullanmilmaktadir.
Dijital etnografide arastirmacilar etnografiden farkli olarak fiziksel diinyadan ¢ok dijital diinyaya
odaklanirlar ve mevcut olgu hakkinda yazilmis sozciiklerden, resimlerden, ses dosyalarindan,
videolardan ve olusturulan ¢evrim ici topluluklardan elde ettikleri dijital verilerden faydalanirlar
(Paay, Kjeldskov, Skov ve O’hara, 2013). Netnografik bir arastirma siireci arastirma sorusunun
belirlenmesi, arastirma yapilacak toplulugun segilmesi, topluluga katilarak gozlemler aracilifiyla
verilerin etik usule uygun bicimde toplanmasi, verilerin analiziyle bulgularin yorumlanmasi ve
aragtirma bulgularimin raporlastirilmas: olmak tiizere bes farkli adimdan olusmaktadir (Kozinets,
2010). Calismada sanal bir grubun okuma kiiltiirii goriintimlerini belirlemek amaclandig: i¢in dijital

etnografi deseni tercih edilmistir.
Arastirma Grubu

Calismada incelenecek kitap kanallarinin segilmesi i¢in amagh 6rnekleme yontemlerinden,
oOl¢iit orneklemeden faydalanilmistir. Olciit 6rnekleme arastirmaci tarafindan olusturulabilecek ya da
Oonceden hazirlanmis bir dlgiit listesiyle belirlenmis olan bir dizi 6l¢iitii karsilayan biitiin durumlarin
calisiimasidir (Yildirim ve Simsek, 2018). Calismanin amaci dogrultusunda veri elde edilebilecek kitap
kanallarinin belirlenmesi i¢in Youtube arama motoruna “kitap tanitimi”, “kitap Onerileri”, “cocuk
kitab1 tanitim1” ve “okudugum kitaplar” kavramlari yazilarak genel olarak biitiin videolara
erisilmistir. Bu kanallardan ortaokul diizeyinde bir ¢ocuga ait olma, sadece kitap tanitimi, incelemesi
ve okuma igerikli videolara sahip olma, kanalinda etkin bir sekilde paylasim yapmis ya da yapiyor
olma Ol¢titleri temel alinarak smirlamaya gidilmistir. Calismada Youtube’da ortaokul yas diizeyindeki

¢ocuklar tarafindan agilan kitap kanallarinin secilme nedeni, bu diizeydeki ¢ocuklarin temel okuma

yazma becerisini kazanmis ve okuma aligkanligi edinmis olduklar: diisiincesidir. Kanallarda kitap
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taritimi, kitap incelemesi ve okumaya iliskin igerik paylasma ol¢iitiintin belirlenmesinde okuma
kiiltiirti gortiniimlerinin belirlenmesi amaci etkili olmustur. Etkin olarak paylasimlar yapmis veya
yapiyor olan kanallarin tercih edilmesi ise veri doygunlugunu ve cesitliligini saglama diislincesiyle
ilgilidir. Belirtilen Olgiitleri karsilayan, ortaokul yas diizeyindeki ¢ocuklar tarafindan agilmais, kitaplara
iliskin tanitim ve degerlendirme yapan 20 Youtube kitap kanali arastirma kapsaminda incelenmistir.
Belirlenen kitap kanallarinin genel goriiniimiine bakildiginda her kanalda 20 ve tizeri video igeriginin

yer aldig1, abone sayilarmin 100 ve {izeri oldugu goriilmektedir.

Nitel aragtirmalarda katiime: kimliklerinin korunmasi igin bireyler ve yerler i¢in farkhi veya
takma isimlerin kullanilabilecegi belirtilmektedir (Creswell, 2017). Bu baglamda calisma grubunda
bulunan kanallar K1, K2, ...K20 bi¢iminde kodlanmistir ve dogrudan alintilar bu kod isimlerle

sunulmustur. Sunulan kod isimlerde kullanilan “K” harfi “Kanal” s6zciigiinii temsil etmektedir.

Calismada kitap kanallarinin incelenmesinin yani sira ilgili kanallarin sahibi g¢ocuklarla
goriismeler yapmakgerceklestirmek de amaclanmistir. Bu dogrultuda kanal sahiplerine Youtube’da
bulunan videolarina yapilan yorumlar, video igeriklerinde paylastiklar1 diger sosyal medya hesaplari
ve ebeveynlerinin e-postalari araciligiyla ulagilmaya cahisilmistir. fletisim kurulabilen bes cocukla
(K10, K16, K17, K18, K19) gortismeler yapilmistir. Goriismelerden elde edilen veriler sunulurken ilgili
kod ismin yanina, yapilan goriismeyi temsil etmesi amaciyla “G” harfi eklenmis ve videolardan elde

edilen verilerle goriisme verilerinin karismasini 6nlemek amaclanmistir.
Verilerin Toplanmasi

Aragtirma verilerinin toplanmasi i¢gin ilk olarak arastirmaci tarafindan ¢alismanin verilerinin
sunuldugu ortam olan Youtube’a katilim saglanmistir. Onceden katilimcilarla kargi karsiya iletisimi
iceren saha kavrami son 20 yil igerisinde dijital ¢evre ve teknolojiyle birlikte sanal sozciikleri, oyunlari,
ortamlari, sosyal ag sitelerini ve akilli telefon uygulamalarmi igine alacak sekilde genislemistir
(Striling, 2016). Arastirmacit Oncelikle ¢alisma siiresince kullanacagi, kendi olusturdugu Youtube
kanalindan incelenecek kanallara abone olmustur. Ardindan bir yandan Youtube’da daha once
paylasim yapmis ama giincel olarak paylasim yapmayan kanallarin videolarini izlerken diger yandan
kanallarini etkin kullanan g¢ocuklar tarafindan Youtube’a yiiklenen giincel videolar: Subat 2021 —
Agustos 2021 tarihleri arasinda izlemistir. Cocuklarin olusturduklar: video igerikleri izlenirken ayni
kanal icinde tekrar eden igerikler bir siire sonra izlenmemistir. Videolar izlenirken herhangi bir 6l¢tit
listesi kullanilmadan yiiklenen videolardaki biitiin igerik izlenmis ve arastirmaci tarafindan dijital
ortamda yazili metinlere dokiilerek her kanal igin ayr1 olusturulan Video Gozlem Formu'na veriler
kaydedilmistir. Bu baglamda calismanin verileri 6ncelikli olarak sanal ortamda yer alan kanallarda
iiretilmis olan videolarin es zamanl incelenmesi ve desifre edilmesiyle elde edilmistir. Kanallarda yer
alan video igeriklerinin incelenmesinin yamni sira verilerin cesitlenmesini saglamak, c¢alismanin

gecerligini ve giivenilirligini artirmak amaciyla kanal sahibi bes ¢ocukla goriismeler de yapilmustir.
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Goriismeler yapilmadan 6nce hazirlanan Goriisme Formu alanda uzman ii¢ kisiyle paylasiimistir.
Uzmanlarin verdigi doniitler dogrultusunda sorular revize edilerek gilincel goriisme formu
hazirlanmistir. ilgili goriisme formu ¢alisma grubuyla belirlenen tarihlerde ZOOM iizerinden yapilan

toplantilarda uygulanmistir ve goriismeler ortalama 25 dakika siirmiistiir.
Verilerin Analizi

Video ve goriisme verileri igerik analizi teknigiyle ¢oztimlenmistir. Patton’a (2018) gore igerik
analizi araciligiyla tema veya oriintii olarak adlandirilan temel anlamlar ortaya gikarilmaktadir. Igerik
analizi birbirine benzer verilerin belirli kavramlar ve temalar altinda birlestirilmesi, okurun
kavrayabilecegi bir sekilde diizenlenerek yorumlanmasidir (Yildirirm ve S$imsek, 2018). Analiz
stirecinde veriler diizenlenir, okunur, animsatict notlar alimir, kod ve temalarda bulunan veriler
betimlenir, yorumlanir, sunulur ve gorsellestirilir (Creswell, 2020). Kanallardan elde edilen ve dijital
ortamda kaydedilen veriler 6ncelikli olarak arastirmaci tarafindan biitiinciil bir sekilde okunmus ve
arastirma sorular1 odaginda yaziya dokiilen metinler {izerine notlar alinarak her video igerigi icin ayr1
ayr1 kodlamalar yapilmistir. Goriisme verilerinin analizinde ise 6ncelikle ZOOM’da kayit altina alinan
goriismeler arastirmaci tarafindan yaziya aktarilmistir. Ardindan olusan metinler okunarak
kodlamalar yapilmistir.Belirli bir siire gectikten sonra arastirmaci tarafindan biitiin veriler tekrar
okunmus ve diizenlemeler yapilmistir. Ardindan benzer igerikte olan video ve goriisme verileri ayni
tema altinda birlestirilerek sunulmustur. Veriler analiz edildikten sonra calismanin yontem ve
bulgularma iliskin cerceve uzman incelemesine sunulmus, ilgili kod ve temalara iliskin goriis

almmustir. Alinan goriisler dogrultusunda diizenlemeler yapilmis ve temalara son hali verilmistir.
Arastirmanin Etik Izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemler” bashg altinda belirtilen eylemlerden
hicbiri gergeklestirilmemistir. Yildirirm ve Simsek’e (2018) gore giiniimiizde internet ortamlarinda
karsilagilan sorunlarin basinda kisi ve kisisel verilerin gizliligi konusu gelmektedir. Bazi
akademisyenler, cevrim i¢i paylasimlarin kamuya ve erismek isteyen herkese acik olmasinin
bilinmesine ragmen bu paylasimlari yapan bireylerin yazdiklarinin 6zel olarak algilanabilecegini
belirtmektedir (Silverman, 2018). Arastirmada herkese ac¢ik bir sosyal ag sitesi olan Youtube
ortamindan veriler toplanmistir. Ancak ilgili calisma acik erisime sunulacagi igin incelenen kanallarin
sahibi olan kisilerin ¢ocuk grubu olmasi nedeniyle uzman goriisii dogrultusunda elde edilen veriler
ifade edilirken kod isimler kullanilmis ve ilgili video kiinyeleri kaynak¢adan ¢ikarilmistir. Herhangi
bir hassasiyet icerse de icermese de internet ortaminda arastirma yapmay1 hedefleyen herkesin kisisel

bilgilerin ve goriislerin korunmasina 6zenle yaklasimy, {izerinde durulmasi gereken konularin basinda
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gelmektedir (Yildirim ve Simsek, 2018). Arastirma konusu hassas ve 6zel olmasa bile katilimcilarin

kimlikleri korunmalidir (Silverman, 2018).

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi = Erzincan Binali Yildirim Universitesi

Insan Arastirmalar Etik Kurulu
Etik degerlendirme kararinin tarihi= 26.02.2021
Etik degerlendirme belgesi say1 numarasi= 03-09
Bulgular ve Yorum

Bu béliimde c¢alismanin alt problemleri baglaminda elde edilen bulgular sunulmus ve ilgili

bulgulardan hareketle ulagilabilecek yorumlara yer verilmistir.
1. Youtube'da Kitap Kanali Olusturma Oykiisii

Youtube'da kitap tanitim kanali olusturan ve olusturduklari bu kitap kanallarinda igerik
iireten ortaokul yas grubunun okuma kiiltlirii goriiniimlerinin belirlenmesinde kitap kanallarinm
olusturma Oykiilerinin de dolayli bir sekilde etkili oldugu sdylenebilir. Kitap kanali olusturma
Oykiilerinin belirlenmesi, bu grubun amacinin 6n goriilmesini saglayabilir ve kitaplara, okumaya
yiikledikleri anlam baglaminda ele alinabilir. Bu noktada K2, kanalin1 olusturma Oykiisiine iliskin bir
videosunda sunlar1 aktarmaktadir:

"... Ondan sonra da Booktuber (Buktubir) olmaya karar verdim. Buna nasil karar verdim iste

kitap okumaya basladiktan sonra dedim, hani ben madem kitap okuyorum bunu neden

insanlarla paylasmayayim, dedim ve hani gittim sordum. Dedim, "Hani yalnizca kitap {istiine
sohbet {istiine bilmiyorum, kitaplarla ilgili cogunlukla olan bir kanal agsam olur mu?" dedim

ve ailem de sag olsunlar arkamda durdular ve beni bu konuda desteklediler ve bu sayede de
ben bir kanal actim, simdi sizin karsinizdayim zaten."

K2'nin yukaridaki ifadelerine bakildiginda oncelikle Youtube'da kitaplarla ilgili icerik iireticisi
(booktuber) olmaya karar verdigini vurguladig1 goriilmektedir. K2'nin bu karar1 alma nedeninin ise
"okudugu kitaplar1 paylasmak ve kitaplar hakkinda sohbet etmek" oldugu soylenebilir. Bu baglamda
K2 i¢in kitap okumaya yiiklenen anlamin, okunanlarin baskalariyla paylasilmasima yonelik oldugu

sOylenebilir.

"

Ayrica K2 ilgili videosunda "...Daha sonra karantinada bana bir sey oldu, hani ¢linkii bir

noktadan sonra Booktuberlar: takip etmeye basladim. Sonra bu insanlar nasil kitap okuyor, ben niye
okuyamiyorum kafasmna girdim o siralar ve dedim ki: 'Ben de kitap okumaya baslayacagim.' "
ifadelerine de yer vererek Youtube'da kitaplarla ilgili icerik tireticilerini (booktuber) takip ettigini,
boylelikle kitap okumaya baslamaya karar verdigini belirtmektedir. Bu durumdan hareketle K2'nin
Youtube'da kitaplarla ilgili icerik iireten diger kisilerin okuma davranislarini model aldig1 s6ylenebilir.
Benzer sekilde diger kitap kanali sahibi ¢ocuklarin da Youtube'da kitaplarla ilgili igerik {ireten kisileri

model aldiklarini vurguladiklar goriilmektedir. Bu baglamda ¢ocuklarin videolarindan verilebilecek

Ornek ifadeler su sekildedir:
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"Booktube’a bakmaya basladim ve Booktube da benim kitap okuma aliskanligimi biraz daha
arttird1. Kitap okuyan kisilere 6zendigim icin bu da bana ¢ok biiyiik bir katki sagladi ve zaten
kitaplar1 boyle daha ¢ok okumaya basladikga bir kitap kanali actim ben de. O yiizden su an bu
kanaldayim. Ben eger kitap okumasaydim, su an boyle bir kanalim olmazdi ve ayrica bu kanal
benim biraz kitap okuma istegimi de artiyor mesela size bir kitap yorumu ¢ekmek istiyorum
ya da siz bana bir kitap Oneriyorsunuz ben o kitab1 aliyorum, hani o sekilde o kitab:
okuyorum." (K13)

K13'tn Youtube Kitap Toplulugu'nun kendisinin okuma aligkanligini olumlu etkiledigini ve
bu topluluktaki diger kisilerin okuma davranisina 6zendigini ifade ettigi goriilmektedir. Boylelikle
K13 de bir kitap kanali agarak bu topluluga katilmistir. Ayrica K13 kitap kanalinin kendisinin okuma
istegini artirdigini; okuduklar {izerine yorum yapma istegi ve izleyicilerinin 6nerdigi kitaplar1 okuyor
olmasi gibi 6rneklerle desteklemektedir. K14 ise bu topluluga katilma 6ykiisiinii soyle aktarmaktadir:

"Simdi sOyle, ben hani Youtube'da siirekli karsima Booktube kavrami kitap videolar: vesaire

cikti. Ben de onlar izlerken zevk aldigimi fark ettim ve hani ¢ok giizel bir is yaptiklarimi

dedim ki bu benim isim bdyle bir sey yapmaliyim, dedim. Ciinkii ben zaten dedim c¢ok
kiiciikltigiimden beri kitap okumay1 seviyorum ve neden baskalarina da faydali olmayayim,
dedim bu sekilde ve iyi ki de agmisim diyorum. Ciinkii bu isi yapmak bence ¢ok zevkli biraz
zor bir is evet ama bence gayet zevkli giizel yani bu sekilde karar verdim. Zaten sonrasinda

aileme falan sdyledim, onlar da olur dediler ve baskalarina bu sekilde kitap tanitarak faydal
olmak da istedim."

Goriildiigii tizere K14 de Youtube'da kitaplarla ilgili icerik tireten diger kisileri model alarak
kanalini actigin dile getirmektedir. Ayrica K14 kitaplarla ilgili igerik iiretmeyi, okuduklar1 hakkinda

yaptig1 sohbetleri faydali bir is olarak anlamlandirmaktadir.

Kanal sahibi ¢ocuklarla yapilan goriismelerde de kitap kanali olusturma Oykiileriyle ilgili
videolarda sz ettikleriyle benzer ifadelere yer verdikleri goriilmektedir. Goriismelerden bazi 6rnekler
su sekildedir:

"Aslinda soyleydi, ilk benim okudugum c¢ok sevdigim kitaplarim vardi. Onlar1 gostermek

anlatmak giizel geldi, sonra kanal actim kendime." (K16G)

"Okuduklarimi paylasmay1 sevdigim igin video ¢ekmek istedim, sonra burada kanalimda

onlar1 paylagmayi diisiinerek kendime kanal a¢tim." (K17G)

"Kitap okumay1 c¢ok seviyorum ve anlatinca bunlari digerlerine mutlu oluyorum. Eger
kendime kitap anlattigim kanal acarsam burada yaparim, dedim hani bu seyleri. " (K19G)

Yukaridaki ifadelere bakildiginda kitap kanali sahibi ¢ocuklarin goriismelerde de kitap
kanallarint olusturmalarindan s6z ederken siklikla okuduklarimi paylasmaya yonelik amagclarina
vurgu yaptiklart goriilmektedir. Ayrica c¢ocuklarin genellikle okuduklari paylasmalarinin

kendilerine olumlu duygular hissettirdigine degindikleri de goriilmektedir.

Kanal sahibi ¢ocuklarin kitap kanali olusturmaya yonelik ifadelerinin genel olarak ortaklastig:
goriilse de K8'in ¢ocuklarin {izerinde durduklar diisiincelerden daha farkli bir noktaya isaret ettigi

goriilmektedir. K8'in kitap kanali olugturmasiyla ilgili diisiinceleri su sekildedir:

"Aslinda evet, herkesin bildigi amacim kitap videolar1 cekmek ama aslinda bunun altinda
baska bir neden yatiyor, asil nedenim bunu bir ¢ocuk olarak yapmak. Ciinkii yirmili yaslarda
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bu tiir islerle ugrasan Bookstagram ya da Booktuber olarak bu tiir islerle ugrasan bir¢ok insan
var. Ama ben bir ¢cocuk olarak da bunu basaracagimi gostermek istedim."

Goriildiigii tizere K8 amacinin kitap videolar1 ¢ekmek oldugunu dile getirirken ayrica bu
eylemi bir "cocuk olarak" gercgeklestirme istegine de vurgu yapmaktadir. K8'e gore Youtube'da
kitaplarla ilgili icerik iireten (booktuber) bir¢ok kisi vardir fakat bu kisiler genellikle 20'li yaslardadir,
K8 bir ¢ocuk olarak bu isi basarabilecegini gostermek istedigini belirtmektedir. K8'in bu ifadesinden
hareketle Youtube'da kitaplarla ilgili igerik {iretmeyi, basarilmasi gereken eylem olarak
anlamlandirdig1 sOylenebilir. K8 diger ¢ocuklardan farkli olarak okuduklarini paylasma ihtiyaci ve

amacindan Gte bir eylemi gerceklestirme, basarma duygusuna vurgu yapmaktadir.

Yukaridaki ifadelerden hareketle ¢cocuklarin kanallarini olusturma 6ykiilerinin kesisimlerinin;
Youtube'da kitaplarla ilgili igerik {ireten diger kullanicilar1 model alma ve okuduklarin1 paylasma
istegi duyma olmak iizere iki noktada oldugu soylenebilir. Goriildiigii tizere cocuklarmn giinliik
yasamda fiziki ortamlarda cevrelerindeki kisileri rol model almalar1 durumu dijital ortamda da
kendini gostermektedir. Model alinan hedef davranisin okuma odaginda olmasi ise bu toplulugun
kendine 6zgti niteliklerinden birini ortaya koymaktadir. Ayrica okunan kitaplar1 paylasma, okunanlar
hakkinda yorumlar yapma gibi eylemlerin dijital ortamda yapilmasmin istenmesi de dijital ¢agda
okuma eylemine yonelik uygulamalarin degistigine isaret etmektedir. Bu degisimin ise okunanlarin
konusuldugu, tartisildigr ve cesitli kitap oOnerilerinin yapildigi yiliz yiize katiim gerektiren
ortamlardan yine biitlin bu eylemlerin gerceklestirilmesi icin ¢esitli olanaklar sunan yeni bir ortam
olan dijital ortama dogru bir gecise yonelik oldugu soylenebilir. Kanal olusturma oykiilerinden soz
ederken bazi ¢ocuklarin {izerinde durdugu bir diger nokta ise kitap kanallarmi agmalariyla beraber
kitap okumaya basladiklar1 ve kitap kanallar1 sayesinde okuma aligkanliklarinin olumlu bir gelisim
gosterdigidir. Bu bulgudan hareketle ¢ocuklarin olusturduklar: kitap kanallari ile kitap okuma
davraniglar arasinda olumlu bir iliski kurduklar1 ve kitap tanitim kanallarini okuma eylemlerini

devam ettirmeleri igin giidiileyici bir arag olarak gordiikleri sdylenebilir.
2. Youtube Kitap Kanallarinda Uretilen icerikler

Youtube'da ortaokul yas diizeyindeki ¢ocuklar tarafindan olusturulan kitap toplulugunun
okumaya doniik ortak kiiltiiriiniin belirlenebilmesi ic¢in kitap kanali sahibi ¢ocuklarin agtiklar:
kanallarda kitaplarla ve okumayla ilgili nasil igerikler {irettiklerinin ortaya konmasinin énemli oldugu
diisiiniilmektedir. Cocuklar tarafindan olusturulan kitap kanallarindaki igerikler gz oOniinde
bulunduruldugunda biitiin kanallarda belirli bashk ve temalarda video igeriklerine yer verildigi
goriilmektedir. Bu durum Youtube Kitap Topluluguna katilmak icin kitaplarla ilgili daha o6nce
belirlenmis cesitli baghik ve temalarda igerik iiretmek gibi bir kabuliin varligina isaret etmektedir.
Ayrica bu video igeriklerinin Youtube'da kitap kanali olusturmaya yonelik ortak bir sdylemi temsil
ettigi de sdylenebilir. Incelenen kitap kanallarinda ortaklagan video igerikleri asagida bashklar halinde

sunulmustur.
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2.1. Kitaplik turu: "Kitaplik Turu" baghikli video igeriklerine bakildiginda kitap kanali sahibi
cocuklarin ev ortamlarinda kendilerine ait bir kitapligi arka plana alarak raflardaki kitaplarim
izleyicilerine gosterdikleri goriilmektedir. Bu gosterim esnasinda ¢ocuklar bir yandan da kitaplarinin
icerik Ozellikleriyle ilgili kisa bilgileri izleyicileriyle paylasmaktadir. Ayrica ¢ocuklar, kitapliklarina
yeni eklenen kitaplar1 da oOzellikle izleyicilerine gosterip tanitmaktadir. Cocuklarin "Kitaphk Turu"
baglikli videolarindan bazi 6rnek ifadeler su sekildedir:

"Bu videoda sizlere arkadaslar, kitaplik turu c¢ekiyorum. Sizlere elimden geldigince
kitaplarimi anlatmaya ve gostermeye calisacagim." (K7)

"Merhaba arkadaslar, bugiin sizlerle birlikte kitaplik turu videosu gekiyorum. Bayag bir yeni
kitap eklendi..." (K15)

Yukaridaki ifadelerden hareketle ¢ocuklarin bir okur olarak sahip olduklari kitaplar1 goriiniir
kilmak istedikleri sdylenebilir. Ayrica ¢ocuklarin, okuma eylemi ile sahip olunan kitap sayis1 arasinda
iliski kurduklar1 da diistiniilmektedir. Bu baglamda K1 "Bugiin kiigiik bir kitaplik turu ¢ekecegim.
Kitaplarim az ¢linkii okumaya yeni basladim ama bir ay sonra falan biiyiik bir kitap aligverisi videosu
gelecek." climleleriyle kitapligindaki kitaplarin sayica az oldugunu dile getirmekte ve bunun nedeni

olarak ise okumaya yeni baslamis olmasini gostermektedir.

2.2. (...) Ayinda okuduklarim/okuyacaklarim: "(...) Aymnda Okuduklarim/Okuyacaklarim” bashkl
video igeriklerine bakildiginda ¢ocuklarin aylik okumalarina iliskin genel bir degerlendirme yaptiklar:
ve bir dahaki ay icin planladiklari okuma hedeflerinden soz ettikleri goriilmektedir. Bu video
igeriklerinde ¢ocuklar okuduklar: ve okuyacaklar1 kitaplarin dis kapaklarmni tek tek gostermekte ve
isimlerini izleyicileriyle paylasmaktadir. Bu baglamda ¢ocuklarin video igeriklerinden 6rnek ifadeler
su sekildedir:

"Bugiin sizlerle bir bu ay okuduklarim videosuyla karsinizdayim. Temmuz ayinda okudugum
kitaplari size tanitacagim." (K10)

"Bugiin sizlerle yeni bir video ¢ekiyorum, videomuzun ismi ocak ayinda okuduklarim olacak.
Ben ocak ayinda toplam on kitap okudum. Bu kitaplardan sizlere sevdiklerimi ve
sevmediklerimi anlatacagim." (K15)

Cocuklarin, "(...) Aymnda Okuduklarim/Okuyacaklarim” baslikli video igeriklerinde ayrica
aylik okuma hedeflerini yerine getirip getirmedikleriyle ilgili de genel bir degerlendirme yaptiklar:
goriilmektedir. Bu degerlendirmelerden bazi 6rnekler ise su sekildedir:

"Bugiin sizlere aralik ayinda okudugum kitaplar1 gosterecegim. Aralik ayinda benim okumak

istedigim kitap sayisi sekiz, sekiz kitap okumak istemistim, alt1 tane kitap okuyabildim. Evet,
hedefe ulasamamais olsam bile bence gayet iyi bir say1..." (K2)

"Bugiinkil videomda sizlere ocak aymnda okudugum kitaplardan bahsedecegim. Ocak ayinda
toplam bes kitap okumay1 hedeflemistim, en az ve bes kitap da okumusum. Bugiin sizlere
dedigim gibi bu bes kitaptan bahsedecegim." (K9)

Yukaridaki ifadelerden hareketle Youtube Kitap Topluluguna katilan ¢ocuklarin kendilerini
aylik olarak okuma hedefleri koyan ve bu okuma hedefleriyle ilgili 6z degerlendirmeler yapan okurlar

olarak sunduklar1 s6ylenebilir.
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2.3. Kitap aligverisi, kargo ac¢ilimi ve kutu acilimr: Kitap kanallarinda ¢ocuklar tarafindan siklikla
paylasilan video igeriklerinden biri de kitap aligverislerine yoneliktir. Bu video igeriklerinde ¢ocuklar
yaptiklar: kitap alisverislerinde aldiklar: kitaplar: izleyicilerine gostermektedir. Ayrica zaman zaman
aldiklar kitaplarin kargolarmi "Kargo Acilimi" ve "Kutu A¢ilimi" baslikli videolarla izleyicilerinin
karsisinda agmaktadir. Bu baglamda ¢ocuklarin video igeriklerinden bazi 6rnek ifadeler su sekildedir:

"Herkese yepyeni bir videoyla merhaba arkadaslar, bugiin alt1 kitaplik bir alisveris yaptim ve
alir almaz eve gelip hemen size videosunu ¢ekmek istedim." (K18)

"Herkese merhabalar arkadaslar, bugiin sizlerle beraber burada gérmiis oldugunuz dev kitap
aligverisini gosterecegim." (K3)

Cocuklarin kitap kanallarinda bu tarz igerik iiretmelerinin, izleyicilerinin talebine doniik bir
eylem olduguna da vurgu yaptiklar: goriilmektedir. Bu baglamda K6 bir videosunda, kitap aligverisini
gosteren video igerigini kanalina yiikledikten sonra abone ve izlenme sayisinin arttigini, bu nedenle
de bu tarz video igerigi iirettigini dile getirmektedir. Cocuklarin kitap kanallarinda bu tarz kitap
odaginda tiiketim uygulamalarmi goriiniir kilan igeriklere yer vermelerinin bir dijital ortam olan
Youtube platformunda bulunmalariyla iliskili oldugu diistiniilmektedir. Ayrica g¢ocuklarin, kitap
aligverisi igerikli videolar tiretmelerini, izlenme ve abone sayisi baglaminda yapilandirdiklar1 da
gortilmektedir. Bilindigi tizere Youtube'da reklam amaciyla gesitli tirtin tanitimlar1 yapilabilmektedir.
Youtube Kitap Toplulugu'na katilan ¢ocuklarin da bu kiiltiiriine ayak uydurarak kitap odaginda
tiiketimlerini 6n plana ¢ikardiklar1 soylenebilir. Ayrica ¢ocuklarin bu davramslarinin okuma kiiltiirii
baglaminda, okumaya yiiklenen anlamdan 6te kitab1 metalastirmaya yonelik bir yansimay: temsil

ettigi sOylenebilir.

2.4. Okuma maratonu: Cocuklar "Okuma Maratonu" olarak adlandirdiklar: video iceriklerinde ekran
karsisinda yogun okuma davranislarina yer vermektedir. Cocuklar bu videolarinda, daha &nceden
belirledikleri bir kitap serisi ya da kitab1 hedefledikleri giin veya saatte ekran karsisinda okumaktadir.
Cocuklar zaman zaman okumalarina ara vererek okuduklar1 yere kadar kitapla ilgili yorumlarim ve
degerlendirmelerini izleyicileriyle paylasmaktadir. Bu etkinligin bazen bireysel bazen ise birkag
arkadasla birlikte yapildig1 goriilmektedir. Ayrica ¢ocuklar kitap kanallarinda, okuma maratonuna
baglamadan 6nce hangi giin baslayacaklarini ve nasil ilerleyeceklerini izleyicileriyle paylasmaktadir.

Bu baglamda ¢ocuklarin video igeriklerinden bazi drnekler asagida yer almaktadir.

K2 "$u anda sizlerle bir okuma maratonu videosuyla karsimnizdayim. Okuma maratonumuzu
ii¢ giine ayirdim goniil ister ki bu iki kitabi iki giinde bitirebileyim ama ¢alisacagim ki biiyiik ihtimal
ii¢ giinde bitirebilirim, diye diistiniiyorum." ifadesiyle bir okuma maratonu gerceklestirecegini ve bu
maratonun nasil ilerleyecegini izleyicileriyle paylagsmaktadir. K7 ise "Okuma Maratonu" baslikli
videosunda okumaya ara vererek "Evet arkadaslar, su anda kitaptan okudum ve nereye geldigimi
gosterecegim simdi. Buraya geldim 7. boliime, sayfa 133%e geldim." climleleriyle okudugu kitapta

nereye geldigini, kag sayfa okudugunu aktarmaktadir. Ayrica K16'nin da diger ii¢ arkadasiyla beraber
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ayni anda okuma maratonu etkinligini gerceklestirdigi goriilmektedir. K16 ilgili videosunun
baglangicinda "Yeni videomuza hos geldiniz, evet bugiin bu videoda sadece ben olmayacagim, diger
ti¢ arkadagimi da izleyeceksiniz bu videoda. Dort kiz bir okuma maratonu yapacagiz bu videoda. Bu
arada maraton 24 saatlik olacak..." ifadeleriyle dort arkadas hep birlikte ekran karsisinda okuma

maratonu yapacaklarini ve bu maratonun ne kadar siirecegini dile getirmektedir.

Yukaridaki ifadelerden hareketle c¢ocuklarin kitap kanallarinda, ekran karsisinda yogun
okuma etkinliklerini sergiledikleri sdylenebilir. Ayrica bu yogun okuma etkinliklerinin ortak bir dilde
konumlandirldigr ve "Okuma Maratonu" olarak ifade edildigi goriilmektedir. Cocuklarm ekran
karsisinda arkadaglariyla beraber yogun okuma etkinligi gerceklestirmeleri; birlikte okuma
etkinliklerinden hoslandiklarimin ve okumay1 eglenceli bir etkinlige doniistiirme isteklerinin bir

yansimast olarak goriilebilmektedir.

2.5. (...) Yas aras1 oneriler: Cocuklarin kitap kanallarinda, belirli yas araligina yonelik oldugunu ifade
ettikleri kitap Onerilerine yer verdikleri goriilmektedir. Bu baglamda K15 videosunda 7-9 yas araligina
K11, 12-14 yas araligina K2 ise 10-14 yas araligina yonelik cesitli kitap Snerilerinde bulunmaktadir. Bu
baglamda ¢ocuklarin videolarindan 6rnek ifadeler su sekildedir:

"Bugiin sizlerle birlikte 7-9 yas aras: kitap onerileri videosu ¢ekiyorum." (K15)

"Bugiin sizlere bir tavsiye videosu cekecegim. Bu sefer yas araligini1 12-14 yas aralif1 olarak

belirledim." (K11)
"Bugiin sizlere 10-14 yas arasi kitap onerileri ¢ekiyorum." (K2)

Cocuklarin kitap kanallarinda kendi yas diizeylerinde veya kendi yas diizeylerinden farkl bir
yas diizeyine yonelik kitap oOnerilerinde bulunduklar1 goriilmektedir. Bu durumun c¢ocuklarin
kendilerini herhangi bir yas diizeyine yonelik kitap énerme konusunda yetkin gormeleriyle iligkili
oldugu diisiiniilmektedir. Ayrica ¢ocuklarin bu igeriklerle izleyicilerine karsi her yas diizeyine yonelik

kitap Onerebilecek, yetkin bir okur goriintiisii sunma ¢abasi verdikleri de sOylenebilir.

2.6. Okuma tembelligi (reading slump): Kitap kanallarinda bulunan video igerikleri goz ontinde
bulunduruldugunda ¢ocuklarin "Okuma Tembelligi (Reading Slump)" bashkli igerikler {irettikleri
goriilmektedir. Bu video igeriklerinde gocuklarin genellikle kavramin Ingilizcesi olan "reading slump"
ifadesini kullandiklar1 goriilmektedir. Reading slump kavraminin, Tiirkce olarak "Okuma Tembelligi"
seklinde ifade edilebilecegi diisiiniilmektedir. Okuma tembelligi, kisinin kitap okumaktan uzak
kaldig1 bir donemi temsil edebilmektedir. Cocuklar bu kavramla; diizenli olarak kitap okurken birden
okuyamaz hale geldiklerini, okuma isteklerinin olmadigini yani 6zetle donemsel olarak okuyamama
durumlarini ifade etmektedir. Bu baglamda ¢ocuklarin kitap kanallarindaki video iceriklerinden bazi
ornekler su sekildedir:

"Arkadaslar, agustos ayinda ¢ok fazla kitap okuyamadim. Zaten ben yaklasik bu okul siireci

baslamadan derslerimiz baslamadan 6nce iki ay yaklasik iki ay ciddiyim yani iki ay reading

slumpta gibiydim. Yani reading slump, okuyamama okuma isteginin olmamasi durumuna
deniyor. Yani bildiginiz reading slumptaydim iki ay da. O ylizden ¢ok fazla okuyamadim on

164



KEFAD Cilt 25, Say1 1, Nisan, 2024

bes giinde bir kitab: bitirebiliyordum ancak o yiizden zaten agustos ayinda da Oyle oldu."
(K10)

"Reading slump ne diye soranlara da su sekilde, kitap okumak istiyorsunuz ama kitap
okuyamiyorsunuz, boyle bir durum yani ¢ok da Tiirkge bir karsilif1 yok. O zaman da kitap illa
okuyamiyorsam baska seylere yogunlasmaya ¢alisiyorum ki o yogunlastigim seylerden sonra
kitap hi¢ okumadigim icin kendimde bir bosluk oluyor, sonraki giinlerde kitap okumaya azar
azar da olsa basliyorum." (K13)

Yukaridaki ifadelerde c¢ocuklarin videolarinda "reading slump" kavramini izleyicilerinin
bilmedigini diisiinerek agikladiklar1 goriilmektedir. K13 bu kavramin Tiirk¢e karsiifi olmadiginm
Ozellikle vurgulayarak bu siireci nasil gecirdigini, tekrar kitap okumaya nasil basladigin
anlatmaktadir. Okuyamama durumuna verilen bu ortak adin aslinda ¢ocuklarin Youtube Kitap
Toplulugu igerisinde kendilerine 6zgii bir dil olusturmalariyla ya da daha 6nce olusturulmus ortak bir

dile uyum saglamalariyla iligkili oldugu diistiniilmektedir.
3. Youtube Kitap Kanallarinda Sosyoekonomik Goriiniimler

Kitap kanallarinda paylasilan videolarda ve yapilan goriismelerde ¢ocuklarin sosyoekonomik
goriiniimleri hakkinda fikir veren c¢esitli bulgular elde edilmistir Bu bulgularin ¢ocuklarin
kendilerinin ve ailelerinin kitap odakli tiiketim pratiklerine ve evde ya da ev disinda sunulan

olanaklara yonelik oldugu goriilmektedir.

3.1. Kitap odakl tiiketim pratikleri: Cocuklarin kitap kanallarindaki videolarinda siklikla kitaplara
yonelik yaptiklar1 harcamalardan ve aligverislerden soz ettikleri goriilmektedir. Bu baglamda K16
"Miikemmel kitap alisverisi yapmisim, kendimle gurur duyuyorum iyi ki tiim parami kitaplara
vermigim. 250 liram vardi bunlarin hepsini kitaplara verdim asir1 mutluyum.” ifadeleriyle
izleyicilerine elindeki biitiin parasinu kitaplara harcadigini ve mutlu oldugunu aktarmaktadir. Benzer
sekilde diger ¢ocuklarin da (K5, K10) kitap kanallarindaki icerikler araciligiyla kitaplara yonelik

harcamalarindan aligveriglerinden soz ettikleri goriilmektedir.

Cocuklar kendilerinin kitaplara yonelik harcamalarinin yani sira aile bireylerinin de
harcamalarindan s6z etmektedir. Aile bireylerinden anne ve babanin siklikla kitap satin aldig1 ve
kendilerine kitap satin alirken ¢ocuklarina da kitap aldiklar1 videolarda vurgulanmaktadir. Ayrica
cocuklar, ebeveynleriyle kitabevinden kitap satin alma eylemlerinden de s6z etmektediler. Bu
baglamda video igeriklerinden sunulabilecek bazi érnekler asagida yer almaktadir.

"Oncelikle kitapligima yeni eklenen iki tane kitap oldu, annem kitap aligverisi yapiyordu ve

dedi hani "Senin de istedigin kitap var m1?" falan diye, ben de iki tane kitap se¢tim." (K2)

"Asil bomba babamin bana almis oldugu Harry Potter ve Ziimriidiianka kitab1. Bunu yanimda
arkadaslar yani ben gidip sectim, Erdem Kitabevi'nden aldim." (K18)

Cocuklarin bu ifadelerinden hareketle kendilerinin ve ailelerinin kitaplara yonelik harcama
yapmak icin bir biitce ayirdiklar1 ve bunu okuma eylemlerini siirdiirme baglaminda ©Snemli
gordiikleri sdylenebilir. K11 "Ben kendime hig¢ kitap almasam bile annem kendine kitap alirken bana

da alir. Ciinkii biz kitap okumay1 ¢ok seviyoruz ve bunu bir devamlilik haline getirmek igin siirekli
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aliyoruz." seklindeki ifadeleriyle bu bulguyu desteklemektedir. Goriildiigii {izere K11 kitap satin alma

eylemleriyle okumay1 devamlilik haline getirme amaclar1 arasinda bir baglant: kurmaktadir.

Ayrica yukaridaki ifadelerden hareketle ailelerin kendi tiiketim pratiklerini ¢ocuklarina
aktardiklar1 ve c¢ocuklarin kitap satin almaya yonelik isteklerini sosyoekonomik olanaklarla

destekledikleri sdylenebilir.

3.2. Ev ve ev dis1 ortamlarda sunulan olanaklar: Youtube'da kitap tanitim kanali olan ¢ocuklarin
kanallarindaki videolarindan ve goriismelerdeki ifadelerinden hareketle sosyoekonomik yapailari
hakkinda fikir veren bir diger goriintimiin ise aileleri tarafindan kendilerine "ev ve ev dis1 ortamlarda

sunulan olanaklar" oldugu soylenebilir.

3.2.1. Kitaplik Olusturma: Kitap kanali olan biitiin ¢ocuklarin, biitiin video ¢ekimlerini kendilerine ait
kitapliklarin oniinde yaptiklar1 goriilmektedir. Kitap kanali sahibi biitiin cocuklarin kendilerine ait bir
odalari, bu odalarinda raflar1 dolu olan kitapliklar: ve kitap okumak icin tasarlanmis koseleri oldugu
goriilmektedir. Ayrica ¢ocuklar videolarinda kendilerinin yamn sira ebeveynlerine ait kitapliklardan,
anne ve babalarmin ayr kitapliklar: oldugundan da s6z etmektedir. Bu baglamda K2 bir videosunda
"Bildiginiz gibi burada iki tane kitaplik vardi, bunlardan bir tanesi annemlerin bir tanesi benim."

ifadesiyle kendisine ve anne babasina ait olan kitapliktan s6z ederek izleyicilerine gostermektedir.

3.2.2. Kitap Hediye Etme: Cocuklar videolarinda ev ortaminda yaptiklar1 gekilislerden ve ailelerinin
kendilerine kitap hediye etmesinden s6z etmektedir. Bu baglamda K4 bir videosunda elindeki
kitaplar tek tek gostererek "Bunlar benim yilbasi hediyemdi. Ailece gekilis yapmustik, bu kitaplar o
vesileyle bana geldiler." ifadelerine yer vermektedir. Goriildiigii {izere ev ortaminda yapilan bir yilbas:
cekilisinde aile, ¢ocuga hediye olarak kitap almay1 tercih etmistir. Benzer sekilde K2 de "Sirada bana
ailemden yilbasi hediyesi olarak gelmis olan kitap serisi var. Bu benim hayatimda almis oldugum en
glizel hediye olmus olabilir ¢iinkii hediyenin kutusunu a¢tigimda o kadar sevinmistim ki neredeyse
havalara ucacaktim. Bu seri Harry Potter Serisi." ifadesiyle ailesinin yilbasi gekilisinde kendisine

Harry Potter Serisi'ni hediye olarak aldigini izleyicilerine aktarmaktadir.

3.2.3. Kitap Fuarlarma Gitme: Cocuklar kitap kanallarindaki igeriklerinde kitap fuarlarina
katildiklarindan ve fuarlardan yeni kitaplar aldiklarindan da s6z etmektedir. Bu baglamda

videolardan 6rnek ifadeler su sekildedir:

"fkinci kitabimiza gecelim, Kartal Kayaliklari. Bu kitabi ilgemize gelen kitap fuarindan
almistim." (K19)

"Hepinize merhaba, bu videomda sizlere kitap fuarmndan aldigim kitaplar1 gosterecegim."
(K13)

"Bu arada arkadaslar, sizlere bir seyden bahsetmek istiyorum. Ben haftaya cuma giinii 13.
Ankara Fuari'na gidecegim." (K15)

Ayrica ¢ocuklarin gittikleri kitap fuarlarinda yazarlarla tanistiklarindan ve onlara kitaplarimi

imzalattiklarindan bahsettikleri goriilmektedir. K18 bu durumu "Tam gidecektim, yazar geldi. Yazar
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geldi falan oldu herkes. Ay ¢ok mutlu oldum, hem yazarin ilk imzasini ben aldim hem de onunla

glizel bir fotograf cekildim." climleleriyle aktarmaktadir.

Cocuklarin ifadelerine bakildiginda kitap fuarlarina katilmalarinda ailelerinin belirgin bir rolii
oldugu goriilmektedir. Ornegin K17 videosundaki "Bu arada arkadaslar, yarin 20-28 Ekim’'de
Gaziantep'te kitap fuar1 var. Yarin babamla oraya gidip kitaplar alacagiz." ifadesiyle babasiyla birlikte
kitap fuarmna gidecegine vurgu yapmaktadir. Yapilan goriismelerde de cocuklarin benzer sekilde
ailesiyle kitap fuarlarina gittiklerinden soz ettikleri goriilmektedir. Bu baglamda goriismelerden 6rnek

yanitlar asagida yer almaktadir.

“Kitap fuar1 olmustu ve ben annemlerle gidip orada kitaplar alip imzalatmistim, ¢ok
eglenmistik.” (K16G)

"Biz kitap fuari falan olunca genelde gidip kitap aliriz, yani hep birlikte ailemle bu tarz
seylerde katiliriz." (K19G)

Cocuklarin kitap kanallarinda kendilerinin ve ailelerinin kitap satin alma davramslarindan
s0z etmelerinin, ailelerin ev ortaminda ¢ocuklar1 i¢in kitaplik olusturmalarinin ve gekilisler araciligiyla
¢ocuklarina kitap hediye etmelerinin, ev disi ortamda ise cocuklariyla birlikte kitap fuarlarina
katilmalarinin sosyoekonomik olarak bir destekle gergeklestirilen etkinlikler ya da aile tarafindan
¢ocuga sunulan olanaklar oldugu soylenebilir. Yukarida ifade edilen bulgulardan hareketle Youtube
Kitap Topluluguna katilan ortaokul yas diizeyindeki ¢ocuklarin ailelerinin sosyoekonomik anlamda
yukaridaki etkinlikleri ve olanaklar1 sunma yeterliligine sahip olduklari, bu baglamda da orta ya da

iist sosyoekonomik diizeyden olduklar1 s6ylenebilir.

4. Youtube Kitap Kanallarinda Okuma Kiiltiirii Edinme Siirecini Etkileyen Unsurlarin

Goriinimi

Kitap kanali sahibi ¢ocuklar, videolarinda ve yapilan goriismelerde dolayli olarak okuma
kiiltiirti edinme siireclerinde etkili olan unsurlara da deginmektedir. Bu baglamda ¢ocuklarin okuma
kiiltiirii edinme siireglerinde rolii oldugu diisiiniilen unsurlar "aile, okul, arkadas ve medya" basliklar1

altinda ele alinmigtir.

4.1. Aile: Cocuklar okuma kiiltiirii edinme siireglerinde ailelerinin model olma, erken yasta kitapla
tanistirma, okunan kitaplar iizerine konusma, hep birlikte okuma ve okunan kitaplarin filmlerini
izleme seklindeki rollerinden s6z etmektedir. Bu baglamda videolardan ve goriismelerden bazi

ornekler asagida yer almaktadir.

" 'Kitap okumaya nasil basladin? Neden basladin?' boyle bir sorusu var, ben kitap okumaya
annem sayesinde bagladim. Ciinkii annemin ¢ok kitabi vardi ¢ok okuyordu, ben de onu 6rnek
alarak kitap okumaya basladim."” (K11)

"Kitap okuma aliskanligim aslinda bende hep vardi, bile diyebilirim ama hani annemin de
buna katkis1 oldu. Ciinkii bizim evin ¢iinkii her odasinda neredeyse kitap var, oradan gortip
de etkilenmis olabilirim. Zaten bana kiigiikliigiimden beri hep kitap tanutirdi ve ben de
okumay1 yani kitaplarla ilgilenmeyi de ¢ok seviyorum." (K14)
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"Kitap genel olarak eglenceli ve komik, kitab1 okurken bol bol giiliiyorsunuz. Ben ¢ok giildiim,
boyle giiliing yerleri ailemizle beraber okuyoruz falan. Annem de su an bu kitab1 okuyor, o da
okurken ¢ok giiliiyor, egleniyor ayni bana benzetiyor ¢ocuklar1.” (K19G)

"Annem, babam, kardesim mesela hep birlikte kitap okumak i¢in otururuz. Herkes kendi
kitabin1 alir ve siire tutariz iste bir saat sonra okumay1 bitiririz." (K18G)

"Hatta arkadan babam da sdyledi babam da bu kitab1 okudu, o hatta kiigiikken benim
yasimdayken okumus ancak aradan uzun zaman gectigi icin gectigimiz sene o da okudu
kitab1. Hatta annem de okudu kitab1 bir kardesim okumadi, onun da yas: kiigiik oldugu igin
okumadi o da ilerleyen zamanlarda verdigim zaman okur. Hatta biz bunun filmini de izledik
ailece Macarcaydi altyazili izledik biz. Yani ¢ok giizeldi ailece ¢ok begendik annem, babam,
ben. Kardesim de biiyiidiigii zaman okuyunca sevecegini diisiiniiyorum." (K17G)

Yukaridaki ifadelerden hareketle Youtube' da kitap kanali olan ve kitaplara, okumaya yonelik
icerikler iireten ¢ocuklarin ailelerinin kitap okuma davranislariyla ¢ocuklarina model olduklars,
¢ocuklarini erken yaslarda kitapla tamistirdiklari ve c¢ocuklariyla beraber okuma etkinlikleri
diizenledikleri sOylenebilir. Bu durum c¢ocuklarin ailelerinin de okumaya yonelik girisimlerde
bulunan bireylerden olustugunu ortaya koyabilmektedir. Ayrica aileler, kitaplarla ilgili ilk yasantilar
sunmalariyla ve okumaya doniik gerceklestirdikleri etkinliklerle ¢ocuklarinin okuma davranislarin
siirekli hale getirmelerini saglayabilmektedir. Bu dogrultuda g¢ocuklarin okuma kiiltiirii edinme
siireclerinde ailelerinin 6énemli bir rolii oldugu diisiiniilmektedir. Ailelerin ¢ocuklarla beraber okuma
siirecine katilmalarinin, ¢ocuklarin okumayla olan bagini destekledigi sdylenebilir. Boylelikle de kitap
kanal1 sahibi ¢ocuklar okuma kiiltiirli edinme siireclerini aileleriyle birlikte yapilandirma olanag:

bulabilmektedir.

4.2. Okul: Cocuklarin okuma kiiltiirii edinme siireclerinde etkili olan bir diger unsurun ise okul
oldugu soOylenebilir. Cocuklarin okul unsuru igerisinde Ogretmenlerinin kendilerine kitap
onermelerinden, okuttuklar: kitaplarla ilgili sinav yapmalarindan veya 6dev vermelerinden, okulda
diizenlenen okur - yazar bulusmalarindan ve okuma oOniinde engel olarak gordiikleri odev ve
etkenlerinden s6z ettikleri goriilmektedir. Ogretmenlerin cocuklara kitap énerdiklerini ortaya koyan
bazi 6rnek ifadeler su sekildedir:

"Burada ise Josh Malerman’in kitaplar1 var, su sekilde... Genelde ben pek gerilim okuyan

insan degilimdir ama Kirmiz1 Piyano’yu hocamiz, Tiirk¢e hocamiz Onermisti ben de alip

okumustum ve gercekten de sevmistim." (K4)

"Bana bunu resim Ogretmenim tavsiye etmisti ve kendisi bana 6diing vermisti, okudum ve

geri verdim ama ¢ok begendim kitab1 gercekten giizeldi." (K10)

"Momo kitabin1 aldim, Momo ¢ok merak etti§im bir kitapti... Tiirkce Ogretmenimizin

onerdigi bir kitapti ve ben de aldim, kitabi bu ay okuyacagim ilk bu kitab1 okuyacagim
aldiklarim arasinda." (K13)

Yukaridaki ifadelerde okulda &gretmenlerin ¢ocuklara okumalar igin kitap Onerdikleri ve
¢ocuklarin bu Onerileri dikkate alarak o©nerilen kitaplar1 edinip okuduklar1 veya okuma plam
yaptiklar1 goriilmektedir. Ayrica yukaridaki ifadelerde dikkat ¢eken bir durum ise kitap &nerme
eyleminin sadece Tiirk¢e Ogretmenleri tarafindan yapilmadigi, diger brans Ogretmenlerinin de

¢ocuklara kitap onerdigidir.

168



KEFAD Cilt 25, Say1 1, Nisan, 2024

Cocuklarin ifadelerine bakildiginda 6gretmenlerinin okuduklar: kitaplardan smav yaptiklar:
veya okumayla ilgili 6dev verdikleri de goriilmektedir. K17 goriisme esnasinda okudugu bir kitaptan
s0z ederken "Bizim Ogretmenimiz, Tiirk¢e Ogretmenimiz bizi kitap sinavi yapiyor bir defa ondan
dolay1 bir kitabr okumustum bir defa da onun disinda okumustum ondan dolay: ti¢ defa okudum."
ifadeleriyle Tiirkce Ogretmenlerinin kitap smavi yaptigini belirtmektedir. Ayrica Sgretmenlerin
okunulan kitaplarla ilgili verdikleri 6devleri sanal ortama tasidiklar1 da goriilmektedir. Bu duruma
ornek olarak K2 Ingilizce 6gretmenlerinin verdigi proje ddevini su sekilde aktarmaktadir:

"ingilizce bir kitap okumak bir yazardan tabii kitabi Ogretmenler belirliyor, onu biz

secemiyoruz maalesef. Iste o segilen kitabi okumak o kitapla ilgili o kitab1 anlatan bir video
¢ekmek, yani kisa film ¢ekmek o kitapla ilgili."

Cocuklarin okul ortaminda soz ettikleri bir diger konunun ise okur - yazar bulusmalar:
oldugu goriilmektedir. Bu baglamda K6 Seran Demiral adli yazarin K19 ise Mehmet Solmaz adl
yazarin okullarina gelerek imza giinii yaptigini izleyicilerine aktarmaktadir. Cocuklarin okur - yazar
bulusmalarindan so6z ettikleri videolarindaki heyecan ve sevingleri bu etkinlikleri olumlu

karsiladiklarini ortaya koyabilmektedir.

Okul baslig1 altinda ¢ocuklarin sz ettikleri durumlar genel olarak okumaya yonelik tesvik
edici eylemler olarak goriilebilirken aksine okumaya engel olarak goriilen durumlarin da séz konusu
oldugu goriilmektedir. Cocuklar tarafindan okumaya yonelik engel olarak goriilen durumlarin
odaginda ise 6dev, smav ve LGS gibi nedenlerin oldugu goriilmektedir. Cocuklar videolarinda ve
goriismelerde siralanan bu nedenlerden dolay: istedikleri gibi okuyamadiklarindan séz etmektedir.
Bu baglamda ¢ocuklarin ifadelerinden bazi rnekler su sekildedir:

"Bir an once diger kitaplarina da baslamak istiyorum ama bir tiirlii baglayamadim. Ciinkii

bana deli gibi 6dev veriyorlar." (K1)

"Bu aralar ben fazla kitap okuyamadim, ¢ok yogun test ¢ézdiigiimden. " (K17G)

"Bu arada bu seriyi bana ¢ok soruyorsunuz, canli yayinlarda falan hep sordunuz heniiz
okumadim ama LGS biterse okuyacagi. LGS'den higbir kitap okuyamiyorum gergekten.” (K16)

Yukaridaki ifadelerden hareketle Youtube Kitap Toplulugu'nun iiyesi olan ¢ocuklarin okuma
kiiltiirii edinme siireglerinde aile ortamindan sonra en ¢ok vakit gecirdikleri ortam olan okulun da
cesitli rollerle varligini gosterdigi soylenebilir. Okul ortaminda 6ne ¢ikan oncelikli unsurun ise
ogretmenler oldugu goriilmektedir. Ogretmenler kitap 6nerme, kitaplarla ilgili smavlar yapma ve
Odevler verme gibi davranislariyla ¢ocuklar1 okuma siirecinde etkin tutmaya calisabilmektedir.
Ogretmenler disinda okul yonetimi de c¢ocuklarin kitaplarim1 okuduklari yazarlarla bir araya
gelmelerini saglayan okur - yazar bulusmalari etkinlikleriyle ¢ocuklarin okumaya yonelik olumlu
duygular hissetmelerini saglayabilmektedir. Biitiin etkinliklerin okumaya tesvik noktasinda
destekleyici etkinlikler oldugu sdylenebilir. Ancak bu destekleyici etkinliklerin yani sira gocuklar
tarafindan okuma oniinde engel olarak goriilen durumlarin da s6z konusu oldugu goriilmektedir.
Cocuklar o&zellikle 6dev ve smav odakli calismalari nedeniyle okumak istedikleri kitaplar

okuyamadiklarini siklikla vurgulamaktadir.
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4.3. Arkadas: Cocuklarin videolarindaki ifadelere bakildiginda arkadaslarmin da okuma kiiltiirii
edinme siireclerindeki rollerinden bahsettikleri goriilmektedir. Cocuklarin genellikle arkadaslariyla
birbirilerine kitap onerdikleri ve dnerdikleri bu kitaplar1 okuyup {izerine degerlendirmeler yaptiklar
goriilmektedir. Bu baglamda cocuklarin videolarindaki ifadelerinden bazi ornekler asagida yer
almaktadir.
"Ik size gosterecegim kitap, arkadaslar “Kopriintin Altindaki Aile” isimli bu gormdiis
oldugunuz kitap. Bu kitab1 bana bir arkadagim uzun zamandir ¢ok Oneriyordu ve onun
onerdigi biitiin kitaplar gercekten okuyunca ¢ok seviyorum. Tam bdyle benim okuma tarzima
gore kitaplar Oneriyor, 6zenle secip bana oneriyor, ona da buradan ¢ok tesekkiirler. Cok merak
ediyorum gercekten ¢ok fazla ovmiistii bu kitab1 bana." (K9)

"Herkesin ¢ok fazla ilgi duydugu Marvel Serisimin bir tane ¢izgi romanini almistim bir
arkadasimin soziine giivenerek ancak ¢ok fazla sevemedim sanirim bana gore degiller." (K6)

Cocuklarin arkadaslartyla kitap konulu konusmalar gerceklestirmelerinin, okuma odakl

etkilesimler kurmalarinin okuma kiiltiirii edinme stirecini olumlu yonde etkileyebilecegi soylenebilir.

4.4. Sosyal medya: Cocuklarin bir kitap kanali olusturma Oykiilerinden baslayarak parcasi olduklari
Youtube Kitap Toplulugu'nun okumaya yonelik ortaya koydugu kiiltiiriiniin sekillenmesine kadarki
siireclerinde rolii olan unsurlardan biri de sosyal medyadir. Cocuklarin yakin ¢evrelerinde bulunan
arkadaslarinin yani sira i¢inde bulunduklar: sanal gruptan edindikleri arkadaslariyla da kitaplar ve
okuma {iizerine etkilesim kurduklar1 goriilmektedir. Bu etkilesimin ise kitap onerme seklinde kendini
gosterdigi soylenebilir. Bu baglamda K16 bir videosunda kitaplarmi tanitirken "Burada bir
Bookstagram arkadasimin, Duygunun deli gibi Onerdigi seri var Av Serisi. Kendisinin bir
Bookstagram’t var ve ¢ok fazla seviyor bu seriyi." seklindeki ciimleleriyle Instagram'da kitaplara
yonelik hesab1 olan bir arkadasmin énerdigi seriyi izleyicilerine tamitmaktadir. K2 de benzer sekilde

"

Youtube'da igerik iireten bir arkadasimin &nerisiyle aldigi kitabi izleyicilerine "...Ikinci olarak da
Matilda Etkisi kitabi. Bunu da yine bir Youtuber arkadasimdan oneri olarak almistim sanirim. Yani

cok giizel bir kitap diye duydum.” ciimleleriyle gostermektedir.

Yukaridaki ifadelerden hareketle ¢ocuklarin sadece Youtube'da bir kitap kanali olusturup
kitaplarla ilgili igerik {iretmekle siir kalmadigi, aym zamanda kendileri gibi ¢esitli sosyal medya
sitelerinde kitaplarla ilgili icerik iireten diger hesaplar1 da takip ettikleri ve onlarla etkilesim
kurduklar1 soylenebilir. Bu karsilikli etkilesimler ise kitap Onerme, onerilen kitaplar1 okuyup
degerlendirme gibi eylemlerle okumaya doniik goriiniimleri ortaklastirarak sanal bir toplulugun

yapilanmasina olanak taniyabilmektedir.
5. Youtube Kitap Kanallarinda Okuma Tercihlerinin Goériiniimii

Youtube’'da kitap tanitim kanali olan ¢ocuklarin tanittiklar: kitaplar araciligiyla tercih ettikleri
konular, popiiler olan1 okumaya yonelik egilimleri ve yazar segimleri hakkinda fikir veren

diisiincelerini izleyicilerine aktardiklar1 goriilmektedir.
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5.1. Tercih edilen konular: Youtube'da kitap tamitim kanali olan ¢ocuklarin genellikle zamana
yolculuk yapmayi, gelecegi gérmeyi, 6zel gereksinimli bireyleri veya kendileri gibi Youtube’da icerik
iireten bireyleri konu edinen kitaplar1 ve macera konulu kitaplar1 tercih ettikleri, begendikleri
goriilmektedir. Bu baglamda ¢ocuklarin videolarindan 6rnek ifadeler soyledir:
"Bence konusu giizel, zamanda yolculukla ilgili daha once kitap okumamistim diye
hatirhyorum." (K7)
"Bu kitab1 da kisa stirede bitirmistim ben, konusu da bence ¢ok giizel. Konusu ise Hera adinda
bir kizimiz var kitapta ve Hera gelecegi gorebilme giiciine sahip bunu istemsizce yapiyor,
istemsizce oluyor bu." (K20)
"Giilten Dayioglu'nun Yada'nin Gizil Giicli adli kitabi var. Bu kitabi bana birileri tavsiye
etmisti. Merak ettigim bir konusu var gergekten diin bugiin ve gelecek boyutlarinda yasanan
soluk kesici bir seriiven.” (K11)
"Merhaba arkadaslar, Igimdeki Miizik kitabii tamitacagim ve bu kitap hakkinda yorum
yapacagim. Oncelikle bu kitabin konusundan bahsetmek istiyorum sizlere bdylelikle beni

daha iyi anlayabilirsiniz. Bu kitapta Melodi adli kizin yasadiklarin1 ve dogustan engeliyle
daha da hayatinin zorlasmasini anlatiyor diyebiliriz." (K8)

K19 ise kitap kanalinda tanitimim yaptigi Unsiiz Youtuber'm Giinliigii adli kitap hakkinda
"Cok begendim kitabi, zaten de hemen bitiveriyor kitap." seklinde diisiincelerini paylagmaktadir.
Benzer sekilde K15 de aymi kitaba iliskin diisiincelerini aktararak kitabin heyecanli oldugunu

izleyicilerine aktarmaktadhr.

Macera konulu kitaplarin tercih edildigi ise K3'in "Biraz kalin bir kitap ama ¢ok maceralt
oldugunu duydum, o ylizden hemen bitirecegim gibi duruyor." ifadelerinden, K16'nin ‘Havloock
Holmes, boyle gizem eglence macera dolu igeren bir kitapt1 ashinda." ifadelerinden
anlasilabilmektedir. Ayrica macera konulu kitaplarin ¢ocuklar tarafindan izleyicilerine yonelik bir
tanitim araci olarak kullanildig1 da goriilmektedir. Bu baglamda K15'in izleyicilerinin elinde tanitimini
yaptig1 kitab1 okumalar1 igin "Charlie'nin Cikolata Fabrikas1 kitabin1 ben ¢ok sevdim, soluk soluga
okuyabileceginiz maceranin eksik olmadig1 bir kitapti." ciimleleriyle kitabin macera igerdigini

vurguladig1 goriilmektedir.

Yukaridaki ifadelerden hareketle Youtube'da kitap tanitim kanali olan ortaokul yas
diizeyindeki g¢ocuklarin kanallarinda tanittiklar1 kitaplarin konularina yonelik ortak tercihlerinin
oldugu goriilmektedir. Tercih edilen konulara bakildiginda genellikle iginde bulunduklar1 yas
doéneminin 6zelliklerine paralel segimlerinin oldugu sdylenebilir. Ayrica tiyesi olduklar: Youtube Kitap
Toplulugu'nun diger tiiyelerinin de kitap kanallarinda bu konular1 igeren kitaplari tanitmalarinin,
goriiniir kilmalarinin bir sonucu olarak da ¢ocuklarin ilgili konular: okuma yoniinde tercih yaptiklar:

sOylenebilir.

5.2. Popiiler olan1 okuma egilimi: Cocuklarin genellikle kitap kanallarinda taruttiklari, okuduklar
veya okumay: planladiklar1 kitaplarin "popiiler" olma o&zelligini vurguladiklar: goriilmektedir.

Taritilan kitaplarin isimlerine bakildiginda ise giinliik hayatta, sosyal medyada veya cok satan
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listelerinde siklikla karsilasilan kitaplar ya da seriler oldugu goriilmektedir. Bu baglamda ¢ocuklarin
kitap kanallarindan 6rnek ifadeler asagida yer almaktadir.

"Oncelikle bahsedecegim kitap, Cizgili Pijamali Cocuk kitab1. Bu kitab1 zaten bircok okuyan
var iilkemizde popiiler bir kitap ve popiiler oldugu i¢in de mutluyum agikcasi yani okunmasi
beni ¢ok mutlu ediyor." (K9)

"Insan Ne ile Yagar’ 1 duydugunuzu diisiiniiyorum ciinkii gercekten ¢ok popiiler bir kitap."
(K13)

"Bugiin size ¢ok inlii bir seri olan Harry Potter Serisinin ilk kitabi olan Felsefe Tasi'mi
tanutacagim." (K5)

"12. kitabimiz Kiigiik Prens, herkes bilir bu Kiiciik Prens’i. Cok giizel, ben de okuyacagim
daha okumadim." (K3)

Cocuklarin yukarida soziinii ettikleri kitaplar1 tercih etmelerinin popiiler olan1 okumaya
yonelik egilimlerinin bir sonucu oldugu soylenebilir. Cocuklarin popiiler olani okuma egilimlerinin
ise kendi kitap kanallarinda popiiler olan bu kitaplar1 izleyicilerine tanitma amaclariyla iliskili oldugu

sOylenebilir.

5.3. Yazar se¢imleri: Cocuklarin kitap kanallarindaki video igeriklerine bakildiginda kitap tercihlerini
etkileyen bir diger unsurun ise kitaplarin yazarlari oldugu goriilmektedir. Cocuklar, okuyacaklar
kitaplarin yazarlara yonelik Tirk yazar, yabanci yazar veya yerli yazar, yabanci yazar seklinde
smiflandirma yapmaktadir. Cocuklarin ifadelerine bakildiginda ise genellikle yabanci yazarlari
okumayi tercih ettikleri anlasilmaktadir. Bu baglamda K10 kitapliginda bunun kitaplarin gosterirken
"Bir¢ogu yabanci yazar oldugu icin sanirim bir tane Tiirk yazar var okuyamiyorum yani." ctimleleriyle

Tiirk yazarlara ait eserleri okuyamadigina vurgu yapmaktadir.

Cocuklarin video igeriklerine bakildiginda nadir de olsa Tiirk yazarlarina ait eserleri okumay1
tercih edenlerin de oldugu goriilmektedir. Ancak burada dikkat ¢eken durum ise bu kisilerin de yazar
secimlerinin zamanla degismesidir. Ornegin K18 bir videosunda kendine yoneltilen soruya "Tabii ki
de hep Tiirklerin yazdig1 kitaplar ve Tirklerin yazdigi kitaplar1 gercekten daha ¢ok okumay:
planliyorum." bi¢giminde cevap verirken daha sonraki aylarda paylastigi videosunda "Aslinda ben
biraz daha Tiirk yazarlardan okumaya galisiyorum ama bu ¢ok miimkiin olmuyor ¢iinkii yabanc
yazarlarin yazdig1 ¢ok gilizel kitaplar var." ifadeleriyle Tiirk yazarlara ait eserleri okuyamadigini,
yabanci yazarlarin yazdig: ¢ok giizel eserler oldugunu vurgulamaktadir. Bu baglamda Youtube Kitap
Toplulugu'na katilan g¢ocuklarin yazar segimlerinin genellikle yabanci yazarlara yonelik oldugu

sOylenebilir.
6. Youtube Kitap Kanallarina Yansiyan Okur Goriiniimleri

Cocuklarin kitap kanallarindaki videolarindan hareketle okur goriiniimleri hakkinda da
¢ikarimlar yapilabilmektedir. Bu baglamda ¢ocuklarin genellikle kendilerini okuma aliskanlig:
kazanmis bireyler olarak sunduklar1 goriilmektedir. Ayrica c¢ocuklarin kitap tamitimi ve
degerlendirmesi yaptiklar1 videolarinda elestirel ve evrensel okur goriiniimlerinden izlere rastlandig:

da sOylenebilir.
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6.1. Okuma aliskanligr kazanmis birey: Cocuklar videolarindaki ifadelerinde siklikla okuma
aliskanligini 6nceden kazandiklarini ve temel okuma yazma becerisini edindiklerinden beri diizenli
olarak kitap okumay: aliskanlik haline getirdiklerini vurgulamaktadir. Bu baglamda cocuklarin
videolarindan 6rnek ifadeler asagida yer almaktadir.

"Aslinda bu aligkanlik, bende aslinda genetik gibi denilebilir." (K8)

"Ben kitap okuma aliskanligimi 9 yasinda kazandim. Su an 11 yasindayim." (K2)

"Ben kitap okuma aliskanligimi belirli bir zamanda baslamadim, yani kitap okumay1
ogrendigimden beri okumay1 6grendigimden beri kitap okuyorum aslinda." (K13)

Cocuklarin kitap kanallarinda kendilerini acik bir sekilde okuma aliskanligini kazanmis
bireyler olarak sunmalarinin sanal bir grup olan Youtube Kitap Toplulugu'nda bulunmalarryla iligkili
oldugu diisiiniilmektedir. Kitaplarla ilgili igerik iiretiyor olmalarinin ve bu igeriklerin odaginda yine
kitaplarla ilgilenen kisilerin olmasimin bir getirisi olarak ¢ocuklarin kendilerini okuma aliskanliginm

kazanmis ve okumayz stireklilik haline getirmis bireyler olarak sunduklar1 s6ylenebilir.

6.2. Elestirel okur: Cocuklarin okuduklar kitaplara yonelik degerlendirme yaptiklari videolarina
bakildiginda elestirel bir yaklasim sergiledikleri de goriilmektedir. Yazarin anlatimina yonelik olumlu
veya olumsuz degerlendirmelerin, okunan kitabin yazarmmin diger eserleri hakkinda yapilan
arastirmalarin, kitaptan elde edilen bilgiler ile yazim ve mantik hatalaria yonelik farkindaliklarinin
bu durumu destekledigi soylenebilir. Bu baglamda yazarin anlatimina yonelik elestirilerden bazi
Ornek ifadeler su sekildedir:

"Olaylarin gelismesi giizeldi fakat bana kalirsa yazarimiz konular1 biraz uzatmisti. Ozellikle

sonlara dogru gereksiz olaylar yapmaya baslamisti bana kalirsa. Fakat daha sonra yazarimiz

gercekten cok giizel sekilde toparladi ve olay orgiisii gercekten kitabi bitirdigimde benim ¢ok

hosuma gitti." (K9)

"Bu kitaplarin da isimleri... Kitaplarin isimleri kitaplarla o kadar alakasiz ki yazar bey size

sesleniyorum neden bu kadar alakasiz? Yani kitapta bagliklar o kadar yani gegiyor, boyle bir

hikayesi var ama yani boyle ne bileyim karakterlerin isimlerini koysa daha mantikli bir kitap
ismi olurmus yani. Gergekten kitap isimleri giizel degildi bence." (K10)

Yukaridaki ifadelerden hareketle K9'un yazarin kitaptaki olaylar1 gereksiz uzatmasina,
K10'nun ise kitaplarin isimleri ile igerigi arasindaki uyumsuzluguna yonelik elestirilerini dile
getirdikleri goriilmektedir. Yazarin anlatimina yonelik yapilan degerlendirmelerin yam sira, bazi
¢ocuklarin okuduklar: eserin yazarina yonelik arastirma yaptiklar1 ve diger eserleri hakkinda da bilgi
edindikleri goriilmektedir. Bu baglamda K3 diisiincelerini sdyle aktarmaktadir:

"...1lk olarak Beyaz Yunus'u okudum bu Gill Lewis'in kitabi. Arkadaslar ben Gill Lewis’t

arastirdim ¢linkii ¢ok giizel bir dili oldugunu yani kitab: okuduktan sonra ¢ok giizel dilinin

oldugunu anladim ve arastirdim bir siirii kitap yazmis. Hayvanlarla ilgili kitaplar, roman

oykii kitaplar1 ve sadece bunu basmis Tiirkiye, Beyaz Yunus'u. Daha sonraki yillarda basarlar
kitaplarin ¢iinkii ¢ok giizel..."

Cocuklarin okuduklar: kitaplardan edindikleri yeni bilgilere yonelik de farkindalik sahibi
olduklar1 ve 6grendikleri bu bilgileri izleyicileriyle paylastiklar1 goriilmektedir. K17 "...Daha sonra

benim bu kitaptan 6grendigim ilging bir bilgi var, Bursa’ya Yesil Bursa diyorlarmis ben bu kitapta
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o0grendim bunu." (Levent Bursa’'da) climlesiyle Bursa'ya Yesil Bursa dendigini kitaptan 6grendigini,
K15 ise "Ben bu kitapta 7 yasindayken ilk defa hayatimda ilk defa pelikan diye hayvan oldugunu
gormiis, bilmis oldum." ciimlesiyle okudugu kitaptan hareketle pelikan isimli bir hayvan oldugunu

o0grendigini dile getirmektedir.

Ayrica cocuklarin okuduklar1 eserleri yazim yanlislar1 ve mantik hatalar1 baglaminda da
degerlendirdikleri goriilmektedir. Bu noktada Kanal 9 okudugu kitaba yonelik degerlendirmesini
yaparken "...Icinde mantik ve yazim hatalarmin ¢ok oldugu Zamanin Efendileri — Dirilig kitab1 benim
icin bir hayal kirikligiydi maalesef ve pek sevmemistim ¢iinkii cidden ¢ok fazla hata bulunuyordu."
ctimleleriyle kitapta bir¢ok yazim ve mantik hatasinin oldugunu bu nedenle kitabi sevemedigini

izleyicilerine aktarmaktadir.

Yukaridaki ifadelerden hareketle Youtube'da kitap tamitim kanali olan ¢ocuklarin kitaplari
sadece bir tamitim araci olarak kullanmadiklari, tanittiklar: kitaplari gergekten okuyup elestirel bir

gozle degerlendirdikleri sdylenebilir.

6.3. Evrensel okur: Cocuklarin okuduklar: kitaplari1 tanitmak igin sanal bir ortamda olusturduklari
kitap kanallar1 araciligiyla igerikler diizenlemeleri ve {iretmeleri bilgi iletisim teknolojilerinden
faydalandiklarmi ortaya koyabilmektedir. Cocuklarin kitaplarla ilgili igerik {iretmek amaciyla gorsel
okuryazarlik ve medya okuryazarlig1 becerileri baglaminda ele alinabilecek cesitli becerilerini etkin bir
bi¢gimde kullaniyor olmalarinin, evrensel okur goriiniimlerinin sekillenmesini dolayli olarak etkiledigi

sOylenebilir.

Yukarida ifade edilenlerin yani sira ¢ocuklarin kitap kanallarindaki cesitli igeriklerinde
Tiirkgesini okuduklari kitabin Ingilizcesini de okumak istediklerine ve sevdikleri kitaplarmn farkli
dillerde yapilan atolye etkinliklerine katilarak orada gesitli roller aldiklarina yonelik elde edilen

bulgular da s6z konusudur. Bu baglamda ¢ocuklarin ifadelerinden 6rnekler asagida yer almaktadir.

"Kiiglik Prens de ¢ogunuz muhtemelen adini duymussunuzdur veya okumussunuzdur. Ama
ben yine de 6nermek istedim bu videoda, okumayanlariniz da olabilir, normal bir sey gayet
(Hem Ingilizcesi hem Tiirkgesi elinde). Ben Ingilizcesini okumadim, Tiirkgesini 2-3 kez
okudum ve ¢ok sevdim. Ciinkii ¢ok farkl kitapti. Eger okumadiysaniz okumanizi tekrardan
tavsiye ediyorum. Hani her okuyusunuzda inanin ki yani emin olabilirsiniz boyle farkli farkl
yerlere gideceksiniz gok giizel gok eglenceliydi. Ayni zamanda Ingilizcesini de okumak
istiyorum bu sekilde ikisini karsilastiracagim ve daha detayli sekilde Kiiciik Prens'i okumus
olacagim." (K16)
“Kiigiik Prens zaten gercekten ¢ok ¢ok sevdigim giizel kitaplardan biri. Ince oldugu igin
hemen okunabiliyor. Bir ara Kiigiik Prens’in Fransizca atolyesine katilmistim, orada anlatici
olmustum ve sunumu ben yapmistim ve ¢ok duygusaldi gergekten benim igin 6zel benim icin
ayr1 yeri var." (K4)
Yukaridaki ifadelerden hareketle ¢ocuklarin Ingilizce ve Fransizca gibi yabanci dillere de
hakim olduklar1 sOylenebilir. Goriildiigii {izere ¢ocuklar ana dillerinde okuduklar: kitaplar1 yabanc

dillerde de okumak istemekte ve yine yabanci dilde yapilan okuma atdlyelerine etkin katilmaktadar.

174



KEFAD Cilt 25, Say1 1, Nisan, 2024

Bu durum ise evrensel okur olma yoniinde gerekli olan herhangi bir yabanci dile sahip olma

ol¢iitiiniin saglandigina isaret edebilmektedir.

Bulgular baglaminda ele alinan biitiin temalar géz 6niinde bulunduruldugunda Youtube'da
kitap tanitim kanali olan ortaokul yas diizeyindeki ¢ocuklarin, dijital ortamda okumaya yonelik ortak
bir kiiltiir ortaya koyduklar1 goriilmektedir. Kitap kanali olusturma oykiileri, kitap kanallarinda yer
verdikleri video igerikleri, sosyoekonomik goriiniimleri, okuma kiiltiirii edinme siireglerini etkileyen
unsurlar, okuma tercihleri ve videolara yansiyan okur goriiniimleri bu ortak kiiltiiriin olusmasinda

One ¢ikan cesitli bilegenler olarak ele alinabilmektedir.
Sonug ve Tartisma

Youtube’da kendi kitap kanalini olusturan ortaokul yas diizeyindeki ¢ocuklarin dijital
ortamda ortaya koyduklar1 okuma kiiltlirii goriiniimlerini belirlemek amaciyla gerceklestirilen bu
calismada ¢ocuklarin kitap kanali olusturma Oykiilerine, kanallarinda olusturduklar: kitaplarla ilgili
video igeriklerine, sosyoekonomik goriiniimlerine, okuma kiiltiirii edinme siireglerini etkileyen

unsurlara, okuma tercihlerine ve sunulan okur goriiniimlerine iliskin bulgular elde edilmistir.

"Youtube'da Kitap Kanali Olusturma Oykiisii" temasinda gocuklarin Youtube'da kitaplarla
ilgili icerik {ireten diger kullanicilar1 model alarak igerik tiretmeye basladiklar1 ve yine ¢ocuklarin
dijital ortamda birbirlerinin okumaya yo6nelik davraniglarini model aldiklar1 sonucu elde edilmistir.
Alanyazindaki calismalara bakildiginda (Boga ve Saglam, 2021; Inal Kamaa, 2021) ¢ocuklarin,
Youtube'da igerik iireten ¢ocuklarin davraniglarim1 model alabileceklerinin ve ¢ocuklarin Youtube'da
fenomen olan kullanicilarla 6zdesim kurduklarinin, onlar1 rol model aldiklarmin vurgulandig:
goriilmektedir. Tema baglaminda elde edilen bulgulardan biri de ¢ocuklarin kitap kanallarinda
okuduklar kitaplar1 paylasma ve iizerine yorum yapma istekleridir. Bu bulgudan hareketle djjital
cagda okumaya doniik etkinliklerin fiziksel ortamlardan dijital ortamlara gectigi sonucuna
ulasilmistir. Bu sonucun alan yazmindaki dijital ¢cagda okuma davranislariin degistigini ve okumaya
yonelik etkinliklerin dijital ortamda gerceklestirilmeye basladigini vurgulayan diger calismalarla
(Cetin, 2021; Odabas ve digerleri, 2019; Tezgeg, 2020) paralel oldugu goriilmektedir. Bu tema
igerisinde ele alinabilecek sonuglardan bir digeri ise ¢ocuklarin olusturduklar kitap kanallari ile kitap
okuma davraniglar1 arasinda olumlu bir iliski kurduklarma ve kitap tanitim kanallarini okuma
eylemlerini devam ettirmeleri i¢in giidiileyici bir ara¢ olarak gordiiklerine yoneliktir. Alanyazinda
bulunan calismalara bakildiginda sosyal medya kullaniminin okumayi olumsuz etkilemedigine,
Ogretmenlerin sosyal medyada okuma becerilerini gelistirmeye yonelik gorevler verebilecegine ve
cesitli medya ortamlarinin okuma kiiltiirii edinme siirecini sekillendirebilecegine iliskin sonuclara

ulasildigy goriilmektedir. (Armut ve Tiirkyilmaz, 2017; Ntakirutimana ve Okoro, 2021).

"Youtube Kitap Kanallarinda Uretilen Igerikler" temasina bakildiginda gocuklarin sanal bir

grubun liyesi olarak kitap kanallarinda kitaplara ve okumaya yonelik ortak video igerikleri tirettikleri
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sonucu elde edilmistir. Cocuklarin; kitapliklarinda yer alan kitaplar1 tarttiklar: “kitaplik turu” igerikli
videolara, okuduklar1 veya okuyacaklar1 kitaplar hakkinda konustuklar1 = “(...)ayinda
okuduklarim/okuyacaklarim” igerikli videolara, satin aldiklar: kitaplar1 gosterdikleri veya yeni gelen
kitap kargosunu ekran karsisinda agtiklar1 “kitap alisverisi, kargo agilimi ve kutu agilimi1” igerikli
videolara, bireysel olarak ya da arkadaslariyla birlikte belirli hedefler koyarak bu hedeflere doniik
kamera karsisinda yogun okumalar yaptiklar1 “okuma maratonu” igerikli videolara, belirledikleri
herhangi bir yas araligina uygun oldugunu diisiindiikleri “(...) yas arasi kitap onerileri” igerikli
videolara ve okuma eylemini siirdiirme noktasinda sorun yasadiklari, okumadan uzaklastiklar
"okuma tembelligi (reading slump)" donemlerinden soz ettikleri video iceriklerine yer verdikleri
goriilmektedir. Ozgenler’e (2019) gore dijital ortamdaki igerik iireticiler, farkl iislup ve dil kullansalar
da ¢ogunlukla benzer igerikler tiretmektedir. Bu baglamda Youtube Kitap Toplulugunun tiyesi olan
¢ocuklarin kitaplara ve okumaya yonelik benzer igerikler tirettikleri diisiiniilmektedir. Ayrica
alanyazindaki diger ¢alismalarda Youtube Kitap Toplulugu'nun tiyelerinin kendilerine 6zgii belirli
kategorilerde video igerikleri olusturduklar1 vurgulanmaktadir (Anderson, 2020; Ehret ve digerleri,

2018; Lopez, 2017; Sampaio ve Costa, 2022; Tolstopyat, 2018).

"Youtube Kitap Kanallarinda Sosyoekonomik Goriintimler" temasinda elde edilen bulgulara
bakildiginda cocuklarin kendilerinin ve ailelerinin kitap satin almak igin harcamalar yaptiklar
goriilmektedir. Ayrica aileler evde kitaplik olusturma ve gekilisler diizenleyerek ¢ocuguna kitap
hediye etme gibi olanaklar1 sunarken, ev disinda ise ¢ocuklarmnin kitap fuarina gitmelerini
saglamaktadir. Bu baglamda c¢ocuklarin ailelerinin yukaridaki olanaklar1 sunmalarinin
sosyoekonomik diizeyleriyle iliskili oldugu ve ¢ocuklarin alt sosyoekonomik diizeyden olmadig, orta
ya da iist sosyoekonomik diizeyden olduklari sonucuna ulasilmistir. Sahin (2009) ¢alismasinda
ogrencilerin okuyamama nedenleriyle sosyoekonomik diizeyleri arasinda bir bag oldugunu, alt
sosyoekonomik diizeyden gelen bireylerin kitaplar pahali oldugu icin okuyamadiklar1 sonucuna
ulagmistir. Ayrica Sampaio ve Costa (2022) galismalarinda Youtube Kitap Toplulugu'na katilan ve
katilmayan gengler arasinda sosyoekonomik baglamda bir ugurumun olustugunu vurgulamaktadir.
Nitekim calismanin odaginda olan ¢ocuklarin ailelerinin ilgili olanaklar: sunmak i¢in sosyoekonomik
yeterlige sahip olduklar1 ve c¢ocuklarint bu yonde siirekli destekleyerek kitaplara erisimlerini
sagladiklar1 diistintilmektedir. Alanyazindaki diger c¢alismalara bakildiginda evde rahat okuma
ortaminin olusturulmasmin, zengin bir kitaplik olusturulmasmin, ¢ocuklarin kendilerine ait
kitapliklarinin olmasinin (Duran ve Erkek, 2018; Sahin, 2012) ve &grencilerin kendilerine sunulan
hediye cesitlerini tercih etme durumlarmnin (Sahin, 2009) ailenin sosyoekonomik diizeyiyle iliskili
olduguna yonelik bulgular ve sonuglar s6z konusudur. Ailenin sundugu yukaridaki olanaklar,
sosyoekonomik goriiniimler hakkinda fikir vermenin yam sira okumaya tesvik ve okuma kiiltiirii
edinme baglaminda araci islevi gorebilmektedir. Suna (2006) ebeveynlerin olanaklar1 dogrultusunda

¢ocuklariyla birlikte kiitiiphane, kitap evi, kitap fuar1 gibi yerlere gitmelerini; yazar okuma ve imza
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glinlerini ¢ocuklariyla birlikte takip ederek c¢ocuklariyla yazarlarin tanismasmi saglamalarim
onermektedir. Erduran (2008) ise calismasinda kitap fuarlarinin, okuma kiiltiiriiniin olusmasinda son

derece 6nemli goriilen etkinliklerden biri oldugunu vurgulamaktadir.

"Youtube Kitap Kanallarinda Okuma Kiiltiirti Edinme Siirecini Etkileyen Unsurlarin
Goriintimil" temasinda c¢ocuklarin okuma kiiltiirii edinme siireclerinde etkili oldugu diisiiniilen
unsurlarin goriiniimiine iliskin bulgular elde edilmistir. Cocuklarin ifadelerinden hareketle okuma
kiiltiirii edinme stireclerinde rol sahibi olan unsurlarimn aile, okul, arkadas ve medya oldugu sonucuna
ulasilmistir. Aile unsuruna bakildiginda c¢ocuklarma model olma, erken donemlerde kitapla
tanistirma, okunulanlar iizerine konusma ve birlikte okuduklar kitaplarin filmini izleme gibi rollerle
okuma siirecinde etkin olduklar1 sonucu elde edilmistir. Bu baglamda ¢ocuklarin, aileleriyle beraber
okuma kiiltiirii edinme siireglerini yapilandirdiklar diisiiniilmektedir. Kakirman Yildiz (2016) ¢ocugu
kitapla ilk tanistiranin aile oldugunu, ebeveynlerin ¢ocuklara kitap okuyarak ornek oldugunu ve
aileyi kitap okurken go6zlemlemenin okuma aligkanligi edinmek igin oO6nemli oldugunu
vurgulamaktadir. Akiiziim ve Bars (2022) da aileyi kitap okurken goren ¢ocuklarin bu davranistan
etkilendigini ve okuma aliskanlig1 edinmek igin ilk adimlarini atmis olacagini belirtmektedir. Kachak
ve digerleri (2021) ise ¢alismalarinda aile ile okumanin okuma kiiltiirti edinme siirecinde 6neme sahip

oldugu sonucuna ulagmuistir.

Cocuklarin aile ortami disinda icinde bulunduklari ortamlardan birinin de okul oldugu
bilinmektedir. Ailede olusan okuma kiiltiiriiniin kuramsal ve uygulama alani okuldur (Ozkan, 2021).
Cocuklarin; okul ortaminda 6gretmenlerinin kendilerine kitap dnermelerinden, kitaplarla ilgili sinav
yapmalarindan ve okumaya yonelik ddevler vermelerinden bahsetmektedir. Mut ve Gelisli (2021)
¢alismasinda 6grencilere gore, okuma aligkanligl kazandirmada 6gretmenlerin en etkili roliiniin kitap
onermek oldugu belirtmektedir. Alanyazindaki diger calismalara bakildiginda (Bulut ve digerleri,
2020; Cildir ve Ergiin, 2021; Unlii, 2019) ise okunan kitaplarla ilgili sinav yapmanin ve okuma ddevleri
vermenin okuma kiiltiirli edinme siirecinde olumlu karsilanmadigina yonelik sonuclar dikkat
¢cekmektedir. Cocuklar ifadelerinde okul ortaminda 6gretmenlerinin okumaya yonelik girisimlerinin
yaru sira, okulda okur yazar bulugsmalarinin gergeklestirildigini de vurgulamaktadir. Okur - yazar
bulusmalari, &gretmenler tarafindan sik sik gerceklestirilmeyen, az gerceklestirilen etkinlikler

arasinda yer almaktadir (Polat, 2019; Unli, 2019).

Cocuklarin okul unsuru igerisinde sz ettikleri unsurlardan biri de siirekli 6dev ve sinav
odakli calistiklart igin okumak istedikleri kitaplar1 okuyamadiklari yoniindedir. Bu bulgudan
hareketle 6dev ve sinav hazirhigr gibi calismalarin okumaya engelleyici unsurlar olarak goriildiigii
sonucu elde edilmistir. Alanyazindaki diger calismalara bakildiginda ortaokul 6grencilerinin ders

yogunluklarini (Deniz, 2015) okumaya yoOnelik bir engel olarak gordiikleri ve LGS'ye hazirlik
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siirecinin (Biiyiikalan Filiz ve Kalayci, 2019) okumay1 olumsuz etkiledigi yoniinde sonuglar elde

edildigi gortilmektedir.

Cocuklarin ifadelerine bakildiginda giinlitk yasamdaki arkadaslarinin ve medya ortaminda
edindikleri kitaplarla ilgili igerik {ireten arkadaslarmim okuma kiiltiirii edinme siireglerinde cesitli
rolleri oldugu sonucu elde edilmistir. Bu roller, birbirilerine okuma i¢in kitap 6nermek ve 6nerilen bu
kitaplar1 okuyup iizerine degerlendirmeler yapmak seklinde ifade edilebilmektedir. Batur, Ozcan ve
Sagcan (2019) ¢alismalarinda kiz ve erkek 6grencilerin okuduklar: kitaplari hemcinslerine tavsiye
ettikleri sonucuna ulagmistir. Ozdemir Cirakman ve Ari'ya (2018) gdre cocuklar basili veya sanal
ortamlardaki okuma iiriinlerinden kendilerine uygun olanlar1 ya da baskalar: tarafindan onerilenleri
okumaktadir. Ayrica Ozdemir Cirakman ve Ar (2018) calismasinda ortaokul &grencilerinin
arkadaslarinin etkisiyle bilingsiz se¢imler yaparak yas diizeylerine uygun olmayan ve kiiltiir anlamda
degerlerle 0zdeslesmeyen eserlere egilim gosterdikleri sonucunu elde etmistir. Bu baglamda
cocuklarin birbirlerine kitap ©6nerme durumlarinin okuma kiiltiirii edinme agisindan olumlu
karsilanmasina ragmen oOnerilen kitabin niteligi bakimindan olumsuz etkilerinin de s6z konusu

olabilecegi sdylenebilir.

"Youtube Kitap Kanallarinda Okuma Tercihlerinin Goriintimii" temasinda ¢ocuklarin kitap
kanallarinda tanittiklar1 kitaplardan hareketle tercih ettikleri konulara, popiiler olani okumaya
yonelik egilimlerine ve yazar segimlerine iliskin bulgular elde edilmistir. Tercih edilen konulara
bakildiginda ¢ocuklarin zamana yolculuk yapmaysi, gelecegi gormeyi, 6zel gereksinimli bireyleri veya
kendileri gibi Youtube’da igerik iireten bireyleri konu edinen kitaplar1 ve macera konulu kitaplar:
tercih ettikleri goriilmektedir. Cocuklarin zamana yolculuk yapma, gelecegi gorme ve macera konulu
kitaplar1 tercih etmelerinin oncelikle icinde bulunduklari yas diizeyiyle iligkili oldugu sonucuna
ulasilmistir. Alanyazindaki calismalarda 12-15 yas araligimin macera donemini kapsadigr ve
¢ocuklarin bu dénemde macera kitaplari, duygusal agsk romanlar1 ve seyahat kitaplarina yoneldikleri
(Giines, 2017), ortaokul 6grencilerinin heyecan uyandiran, aksiyonlu, tarihsel, hayal giicii ile bilimin
birlikte oldugu ve ilging olaylarin yasandig1 eserlere daha ¢ok ilgi duyduklar1 (Alamdar, 2015)
vurgulanmaktadir. Yine farkli ¢alismalarda ortaokul yas grubundaki ogrencilerinin tercih ettigi
konunun macera olduguna yonelik sonuglar elde edilmistir (Deniz, 2015; Maden ve Onal, 2020).
Ayrica ¢ocuklarin  konu tercihlerine yonelik tercihlerinin, {iyesi olduklar1 Youtube Kitap
Toplulugu'nun bu konular isleyen eserleri én plana ¢ikarmasiyla iligkili oldugu sonucuna da
ulagilmistir. Buna paralel olarak ¢ocuklarin popiiler olani okumaya yonelik egilimlerinin s6z konusu
oldugu goriilmektedir. Cocuklar; kitap kanallarinda tanittiklari, okuduklari veya okumay:
planladiklar: kitaplarin popiiler oldugunu sik sik vurgulamaktadir. S6z edilen kitaplara bakildiginda
ise giinliik yasamda ve sosyal medyada goriiniir veya ¢ok satan listelerinde bulunan kitaplar oldugu
goriilmektedir. Bu bulgudan hareketle ¢ocuklarin popiiler olan1 okumaya yonelik egilimlerinin

oldugu ve kendi kitap kanallarinda da popiiler olan kitaplarin tanitimina yer vermek istedikleri
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sonucuna ulagilmistir. Bilgin ve Giiner (2017) ilkokul diizeyindeki ¢ocuklarin, medya tarafindan
iretilen ve desteklenen popiiler kiiltiir diriinlerini tiiketmeye agik bireyler olduklarmi
vurgulamaktadir. Bu baglamda Yiiksek ve Urhan Torun (2017) ise popiiler kiiltiiriin kitap baglaminda
biiyiik bir role sahip oldugunu, okurlarin bu durumun farkinda olduklarmi ve hayatlarina

yansittiklarin dile getirmektedir.

Cocuklarin kitap kanallarinda taruttiklar1 kitaplar, kendilerinin yazar secimleri hakkinda da
fikir verebilmektedir. Calismada Youtube Kitap Toplulugu'nun iiyesi olan ¢ocuklarin yerli, yabanci
veya Tiirk, yabanc1 yazar seklinde smiflama yaptiklar1 ve genellikle de yabanci yazarlar1 okumay1
tercih ettikleri sonucu elde edilmistir. Bu durumun gocuklarin popiiler olani okumaya yonelik
egilimleriyle baglantisi oldugu disiiniilmektedir. Karaday:r (2019) c¢alismasinda ortaokul
Ogrencilerinin okuduklar kitaplarin ¢cogunun seri seklinde olan popiiler kiiltiire ait yabanci kitaplar
oldugu ve c¢ocuklarin yabanci yazarlari severek okudugu sonucuna ulasmistir. Alanyazindaki
calismalara bakildiginda c¢ocuklarin tercihlerinin yani sira Ogretmenlerin de c¢esitli medya
ortamlarinda yabanci yazarlara ait kitaplar1 6nerdikleri goriilmektedir. Bu baglamda Ozdemir (2022)
calismasinda Tiirkge O6gretmenlerinin Facebook gruplarinda onerdikleri yazarlari siralamistir. Bu

siralama incelendiginde birinci sirada yer alan yazarin yabanci bir yazar oldugu goriilmektedir.

"Youtube Kitap Kanallarina Yansiyan Okur Goriintimleri” temasinda kitap kanallarindaki
video igeriklerinden hareketle ¢ocuklarin okur goriiniimlerine iliskin bulgular elde edilmistir. Bu
bulgular; ¢ocuklarin kendilerini genellikle okuma aliskanligi kazanmis bireyler olarak sunmalarina,
¢ocuklarin kitap tanitimi ve degerlendirmesi videolarinda elestirel ve evrensel okur goriiniimlerinden
izler bulunmasma yoneliktir. Cocuklarin kitap kanallarinda kendilerini agik bir sekilde okuma
aliskanligini kazanmis bireyler olarak sunmalarmin Youtube Kitap Toplulugu'nun {iyesi olmalariyla
ve toplumsal kabulle iliskili oldugu sonucuna ulasilmistir. Bu baglamda kitaplarla ilgili igerik tiretiyor
olmanin ve bu igeriklerin odaginda yine kitaplarla ilgilenen izleyiciler olmasinin bir getirisi olarak
cocuklar kendilerini okumay1 siireklilik haline getirmis bireyler olarak sunduklar: diisiiniilmektedir.
Hepekiz ve Gokaliler (2019) calismalarinda sosyal medya ortamlarinin, bireylerin kimlik ve imaj
olusturma olanag1 bulduklar1 ortamlar oldugunu ve bireylerin bu ortamlarda kendilerini begeni
alacaklar1 veya toplumun onaylayacag: sekilde sunma davrarus: sergilediklerini belirtmektedir. Kitap
okuma aligkanligi kazanmis bir birey olmanin da toplumsal onay ve kabul ile iliskili oldugu
sOylenebilir. Yasar (2021) ise calismasinda Youtube Kitap Toplulugu'na katilmanin okuma
aligkanligini bir diizene koydugu ve bu topluluga katildiktan sonra bireyde bir okuma kiiltiirii
olustugunu belirtmektedir. Cocuklarin elestirel okur goriiniimii yansimalar: ise yazarm anlatimina
yonelik yapilan olumlu veya olumsuz degerlendirmeler, okunan kitabin yazarinin diger eserleri
hakkinda yapilan arastirmalar, kitaptan edinilen bilgilere ve yazim, mantik hatalarina yonelik
farkindaliklar seklinde kendini gostermektedir. Bu bulgudan hareketle ¢ocuklarin kitaplar1 sadece bir

tanitim araci olarak kullanmadiklari, soz ettikleri kitaplar1 okuyarak elestirel bir yaklasim
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sergiledikleri sonucuna ulasilmistir. Unlii ve Yasar (2022) calismalarinda cevrim ici bir okuma
stratejisi edinme ve gelistirmede, elestirel okuma ve dijital icerige uyum saglama becerilerinin gerekli
oldugunu vurgulamaktadir. Cocuklarin okuduklar kitaplar1 tamitmak igin olusturduklarn kitap
kanallarinda gesitli igerikleri diizenlemeleri ve paylasmalar1 bilgi iletisim teknolojilerinden
faydalandiklarii ortaya koyabilmektedir. Alanyazindaki calismalarda bilgi iletisim teknolojilerini
kullanmanin ve bunlardan bilingli bir sekilde yararlanmanin evrensel okuryazarlik becerisinin
kazanilmas i¢in gerekli oldugu vurgulanmaktadir (Baki ve Gokge, 2020; Kérkuyu, 2014; Sever, 2018).
Ayrica bazi arastirmalarda Youtube Kitap Toplulugu'nun kullanicilarmin teknolojik okuryazarlik
becerilerini kullanarak gorsel isitsel icerikler olusturduklari (Anderson, 2020) ve medyay1 bilingli bir
sekilde kullanmaya ¢alistiklar: (Sampaio ve Costa, 2022) belirtilmektedir. Ayrica ¢ocuklarin Tiirkgesini
okuduklar1 eserleri farkli dillerle okuma isteklerinin ve farkli dillerde yapilan okuma atolyelerine
katilip burada etkin rol olmalariin da evrensel okur goriiniimlerinin bir yansimasi oldugu sonucuna

ulagilmistir.
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Introduction

Emphasized as the basic language skills in the process of mother tongue education, listening,
speaking, reading, and writing interact with each other and develop in a way to support each other.
However, the importance of these language skills varies according to different purposes, as each
language skill has an outstanding aspect related to specific objectives. Therefore, reading stands out as
a tool used to make sense of social life as the basic act of acquiring information. Reading is one of the
core skills that needs to be emphasized, as it ensures acquiring information, lifelong learning, and

developing knowledge (Sayir, 2018; Karatay, 2019; Tiirkyilmaz, 2020; Tiirkben, 2021).

Reading was described by Kavcar, Oguzkan and Sever (2000, p. 41) as “the process of
viewing, perceiving and understanding a letter with its words, sentences, punctuation marks, and
other elements”. Reading is regarded as a process including the analysis and apprehension of a
written text in general. Reading is a complex process with physical, cognitive, and psychological
aspects, such as in-depth apprehension and the evaluation of emotions and considerations (Sever,
2015). Alongside its various dimensions emphasized above, reading has many other functions and
purposes as well. Grabe and Stoller (2011, p. 32) listed the purposes of reading as follows: searching
for basic information, reviewing them swiftly, learning from texts, merging information, writing, and
criticizing and understanding texts. These purposes, ranging from reading to acquire and review basic
knowledge to reading to criticize and apprehend, clearly reveal the functional aspects of reading skills

in an individual’s daily life.

In teaching the Turkish language, reading is attributed special importance, and it is attempted
to develop the students’ reading skills via regular and systematic studies (Giines, 2021). It is
considered that the development of reading skills is connected to the transformation of this skill into
one that is needed in an individual’s daily life. Individuals with a habit of reading may have a cultural
lifestyle with their reading practices progressing in order and surrounded by each other. This reading-
related cultural lifestyle is described with reference to the reading culture. “The level and nature of

relations of an individual, a social group, or a society with the act of reading is called ‘reading
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culture’. Reading culture is the reflection of the lifestyle of the individual, group, or society on the area
of ‘reading’, in short, the individual and social lifestyle regarding the act of reading” (Yilmaz, 2009, p.
134). The acquisition of reading culture is not a random process for an individual. Rather, there are
various phases to be covered, and some skills to be obtained, in that direction. In this regard, Sever
(2015) stated that, for an individual, gaining the reading culture is a sequential process consisting of
various phases dependent on and connected to each other. “The first step (skill) of this phased,
sequential process is the acquisition of the listening habit. This habit is followed by reading and
writing skills. What comes next are the skills of reading habit, critical reading, and universal literacy”
(Sever, 2013, p. 23). Those individuals acquiring these skills gradually and practicing them in their
daily lives may be argued to be individuals with reading culture. Raising individuals with a reading
culture and increasing their number will bring about the internalization of the reading culture in

society (Oztiirk, 2020).

There are various factors affecting the process of acquiring reading culture. When one looks
at the relevant literature on the topic, each of the following factors, for example, has special
importance in the acquisition of reading culture: the socioeconomic level (Kurulgan and Cekerol, 2008;
Cildir and Ergiin, 2021), family (Okur, 2013; Ozdemir Cirakman and Ari, 2018; Maden and Diindar,
2020; Akiiziim and Bars, 2022), school (Sahin, 2011; Demirtas and Stigiimlii, 2013; Kantas, 2013;
Ketenoglu Kayabas: and Ozerbas, 2018), teachers (Yagci, 2007; Ungan, 2008; Yilmaz, 2009; Sahin, 2011;
Sahin and Aktar, 2020; Ulper, 2011), friends (Balci, 2016; Mut and Gelisli, 2021; Ozkan, 2021), selection
of books (Okur, 2013; Giines, 2017; Bayat and Cetinkaya, 2018; Kavcar et al., 2000), and media (Sever,
Karagiil and Dogan Giildenoglu, 2017; Sirin, 2019). There has recently been growing interest in
reading through media, one of the above factors, using various digital tools. Therefore, it seems

important and necessary to explore the reading culture of the digital age.
Digital Age and Reading Culture

The media age, i.e. the information or digital age, is a postmodern period whereby digital
technologies developed and attracted the children to its universe. Engulfed in endless possibilities of
such a universe, children have been effectively participating in digital environments, and this
indirectly affects their reading culture. According to Kayabasi and Ozerbas (2018), the easier
distribution of information with developing technologies, increasing time periods spent by people on
the internet, and especially in social media, and the availability of internet access in every home, etc.,

complicates the situation about reading skills in a sense.

Digital tools have changed the reading behaviors of people today and altered their reading
habits and needs (Odabas, Odabas and Binici, 2019). As Cetin (2021) argued, having entered into
people’s lives through technology, digital tools create new reading behaviors and habits and cause

such behaviors to be formed in the digital environment. On the other hand, Tezge¢ (2020) emphasized
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that social media channels such as YouTube, Instagram, and Pinterest have replaced the old school in-
person activities and rendered such social media channels new venues to share books. In this regard,
the formation of various reading groups has been observed in digital environments. These reading
groups have furnished the reading behaviors and habits of individuals with a new dimension,
representing a new version of reading culture. One of these groups is called BookTube (pronounced
“BukTub” in Turkish) in foreign languages and “YouTube Kitap Toplulugu” in Turkish. Participants
of BookTube prepare book-related contents, which also involve reading on YouTube, a digital
platform, and share them with their audience. Tolstopyat (2018) placed attention on the similarity
between BookTube and offline book clubs and reading groups, terming this similarity as “the
prioritization of reading as a form of entertainment”. Through the book channels opened on YouTube,
participants of this reading group share the books they have read or will read, and present their
comments and considerations about the reading processes to their audience. Analyzing this group is

of utmost importance, as this may help uncover the new reading culture of the digital age.
BookTube (YouTube Kitap Toplulugu)

BookTube has recently become a community different from the YouTube culture (Semingson,
Mora and Chiquito, 2017). This community is a virtual community where young people talk, discuss,
and analyze the books they have read thanks to the opportunities offered by YouTube (Parratt-
Fernandez, Mera-Fernandez and Mayoral-Sanchez, 2021). According to Perkins (2017), BookTube is an
online community that began to form in the 2010s, and members of this community can share
anything related to books on their channels. According to Semingson et al. (2017), BookTube is a new
formation to engage in literacy practices. It is also a virtual community that brings together young
people who share their reading experiences and discuss and evaluate books (Paladines-Paredes and
Margallo, 2020). The members of this community produce similar content and undertake various
common roles. Tolstopyat (2018) regarded these roles as recommending books and sharing opinions
about the books they read. Oztiirk (2021) stated that members of this community share the books they
have read or purchased, make book reviews and evaluations, make reading lists under certain themes,
share their libraries, read books with their followers through live broadcasts they organize, and share

and comment on the news related to the world of literature and publishing.

There are also individuals from the child age group among the members of BookTube, which

seems to be related to the fact that children spend a lot of time on YouTube in the current digital age.

Video sharing sites have gained importance with the development of social media and the
internet (Unliikaya, Savas and Sucu, 2021). In this context, YouTube is frequently used by individuals
as a video sharing website. According to Calabrase (2017), with its millions of visitors every month,
YouTube is one of the most visited networking sites in the world. It may be argued that individuals

who visit YouTube are both viewers and content producers. Looking at the studies in the literature, it
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was seen that children are among the people who use YouTube effectively (Atalay, 2019; Kiligcer and
Boyraz, 2019; Sezerer Albayrak, 2020). There are channels belonging to children on YouTube with
millions of views and subscribers (Yasa, 2021). In this environment, children produce videos that
include lifestyle, digital games, toys and materials, children's songs, or activities for children (Boga
and Saglam, 2021). In addition to these contents, children also produce content related to books and
reading on YouTube. Through the book channels they have created, children show the books they
have read to their viewers, make evaluations about the books, and share their experiences about their

reading processes.

When the studies in the literature were examined, it was seen that there are various studies on
reading culture conducted in Tiirkiye. These studies have been conducted on determining the reading
cultures of teachers and prospective teachers (Ayyildiz, Bozkurt and Canli, 2006; Sever et al. 2017;
Polat, 2019; Unlii, 2019; Baki and Gokee, 2020; Bulut, Kusdemir and Uzun, 2020; Ozdemir, 2022), on
various factors affecting the process of acquiring reading culture (Kérkuyu, 2014; Erduran, 2016; Ak
Basogul, 2018; Bulut, 2018; Altunbay and Uslu Ustten 2020; Akiiziim, 2021; Cildir and Ergiin, 2021;
Soyugok, 2021; Telli, 2021; Seref and Sahin, 2022; Yilmaz and Cengiz, 2022), on the relationship
between children’s literature and reading culture (Kaya, 2014; Ince Samur, 2018; Oztiirk, 2020), and on
reading culture in Turkish textbooks (Karadag, 2013; Saltik, 2018). In addition, it was also seen that
there were scale development studies on reading culture (Tiirkel, Ozdemir, and Akbulut, 2017;
Cigdemir and Akyol, 2020) and a comprehensive study in which all of these studies were compiled

and presented in the form of a bibliography (Yi1lmaz, Atalan Akdeniz, Emre and Tercan, 2022).

It was observed that the focus of the studies on reading culture abroad was on digital reading
and various factors affecting the reading culture process (Delgado, Vargas, Ackerman and Salmerodn,
2018; Otache, 2020; Reister, 2020; Dai Luong, 2021; Kachak, Budnyk and Blyznyuk, 2021;
Ntakirutimana and Okoro, 2021; Vuong et al., 2021).

There were also various studies on BookTube in domestic and foreign literature (Perkins,
2017; Ehret, Boegel and Manuel-Nekouei, 2018; Anderson, 2020; Yasar 2021; Sampaio and Costa, 2022;
Unlii and Yasar, 2022). Considering all of these studies, it was noticed that that BookTube has not been
addressed to determine the nature of reading culture in the digital age. Therefore, this study aimed to
present an overview of the reading culture of middle school children who produce various content
about reading and books through their own book channels on YouTube. In line with this main

objective, answers to the following sub-problems were sought.

The following questions were asked regarding the content producers who have their book

channels on YouTube and create content related to books and reading;:
® What is their history with the opening of a book channel?

¢ What kind of video content is available on their book channels?
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® What is their socio-economic profile like?
* What are the factors that are effective in the process of acquiring reading culture?
® What can be said about their reading preferences?
¢ What kind of reader profile is reflected on the content they produce?
Methodology
Research Design

Aiming to provide an overview of the reading culture created by middle school children who
produce content about reading and books through their book channels created on YouTube, this study
utilized digital ethnography (netnography), a qualitative research design. According to Kozinets
(2010), netnography is a type of research that requires participant observation based on online
fieldwork. Computer-assisted communication is used as a source of data to access ethnographic
understanding and representation of a cultural or social phenomenon. In digital ethnography, unlike
ethnography, researchers focus on the digital world rather than the physical world and utilize digital
data created about the phenomenon in the form of the words, pictures, audio files, videos, and online
communities (Paay, Kjeldskov, Skov and O'hara, 2013). A netnographic research process consists of
five different steps: determining the research question, selecting the community to be researched,
collecting data ethically through observations by participating in the community, interpreting the
findings by analyzing the data, and reporting the research findings (Kozinets, 2010). Since this study
aimed to present an overview of the reading culture of a virtual group, the research design of digital

ethnography was chosen.
Research Group

Criterion sampling, one of the purposive sampling methods, was used to select the book
channels to be analyzed in this study. Criterion sampling is the study of all situations that meet a set
of criteria that can be created by the researcher or determined by a pre-prepared list of criteria
(Yildirim and Simsek, 2018). In order to determine the book channels from which data could be

obtained in line with the purpose of the study, the concepts of “book promotion”, “book

AT

recommendations”, “children’s book promotion”, and “books I read” were typed into the YouTube
search engine and all of the videos were accessed in general. These channels were limited based on the
criteria of belonging to a child at the secondary school level, having only videos with book promotion,
review and reading content, and actively sharing posts on the channel. The reason for choosing the
book channels opened by middle school children on YouTube in the study was the idea that children
at this level have acquired basic literacy skills and reading habits. The aim of presenting an overview

of the reading culture was effective in determining the criteria for sharing content related to book
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promotion, book review, and reading on the channels. The preference for channels that have actively
shared or are actively sharing videos was related to the idea of ensuring data saturation and diversity.
Within the scope of the study, 20 YouTube book channels that meet the specified criteria, were opened
by children at the middle school age level, and made promotions and evaluations about books were
analyzed. When the general overview of the identified book channels was examined, it was seen that

each channel contained 20 or more videos and had 100 or more subscribers.

It was stated that different names or pseudonyms can be used for individuals and places to
protect participants” identities in qualitative research (Creswell, 2017). In this context, the channels in
the study group were coded as C1, C2, ... C20 and direct quotations were presented with these code

names. The letter “C” used in the code names presented represents the word “Channel”.

In addition to analyzing the book channels, the study also aimed to conduct interviews with
the children who owned the relevant channels. To that end, it was attempted to reach the channel
owners through the comments made on their videos on YouTube, other social media accounts they
shared in their video content, and their parents’ e-mail addresses. Interviews were conducted with
five children (C10, C16, C17, C18, and C19) who could be contacted. When presenting the data
obtained from the interviews, the letter "I'" was added next to the relevant code name to represent the
interview conducted in order to prevent confusion between the data obtained from the videos and the

interview data.
Data Collection

In order to collect the research data, first, the researcher engaged in YouTube, the
environment where the data of the study were presented. The concept of field, which previously
involved face-to-face communication with participants, has expanded over the last 20 years to also
cover virtual words, games, environments, social networking sites, and smart phone applications with
the development of the digital environment and technology (Striling, 2016). First, the researcher
subscribed to the channels to be analyzed from the YouTube channel he created himself, which he
used during the study. Then, while watching the videos of channels that had previously posted on
YouTube but had not posted current videos, the current videos uploaded to YouTube by children who
used their channels effectively were watched between February and August 2021. While the videos
created by the children were being watched, after some time, the researcher stopped watching
repetitive content within the same channel. While watching the videos, all of the content in the
uploaded videos was watched without using a criteria list, and the data were recorded in the Video
Observation Form, created separately for each channel, by the researcher by transcribing them into
written texts in the digital environment. In this context, the data of the study were primarily obtained
by simultaneously analyzing and deciphering the videos produced in the channels in the virtual

environment. In addition to analyzing the video contents of the channels, interviews were also
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conducted with five children who owned channels in order to ensure the diversification of the data
and increase the validity and reliability of the study. Before the interviews were conducted, the
Interview Form was shared with three experts in the field. In line with the feedback given by these
experts, the questions were revised, and the current interview form was prepared. The relevant
interview form was applied in meetings held over Zoom on dates determined with the study group

and the interviews lasted an average of 25 minutes.
Data Analysis

Video and interview data were analyzed using the content analysis technique. According to
Patton (2018), basic meanings called themes or patterns are revealed through content analysis. Content
analysis is the combination of similar data under certain concepts and themes, and their organization
and interpretation in a way that the reader can comprehend (Yildirrm and Simsek, 2018). In the
analysis process, data are organized, read, mnemonic notes are taken, and data in codes and themes
are described, interpreted, presented, and visualized (Creswell, 2020). The data obtained from the
channels and recorded in the digital media were first read by the researcher in a holistic way and
coded separately for each video by taking notes on the texts transcribed from the perspective of the
research questions. In the analysis of the interview data, the interviews recorded in Zoom were
transcribed by the researcher. Then, the texts were read and coded. After a certain period of time, the
researcher re-read all of the data and made modifications, where necessary. Then, video and interview
data with similar content were combined and presented under the same theme. After the data were
analyzed, the framework related to the methods and findings of the study was presented to the expert
reviewers, and opinions on the relevant codes and themes were obtained. Modifications were made in

line with the opinions received and the themes were finalized.
Ethical Approval of the Research

In this study, all of the rules specified in the Directive on Scientific Research and Publication
Ethics of Higher Education Institutions were observed. None of the actions specified under the second
section of the Directive, Actions Contrary to Scientific Research and Publication Ethics were carried
out. According to Yildirim and $imsek (2018), one of the main problems encountered in today's
internet environments is the privacy of individuals and confidentiality of personal data. Some scholars
have stated that although it is known that online posts are open to the public and anyone who wants
to access them, the individuals sharing such posts may regard them as private writings (Silverman,
2018). In this study, data were collected from YouTube, a public social networking site. However,
since the relevant study will be made available for open access, code names were used when
expressing the data obtained in line with the expert opinions due to the fact that the owners of the
channels examined were children, and the relevant video tags were removed from the bibliography.

Whether it involves any sensitivity or not, a careful approach by those aiming to conduct research on
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the internet to the protection of personal information and opinions of everyone, is one of the most
important issues that should be emphasized (Yildirim and Simsek, 2018). Participants’ identities

should be protected even if the research topic is not sensitive and private (Silverman, 2018).

Ethics committee approval information: Name of the ethical assessment board: Erzincan Binali

Yildirim University Human Research Ethics Committee
Date of ethical assessment decision: 26.02.2021
Ethical assessment certificate number : 03-09
Findings and Interpretation

In this section, the findings obtained in the context of the sub-problems of the study are

presented and the interpretations that could be reached based on the relevant findings are provided.
1. BookTube (YouTube Kitap Toplulugu)

The stories of creating book channels seem to be indirectly effective in shaping the reading
culture outlook of the middle school age group, who open book promotion channels on YouTube and
produce content in these book channels. Determining the stories of creating a book channel can help to
foresee the purpose of this group and can be discussed in the context of the meaning they attribute to
books and reading. At this point, in a video about the story of creating his channel, C2 stated the
following:

"... After that, I decided to become a BookTuber. How I decided to do this, is that after I started

reading books, I said, you know, if I'm reading books, why shouldn't I share this with people,

and you know, I went and asked. I said, “You know, I don't know if it's just about books, just
about chatting, can I open a channel that's mostly about books?” and my family stood behind

me and supported me in this regard, and thanks to this, I opened a channel, and now I am
here in front of you.”

When we look at C2’s statements above, it is seen that he first emphasized that he decided to
become a content creator about books (bookTuber) on YouTube. The reason why C2 made this
decision seems to be “to share the books he read and chat about books”. In this context, it can be

argued that the meaning attributed to reading books for C2 is about sharing what is read with others.

In addition, C2 said in his related video, “...Then something happened to me in the quarantine
period, you know, because at some point I started to follow BookTubers. Then, I started to think about
how these people read books, why can't I read books, and I said: 'I'm going to start reading books
too.” This way, he stated that he followed book-related content producers (bookTubers) on YouTube
and thus decided to start reading books. Therefore, it can be asserted that C2 modelled the reading
behaviors of other people who produce content about books on YouTube. Similarly, it was seen that

other children who own book channels also emphasized that they have taken the people who produce
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content about books on YouTube as models. In this context, sample expressions taken from the videos
of the children are as follows:
“I started looking at BookTube, and BookTube increased my reading habit even more. Since I
admire people who read books, this made a great contribution to me, and as I started to read
books more and more, I opened a book channel. That's why I'm on this channel now. If I didn't

read books, I wouldn't have such a channel right now, and this channel also increases my
desire to read some books, for example, I want to give you a book review or you recommend a

book to me, I buy that book, you know, I read that book that way.” (C13)

C13 stated that BookTube had a positive effect on his reading habits and that he aspired to
have the reading behavior of other people in this community. Thus, C13 also joined this community by
opening a book channel. In addition, C13 supports the idea that the book channel increased his desire
to read, with examples such as his desire to comment on what he reads and the fact that he reads the
books recommended by his viewers. C14 tells his story of joining this community as follows:

“Now it's like this, you know, I constantly came across the concept of BookTube on YouTube,

book videos and so on. I realized that I was enjoying watching them and I thought that they

were doing a very good job and I said, “This is my job, I should do something like this.

Because, I said, I already love reading books since I was very young, and why shouldn't I be

useful to others, I said, and I am glad that I opened it. Because I think it is very enjoyable to do

this job, it is a little difficult, yes, but I think it is very enjoyable, nice, so I decided this way.

Afterwards, I told my family, and they said it was okay and I wanted to be useful by
introducing books to others in this way.”

As can be seen, C14 also stated that he opened his channel by modeling other people who
produce content about books on YouTube. In addition, C14 perceives producing content about books

and having conversations about what they read as a beneficial job.

In the interviews with the channel owner children, they made similar statements to those
mentioned in their videos about the stories of creating a book channel. Some examples from the

interviews are as follows:

“Actually, it was like this, I had my favorite books that I read first. It felt good to show and
talk about them, so I opened a channel.” (C16I)

“I wanted to make videos because I like to share what I read, then I opened a channel for
myself, thinking that I would share them here on my channel.” (C17I)

“I love reading books very much and I am happy when I tell others about them. If I open a

channel where I narrate books, I will do it here, you know, I said I would do these things.”
(C191)

When the above statements were analyzed, it was seen that, in the interviews, the children
who own book channels frequently emphasized the purpose of sharing what they read, while talking
about the creation of their book channels. It was also observed that the children generally mentioned

that sharing what they read made them feel positive emotions.

Although it was seen that the statements of the channel owner children about creating a book

channel had so much in common in general, it was observed that C8 pointed out a different point than
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the ideas emphasized by the other children. C8’s thoughts about creating a book channel are as
follows:
“Actually, yes, everyone knows that my goal is to make book videos, but actually there is
another reason underneath it, my main aim is to do it as a child. Because there are many

people in their twenties who are engaged in this kind of work as Bookstagram or BookTuber.
But I wanted to show that even I could do it as a child.”

As can be seen, while C8 expressed that his aim was to make book videos, he also emphasized
his desire to perform this action “as a child”. According to C8, there are many people who produce
content about books (BookTubers) on YouTube, but these people are usually in their 20s, and C8
stated that he wants to show that he can do this job as a child. Based on this statement of C8, it can be
argued that he interpreted producing content about books on YouTube as an action that needs to be
achieved. Unlike the other children, C8 emphasized the feeling of accomplishment and achievement

beyond the need and purpose of sharing what he reads.

Based on the above statements, it can be asserted that the intersections of the children’s stories
of creating their channels are at two points: modeling other users who produce content about books
on YouTube and having a desire to share what they read. As can be seen, the situation in which the
children take the people around them as role models in physical environments in daily life also
manifested itself in the digital environment. The fact that the modeled target behavior was focused on
reading reveals one of the unique characteristics of this community. In addition, the fact that actions
such as sharing the read books and making comments about the read books were requested to be
done in the digital environment, indicates a change in the reading practices that came along with the
digital age. It can be argued that this change is a transition from environments that requires face-to-
face participation, where the readings are discussed, debated, and various book recommendations are
made, toward the digital environment, which is a new venue that offers various possibilities for the
realization of all these actions. Another point that some of the children emphasized while talking
about their stories of creating a channel was that they started reading books once they opened the
book channels and that their reading habits developed positively thanks to the book channels. Based
on this finding, the children seem to have established a positive relationship between the book
channels they created and their book reading behaviors. They saw book promotion channels as a

motivating tool to continue their reading activities.
2. Contents Created on YouTube Book Channels

In order to determine the common reading culture of the book community created by middle
school children on YouTube, it is important to reveal what kind of contents the children who own
book channels produce about books and reading in the channels they open. When the contents of the
book channels created by the children were taken into consideration, it was seen that all of the

channels included video content under certain titles and themes. This points to the existence of an
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acceptance of producing content on various predetermined titles and themes related to books in order
to join BookTube. It can also be argued that these video contents represent a common discourse on
creating a book channel on YouTube. Common video content in the book channels analyzed are

outlined below.

2.1. Library tour: When the video content titled “Library Tour” was analyzed, it was seen that the
children who owned a book channel showed their books on the shelves to their viewers using a
bookshelf of their own in the background in their houses. During this demonstration, the children also
shared brief information about the contents of their books with the audience. In addition, the children
showed and introduced to the audience especially the new books added to their bookshelves. Some

sample expressions taken from the children’s videos titled “Library Tour” are as follows:

“In this video, friends, I'm giving you a bookshelf tour. I will try to explain and show you my

books as much as I can.” (C7)

“Hello friends, today I am filming a library tour video with you. A lot of new books were
added...” (C15)

Based on the above statements, it can be said that the children wanted to make the books they
own as readers visible. The children also established a relationship between the act of reading and the
number of books they own. In this regard, C1 said, “I will make a video of a small library tour today. I
have only a few books because I have just started reading, but there will be a big book shopping video
in a month or so.” With these sentences, he expressed that the number of books in his library was few

and the reason for this was that he had just started reading.

2.2. What I read/will read in the month of (..): When the contents of the videos titled “What I
read/will read in the month of (...)” were analyzed, it was seen that the children made a general
evaluation of their monthly reading and talked about their planned reading goals for the next month.
In these videos, the children showed the outer covers of the books they have read and will read one by
one and share their names with their viewers. In this respect, sample expressions from the children's
video contents are as follows:

“Today I am here with you with a video of what I read this month. I will introduce to you the

books I read in July.” (C10)

"Today I am shooting a new video for you, the title of our video will be what I read in January.
I read a total of ten books in January. I will tell you about my likes and dislikes from these
books.” (C15)

In the video contents titled “What I read/will read in the month of (...) , it was also seen that
the children made a general evaluation about whether they had fulfilled their monthly reading goals.

Some examples of these evaluations are as follows:
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“Today I will show you the books I read in December. The number of books I wanted to read
in December was eight, I wanted to read eight books, but I was able to read six books. Yes, I
think it's a very good number, even if I couldn't reach the target...” (C2)

“In today's video, I will tell you about the books I read in January. I had aimed to read at least
a total of five books in January, and I read five books. Today, as I said, I will talk about these
five books.” (C9)

Based on the above statements, it can be asserted that the children participating in the
BookTube presented themselves as readers who set monthly reading goals and made self-evaluations

about these reading goals.

2.3. Book shopping, cargo opening and unboxing: One of the video contents frequently shared by
children on book channels is about book shopping. In these videos, the children showed their viewers
the books they bought while book shopping. In addition, from time to time, they opened the cargo of

the books they received in front of their audience with videos titled “Cargo Opening” and

“Unboxing”. In this context, some sample expressions from children's video contents are as follows:

"Hello everyone with a brand-new video, friends, I went six-book shopping today and as
soon as I got them, I came home and immediately wanted to shoot its video for you.” (C18)

"Hello everyone, friends, today I will show you the big book shopping you see here, with
you.” (C3)

It was also observed that the children emphasized that producing such content on book
channels was an action meeting the demands of their viewers. In this regard, C6 stated in one of his
videos that the number of subscribers and views increased after uploading the video content showing
book shopping to his channel, and that therefore, he produces such video content. The fact that
children include content that makes such book-oriented consumption practices visible in their book
channels seems to be related to their presence on the YouTube platform, which is a digital
environment. It was also observed that the children structured the production of the videos on book
shopping in the context of the number of views and subscribers. As it is known, the promotion of
various products may be made on YouTube for advertising purposes. It can be argued that the
children participating in BookTube also keep up with this culture and emphasize their consumption of
books. In addition, it can be asserted that these behaviors of the children represent a reflection of
commodification of the book rather than the meaning attributed to reading in the context of reading

culture.

2.4. Reading marathon: In the video content they call “Reading Marathon”, the children included
intensive reading behaviors in front of the screen. In these videos, the children read a book series or a
book that they had previously determined in front of the screen on a targeted day or time. From time
to time, the children interrupted their reading and shared their comments and evaluations about the
book with the audience up until the place they had read to. It was observed that this activity was
sometimes done individually and sometimes with a few friends. In addition, on the book channels, the

children shared with their viewers before they started their reading marathon, information about on
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which day they will start and how they will proceed. Within this framework, some examples from the

children's video contents are given below.

C2 “I am here with you right now with a reading marathon video. I divided our reading
marathon into three days, I wish I could finish these two books in two days, but I will work, I think I
can probably finish them in three days.” With this statement, he shares with his audience that he will
perform a reading marathon and how this marathon will progress. C7, on the other hand, took a break
from reading in his video titled “Reading Marathon” and said, “Yes, friends, I have read from the
book right now and I will show where I am now. I came here, to chapter 7, page 133.” With these
sentences, he tells where he came to in the book he read and how many pages he read. It is also seen
that C16 carried out the reading marathon activity at the same time with her other three friends. At the
beginning of her video, C16 said, “Welcome to our new video, yes, today in this video, it will not only
be me, but you will also watch my other three friends in this video. We, four girls, will have a reading
marathon in this video. By the way, the marathon will be 24 hours long...”. With these statements, four
friends express that they will have a reading marathon in front of the screen together and how long

this marathon will last.

Based on the above statements, it can be asserted that the children exhibit intensive reading
activities in front of the screen in book channels. It was also seen that these intensive reading activities
were described using common expressions such as “Reading Marathon”. The children's intensive
reading activities with their friends in front of the screen can be seen as a reflection of their enjoyment

of reading activities together and their desire to turn reading into a fun activity.

2.5. Recommendations for ages (...): It was observed that the children’s book channels included book
recommendations for a certain age range. In this context, C15 made various book recommendations
for the 7-9 age range, C11 for the 12-14 age range, and C2 for the 10-14 age range. In this context,
sample expressions from the videos of these children are as follows:

“Today I am making a video with you about book recommendations for the 7-9 age range.”
(C15)

“Today I'm going to make a recommendation video for you. This time I set the age range as
12-14 years old.” (C11)

“Today I'm filming book recommendations for ages 10 to 14.” (C2)

It was observed that the children recommended books for their own age level or for an age
level different than their own on the book channels. This was probably because the children see
themselves as competent for recommending books for any age level. It can also be asserted that, with
these contents, the children endeavored to present to their viewers an image of a competent reader

who can recommend books for all age levels.
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2.6. Reading slump: Looking at the video contents in the book channels, it was seen that the children
produced contents titled a “Reading Slump”. In these video contents, it was seen that the children

generally used the expression a “reading slump”. It was considered that the concept of reading slump
can be expressed as "okuma tembelligi" in Turkish. Reading slump can represent a period when a
person stays away from reading books. With this concept, the children expressed that they suddenly
became unable to read while reading books regularly, that they had no desire to read, and, in short,
they could not read for a certain period of time. In this context, some examples from the video
contents on the children’s book channels are as follows:
“Friends, I couldn't read many books in August. I was already in a reading slump for about
two months, seriously two months, before the start of this school process, before our lessons
started, it was something like a reading slump for about two months. You know, a reading
slump is the inability to read and the lack of desire to read. So, you know, I was in a reading

slump for two months. That’s why I couldn’t read much, I could only finish one book in fifteen
days, so that’s what happened in August.” (C10)

“For those who ask what a reading slump is, it’s like this, you want to read books but you
cannot read them, such a situation, so there is not an exact Turkish equivalent for it. Then, if I
can’t read a book, I try to concentrate on other things, and after those things I concentrate on, I
feel a void in myself because I haven’t read any books, and I start reading books in the
following days, even if it’s little by little.” (C13)

In the statements above, it is seen that the children explained the concept of a “reading
slump” in their videos thinking that their viewers did not know it. C13 emphasized that this concept
has no Turkish equivalent and explained how he went through this process and how he started
reading books again. It seems that this common name given to the condition of not being able to read
is actually related to the fact that children create their own language within BookTube or adapt to a

common language that has already been created.
6. Socioeconomic Outlook on YouTube Book Channels

In the videos shared on the book channels and in the interviews conducted, various findings
were obtained that give an idea about the socio-economic profile of the children. It was observed that
these findings were related to the book-oriented consumption practices of the children themselves and

their families and the opportunities offered at home or outside of the home.

3.1. Book-orientated consumption practices: It was observed that the children frequently mentioned
their expenditures and shopping for books in their videos on book channels. In this context, C16 said,”
I did excellent book shopping, I am proud of myself, I am glad that I spent all my money on books. I
had 250 liras and I spent all of it on books, I am extremely happy.” With these statements, she
explained to her audience that she spent all the money she had on books and that she was happy.
Similarly, it was also observed that other children (C5, C10) talked about their spending and shopping

for books through their content on book channels.
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In addition to their own expenditures on books, the children also mentioned the expenditures
of their family members. They emphasized in the videos that their parents frequently bought books
and that they also bought books for their children when they bought books for themselves. The
children also talked about buying books from the bookshop with their parents. In this context, some
examples from video contents are provided below.

“First of all, there were two new books added to my bookshelf, my mum was shopping for

books and she said, “Is there any book you want to buy?” and so on, so I chose two books.”
(€2)

“The real bombshell is the Harry Potter and the Phoenix book my dad bought me. My friends,
I mean, I went and chose it, I bought it from Erdem Bookstore.” (C18)

Based on these statements of the children, it can be argued that they and their families allocate
a budget for spending on books and that they see this as important in terms of continuing their
reading activities. C11’s following statements support this finding: “Even if I never buy books for
myself, my mum buys books for me when she buys books for herself. Because we like reading books
very much and we constantly buy them to make it a continuous habit.” As can be seen, C11
established a connection between the actions of buying books and the purpose of making reading a

continuous habit.

In addition, based on the above statements, it can be asserted that families transfer their own
consumption practices to their children and support their children’s desire to buy books with

socioeconomic opportunities.

3.2. Facilities offered in and outside the house: Based on the videos of the children with book
promotion channels on YouTube and their statements in the interviews, it seems that another aspect

that gave an idea about their socioeconomic conditions was the “opportunities offered to them at

home and outside the home” by their families.

3.2.1. Having a Bookshelf: It was observed that all of the children with book channels made all of their
video shootings in front of their own bookshelves. It was seen that all of children with a book channel
had their own rooms with bookshelves full of books and corners designated for reading books. In
addition, in their videos, the children also mentioned their parents’ bookshelves and that their parents
had separate bookshelves. In this regard, C2 said in a video, “As you know, there are two bookshelves
here, one of them is my mum's and one of them is mine.” With this statement, he refered to the library

belonging to himself and his parents and showed it to his viewers.

3.2.2. Book Gifting: In their videos, the children talked about the raffles they organized at home and the
books given to them as gifts by their families. In this respect, C4 showed the books in his hand one by

one in a video and said, “These were my New Year’s gift. We had a family raffle, and these books

came to me on that occasion.” As can be seen, in a New Year's raffle held at home, the family
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preferred to buy books as a gift for the child. Similarly, C2 said, “What comes next is the book series
that came to me as a New Year’s gift from my family. This may have been the best gift I have ever
received in my life because when I opened the gift box, I was so happy that I felt like a million dollars.
This series is the Harry Potter Series.” With this statement, he told the audience that his family bought

the Harry Potter Series as a gift for him in the New Year's raffle.

3.2.3. Visiting Book Fairs: In their content on the book channels, the children also mentioned that they
visited book fairs and bought new books from there. In this context, sample statements from the

videos are as follows:

“Let's move on to our second book, Eagle Cliffs (Kartal Kayaliklar1). I bought this book at the
book fair in our district.” (C19)

“Hello to all of you, in this video I will show you the books I bought at the book fair.” (C13)

“By the way, friends, I want to tell you something. I will go to the 13th Ankara Fair on Friday
next week.” (C15)

It was also observed that the children mentioned that they met authors at the book fairs and
had their books signed by them. C18 explained this, saying "I was about to leave when the author
arrived. All the people were surprised when the author came. I was very happy; I was the first to get

the author's autograph and I had a nice photo taken with him.”

When the children’s statements were analyzed, it was seen that their families played a
remarkable role in their participation at book fairs. For example, in his video, C17 emphasized that he
will go to the book fair with his father, saying, “By the way, friends, there is a book fair in Gaziantep
tomorrow, 20-28 October. Tomorrow I will go there with my father and buy books.” In the interviews,
it was also observed that other children similarly mentioned that they went to book fairs with their
families. In this context, sample responses from the interviews are provided below:

“There was a book fair and I went there with my parents and bought books and got them
signed, we had a lot of fun.” (C16I)

“When there is a book fair or something like that, we usually go and buy books, I mean we all
participate in such things as a family.” (C19I)

It can be argued that the children’s mentioning of their and their families” book buying
behaviors on book channels, families creating bookshelves for their children at home, presenting
books to their children through raffles, and attending book fairs with their children outside their
house are activities carried out with socioeconomic support or opportunities offered to the children by
their families. Based on the findings stated above, it can be asserted that the families of the middle
school children participating in BookTube have the socioeconomic ability to provide the above
activities and opportunities, and in this context, it can be said that they are from middle or upper

socioeconomic levels.
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7. An Outlook of the Factors Affecting the Reading Culture Acquisition Process on
YouTube Book Channels

In their videos and interviews, the children who own book channels also indirectly mentioned
the factors that are effective in the process of acquiring a reading culture. In this respect, the factors
that are thought to play a role in the children’s acquisition of reading culture are discussed below,

under the titles of Family, School, Friends, and Media.

4.1. Family: The children mentioned the roles of their families in the process of acquiring reading
culture in the form of modeling, introducing books to them at an early age, talking about the books
read, reading together, and watching films of the books read. In this context, some examples from the

videos and interviews are provided below:

£nH

How did you start reading books? Why did you start?’ He has such a question, I started
reading books thanks to my mum. Because my mother had many books and read a lot, I
started reading books by taking her as an example.” (C11)

” Actually, I have always had the habit of reading books, I can even say that, but my mother
also contributed to this. Because there are books in almost every room of our house, I might
have been influenced by what I saw there. She has always introduced books to me since I was
a little child, and I love reading, that is, I love dealing with books.” (C14)

“Books are generally fun and funny, you laugh a lot while reading the book. I laughed a lot,
we read about such ridiculous places with our family and so on. My mother is also reading
this book right now, she too laughs a lot while reading it, she has fun, she likens children to
me.” (C191)

"My mum, my dad, my brother, for example, we all sit down to read a book together.

Everyone takes their own book, and we keep time, and after an hour we finish reading.”
(C18I1)

“In fact, my father told me later that my father also read this book, he even read it when he
was younger, when he was my age, but since a long time had passed, he too read it last year.
Even my mother read the book, only my brother did not read it, he did not read it because he
was too young, and he will read it when I give it to him in the future. We even watched the
film of this as a family, it was in Hungarian, and we watched it with subtitles. I mean, it was
very nice, we liked it very much as a family, my mum, my dad, and me. I think my brother
will like it too when he grows up and reads it.” (C171I)

Based on the above statements, it can be concluded that the families of children who have
book channels on YouTube and produce content about books and reading are models for their
children with their book reading behaviors, and that they introduce books to their children at an early
age and organize reading activities with their children. This means that the families of the children
also consist of individuals who make attempts at reading. In addition, families can ensure that their
children’s reading behaviors become a continuous habit by providing them with the first experiences
related to books and the reading activities they carry out. Thus, it seems that families have an
important role in children’s acquisition of reading culture. It can be argued that the participation of

families in the reading process together with children supports children’s bond with reading. In this
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way, children having book channels can find the opportunity to shape their reading culture

acquisition processes together with their families.

4.2. School: It can be asserted that another effective factor in children’s acquisition of reading culture is
school. It was observed that the children mentioned their teachers’ recommending books to them at
the school, making exams or assigning homework related to the books they read, the reader-author
meetings organized at school, and the factors such as homework that they perceived as obstacles
before reading. Some sample statements expressing that teachers recommend books to children are as
follows:

“Here are Josh Malerman’s books, like this... I'm not usually a thriller reader, but our teacher,

our Turkish teacher, recommended Red Piano (Kirmizi Piyano), so I bought it and read it and I
really liked it.” (C4)

“My art teacher recommended this to me and she lent it to me, I read it and gave it back, but I
liked the book very much, it was really good.” (C10)

“I bought the book Momo, it was a book I was very curious about... It was a book
recommended by our Turkish teacher and I bought it, I will read the book this month, I will

read this book first among the ones I bought.” (C13)

In the statements above, it is seen that the teachers at school recommended books for the
children to read and that the children acquired and read the recommended books or made reading
plans by taking these recommendations into consideration. In addition, it is noteworthy that the act of
recommending books was not only done by their Turkish teachers, but also by teachers of other

branches.

When the children’s statements were analyzed, it was also seen that their teachers gave exams
about the books they read or gave homework related to reading. While talking about a book he read
during the interview, C17 stated that his Turkish teacher gave a book exam, saying, “Our teacher, our
Turkish teacher, makes us take a book exam, I read a book once because of this, and I read a book once
apart from it, so I read it three times.” In addition, it was also seen that the teachers carry their
assignments related to the books read to the virtual environment. As an example of this, C2 reported
the project assignment given by their English teacher as follows:

“Reading a book in English, from an author, of course the teachers determine the book,

unfortunately we cannot choose it. Reading that selected book, shooting a video about that
book, in other words, shooting a short film about that book.”

It was seen that another issue mentioned by the children with respect to the school
environment was reader-author meetings. In this context, C6 informed the audience that the author,
named Seran Demiral, and C19 said that the author, named Mehmet Solmaz, came to their school, and
had a book signing day. The excitement and joy of the children in the videos in which they talked

about the reader-author meetings revealed that they welcomed these activities positively.
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While the situations mentioned by the children under the heading of school can be seen as
encouraging actions towards reading in general, on the contrary, it was seen that there were also
situations that were seen as obstacles to reading. It was seen that reasons such as homework, exams,
and the high-school entrance exam (LGS) were at the center of situations seen as obstacles to reading
by the children. The children mentioned that they could not read as much as they wanted because of
these reasons listed in the videos and interviews. In this context, some examples of children’s
statements are provided below:

“I want to start his other books as soon as possible, but I couldn't start them. They give me a
lot of homework. (C1)

“I'haven’t been able to read many books these days, as I've been doing a lot of tests.” (C171)

“By the way, you asked me a lot about this series, you always asked me about it in live
broadcasts, I haven’t read it yet, but I will read it once the LGS is over. I really can’'t read any
books due to the LGS.” (C16)

Based on the above statements, it can be argued that the children who are members of
BookTube spend most of their time at school after the family environment in the processes of
acquiring reading culture, and that the school has various roles in the children’s acquisition of reading
culture. It was seen that the primary element that stood out in the school environment was teachers.
Teachers can try to keep children active in the reading process through their behaviors such as
recommending books, making exams, and giving homework about books. In addition to teachers,
school management can also help children to have positive feelings toward reading by organizing
reader-author meetings where children come together with the authors whose books they have read.
It can be asserted that all of these are supportive activities that encourage reading. However, in
addition to these supportive activities, there were also situations that were seen as obstacles to reading
by the children. The children frequently emphasized that they could not read the books they wanted

to read due to their homework and exam-oriented studies.

4.3. Friend: When the expressions in the videos of the children were analyzed, it was seen that they
also mentioned the role of their friends in the process of acquiring reading culture. It was observed
that the children generally recommended books to each other with their friends and read and
evaluated the books they recommended. Some examples of children’s expressions in this regard in

their videos are given below:

“The first book I am going to show you, my friends, is this book you see called “The Family
Under the Bridge (Kopriiniin Altindaki Aile)”. A friend of mine has been recommending this
book to me for a long time and I really like all the books he recommends when I read them.
He recommends books exactly according to my reading style, he carefully selects and
recommends them to me, I thank you very much to him on this occasion. I'm very curious. He
really praised this book a lot.” (C9)

“I bought a comic book of the Marvel Series, which everyone is very interested in, based on
the word of a friend, but I didn't like it very much, I guess they're not for me.” (C6)



Ercan, M., & Cildir, B.

It can be argued that children having conversations about books with their friends and
establishing reading-oriented interactions can positively affect the process of acquiring reading

culture.

4.4. Social media: Social media is one of the elements that play a role in the processes of children
starting from their stories of creating a book channel to the shaping of their reading culture by the
BookTube community, of which they are a part. It was observed that the children interacted about
books and reading with their friends in their close environment as well as the friends they made from
the virtual group they are in. It was seen that this interaction manifested itself in the form of
recommending books. In this context, while introducing her books in one of her videos, C16 said,
“Here is a series that a Bookstagram friend of mine, Duygu, recommended very much, the Hunting
Series (Av Serisi). She has a Bookstagram account, and she loves this series very much.” With these
sentences, she introduced the series recommended by a friend who has a book account on Instagram.
Similarly, C2 also shared the book he bought based on the suggestion of a friend who produces

content on YouTube: “...Secondly, the book Matilda Effect (Matilda Etkisi). I think I got this as a

suggestion from a YouTuber friend. I mean, I heard it was a very good book.”

Based on the above statements, it can be argued that the children are not only limited to
creating a book channel on YouTube and producing content about books, but also follow and interact
with the accounts of others who produce content about books on various social media sites like
themselves. These interactions, on the other hand, can enable the structuring of a virtual community
via commonization of the views towards reading through actions such as recommending books,

reading, and evaluating the recommended books.
8. The Outlook of Reading Preferences on YouTube Book Channels

It was seen that the children who have book promotion channels on YouTube conveyed their
thoughts to their viewers about the subjects they prefer, their tendency to read what is popular, and

their author choices through the books they promote.

5.1. Preferred plots: It was seen that these children generally prefer and like books about time
traveling, seeing the future, individuals with special needs, or individuals who produce content on
YouTube, like themselves, and adventure. In this context, sample expressions from the videos of the

children are as follows:

“I think the plot is good, as far as I remember, I have never read a book about time travel
before.” (C7)

“I finished this book in a short time, and I think the plot is very good. The plot is that we have
a girl named Hera in the book and Hera has the power to see the future and she does it
involuntarily, it happens involuntarily.” (C20)
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“Giilten Day1oglu has a book called The Secret Power of Yada (Yada'nin Gizil Giicii). Someone
recommended this book to me. It has a plot that I am curious about, it is really a breathtaking
adventure in the dimensions of the past, present and future.” (C11)

“Hello friends, I will introduce the book Music in My Heart (Igimdeki Miizik) and comment

on this book. First of all, I would like to talk about the plot of this book so that you can
understand me better. In this book, we can say that it tells about the experiences of a girl
named Melodi and how her life becomes more difficult due to her congenital disability.” (C8)

C19 shared his thoughts about the book titled Unfamous YouTuber's Diary (Unsiiz
YouTuber i Giinliigii), which he promoted on his book channel, as follows: “I liked the book very
much, and the book ends very quickly.” Similarly, C15 conveyed his thoughts about the same book

and told his audience that the book was exciting.

The fact that adventure-themed books were preferred can be understood from C3’s statement,
“It is a bit of a thick book, but I heard that it is very adventurous, so it seems like I will finish it right
away.”, and from C16’s statement, “Havloock Holmes was actually a book full of mystery, fun, and
adventure.”. It was also observed that adventure-themed books were used by children as a
promotional tool for their audiences. In this regard, it was seen that C15 emphasized that the book he
held in his hand contained adventure with the sentences, “I liked Charlie's Chocolate Factory
(Charlie’nin Cikolata Fabrikast) very much, it was a book that you can read with bated breath and

) e e
adventure is not missing.

Based on the statements above, it is seen that middle school children who have book
promotion channels on YouTube have common preferences regarding the plots of the books they
promote on their channels. When the preferred plots were examined, it can be argued that they
generally had choices parallel to the characteristics of the age period they are in. In addition, as a
result of the fact that other members of the BookTube community, of which they are members,
promote and make visible the books containing these topics on their book channels, the children

preferred to read these related topics.

5.2. The tendency to read what is popular: It was observed that the children generally emphasized the
“popular” characteristic of the books they promoted, read, or planned to read on their book channels.
When we looked at the titles of the books promoted, it was seen that they were books or series that are
frequently encountered in daily life, social media, or bestseller lists. In this context, sample expressions
from children’s book channels are given below:
“First of all, the book I will talk about is The Boy in the Striped Pyjamas (Cizgili Pijamali
Cocuk). There are already many people who read this book, it is a popular book in our

country, and I am happy that it is popular, frankly, I mean, reading it makes me very happy."
(C9)

“I think you’ve heard of What a Man Lives With (Insan Ne Ile Yasar) because it's a really
popular book.” (C13)
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“Today I'm going to introduce to you the first book in the very famous Harry Potter series,
the Philosopher's Stone.” (C5)

“Our 12th book is The Little Prince (Kiiciik Prens), everyone knows this Little Prince. Very
good, I'll read it too, I haven't read it yet. 7 (C3)

It can be argued that the children’s preference for the books mentioned above is a result of
their tendency to read what is popular. It can be asserted that the children’s tendency to read popular
books is related to their aim to introduce these popular books to their viewers on their own book

channels.

5.3. Author choices: When we looked at the video contents of the children’s book channels, it was seen
that another factor affecting their book preferences was the authors of the books. The children
categorized the authors of the books they will read as Turkish author, foreign authors, or local authors.
When we looked at the statements of the children, it was understood that they generally preferred to
read the book of foreign authors. In this context, C10 emphasized that he cannot read the works of

Turkish authors, saying, “I think there is only one Turkish author because most of them are foreign

authors, I mean I cannot read them.” while showing the books of this author in his library.

When we looked at the video contents of the children, it was seen that there were also those
who preferred to read works by Turkish authors, albeit rarely. However, what is noteworthy here is
that their choice of authors also changed over time. For example, C18 answered the question posed to
him in one of his videos as “Of course, it is always books written by Turks, and I really plan to read
more books written by Turks.” In the video he shared in the following months, he emphasized that he
could not read the works of Turkish authors and that there are many nice books written by foreign
authors, saying, “Actually, I try to read more Turkish authors, but this is not possible because there are
many nice books written by foreign authors.” In this context, it can be argued that the author choices
of the children participating in the BookTube community are generally oriented towards foreign

authors.
6. Reader Image Reflected on YouTube Book Channels

Inferences can also be made about the children’s reader image based on their videos on the
book channels. In this context, it was seen that the children generally presented themselves as
individuals who have acquired reading habits. In addition, it can be argued that traces of critical and

universal reader images were found in the videos where the children promoted and evaluated books.

6.1. Individual who has acquired the habit of reading: In their statements in their videos, the
children frequently emphasized that they had already acquired the habit of reading and that they had
been reading books regularly since they acquired basic literacy skills. In this context, sample

expressions from the children's videos are given below:
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“Actually, this habit is almost genetic in me.” (C8)
“I got the habit of reading books at the age of 9. I'm 11 years old now.” (C2)

“I didn't start my reading habit at a specific time, I mean, I have been reading books since I
learned how to read books, since I learned how to read.” (C13)

The fact that the children expressly presented themselves as individuals who have acquired
reading habits on book channels seems to be related to their presence in the BookTube community, a
virtual group. It can be argued that children present themselves as individuals who have acquired the
habit of reading and have made reading a continuous habit as a result of the fact that they produce

contents related to books and that these contents are centered on people who are interested in books.

6.2. Critical reader: When we looked at the videos in which the children evaluated the books they
read, it was also seen that they displayed a critical approach. The positive or negative evaluations of
the author’s narration, research on the other works of the author of the book read, information
obtained from the book, and awareness of spelling and logical errors, support this argument. In this
context, some sample statements from the criticisms against the author's narration are as follows:

“The development of the events was good, but I think the author dragged things out a bit.

Especially towards the end, I think he started to make unnecessary events. But then our author
really tidied it up very well and I really liked the storyline when I finished the book." (C9)

“The names of the books... The names of the books are so irrelevant to the books that I am
addressing you, Mr. Author, why are they so irrelevant? I mean, there are so many titles in the
book, it has such a story, but I don’t know,, if he had put the names of the characters, it would
have been a more logical book title. I really don't think that the book titles are good.” (C10)

Based on the statements above, it is seen that C9 criticized the author’s unnecessary
prolongation of the events in the book, and C10 criticized the incompatibility between the names and
content of the books. In addition to the evaluations made about the author’s narration, it was observed
that some children conducted research on the authors of the books they read and obtained
information about their other works. In this context, C3 expressed his thoughts as follows:

“..The first book I read was The White Dolphin (Beyaz Yunus) by Gill Lewis. Friends, I

researched Gill Lewis because I realized that he had a very nice language, that is, after reading

the book, I realized that he had a very nice language and I researched, he wrote a lot of books.

Books about animals, novels, story books and only this one, The White Dolphin, was
published in Tiirkiye. I think they may publish his books in the following years because they

are very good...”

It was observed that the children were also aware of the new information they learned from
the books they read and shared this information with their audience. C17 stated that he learned that
Bursa is called Green Bursa from the book, saying, “..Then there is interesting information that I
learned from this book, Bursa is called Green Bursa, I learned that from this book.” (Levent lives in
Bursa). On the other hand, C15 stated that he learned that there is an animal called a pelican from the
book he read, saying, “In this book, when I was 7 years old, I saw and knew for the first time in my

life that there was an animal called a pelican.”
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It was also observed that the children evaluated the works they read in terms of spelling
mistakes and logical errors. At this point, while making his evaluation of the book he read, C9 told his
viewers that there were many spelling and logical errors in the book, so he could not like the book,
saying, “...The Masters of Time - Resurrection (Zamanin Efendileri - Dirilis) was a disappointment for
me, unfortunately, and I didn't like it very much because there were too many mistakes in logic and

spelling.”

Based on the above statements, it can be argued that the children who have book promotion
channels on YouTube do not only use books as a promotional tool, but also actually read and critically

evaluate the books they promote.

6.3. Universal reader: The fact that the children organize and produce content through book channels
they create in a virtual environment to promote the books they read can reveal that they benefit from
information communication technologies. It can be asserted that the children’s effective use of various
skills that can be considered in the context of visual literacy and media literacy skills to produce

content related to books, indirectly affects the shaping of their universal reader image.

In addition to the findings mentioned above, there were also findings that the children wanted
to read the English version of the book they read in Turkish in various contents of the book channels
and that they participated in workshop activities of their favorite books in different languages and
took various roles there. In this context, examples of children’s statements are given below:

“The Little Prince is a book most of you have probably heard of or read. But I still wanted to

suggest it in this video, there may be some of you who have not read it, it is normal (he has

both English and Turkish versions in hand). I did not read the English version, I read the

Turkish version 2-3 times, and I liked it very much. Because it was a very different book. If

you have not read it, again I recommend you read it. You know, believe that every time you

read it, you can be sure that you will go to different places, it was very nice, very fun. I also
want to read the English version so that I can compare the two and read The Little Prince in

more detail.” (C16)

“The Little Prince is already one of my really, really favorite nice books. It can be read
immediately because it is thin. I once participated in the French workshop of The Little Prince,
I was the narrator there and I made the presentation and it was very emotional, it really has a
special importance for me.” (C4)

Based on the above statements, it can be argued that the children have a good command of
foreign languages such as English and French. As can be seen, the children want to read the books
they read in their mother tongue in foreign languages also, and to actively participate in reading
workshops in foreign languages. This may indicate that the criterion of knowing a foreign language,

which is necessary for becoming a universal reader, has been met.

When all of the themes discussed in the context of the findings were taken into consideration,
it was seen that middle school children who have a book promotion channel on YouTube revealed a

common culture for reading in the digital environment. Their stories of creating a book channel, the
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video contents they include in their book channels, their socioeconomic profile, the factors affecting
their reading culture acquisition processes, their reading preferences, and their reader images
reflected in the videos can be considered as various components that stand out in the formation of this

common culture.
Conclusion and Discussion

This study was carried out to determine the reading culture outlook of middle school
children who created their own book channels on YouTube. As a result, findings were obtained
regarding children’s stories of creating a book channel, video content they created related to the books
on their channels, their socioeconomic profile, factors affecting the process of acquiring reading

culture, reading preferences, and reader images presented.

It was found under the theme of The Story of Creating a Book Channel on YouTube that the
children started to produce content by taking other users who produce content about books on
YouTube as a model, and that the children took each other’s behaviors towards reading as a model in
the digital environment. The studies in the literature (Boga and Saglam, 2021; Inal Kamaci, 2021)
emphasized that children can take the behaviors of other children who produce content on YouTube
as a model and identify with users who are influencers on YouTube by taking them as role models.
One of the findings obtained in the context of this theme is children’s desire to share and comment on
the books they read on book channels. Based on this finding, it was concluded that reading activities
in the digital age have shifted from physical environments to digital environments. It was seen that
this result is in parallel with other studies in the literature (Odabas et al., 2019; Tezgeg, 2020; Cetin,
2021), which emphasized that reading behaviors have changed in the digital age and reading activities
have started to be carried out in the digital environment. Another result that can be addressed under
this theme is that children established a positive relationship between the book channels they created
and their book reading behaviors and that they regarded book promotion channels as a motivating
tool for them to continue their reading activities. The studies in the literature concluded that the use of
social media does not negatively affect reading, that teachers can assign tasks to develop reading skills
on social media, and that various media environments can shape the process of acquiring reading

culture. (Armut and Tiirkyilmaz, 2017; Ntakirutimana and Okoro, 2021).

Under the theme of Content Produced on YouTube Book Channels, it was found that, as
members of a virtual group, the children produced common video content about books and reading
on book channels. It was observed that the children produced video contents such as “bookshelf tour”
videos where they introduced the books in their bookshelves, and “what I read/will read in the month
of (...)” videos where they talked about the books they have read or will read, “book shopping, cargo
opening and unboxing” videos where they showed the books they have purchased or opened the new

book cargo in front of the screen, “reading marathon” videos where they set certain goals individually
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or with their friends and did intensive reading in front of the camera towards these goals, “book
recommendations for ages (...)” videos which they think are suitable for any age range they have
determined, and “reading slump” videos where they talked about the periods in which they have
problems in continuing the act of reading and move away from reading. According to Ozgenler (2019),
content producers in the digital environment mostly produce similar content, although they use
different styles and language. In this respect, it was considered that children who are members of the
BookTube community produce similar content about books and reading. In addition, other studies in
the literature emphasized that members of the BookTube community create video content in certain
categories specific to them (Lopez, 2017; Ehret et al., 2018; Tolstopyat, 2018; Anderson, 2020; Sampaio
and Costa, 2022).

When the findings obtained under the theme of Socioeconomic Outlook on YouTube Book
Channels were examined, it was seen that the children and their families spend money buying books.
In addition, the families provide opportunities to their children by creating bookshelves at home and
organizing raffles to give books as gifts, while they ensure that their children go to book fairs as an
outside activity. In this context, it was concluded that the provision of the above-mentioned
opportunities by the families to their children was related to their socioeconomic level and that the
children were not from lower socioeconomic classes, but from middle or upper socioeconomic classes.
Sahin (2009) concluded in his study that there is a link between the reasons why students cannot read
and their socioeconomic classes, and that individuals from lower socioeconomic classes cannot read
because books are expensive. In addition, Sampaio and Costa (2022) emphasized that there is a
socioeconomic gap between young people who participate in the BookTube community and those
who do not. In fact, it was considered that the families of the children in the focus of the study had the
socioeconomic competence to provide relevant opportunities to their children and provide them with
access to books by constantly supporting them in this regard. When other studies in the literature
were examined, there were findings and results that creating a comfortable reading environment at
home, creating a rich library, children having their own bookshelves (Sahin, 2012; Duran and Erkek,
2018), and students’ preference for the types of gifts offered to them (Sahin, 2009) are related to the
socioeconomic level of the family. The above-mentioned opportunities provided by the family can
serve as a facilitator for encouragement of reading and acquisition of a reading culture, besides giving
an idea about their socioeconomic profile. Suna (2006) suggested that parents should go to places such
as libraries, book houses, and book fairs with their children in line with their means, follow author
reading and autograph signing days with their children, and ensure that their children meet the
authors. Erduran (2008) emphasized in his study that book fairs are one of the most important events

in the formation of reading culture.

Under the theme of The Outlook of Factors Affecting the Process of Acquiring Reading

Culture on YouTube Book Channels, findings were obtained regarding the outlook of the factors
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thought to be effective in children’s reading culture acquisition processes. Based on the statements of
the children, it was concluded that the factors that have a role in the process of acquiring reading
culture are family, school, friends, and media. It was concluded that the family factor was active in the
reading process through roles such as serving as a model for their children, introducing books to them
at early ages, talking about what they read, and watching the films about the books they read
together. In this regard, it is considered that children structure the processes of acquiring reading
culture together with their families. Kakirman Yildiz (2016) emphasized that it is the family that first
introduces books to the child, that parents set an example by reading books to children, and that
observing the family reading books is important for acquiring reading habits. On the other hand,
Akiizim and Bars (2022) stated that children who see their parents reading books are affected by this
behavior and take the first steps to acquire reading habits. Kachak et al. (2021) concluded in their

study that reading with family is important in the process of acquiring reading culture.

It is known that school is one of the environments in which children spend time outside the
family environment. School is the theoretical and practical field of reading culture formed in the
family (Ozkan, 2021). In the school environment, teachers recommend books to children, give them
quizzes on books, and assign reading homework. In their study, Mut and Gelisli (2021) stated that
according to the students, the most effective role of teachers in gaining reading habits is to
recommend books. Considering other studies in the literature (Unh'j, 2019; Bulut et al., 2020; Cildir
and Ergilin, 2021), it is noteworthy that giving exams and reading assignments about the books read
were not considered positive in the process of acquiring reading culture. In their statements, the
children emphasized that in addition to the reading initiatives of their teachers in the school
environment, reader-author meetings were also held at school. Reader-author meetings are among the
activities that are not frequently organized by teachers and are rarely performed (Polat, 2019; Unlii,

2019).

One of the factors mentioned by children regarding school was that they could not read the
books they wanted to read because they were constantly working on homework and exams. Based on
this finding, it was concluded that studies such as homework and exam preparation were seen as
factors preventing reading. When other studies in the literature were examined, it was seen that
secondary school students consider the course workload (Deniz, 2015) as an obstacle to reading and
that the preparation process for the LGS (Biiyiikalan Filiz and Kalayci, 2019) negatively affects

reading.

Looking at the children’s statements, it was concluded that their friends in daily life and their
friends who produce content about the books they have acquired in the media environment have
various roles in the process of acquiring reading culture. These roles can be expressed as

recommending books to each other for reading and reading and evaluating these recommended
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books. In their study, Batur, Ozcan, and Sagcan (2019) concluded that male and female students
recommend the books they read to their fellow students. According to Ozdemir Cirakman and Ar
(2018), children read what is suitable for them from among the reading products in printed or virtual
environments or what is recommended by others. In addition, Ozdemir Cirakman and Ar1 (2018)
found in their study that secondary school students made unconscious choices under the influence of
their friends and showed a tendency towards works that were not suitable for their age level and did
not identify with their cultural values. In this context, it can be argued that although children
recommending books to each other is considered positive in terms of acquiring reading culture, it may

also have negative effects in terms of the nature of the recommended book.

Under the theme of The Outlook of Reading Preferences on YouTube Book Channels, findings
were obtained regarding the subjects preferred by the children, their tendency to read the popular
ones and their choice of authors, based on the books they promoted on book channels. When the
preferred topics were examined, it was seen that the children preferred books about time traveling,
seeing the future, individuals with special needs, individuals who produce content on YouTube like
themselves, and adventure. It was concluded that the children’s preference for books about traveling
in time, seeing the future, and adventure was primarily related to their age level. The studies in the
literature emphasized that the 12-15 age range covers the adventure period and that children tend to
read adventure books, emotional love novels, and travel books in this period (Giines, 2017). It was
also stated in the literature that secondary school students are more interested in works that are
exciting, action-packed, historical, have imagination and science together, and tell the stories of
interesting events (Alamdar, 2015). Moreover, in different studies, results were obtained that the
subject preferred by students in the middle school age group was adventure (Deniz, 2015; Maden and
Onal, 2020). In addition, it was also concluded that children’s preferences about the book subject were
related to the fact that the BookTube community, of which they were members, highlighted the works
on this topic. Similarly, it was seen that the children had a tendency to read what was popular. The
children often emphasized that the books they promoted, read, or plan to read on their book channels
were popular. When we looked at the books mentioned, it was seen that they were books that were
visible in daily life and social media or are on bestseller lists. Based on this finding, it was concluded
that children tend to read what is popular and want to include the promotion of popular books in
their own book channels. Bilgin and Giiner (2017) emphasized that children at the primary school
level are individuals who are open to consuming popular culture products produced and supported
by the media. In this respect, Yiiksek and Urhan Torun (2017) stated that popular culture has a major

role in the context of books, and that readers are aware of this situation and reflect it to their lives.

The books promoted by the children on their book channels can also give an idea about their
choice of authors. In this study, it was concluded that the children who were members of the

BookTube community categorized authors as local, foreign or Turkish, and foreign, and generally
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preferred to read the books of foreign authors. This was thought to be related to children’s tendency to
read what is popular. In his study, Karaday1 (2019) concluded that most of the books read by
secondary school students are foreign books belonging to popular culture in the form of series and
that children read the books of foreign authors fondly. When the studies in the literature were
examined, it was seen that in addition to the children’s preferences, the teachers also recommended
books by foreign authors in various media environments. In this context, Ozdemir (2022) listed the
authors recommended by Turkish teachers in Facebook groups. When this ranking was analyzed, it

was seen that the first author was foreign.

Under the theme of Reader Images Reflected on YouTube Book Channels, findings on the
children’s reader images were obtained based on the video content on their book channels. These
findings were related to the fact that the children generally presented themselves as individuals who
have acquired reading habits, and that there are traces of critical and universal reader images in the
children’s book promotion and evaluation videos. It was concluded that the children openly
presenting themselves as individuals who have acquired reading habits on book channels is related to
being a member of the BookTube community and social acceptance. In this context, it was considered
that the children present themselves as individuals who have made reading a continuous habit as a
result of producing content about books and having an audience interested in books with reference to
such content. Hepekiz and Gokaliler (2019) stated in their study that social media environments are
venues where individuals have the opportunity to create identity and image, and that individuals
exhibit certain behaviors in these environments to present themselves in a way that they will be liked
or approved by society. It can be argued that being an individual who has acquired the habit of
reading books is also related to social approval and acceptance. Yasar (2021), on the other hand, stated
in his study that joining the BookTube community puts reading habits in order and that an
individual’s reading culture is formed after joining this community. Children’s critical reader image
reflects itself in the form of positive or negative evaluations of the author's narration, research on the
other works of the author of the book read, awareness of the information obtained from the book and
spelling and logical errors. Based on this finding, it was concluded that the children did not only use
books as a promotional tool, but also exhibited a critical approach by reading the books they
mentioned. In their study, Unlii and Yasar (2022) emphasized that critical reading and digital content
adaptation skills are necessary in acquiring and developing an online reading strategy. The fact that
the children organized and shared various contents on the book channels they created to promote the
books they read, can reveal that they benefit from information and communication technologies. The
studies in the literature emphasized that using information and communication technologies and
making conscious use of them are necessary for the acquisition of universal literacy skills (Korkuyu,
2014; Sever, 2018; Baki and Gokge, 2020). In addition, some studies indicated that users of the

BookTube community have created audiovisual content using technological literacy skills (Anderson,
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2020) and try to use media consciously (Sampaio and Costa, 2022). In addition, it was concluded that
the children’s desire to read the works they have read in Turkish also in different languages and their
participation in reading workshops in different languages and taking an active role in these

workshops, were also a reflection of their universal reader image.
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