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Abstract

Bu arastirmanin temel amaci, lise kademesinde gorev
yapmakta olan 6gretmenlerin 6z-yeterlik inanclan ile is
doyumu algilart arasindaki iliskinin incelenmesidir. Bu
ama¢ dogrultusunda iliskisel modelde kurgulanan bu
arastirmanin evrenini, 2022-2023 egitim-6gretim yilinda
Elazig il merkezinde bulunan liselerde gérev yapmakta
olan Ogretmenler teskil etmektedir. Arastirmanin
orneklemini belitlemek icin basit seckisiz Ornekleme
yonetimi kullanilmis ve arastirma 33 lisede gorev yapan
405 o6gretmenin katiimiyla gerceklestirilmistir. Verilerin
toplanmast igin “Kisisel Bilgi Formu”, “Oz-yeterlik Olcegi
Kisa Formu” ve “Is Doyumu Olgegi” kullanilmustir.
Arastirmada verilerin analizi kapsaminda 6l¢me araglarina
yonelik dogrulayict faktor analizi (DFA), 6gretmenlerin
Oz-yeterlik ve is doyumu algt diizeylerini beliflemek
amactyla betimleyici istatistiki analizler ve 6z-yetetlik ve is
doyumu arasindaki iliskiyi analiz etmek icin de korelasyon
analizi yaptlmustir. Arastirmanin bulgulart, 6gretmenlerin
Oz-yetetligi Olceginin geneline ve tim alt boyutlarina
yonelik inanclarinin "katiliyorum" diizeyinde; is doyumu
algilarinin  da = "katliyorum"  diizeyinde  oldugunu
gostermektedir. Ayrica 6gretmenlerin 6z-yeterlik inanclar
ile is doyumu algilar arasinda orta diizeyde, pozitif yonli
ve anlamli bir iligki oldugu sonucuna ulagilmustir.
Anahtar Kelimeler: Oz-yeterlik, is doyumu, lise
6gretmenleri, iliskisel model

The main purpose of this study is to examine the
relationship between self-efficacy beliefs and job
satisfaction perceptions of high school teachers. In line
with this purpose, the population of this research, which
is designed in a relational model, consists of teachers
working in high schools in Elazig city Centre in the 2022-
2023 academic year. Simple random sampling method
was used to determine the sample of the study and the
research was carried out with the participation of 405
teachers working in 33 high schools. "Personal
Information Form", "Self-Efficacy Scale Short Form" and
"Job Satisfaction Scale" were used to collect the data.
Confirmatory factor analysis (CFA) for the measurement
tools, descriptive statistical analyses to determine the
petception levels of teachers' self-efficacy and job
satisfaction, and correlation analysis to analyse the
relationship between self-efficacy and job satisfaction
were conducted. The findings of the study show that
teachers' beliefs about the general self-efficacy scale and
all its sub-dimensions are at the level of "agtee" and their
job satisfaction perceptions ate at the level of "agree". In
addition, it was concluded that there was a moderate level,
positive and significant relationship between teachers'
self-efficacy beliefs and job satisfaction perceptions.

Keywords: Self-efficacy, job satisfaction, high school
teachers, relational model
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Genisletilmis Ozet

Manevi acidan olduk¢a 6dillendirici olmasina karsin 6gretmenlik, en stresli ve yipratict meslekler
arasinda gosterilmektedir (Kyriacou, 2001). Bilindigi izere 6gretmenler, 6gretimsel amaglarin gerceklestirilmesi
baglaminda egitim sistemlerinin en 6nemli bilesenlerinin basinda gelmektedir. Dolayisiyla 6gretmenlerin
mesleklerini etkili ve bagarlt sekilde stirdirerek egitimsel-6gretimsel amaglarin gerceklestirilmesine hizmet
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edebilmeleri, mesleki agidan yeterli bilgi ve beceriye, pozitif bir psikolojik nitelige ve yiiksek diizeyde bir
motivasyona sahip olmalarina baglidir. Bireylerin bilgi ve becerilerini géz 6niinde bulundurarak belitli bir gérevi
yerine getirebilecegine yonelik inanglarini ifade eden 6z-yeterlik (Bandura, 1977), 6gretmenler agisindan gerek
porzitif bir psikolojik isleyisin, 6zgiivenin ve motivasyonun gerekse de 6gretmenlik mesleginin gerektirdigi
bilissel ve entelektiiel birikimin i¢sel bir muhasebesi niteligindedir. Bandura (1982) 6z-yeterlik inancinin bireyin
basarist ve performansi agisindan kritik 6nemde motivasyonel bir belitleyici oldugunu, 6z-yeterlik inanglarinin
bireylerin yetenek, kapasite ve deneyimlerinin 6zdegerlendirme siiregleriyle sekillendigini ve bu durumun
Ozgliveni, motivasyonu ve bagany: etkiledigini belirtmektedir.

Ogretmenlerin mesleklerine ve gorevlerine iliskin genel memnuniyet ve tatmin diizeylerini ifade eden is
doyumu, yitksek motivasyon ve uretkenlikle iliskilendirilen (Greenberg & Baron, 2003) ancak igsel ve dissal
bircok farklh faktér tarafindan etkilenen (Herzberg, 1987) 6nemli bir olgudur. Alanyazinda 6gretmen 6z-
yeterligi ile is doyumu arasinda hem teorik hem de ampirik bir iliski oldugu ifade edilmektedir (Judge & Bono,
2001; Kalkan, 2020). Buna ragmen, Oz-yeterlik ve is doyumu baglaminda gerceklestirilen calismalarin
bulgularinin birbirinden farklilastigt, bu olgulara iliskin algilarin zamana ve mekana gore degiskenlik gsterdigi
ve konuya iliskin daha fazla calismaya ihtiyag duyuldugu anlasilmustir. Bu duruma istinaden mevcut ¢alismada
ogretmenlerin Oz-yeterlik inanglant ve is doyumu algilan arasindaki iliskinin incelenmesi amaglanmustir.

Aragtirma nicel aragtirma yontemlerinden iliskisel modelde gerceklestirilmistir. Arastirmanin evrenini
2022-2023 egitim-6gretim yit Elazig ili Merkez ilgesi lise kademesinde gbrev yapan &gretmenler teskil
etmektedir. Arastirmanin rneklemi, basit segkisiz 6rnekleme yontemi ile belitlenen ve arastirmaya gonilli
olarak katilim saglayan 405 6gretmenden olusmustur. Arastirmada “Oz-yeterlik Olcegi Kisa Formu” ve “Ts
Doyumu Olgegi” kullanilarak veriler toplanmistir. Verilerin analizinde dogrulayict faktér analizi (DFA),
betimsel istatistikler ve Pearson Momentler Carpimi Korelasyon Katsayist kullandmustir.

Gergeklestirilen analizler neticesinde ik olarak Oz-yeterlik Olgeginin Ogrenci katilimi, Sgretim
stratejilerini kullanma ve sinif yonetimi alt boyutlarina ve Slcegin geneline yonelik yitksek diizeyde 6z-yeterlik
inancina sahip oldugu sonucuna ulasilmstir. Ikinci olarak, gerceklestirilen betimsel analiz neticesinde
Ogretmenlerin yiiksek diizeyde is doyumu algisina sahip oldugu goriilmistiir. Arastirmanin ti¢linct ve baglica
amacint teskil eden “Ogretmenlerin 6z-yeterlik algilart ile is doyumu algtlart arasinda anlamh bir iliski var
mudir?” arastirma sorusuna iliskin gerceklestitilen analizde 6gretmenlerin &z-yeterlik inanglart ile is doyumu
algilart arasinda orta diizeyde, pozitif yonli ve anlamlt bir iliski oldugu saptanmustir. Arastirma kapsaminda
ulastlan sonuglar, alanyazinda konuya iliskin gerceklestirilen ¢alismalarin sonuglariyla genel manada benzerlik
gostermektedir. Ayrica 6gretmenlerin 6z-yetetlik inanclarinin ve is doyumu diizeyletinin; hem Ogretmenlik
mesleginin etkililigi ve basarist hem de 6gretimsel amaglarin gergeklestirilmesi ve olumlu 6grenci ¢iktlar
acisindan arz ettigi 6nem yadsinamaz (Demirtas, 2010; OECD, 2014; Staples et al., 1999). Ulasilan sonuclardan
hareketle, Ogretmenlerin Oz-yeterlik inanclarim ve is doyumu diizeylerini artirabilecek 6gretmen odakl
uygulamalara daha fazla yer verilmesi, bu kapsamda hizmetici egitimletin gerceklestitilmesi, olumlu bir okul
ikliminin olusturulmasina ¢aba gOsterilmesi, Ogretmenletin desteklenmesi ve &gretmenlerin  mesleki
uygulamalarina iliskin karar alma ve uygulama baglaminda 6zgiir hareket edebilmesine daha fazla olanak
taninmast Onerilmektedir. Ayrica bu arastirma kapsaminda incelenen 6gretmen Oz-yetetligi ve is doyumu
konulari ile ilgili gelecekte gergeklestirilecek arastirmalara yonelik olarak da gesitli éneriler sunulmaktadir. Oz-
yetetlik ve i3 doyumu ile iligkili olabilecek farklt degiskenler ile nicel arastirmalar yapilabilir, bu degiskenler
arasindaki iliskide rol oynayan dolayl ve gizil etkiler analiz edilebilir ve benzer bir arastirma daha genis bir
orneklem ile gerceklestirilebilir.

INTRODUCTION

The teaching profession, which requires intense social interaction and cognitive and physical effort to
fully meet the needs, demands, and expectations of society and individuals, can be considered as one of the
most stressful professions due to many factors such as its people-oriented nature, significant responsibilities,
workload, constant changes in the fields of education, and working environment. In this context, it is not
surprising that teaching is among the occupational groups that are the most affected by professional
dissatisfaction and burnout (Kytiacou, 1987; Maslach & Leiter, 1997). Obviously, it is not possible to expect
teachers with a negative psychological quality who do not enjoy or feel satisfied with their professions to
petform their duties and responsibilities at an ideal level, to succeed in their profession, and ultimately to be
beneficial to their students. Indeed, researches show that teachers with high levels of burnout or low job
satisfaction have negative attitudes and behaviors toward their jobs (Jones & Youngs, 2012; Kadtong et al.,
2017) and this situation reflects negatively on the academic performance of students (Grayson & Alvarez,
2008; Hastings & Bham, 2003; Shen et al., 2015). On the other hand, it is a well-known fact that teachers who
are highly motivated, have a positive psychological state and believe in their own professional skills and capacity
play an important role in achieving the goals of education in a desired and effective manner (Arslan, 2018;
Duckworth et al., 2009; Jennings & Greenberg, 2009).
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The concept of self-efficacy, which was first put forward by Albert Bandura (1977) and developed
within the framework of social-cognitive learning theory (Bandura, 1986) refers to individuals' belief in their
capacity to successfully fulfill the tasks they undertake. Self-efficacy, which can also be expressed as individuals'
subjective perceptions and beliefs developed based on their own abilities and capacities in overcoming
challenging events, situations, and circumstances, is considered both an indicator of positive and optimal
psychological functioning that can guide individuals' behavioral changes (Schwatzer & Luszczynska, 2022) and
one of the most important motivational determinants in terms of individuals' performance (Bandura, 1982).
While conceptualizing self-efficacy, Bandura (1977) drew attention to both distinction and mutual relationship
between outcome expectations and efficacy expectations. Outcome expectations refer to the expectations of
positive or negative outcomes that can be experienced as a result of a specific action, while efficacy expectations
are related to an individual's belief in their ability to perform a specific action to achieve a goal. In fact, an
individual's belief that they can achieve a positive outcome from a particular behavior may motivate them to
take action and repeat that behavior until they achieve the desired outcome (Wigtield & Eccles, 2000).
However, at the same time, the emergence of the belief in one's mind that an action can be successfully
accomplished is based on individuals' personal resources, confidence in their cognitive and motor skills, past
experiences they have gained, and realistic beliefs about what they can achieve by using their skills (Bandura,
1977; Zimmerman, 2000). The ability of individuals to successfully perform a task ensures that they will have
a strong belief in their ability to perform that activity. The self-efficacy belief, which is the psychological
mechanism that motivates and drives individuals to action, is shaped by their changing and developing skills,
knowledge, and experiences (Gist & Mitchell, 1992) as well as the feedback they receive based on their actions
and goals, which they filter through their psychosocial processes (Schunk & Meece, 2006). Additionally,
individuals' self-efficacy beliefs can further motivate them to engage in a specific behavior and inctrease the
frequency of their success by providing a foundation for them to put forth more effort towards achieving their
goals.

When examining conceptualizations of teacher self-efficacy, it can be said that some researchers focus
on teachers' perceptions and beliefs regarding their ability to impact instructional outcomes within the context
of teacher self-efficacy, but actually emphasize outcome expectations (de la Torre Cruz & Arias, 2007; Pajares,
1996). On the other hand, some researchers define self-efficacy by focusing on competence expectations and
the beliefs of teachers in effectively and successfully carrying out their professional duties (T'schannen-Moran
& Woolfolk-Hoy, 2001; Tschannen-Moran et al., 1998). Gibson and Dembo (1984) define self-efficacy as
positive beliefs teachers hold about their own level of professional skills and their students' potential for
success, emphasizing that the alignment between outcome expectations and efficacy expectations fosters self-
efficacy. Schwarzer and Hallum (2008) suggest that self-efficacy implies an intrinsic quality, is directed towards
future behaviors, and is functionally characterized by the cognitive anticipation of the action being a highly
predictive estimator of actual behavior. In this context, while it is clear that teacher self-efficacy is perceived
by teachers as a phenomenon specific to their profession (Butke et al., 2009; Tschannen-Moran et al., 1998),
itis also stated that thete is a broader, general and global self-efficacy perception regarding teachers' ability to
cope with various, challenging and new situations due to the nature of the teaching profession beyond their
belief that they can fulfill their current duties (Schwarzer, 1992).

Bandura (1977) atgues that self-efficacy has a central feature that is shaped context-specific. In this
direction, Friedman and Kass (2002) states that teacher self-efficacy should be evaluated by taking into account
the classroom and school contexts as well as the interpersonal interactions that play a critical role in all
professional practices of teachers. It is obvious that teachers, who are a part of educational organizations and
social processes as well as their educational and instructional responsibilities, have a perception and awareness
of fulfilling organizational tasks and playing an active role in social processes, and thus they believe in their
ability to regulate all necessary relationships and fulfil essential professional tasks in the educational process.
Studies have shown that the psychological, context-specific and relational character of teacher self-efficacy
functions as a protective barrier against negative factors that may cause chronic stress and burnout in the
teaching profession (Ballantyne & Retell, 2019; Jentsch et al., 2023; Skaalvik & Skaalvik, 2007). Furthermore,
it is clearly emphasized in the literature that teacher self-efficacy enhances teacher effectiveness and has a
positive impact on their job satisfaction (Bulu¢ & Demir, 2015; Guskey & Passaro, 1994)

In today's competitive environment, organizations recognize employees as their most valuable assets
for achieving goals (Siswanto & Yuliana, 2022). Job satisfaction, an important psychological indicator (Locke,
1976), is crucial for organizational success, leading human resource management to continuously seek ways to
improve it (Demirbag et al., 2014). Job satisfaction refers to employees' contentment and fulfillment in their
roles, resulting from the fulfillment of their needs (Bektas, 2017; Weiss, 2002). Different approaches exist in
understanding job satisfaction, with some focusing on subjective experiences and others on objective
evaluations (Valentine & Fleischman, 2018; Zhou et al., 2021). It can be categorized into intrinsic satisfaction
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(motivation derived from the job itself) and extrinsic satisfaction (external factors like working conditions and
compensation), which together contribute to overall job satisfaction (Herzberg, 1987; Skelton et al., 2019). The
alighment between job characteristics, feedback, and individual attributes plays a role in job satisfaction
(Hackman & Oldham, 1975; Spector, 1997). Organizational culture and communication also impact job
satisfaction (Hackman & Oldham, 1980).

In teacher context, Ho and Au (20006, p. 172) refer teaching satisfaction conception, which is considered
as a product of attitudinal and affective reactions or responses of teachers, “as a function of perceived relation
between what one wants from one’s job and what one perceives teaching as offering or entailing”. Teaching
satisfaction is considered as a concept related to teachers' attitudes, satisfaction, and happiness towards their
working conditions and professional perceptions (Demirtas & Nacar, 2018), it also expresses the degree to
which teachers' psycho-social needs such as recognition, appreciation and satisfaction are met (Evans, 1997)
and it is stated that it has an important impact on the education system by reflecting on teachers' professional
attitudes, passion for teaching and enthusiasm for work (Fuming & Jiliang, 2007). Since the teaching profession
requires interactions in various dimensions and is influenced by contextual factors such as individual factors,
school culture, school climate, administrators, colleagues, students, and parents, determining the job
satisfaction of teachers can be understood as an effort to understand the nature of the teaching profession. It
is clear that teachers' job satisfaction is highly important in the context of student and school success. Indeed,
researches show that teachers' job satisfaction levels affect their professional effectiveness and petformance
(Afshar & Doosti, 2016; Arifin, 2015; Judge & Bono, 2001; Igbal et al., 2016; Wula et al., 2020), high job
satisfaction increases teachers' motivation and commitment to their work (Canrinus et al., 2012; OECD, 2014;
Tentama & Pranungsati ,2016), and has a direct impact on students' academic achievements (Banetjee et al.,
2017; Caprara et al., 2006; Demirtas, 2010; Reeves et al., 2017).

Bandura (2008) states that human agency, which refers to people's intentional control over their own
functioning and their own lives, as well as their ability to participate in and influence their own lives and the
external wotld around them, is closely related to self-efficacy and that individuals' self-efficacy perceptions play
an active role in shaping their expetiences and their environment. In this context, teachets' control, guidance
and agency mechanisms related to their professional practices within the scope of their self-efficacy beliefs can
enable teachers to act more confidently, to be more committed to their jobs, to be more motivated to their
jobs and, as a tesult, to have higher levels of job satisfaction. Therefore, it can be assumed that teachers' self-
efficacy perceptions, which are known to have direct positive effects on their motivation and performance,
will also have a positive effect on their job satisfaction. There are many studies examining the relationship
between self-efficacy and job satisfaction in various disciplines and fields (AlQudah et al., 2022; Bagheri et al.,
2019; Bargsted et al., 2019; Iwu & Holzemer, 2016; Kim & Cho, 2015; Seyhan, 2015; Yildiz & Simsek, 2016).
In fact, it has been observed that the findings of studies examining the relationship between teachers' self-
efficacy petrceptions and job satisfaction vary dramatically. In addition to the numerous factors affecting
teacher job satisfaction, changes in the dynamics of education and training processes may also affect teachers'
satisfaction with their jobs. In addition, since teachers' beliefs and perceptions may change over time, it is
possible that teacher self-efficacy may also change over time and there may be changes in its relationship with
teacher job satisfaction. In this regard, it can be recognized that the relationship between teacher self-efficacy
and job satisfaction is not sufficiently understood and therefore, more studies to be carried out on this subject
can contribute to a better understanding of the dynamics of the teaching profession as well as the relationship
between teacher self-efficacy and job satisfaction. In this study, which focuses on examining the relationship
between teachers' self-efficacy perceptions and job satisfaction perceptions, the following questions were
addressed:

1-  What s the level of self-efficacy beliefs of teachers?
2-  What is the level of job satisfaction perceptions of teachers?
3- Is there a significant relationship between self-efficacy and job satisfaction perceptions of teachers?

METHOD

Since this study aims to examine the relationship between teachers' self-efficacy beliefs and job
satisfaction, it was designed in the relational model, which is one of the quantitative research methods. The
studies in relational model aim to reveal the correlations between two or more variables without any
manipulation (Fraenkel et al., 2012). In this model, the researcher analyzes the relationship between the
variables he/she wants to examine without controlling or intervening in these variables in their natural
environment (Creswell, 2014). Therefore, the self-efficacy beliefs and job satisfaction of the teachers who are
the subject of this study were tried to be described and analyzed in their current state and within their own
conditions.



Population and Sample

The population of the study consists of teachers working in high schools in the central district of Elaz1g
province in the 2022-2023 academic year. The sample of the study was determined by simple random sampling
method, which is a probability sampling type, from teachers working in high schools in the central district of
Elazig province. In quantitative research, simple random sampling is a probability sampling method in which
the researcher determines the sample by selecting with equal probability for each unit in the population
(Kerlinger & Lee, 2000). In this method, since there are no characteristics, qualities or predetermined criteria
among the sampling units to be included in the research, each unit in the population is given an equal chance
to participate in the sampling and thus the ability of the sample included in the research to represent the
population can increase. It was determined that there are 40 high schools in the central district of Elazig
province and the number of teachers working in these high schools is 2500. The calculation carried out with
a 95% confidence level and a 5% standard error margin to determine the sample of the research revealed that
the minimum sample size that can represent the population is 335 (Krejcie & Morgan, 1970). In this regard,
this study was conducted with the voluntary participation of 405 teachers. Of the teachers participating in the
study, 235 (58%) were male and 170 (42%) were female. Regarding marital status, 288 (71.1%) of the
participants were married and 117 (28.9%) were single.

Data Collection Instruments
Information about the scales used in the study and descriptive statistics are given respectively.

Teacher Self-Efficacy Scale-Short Form (TSES-SF)

The Teacher Self-Efficacy Scale-Short Form (TSES-SF) developed and structured by Tschannen-
Moran and Woolfolk-Hoy (2001) and adapted into Turkish by Karaoglu (2019) consists of 12 items and three
factors. These factors and their items are respectively; self-efficacy towards student participation (items 2, 3, 4,
11), teaching strategies (items 5, 9, 10, 12) and self-efficacy towards classroom management (items 1, 6, 7, 8).
Cronbach’s Alpha coefficient was found to be as; student participation (.73), using teaching strategies (.75),
classroom management (.74) and total scale (.88). As a result of the analysis in this study, Cronbach’s Alpha
coefficient was calculated to be respectively as; student engagement (.95), teaching strategies (.95), classroom
management (.94) and total scale (95). CFA of the scale was once more conducted in this study. The scale
components for which CFA is conducted have load values ranging from .78 to .88. The model's fit indices
(X2/ df = 3.62, GFI =.93, AGFI =.89, CFI = .98, NFI =.97, and RMSEA =.08, were determined to be
acceptable (Marsh et al., 1988; Kline, 2005).

Teaching Satisfaction Scale

In this study, Teaching Satisfaction Scale, which was developed by Ho and Au (2006) and adapted into
Turkish by Demirtas (2010) was used to determine teachers' perceptions of job satisfaction. The scale consists
of five items. CFA of the scale was once more conducted in this study. Coefficient for Cronbach's Alpha is
.92. The variance is fully explained by the scale at 77.55%. The scale components for which CFA is conducted
have load values ranging from.74 t0.88. The model's fit indices (x2 / df = 1.86, GFI =.99, AGFI =.97, CF1 =
.99, NFI =99, and RMSEA =.04, were determined to be excellent (Marsh et al., 1988; Kline, 2005).

Data Analysis

Initially, descriptive statistics were conducted to determine the perception levels of teachers' self-efficacy
and job satisfaction. In order to analyze the correlation between self-efficacy and job satisfaction variables,
the Pearson correlation coefficient was calculated. Moreover, the kurtosis and skewness values were analysed
to check whether the data were normally distributed. In order for the data to be considered normal, the values
should be between £1.5 (Tabachnick and Fidell 2013). It was accepted that the data used in this study were
between the specified values and thus showed normal distribution.

In both scales, a five-point Likert scale was used as "Strongly Disagree - 1 (1.00-1.80), Disagree - 2 (1.80-
2.60), undecided - 3 (2.61-3.40), Agree - 4 (3.41-4.20), Strongly Agree - 5 (4.21-5.00)".

The correlation result of .29 or lower is interpreted as a “low” level relationship, the correlation result
between .30 and .70 is interpreted as a “moderate” level relationship and the correlation result of .71 or higher
is interpreted as a “high” level relationship (Tabachnick & Fidell, 2013).

FINDINGS
In this section of the study, the results of the analyses conducted in line with the purpose and sub-
purposes of the study are reported.



1. Descriptive Statistics for the Teacher Self-Efficacy Scale

The desctiptive statistics related to the first and second sub-problems of the study, which are "What is
the level of teachers' self-efficacy perceptions?" and "What is the level of job satisfaction of teachers?", wete
calculated according to the answers given by the teachers participating in the study to the teacher self-efficacy

and job satisfaction scales.
Table 1. Descriptive Statistics Related to Teacher Self-Efficacy Scale and Job Satisfaction Scale

Scale N X S.D
Self-Efficacy for Student Participation 405 3.68 94
Self-Efficacy for Using Instructional Strategies 405 3.64 .96
Self-efficacy for Classroom Management 405 3.66 1.02
Teacher Self-Efficacy Scale (General) 405 3.67 .92
Teacher Job Satisfaction Scale 405 3.84 .80

Table 1 shows the descriptive statistics related to the scores obtained from the teacher self-efficacy
scale. According to this, in the teacher self-efficacy scale, the mean of the group varies between 1.36 and 5. In
the general dimension of teacher self-efficacy, the arithmetic mean of the group was calculated as (X=3.67), in
the sub-dimension of self-efficacy for student participation (X=3.68), in the sub-dimension of self-efficacy for
using instructional strategies (X=3.64) and in the sub-dimension of self-efficacy for classroom management
(X=3.66). When the scores of the answers given by the teachers were analyzed, it was found that the general
dimension of teacher self-efficacy, self-efficacy for student participation, self-efficacy for using instructional
strategies and self-efficacy for classroom management sub-dimensions were at "Agree" (X=3.41-4.20) level.
Furthermore, descriptive statistics related to the scores obtained from the teaching job satisfaction scale are
given. Teachers received scores between 1 and 5 on the teacher job satisfaction scale, and the average score of
the teachers was calculated as (X=3.48) on the teacher job satisfaction scale. According to these results, teacher
job satisfaction was found to be at "Agree" (X=3.41-4.20) level.

2. Findings on the Relationship between Teacher Self-Efficacy and Job Satisfaction

Pearson Correlation Analysis was used to determine the relationship between teacher self-efficacy and
job satisfaction. The findings obtained are presented in Table 2 below.
Table 2. Findings on the relationship between teacher self-efficacy and job satisfaction

Scale Teacher Job Satisfaction Teacher Self-efficacy
Teacher Job Satisfaction - -

Teacher Self-efficacy r 56**
** Correlation is significant at the 0.01 level .

According to the results of the cortelation analysis in Table 2, there is a positive and significant
relationship between teachers' self-efficacy and their perceptions of job satisfaction (r = .56; p < .01). This
finding indicates a moderate level of association between teachers' self-efficacy and their perceptions of job
satisfaction. In other words, a one-unit increase in teachers' self-efficacy is associated with 0.56-unit increase
in job satisfaction. Similarly, a one-unit increase in job satisfaction is associated with 0.56-unit increase in
teachers' self-efficacy.

CONCLUSION AND DISCUSSION

The purpose of this study was to examine the relationship between self-efficacy and job satisfaction
perceptions of high school teachers. As the result of the descriptive analysis conducted within the scope of the
first problem question of the research, it was concluded that of high school teachers who participated in the
study responded to the self-efficacy beliefs scale at the level of “agree” in both three sub-factors of the scale
and the overall scale. This result shows that the high school teachers who participated in the study have a high
level of self-efficacy beliefs. In the literature, there are the studies (Avet, 2020; Bulug & Demir, 2015; Caprara
et al., 2006; Dagh & Kalkan, 2021; Davis, 2014; Kahyaoglu & Yangin, 2007; Karabiyik & Korumaz, 2013;
Ustiiner et al., 2009) that support the findings of this study. Unlike the results of this study, there are the studies
that found teachers' self-efficacy levels at the level of “undecided” (Akdere, 2012; Gengtiirk & Memis, 2010;
Kurt, 2016; Tschannen-Moran & Woolfolk-Hoy, 2002; Tirkoglu et al., 2017). Moreover, Babaoglan and
Korkut (2010) and Karacaoglu (2008) found teachers’ self-efficacy levels at a “strongly agree”. The differences
in the findings regarding teachers' self-efficacy levels may be due to the fact that the studies were conducted
with the participation of teachers working and residing in settlements at different. By providing supportive
feedback, creating a positive school culture, and demonstrating effective leadership, it is possible to be able to



7

foster a sense of efficacy and confidence in their teachers, which can ultimately lead to improved instructional
practices and student outcomes.

Within the scope of the second problem question of the research, which is “What is the level of job
satisfaction perceptions of teachers?”, it was concluded in this study that teachers responded to the teacher
job satisfaction scale at the level of “agree”. When literature is examined, it has been determined that there are
studies in line with the results of this study in the context of teacher job satisfaction level of “agree” (Akgiil,
2019; Annakkaya, 2022, Demirtas, 2010, Deveci, 2021, Gengtiitk & Memis 2010, Dincer etal. 2017). However,
in the literature, it is found that teachers have a “undecided” level of job satisfaction (Akin & Kocak, 2007;
Arabact & Bademci, 2010; Buric & Kim, 2021; Crossman & Harris, 2006; Demirtas & Ersozli, 2010; Karabiyik
& Korumaz, 2013; Ozel, 2016; Ozerk, 2019) or “disagree” level of job satisfaction (Baltact, 2017; Skaalvik &
Skaalvik, 2014). It is clear that teaching is human-oriented and it requires constant interaction with people.
Therefore, teachers' perceptions of job satisfaction can be easily affected by in-class and out-of-class factors
(Heller etal., 1993). In addition, it is possible to say that various factors such as workload, professional personal
rights, wages and educational policies have a possible impact on teachers' petceptions of job satisfaction.

In the scope of the third and final research question, the relationship between teachers' self-efficacy and
job satisfaction perceptions has been examined. As a result of the Pearson Correlation analysis there is a
significant and positive relationship between teacher self-efficacy and job satisfaction. This study's findings
align with numerous other studies in the literature, indicating that teachers' perceptions of job satisfaction tend
to be positively correlated with their self-efficacy beliefs (Akomolafe & Ogunmakin, 2014; Bjork et al., 2019;
Bulug & Demir, 2015; Canrinus et al., 2012; Caprara et al., 2006; Klassen & Chiu, 2010; Klassen et al., 2010;
Safari et al., 2020; Shang et al., 2022; Skaalvik & Skaalvik, 2014; Turkoglu et al., 2017). Kalkan (2020) reported
a positive and significant relatonship between teachers' self-efficacy beliefs and job satisfaction levels in a
meta-analysis study. Conceptually, self-efficacy perception refers to a teachet's belief in theitr knowledge and
skills related to their profession, while job satisfaction is related to a teachet's degree of satisfaction with their
profession.

To summarize the results of the present study, who participated in the research have high levels of self-
efficacy beliefs and high levels of job satisfaction levels. In addition, there is a positive and significant
relationship between teachers' self-efficacy beliefs and job satisfaction perceptions. Based on these findings,
the following suggestions can be made:

In order to encourage the development of self-efficacy beliefs in teachers, targeted training programs
and workshops may helpful, as this may lead to increased job satisfaction. Indeed, it is cleatly known that
increasing teachets' job satisfaction is vety significant in the context of students’ achievements and instructional
goals (Caprara et al, 2006; Demirtas, 2010; Igbal et al, 2016).

This study was conducted only at high schools in the central district of Elazig province. Therefore,
examining the perceptions of teachers working at different levels can provide valuable data on the research
topic. Moreover, conducting a similar study with data collected from teachers at different levels in different
geographical regions of Tutkey by expanding the sample size can undoubtedly provide more generalizable
results. High-level analyses can be conducted with different variables that have the potential to affect the
relationship between teacher self-efficacy and job satisfaction in the context of examining the direct, indirect,
and latent variables that play a role in this relationship. In addition, an important limitation of this study is that
the data were collected in a single time period in the 2022-2023 academic year, that is, the study is cross-
sectional. In a similar study, collecting data longitudinally in different time periods may provide more detailed
results.
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