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Sosyal Bilgilerde Web 2.0 Temelli Dijital Afislerle
Vatandaslhk Egitimi Calismalarr

Mithat AYDIN', Tirkan CELIK?

Ozet

Bu arastirmanin amaci Web 2.0 temelli dijital afislerle
vatandaslik konularinin ogretimine yonelik sosyal bilgiler
ogretmen adaylarinin calismalarinin incelenmesidir.
Calismada nitel arastirma yéntemlerinden durum c¢alismasi
kullaniimiustir. Arastirma 2021-2022 egitim-6gretim yili bahar
déneminde vatandaslik bilgisi dersini alan 10 sosyal bilgiler
ogretmen adayi ile gergeklestiriimistir. Katilimcilar amagl
ornekleme yoéntemlerinden Olglit orneklem teknigi ile
secilmistir. Arastirmada veri toplama araci olarak gézlem ve
gorisme notlari ile o&grencilerin dijital afis doklGmanlari
kullanilmustir. Veeriler icerik analizi, betimsel analiz ve dokiman
analizleri baglaminda incelenmistir. Calisma bulgularinda
6gretmen adaylarinin  Web 2.0 temelli dijital dfislerle
vatandaslik bilgileri baglaminda sosyal bilgilerde etkinlik
planlari hazirlayabildikleri tespit edilmistir. Katilimcilarin en
fazla dijital afisi 5. sinif seviyesinde, en az dijital afisi ise 7. sinif
seviyesinde hazirladigr bulgulanmistir. En fazla kullanilan dijital
afis uygulamasinin Web 2.0 temelli “Piktochart” uygulamasi en
az kullandiklari uygulamalarin ise “Visme”, “Canva” ve
“Wenngage” gibi uygulamalar oldugu tespit edilmistir. Ayrica
katilimcilarin sdrece iliskin géruslerinden &6gretmen olarak
katkilari, sosyal bilgiler égretim programi ile butunlestirme,
dijital afis ¢calismasinin katkilari, dijital afislerle farkindalik
olusturma seklinde doért temaya ulasiimistir. Calismanin
sonucglari baglaminda oneriler sunulmustur.
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Giris

Bireyler sosyal varliklar olmasi nedeniyle topluluk halinde yasamaya
yatkindir. Topluluk halinde yasayan insanlarin hayatlarini surdurdukleri
vatanlarinda huzur, glven ve duzen icerisinde yasama ihtiyaclari
bulunmaktadir. Bireylerin bu tudr ihtiyaclarinin karsilanmasi da yine
topluluk halinde yasamanin gerekli kildigr bazi kurallara uyulmakla
ancak mumkundur. Kurallara uyulmanin gerekli olmasinin yani sira
kisinin yasadigi toplulukta istenilen duzen, guven ve adil yasanti icin
kendisine bazi haklar ve goérevler verilerek o toplulugun etkin bir
vatandasi olmasi saglanmaya calisilir. Kisilerin yasadiklari topluma
aidiyetlerini, gorevlerini, sorumluluklarini ve haklarini ifade eden
vatandaslik kavrami etimolojik anlam acisindan Antik Yunan'daki sehir
devletlerine dayanmaktadir. Kavram “cite” ya da ‘“city” seklindeki
sozcuklerden turemis olup “citizin” ya da “citoyen” sozcuUkleri ile bir sehir
devletine mensubiyeti ifade etmektedir (Kadioglu, 2008).

Kisi ve devlet gibi bir siyasi 6érgutlenme arasinda karsilikli gérev ve
sorumluluklar iliskisine dayanan vatandaslik, kisinin devlet erki ile
gorevleri cercevesinde iliskilerini niteleyen hukuki bir bag ve devletin
kisiye tanidigi haklar biciminde tanimlanmaktadir (Polat, 20T11).
Dolayislyla insanlarin toplu halde yasamaya baslamasi ile birlikte ortaya
¢lkan vatandaslik, kavram olarak her ne kadar Yunan sehir devletlerine
dayansa da gunumuzdeki anlamina Fransiz ihtilali ile kavustudu
sdylenebilir. Oyle ki vatandaslik kavrami yerli ve yabanci bircok
arastirmaci (Unsal, 1998; Kymlicka ve Norman, 1994; Dogan, 2001;
Marshall, 1964; Westheimer ve Kahne, 2004; Ustel, 2004; Hammar, 1996;
Ribble ve digerleri, 2004) tarafindan farkli boyutlarda ele alinarak

kavrama iliskin tanim ve aciklamalar getirilmeye calisilmistir.

Tarihi sUrec icerisinde vatandaslik, toplumsal yasamin gerekliliklerine
ve sosyal yapisina gore degisim gdstermistir. Heater (2007) vatandaslig;
Antik Yunan sehir devletleri, Orta ¢cag ve Ronesans kentleri, ulus devlet
ve kozmopolis seklinde bes baglamda ele almistir Antik Yunan'da
yalnizca ézgur bireyler vatandas olarak kabul edilirken koleler, kadinlar
ve yabancilar bu haktan yoksun birakilmistir. Eski Roma Medeniyeti'nde
ise kisinin tam anlamiyla yurttas olabilmesi 6zgurluk durumu, ailevi
durumu ve yurttashk durumu seklinde U¢ kategoride ele alinmistir.
Vatandas olarak séz sahibi olabilmek i¢in 6zgur, aile reisi, erkek ve
Romali olma sarti bulunmaktadir. Bu donemde vatandaslik kamu
yararini Ustun tutan bir erdem olarak kabul edilmistir. Orta Cag'da Bati
Avrupa'daki feodal duzende toprak sahibi soylular her turlU hakka
sahipken, onlarin topraklarini isleyen serflerin sadece yukumlultkleri
vardir. Serfler kolelerle 6zgur koyluler arasinda yer alan insanlardir. “Serf
ana babanin cocuklari da serf olmaktadir. Serfin isledigi toprak ve
kullandigi arac gerecler koylulerindir. Serfin evlenmesi, yer ve is
degdistirmesi senydrun iznine bagliydi” (Yigit, 2019; 19). Dolayisiyla Antik
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Yunan, Roma ve Orta ¢cag ddénemlerindeki kisitl ve tam kapsayici
olamayan vatandaslik haklari Fransiz ihtilaliyle birlikte gunumuz
modern vatandaslik anlayisinin dogmasini saglamistir.

Bir toplumun ve devletin devami ve bekasi o toplumla uyumlu, gorev
hak ve sorumluluklarinin bilincinde ve bunlarin gereklerini yerine
getirecek vatandaslarin yetistirilmesi ile mumkundur. Bu dogrultuda
verilecek vatandaslik egitimi 6nem tasimaktadir. Oyle ki ulus devletlerin
olusmasiyla birlikte o Ulkede yasayan bireylerin verilecek vatandaslik
egitimi ile ayni duygu, dusunce ve davranislarla ulkesine baglilik icinde
olmasi beklenmistir (Lawson, 2001). Baska tanimlarda da vatandaslik
egitiminin genel amacinin bireylerin toplumsal yasamda rahat ve
huzurlu olmasi, hak ve sorumluluklarinin farkina varabilmesi (Cevik
Kansu, 2015); genclerin sivil ve siyasi yasama hazirlanmasi (Faiz ve
Donmez, 2016) ve bireylerin o6zguveni ile ahlaki ve sosyal
sorumluluklarint gelistirmek (Osler ve Starkey, 2001) oldugu ifade
edilmistir. Bu anlamda her toplum kendi Uulkesinin ihtiyaclari
dogrultusunda vatandaslarin yetistirilmesi anlayisini benimseyerek
okullarda da bu dogrultuda egitimler vermeye baslamistir (Ustel, 2004).

Ulkemizde de vatandaslik egditimi onceleri ayri bir ders olarak
okutulurken gunumuzde sosyal bilgiler dersi baglaminda da
verilmektedir. Sosyal bilgilerde o6grendikleri vatandaslik bilgi ve
becerileri ile kUcUk yurttaslar, bir yandan toplumsallasmakta ote
yandan da demokratik yurttaslik potansiyeline sahip olarak aktif ve
sorumluluk sahibi vatandas nitelikleri kazanirlar (Parker, 2012). Nitekim
literatUrde farkl calismalarda (Garcia ve Michaelis, 2001; Ozturk, 2009)
da sosyal bilgilerin vatandaslik kazanimlari olusturmaya yonelik
misyonlarina vurgu yapilmistir. 2018 sosyal bilgiler 6gretim
programinda “etkin vatandaslik” adi altinda bir 6grenme alani girmistir.
Ayrica sosyal bilgiler 6gretim programinin diger 6grenme alanlari
baglaminda da vatandaslik bilgi ve becerileri kazandirilmaya yonelik
icerikler yer almaktadir. 2018 sosyal bilgiler 6gretim programinin
yetkinlikler basligi altinda “sosyal ve vatandaslikla ilgili yetkinlikler”;
degerler bashgl altinda “adalet”, “bagimsizlik”, “baris”, “esitlik”,
“ozgurluk”, ‘“saygl”, ‘“sorumluluk”, “tasarruf”, ‘“vatanseverlik” gibi
vatandaslik algisini guclendirmeye yoénelik iceriklerin yer aldigi
gozlenmektedir (Milli Egitim Bakanligi [MEB], 2018). Bu anlamda
saglikl, dogru ve istenilen nitelikte vatandaslik egitiminin verilmesinde
sosyal bilgiler 6gretmenlerinin buUyuk bir rolU oldugu séylenebilir.
Vatandaslik egitimini kuUcuk yastaki yurttaslara verecek olan sosyal
bilgiler 6gretmen adaylarinin bu anlamda aldiklari egitimlerin icerikleri
ve nitelikleri dnem tasimaktadir. Zira 6gretmen egitiminde kaliteyi
artirmak ve gunceli yakalamak adina derslerin zengin ydntem teknik ve
teknolojilerle kazandirilmasi 6nem arz etmektedir. Yasadigimiz yuzyilin
da geregiolarak artik yetistirilen vatandaslarin “bilgi, medya ve teknoloji
becerileri"ne sahip olmalari elzem hale gelmistir. Bu ¢calismada da web
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2.0 temelli dijital afis calismalariyla vatandaslik konularinda farkindalik
olusturmaya yonelik calismalar gerceklestirilmistir.

Afislerle Sosyal Bilgilerde Vatandaslik Konularinin Ogretimi

Bazen bircok kelime ve kavram kalabaligi ile ifade edilmek durumunda
kalinan konulari, bir gorselle daha rahat 6zetleyip somutlastirarak ifade
edebilme imkani bulunmaktadir. Bu imkani saglayan araclardan biri de
afislerdir. Gecmisi magdara duvarlarina cizilen gorsel ve resimlere
dayanan afisler,gunumuzde hayatin bircok alaninda etkin ve yaygin bir
sekilde kullanilmaktadir. Afisin kelime anlami Fransizca “affiche”
s6zcUgune dayanmakta olup sosyal, siyasal, ekonomik vb. bir haber
veya olayin kitlelere duyurulmasi icin farklh cisimlerin yUzeylerinde
hazirlanarak kalabaliklarin gorebilecedi yerlere asilan duyurulardir
(Yeraltl, 1995). Turk Dil Kurumu sézlugunde ise; “bir seyi duyurmak veya
tanitmak icin hazirlanan, kalabaligin gdérebilecedi yere asiimis,
genellikle resimli duvar ilani” (TDK, 2022) seklinde tanim yer almaktadir.
Cesitli renklerin, metinlerin, imgelerin ve sekillerin kullanilmasi ile bir
konuda etkili duyuru yapma ve bilgilendirme amaciyla hazirlanan
afislerin hazirlanmasi sturecinde belli basl hususlara dikkat edilir. Becer
(2015) bir afisin hazirlanmasi surecinde renklerin kulturel dnemi, hedef
kitle secimi, Urinun veya mesajin niteligi ve tasarim yaklasimi seklinde
dort temel elemandan bahsederken; Sontag (1970) ise afisin &zelligini
yazive imgelerin bir kompozisyon icerisinde uyumlu kullanilmasi olarak
aciklamistir. Afislerin tarihi surec icerisinde kullanimina bakildiginda 15.
yuzyil tdccarlarinin kagit tabakalari Uretmeleri afis tarihindeki onemli
gelismelerden biri olarak kabul edilir. Zamanla tellallarin yerini almaya
baslayan afisler, 16. ve 17. yuzylla kadar genellikle yazilardan
olusmaktaydi. 18. yUzyilla birlikte gorsel 6gelerin de eslik ettigi afislerin
cogaltilmasi acisindan tasbaski tekniginin ortaya cikisi bir donum
noktasl olmustur. ilerleyen sdrecte sanayi devrimi ile makine
endustrisinin gelismesi seri afis Uretimini daha olanakli hale getirmistir
(Nikbay, 2009). Surec¢ icerisinde afis olusturmak bir sanat haline gelmis
olup 19. Yuzyilda bu sanatin gelismesinde Edouard Manet, Jules Cheret
ve Toulouse-Lautrec gibi isimler dnemli katkilar saglamistir. 20. yuzyila
gelindiginde afis artik duyurum amacinin yani sira kamuoyu olusturma,
farkindalik olusturma ve bir propaganda araci olarak islev gormustur.
Dolayisiyla bir kitle iletisimi urunu olarak afis; “bilgilendirir, uyarir,
etkinlestirir, kiskirtir, sorgular, sorgulatir, aciklar, seferber eder, motive
eder, ikna eder — ya da bunlarin tumunu yapar... Afisler gundelik
yasamin oldugu gibi ayni zamanda sosyal, ekonomik, politik ve kulturel
etkinliklerin barometresidir” (Muller-Brockmann, 2010, s. 12). Afisler
kullanim alanlarina gore her ne kadar Eken (2002) tarafindan sosyal
icerikli afisler, kulturel icerikli afisler ve ticari icerikli afisler seklinde Ug¢
baslik halinde ele alinsa da gunumuzde yeni teknologjilerin hizla
geliserek afis tasarim platformlarini da degistirmesiile bu U¢ kategoriye
“dijital afisler” kategorisi de eklenmistir. Literaturde (Kdksal ve Alug,
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2022, s.671-672) sosyal icerikli afisler; kamu sagligl, cevre, ulasim vb. gibi
toplumun genelini ilgilendiren konularda toplumu uyarma,
bilgilendirme veya harekete gecirme gibi.. Kultarel icerikli afisler; bir
film festivali, tiyatro oyunu, kitap fuari veya bir resim sergisi gibi... Ticari
icerikli afisler ise; daha ¢cok bir Urdn ya da hizmetin reklaminin yapildigi
temalarla hazirlanan afisler seklinde tanimlanmistir.

Dijital Afisler

Dijital afisler internet teknolojilerinin gelismesi ile Web temelli (Web 2.0,
Web 3.0 gibi) uygulamalar yardimi ile hazirlanirlar. Web temelli dijital
afisler kulturel icerikli, ticari icerikli ve sosyal icerikli temalarda
hazirlanabilirler. GUnumuzde egitim kurumlarinda da kullanilmaya
baslanan dijital afisler 6zellikle Web teknolojilerinin gelismesi ile
beraber kullanicilara daha farkli ve zengin temalar sunmaktadir. Egitim
alaninda hazirlanabilecek dijital afisleri hazirlama surecinde Web 2.0
uygulamalarinin sundugu alanlarda herhangi bir konuya yénelik metin,
resim ve grafik gibi unsurlari bir arada ve uyumlu bir kompozisyon
halinde sunmak gerekmektedir. Egitimde bircok derste rahatlikla
kullanilabilecek dijital afisler &zellikle vatandashk konularinin akilda
kalmasi ve farkindalik olusturmasi acisindan islevsel bir sekilde
kullanilabilir. Oyle ki sosyal bilgilerde vatandaslik konularinin
ogretiminde dijital afislerin  kullanimi, bireylerin  hem medya
okuryazarlik becerilerinin hem de aktif vatandaslik becerilerinin
gelismesine hizmet etmektedir. Vatandaslik konularinin 6gretiminde
farkindalik olusturabilecek Web 2. O temelli bazi dijital afis
uygulamalarinin isimleri su sekildedir: Easelly, Visme, Piktochart,
Venngage, Creately, Glogster ve Canva. Literature bakildiginda sosyal
bilgilerde vatandaslik konularina iliskin calismalarin buyuk bir kisminin
(Aslan ve Cakmak, 2018; Cender ve Dogu, 2021; Celik, 2019; Colak ve
OztUrk, 2022; Dere ve Yavuzay, 2019; Goérmez, 2017; Karaduman ve
Ozturk, 2014; Karasu Avcl ve digerleri, 2021; Kilci, 2019; Kocadag, 2012;
Metin, 2021; Nebel ve digerleri, 2009; Netwong, 2013; Peker Unal, 2017;
Turan ve Karasu Avcl, 2018; Ribble, 2021) dijital vatandaslik konusuna
yonelik oldugu gozlenmistir. Bazi calismalarda (Gékcginar, 2022; Kanar
ve Bulut, 2022) ise vatandasligin degerler baglaminda ele alindigi dikkat
cekmektedir. LiteratUrde dikkat ceken diger calismalardan Aydin ve
Celik'in (2017) calismasinda ortaokul 6grencilerinin etkin yurttashk ve
hukuk kurallari kavramlarina yonelik metaforik algilari incelenmis;
Merey vd. (2012) ilkégretimde vatandaslik egitimini karsilastirmali bir
sekilde ele almis; Sigauke (2012) Zimbabve'deki genclerin vatandaslik
egitimlerini; Davies (2001) vatandaslik egitimi ve celiskiler konulu bir
calisma; OztUrk ve Malko¢c (2022) ise sosyal bilgiler 6gretmen
adaylarinin Utopyalari/distopyalarinda vatandaslik konulu calismalar
gerceklestirmislerdir. Dolayisiyla Web 2.0 temelli dijital afislerle
vatandaslik  konularinin  ogretimine  yonelik  bir  c¢alismaya
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rastlanmamistir. Bu anlamda calismanin alana katki sunacagi
dusunulmektedir.

Amacg

Bu calismanin amaci Web 2.0 temelli dijital afislerle vatandaslk
konularinin dégretimine ydnelik sosyal bilgiler 6gretmen adaylarinin
calismalarinin incelenmesidir. Bu baglamda olusturulan arastirma
sorulari asagidaki gibidir.

e Sosyal bilgiler 6gretmen adaylarinin dijital afislere dayali bir
etkinlik planlama surecinde hazirladiklari igeriklerin sinif seviyesi,
ogrenme alani acisindan dagilimi nasildir?

e Sosyal bilgiler 6gretmen adaylari etkinlik planlama surecinde
agirlikl olarak hangi dijital afis uygulamalarini kullanmislardir?

e Sosyal bilgiler 6gretmen adaylarinin dijital afislere dayali etkinlik
planlama surecine iliskin dusunceleri nasildir?

Yontem

Sosyal bilgiler 6gretmen adaylarinin vatandaslik bilgileri baglaminda
dijital afislerle etkinlik hazirlama surecine iliskin c¢alismalarinin
incelendigi bu arastirmada nitel arastirma yontemi benimsenmistir.
“Nitel arastirma insanlarin yasam tarzlarini, dykulerini, davranislarini,
orgutsel yapilari ve toplumsal degismeyi anlamaya dénuk bilgi Uretme
sureclerinden biridir” (Strauss ve Corbin, 1990, s. 82). Psikoloji, sosyoloji,
antropoloji, egitim gibi sosyal bilim dallarinda davranis ve arastirma
verilerini sayilarla aciklamak her zaman icin mamkudn olmayabilir. Oyle
ki nicel calismalar insan davranislarinin sayisal sonuclarini verirken,
cogu zaman “nicin” sorusuna cevap vermekte yetersiz kalmaktadir.
insan ve toplum davranislarinin incelendigi arastirmalardaki bu
boslugun doldurulmasi insan ve grup davranislarinin  “nigin”ini
anlamaya calisan nitel (qualitative) yontemlerle anlamlandiriimaya
calisilir (Yildirim ve Simsek, 2013).

Calismanin Deseni

Bu calismada insan ve toplum davranislarinin “neden” ve “nicin”
oldugunu anlamlandirmaya calisan nitel arastirma yéntemlerinden
durum calismasi kullaniimistir. Durum c¢alismasi deyince ilk akla gelen
isimlerden biri olan Yin (1994), bu calisma desenine ydnelik her ne kadar
“vanl", “genellenemez” ve “uzun zaman almas!” gibi 6n yargilarin
oldugundan bahsetse de bu 6nyargilarin olusmasinin nedenini sadece
bazi arastirmacilarin dzensiz calismalarindan kaynakli oldugunu dile
getirmektedir. Zira yanllik ve s6z konusu diger sorunlarin nicel
calismalar bunyesinde anket ve deneysel calismalarda da olabildigi
bilinmektedir. Bu calismadaki durum sosyal bilgiler &égretmen
adaylarinin algilari oldugundan i¢c ice gecmis tekli durum deseni
kullaniimistir. Durum calismalarinda arastirmaci bir veya birden fazla
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durumu ortaya koymaya calisir. Zira literaturde (Merriam, 2001;
Stenhouse, 1985; Yin, 1994; Yin, 2003) durum calismalari ile ilgili farkl
siniflandirmalar olmakla birlikte 6gretmen adaylarinin vatandaslik
bilgileri baglaminda dijital afislerle etkinlik hazirlama surecine iliskin
calismalarinin incelendidi bu arastirmada i¢ ice gecmis tekli durum
desenin kullanilma nedeni durumda birden fazla analiz biriminin yer
almasidir.

Calisma Grubu

Bu arastirmanin calisma grubunu 10 sosyal bilgiler 6gretmen adayi
olusturmaktadir. Arastirmaya 2021-2022 egitim- &gretim yili bahar
doneminde vatandaslik bilgisi dersini alan ikinci sinif 8gretmen adaylari
secilmistir. Bu donemde dersi 37 6gretmen adayi almasina ragmen 27
kisi devamsizlik, gonulld olmama gibi c¢esitli nedenlerle ¢alisma disi
birakilmistir. Calismada 10 kisinin verileri ile devam edilmistir.
Calismada amacgli  érnekleme teknigi baglaminda katilimcilar
secilmistir. Patton’a (1987) gore amach ornekleme bilgi acisindan
zengin durumlarin incelenmesini olanakli kilmakta olup kendi
icerisinde amach orneklem cesitlerini su sekilde siralamistir: Kolay
ulasilabilir durum orneklemesi, asiri veya aykiri durum &orneklemesi,
maksimum c¢esitlilik érneklemesi, benzesik érnekleme, tipik durum
orneklemesi, kritik durum érneklemesi, kartopu veya zincir érnekleme,
dogrulayici veya yanlislayici érnekleme ve &lcut drnekleme. Her ne
kadar bazi calismalarda amacl orneklemin ol¢cut orneklem olarak
adlandirildigi belirtiliyorsa da (Goetz ve LeCompte, 1984) bu calismada
amaclh érneklemin bir alt kategorisi olan “Olcut érneklem” teknigi baz
alinmistir.  Arastirmanin  katilimcilarinda aranan olcutler ise su
sekildedir:

Vatandaslik bilgisi dersini aliyor olmak ve derse devamli katilmalk,
Ogretim teknolojileri dersini almis veya aliyor olmalk,

Materyal hazirlama egitimi dersi almis veya aliyor olmalk,
Calismaya katilmaya génullt olmak seklindedir.

Veri Toplama Sureci ve Araclari

Arastirmaci ayni zamanda uygulayicisi oldugu “Vatandaslik bilgisi” dersi
baglaminda 14 haftalik bir plan olusturmustur. Sosyal bilgiler 8gretmen
adaylari dersin basinda bilgilendirilmis ve egitim sudrecine tum
ogretmen adaylari katilmakla birlikte ¢calismada sadece gdénullu olan
ogretmen adaylari ile gdérusmelerin yapilacagl ve calismaya dahil
olacaklari bilgisi sunulmustur. Surecin iki haftasi vize final haftasi olarak,
diger U¢ haftasinda ise sadece ders sorumlusu &gretim uyesi
vatandaslik bilgisi dersine iliskin teorik cerceveyi islemistir. Ayni
zamanda devam eden surecte gruplarla birlikte vatandaslik bilgileri
baglaminda sosyal Dbilgiler dersinde vatandaslhk konularinin
ogretiminde kullanilabilecek bir dijital afisin hazirhk asamalari akilli
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tahta yardimiyla tek tek gosterilerek anlatilmistir. 4-5 Kkisiden
olusturulan gruplara ders sorumlusu vatandaslik bilgisi konularindan
birini dagitarak konuyu derinlemesine calisarak bilgileri baglaminda
sosyal bilgiler dersinde kullanilabilecek bir dijital afisle farkindalk
olusturma calismasi yapmalarini istemistir. Hazirliklarini tamamlayan
gruplar derse geldiginde ders sorumlusuyla es zamanli ve katiliml bir
sekilde vatandaslik bilgisi konusunu islemislerdir. Sonrasinda égretmen
adaylarindan olusan gruptaki her bir birey ikiser tane dijital afisini sinifa
tanitmis ve sosyal bilgiler dersi baglamindaki vatandaslik konularinda
olusturmaya calistiklari farkindaliga  yonelik  aciklamalarda
bulunmuslardir. Ders sorumlusu grubun calismalarina yénelik donut-
duzeltmelerde bulunarak bir sonraki grubun sz konusu eksiklerini
gidererek derse hazirlik yapmalarini belirtmistir. Her hafta ders konulari
baglaminda gruplar da aktif bir sekilde udrettikleri calismalari
paylasmislaridir.

Calismanin bu asamasi arastirmacinin ¢alismanin verilerinin hangi
kaynaklardan, hangi tekniklerle ne zaman hangi siklikla toplayacagina
yonelik sistemli bir plan olusturdugu basamaktir. Normalde buyuUk
gruplarla veri toplamaya baslayan arastirmacilar icin veri toplamanin
belirli asamalarinda ayni verinin tekrarl bir bicimmde ortaya ciktigi fark
edilebilir.  Bu asamada veri toplanma isinin  durdurulmasi
gerekmektedir. Bu asama veri toplama acisindan “doyum noktas!”
olarak ifade edilmektedir, ancak doyum noktasinin saptanmasinin,
arastirmaci tarafindan karar verilmesi gereken bir durum oldugu
belirtilmistir (Yildirnm ve Simsek, 2013, s. 321). Arastirmaci istedigi
doygunlukta veri toplama surecinde “burada neler oluyor” sorusunu
kendisine yonelterek aldigl cevaplara yonelik tum veri kaynaklarini
kullanmalidir. LiteratUrde veri toplama surecinde cesitli tekniklerin
kullaniminin veri toplama araglarinin zayif yonlerinin elimine etmede
etkili oldugu belirtilmistir (Marshall ve Rossman, 1989; akt. Patton, 2014).
Bu Sdrecte arastirmaci ayni zamanda ders sorumlusu oldugu icin
katilmli gdzlem, gérusme ve dokumanlar yolu ile calismaya yonelik
verileri toplama yoluna gitmistir. Bu ¢alismanin gucunu artirmak i¢in
gozlem, gdérusme ve dokuman inceleme seklindeki veri toplama
araclari kullanilmistir.

Goézlem

Gozlem, bir arastirmaciya herhangi bir ortamda meydana gelen bir
davranisa yonelik ayrintili, kapsamli ve zamana yayilmis bir resim elde
etme imkani sunmasi acisindan kullanilabilir (Bailey, 1982). Gdzlem
yapilandirilmis ve yapilandirilmamis sekillerde gerceklestirilebilir
(Yildirim ve Simsek, 2013). Bu ¢alismada arastirmaci yapilandiriimamis
katilimli gozlem teknigini kullanmistir. Arastirmaci dogrudan surecin
icerisinde yer almistir. Gozlem surecinde hem egitim faaliyetlerine
katilarak 6grenme ve 6gretme surecinin bir parcasli olmus hem de
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surecte yasanan onemli durumlari yazili olarak kayit altina almistir.
Gozlem sureci hem basili dokimanlar hem de video kayitlari ile
desteklenmistir.

Goérisme

Gorusmelerle deneyim, tutum, dusunce, niyet, yorum, zihinsel algi ve
tepkiler gibi gozlenemeyen unsurlar anlasiimaya calisilir (Yildirm ve
Simsek, 2013, s. 148). Oyle ki Patton (1987) gérismelerin esas amacinin
Kisinin i¢c dunyasina girerek onun bakis acisini anlamak oldugunu
belirtmistir. Gordsme sureci icin yari yapilandirilmis gérusme formlari
hazirlanmistir. Formda yer alan sorular, sosyal bilgiler &gretmen
adaylarinin vatandaslik konularinda farkindalik olusturmak amaciyla
dijital afis hazirlama surecine iliskin algilarini betimlemeye ydnelik
olmustur. Gérusme formunun hazirlanmasi surecinde iki alan uzmani
ve bir Turkce dil uzmanindan destek alinmis, uzmanlarin dénutleri
dogrultusunda veri toplama aracina son sekli verilmistir. Arastirmaci
uygun zaman dilimlerinde katilimcilarla bireysel olarak bir araya
gelerek yaklasik yarim saat sUren gorusmeler gerceklestirmistir. Yaziya
aktarilan goérusmeler analiz asamasi icin muhafaza edilmistir.

Calismalara iliskin Dokiimanlarin Toplanmasi

Literatur incelendiginde calismalarda dokUman kaynaklari olarak;
program yonergeleri, okul yazismalar, &grenci kayitlari, toplanti
tutanaklari, 6grenci ve 6gretmen el kitabi, égrenci dersleri, éddevler,
ogrenci sinavlary, ders ve Unitelere ait planlar, 6gretmen dosyasi,
egitimle ilgili diger resmi belgeler gibi (Goetz ve LeCompte, 1984);
gunlukler, 6zel mektuplar, itiraflar, periyodik yazili kaynaklar, magazin
dergi, kitaplar (Bailey, 1982); film, video ve fotograflar (Yildirim ve Simsek,
2013) kullanilabilmektedir. Bu calismada da dokUman olarak toplanan
veriler; dijital afislerden olusmaktadir. Arastirmaci her hafta hangi
grubun hangi vatandaslik konusu baglaminda sosyal bilgilerdeki hangi
kazanim ile Web 2.0 temelli dijital afis uygulamalarini bdtunlestirdigine
yonelik bir tablo olusturmustur. Her hafta yeni verileri bu tabloya
eklemistir. Ayrica hangi gruplarin hangi dijital afisleri Urettikleri de
tespit edilerek dijital afisler klasérlenerek muhafaza edilmistir.

Verilerin Analizi

Bu calismada toplanan veriler nitel analiz teknigi ile incelenmistir.
Calismada katilimcr gruplarin  haftalik etkinliklerine yoénelik afis
dokUmanlari ve gérusme verileri analiz edilmistir. Wolcott (1994) veri
analiz surecinde U¢ yol onermektedir. Bunlar; toplanan verinin ézgun
formuna mumkun oldugu kadar sadik kalarak gerektiginde verilerden
dogrudan alinti yaparak betimsel bir yaklasimla verileri okuyucuya
sunmak, bazi nedensel ve aciklayici sonuclara ulasmak amaciyla
“sistematik analiz” yapmak, arastirmacinin birinci ve ikinci yaklasim
temelinde veri analizi sUrecine kendi yorumlarini da katmasi
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seklindedir. Miles ve Huberman (1994) verilerin islenmesi, verinin gorsel
hale getirilmesi, verilerden sonug¢ ¢ikarma ve teyit etme seklinde; Dey
(1993) betimleme, siniflama ve iliskilendirme; Strauss ve Corbin (1990) ise
veri analizini “betimsel analiz” ve “icerik analizi” seklinde iki boyutta ele
almistir. Her ne kadar literaturde veri analiz surecine ydnelik farkli
aciklamalar yer alsa da tanim ve aciklamalarin ortak ydnlere vurgu
yaptiklari dikkat cekmektedir. Bu da betimsel analizin icerik analizine
gore daha yuzeysel ve daha cok arastirmanin kavramsal yapisinin
dnceden belirlendigine yoneliktir. Bu calismanin verilerinin analizinde
de tumevarimsal icerik analizi, betimsel analiz ve dokUman incelemesi
teknikleri kullaniimistir. Calismada katilimcilardan elde edilen gérusme
verilerinin analizinde tUmevarimsal icerik analizi kullanilmistir. icerik
analizinde betimsel analizde 6n plana ¢ikmayan kavram ve temalar
ortaya daha rahat cikarilabilir. Zira “icerik analizi, hacimli olan nitel
materyali alarak temel tutarliiklari ve anlamlari belirlemeye yonelik
herhangi bir nitel veri indirgeme ve anlamlandirma cabas!” (Patton,
2014, s. 453) seklinde aciklanmistir. Metin icinde tanimlanan belirli
karakterlerden sistematik ve tarafsiz sonuclar c¢cikarmak amaciyla
kullanilan bir teknik olan (Cohen ve digerleri, 2007) icerik analizinde
temel amag, toplanan verilerden anlamli aciklamalara i1sik tutacak
iliskilere ulasmaktir. Bu anlamda toplanan verilerin oncelikle
kavramsallastiriilmasi sonra ortaya c¢ikan kavramlarin aralarindaki
iliskiye gobre duzenlenerek buradan da veriyi aciklayan mantikl
temalara ulasmak gerekmektedir (Yildirrm ve Simsek, 2013). Bu
calismanin gorusme verileri de kelime kelime, satir satir okunduktan
sonra anlam iliskilerine gore bir araya getirilen kavram veya ifadelerden
anlamli  éruntuler olusturulmustur. Bu &oruntuler; tema olarak
adlandirilarak veriler en kucuk anlamli birimden daha buyuk anlamali
birimlere dogru tumevarimsal bir sekilde analiz edilmistir. Calismada
katilimci gruplarin haftalik etkinliklerinde hangi grup Uyesinin hangi
vatandaslik konusu ve hangi sosyal bilgiler kazanimi baglaminda Web
2.0 temelli dijital afis uygulamasini kullandigina dair bilgilerin yazildigi
veriler ile gozlem verileri betimsel analiz teknigi ile ifade edilmeye
calisilmistir. Yildirrm ve Simsek’e (2013) gdre bu yaklasimda elde edilen
veriler, daha onceden olusturulan temalara gore &zetlenir. Veriler
arastirma  sorulari  baglaminda  olusturulan temalara  goére
duzenlenebilecegi gibi, gérusme ve gozlem sureclerinde kullanilan
sorular ya da boyutlar géz 6nunde bulundurularak da sunulabilir.
Betimsel analiz surecinde; cerceve olusturma, tematik cerceveye goére
verilerin  islenmesi, bulgularin  tanimlanmasi  ve  bulgularin
yorumlanmasi asamalari takip edilir. Bu anlamda calismaya ait veriler
betimsel bir anlam olusturacak sekilde sunulmaya c¢alisilarak
arastirmacinin goézlem notlari ile de desteklenmistir. Sosyal bilgiler
ogretmen adaylarinin  vatandaslik konularini ve sosyal bilgiler
kazanimlari baglaminda olusturduklari Web 2.0 temelli dijital afisler ise
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dokuman analizi seklinde incelenmistir. Literaturde dokuman
incelemesi; belgeler, bildiriler, tutanaklar, vyillik raporlar gibi
materyallerin incelenmesi seklinde ifade edilmistir (Hancock ve
digerleri, 2009). Bailey (1982) dokuman incelmesinin guc¢lu yonlerinin;
kolay ulasilamayacak dzneler, tepkiselligin olmamasi, uzun sureli analiz,
orneklem buyuklugu, bireysel ve dzgunluk, goreli dusuk maliyet ve
nitelik seklinde ifade ederken dokuman incelmesinin zayif yonlerini ise;
olasi yanlilik, secilmislik, eksiklik, ulasilabilirlik, drneklem yanliligi, sinirli
sozel olmayan davranis, standart bir formatin olmamasi ve kodlama
zorlugu seklinde aciklamistir. Bir c¢alismaya ait dokUmanlarin
incelenmesi asamasinda takip edilmesi gereken adimlar ise
dokUmanlara ulasma, dokumanlarin orijinalligini kontrol etme,
dokumanlari anlama, veriyi analiz etme ve veriyi kullanma seklinde
ifade edilebilir. Bu calismaya ait dijital afis dokUmanlari da
katilimcilardan eposta yolu ile ulasilmis, her bir afis ilgili katilimmcinin adi
ile muhafaza edilerek, afislerin analizinde Canva, Pictochart vb. hangi
dijital uygulama kullanildi ise o dijital Web uygulamasi adinda bir
klasdre yerlestirmistir.

Guvenirlik ve Gegerlilik

Nitel arastirmada “gecerlik” bilimsel bulgularin dogrulugu, “guvenirlik”
ise bilimsel bulgularin tekrarlanabilirligi ile ilgilidir (Yildirrm ve Simsek,
2013). Calismanin tasarlanmasi, veri toplama araclarinin hazirlanmasi,
verilerin toplanmasi ve verilerin analiz edilerek bulgularinin sunulmasi
asamalarinda titizlikle davranilarak calismanin gecerlik ve guvenirligi
guclendirilmeye calisilmistir. Arastirmanin ic gecerliligini (inandiricilik)
saglamak icin arastirmaci bizzat tum surecin igerisinde bulunmus olup
gozlem, gdérusme, dokuman incelemesi gibi cesitleme teknigi
baglaminda uzun sureli veri toplama islemi gerceklestirmistir.
Arastirmaci birden fazla kez ve uzun sureli gdzlemlerde bulunarak
derinlik odakli veri toplama i¢cin alanda uzun sure zaman gecirmistir.
Ayrica Kkatilimcilardan elde edilen veriler katilimcilarin teyidine
sunulmustur. Dis gecerliligini/genelleme (aktarilabilirlik) saglamak icin,
amacli bir katilimci grup secilmistir ve katilimcilardan elde edilen veriler
ayrintili bir sekilde betimlenerek bulgular kisminda yorum katilmadan
sunulmustur. Arastirma sureci ve bu surecte yapilanlari ayrintili bir
sekilde aciklamaya calismistir. Bu baglamda, arastirmanin modeli,
calisma grubu, veri toplama araci, veri toplama sureci ve verilerin
cozUmlenmesi ifade edilmistir. ic gUvenirligi (tutarhlik) saglamak
amacilyla, yapilan analizler baglaminda olusturulan kod ve temalarin iki
uzmandan yardim alinarak, ham veriler baglaminda tekrar gozden
gecirilmesi saglanmistir. Farkli uzmanlarca yapilan analizler de dikkate
alinmistir. Analizler arasindaki kodlama uyusum yuUzdesi icin Miles ve
Huberman (1994) tarafindan onerilen guvenirlik [GUvenirlik =Goérus
Birligi / (Gorus Birligi + Gorus Ayrihidi)] formult kullanilmistir. Farkh
uzmanlar arasi kodlama uyusumu %94 olarak tespit edilmistir. Dis
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guvenirlik/tekrar edilebilirlik (teyit edilebilirlik) sadlamak icin ise
arastirma kapsaminda toplanan dijital afisler, sUrece ait video
goruntuleri, gérusme verileri, analiz verileri ve goézlem verileri muhafaza
edilmistir.

Bulgular

Bu calismanin bulgularinda sosyal bilgiler égretmen adaylar dijital
afislerle bir etkinlik planlama surecinde hazirladiklari igeriklerin sinif
seviyesi, 6grenme alani, kullanilan dijital afis uygulamalari agisindan
dagilimina yodnelik bulgu tablo halinde sunulmustur. Sosyal bilgiler
ogretmen adaylarinin dijital afislerle bir etkinlik planlama surecinde
agirhkh olarak hangi dijital afis uygulamalarini kullandiklarina ydnelik
bulgular verilerek en ¢cok ve en az kullanilan afis 6rnekleri sunulmustur.
Ayrica arastirmacinin gozlem notlari da bulgular da yer almistir.
Arastirmanin son sorusu olan d6gretmen adaylarinin dijital afislerle bir
etkinlik planlama surecine iliskin dustnceleri konusunda 4 ana tema ve
bu temalar baglaminda ifadelere ulasiimistir.

Sosyal Bilgiler Ogretmen Adaylan Dijital Afislerle Bir Etkinlik
Planlama Sirecinde Hazirladiklar iceriklerin Sinif Seviyesi,

Ogrenme Alani, Kullanilan Dijital Afisler Uygulamalarn Agisindan
Dagilimi Nasildir?

Sosyal bilgiler 6gretmen adaylari Web 2.0 temelli dijital afislerle
vatandaslik bilgileri baglaminda sosyal bilgilerde etkinlik planlari
hazirladiklari dikkatleri cekmektedir. Calismaya katilan 10 katilimcinin
her biri sosyal bilgiler kazanimlari baglaminda vatandaslik bilgisi ile
farkindalik olusturacak ikiser tane dijital afis hazirlamislardir.

Tablo 1
Dijital  Afislerle Vatandaslik Bilgileri Baglaminda Sosyal Bilgilerde
Hazirladiklari Etkinlikler

Grup Dijital afis ~ Vatandashk llgili Kazanim
Konusu

1.Grup Toplumsal SB.513. Sahip oldugu haklarinin
Piktochart Yasami farkinda olan bir birey olarak katildigi

Canva DuUzenleyen gruplarda aldigi rollerin gerektirdigi

Kurallar gérev ve sorumluluklara uygun

davranir.

2.Grup Piktochart Toplumsal SB.513. Sahip oldugu haklarinin
Canva Kurumlar farkinda olan bir birey olarak katildigi

gruplarda aldidi rollerin gerektirdidi
gorev ve sorumluluklara uygun

davranir.
3.Grup Visme Toplumsal SB.513. Sahip oldugu haklarinin
Canva Kurumlar farkinda olan bir birey olarak katildigi

gruplarda aldigi rollerin gerektirdigi
goérev ve sorumluluklara uygun
davranir.
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4GCrup Piktochart insan Haklari  SB.4.6.1. Cocuk olarak sahip oldugu

Canva haklara érnekler verir.
5.Grup Piktochart insan SB.5.6.3. Temel haklari ve bu haklari
Canva Haklarinin kullanmanin énemini aciklar.
Tarihsel
Gelisimi
6.Grup Canva insan SB.5.6.3. Temel haklari ve bu haklari
Piktochart Haklarinin kullanmanin énemini aciklar.
Tarihsel
Gelisimi
7.Crup Easelly insan S.B. 4.6.4. Ulkesinin bagimsizhid ile
Venngage Haklarinin bireysel 6zgurlugu arasindaki iliskiyi

Cumhuriyet aciklar.
Donemindeki

Tarihsel
Gelisimi
8.Grup Piktochart insan SB.6.6.1. Demokrasinin temel ilkeleri
Easelly Haklarinin acisindan farklh ydnetim bicimlerini
Korunmasi ve Kkarsilastirir.
Demokrasi
9.CGrup Venngage Demokrasi ile SB.6.6.4. Toplumsal hayatimizda
Piktochart ilgili Temel demokrasinin 6nemini aciklar.
Kavramlar
10.Grup Visme Demokrasinin  SB.7.6.1. Demokrasinin ortaya cikisini,
Piktochart Tarihsel gelisim evrelerini ve gunumuzde
Gelisimi ifade ettigi anlamlari aciklar.

Yukarida Tablo 1. dikkate alindiginda katilimcilarin dijital afislerini
genellikle 4., 5 ve 6. sinif seviyesinde hazirladiklari dikkatleri
cekmektedir. En fazla dijital afis hazirladiklari sinif seviyesinin 5. sinif
oldugu, en az dijital afis hazirladiklari sinif seviyesinin ise 7. sinif seviyesi
oldugu gorulmektedir. Ayrica dijital afis calismalarinin en fazla sosyal
bilgiler 5. sinif “birey ve toplum” é6grenme alanina ait olan “sahip oldugu
haklarinin farkinda olan bir birey olarak katildigi gruplarda aldigi rollerin
gerektirdigi gorev ve sorumluluklara uygun davranir.” adli 3. kazanim
oldugu tespit edilmistir. Katilimcilarin sosyal bilgilerde vatandaslik
konulari baglaminda hazirladiklari dijital afislerin en fazla sosyal bilgiler
ogretim programinda yer alan 6. 8grenme alani olan “etkin vatandashk”
ogrenme alani oldugu tespit edilmistir. 7 katilimci etkin vatandaslik
ogrenme alaninda dijital afis hazirlarken 3 katilimci da 1. 6grenme alani
olan “birey ve toplum” konusunda afis hazirlamislardir.
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Sosyal Bilgiler Ogretmen Adaylan Dijital Afislerle Bir Etkinlik
Planlama Surecinde Agirlikli Olarak Hangi Dijital Afis Uygulamalarini
Kullanmiglardir?

Tablo 2

Kullanilan Web 2. 0 Temelli Dijital Afis Uygulamalarinin Dagilimi
Web 20 Temelli Dijital afis Katilimcilar F
uygulamalari
Piktochart K1, K2, K4, K5, Ko, K8, K9,K10 8
Easelly K1, K2, K3,K4,K5, Kb 6
Visme K3, K10 2
Canva K7, K8 2
Venngage K7, K9 2

Tablo 2 dikkate alindiginda katilimcilarin sosyal bilgilerde vatandaslik
konulari baglaminda en fazla kullandiklart Web 2. O temelli dijital afis
uygulamasinin  “Piktochart” oldugu goézlenmektedir. Uygulamayi
kullanan Ki, K2, K4, K5, Ko, K8, K9 ve K10 sinifta konular baglaminda
dijital afislerini paylasirken uygulamaya ydnelik dusUnceleri
arastirmacinin gézlem notlarina su sekilde yansimistir: K2: gercekten
cok kullanisl uygulamalar, buradaki arkadaslarimiz atanip égretmen
olduklarinda &grencileri ile rahatlikla kullanabilirler (Gozlem: 23.
03.2022). Asagida Resim 1.'de 6rnek érnek bir Piktochart afis calismasi
sunulmustur.

Resim 1
Piktochart Uygulamasi Kullanilarak Hazirlanan Dijital Afis Ornegi

insan
cocuktur.

COCUOK GOLERSE
DONYA GOLER

S.B.1.6.1. Cocuk olarak sahip oldugSu haklara é6rnek verin.

omeres &y

= PIKTOCHART
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Resim 2
En Az Kullanilan Web 2. 0 Temelli Dijital Afis Uygulamasi

E— srrr AR MR M
I - _—_z_u_mm:::- LU S

! Uyarsak G regii
Kurallariaa
. Sayuliriz Hep
\ Toplumda

/ 3
e, > v 3
Y i

Gorga kurallarina Uyulmal: <

Hapsuruken mendille kapatmal: Op Buyugunin Elini
Koru Senden Kiiglilderil
SB61.2 ¢ yal. kiitQre! ve tarihi t toplumsal birlikteigin olusmasmdaki yerind

INGAGE

Ogretmen adaylarinin strecte en az kullandiklart Web 2.0 temelli dijital
afis uygulamalari ise Visme, Canva ve Venngage gibi uygulamalar
olmustur. Katilimcilarin bu uygulamalari pek fazla tercih etmeme
nedenleri arastirmacinin  gdzlem notlarina da yansimistir. K9:
Venngage kullanirken sablonu ve uygulamanin sundugu igerilerin
ozelliklerini ¢ok kullanisli bulmadim. Arkadaslarim Piktochartla afis
hazirlarken yardim etmistim onun icerik &zelliklerini daha estetik ve
kullanisl buldum (Gozlem: 11. 05. 2022).

Sosyal Bilgiler Ogretmen Adaylarinin Dijital Afislerle Bir Etkinlik
Planlama Sirecine lliskin Dustnceleri Nasildir?

Arastirmanin bu sorusu baglaminda yapilan icerik analizi neticesinde
farkli basliklarda 4 temaya ulasiimistir. Bu temalar; 6gretmen olarak
katkilari, sosyal bilgiler 6gretim programi ile butunlestirme, dijital afis
calismasinin katkilari, dijital afislerle farkindalik olusturma seklindedir.
Asagida her bir temaya ait istatistikleri iceren grafiklerle alt temalar yer
almaktadir. Ayrica ¢calismanin katilimcilarinin séz konusu tema ve alt
tema baglamindaki ifadeleri aynen sunulmustur.
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TEMA-I: Bir Ogretmen Olarak Vatandaslik Bilgisi Dersinde
Arastirdiginiz Konunun Sizlere Neler Kattigini Distiniyorsunuz?

Sekil 1
Ogretmen Olarak Katkilari
Tema-1: Ogretmen Olarak Katkilari
E Bilginin derinine inme firsati buldum

m Vatandaslik degerlerini daha etkin
yollarla kazandirabilme yetisi kazandim

Haklarimizi neden bilmemiz ve
korumamiz gerektigini anladim

Vatandaslik bilincim daha da gelisti.

m Yasadigim toplumsal degerlerin neler
oldugunu daha iyi fark ettim.

m Saglikl bir toplum yapisi igin vatandaslik
kurallarinin énemini kavradim.

B insan haklari gibi vatandaslik konularinin
ne denli 6nemli oldugunu fark ettim.

B Vatandaslik degerlerine sahip ¢cikma
istegim arti.

m Sosyal bilgiler alan bilgilerimin
guclendigini hissettim.

Vatandaslik bilgisi dersinde arastirdiginiz konunun sizlere neler
kattigini dusunuyorsunuz? Temasi kapsaminda; “bilginin derinine inme
firsati buldum” diyen Kil, K4, K6, K8, K9, KIO seklinde 6 katilimci;
“vatandaslik degerlerini daha etkin yollarla kazandirabilme yetisi
kazandim” diyen Kil, K4, K5 seklinde 3 katilimci; “haklarimizi neden
bilmemiz ve korumamiz gerektigini anladim” diyen K2, Ko, K10 seklinde
3 katilmci “yasadigim toplumsal degerlerin neler oldugunu daha iyi
fark ettim” diyen K3, K7, K8 seklindeki 3 katilimci; “saghkli bir toplum
yapisl icin vatandaslik kurallarinin 6nemini kavradim” diyen K8, K9, K10
seklinde 3 katilimci; “insan haklari gibi vatandaslik konularinin ne denli
onemli oldugunu fark ettim” diyen Ko6, KIO seklinde 2 katilimci;
“vatandaslik degerlerine sahip cikma istegim arti” diyen Ko, KIO
seklindeki 2 katilimci ve “sosyal bilgiler alan bilgilerimin guclendigini
hissettim” diyen de yine K5, K10 seklindeki gibi 2 katilimci gorus
bildirmistir. Katilimcilarin alt temalara iliskin gorusleri asagida
sunulmustur. Bu tema kapsaminda en fazla vurgulanan ifadenin
“Bilginin derinine inme firsati buldum” oldugu gdzlenmistir.
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K-4: “insan haklarinin égrenciler Uzerindeki etkileri cok buyuktdr.
Ogretmen adayi olarak derste bu konunun Uzerinde durulmasi
gerektiginin de farkina vardim. Cunkl insan haklari sadece dersin bir
konusu degil 6grencileri gercek hayata hazirlayan bilgilerdir.”

K-7: “Arastirdigim konu kdudlturlerimiz Uzerine agirlikliydl. Tdrk
toplumunun degerlerinin neler oldugunu, mutfak kalturlerinden neler
oldugunu, yoresel farkliliklari daha iyi gérmemizi saglad..”

K-5: “Orf ve adetlerimiz, gérgu, ahlak, din gibi yazili olmayan ve yazili
olan kurallarimizi en lyi sekilde bu dersteki arastirdigimiz konu
sayesinde i¢sellestirip ileride 6grencilerime ayni performansla anlatip
kavratabilmek hedefimdir. Bu sayede arastirma konumuz bizlere; alan
bilgimizi, vatandaslik bilgimizi gelistirerek donanimli bir sosyal bilgiler
ogretmeni olmamizi saglatacagini dusunudyorum.”

TEMA 2: Vatandaslik Bilgisi Dersindeki Deneyimlerinizi Sosyal
Bilgiler Ogretim Programi ile Nasil Biitiinlestirebildiniz?

Sekil 2
Sosyal Bilgiler Ogretim Programi lle Bdtlnlestirme

Tema 2: Sosyal Bilgiler Ogretim Programi ile biitiinlestirme

m [ki konu arasindaki benzerliklerden
faydalandim

B Programda vatandaslik ile ilgili konu ve
kazanimlar daha ¢ok dikkatimi
cekmeye basladi

m Program baglaminda dijital vatandaslik
etkinlikleri tasarlayabildim.

Deneyimlerimi “Etkin Vatandaslik”,
“Birey ve Toplum” gibi 6grenme alanlari
ile iliskilendirebildim

m Vatandaslk deneyimlerimi
programdaki degerlerle
iliskilendirebildim.

m Vatandaslk deneyimlerimi
programdaki becerilerle
iliskilendirebildim.

m Etkin vatandaslik konularina yénelik
etkinliklerde yaraticiligimin arttigini
hissetim.

Vatandaslik bilgisi dersindeki deneyimlerinizi sosyal bilgiler 6gretim
programi ile nasil butunlestirebildiniz? temasi kapsaminda “iki konu
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arasindaki benzerliklerden faydalandim” diyen Kil, K2, K3, K4, K7, K8
seklindeki 6 katilimci; “programda vatandaslik ile ilgili konu ve
kazanimlar daha cok dikkatimi cekmeye basladi” diyen Ki, K3, K5, K6,
KIO seklindeki 5 katilimci; “program baglaminda dijital vatandaslhk
etkinlikleri tasarlayabildim” diyen K1, K4, K6, K10 Seklindeki 4 katilimci,
“deneyimlerimi “etkin vatandaslk”, “birey ve toplum” gibi égrenme
alanlariile kolaylikla iliskilendirebildim” diyen K5, Ko, K8, K9 seklindeki 4
katiimci;  “vatandaslik  deneyimlerimi  programdaki  degerlerle
iliskilendirebildim” diyen K5, K10 seklindeki 2 katilimci; “vatandaslhk
deneyimlerimi programdaki becerilerle iliskilendirebildim” diyen Ko,
KIO seklindeki 2 katilimci; “etkin vatandaslik konularina yonelik
etkinliklerde yaraticiligimin arttigini hissetim” diyen Ko, K9 seklindeki 2
katilimci gdérus bildirmistir. Bu tema kapsaminda en fazla vurgulanan
ifade “iki konu arasindaki benzerliklerden faydalandim” olmustur.

’

K-1: “Vatandaslik Bilgisi dersinde édeviendirildigim konu ‘insan haklari
konusuydu, bu konuyla alakali sosyal bilgiler 6gretim programinda yer
alan “cocuk olarak sahip oldugu haklara ornekler verir” kazanimini
sectim ve iki konuyu butunlestirdim. Dijital afislerimde insan haklari
basligi icerisinde yer alan cocuk haklarina yogunluk gdéstererek cocuk
haklarinin etkili bir sekilde kavranmasi i¢in dijital afislere 6zgun ve
dikkat cekici cumleler yazip konuyla baglantili fotograflar ekledim.
Tipki en basta soyledigim gibi sinif arkadaslarim bu ders kapsaminda
farkli farkli konulari alarak sosyal bilgiler 6gretim programinda yer
alan ilgili kazanimi secerek farkli web 2.0 araclari ile dijital afisler
hazirladilar. Ben kendi adima bu uygulamalardan cokc¢a verim aldim.”

K-5: “Ozellikle ‘Birey ve Toplum’ ile ‘Etkin Vatandaslik’ égrenme
alanlarindan yararlanarak o6gretim programiyla vatandaslik dersi
konumuzu iliskilendirip 6rnekleme yaptik. Vatandaslik dersindeki
toplumsal yasami duzenleyen kurallar konumuz Sosyal Bilgiler
dersinde de barindigi i¢cin oncelik olarak Sosyal Bilgiler 6gretim
programindan anlattigimiz konuyla ilgili kazanim bulmaya c¢alistik.
Ornegin “degerlerimiz” konusunu anlatirken sosyal bilgiler égretim
programinda bulunan 5.sinif 6 6grenme alani “Milli egemenlik ve
bagimsizlik sembollerimizden olan bayrak ve Istiklal marsina deger
verir” kazanimi ile hareketle dederlerimizden olan bayrak ve istiklal
Marsini 6gretim programimizia batunlestirdik.”

K-10: “Mevcut egitim sistemi icinde sosyal bilgiler 6gretim programinin,
dijital vatandaslik modelini égrenciye kazandirmak icin en uygun
ogretim programidir ve ben bu derste vatandaslik modelini
kazandigimi dasundyorum.”
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TEMA 3: Sosyal Bilgilerde Vatandashk Konulari Baglaminda
Hazirladiginiz Dijital Afis Calismasinin Sizlere Neler Kattigini
Dusduntyorsunuz?

Sekil 3
Dijital Afis Calismasinin Katkilari

Tema 3: Dijital Afis Calismasinin Katkilari

m Ogretim sUrecini
kolaylastiracak teknikler
ogrenmemi sagladi

B Sanal ortamda dijital
materyal hazirlama ve
sunma deneyimi kazandim

® Mesleki doyum sagladi

Mutluluk ve basari hissi
sagladi

® Teknoloji cagina uyumu
sagladi

Sosyal bilgilerde vatandaslik konulari baglaminda hazirladiginiz dijital
afis calismasinin sizlere neler kattigini dudsUnuyorsunuz? Temasil
kapsaminda “6gretim surecini kolaylastiracak teknikler 6grenmemi
sagladi” diyen Ki, K3, K4, K5, Ko, K7, K9, K10 seklindeki 8 katilimci; “sanal
ortamda dijital materyal hazirlama ve sunma deneyimi kazandim”
diyen K1, K2, K7, K8 seklindeki 4 katilimci; “mesleki doyum sagladi” diyen
K1, K6, K8, K10 seklindeki 4 katilimci; “mutluluk ve basari hissi sagladl”
diyen Ki, K2, K8, K9 seklindeki 4 katilimci; “teknoloji ¢cagina uyumu
sagladi” diyen K1, k3 seklindeki 2 katilimci gorus bildirmistir. Bu tema
kapsaminda en fazla tekrar edilen ifade “0gretim sUrecini
kolaylastiracak teknikler 6grenmemi sagladi” olmustur. Katilimcilarin
ifadeleri asagida yer almaktadir.

K-1: “Yani sinifta bir konuyu anlatirken etkili afis materyali sayesinde
ogrenciler hedefe daha kolay ulasir. Daha kolay odaklanir. Dolayisi ile
ogretmen olarak benim is yukim hafifler ve 6grencilerin bir¢cok duyu
organina hitap etmis olurum. Ders olarak anlatacagim bir konunun bu
sekilde dijital ortamda somutlastiriimasi ve afis haline gelmesi
devaminda bu somut materyalin yani afisin bircok farkli &zellikleri
sayesinde olumlu etki birakmasi bana mutluluk ve basari hissi katti”
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K-5: “vVatandaslik dersi konumuzu 6grencilere anlatmak, sunus yoluyla
ogrenciye bilgiyi asilamak hem ogrenciyi aktif yapmaz pasif konuma
getirir, hem de belli bir sireden sonra konu anlatiminda kopmamizi
saglar. Iste bu ylzden biz konumuza uygun kazanimlardan yola ¢ikip
dijital afisler hazirlayarak konuyu daha dikkat cekici ve égretici bir hale
getirebiliriz. Bu sekilde ogretmen olarak ogrencilere aktif katilim
saglatir, konuyu icsellestirmelerini saglariz. Ogrenciye 6nemli noktalari
daha cabuk afisler sayesinde kavratabilir, 6gretmen olarak kisa
zamanda daha etkili ve kalici 6grenmeyi saglatabiliriz.”

K-9: “Hukuk kurallari icin hazirlamis oldugum afisin égrencilerimin
zihninde yer edinecegi duygusu gercekten tarif edilmez bir duygu oldu.
Ayrica dénemimizin getirmis oldugu teknolojik olan bu ¢agda dijital
ortamda bir afis hazirlamanin kendimin teknolojik alanda bilgi
seviyemi arttirdigini dudsunuyorum. Bir 6gretmen olarak toplumu
olusturan kurallar konusunda o6grencilerim i¢in bir afis hazirlamak
bana bu alanda yetkinlik ve bilgi sahibi oldugum duygusunu
hissetmeme yardimci oldu.”

K-10: “Ogretmen adayi olarak kullandigimiz dijital materyallerle etkin
vatandaslikla ilgili  bilgileri sunmus olduk. Vatandaslik dersi
kapsaminda edindigim bilgiler dogrultusunda grubumla hazirlamis
oldugum bu etkinlikler insan haklarinin gelisimi, temel hak ve
ozgdurluklerin korunmasinin gerekliliginin bilincine varmami sagladi ve
gecmis bilgilerimin  Uzerine yeni bilgiler de katarak bu bilgiler
dodgrultusunda cevremdekilere de bilgi veri kendi hayatimda da
uyguladim.”

TEMA 4: Hazirladiginiz Dijital Afis ile Toplumda Hangi Konularda
Farkindalik Olusturacaginizi Dusintyorsunuz?

Sekil 4
Dijital Afislerle Farkindalik Olusturma

Tema 4: Dijital Afislerle Farkindalik Olusturma
m insan hak ve sorumluluklari

B Toplumsal yasami dlzenleyen
kurallar
Sosyal bilgiler ve vatandaslik

Toplumsal orf ve adetler

m Dijital teknolojilerle vatandaslik
konularinin égretimi

m Hukuk kurallari
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Hazirladiginiz Dijital Afis ile Toplumda Hangi Konularda Farkindalik
Olusturacaginizi DUstnUyorsunuz? Temasi kapsaminda “insan hak ve
sorumluluklar” diyen Kil, K4, K6, K10 seklinde 4 katilimci; “Toplumsal
yasami duzenleyen kurallar” diyen K5, K8, K9 seklindeki 3 katilimci,
“Sosyal bilgiler ve vatandaslik” diyen K2, K3, K5 seklindeki 3 katilimci,
“Toplumsal &rf ve adetler” diyen K3, K5, K7 seklindeki 3 katilimci; “Dijital
teknolojilerle vatandaslik konularinin ogretimi” diyen K8, K9,10
seklindeki 3 katilimcr ve “Hukuk kurallarn” diyen K3, K5 seklindeki 2
katilimci gérus bildirmistir. Bu tema kapsaminda en fazla vurgulanan
ifadenin “insan hak ve sorumluluklar” oldudu gdzlenmekledir.
Katilimcilarin temaya iliskin aciklamalari asagida sunulmustur.

K-4:  “Hazirlamis  oldugumuz  dijital  materyalleri  siniftaki
arkadaslarimizla ve cevremizdeki insanlarla paylastigimiz zaman
onlarin da insan haklari konusunda bilgi sahibi olmasini saglamis
olduk. Toplumumuzdaki bir¢cok insan henlz kendi haklarinin ne
oldugunu bilmemektedir. Bireyler haklarinin yani sira sorumluluklarini
da 6grenmis olup baska bireylerin de haklarina girmemelerini saygili
olmalarini 6grenmis oldular.”

K-5: “Toplumsal yasami duzenleyen kurallar konusu baglaminda
kazanimlarimizdan hareketle hazirladigimiz afisler toplumda biling ve
farkindaligi arttirir. Bu afisler sayesinde toplumsal yasami duzenleyen
yazili veya yazili olmayan kurallarimiz daha dikkat cekici hale gelir.”

K-3: “Visme uygulamasindan hazirladigimiz afisle hukuk kurallarimizin
oneminden bahsetmeye, haklarimiza vurgu yapmaya c¢alistik.
Piktochart uygulamasindan hazirladigimiz afisle yaslilara olan sevgi —
saygl konusu Uzerinde durduk. Cocuklarin yasli insanlara karsi daha
duyarli olmalari gerektigine dikkat cekmeye calistik.”

K-7: “Hazirladigim afis ve etkinlikler toplumumuzun kudltdrel agidan
degerlerinin kavranmasini sadladigini  séyleyebilirim. Odgrenciler,
toplumun orf ve adetlerini, yemek kaltdrand, giyim tarzlarini ve yasam
tarzlarini, yorelerin  farklihgini  kavramlari yondnden farkindalik
olusturdugunu dustunuyorum. Ayni zamanda kucuklerin buyuklere her
konuda saygili olmalari gerektigini ve empati kurarak bir gan onlarin
da yaslanacaklarini gdstererek yashlara yardim edilmesi gerektigini
saglamis oldum. Ogrencilerin, 6rf ve adetlerimizi, kultdrel
degerlerimizi, mirasimizi, ahlak kurallarimizi ve din kurallarimizi
ogrenmis olduklarini ve bunlarin farkina vardiklarini ddstandyorum.”

Tartisma

Bu bdlumde Web 2.0 temelli dijital afislerle vatandaslik konularinin
ogretimine ydnelik sosyal bilgiler 6gretmen adaylarinin ¢calismalarinin
incelendigi calismanin verilerinden elde edilen sonugclar literatur
baglaminda tartisilmistir. Sosyal bilgiler 6gretmen adaylarinin dijital
afislerle bir etkinlik planlama surecinde hazirladiklari iceriklerin sinif
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seviyesi, 6grenme alani, kullanilan dijital afis uygulamalari acgisindan
dagilimi nasil olduguna yonelik calisma bulgusunda ogretmen
adaylarinin  Web 2.0 temelli dijital afislerle vatandaslik bilgileri
baglaminda sosyal bilgilerde etkinlik planlari hazirlayabildikleri tespit
edilmistir. Ornegdin her katilimci sosyal bilgiler kazanimlari baglaminda
vatandaslik bilgisi ile farkindalik olusturacak ikiser tane dijital afis
hazirlamistir. Ancak arastirmacinin gozlemleri dikkate alindiginda ilk
grupta yer alan o6gretmen adaylarinin afis calismalarinin tam olarak
istenen &zellikte olmamasina ragmen sonraki gruplarin  ders
sorumlusunun her hafta sunumlardan sonra verdigi dénut ve
duzeltmeleri dikkate aldiklari fark edilmistir. Zira sonraki gruplarin
afislerinin istenen niteliklere daha fazla sahip oldugu gdzlenmistir.
Calisma bulgularinda katilimcilarin en fazla afisi 5. sinif seviyesinde
hazirladiklari dikkatleri cekmistir. Ozellikle 5. siniflarin yas seviyesi
dusunuldugunde &gretmen adaylarinin 5. sinif seviyesine iliskin
konulari dijital afislerle somutlastirmalarinin 6nem tasidigi sdylenebilir.
Afislerde ele alinan konular dikkate alindiginda “birey ve toplum”
ogrenme alaninda yer alan haklar, sorumluluklar, gruplar ve rollerle ilgili
olduklari tespit edilmistir. Katilimcilarin en az dijital afis hazirladiklari
sinif seviyesinin ise 7. sinif seviyesi oldugu dikkatleri cekmistir. Bu
anlamda yedinci sinif yas grubu &grencilerinin soyut dusUnme
surecinde olduklari icin 4. ve 5. sinif 6grencilerine gére daha soyut
dusunebildikleri bu nedenle alt sinif seviyesinde daha c¢ok afis
calismalarinin yapilmasinin ise isabetli bir bulgu oldugu sdylenebilir. Bu
sonugc literaturdeki bazi ¢calismalarin (Celik, 2021; Celik, 2020a; Celik,
2020b; Celik, 2020c; Celik, 2020d) Web 2.0 temelli dijital araclarin
derslerde kullanilmasi ile katilimcilarin “aktif katillm™ ve “dijital
yetkinlik” konularinda ulastiklari sonuclar acisindan ortustugunu
gostermektedir. Arastirmada elde edilen bir diger sonug¢ ise
katiimcilarin dijital afislerle bir etkinlik planlama surecinde en fazla
hangi dijital afis uygulamalarini kullandiklarina yonelik olmustur.
Arastirmanin dijital dokumanlara ait bulgulari dikkate alindiginda en
fazla kullanilan uygulamanin Web 2.0 temelli “Piktochart” uygulamasi
oldugu dikkatleri cekmistir. Arastirmacinin gdzlemlerine yansiyan ifade
de bu bulguyu destekler niteliktedir. Zira katilimci ogretmen
adaylarinin uygulamalari kullanisli bulduklari ve atanip 6gretmen
olduklarinda da bu uygulamayi kullanacaklarina dair ifadeler yer alsa da
kimi kaynaklarda (Benzer, 2021) uygulamanin Ucretsiz kullanim
alaninda sinirl bir alaninin oldugu ve cok sayida gorsel, sekil gibi
unsurlarin kullaniminin sinirli oldugu aciklanmaktadir. Ancak her ne
kadar literaturde Ucretsiz kullanim alanin sinirli oldugu belirtilse de
uygulamanin bilgi afisi hazirlama &zelligi icin gayet kullanisli oldugu
hem literatur bilgileri hem de katilimci bulgularina yansimistir.
Katilimcilarin en az kullandiklari uygulamalarin ise “Visme”, “Canva” ve
“Yenngage” gibi uygulamalar oldudu tespit edilmistir. Ozellikle
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arastirmacinin gdzlem notlarina yansiyan ifadelerin de bu bulgunun
nedenini aciklar nitelikte oldudu soylenebilir. Oyle ki katiimcilar
Venngage uygulamasinin sablon olanaklarini ve uygulamanin
araylzdanu pek kullanisli bulmamislar bu anlamda Piktochart
uygulamasini hem daha kullanisli hem de daha estetik bulduklari
belirtilmistir. Oysaki literatlrde (Benzer, 2021) uygulama sayfasinin en
basinda kullanicilari yonlendirmeye yénelik sorularin bulundugu ve bu
durumun uygulamay! diger infografi uygulamalarindan ayiran bir
ozellik oldugu belirtilmistir. Ancak uygulama bilgi afisi hazirlama imkani
sunmanin yani sira en fazla hizmet ettigi alanlarin infografi, poster,
kampanya ve sablon gibi unsurlari hazirlamaya daha uygun icerik
ozelliklerine sahip olmasi yénu ile 6gretmen adaylarinin kullanimi
asamasinda bir kafa karisikhdr olusturdugu soylenebilir. Oyle ki
Piktochart uygulamasi daha cok afis hazirlama o6zelligi ile 6n plana
¢cikmasinin yani sira daha yalin bir ara yuze sahip olmasinin da
arastirmada ortaya cikan sonucla ilgili oldugu soylenebilir. Sosyal
bilgiler 6gretmen adaylarinin dijital afislerle bir etkinlik planlama
surecine iliskin dusunceleri nasildir? Calismanin bu sorusu baglaminda
dort temaya ulasilmistir. Bunlar, 6gretmen olarak katkilari, sosyal
bilgiler 6gretim programi ile butunlestirme, dijital afis calismasinin
katkilari, dijital afislerle farkindalik olusturma gibi olmustur. Literature
bakildiginda benzer sekilde calismalarin cogunun (Aslan ve Cakmak,
2018; Cender ve Dogdu, 2021; Colak ve Ozturk, 2022; Dere ve Yavuzay,
2019; Karasu Avcl ve digerleri, 2021; Kilci, 2019; Kocadag, 2012; Metin, 2021)
ogretmen adaylari ile ilgili olmasina ragmen s6z konusu ¢alismalarda
daha cok dijital vatandaslik ekseninde bulgu ve sonuclara ulasiimistir.
Ancak bu calismada o6gretmen adaylarinin dijital vatandaslik
becerilerinin gelistirilmesinin yani sira vatandaslik bilgileri baglaminda
dijital afis hazirlayabilme ve toplumsal farkindalik olusturabilme
becerilerinin gelistiriimesi de saglanmaya calisiimistir. Vatandaslik
Bilgisi dersinde arastirdiginiz  konunun sizlere neler kattigini
dUsunuyorsunuz? Temasl kapsaminda; en fazla vurgulanan ifadenin
“bilginin derinine inme firsati buldum” oldugu; en az vurgulanan
ifadelerin ise “insan haklari gibi vatandaslik konularinin ne denli dnemli
oldugunu fark ettim”, “vatandaslik degerlerine sahip ¢cilkma istegim
artti” ve “sosyal Dbilgiler alan bilgilerimin guclendigini hissettim”
seklindeki ifadeler oldugu sonucuna ulasiimistir. Vatandaslik bilgisi
dersindeki deneyimlerinizi sosyal bilgiler 6gretim programi ile nasil
butunlestirebildiniz temasi baglaminda en fazla vurgulanan ifadenin
“iki konu arasindaki benzerliklerden faydalandim”, en az vurgulanan
ifadelerin ise “vatandaslik deneyimlerimi programdaki degerlerle
iliskilendirebildim”, “vatandaslik deneyimlerimi programdaki
becerilerle iliskilendirebildim”, “etkin vatandaslik konularina yoénelik
etkinliklerde yaraticihgimin arttigini  hissetim” seklindeki ifadeler
oldugu sonucuna ulasiimistir. Dolayisiyla ulasilan  sonuclardan
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hareketle 6gretmen adaylarinin alan bilgilerinin pedagojik bilgileri
baglaminda basarili bir sekilde harmanlayabildikleri gdzlenmistir.
Ayrica 6gretmen adaylarinin kendi alanina ézgu égretim programinin
da icerigi hakkinda detayl bilgi sahibi oldugu sdylenebilir. Sosyal
bilgilerde vatandaslik konulari baglaminda hazirladiginiz dijital afis
calismasinin  sizlere neler kattigini  dusundyorsunuz? Temasl
kapsaminda en fazla vurgulanan ifadenin “6gretim surecini
kolaylastiracak teknikler é6grenmemi sagladi”, en az vurgulanan
ifadenin ise “Teknoloji cagina uyumu sagladi” seklindeki ifade oldugu
sonucuna ulasilimistir.  Bu  baglamda  katilimcilarin  sUrecte
yapillandirmaci egitim dogrultusundaki yetkinliklerinin de artigi
soylenebilir. Hazirladiginiz dijital afis ile toplumda hangi konularda
farkindalik olusturacaginizi dusunuyorsunuz? Temasl kapsaminda en
fazla vurgulanan ifadenin “insan hak ve sorumluluklar’”, en az
vurgulanan ifadenin ise "Hukuk kurallar!” ifadesi oldugu sonucuna
ulasiimistir. Arastirmanin bu sonucu g6z énunde bulunduruldugunda
sosyal bilgiler 6gretmen adaylarinin ortuk bir sekilde sosyal bilgiler
ogretim programinda yer alan becerilerden olan “sosyal katilim” ve
“hukuk okuryazarligi” konularinda da biling kazandiklarl ve
kazandirmaya calistiklari sdylenebilir.

Sonugc ve Oneriler

Sosyal bilgiler 6gretmen adaylarinin dijital afislerle bir etkinlik planlama
surecinde hazirladiklari iceriklerin sinif seviyesi, 6grenme alani,
kullanilan dijital afis uygulamalari agisindan dagilimi nasil olduguna
yoénelik calisma sonuclari baglaminda éneriler sunulacaktir.

Ogretmen adaylarinin Web 2.0 temelli dijital afislerle vatandashk
bilgileri baglaminda sosyal bilgilerde etkinlik planlari hazirlayabildikleri
tespit edilmistir. Sosyal bilgiler alaninda dijital afis hazirlama surecinde
grup calismalari baglaminda 6gret-yeniden ogret teknigi kullanilarak
ogrenme faaliyetlerinin her hafta artarak devam etmesi saglanmaya
calisiimistir. Arastirmanin  bu sonucu baglaminda yakin konuda
yapilacak calismalarin mutlaka uygulama eksenli calismalar olmalari
onerilmektedir.

Her katilimci sosyal bilgiler kazanimlari baglaminda vatandaslik bilgisi
ile farkindalik olusturacak ikiser tane dijital afis hazirlamistir. Ancak
arastirmacinin gozlemleri dikkate alindiginda ilk grupta yer alan
ogretmen adaylarinin afis ¢calismalarinin tam olarak istenen ozellikte
olmamasina ragmen sonraki gruplarin ders sorumlusunun her hafta
sunumlardan sonra verdigi donut ve duzeltmeleri dikkate aldiklari fark
edilmistir. Zira sonraki gruplarin afislerinin istenen niteliklere daha fazla
sahip oldugu sonucuna ulasiimistir. Bu baglamda yapilacak
calismalarda katilimcilarin sUre¢ boyunca gdzlenmesi ve suUreg
icerisinde istenen ozelliklere sahip oluncaya kadar gruplara donut ve
duzeltmelerin yapilmasi onerilmektedir.
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Calisma bulgularinda katilimcilarin en fazla afisi 5. Sinif seviyesinde
hazirladiklari dikkatleri cekmistir. Ozellikle 5. siniflarin yas seviyesi
dusunuldugunde &gretmen adaylarinin 5. sinif seviyesine iliskin
konulari dijital afislerle somutlastirmalarinin énem tasidigi séylenebilir.
Afislerde ele alinan konular dikkate alindiginda “birey ve toplum”
ogrenme alaninda yer alan haklar, sorumluluklar, gruplar ve rollerle ilgili
olduklari tespit edilmistir. Katilimcilarin en az dijital afis hazirladiklari
sinif seviyesinin ise 7. sinif seviyesi oldugu dikkatleri ¢cekmistir. Bu
anlamda uygulamali ¢calismalarin daha kuguk yas grubu &grencilerin
somut etkinlik ihtiyaclarinin goz onunde bulundurarak 4. 5. sinif
seviyelerini da kapsayacak sekilde yapilmasi onerilmektedir.

Arastirmanin dijital dokUmanlara ait bulgulari dikkate alindiginda en
fazla kullanilan uygulamanin Web 2.0 temelli “Piktochart” uygulamasi
oldugu en az kullandiklari uygulamalarin ise “Visme”", “Canva” ve
“WYenngage” gibi uygulamalar oldugu tespit edilmistir. Bu anlamda
yapilacak calismalarda ogretim etkinliklerinin arastirma sonucunda
daha kullanisli  bulunan “Piktochart” wuygulamasi ile yapilmasi
onerilmektedir.

Sosyal bilgiler 6gretmen adaylarinin dijital afislerle bir etkinlik planlama
surecine iliskin dusunceleri nasil olduguna yonelik arastirma sonucu
baglaminda o&gretmen olarak katkilari, sosyal bilgiler ogretim
programi ile butdnlestirme, dijital afis ¢alismasinin katkilari, dijital
afislerle farkindalik olusturma gibi temalara ulasildigl sonucuna
ulasiimistir. Arastirmanin bu sonucu gdz énunde bulunduruldugunda
farkli branslarda da benzer calisma sayisinin artirilmasi onerilmektedir.

Etik Kurul izin Bilgisi: Bu arastirma, Kilis 7 Aralik Universitesi Bilimsel
Arastirma ve Yayin Etigi Komisyonunun 27/05/2021 tarihli 16 sayili
karari ile alinan izinle yaratalmauastdur.

Yazar Cikar Catismasi Bilgisi: Bu calismada c¢ikar c¢atismasi
bulunmamaktadir.

Yazar Katkisi: Yazarlar sdrecte calismaya esit derecede katki
saglamistir.
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Abstract

This study aims to examine the studies of pre-service social
studies teachers on civics teaching topics with Web 2.0-based
digital posters. It was conducted with the case study, one of the
qualitative research methods, with 10 pre-service social studies
teachers who took the civics course in the spring semester of
the 2021-2022 academic year. Participants were selected by
criterion sampling technique through purposeful sampling.
Observation and interview notes and students' digital poster
documents were used as data collection tools. The data were
analyzed using content analysis, descriptive analysis and
document analysis. The findings of the study revealed that pre-
service teachers were able to prepare activity plans in social
studies in the context of civics with Web 2.0-based digital
posters. It was found that the participants prepared digital
posters at the 5th grade level the most and but at the 7th grade
level the least. In addition, the most used digital poster
application was the Web 2.0-based "Piktochart" application
and the least used applications were "Visme," "Canva" and
"Venngage." It was also found that four themes were reached
from the participants' views on the process: contributions as a
teacher, integration with the social studies curriculum,
contributions of digital poster work, and raising awareness with
digital posters. Suggestions were presented in the context of
the results of the study. process.
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Introduction

Since individuals are social beings, they tend to live in communities.
People living in communities need to live in peace, security and order in
their homeland. Meeting such needs of individuals is only possible by
complying with certain rules that are required by living in a community.
In addition to the necessity of obeying the rules, it is tried to ensure that
the person is an active citizen of that community by giving him/her
some rights and duties for the desired order, trust and fair life in the
community where he/she lives. The concept of citizenship, which
expresses the belonging, duties, responsibilities and rights of
individuals to the society they live in, dates back to the city-states in
Ancient Greece in terms of etymological meaning. The concept derives
from the words "cite" or "city" and expresses belonging to a city-state
with the words "citizin" or "citoyen" (Kadioglu, 2008).

Citizenship, which is based on the relationship of mutual duties and
responsibilities between a person and a political organization such as
the state, is defined as a legal bond that characterizes the relationship
between the person and the state power within the framework of their
duties and the rights granted by the state to the person (Polat, 2011).
Therefore, it can be stated that citizenship, which emerged when
people started to live collectively, gained its current meaning with the
French Revolution, although it dates back to the Greek city-states as a
concept. In fact, the concept of citizenship has been handled by many
local and foreign researchers (Dogan, 2001; Hammar, 1996; Kymlicka &
Norman, 1994; Marshall, 1964; Ribble et al., 2004; Unsal, 1998; Ustel, 2004;
Westheimer & Kahne, 2004) in different dimensions and definitions,
and explanations have been tried to be provided. Throughout history,
citizenship has changed according to the requirements and social
structure of social life. Heater (2007) discusses citizenship in five
contexts: Ancient Greek city-states, medieval and Renaissance cities,
nation-states and cosmopolis. In Ancient Greece, only free individuals
were recognized as citizens, while slaves, women, and foreigners were
deprived of this right. In ancient Roma civilization, on the other hand, a
person's ability to be a citizen in the full sense of the word was
considered in three categories: freedom, famil status and citizenship
status. In order to have a voice as a citizen, one had to be free, head of a
family, male and a Roman. In this period, citizenship was considered a
virtue that prioritized the common good. In the feudal order in Western
Europe in the Middle Ages, landowning nobles had all kinds of rights,
while serfs who cultivated their lands had only obligations. Serfs were
the people between slaves and free peasants. "The children of serf
parents also become serfs. The land the serf cultivates and the tools he
uses belong to the peasants. The serf's marriage, change of place and
job depended on the permission of the seigneur " (Yigit, 2019; 19).
Therefore, the limited and not fully inclusive citizenship rights in
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Ancient Greece, Rome and the Middle Ages have led to the birth of
today's modern understanding of citizenship with the French
Revolution.

The continuation and survival of a society and a state is only possible by
raising citizens who are in harmony with that society, who are aware of
their rights and responsibilities and who will fulfill their requirements.
Citizenship education to be given in this direction is important. In fact,
with the formation of nation-states, individuals living in that country are
expected to be loyal to their country with the same feelings, thoughts
and behaviors through civics education (Lawson, 2001). In other
definitions, it is stated that the general purpose of civics education is for
individuals to be comfortable and peaceful in social life, to realize their
rights and responsibilities (Cevik Kansu, 2015); to prepare young people
for civil and political life (Faiz & Donmez, 2016) and to develop
individuals' self-confidence, moral and social responsibilities (Osler &
Starkey, 2001). In this sense, each society has adopted the concept of
raising citizens in line with the needs of its own country and started to
provide education in schools in this direction (Ustel, 2004).

In Turkey, citizenship education used to be taught as a separate course,
but today it is taught in the context of social studies. With the
citizenship knowledge and skills they learn in social studies, young
citizens are socialized on the one hand, and on the other hand, they gain
active and responsible citizen qualities by having the potential for
democratic citizenship (Parker, 2011). As a matter of fact, different
studies in the literature (Garcia & Michaelis, 2001; Ozturk, 2009) also
emphasized the mission of social studies to create citizenship
outcomes. In the 2018 social studies curriculum, a learning area called
"active citizenship" was introduced. In addition, in the context of other
learning areas of the social studies curriculum, there are contents
aimed at gaining citizenship knowledge and skills. The 2018 social
studies curriculum includes "competencies related to social and
citizenship" under the title of competencies, and ‘'"justice",
"independence", "peace", "equality", "freedom"  "respect",
"responsibility", "thrift", and "patriotism" under the title of values
(Ministry of National Education [MoNE], 2018). In this sense, it can be
stated that social studies teachers have a great role in providing
healthy, accurate and desired quality citizenship education. In this
sense, the content and quality of the education received by pre-service
social studies teachers, who will provide citizenship education to young
citizens, are important. In order to increase the quality of teacher
education and to keep up to date, it isimportant to provide courses with
rich methods, techniques and technologies. As a necessity of the
century we live in, it has become essential for the citizens who are being
raised to have "information, media and technology skills." In this study,
studies were carried out to raise awareness on citizenship issues with
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web 2.0-based digital poster studies.
Teaching Citizenship Topics in Social Studies with Posters

Sometimes it is possible to summarize and concretize the subjects,
which have to be expressed with many words and concepts, more easily
with a visual. One of the tools that provide this opportunity is posters.
Posters, which date back to the visuals and pictures drawn on cave
walls, are used effectively and widely in many areas of life today. The
word meaning of poster is based on the French word "affiche," and it is
the announcements prepared on the surfaces of different objects and
hung in places where crowds can see in order to announce social,
political, economic, etc. news or events to the masses (Yeraltl, 1995). In
the dictionary of the Turkish Language Association, it is defined as "a
wall advertisement prepared to announce or promote something,
hung where the crowd can see it, usually with pictures" (TDK, 2022). In
the process of preparing posters, which are prepared for effective
announcements and information on a subject with the use of various
colors, texts, images and shapes, certain issues are taken into
consideration. Becer (2015) mentions four basic elements in the process
of preparing a poster: the cultural importance of colors, target audience
selection, the nature of the product or message, and the design
approach; Sontag (1970) explained the feature of the poster as the
harmonious use of text and images in a composition. Looking at the use
of posters in the historical process, the production of paper sheets by
15th century merchants is considered one of the important
developmentsin the history of posters. Posters, which started to replace
the criers over time, generally consisted of writings until the 1e6th and
17th centuries. With the 18th century, the emergence of the lithography
technique was a turning point in terms of reproducing posters
accompanied by visual elements. In the following period, the Industrial
Revolution and the development of the machine industry made mass
poster production more feasible (Nikbay, 2009). In the process, creating
posters becamean art and names such as Edouard Manet, Jules Cheret
and Toulouse- Lautrec made important contributions to the
development of this art in the 19th century. By the 20th century, the
poster had functioned as a means of publicity as well as public opinion,
awareness-raising and propaganda. Therefore, the poster as a mass
communication product; 'informs, warns, activates, provokes,
guestions, interrogates, explains, mobilizes, motivates, persuades - or all
of them. Posters are the barometer of everyday life as well as social,
economic, political and cultural events" (Muller-Brockmann, 2010, p. 12).
Although Eken (2002) has divided posters into three categories; posters
with social content, posters with cultural content and posters with
commercial content according to their usage areas, the category of
"digital posters" has been added to these three categories with the
rapid development of new technologies and changing poster design
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platforms. In the literature (Kdéksal & Alug, 2022, pp. 671-672), social
posters are defined as posters with social content; such as warning,
informing or mobilizing the society on issues that concern the general
public such as public health, environment, transportation, etc.; posters
with cultural content, such as a film festival, theater play, book fair or an
art exhibition; posters with commercial content are defined as posters
prepared with themes that mostly advertise a product or service.

Digital Banners

Digital banners are prepared with the help of Web-based applications
(such as Web 2.0, Web 3.0..) with the development of internet
technologies. Web-based digital banners can be prepared in cultural,
commercial and social themes. Digital banners, used in educational
institutions, offer users more different and richer themes, especially
with the development of Web technologies. In the process of preparing
digital banners that can be prepared in the field of education, it is
necessary to present elements such as text, pictures and graphics for
any subject together and in a harmonious composition in the areas
offered by Web 2.0 applications. Digital posters that can be easily used
in Mmany courses in education can be used functionally, especially in
terms of keeping citizenship issues in mMind and raising awareness. In
fact, the use of digital posters in teaching citizenship topics in social
studies servesto develop both media literacy skillsand active citizenship
skills of individuals. The names of some Web 2.0-based digital poster
applications that can raise awareness in teaching civics issues are as
follows: Easelly, Visme, Piktochart, Venngage, Creately, Glogster and
Canva. In the literature, it is seen that most of the studies on citizenship
issues in social studies on digital citizenship (Aslan & Cakmak, 2018;
Cender & Dogu, 2021; Celik, 2019; Colak & OztUurk, 2022; Gérmez, 2017;
Dere & Yavuzay, 2019; Karaduman & Oztlrk, 2014; Karasu Avcl et al., 2027;
Kilci, 2019; Kocadag, 2012; Metin, 2021; Nebel et al, 2009; Netwong, 2013;
Peker Unal, 2017; Ribble, 2021; Turan & Karasu Avcl, 2018). In some studies
(Gokeinar, 2022; Kanar & Bulut, 2022), it is noteworthy that citizenship is
discussed in the context of values. Among other noteworthy studies in
the literature, Aydin and Celik (2017) examined the metaphorical
perceptions of secondary school students towards the concepts of
effective citizenship and rules of law; Merey et al, (2012) addressed
citizenship education in primary education in a comparative manner;
Sigauke (2012) examined the citizenship education of young people in
Zimbabwe; Davies (2001) conducted a study on civics education and
contradictions; OztlUrk and Malko¢ (2022) conducted a study on
citizenship in the utopias/dystopias of prospective social studies
teachers. Therefore, there is no study on teaching citizenship issues with
Web 2.0-based digital posters. In this sense, it is thought that the study
will contribute to the field.
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Objective

The aim of this study is to examine the studies of pre-service social
studies teachers on teaching civics topics with Web 2.0-based digital
posters. The research questions formulated in this context are as
follows.

¢ How is the distribution of the contents prepared by pre-service
social studies teachers in the process of planning an activity
based on digital posters in terms of grade level and learning area?

e Which digital poster applications have pre-service social studies
teachers predominantly used in the activity planning process?

e How do pre-service social studies teachers think about the
process of planning activities based on digital posters?

Method

Qualitative research method was adopted in this study in which pre-
service social studies teachers' studies on the process of preparing
activities with digital posters in the context of citizenship knowledge
were examined. "Qualitative research is one of the processes of
producing knowledge to understand people's lifestyles, stories,
behaviors, organizational structures and social change" (Strauss &
Corbin, 1990, p. 82). In social sciences such as psychology, sociology,
anthropology and education, it may not always be possible to explain
behavior and research data in numbers. Hence, while quantitative
studies give numerical results of human behavior, they are often
insufficient to answer the question of "why." Filling this gap in research
on human and social behaviors is attempted to be made sense of with
gualitative methods that try to understand the "why" of human and
group behaviors (Yildirrm & Simsek, 2013).

Study Design

In this study, case study, one of the qualitative research methods that
tries to make sense of the "why" and "what" of human and social
behaviors, was used. Although Yin (1994), one of the first names that
comes to mind when it comes to case study, mentions that there are
prejudices against this study design such as "biased", "not
generalizable" and "taking a long time," he states that the reason for the
formation of these prejudices is only due to the sloppy work of some
researchers. It is known that bias and other problems can also occur in
survey and experimental studies within quantitative studies. Since the
case in this study was the perceptions of pre-service social studies
teachers, a nested single-case design was used. In case studies, the
researcher tries to reveal one or more situations. Although there are
different classifications of case studies in the literature (Merriam, 2001;
Stenhouse, 1985; Yin, 1994; Yin, 2003), the reason for using the nested
single case design in this study, in which pre-service teachers' studies
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on the process of preparing activities with digital posters in the context
of citizenship knowledge are examined, is that there is more than one
unit of analysis in the case.

Participants

The participants of this research consist of 10 pre-service social studies
teachers. Second-year pre-service teachers who took the civics course
in the spring semester of the 2021-2022 academic year were selected
for the study. Although 37 pre-service teachers took the course this
semester, 27 of them were excluded from the study due to various
reasons such as absenteeism and lack of volunteerism. The study
continued with the data of 10 participants. Participants were selected
in the context of a purposeful sampling technique. According to Patton
(1987), purposive sampling makes it possible to examine information-
rich situations, and he listed the types of purposive sampling as follows:
convenience sampling, extreme or outlier sampling, mMaximum
variation sampling, affinity sampling, typical case sampling, critical case
sampling, snowball or chain sampling, confirmatory or falsification
sampling and criterion sampling. Although some studies refer to
purposive sampling as a criterion sampling (Goetz & LeCompte, 1984),
this study is based on the '"criterion sampling" technique, which is a
subcategory of purposive sampling. The criteria sought from the
participants of the study are as follows:

e Taking the civics course and attending the class regularly,

e Have already taken or be taking instructional technologies
course,

e Have already taken or be taking a material preparation training
course,

e Volunteering to participate in the study.

Data Collection Process and Tools

The researcher created a 14-week plan in the context of the civics
course, in which she was also the implementer. The pre-service social
studies teachers were informed at the beginning of the course, and
they were informed that although all pre-service teachers would
participate in the training process, only volunteer pre-service teachers
would be interviewed and included in the study. Two weeks of the
process were midterm and final weeks, and in the other three weeks,
only the instructor in charge of the course taught the theoretical
framework of the civics course. At the same time, in the ongoing
process, the preparation stages of a digital poster that can be used in
teaching citizenship topics in the social studies course in the context of
citizenship knowledge with the groups were explained by showing
them one by one with the help of a smart board. The course instructor
distributed one of the citizenship knowledge topics to the groups
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consisting of 4-5 people and asked them to study the topic in-depth and
mMake an awareness-raising study with a digital poster that can be used
in the social studies course in the context of their knowledge. When the
groups that completed their preparations came to the class, they
processed the civics topic simultaneously and participatively with the
course instructor. Afterwards, each individual in the group of pre-
service teachers introduced two digital posters to the class and made
explanations about the awareness they tried to raise on citizenship
issues in the context of the social studies course. The course instructor
provided feedback and corrections on the group's work and asked the
next group to prepare for the lesson by improving the deficiencies in
question. Each week, the groups actively shared the work they
produced in the context of the course topics.

This stage of the study is the level in which the researcher creates a
systematic plan for collecting the data of the study from which sources,
with which techniques, when and how often. For researchers who
normally start collecting data with large groups, it may be noticed that
the same data appears repeatedly at certain stages of data collection. At
this stage, data collection should be stopped. This stage is referred to as
the "saturation point" in terms of data collection, but it is stated that
determining the saturation point is a situation that should be decided
by the researcher (Yildirrm & Simsek, 2013, p. 321). In the process of
collecting data at the desired saturation point, the researcher should
ask himself/herself the question "what is happening here?" and use all
data sources for the answers he/she receives. In the literature, it is stated
that the use of various techniques in the data collection process is
effective in eliminating the weaknesses of data collection tools
(Marshall & Rossman, 1989; cited in Patton, 2014). In this process, since
the researcher was also the course instructor, she collected data for the
study through participant observation, interviews and documents. In
order to increase the validity of this study, data collection tools such as
observation, interview and document analysis were used.

Observation

Observation can be used to provide a researcher with a detailed,
comprehensive and time-spanning picture of a behavior occurring in
any environment (Bailey, 1982). Observation can be conducted in
structured and unstructured ways (Yildirim & Simsek, 2013). In this study,
the researcher used the unstructured participant observation
technique. The researcher was directly involved in the process. During
the observation process, the researcher was both a part of the learning
and teaching process by participating in the training activities and
recording the important situations experienced in the process in
writing. The observation process was supported by both printed
documents and video recordings.
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Interviews

Interviews are used to understand unobservable elements such as
experiences, attitudes, thoughts, intentions, interpretations, mental
perceptions and reactions (Yildirnm & Simsek, 2013, p. 148). In fact, Patton
(1987) stated that the main purpose of interviews is to enter the inner
world of the person and understand his/her point of view. Semi-
structured interview forms were prepared for the interview process. The
guestionsin the form were posed to be able to describe the perceptions
of pre-service social studies teachers about the process of preparing
digital posters to raise awareness on citizenship issues. During the
preparation of the interview form, support was received from two field
experts and a Turkish language expert, and the data collection tool was
finalized in line with the feedback of the experts. The researcher met
the participants individually at appropriate periods and conducted
interviews lasting approximately half an hour. The transcribed
interviews were kept for the analysis phase.

Collection of Documents Related to The Studies

When the literature is examined, the following can be used as
document sources in studies: program guidelines, school
correspondence, student records, meeting minutes, student and
teacher handbooks, student lessons, assignments, student exams,
lesson and unit plans, teacher files, other official documents related to
education (Goetz & LeCompte, 1984); diaries, private letters, confessions,
periodical written sources, magazines, books (Bailey, 1982); films, videos
and photographs (Yildirrm & Simsek, 2013). The data collected as
documents in this study consisted of digital posters. Each week, the
researcher created a table indicating which group integrated Web 2.0-
based digital poster applications with which outcome in social studies
in the context of a related topic. She added new data to this table each
week. Hence, it was obvious which groups produced the digital posters
that were kept in folders.

Data Analysis

The data collected in this study were analyzed using qualitative analysis
technique. In the study, poster documents and interview data
regarding the weekly activities of the participant groups were analyzed.
Wolcott (1994) suggests three ways in the data analysis process. These
are presenting the data to the reader with a descriptive approach as
faithful as possible to the original form of the collected data, making
"systematic analysis" to reach some causal and explanatory
conclusions, and the researcher adding his/her own interpretations to
the data analysis process based on the first and second approaches.
Miles and Huberman (1994) defined data analysis as data processing,
visualization of data, drawing conclusions from data, and confirmation;
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Dey (1993) defined it as description, classification and association; and
Strauss and Corbin (1990) defined it as "descriptive analysis" and
"content analysis." Although there are different explanations of the data
analysis process in the literature, it is noteworthy that definitions and
explanations emphasize common aspects. This is because descriptive
analysis is more superficial than content analysis and the conceptual
structure of the research is predetermined. In the analysis of the data of
this study, inductive content analysis, descriptive analysis and
document analysis techniques were used. Thus, inductive content
analysis was used to analyze the interview data obtained from the
participants. In content analysis, concepts and themes that do not
come to the fore in descriptive analysis can be revealed more easily. This
is because "content analysis is explained as "any qualitative data
reduction and interpretation effort to identify basic consistencies and
mMeanings by taking voluminous qualitative material" (Patton, 2014, p.
453). The main purpose of content analysis, which is a technique used
to draw systematic and unbiased conclusions from certain characters
defined in the text (Cohen et al., 2007), is to reach relationships that will
shed light on meaningful explanations from the collected data. In this
sense, it is necessary to first conceptualize the collected data, then
organize the emerging concepts according to the relationship between
them and reach logical themes that explain the data (Yildirim & Simsek,
2013). After reading the interview data of this study word by word, line
by line, meaningful patterns were formed from the concepts or
expressions brought together according to their meaning
relationships. These patterns were named as themes and the data were
analyzed inductively from the smallest meaningful unit to larger
meaningful units. In the study, the data in which information about
which group member used the web 2.0-based digital poster
application in the context of which citizenship subject and which social
studies outcome in the weekly activities of the participant groups. and
the observation data were tried to be expressed with the descriptive
analysis technique. According to Yildirrm and Simsek (2013), the data
obtained in this approach are summarized according to previously
created themes. The data can be organized according to the themes
created in the context of the research questions, or they can be
presented by considering the questions or dimensions used in the
interview and observation processes. In the process of descriptive
analysis; the stages of creating a framework, processing the data
according to the thematic framework, defining the findings and
interpreting the findings are followed. In this sense, the data of the
study were presented in a way to create a descriptive meaning and
were supported by the researcher's observation notes. The Web 2.0-
based digital posters created by pre-service social studies teachers in
the context of civics issues, and social studies achievements were
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analyzed through document analysis. In the literature, document
analysis is defined as the examination of materials such as documents,
declarations, minutes, annual reports (Hancock et al, 2009). Bailey
(1982) states that the strengths of document analysis are subjects that
are not easily accessible, lack of reactivity, long-term analysis, sample
size, individual and originality, relatively low cost and quality, while the
weaknesses of document analysis are; possible bias, selection,
incompleteness, accessibility, sampling bias, limited non-verbal
behavior, lack of a standard format and difficulty in coding; while the
steps to be followed in the process of examining the documents of a
study can be expressed as accessing the documents, checking the
originality of the documents, understanding the documents, analyzing
the data and using the data. The digital poster documents of this study
were also obtained from the participants via e-mail, each poster was
kept with the name of the relevant participant and placed in a folder
named after the digital Web application such as Canva, Pictochart, etc.
used in the analysis of the posters.

Reliability and Validity

In qualitative research, "validity" is related to the accuracy of scientific
findings and "reliability" is related to the reproducibility of scientific
findings (Yildirim & Simsek, 2013). The validity and reliability of the study
were tried to be strengthened by acting meticulously in the stages of
designing the study, preparing data collection tools, collecting data,
analyzing the data and presenting the findings. In order to ensure the
internal validity (credibility) of the study, the researcher was personally
involved in the whole process and long-term data collection was carried
out in the context of triangulation techniques such as observation,
interview, and document analysis. The researcher spent a long time in
the field for depth-oriented data collection by making multiple and
long-term observations. In addition, the data obtained from the
participants were presented to the participants for confirmation. In
order to ensure external validity/generalization (transferability), a
purposive participant group was selected, and the data obtained from
the participants were described in detail and presented in the findings
section without any comments. The research process and what was
done in this process were explained in detail. In this context, the
research model, study group, data collection tool, data collection
process and data analysis were stated. In order to ensure internal
reliability (consistency), the codes and themes created in the context of
the analysis were reviewed in the context of raw data with the help of
two experts. The analyses conducted by different experts were also
taken into consideration. For the percentage of coding agreement
between the analyses, the reliability formula proposed by Miles and
Huberman (1994) [Reliability = Agreement / (Agreement +
Disagreement)] was used. The coding agreement between different
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experts was found as 94%. In order to ensure external
reliability/repeatability (confirmability), the digital posters collected
within the scope of the research, video footage of the process, interview
data, analysis data and observation data were preserved.

Findings

In the findings of this study, the findings regarding the distribution of
the contents prepared by pre-service social studies teachers in the
process of planning an activity with digital posters in terms of grade
level, learning area, and digital poster applications used are presented
in atable. The findings on which digital poster applications were mainly
used by pre-service social studies teachers in the process of planning
an activity with digital posters were given and the examples of the
most and least used posters were presented. The researcher's
observation notes were also included in the findings. Regarding the last
question of the study, which was the thoughts of the prospective
teachers about the process of planning an activity with digital posters,
4 main themes and statements within the context of these themes
were reached.

How is the Distribution of the Contents Prepared by Prospective
Social Studies Teachers in the Process of Planning an Activity with
Digital Posters in Terms of Grade Level, Learning Area, and Digital
Posters Applications Used?

It is noteworthy that pre-service social studies teachers prepared activity
plansinsocial studies in the context of civics with Web 2.0-based digital
posters. Each of the 10 participants in the study prepared two digital
posters to raise awareness of civics in the context of social studies
achievements.

Table 1
Activities the Participants Prepared in Social Studies in the Context of Civics
with Digital Posters

Groups Digital Topics Related Outcome
Banner
Group1 Piktochart Rules Regulating SB.5.1.3. Asan individual whois
Canva Social Life aware of his/her rights, acts in

accordance with the duties and
responsibilities required by the
roles he/she assumes in the
groups he/she participates in.

Group 2 Piktochart Social SB.513. As an individual who is

Canva Institutions aware of his/her rights, acts in

accordance with the duties and
responsibilities required by the
roles he/she assumes in the groups
he/she participates in.
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Group 3 Visme Social SB.513. As an individual who is
Canva Institutions aware of his/her rights, acts in
accordance with the duties and
responsibilities required by the
roles he/she assumes in the groups
he/she participates in.
Group 4 Piktochart Human Rights  SB.4.6.1. The pupil gives examples

Canva of the rights he/she has as a child.
Group 5 Piktochart Historical SB.5.6.3. The pupil explains
Canva Development of fundamental rights and the
Human Rights  importance of using these rights.
Group 6 Canva Historical SB.5.6.3. The pupil explains

Piktochart Development of fundamental rights and the
Human Rights  importance of using these rights.
Group 7 Easelly Historical S.B. 4.6.4. The pupil explains the
Venngage Development of relationship between the
Human Rightsin independence of the country and
the Republican individual freedom.

Era
Group 8 Piktochart Protection of SB.6.6.1. The pupil compares and
Easelly Human Rights  contrasts different forms of

and Democracy government in terms of the basic
principles of democracy.
Group 9 Venngage Basic Concepts SB.6.6.4. The pupil explains the

Piktochart related to importance of democracy in our
Democracy social life.

Group 10 Visme Historical SB.7.6.1. The pupil explains the

Piktochart Development of emergence of democracy, its

Democracy developmental stages and its

meanings today.

Considering Table 1 above, it is noteworthy that the participants
generally prepared their digital posters at the 4th, 5th and 6th grade
level. It is seen that the grade level at which they prepared digital
posters the most was 5th grade, and the grade level at which they
prepared them the least was 7th grade. In addition, it was identified
that most of the digital poster works were the 3rd outcome named
"behaves in accordance with the duties and responsibilities required by
the roles he/she assumes in the groups he/she participates in as an
individual who is aware of his/her rights", which belongs to the 5th
grade social studies "individual and society" learning area. It was found
that the digital posters prepared by the participants in the context of
citizenship issues in social studies were mostly in the "active citizenship"
learning area, which is the 6th learning area in the social studies
curriculum. While 7 participants prepared digital posters in the active
citizenship learning area, 3 participants prepared posters in the Ist
learning area, "individual and society".
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Which Digital Poster Practices were Mainly Used by Prospective
Social Studies Teachers in the Process of Planning an Activity with
Digital Posters?

Table 2

Distribution of Web 2. O Based Digital Poster Applications Used
Web 2.0 based digital poster Participants F
applications
Piktochart K1, K2, K4, K5, Ko, K8, K9,K10 8
Easelly K1, K2, K3,K4,K4 K5, K6 6
Visme K3, K10 2
Canva K7, K8 2
Venngage K7, K9 2

When Table 2 is taken into consideration, it is observed that the Web 2.
O-based digital poster application that the participants used the most
in the context of civics topics in social studies was "Piktochart". While
P1, P2, P4, P5, Po, P8, P9 and P10 who used the application shared their
digital posters in the context of the topics in the classroom, their
thoughts about the application were reflected in the researcher's
observation notes as follows: Her reflections for P2: “really very useful
applications, our friends here can easily use them with their students
when they are appointed and become teachers” (Observation: 23.
03.2022). An example of a Piktochart poster study is presented in Figure
1 below.

Figurel

Digital Poster Example Prepared Using Piktochart Application
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Figure 2
The Least Used Web 2.0 Based Digital Poster Application
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The Web 2.0-based digital poster applications that pre-service teachers
used the least in the process were applications such as Visme, Canva
and Venngage. The reasons why the participants did not often prefer
these applications were also reflected in the researcher's observation
notes.

P9 stated: While using Venngage, | did not find the template and the
content features offered by the application very useful. | helped my
friends prepare posters with Piktochart and | found its content features
more aesthetic and useful (Observation: 11. 05.2022).

What are pre-service social studies teachers' thoughts about the
process of planning an activity with digital posters?

As a result of the content analysis of the data, 4 themes were reached
under different headings. These themes are contributions as a teacher,
integration with the social studies curriculum, contributions of digital
poster study, and raising awareness with digital posters. Below are the
graphs and sub-themes including statistics for each theme. In addition,
the statements of the participants of the study in the context of the
theme and sub-theme in question are presented verbatim.

THEME-1: As a teacher, what do you think that the subject you
researched in Civics Lesson contributed to you?
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Figure 3
Contributions as a Teacher

Theme-1: Contributions as a Teacher

m | had the opportunity to godeeper into the
knowledge.

w10 develop citizenship values in more effective
ways, | have gained the ability to win.

"1 have realized why we need to know and protect
our rights.

My sense of citizenship has improved.

| have realized more about the social values in
"which | live.

| have realized the importance of citizenship fulgs.
"for a healthy social structure.

| realized how important citizenship issues such as
®human rights are.

®=\y desire to protect mycivic values has increased.

m | feltthat my social studies field knowledge was
strengthened.

What do you think the subject you researched in the civics course
contributed to you? Within the scope of the theme; 6 participants, P1,
P4, Po, P8, P9, and P10, stated that they had the opportunity to go
deeper into the knowledge; 3 participants, P1, P4 and P5, stated that
they gained the ability to gain citizenship values in more effective ways;
3 participants, P2, P6 and P10, stated that they understood why they
needed to know and protected their rights; 3 participants, P3, P7 and
P8, stated that they realized better what the social values they lived in;
3 participants, P8, P9 and P10, stated that they comprehended the
importance of citizenship rules for a healthy social structure; 2
participants, P6 and P10, stated that they realized how important
citizenship issues such as " human rights were; 2 participants, P6 and
P10, stated that our desire to protect citizenship values increased, and 2
participants, P5 and P10, stated that they felt that their social studies
content knowledge was strengthened. Participants' views on sub-
themes are presented below. It was observed that the most
emphasized statement within the scope of this theme was "l had the
opportunity to go deeper into the knowledge".

P-4: "The effects of human rights on students are very great. As a
prospective teacher, | realized that this issue should be emphasized in
the course because human rights are not only a subject of the course
but also information that prepares students for real life."

P-7: "The topic | researched was centered on our cultures. It helped us
to better see what the values of Turkish society are, what are the
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culinary cultures, and local differences.”

P-5: "My goal is to internalize our unwritten and written rules such as
customs and traditions, manners, morals, ethics, religion in the best
way thanks to the subject we researched in this course and to be able
to explain and comprehend them to my students in the future with the
same performance. In this way, | think that our research topic will
enable us to become an equipped social studies teacher by improving
our field knowledge and citizenship knowledge."

THEME 2: How did you integrate your experiences in Civics with the
Social Studies Curriculum?

Figure 4
Integration of the Experiences of the Participants with the Social Studies
Curriculum

Theme 2: Integration with the Social Studies Curriculum

B | tock advantage of the similarities.
between the two subjects

¥ |n the program, subjects and achievements
related to citizenship started to attract my
attention maore.

M| was able to design digital citizenship
activities in the context of the program

| could relate my experiences with learning
areas such as "Active Citizenship" and
"Individual and Society”

B |was able to relate my citizenship
experiences to the values inthe program.

¥ | was able to relate my citizenship
experiences to the skillsin the program.

B felt that my creativity increased in
activities related to  active
citizenship issues.

How were you able to integrate your experiences in the civics course
with the social studies curriculum? Within the scope of the theme, 6
participants, P1, P2, P3, P4, P7, and P8, stated that they benefited from
the similarities between the two subjects; 5 participants, P1, P3, P5, P6
and P10, stated that the subjects and achievements related to
citizenship in the program started to attract my attention more; 4
participants, P1, P4, P6 and P10, stated that they were able to design
digital citizenship activities in the context of the program; 4
participants, P5, P6, P8 and P9, stated that they could easily associate
their experiences with learning areas such as ‘active citizenship,’
‘individual and society’; 2 participants, P5 and P10, stated that they were
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able to associate their citizenship experiences with the values in the
program; 2 participants, P6 and P10, stated that they were able to
associate their citizenship experiences with the skills in the program; 2
participants, P6 and P10, stated that they felt that their creativity
increased in activities for active citizenship topics. The most
emphasized statement within the scope of this theme was "I benefited
from the similarities between the two subjects".

P-1: "The topic | was assigned in the Civics course was 'human rights’, |
chose the outcome "the pupil gives examples of the rights that children
have as children" in the social studies curriculum related to this topic
and integrated the two topics. In my digital posters, | focused on
children's rights within the title of human rights, and wrote original
and remarkable sentences, and added relevant photos to the digital
posters for an effective understanding of children's rights. Just as | said
at the very beginning, my classmates took different topics within the
scope of this course, chose the relevant outcome in the social studies
curriculum and prepared digital posters with different web 2.0 tools. |,
for my part, got a lot of efficiency from these applications."”

P-5: " Especially by making use of the learning areas of 'Individual and
Society' and 'Active Citizenship', we associated the curriculum with our
civics lesson topic and made sampling. Since the subject of the rules
regulating social life in the civics course is also included in the Social
Studlies course, we first tried to find outcomes related to the subject we
explained from the Social Studies curriculum. For example, while
explaining the subject of "our values," we integrated the flag and the
National Anthem, which are among our values, with our curriculum
based on the outcome "The pupil values the flag and the National
Anthem, which are our symbols of national sovereignty and
independence" in the 5th grade, 6 learning area in the social studies
curriculum.”

P-10: "In the current education system, the social studies curriculum is
the most appropriate curriculum for students to gain the digital
citizenship model, and | think | gained the citizenship model in this
course."

THEME 3: What do you think the Digital Poster Study you prepared
in the context of Civics Issues in Social Studies has contributed to
you?
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Figure 5
Contributions of Digital Poster Work

Theme 3: Contributions of Digital Poster Work

m [t enabled me to learn techniques
to facilitate the teaching process
I gained experience in preparing and
presenting  digital materials in a
virtual environment

It provided professional satisfaction
It provided a feeling of happiness
and success

It ensured adaptation to the age of
technology

What do you think the digital poster you have prepared in the context
of civics topics in social studies contributed to you? Within the scope of
the theme, 8 participants, P1, P3, P4, P5, Po, P7, P9 and P10, stated that
it enabled us to learn techniques that would facilitate the teaching
process; 4 participants, P1, P2, P7 and P8, stated that they gained
experience in preparing and presenting digital materials in a virtual
environment; 4 participants P1, P6, P8 and P10, stated that it provided
professional satisfaction; 4 participants, P1, P2, P8 and P9, stated that it
provided a sense of happiness and success; 2 participants, P1 and P3,
stated that it provided adaptation to the technology age. The most
repeated expression within the scope of this theme was "it enabled me
to learn techniques to facilitate the teaching process." The statements
of the participants are given below.

P-1: "I mean, while explaining a subject in the classroom, students
reach the target more easily thanks to effective poster. They focus
more easily. Therefore, my workload as a teacher is lighter, and | can
appeal to many sensory organs of the students. The fact that a subject
that | will teach as a lesson is concretized in a digital environment in
this way and turned into a poster and that this concrete material, that
is, the poster, has a positive effect thanks to its many different features,
has added a sense of happiness and success to me."

P-5: "Explaining our Civics course subject to students, and instilling
knowledge to students through presentation, both make students
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passive rather than active and make us disconnect from the subject
after a certain period. For this reason, we can make the subject more
remarkable and instructive by preparing digital posters based on the
expected outcomes appropriate to our subject. In this way, as a
teacher, we ensure that students actively participate and internalize
the subject. We can have students grasp the important points more
quickly through posters, and as a teacher, we can provide more
effective and permanent learning in a short time."

P-9: "The feeling that the poster | prepared for the rules of law would
take place in the minds of my students was really an indescribable
feeling. In addition, | think that preparing a poster in a digital
environment in this technological age has increased my level of
knowledge in the technological field. As a teacher, preparing a poster
for my students about the rules that make up the society helped me
feel that | have competence and knowledge in this field."

P-10: "As a prospective teacher, we presented information about active
citizenship with the digital materials we used. These activities, which |
prepared with my group in line with the information | acquired within
the scope of the citizenship course, made me aware of the
develooment of human rights, and the necessity of protecting
fundamental rights and freedoms. In addition, | added new
information to my past knowledge and provided information to those
around me in line with this information and applied it in my own life.

THEME 4: Which issues do you think you will raise awareness in
society with the Digital Poster you prepared?

Figure 6
Raising Awareness with Digital Posters

Theme 4: Raising Awareness with Digital Posters

L]
Human rights and responsibilities
] . L
Rules regulating social life
w
Social studies and citizenship
Social customs and traditions

-Teachirgciviﬁ topics with
digital technologies

O Rules of law
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Which issues do you think will raise awareness in society with the
digital poster you prepared? Within the scope of theme 4, participants
as P1, P4, Po, P10, stated, "Human rights and responsibilities"; 3
participants, P5, P8, P9, stated, "Rules regulating social life"; 3
participants, P2, P3, P5, stated, "Social studies and citizenship"; 3
participants, P3, P5, P7, stated, "social customs and traditions;" 3
participants, P8, P9, P10, stated, "teaching citizenship subjects with
digital technologies," and 2 participants, P3, P5, stated, "rules of law." It
was observed that the most emphasized expression within this theme
was "Human rights and responsibilities." The participants'
explanations on the theme are presented below.

P-4: "When we shared the digital materials we prepared with our
classmates and people around us, we ensured that they also had
information about human rights. Many people in our society do not yet
know what their rights are. Individuals have learned their
responsibilities as well as their rights and have learned to respect the
rights of other individuals."

P-5: "The posters we prepare based on our outcomes in the context of
the rules governing social life increase awareness and consciousness
in society. Thanks to these posters, our written or unwritten rules that
regulate social life become more remarkable.”

P-3: "We tried to talk about the importance of our legal rules and
emphasize our rights with the poster we prepared from the Visme
application. With the poster, we prepared from the Piktochart
application, we focused on the subject of love and respect for the
elderly. We tried to draw attention to the fact that children should be
more sensitive to older people."

P-7: "l can say that the posters and activities | prepared helped
students comprehend the cultural values of our society. | think that the
students created awareness in terms of the customs and traditions of
the society, food culture, clothing styles and lifestyles, and the concepts
of the differences of the regions. At the same time, | have ensured that
the younger ones should respect the elders in all matters and that the
elderly should be helped by showing that they will grow old one day by
empathizing with them. | think that the students have learned our
customs and traditions, cultural values, heritage, moral rules and
religious rules and have become aware of them."

Discussion

In this section, the results obtained from the data of the study
examining the studies of pre-service social studies teachers on teaching
civics topics with Web 2.0-based digital posters are discussed in the
context of the literature. In the findings of the study on the distribution
of the contents prepared by pre-service social studies teachers in the
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process of planning an activity with digital posters in terms of grade
level, learning area, and digital poster applications used, it was
determined that pre-service teachers were able to prepare activity
plansin social studies in the context of civics with Web 2.0-based digital
posters. For example, each participant prepared two digital posters to
create awareness of civics topics in the context of social studies
outcomes. However, when the observations of the researcher were
taken into consideration, it was realized that although the posters of the
pre-service teachers in the first group were not exactly as desired, the
later groups took into account the feedback and corrections given by
the course instructor after the presentations every week. It was
observed that the posters of the later groups had more of the desired
qualities. In the findings of the study, it was noteworthy that the
participants prepared posters at the 5th grade level the most. Especially
considering the age level of 5th graders, it can be stated that it is
important for pre-service teachers to concretize the topics related to
the 5th grade level with digital posters. Considering the topics
addressed in the posters, it was determined that they were related to
the rights, responsibilities, groups, and roles in the "individual and
society" learning area. It was noteworthy that the grade level at which
the participants prepared the least number of digital posters was the
7th grade level. In this sense, it can be pointed out that the seventh
grade students can think more abstractly than 4th and 5th grade
students because they are in the process of abstract thinking, so it can
be stated that it is an accurate finding that more poster studies are
done at the lower grade level. This result shows that some studies in the
literature (Celik, 2021; Celik, 2020a; Celik, 2020b; Celik, 2020c; Celik,
2020d) overlap with the use of Web 2.0-based digital tools in lessons in
terms of the results they reached in terms of "active participation" and
"digital competence" of the participants.

Another result obtained in the study was about which digital poster
applications the participants used the most in the process of planning
an activity with digital posters. Considering the findings of the research
on digital documents, it was noteworthy that the most used application
was the Web 2.0-based "Piktochart." The expression reflected in the
observations of the researcher also supports this finding. Although
there are statements that the participant pre-service teachers find the
applications useful and that they will use this application when they are
appointed as teachers, some sources (Benzer, 2021) explain that the
application has a limited area of free use, and the use of elements such
as a large number of visuals and shapes is limited. However, although it
is stated in the literature that the free usage is limited, it is reflected in
both literature and participant findings that the application is very
useful for preparing informative posters. It was determined that the
least used applications by the participants were "Visme", "Canva" and
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"Venngage." In particular, the statements reflected in the researcher's
observation notes can be stated to explain the reason for this finding. In
fact, the participants did not find the template possibilities of the
Venngage application and the interface of the application very useful,
and in this sense, it was stated that they found the Piktochart
application both more useful and more aesthetic. However, in the
literature (Benzer, 2021), it is stated that there are questions to guide
users at the very beginning of the application page and this is a feature
that distinguishes the application from other infographic applications.
However, it can be pointed out that the application, in addition to
offering the opportunity to prepare informative posters, has content
features that are more suitable for preparing elements such as
infographics, posters, campaigns and templates. In fact, it can be stated
that the fact that Piktochart application is more prominent with its
poster preparation feature as well as having a simplerinterfaceis related
to the result of the research.

What are the opinions of pre-service social studies teachers about the
process of planning an activity with digital posters? Four themes were
reached in the context of this question of the study. These themes were
contributions as a teacher, integration with the social studies
curriculum, contributions of digital poster work, and raising awareness
with digital posters. Looking at the literature, although most of the
similar studies (Aslan & Cakmak, 2018; Cender & Dogu, 2021; Colak &
Ozturk, 2022; Dere & Yavuzay, 2019; Karasu Avcli et al., 2021; Kilci, 2019;
Kocadag, 2012; Metin, 2021) are related to pre-service teachers, findings
and results have been reached on the axis of digital citizenship.
However, in this study, in addition to developing the digital citizenship
skills of pre-service teachers, it was also tried to develop their ability to
prepare digital posters and create social awareness in the context of
civics. Within the scope of the theme "What do you think the subject
you have researched in the Civics course contributed to you?" it was
concluded that the most emphasized statement was "I had the
opportunity to go deeper into the information,” while the least
emphasized statements were "l realized how important citizenship
issues such as human rights are", "my desire to protect citizenship
values increased" and "l felt that my social studies content knowledge
was strengthened."

In the context of the theme of how the participants were able to
integrate their experiences in the civics course with the social studies
curriculum, it was concluded that the most emphasized statement was
"I benefited from the similarities between the two subjects;" the least
emphasized statements were "l was able to associate my citizenship
experiences with the values in the curriculum," "l was able to associate
my citizenship experiences with the skills in the curriculum," "l felt that
my creqtivity increased in activities for active citizenship issues".
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Therefore, based on the results obtained, it was observed that pre-
service teachers were able to successfully blend their field knowledge
in the context of their pedagogical knowledge. It can also be stated that
pre-service teachers have detailed knowledge about the content of the
curriculum specific to their field.

What do you think the digital poster study you have prepared in the
context of civics issues in social studies has contributed to you? Within
the scope of the theme, it was concluded that the most emphasized
statement was "It enabled me to learn techniques thatwould facilitate
the teaching process" and the least emphasized statement was "/t
enabled me to adapt to the technological age." In this context, it can be
pointed out that the participants' competencies in the direction of
constructivist education increased in the process. It was concluded that
the most emphasized expression was "Human rights and
responsibilities" and the least emphasized expression was "Legal rules"
within the scope of the theme "On which issues do you think you will
raise awareness in the society with the digital poster you have
prepared?" Considering this result of the study, it can be stated that pre-
service social studies teachers implicitly gained and tried to gain
awareness on "social participation" and "legal literacy," which are
among the skills in the social studies curriculum.

Conclusions and Recommendations

Suggestions will be presented in the context of the results of the study
on how the content prepared by pre-service social studies teachers in
the process of planning an activity with digital posters is distributed in
terms of grade level, learning area, and digital poster applications used.

It was determined that pre-service teacherswere able to prepare activity
plansin social studies in the context of civics with Web 2.0-based digital
posters. In the process of preparing digital posters in the field of social
studies, it was tried to ensure that the learning activities continued to
increase every week by using the teach-reteach technique in the
context of group work. In the context of this result of the research, it is
recommended that the studies to be conducted in the near future
should be application-oriented studies.

Each participant prepared two digital posters that would create
awareness of civics in the context of social studies achievements.
However, when the observations of the researcher were taken into
consideration, it was realized that although the poster works of the pre-
service teachers in the first group did not have exactly the desired
characteristics, the later groups took into account the feedback and
corrections given by the course instructor after the presentations every
week. It was concluded that the posters of the later groups had more of
the desired qualities. In this context, it is recommended to observe the
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participants throughout the process and provide feedback and
corrections to the groups until they have the desired characteristics in
the process.

In the findings of the study, it was noteworthy that the participants
prepared posters at the 5th grade level the most. Especially,
considering the age level of 5th graders, it can be pointed out that it is
important for pre-service teachers to concretize the topics related to
the 5th grade level with digital posters. Considering the topics
addressed in the posters, it was determined that they were related to
the rights, responsibilities, groups and roles in the "individual and
society" learning area. It was noteworthy that the grade level at which
the participants prepared the least digital posters was the 7th grade
level. In this sense, it is recommended that applied studies should be
carried out in a way to cover the 4th and 5th grade levels, taking into
account the concrete activity needs of younger students.

Considering the findings of the research on digital documents, it was
determined that the most used application was the Web 2.0-based
"Piktochart" application and the least used applications were
applications such as "Visme," "Canva" and "Venngage." In this sense, it
is recommended that in future studies, teaching activities should be
carried out with the "Piktochart" application, which was found to be
more useful as a result of the research.

In the context of the research results on how pre-service social studies
teachers think about the process of planning an activity with digital
posters, it was concluded that themes such as contributions as a
teacher, integration with the social studies curriculum, contributions of
digital poster work, and raising awareness with digital posters were
reached. Considering this result of the research, it is recommended to
increase the number of similar studies in different branches.

Ethics Committee Approval: This study was conducted with the
permission of Kilis 7 Aralik University Ethics Commission Board with the
decision, dated 27/05/2021 and numbered 16.

Conflict of Interest: There is no conflict of interest in this study and no
financial support was received.

Author Contribution: The authors contributed equally to the study.

Referances

Aslan, S. & Cakmak, Z. (2018). Sosyal bilgiler 6gretmen adaylarinin dijital
vatandaslik davranislarinin bazi degiskenler acisindan incelenmesi.
Adiyaman  Universitesi Egitim  Bilimleri Dergisi, 8(1), 72-99.
https://doi.org/10.17984/adyuebd.296203

260


https://doi.org/10.17984/adyuebd.296203

PUJE, 61, 236-265 [2024] https://doi.org/10.9779/pauefd. 1285778

Aydin, M. & Celik, T. (2017). Ortaokul égrencilerinin etkin yurttashk ve hukuk
kurallari kavramlarina ydnelik metaforik algilarinin  incelenmesi.
Pamukkale Universitesi EJitim Fakdlltesi Dergisi, 42 (42), 29-43.
https://dergipark.org.tr/tr/pub/pauefd/issue/33905/375329

Bailey, K. D. (1982). Methods of social research (second editions) Free Press.
https://www.scirp.org/reference/ReferencesPapers?ReferencelD=38712
4

Becer, E. (2015). lletisim ve Grafik Tasarim, Dost Kitapevi Yayinlari.

Benzer, A. (2021). Dijital cagda égretim teknolojileri ile Turkce egitimi. Egitim
Yayinevi.

Cender, G. & Dogdu, B. (2021). Ogretmen adaylarinin dijital vatandashk duzeyleri.
Uluslararasi Sosyal Bilgiler — Egitimi Dergisi, 3(1), 1-23.
https://dergipark.org.tr/tr/pub/tissejournal/issue/71197/1141838

Cohen, L., Manion, L., & Morrison, K. (2007). Research methods in education
(6th ed.). Routledge.

Celik, T. (2019). Teknoloji ve medya okuryazari vatandas yetistirme surecinde
ogrencilerin  sosyal medya algilarinin  metaforlar araciligiyla
incelenmesi. International Journal of Scholars in Education, 2 (1), 40-57.
https://dergipark.org.tr/tr/download/article-file/751187

Celik, T. (2020a). Dijital cagda sosyal bilgiler 6gretmeni yetistirme: bir eylem
arastirmasl. Pamukkale Universitesi Sosyal Bilimler Enstitiist Dergisi,
(38), 211-229. https://doi.org/10.30794/pausbed.541913.

Celik, T. (2020b). Examination of sample course design studies performed by
pre-service social studies teachers by using digital technologies.
Turkish Online Journal of Distance Education, 22 (1), 209-228.
https://doi.org/10.17718/tojde.849910

Celik, T. (2020c). Sosyal bilim derslerini dijital materyallerle butunlestirme
sUrecinde 6gretmen adayi gorusleri: Fenomenolojik bir arastirma. Bolu
Abant izzet Baysal Universitesi Egitim Fakultesi Dergisi, 20(3), 1407-
1422, https://doi.org/10.17240/aibuefd.2020.20.56791-603364

Celik, T. (2020d). Sosyal bilgiler 6gretmen adaylarinin web 2.0 teknolojilerini
alanlarina entegre etme surecine iliskin algilarl. Kirsehir Egitim
Fakultesi Dergisi, 21(2), 875- 915. https://doi.org/10.29299/kefad XXXX

Celik, T. (2021). Sosyal bilgiler 6gretmen adaylarinin web 2.0 uygulamalariyla
bicimlendirici degerlendirme deneyimlerinin incelenmesi. Milli Egitim
Dergisi, 50 (231),173-198. https://doi.org/10.37669/millieqgitim.713075

Cevik Kansu, C. (2015). llkokul 4. sinif égrencilerinde etkin vatandaslik
egitiminin etkililigi. Yayimlanmamis doktora tezi, Ondokuz Mayis
Universitesi Egitim Bilimleri EnstitUst, Samsun.

Colak, A. & Ozturk, T. (2022). Sosyal bilgiler 6gretmen adaylarinin dijital
vatandaslik duzeylerinin c¢esitli degiskenler acgisindan incelenmesi.
Uluslararasi Sosyal Bilgilerde Yeni Yaklasimlar Dergisi, 6(2), 367-394.
https.//doi.org/10.38015/sbyy.1208473

Davies, L. (2001). Citizenship education and contradictions. British Journal of
Sociology of Education, 22(2), 299- 308.
https://doi.org/10.1080/01425690120054902

Dere, i. & Yavuzay, M. (2019). Sosyal bilgiler d63retmen adaylarinin dijital
vatandaslik gdstergelerinin incelenmesi. MANAS Sosyal Arastirmalar
Dergisi, 8(3), 2400-2414. https://doi.org/10.33206/mjss.537592

20]


https://dergipark.org.tr/tr/pub/pauefd/issue/33905/375329
https://www.scirp.org/reference/ReferencesPapers?ReferenceID=387124
https://www.scirp.org/reference/ReferencesPapers?ReferenceID=387124
https://dergipark.org.tr/tr/pub/tissejournal/issue/71197/1141838
https://dergipark.org.tr/tr/download/article-file/751187
https://doi.org/10.30794/pausbed.541913
https://doi.org/10.17718/tojde.849910
https://doi.org/10.17240/aibuefd.2020.20.56791-603364
https://doi.org/10.29299/kefad.XXXX
https://doi.org/10.37669/milliegitim.713075
https://doi.org/10.38015/sbyy.1208473
https://doi.org/10.1080/01425690120054902
https://doi.org/10.33206/mjss.537592

PUJE, 61, 236-265 [2024] https://doi.org/10.9779/pauefd. 1285778

Dogan, i. (2001). Modern vatandaslik demokrasi ve insan haklari: insan
haklarinin kdltarel temelleri. Pegem A yayincilik.

Eken, B. (2020). Teknoloji ile birlikte dénusen afisin incelenmesi ve kamusal
ekranlarda etkilesimli afis uygulamalari, Van Ydzdnca Yil Universitesi
Sosyal Bilimler Enstitdsu Dergisi, 47, 157-186.
https://dergipark.org.tr/tr/pub/yyusbed/issue/53594/714418

Faiz, M. & D&nmez, C. (2016). OJretmen adaylarinin siyaset okuryazarlik
duzeylerinin bazi degiskinlere godre incelenmesi. Journal of Human
Sciences, 13(2), 3629-3642. https:// wWww j-
humansciences.com/ojs/index.php/IJHS/article/view/4025

Garcia J. & Michaelis, J. U. (2001). Social studies for children: A guide basic
instruction. 12th edition America.

Goetz, J. P. & LeCompte, M. D. (1984). Ethnograpyh and qualitative design in
educational research. Academic Press.

Goérmez, E. (2017). ilkokul sosyal bilgiler programinin dijital vatandaslik ve alt
boyutlari acisindan yeterliligi. International Journal of Social Science 2,
(60), 1-15. http://dx.doi.org/10.9761/JASSS7220

Hammar, T. (1996). Transnational citizenship: Membership and rights in
international migration. International Migration Review, 30(3), 813-814.
https://doi.org/10.1177/019791839603000310

Hancock B., Ockleford, E. & Windridge, K. (2009). An introduction to qualitative
research. The NIHR RDS for the East Midlands/Yorkshire & the Humber
(Leicester) Department of Health Sci-ences University of Leicester.
https://www.rds-yh.nihr.ac.uk/wp-
content/uploads/2013/05/5_Introduction-to-qualitative-research-
2009.pdf

Heater, D. (2007). Yurttashgin kisa tarihi (Cev: Meral Delikara Ust). imge
Kitabeuvi.

Kadioglu, A. (2008). Vatandaslik ve siyasal katiim. Ergun Ozbudun'a
armagan, 225-246. Yetkin Yayinevi.

Kanar, H. B. & Bulut, B. (2022). Sosyal bilgiler 6gretmen adaylarinin deger
tercihlerinin klresel vatandashk duzeylerine etkisi. Firat Universitesi
Sosyal Bilimler Dergisi, 33(1), 149-158.
https://doi.org/10.18069/firatsbed.1166431

Karaduman, H. & Ozturk, C. (2014). Sosyal bilgiler dersinde dijital vatandashga
dayall etkinliklerin 6grencilerin dijital vatandaslik tutumlarina etkisi ve
dijital vatandaslik anlayislarina yansimalari. Journal of Social Studies
Education Research, 5(1), 38-78. https://doi.org/10.17499/jsser.20331

Karasu Avcl, E. Faiz, M. & Recepoglu, S. (2021). Sosyal bilgiler 6gretmen
adaylarinin dijital vatandaslik algilarinin belirlenmesi. International
Journal of New Approaches in Social Studies, 5(1), 46-62.
https://doi.org/10.38015/sbyy.847507

Kilci, Z. (2019). Ogretmen adaylarinin dijital vatandaslk ddzeylerinin
belirlenmesi [YUksek lisans tezi, Anadolu Universitesi]. Ulusal Tez
Merkezi.

Kocadag, T. (2012). Ogretmen adaylarinin dijital vatandaslik dizeylerinin
belirlenmesi [YUksek lisans tezi, Karadeniz Teknik Universitesi]. Ulusal
Tez Merkezi.

262


https://dergipark.org.tr/tr/pub/yyusbed/issue/53594/714418
https://www.j-humansciences.com/ojs/index.php/IJHS/article/view/4025
https://www.j-humansciences.com/ojs/index.php/IJHS/article/view/4025
http://dx.doi.org/10.9761/JASSS7220
https://doi.org/10.1177/019791839603000310
https://www.rds-yh.nihr.ac.uk/wp-content/uploads/2013/05/5_Introduction-to-qualitative-research-2009.pdf
https://www.rds-yh.nihr.ac.uk/wp-content/uploads/2013/05/5_Introduction-to-qualitative-research-2009.pdf
https://www.rds-yh.nihr.ac.uk/wp-content/uploads/2013/05/5_Introduction-to-qualitative-research-2009.pdf
https://doi.org/10.18069/firatsbed.1166431
https://doi.org/10.17499/jsser.20331
https://doi.org/10.38015/sbyy.847507

PUJE, 61, 236-265 [2024] https://doi.org/10.9779/pauefd. 1285778

Kdéksal, F. N. & Alug, E. (2022). Gelenekselden dijitale evrilen bir medya olarak
afis. The Turkish Online Journal of Design Art and Communication, 12
(3), 666-681. https://dergipark.org.tr/tr/pub/tojdac/issue/70236/1113173

Kymlicka, W. & Norman, W. (1994). Return of the Citizen: A Survey of Recent
Work on Citizenship Theory. Ethics, 104(2), 352-38.
http://www.jstor.org/stable/2381582.

Lawson, R. (2001). ifade hurriyetini gUvenceye almak: Avrupa insan haklari
mahkemesi ictihatlarinda uc¢ egilim. Liberal Dusunce Dergisi, 1(24),14-
29. https://dergipark.org.tr/tr/pub/taad/issue/52664/694124

Marshall, T. H. (1964). Class citizenship and social development : essays (First
edition in the United States of America,. NY: Doubleday.
https://search.worldcat.org/title/class-citizenship-and-social-
development-essays/oclc/1317426

Merey, Z., Karatekin K. & Kus Z. (2012). ilkégretimde vatandaslk egditimi:
karsilastirmali kuramsal bir calisma. Gazi Universitesi Gazi EgJitim
Fakultesi Dergisi, 32(3): 795-821.
https://dergipark.org.tr/tr/pub/gefad/issue/6734/90529

Merriam, S.B. (2001) Qualitative research and case study applications in
education. Jossey-Bass Publishers.
https://searchworks.stanford.edu/view/3511521

Metin, O. (2021). Sosyal bilgiler égretmen adaylarinin dijital vatandaslik
yeterliklerinin belirlenmesi. Doktora tezi. Giresun Universitesi, Giresun.

Miles, B. M. & Huberman A. M,, (1994). Qualitative data analysis: An expanded

source book. (2nd ed.), Sage Publications.
https://vivauniversity.files.wordpress.com/2013/11/milesandhubermani9
94.pdf

Milll Egitim Bakanligi [MEB], (2018). Sosyal Bilgiler Ogretim Programi.
http://mufredat.meb.gov.tr/Dosyalar/201812103847686-
SOSYAL%20B%C4%BOLGC%C4%BOLER%20%C3%96%CA4%IERETHCA4%B
OM%20PROGRAMI%20.pdf

Muller-Brockmann, J. &.-B. (2010). History of the Poster. Phaidon.

Nebel, M., Jamison, B., & Bennett, L. (2009). Students as digital citizens on Web
2.0. Social Studies and the Young Learner, 2I1(4), 5-7.
https://www.socialstudies.org/system/files/publications/articles/yl 2104
5.pdf

Netwong, T. (2013). The using of e-Learning to develop digital citizenship
learning achievement in information technology. International Journal
of e-Education, e-Business, e-Management and e-Learning, 3(2), 135-
137. https://so0l.tci-thaijo.org/index.php/AJE/article/view/180780/128317

Nikbay, S. (2009). Afis tasariminda hedef kitlenin algilama durumlarina iliskin
géruslerin degerlendirilmesi [YUksek Lisans Tezi, Gazi Universitesil.
Ulusal Tez Merkezi.

Osler, A. & Starkey, H. (2001). Citizenship education and national identities in
France and England: Inclusive or exclusive? Oxford Review of
Education, 27(2), 287-305 https://doi.org/10.1080/03054980124800

Ozturk, C. (2009). Sosyal bilgiler: toplumsal yasama disiplinler arasi bir bakis.
C. Ozturk (Ed.), Sosyal bilgiler 6gretimi demokratik vatandaslk egitimi
(s.2-30). Pegem Akademi Yayincilik.

Ozturk, F., & Malkog, S. (2022). Sosyal Bilgiler Ogretmen Adaylarinin
Utopyalari/Distopyalarinda Vatandaslik. Ahi Evran Universitesi Kirsehir

263


https://dergipark.org.tr/tr/pub/tojdac/issue/70236/1113173
http://www.jstor.org/stable/2381582
https://dergipark.org.tr/tr/pub/taad/issue/52664/694124
https://search.worldcat.org/title/class-citizenship-and-social-development-essays/oclc/1317426
https://search.worldcat.org/title/class-citizenship-and-social-development-essays/oclc/1317426
https://dergipark.org.tr/tr/pub/gefad/issue/6734/90529
https://searchworks.stanford.edu/view/3511521
https://vivauniversity.files.wordpress.com/2013/11/milesandhuberman1994.pdf
https://vivauniversity.files.wordpress.com/2013/11/milesandhuberman1994.pdf
http://mufredat.meb.gov.tr/Dosyalar/201812103847686-SOSYAL%20B%C4%B0LG%C4%B0LER%20%C3%96%C4%9ERET%C4%B0M%20PROGRAMI%20.pdf
http://mufredat.meb.gov.tr/Dosyalar/201812103847686-SOSYAL%20B%C4%B0LG%C4%B0LER%20%C3%96%C4%9ERET%C4%B0M%20PROGRAMI%20.pdf
http://mufredat.meb.gov.tr/Dosyalar/201812103847686-SOSYAL%20B%C4%B0LG%C4%B0LER%20%C3%96%C4%9ERET%C4%B0M%20PROGRAMI%20.pdf
https://www.socialstudies.org/system/files/publications/articles/yl_21045.pdf
https://www.socialstudies.org/system/files/publications/articles/yl_21045.pdf
https://so01.tci-thaijo.org/index.php/AJE/article/view/180780/128317
https://doi.org/10.1080/03054980124800

PUJE, 61, 236-265 [2024] https://doi.org/10.9779/pauefd. 1285778

Egitim Fakultesi Dergisi, 23(2), 2065-2104.
https://doi.org/10.29299/kefad. 1054856

Parker, W. C. (2012). Social studies in elementary education. (10th ed.). Upper
Saddle River, NJ: Prentice Hall. Pearson Education.

Patton, M. Q. (1987). How to use qualitative methodsin evaluation. Newbury
Park, CA: Sage.

Patton, M. Q. (2014). Nitel arastirma ve degerlendirme ydntemleri M. BUtun ve
S. B. Demir (Cev.) Pegem Akademi

Peker Unal, D. (2017). Bir 6gretim programindaki dijital vatandaslik 6geleri ve
ortadgretim &grencilerinin dijital vatandaslik ogelerine sahip olma
durumlari. Karaelmas Egitim Bilimleri Dergisi, 5(2), 180-195.
https://dergipark.org.tr/tr/pub/kebd/issue/67222/1049150

Polat, E. G. (2011). Osmanlidan gunumuze vatandaslik anlayisi. Ankara Barosu
Dergisi, (3), 127-157.
https://dergipark.org.tr/tr/pub/abd/issue/33792/374228

Ribble, M. S,, Bailey, G. D., & Ross, T. W. (2004). Digital citizenship: Addressing
appropriate technology behavior. Learning & Leading with Technology,
32(1), 6- 12. https://files.eric.ed.gov/fulltext/EJ695788.pdf

Sigauke A. T. (2012). Young people, citizenship and citizenship education in
Zimbabwe. International Journal of Educational Development 32, 214~
223 https://doi.org/10.1016/j.ijedudev.2011.02.014

Sontag, S. (1970). Posters: Advertisement, Art, Political Artifact, Commodity,
The Art of Revolution: Posters from Castro's Cuba 1959-1970, McGraw-
Hill. https://glendadrew.github.io/des145-
fl17/downloads/readings/SusanSontag_Posters.pdf

Stenhouse, L. (1985). The case study traditionand how case studies apply to
practice. Research as a basis for teaching: Readings from the work of
Lawrence Stenhouse. Heinemann.

Strauss, A, & Corbin, J. (1990). Basics of qualitative research: Grounded theory
procedures and techniques. CA: Sage.

Turan, S. & Karasu Avcl, E. (2018). 2018 Sosyal bilgiler 6gretim programi'nin
dijital vatandaslik baglaminda incelenmesi. Egitim ve Yeni Yaklasimlar
Dergisi, 1(1),28-38
https://dergipark.org.tr/tr/pub/jena/issue/42984/519671

Tark Dil Kurumu [TDK] (2022). Afis Nedir? https://sozluk.gov.tr/

Unsal, A. (1998). Yurttaslk anlayisinin gelisimi. A. Unsal (Ed.), 75 yilda tebaa’dan
yurttas’'a dogru icinde (s. 4-37). Tarih Vakfi Yayinlari.

Ustel, F. (2004). Makbul vatandasin pesinde: Il. Mesrutiyet'ten buglne
Turkiye'de vatandas egitimi. iletisim Yayinlari.

Westheimer, J., & Kahne, J. (2004). What kind of citizen? The politics of
educating for democracy. American Educational Research Journal,
41(2), 237-269. https://doi.org/10.3102/00028312041002237

Wolcott, H. F. (1994). Tranforming qualitative data: Description, analysis and
interpretation. CA: Sage.

Yeralti, G. (1995). Cumhuriyet Déneminden Gunumuze Afis Sanatinin Gelisimi
[YUksek Lisans Tezi, Anadolu Universitesi]. Ulusal Tez Merkezi.

Yildirim, A. & Simsek, H. (2013). Sosyal bilimlerde nitel arastirma yontemleri (9.
Baski). Seckin Yayincilik.

Yigit, O. (2019). Vatandaslik: Felsefi, ideolojik ve tarihsel temelleri. C. Oztlurk, Z.
ibrahimoglu ve G. Yildirm (Ed.). Kuramsal temeller ve guncel

264


https://doi.org/10.29299/kefad.1054856
https://dergipark.org.tr/tr/pub/kebd/issue/67222/1049150
https://dergipark.org.tr/tr/pub/abd/issue/33792/374228
https://files.eric.ed.gov/fulltext/EJ695788.pdf
https://doi.org/10.1016/j.ijedudev.2011.02.014
https://glendadrew.github.io/des145-f17/downloads/readings/SusanSontag_Posters.pdf
https://glendadrew.github.io/des145-f17/downloads/readings/SusanSontag_Posters.pdf
https://dergipark.org.tr/tr/pub/jena/issue/42984/519671
https://sozluk.gov.tr/
https://doi.org/10.3102/00028312041002237

PUJE, 61, 236-265 [2024] https://doi.org/10.9779/pauefd. 1285778

tartismalar isiginda 21. Yuazyil Vatandaslik ve Vatandaslik Egitimi
icinde (s.11-32). Pegem Akademi.
Yin, R. K. (1994). Applications of case study research. CA, Sage Publications.
Yin, R. K. (2003). Case study research: designand methods. (3. Baskl). Sage
Publications.

265



