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TURKISH AND TURKISH CULTURE TEXTBOOKS PREPARED FOR
BILINGUAL TURKISH CHILDREN INVESTIGATION OF PROVERB
TEACHING

Tugba SIMSEK”

ABSTRACT

Language is the most important means of communication and the protector and transmitter of culture. Language
education is an important means for the individual to recognize his/her past and to adopt the cultural elements of
the society of which he/she is a part. Some of the main objectives of Turkish language teaching are to introduce
and teach Turkish culture from the past to the present and to strengthen national values. In this context, it is
essential to teach students proverbs, one of the language elements that provide the carrier of culture. Turkish
children living abroad are under the danger of being alienated from their own culture due to the fact that they are
constantly intertwined with the society they are currently living in. For this reason, there should be a more
qualified planning in teaching proverbs to Turkish children living abroad. The aim of this study is to
qualitatively examine the Turkish and Turkish Culture textbooks prepared to teach Turkish to Turkish children
abroad in terms of proverb teaching. In this qualitative study, the place of proverbs in Turkish and Turkish
Culture textbooks was examined through document analysis. The sample of the study consists of the 8th grade
Turkish and Turkish Culture textbook prepared by the Ministry of National Education with the decision of the
Board of Education dated 15.05.2018 and numbered 77 and used since the 2019-2020 academic year. As a result
of the examinations, 11 proverbs were found in the 8th grade Turkish and Turkish Culture textbook, and
therefore, it was concluded that the 8th grade Turkish and Turkish Culture textbook was not sufficient in terms
of proverb teaching, and this inadequacy was caused by the plan.

Keywords: Proverbs, Teaching Turkish to Bilinguals, Turkish and Turkish Culture Textbooks, Teaching
Turkish Abroad
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1. INTRODUCTION

Human beings have felt the need to interact with other people from the first moment of their existence.
He needs language in order to sustain his life, meet his needs and communicate with others. Language
is a means of communication. Although the debates in the field are about whether language shapes
thought or thought shapes language, definitions of language have emerged in different ways
throughout human history. Language is a tool for people to communicate and in linguistic terms, it is
called a code, a system of signs (Oztiirk, 1999). Language not only provides consensus on certain
points, but also helps to express situations in which there is disagreement. In other words, language is
a complex system that works in integration with the individual's feelings and thoughts.

Besides all these, another function of language is that it is a carrier and transmitter of culture
(Korkmaz, 2010). A language all material and spiritual values of society constitute culture. Language
is the carrier of culture. Language is very important as it transmits culture from generation to
generation and reproduces culture. As a result, it is considered one of the most important social
institutions that ensure the continuity of society. (Adigiizel as cited in Goktuna Yaylaci, 2012, p.65).
This ensures the use of language, which is the sustainer and transmitter of culture in the light of
information, to ensure the existence of culture is to protect it. Therefore, society exists through its
language and culture.

Due to the mutual interaction between language and culture, the vocabulary of the language also
includes the culture of that society. There are traces of their elements. According to Aksan (2004)
quoting Whorf (1965, p.15), while in European languages the concept of "snow" could be described
with a single word, in Eskimo there were many types of snow such as falling snow, slushy snow, snow
on the ground, and these were referred to by different names. This is because Eskimos live in cold
climate conditions and living in close contact with natural events such as snow and glaciation can be
explained. In addition, Aksan (2004) also explains that in the Turkic world, elti, goriimce, baldiz,
yenge concepts are specified in each of the Romance and Germanic branches of the Indo-European
language family. He states that all of these concepts are conveyed in a single word. In this example, in
the Turkic world, he explains it by saying that kinship relations are tighter and family life is more
intertwined. Turks tend to live with their elders and to be hospitable to their relatives, tend to keep the
bonds of conversation and affection with their relatives calm. All these characteristics are reflected in
the culture of the society and therefore in its language. The vocabulary is naturally reflected in the 1t
becomes unique thanks to many factors such as its own life, values, religion, environment, and
language features.

It is an undeniable fact that vocabulary has a significant impact on language acquisition and learning.
When it comes to the vocabulary of a language, only the words that make up that language come to
mind, but this is a misconception. Words constitute the vocabulary of a language, but in addition to
these, proverbs, idioms, stereotypes, terms and various expression patterns are also elements that make
up the vocabulary of a language (Aksan, 2004). Vocabulary has a great impact on the effective use of
language. As a matter of fact, "People can express themselves to the extent that their vocabulary
allows.” (Demirel, 2013). The vocabulary of an individual who wants to express himself/herself better
should be sufficient. To be able to approach an event with different dimensions, to think more with
more words, to express oneself more effectively and strongly is related to the size of the vocabulary.
Therefore, enriching vocabulary in the dimension of language use is of great importance in developing
effective communication skills and expanding the horizon of thought.



Proverbs constitute an important part of the vocabulary. According to TDK's definition, a proverb is a
long word of advice that is based on experiments and observations and has become popular. Aksoy
(1993), on the other hand, defines proverbs as the maxims of our ancestors, which are based on their
long-standing experiences, as general rules, wise thoughts or advice, and which are adopted by the
public in stereotyped forms. Proverbs require certain knowledge and time. "Arabic "nush, nasihat,
meviza", Persian "pend" and the Mongolian "erdeni iige: a word of substance" are the words that have
brought the idea to our time; As its meaning suggests, it was passed down from ancestors.
Accordingly, they are sayings with historical life" (Bas, 2002). As a matter of fact, even if a saying is
considered a proverb today, it is doubtful whether it will be successful. For this on the other hand, the
proverbs that were said in the past and on which there is consensus are known by everyone and used.

The importance of proverbs, which are an important tool for preserving and transmitting Turkish
culture, should also be mentioned in terms of Turkish language teaching. Proverbs are both a cultural
carrier and elements that provide effective expression in communication. Proverbs and idioms have an
important place in spoken and written language not only in Turkish but also in other languages. For
this reason, when it comes to Turkish education, the teaching of proverbs should be included almost at
the same rate as vocabulary teaching (Atalay, 2015, p.192). Turkish language teaching, which aims to
help students acquire basic communication skills in the best way, aims to teach proverbs to students
and put them into use. It further strengthens communication in the dimension of language use. As Ince
(2012) states, "All kinds of idioms and proverbs in one's vocabulary are elements that will make the
expression more enriched, more impressive, fluent and colorful. These elements are also the elements
that allow the person to go into detail in the narrative and make what they want to say more striking."
The purpose of proverbs is not only to convey culture, but also to make the expression concise and
colorful. In this respect, they are also related to the four basic skills of listening, reading, speaking and
writing. In the use of these skills in the lesson, proverb teaching can also be included and coordinated
teaching can be provided with these skills.

Proverbs reflecting Turkish culture, customs, values, lifestyle, and thought system are used to teach
children it is obvious that it has an important place in education. For Turkish children living abroad,
this education has a separate necessity. Turkish children who were born and raised abroad or who
started to live abroad after their birth experience some difficulties in terms of language teaching in the
countries they go to at different age levels and for many different reasons, and they may even forget
their mother tongue Turkish and learn the language of the country they are in as if it were their mother
tongue (Mete, Yesilyurt and Keskin, 2018). In such cases, these children continue their lives as
bilinguals. Although there are various definitions of bilingualism, it would not be wrong to define this
concept as the ability of an individual to use both languages. In its shortest form, the concept of
bilingualism is defined as the state of being bilingual in TDK. Aksan (2015) defines bilingualism as an
individual's acquisition and use of more than one language for various reasons and under different
conditions or learning a second language at a level close to his/her mother tongue. Therefore, a
bilingual child may encounter two different languages on the street, at home, and at school. Therefore,
children who live abroad and have two languages should be protected from the danger of being caught
between two cultures and forgetting their own culture. As a result of this danger, since the culture of
the society in which the child lives will be different, his/her own culture may remain in the
background. The child may learn his/her own culture from his/her family and environment, but when
he/she is in another environment, he/she will face the culture of a different country. As a result of all
these factors, teaching proverbs has special importance in teaching Turkish to bilingual individuals.



Proverb teaching is predominant in Turkish lessons. The most frequently used resource to realize this
purpose is undoubtedly textbooks. Until the 2000s, the idea that printed materials, such as textbooks,
were the most basic and indispensable source of the educational process was dominant. In 2001,
Prensky's (2001) "Digital natives, digital immigrants” described the relationship of different
generations to digital platforms, and this kind of thinking about course materials became outdated.
Textbooks are seen as essential resources because they are easily accessible to teachers and students,
and because they provide a planned instructional process. Therefore, it is for this reason that Turkish
language books have also been prepared to teach outside the country. Turkish for Turkish children
living abroad to realize the teaching of Turkish in the best way and to enable them to use Turkish as
their mother tongue Turkish and Turkish Culture textbooks published by the Ministry of National
Education in 2009 by the Board of Education prepared. Textbooks 1-3. Grade, 4-5. Grade, Grade 4-5,
Grade 6-7. Grade 4-5, Grade 6-7 and Grade 8-10 designed. In addition to textbooks, teacher
guidebooks were also prepared. Turkish and Turkish Culture textbooks are part of the program
prepared for teaching Turkish to Turkish children abroad prepared in line with the aims of the Ministry
of National Education. Turkish and Turkish Culture course curriculum prepared by the Ministry of
National Education according to the program, the objectives of the Turkish course are to develop
"listening/watching, speaking, reading and writing skills" developing the Turkish language
consciously, accurately and carefully in accordance with the rules of speaking and writing to enrich
their vocabulary and to reach language taste and consciousness; develop their worlds of emotion,
thought and imagination, and develop their national, spiritual, moral, historical and moral values,
cultural and social values, to ensure that they recognize and adopt our national feelings and
strengthening their thoughts" (MEB, 2018, p.2). Teaching Turkish and Turkish Culture based on the
objectives of the program, the Turkish and Turkish Culture course is designed to teach the cultural
characteristics of Turkish to reflect the spiritual values of the society, its history and all customs,
traditions and it should serve basic purposes such as keeping traditions alive. Turkish and Turkish
Culture textbooks should be prepared and implemented accordingly.

As a result of the literature review, it was concluded that the Turkish and Turkish Culture textbooks
(Demir, 2010; Ince, 2012; Ozcan, 2013; Cinar & Ince, 2015; Celik & Giilcii, 2016; Ayranci, Mete, &
Keskin, 2017; Uggun, 2018; Mete, Yesilyurt, & Keskin, 2018; Yesilyurt & Keskin, 2020; Biiyiikikiz,
Yildiz, & Kizdirici, 2021). Reached studies in Turkish and Turkish on the vocabulary of culture
textbooks, the proverbs in the textbooks in values education use of textbooks, deficiencies in
textbooks, and teachers' opinions about textbooks these are studies on readability and evaluation of
achievements. Based on these studies it can be inferred that Turkish and Turkish Culture textbooks
need to be improved. Therefore, Turkish and Turkish Culture textbooks should be analyzed in detail in
many aspects and different shortcomings need to be exposed.

Based on all these, it can be said that proverbs have an important place both in teaching Turkish as a
mother tongue and in teaching Turkish as a foreign language. As a matter of fact, as mentioned, the
proverbs of a society are one of the most important elements of cultural elements and values that
distinguish that society from other societies. Our compatriots who live abroad and were born and
raised there, especially our young citizens, need to know proverbs and use them in their daily lives in
order to keep their cultural elements and values alive. In addition to being a cultural element, proverbs
also help to use an effective and original language. For the realization of proverbs teaching in Turkish
lessons, the quantitative use of proverbs in Turkish and Turkish Culture textbooks, which are source
books, is important. As a matter of fact, Turkish teaching is unthinkable without proverb teaching. In
this context, the aim of this study is to analyze the 8th grade Turkish and Turkish Culture textbook in



terms of proverb teaching. This study is important in terms of examining the 8th grade Turkish and
Turkish Culture textbook prepared by the Ministry of National Education and used since the 2019-
2020 academic year in terms of proverb teaching and examining the distribution of proverbs according
to the units. The question of whether contextually appropriate proverbs are used in different units in
the textbook adds another dimension to the study. This study is an attempt to analyze the importance
of culture, value and the past.

The main problem and sub-problems of the research consist of the following questions:

1. "What is the quantitative distribution of the proverbs in the 8th grade Turkish and Turkish Culture
textbook prepared for bilingual Turkish children living abroad?"

1.1. Which proverbs are used in the 8th grade Turkish and Turkish Culture textbook prepared for
bilingual Turkish children living abroad?

1.2. In which themes are the proverbs used in the 8th grade Turkish and Turkish Culture textbook
prepared for bilingual Turkish children living abroad?

2. METHOD

This study aims to examine the quantity and quality of proverb usage in Turkish and Turkish Culture
textbooks. Therefore, it is a descriptive study. Qualitative research as a method in this study document
analysis, one of the methods, was used. Document analysis is the process of analyzing the
phenomenon targeted to be researched it covers the analysis of written materials that contain
information about facts or phenomena (Yildirim & Simsek, 2021, p.189). Grade 8 Turkish and Turkish
Culture textbook prepared by MEB for Turkish children abroad the source was accessed and analyzed
in terms of the use of proverbs. In the texts and activities proverbs were identified and brought
together in a table for data analysis. Created in the table, the page and theme of the proverbs identified
are also indicated.

2.1 Sample

The population of the study consists of Turkish mother tongue textbooks. The sample consists of the
Turkish Ministry of National Education with the decision of the Board of Education dated 15.05.2018
and numbered 77 for children in Grade 8 Turkish and Turkish Culture, which is used as of the 2019-
2020 academic year, prepared by textbook constitutes the textbook.

2.2 Data Analysis

In the research, by using document analysis, 8th grade Turkish and Turkish Culture textbook proverbs
in the context of teaching. In the document review, textbooks in the field of education, program
directives (curriculum), internal and external correspondence, student records, meeting minutes,
student materials such as guidance records and files, and student and teacher handbooks as data
sources (Yildinm & Simsek, 2021: 190). The data obtained from the 8th grade Turkish and Turkish
Culture course how many proverbs are used in the book and how these proverbs are distributed
according to the themes in terms of the quality of the products and services.
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3. FINDINGS

3.1. Findings on the Quantitative Distribution of Proverbs in the 8th Grade Turkish and Turkish
Culture Textbook Prepared for Bilingual Turkish Children Living Abroad

3.1.1. Proverbs Used in the 8th Grade Turkish and Turkish Culture Textbook Prepared for
Bilingual Turkish Children Living Abroad

The frequency of proverbs used in Turkish and Turkish Culture textbooks, which constitutes the first
problem of the study, was examined by scanning the 8th grade Turkish and Turkish Culture textbook,
which constitutes the data source of the study. The proverbs in the texts and activities were listed in
the theme dimension by indicating the page numbers. Proverbs in the 8th grade textbook and their
page numbers are given in Table 1.

Table 1
8th Grade Turkish and Turkish Culture Textbook Proverbs

Number  Proverb Page number
1 Abdal digiinden, cocuk oyundan usanmaz. 97
2 Agag yagken egilir. 100
3 Armudun iyisini ayilar yer. 100
4 Su icene yilan bile dokunmaz. 100
5 Denize diisen yilana sarilir. 102
6 Armut pis agzima diis! 102
7 Can bogazdan gelir. 103
8 Riizgar eken firtina biger. 103
9 Balik bastan kokar. 103
10 Ev alma komsu al. 103
11 Az veren candan ¢ok veren maldan. 103

In Grade 8 Turkish and Turkish Culture textbook, there are 11 proverbs as stated in the table above
used. The proverb in the table "Abdal diigiinden, ¢ocuk oyundan usanmaz" text preparation was
included in the question. Other proverbs were tried to be taught to the students within the activity.

3.2 Proverbs in the 8th Grade Turkish and Turkish Culture Course Textbook According to
Themes Distribution
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Table 2

8th Grade Turkish and Turkish Culture Course Textbook Distribution of Proverbs According to
Themes

Number  Proverb Theme

1 Abdal diigiinden, ¢ocuk oyundan usanmaz. Games and Entertainment
2 Agag yasken egilir. Games and Entertainment
3 Armudun iyisini ayilar yer. Games and Entertainment
4 Su i¢ene yilan bile dokunmaz. Games and Entertainment
5 Denize diisen yilana sarilir. Games and Entertainment
6 Armut pis agzima dis! Games and Entertainment
7 Can bogazdan gelir. Games and Entertainment
8 Riizgar eken firtina biger. Games and Entertainment
9 Balik bastan kokar. Games and Entertainment
10 Ev alma komsu al. Games and Entertainment
11 Az veren candan ¢ok veren maldan. Games and Entertainment

As indicated in Table 2, the proverbs in the 8th grade Turkish and Turkish Culture textbook are seen
only in the "Games and Entertainment™ theme. No proverbs were found in other themes. Therefore, it
can be said that the proverbs in the 8th grade Turkish and Turkish Culture textbook are not equally
distributed according to the themes.

4. RESULTS, DISCUSSION, AND SUGGESTIONS

Turkish language teaching aims to develop students' four basic communication skills: listening,
reading, to acquire speaking, and writing. Individuals need to acquire these four basic skills one of the
basic conditions for their acquisition is to enrich their vocabulary. In vocabulary proverbs, on the other
hand, occupy a largely important place. Proverbs are a society's cultural elements and as a result, help
society to maintain its identity language structures. Proverbs bear traces of societies from ages ago.
Our elders’ proverbs, which carry the character of advice as a result of their experiences, are the
cornerstone of the country it is a guiding light for our children and young people who see its value. It
is so important our proverbs need to be used and taught.

In this context, when the 8th grade Turkish and Turkish Culture textbook was analyzed, 11 proverbs
were reached as a result of the data obtained. It is possible to say that Turkish and Turkish Culture
textbooks taught abroad are insufficient in terms of proverb teaching. It is concluded that the texts and
activities in the textbooks should be improved in proverb teaching. When the studies in the literature
are examined, it is seen that not only Turkish and Turkish Culture textbooks but also Turkish
textbooks are insufficient in terms of proverb teaching (Batur and Soyugok, 2019; Oztiirk and Kirmizi,
2021).



Turkish textbook textbooks in the Turkish language course in Turkey have been included in the
sample studies on this subject comparison of the presence of proverbs and the presence of proverbs in
the textbooks taught abroad in terms of the content of the textbooks. Batur and Soyucok's (2019) study
on Turkish textbooks according to his article in which he examined the critical thinking elements of
proverbs, the common 8th-grade Turkish lesson 8 proverbs were found in the textbook. A total of 44
different proverbs were found in the textbooks of all grade levels proverbs were found. In the study,
the number of proverbs in Turkish textbooks is inadequate.

Oztiirk and Kirmiz1's (2021) study on the texts on the theme of national culture in secondary school
Turkish textbooks according to the research examining the presence of idioms and proverbs, the 5th
and 6th-grade course belonging to MEB Publishing House no proverbs were found in the National
Culture theme texts in the books of Eksen Publishing. Grade 6 and Grade 7 textbooks of Ders Destek
Publishing House have 1, and Grade 7 textbooks of MEB Publishing House have 1, 2 proverbs in two
different textbooks and 3 proverbs in the 8th-grade Turkish textbook of MEB Publishing House
encountered. In light of this information, the number of proverbs in the Turkish textbook is
insufficient that it remains.

In addition to the studies on proverbs in Turkish textbooks, there are also studies on Turkish proverbs
abroad.

Turkish and Turkish Culture textbooks are prepared for students in terms of quantity and quality it is
possible to reach the studies in which they are examined. Mete et al. (2018) prepared for bilingual
Turkish children in a study in which they examined the teaching of proverbs in Turkish and Turkish
Culture books, he found 1 proverb in the first book (grades 1-3), 2 proverbs in the second book (grades
4-5), 4 proverbs in the third book (grades 6-7), and 18 proverbs in the fourth book (grades 8-10) of the
Turkish and Turkish Culture course teaching material for grades 1-10. proverbs were found to be
proverbs. As a result of the study, it was concluded that the frequency of use of proverbs is insufficient
was accessed.

According to Ince's (2012) qualitative and quantitative analysis of the presence of proverbs in Turkish
textbooks prepared for Turkish students abroad, 1 in the textbooks of grades 1-3, 2 in the textbooks of
grades 4-5, 6 in the textbooks of grades 6-7, 14 proverbs were found in the textbooks of grades 8-10.
As a result of the study, it was concluded that the proverbs in Turkish and Turkish Culture textbooks
and workbooks it was found that proverbs are insufficient in terms of quality and quantity.

In the light of all these data, it is concluded that the proverbs in the 8th grade Turkish and Turkish
Culture textbook are insufficient in terms of proverb teaching. When a comparison is made in terms of
the Turkish textbooks taught in Turkey, it is concluded that the use of proverbs is generally lacking in
the textbooks. Considering that Turkish children living abroad encounter less with the traces of their
own culture at school and in their surroundings, it can be inferred that Turkish and Turkish Culture
textbooks should be enriched more in terms of proverbs. The number of proverbs, which are so
important in terms of Turkish language teaching and which are a key for Turkish children abroad to
keep their cultural elements alive, to protect their values and not to lose their identity, should be
increased in the textbooks.

In the 8th grade Turkish and Turkish Culture books, which constitute the second problem question of
the research distribution of proverbs in the Turkish and Turkish Culture textbook according to themes
when analyzed, it was concluded that proverbs were included in only one theme. Grade 8 the thematic
sections in the Turkish and Turkish Culture textbook are as follows:



. Me and my family

. Environment, Diversity and Coexistence
. Games and Entertainment

. Holidays and Celebrations

. Let's Travel

. Gateway to the Past

. Art and Literature

co N o o A W N P

. Man and Nature

In the 8th grade Turkish and Turkish Culture textbook, proverbs are included in the "Games and
Entertainment” theme. It is a negative situation in terms of proverb teaching that proverbs are not
included in all themes of the textbook and collected in only one theme. Each theme of the textbook
contains texts with different themes and contexts. In order for students to learn proverbs suitable for
different situations, proverbs should be used not only in one theme but also in different themes. The
continuity of the proverbs to be taught to students should be included so that students can encounter
these proverbs in different places and times and learn them more easily. In this respect, it can be
concluded that the proverbs in the 8th grade Turkish and Turkish Culture textbook should be included
not only in one theme but also in different themes.

Based on the results of the study, Turkish and Turkish language programs prepared for Turkish
children living abroad regarding the use of proverbs in culture textbooks and new textbooks to be
prepared, the following suggestions can be made:

4.1 Suggestions based on study results

1. To reflect and teach Turkish culture in the best way, Turkish and Turkish Culture textbooks should
use more and different proverbs should be included.

2. Systematic use of proverbs in different themes in the textbooks should be provided. Students should
be exposed to proverbs only in one theme, perhaps in a short enough time to be completed in a few
lessons they should not meet in a period but over some time.

3. Proverbs in the Grade 8 Turkish and Turkish Culture Textbook are only included in the theme of
"games and entertainment”. Since the themes are favorable for the use of proverbs, proverbs should be
included in different themes. For example, in the last theme of the textbook, "Human and Nature", it
can be suggested to use proverbs such as "who loves the rose endures the thorn, the bee knows the
flower to get honey".

4.2 Suggestions for future studies

In this study, the 8th grade Turkish and Turkish Culture textbook was analyzed. In future studies, the
frequency and distribution of proverbs teaching at all levels of Turkish and Turkish Culture textbooks,
their suitability to themes or how they are distributed according to themes can be examined.
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IKi DILLI TURK COCUKLARI ICIN HAZIRLANAN TURKCE VE
TURK KULTURU DERS KiTAPLARINDA ATASOZU OGRETIMININ
INCELENMESI

Tugba SIMSEK”

OZET

Dil iletisimin en mithim araci, kiiltiiriin ise koruyucusu ve aktaricisidir. Bireyin ge¢misini tanimasi ve parcasi
oldugu toplumun kiiltiirel unsurlarini benimsemesi igin dil egitimi 6nemli bir vasitadir. Tiirkge 6gretiminin temel
amaglarindan bazilar1 ge¢misten gliniimiize stiregelen Tiirk kiiltiiriinii tanitmak, 6gretmek ve milli degerleri
giiclendirmektir. Bu baglamda 6grencilere kiiltiiriin tasiyiciligini saglayan dil 6gelerinden biri olan atasdzlerini
ogretmek elzemdir. Yurt disinda yasayan Tiirk cocuklar1 halihazirda bulundugu toplumla siirekli i¢ ice
olmasimdan dolay1 kendi kiiltliriine yabancilagsma tehlikesi altindadir. Bu nedenle yurt diginda yasayan Tiirk
cocuklarina atasozii 6gretiminde daha nitelikli bir planlama olmalidir. Bu ¢aligmanin amact yurt disindaki Tiirk
cocuklarina Tiirkge 6gretmek i¢in hazirlanmis olan Tiirkge ve Tiirk Kiiltiiri ders kitaplarii atasézii 6gretimi
bakimindan nitel agidan incelemektir. Nitel bir arastirma olan bu calismada dokiiman incelemesi yapilarak
Tiirkge ve Tiirk Kiiltiiri ders kitaplarinda atasdziiniin yeri incelenmistir. Arastirmanin Orneklemini Talim
Terbiye Kurulunun 15.05.2018 tarih ve 77 sayili karariyla MEB tarafindan hazirlanan 2019-2020 6gretim
yilindan itibaren kullanilan 8. Sif Tiirkge ve Tirk Kiiltiiri ders kitabi olusturmaktadir. Yapilan incelemeler
sonucunda 8. Sinif Tiirkge ve Tiirk Kiiltiirii ders kitabinda 11 ataséziine erisilmis ve bundan dolayr 8. Smf
Tiirkge ve Tirk Kiiltiirii ders kitabinin atasozii 6gretimi agisindan yeterli olmadigi, bu yetersizligin ise planlt bir
stirec tasarlanarak giderilmesi gerektigi sonucuna ulasilmistir.

Anahtar Kelimeler: Atasézleri, iki Dillilere Tiirkge Ogretimi, Tiirkce ve Tiirk Kiiltiirii Ders Kitaplar1, Yurt
Disinda Tiirkge Ogretimi.
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1. GIRIS

Insanoglu var oldugu ilk andan itibaren diger insanlarla etkilesim halinde olma ihtiyaci hissetmistir.
Hayatin1 idame ettirebilmesi, ihtiyaclarin1 karsilayabilmesi ve baskalariyla iletisim icerisinde
olabilmesi i¢in dile ihtiyaci vardir. Dil, iletisimde bir vasita konumundadir. Sahada yapilan tartigmalar,
dilin mi diislinceyi yoksa diisiincenin mi dili sekillendirdigi {izerine yapiladursun insanlik tarihi
boyunca dile iliskin tanimlamalar farkli sekillerde ortaya ¢ikmaistir. Dilin insanlarin iletisim kurmalari
icin bir ara¢ niteligi vardir ve dil bilimsel tabiriyle kod, yani gostergeler sistemi olarak adlandirilir
(Oztiirk, 1999). Dil, bellirli noktalarda uzlasmay: sagladigi gibi ayr diisiilen durumlarin ifade
edilmesine de yardimci olmaktadir. Bir diger deyisle dil, bireyin duygu ve diisiince yapisiyla entegre
olarak ¢alisan karmasik bir dizgedir.

Tiim bunlarin yaninda dilin diger bir islevi kiiltiiriin tastyicis1 ve kendinden sonraki kusaklara ileticisi
olmasidir (Korkmaz, 2010). Bir toplumun tiim maddi ve manevi degerleri kiiltiiri olusturur. Dil ise
kiiltiiriin tastyicist konumundadir. Dil, kiiltiirii kusaktan kusaga aktarmasiyla bir hayli dnemlidir ve
kiiltiirli yeniden iiretir. Bunun sonucu olarak da toplumun siirekliligini saglayan en 6nemli toplumsal
kurumlardan biri sayilir (Adigiizel’den akt. Goktuna Yaylaci, 2012, s.65). Bu bilgiler 1s1g1nda kiiltiiriin
yasaticist ve ileticisi olan dilin kullanimini saglamak kiiltiiriin varligin1 korumaktir ¢ikarimi yapilabilir.
Dolayisiyla toplum, dili ve kiiltiirii ile var olur.

Dil ve kiiltiir arasindaki karsilikli etkilesimden dolay1 dilin s6z varliginda da o toplumun kiiltiirel
unsurlarindan izler vardir. Aksan’in (2004), Whorf’tan (1965, s.15) aktardigmma gore, Avrupa
dillerinde “kar” kavrami tek bir sozciikle anlatilabiliyorken Eskimo dilinde diisen kar, sulu Kkar,
yerdeki kar gibi pek ¢ok kar tiirli bulunmakta ve bunlar da ayri ayr adlarla anilmaktaydi. Bunun
sebebi Eskimolarin soguk iklim kosullarinda yer almasi ve kar, buzullasma gibi dogal olaylarla adeta
i¢ ice yasamalar1 olarak aciklanabilir. Aksan (2004), ek olarak Tiirk diinyasinda elti, goriimce, baldiz,
yenge gibi ayr1 ayri kavramlarin belirtilmis oldugunu ancak Hint-Avrupa dil ailesinin Roman ve
Germen kolunun her birinde bu kavramlarin tiimiiniin tek bir s6zciikle aktarildigini belirtmektedir. Bu
ornegi de Tiirk diinyasinda akrabalik iligkilerinin daha siki ve aile hayatinin daha i¢ i¢e oldugunu
sOyleyerek agiklamaktadir. Nitekim Tiirkler aile biiyiikleriyle birlikte yasamaya, akrabalarina karsi
misafirperver olmaya, akrabalariyla olan sohbet ve muhabbet bagimi dingin tutmaya egilimi olan bir
toplumdur. Tiim bu 6zellikler de toplumun kiiltiiriine ve dolayisiyla diline yansimistir. S6z varligi da
dogal olarak toplumun kendi yasayisi, degerleri, dini, ¢evresi, dil Ozellikleri gibi birgok etken
sayesinde kendine 6zgii hale gelir.

Dilin edinimi ve 6grenimi boyutunda s6z varlifinin 6nemli 6l¢iide etkisi oldugu yadsimnamaz bir
gergektir. Bir dilin s6z varlig1 denildiginde akla yalnizca o dili olusturan sézciikler gelmektedir lakin
bu yanlis bir kamidir. Kelimeler dilin séz varligin1 olusturur ancak bunlarin yaninda atasdzleri,
deyimler, kaliplasmis ifadeler, terimler ve cesitli anlatim kaliplar1 da bir dilin s6z varligini olusturan
unsurlardir (Aksan, 2004). Dilin etkili bir sekilde kullamiminda s6z varliginin etkisi biiyiiktiir. Nitekim
“Insan kelime hazinesinin elverdigi 6l¢iide kendini ifade edebilir.” (Demirel, 2013). Kendini daha iyi
ifade etmek isteyen bireyin s6z varliinin yeterli olmasi gerekir. Bir olaya farkli boyutlariyla
yaklagabilmek, daha fazla sézciikle daha fazla diistinmek, kendini daha etkili ve giiclii ifade edebilmek
s0z varligimin boyutu ile iliskilidir. Dolayistyla dil kullanim boyutunda séz varligin1 zenginlestirmek
bireyin etkili iletisim becerileri gelistirmesinde ve diisiince ufkunu genisletmesinde oldukg¢a biiyiik
Onem tasir.

S6z varliginin 6nemli bir boliimiinii atasozleri olusturmaktadir. TDK’nin tanimina gére atasozii, uzun
deneme ve gozlemlere dayanilarak soylenmis ve halka mal olmus, 6giit verici nitelikte sdzdiir. Aksoy



(1993) ise atasozlerini atalarimizin, uzun zamandir siiregelen deneyimlerine dayanan kararlarini genel
kural, bilgece diisiince ya da nasihat olarak diisturlastiran ve kaliplasmis bigimleri bulunan halk
tarafindan benimsenmis 0Ozsozler olarak tamimlamaktadir. Atasoézleri, belirli birikim ve zaman
gerektirir. Arapca “nush, nasihat, meviza”, Farsca “pend” ve Mogolca “erdeni tlige: cevherli s6z”iin
anlattigr diislinceyi zamanimiza kadar getiren sozlerdir; anlamindan da anlasilacagi gibi atalardan
gecmistir. Buna gore tarihi hayati olan sozlerdir” (Bas, 2002). Nitekim giiniimiizde bir s6ziin atasozii
sayilmasi istense dahi bagarili olup olmayacag siiphelidir. Buna karsin, gegmiste sdylenen ve iizerinde
uzlasim saglanan atasozleri ise herkes tarafindan bilinir ve kullanilir.

Tirk kiiltiiriinii yasatmak ve aktarmak i¢in Onemli bir ara¢ olan atasozlerinin Tiirkge Ogretimi
acisindan 6nemine de deginmek gerekir. Atasozleri hem bir kiiltiirel tasiyict hem de iletisimde etkili
anlatim1 saglayan Ogelerdir. Atasozleri ve deyimler yalnizca Tiirk dilinde degil diger dillerde de
konusma ve yazi dilinde 6nemli yere sahiptir. Bu nedenle atasozlerinin 6gretimine Tiirkce egitimi s6z
konusu oldugunda kelime 6gretimiyle birlikte neredeyse ayni oranda yer verilmesi gerekmektedir
(Atalay, 2015, s.192). Ogrencilerin temel iletisim becerilerini en iyi sekilde kazanmalarini hedefleyen
Tiirkce Ggretimi atasdzlerinin 6grencilere Ggretilmesini ve kullanima sunmalarini hedeflemektedir.
Dilin kullanim1 boyutunda iletisimi daha da kuvvetlendirir. ince’nin belirttigi iizere (2012), “Kisinin
sozciik dagarcigl icinde bulunan her tiirlii deyim ve atasozii, anlatimi daha zenginlestirilmis, daha
etkileyici, akic1 ve renkli kilacak unsurlardir. Bu unsurlar, ayn1 zamanda, kisinin anlatimda ayrintrya
girmesine imkan veren ve sdylemek istedigini daha c¢arpici kilan &gelerdir.” Atasozlerinin amaci
yalnizca kiiltiiri aktarmak degil ayn1 zamanda anlatimi 6z ve renkli kilmaktir. Bu agidan da dort temel
beceri olan dinleme, okuma, konusma ve yazma becerileriyle de iliskilidir. Bu becerilerin ders icinde
kullaniminda atasozii 6gretimine de yer verilebilir ve becerilerle esgiidiimlii 6gretimi saglanabilir.

Tiirk kiltlirindi, 6rfiinii, degerlerini, yagsam tarzini, diislince sistemini yansitan atasdzlerinin ¢ocuklarin
egitiminde dnemli bir yeri oldugu asikardir. Bu egitimin yurt disinda yasayan Tiirk ¢ocuklar i¢in ise
ayr1 bir gerekliligi vardir. Yurt disinda dogup biiyliyen veya dogduktan sonra yurt disinda yasamaya
baslayan Tiirk cocuklari, degisik yas seviyelerinde farkli bir¢cok sebepten otiirii gittikleri tilkelerde dil
Ogretimi acisindan birtakim zorluklar yasamakta hatta ana dilleri olan Tiirk¢eyi unutup ve Tiirk¢enin
iistlinde durmayip bulunduklan iilkenin dilini ana dilleriymis gibi &grenebilmektedirler. (Mete,
Yesilyurt ve Keskin, 2018). Boylesi durumda bu c¢ocuklar iki dilli olarak hayatinlarina devam
etmektedirler. ki dillilik kavrammin cesitli tanimlar1 mevcut olsa da bu kavram, bireyin iki dili de
kullanabilmesi olarak tanimlansa yanls olmaz. Iki dillilik kavrami en kisa haliyle TDK da iki dilli
olma durumu olarak tanimlanmaktadir. Aksan (2015), iki dilliligi bireyin ¢esitli nedenlerle ve degisik
kosullar altinda birden fazla dili edinmesi, kullanmasi ya da ikinci dili ana diline yakin diizeyde
Ogrenmesi olarak tanimlar. Dolayisiyla iki dilli olan ¢ocuk sokakta, evde ve okulda farklh iki dille
karsilasma durumunda olabilir. Bundan dolay1 yurt disinda yasayan iki dilli gocuklar iki kiiltiir
arasinda kalma ve kendi kiiltiiriinii unutma tehlikesine karsi korunmalidir. Bu tehlikenin sonucunda
¢ocugun icinde yasadigi toplumun kiiltiirti farkli olacagindan kendi kiltiirii geri planda kalabilir.
Cocuk, ailesinden ve cevresinden kendi kiiltiiriinii 6grenebilir ancak bagka bir ortamda bulundugunda
farkl bir iilkenin kdiltiirii ile kars1 karstya kalacaktir. Tiim bu etkenler sonucunda iki dilli bireylerin
Tiirk¢e 6gretiminde atas6zleri 6gretiminin ayri bir ehemmiyeti vardir.

Atasozl 6gretimi Turkge derslerinde agir basmaktadir. Bu amaci gergeklestirmek igin en sik kullanilan
kaynak ise sliphesiz ders kitaplaridir. 2000°1i yillara kadar basili materyallerin -6rnegin ders
kitaplarinin- egitim-6gretim siirecininin en temel ve vazgecilmez kaynagi oldugu diisiincesi hakimdi.
2001°de Prensky’nin (2001), “Digital natives, digital immigrants” eserinde farkli kusaklarin dijital



platformlarla iligkisini tanimlamasiyla birlikte ders arag-gereclerine iliskin bu tiirden saptamalarla ¢ag
dis1 kalmaya baglamistir. Ders kitaplari, 6gretmenlerin ve 6grencilerin kolay erisebilecegi kaynaklar
oldugundan bununla birlikte Ogretim siirecini planh ilerlettiginden dolay1 egitim ve ogretimde
yararlanilan temel kaynaklar olarak goriiliir. Bundan dolayidir ki Tiirk¢eyi yurt disinda da 6gretmek
icin kitaplar hazirlanmistir. Yurt disinda yasayan Tiirk ¢ocuklarina Tiirkge 6gretimini en iyi sekilde
gerceklestirmek ve ana dilleri olan Tiirkceyi kullanmalarini saglamak amaciyla Talim Terbiye Kurulu
Bagkanliginca 2009 yilinda MEB tarafindan Tiirkge ve Tiirk Kiiltiirii ders kitaplar1 hazirlanmigtir. Ders
kitaplar1 1-3. sinif, 4-5. siif, 6-7. snif ve 8-10. sinif olmak tizere dort grup halinde tasarlanmigtir. Ders
kitaplarina ek olarak 6gretmen kilavuz kitaplar1 da hazirlanmistir. Tirkce ve Tirk Kiiltiirii ders
kitaplari, yurt disindaki Tiirk ¢ocuklarinin Tiirkce 6gretimi igin hazirlanan programin amaglari
dogrultusunda hazirlanmistir. MEB tarafindan hazirlanan Tiirkge ve Tirk Kiiltiirii dersi 0gretim
programina gore Tiirk¢e dersinin amaclar1 “dinleme/izleme, konusma, okuma ve yazma becerilerinin
gelistirilmesi, Tirkceyi konusma ve yazma kurallarina uygun olarak bilingli, dogru ve ozenli
kullanmalarinin saglanmasi, s6z varliklarin1 zenginlestirerek dil zevki ve bilincine ulasmalarinin;
duygu, diisiince ve hayal diinyalarim1 gelistirmelerinin saglanmasi ve milli, manevi, ahlaki, tarihi,
kiiltiirel, sosyal degerlerimizi taniyip severek benimsemelerinin saglanmasi, milli duygu ve
diisiincelerinin giiclendirilmesi hedeflenmistir” (MEB, 2018, s.2). Tirk¢e ve Tiirk Kiiltiirii dersi
Ogretim programinin amagclarindan hareketle Tiirkce ve Tiirk Kiiltiirii dersinin Tiirk¢enin kiiltiirel
ozelliklerini yansitmak, toplumun manevi degerlerini, tarihini ve ¢aglar dncesinden siiregelen tiim orf,
adet ve geleneklerini yagsatmak gibi temel amaclara hizmet etmesi gerekir. Tiirkce ve Tirk Kiiltiirii
ders kitaplar1 da bu minvalde hazirlanmali ve uygulanmalidir.

Alan taramasi sonucunda Tiirk¢e ve Tiirk Kiiltiirii ders kitaplarina yonelik arastirmacilar tarafindan
gerceklestirilen calismalara rastlanmistir (Demir, 2010; ince, 2012; Ozcan, 2013; Cinar ve ince, 2015;
Celik ve Giilcii, 2016; Ayranci, Mete ve Keskin, 2017; Uggun, 2018; Mete, Yesilyurt ve Keskin, 2018;
Yesilyurt ve Keskin, 2020; Biiyiikikiz, Yildiz ve Kizdirici, 2021). Ulasilan ¢caligmalar Tiirk¢e ve Tiirk
Kiiltiirii ders kitaplarin1 s6z varligi, ders kitaplarinda var olan atasdzlerinin degerler egitiminde
kullanimi, ders kitaplarindaki eksiklikler, ders kitaplar1 hakkinda d6gretmen goriisleri, ders kitaplariin
okunabilirligi ve kazanimlarinin degerlendirilmesi ile ilgili ¢aligmalardir. Bu ¢aligmalardan hareketle
Tiirkce ve Tirk Kiiltiirii ders kitaplarinin gelistirilmesi gerektigi ¢ikarimi yapilabilmektedir.
Dolayisiyla Tiirkce ve Tiirk Kiiltiirii ders kitaplariin bir¢ok acidan detayl bir sekilde incelenmesi ve
farkl eksikliklerin agiga ¢ikarilmasi gerekmektedir.

Tiim bu anlatilanlardan hareketle sdylenebilir ki atasdzleri gerek ana dil olarak Tiirk¢e 6gretiminde
gerekse yabanci dil olarak Tiirk¢e dgretiminde 6nemli bir yer teskil eder. Nitekim sozii edildigi lizere
bir toplumun atasozleri o toplumu diger toplumlardan ayirt eden kiiltiirel unsurlarin ve degerlerin
icinde en mithim Ogelerinden biridir. Yurt disinda yasayan ve orada dogup biiylimis olan
yurttaglarimizin, 6zellikle yasi geng vatandaglarimizin kiiltiirel unsurlarini ve degerlerini yasatmalari
i¢in atasozlerini bilmeleri ve giinliikk yasamlarinda da kullanabilmeleri gerekir. Atasoézleri kiltiirel bir
Oge niteligi tasimasinin yani sira etkili ve 6zgiin bir dil kullanimina da yardimeir olur. Tiirkce
derslerinde atasdzleri 6gretiminin gergeklesmesi i¢in de kaynak kitap olan Tiirk¢e ve Tirk Kiiltiirii
ders kitaplarinin igerisinde atasdzlerinin niceliksel kullanimi onemlidir. Nitekim Tiirk¢e O6gretimi
atasozii 6gretimi olmadan diisiiniilemez. Bu baglamda calismanin amaci 8. smif Tiirkge ve Tiirk
Kiiltiirii ders kitabinin atasozii 6gretimi agisindan incelenmesidir. Bu ¢alisma Milli Egitim Bakanlig
tarafindan hazirlanan ve 2019-2020 6gretim yilindan itibaren kullanilan 8. Smif Tiirkge ve Tiirk
Kiltirt ders kitabini atasozii 6gretimi agisindan detayli incelemesi ve atasodzlerinin {initelere gore
dagilimini incelemesi agisindan onemlidir. Ders kitabinda yer alan farkli tnitelerde baglama uygun



iki Dilli Tiirk Cocuklari igin Hazirlanan Tiirkge ve Tirk Kiiltiirii Ders Kitaplarinda Atasézii Ogretiminin ...

atasozi kullanilip kullanilmadigi sorusu ¢aligmaya ayri bir boyut katmaktadir. Bu ¢aligmanin kiiltiiriin,
degerin ve gegmisin tagiyicisi olarak Onem tasiyan atasdzlerinin, yurt disindaki Tiirk gocuklarina
okullarda 6gretim durumunu gostermeye calistigindan alana katki saglayacag: diisiiniilmektedir.

Arastirmanin ana problemi ve alt problemlerini asagidaki sorular olusturmaktadir:

1. “Yurt disinda yasayan iki dilli Tiirk ¢ocuklari i¢in hazirlanan 8. siif Tiirkge ve Tiirk Kiiltiirii ders
kitabinda yer alan atas6zlerinin niceliksel dagilimi nasildir?”

1.1. Yurt disinda yasayan iki dilli Tiirk ¢ocuklari i¢in hazirlanan 8. sinif Tiirkge ve Tiirk Kiiltiiri ders
kitabinda hangi atasozleri kullanilmigtir?

1.2. Yurt diginda yasayan iki dilli Tiirk ¢ocuklart i¢in hazirlanan 8. smif Tiirkge ve Tiirk Kiiltiirii ders
kitabinda yer alan atasozleri hangi temalarda kullanilmistir?

2. YONTEM

Bu ¢alisma Tiirk¢e ve Tiirk Kiiltiliri ders kitabindaki atasézii kullanimin nitelik durumunu incelemeyi
amagclamaktadir. Dolayisiyla betimsel nitelikli bir c¢alismadir. Bu g¢aligmada yontem olarak nitel
arastirma yoOntemlerinden biri olan dokiiman incelemesi kullanilmistir. Dokiiman incelemesi,
aragtirtlmasi hedeflenen olgu veya olgular hakkinda bilgi igeren yazili materyallerin analizini kapsar
(Yildirim ve Simsek, 2021, s.189). MEB tarafindan yurt disindaki Tiirk ¢ocuklari i¢in hazirlanan 8.
sinif Tirkce ve Tiirk Kiiltiirii ders kitab1 atasdzii kullanimi agisindan incelenmistir. Metinlerin ve
etkinliklerin icerisinde yer alan atasozleri tespit edilmis ve verilerin analizi i¢in tablo halinde bir araya
getirilmistir. Olusturulan tabloda tespit edilen atasdzlerinin hangi sayfada ve temada yer aldigi da
belirtilmistir.

2.1 Evren Orneklem

Calismanin evrenini Tiirkce ana dil ders kitaplar1 olusturmaktadir. Orneklemini ise yurt disindaki Tiirk
cocuklari i¢in Talim Terbiye Kurulunun 15.05.2018 tarih ve 77 sayili karariyla Milli Egitim Bakanlig
tarafindan hazirlanan 2019-2020 6gretim yilindan itibaren kullanilan 8. simif Tiirkge ve Tiirk Kiiltiirii
ders kitab1 olusturmaktadir.

2.2 Verilerin Analizi

Arastirmada dokiiman analizinden yararlanarak 8. simif Tiirkge ve Tirk Kiiltlirii ders kitab1 atasozii
Ogretimi baglaminda incelenmistir. Dokiiman incelemesinde egitim alaninda ders kitaplari, program
yonergeleri (miifredat), okul i¢i ve dis1 yazismalar, 6grenci kayitlari, toplanti tutanaklari, 6grenci
rehberlik kayit ve dosyalari, 6grenci ve Ogretmen el kitaplar1 gibi materyaller veri kaynagi olarak
kullanilabilir (Yildirim ve Simsek, 2021, s.190). Elde edilen veriler 8. simif Tiirkge ve Tiirk Kiiltiirii
ders kitabindaki atas6zii kullanim siklig1 ve bu atasézlerinin temalara gdre nasil dagilim gosterdigi
acisindan incelenmistir.

3. BULGULAR

3.1. Yurt Disinda Yasayan iki Dilli Tiirk Cocuklar1 i¢cin Hazirlanan 8. Simf Tiirkce ve Tiirk
Kiiltiirii Ders Kitabinda Yer Alan Atasézlerinin Niceliksel Dagilimina Yonelik Bulgular
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Tugba SIMSEK

3.1.1. Yurt Disinda Yasayan Iki Dilli Tiirk Cocuklan I¢in Hazirlanan 8. Simf Tiirkce ve Tiirk
Kiiltiirii Ders Kitabinda Kullanilan Atasozleri

Calismanin ilk problemini olusturan Tiirk¢e ve Tirk Kiiltiirii ders kitaplarinda kullanilan atasézlerinin
kullanim siklig1, arastirmanin veri kaynagim olusturan 8. smif Tiirkge ve Tirk Kiiltlirii ders kitab1
taranarak incelenmistir. Metinlerde ve etkinliklerde yer alan atasozleri sayfa numaralar belirtilerek
tema boyutunda listelenmigtir. 8. sinif ders kitabinda yer alan atasdzleri ve sayfa numaralari Tablo
1’de yer almaktadir.

Tablo 1
8.Suf Tiirkge ve Tiirk Kiiltiirii Ders Kitabinda Yer Alan Atasozleri

Adet AtasoOzii Sayfa Numarasi
1 Abdal diigiinden, ¢ocuk oyundan usanmaz. 97
2 Agag yagken egilir. 100
3 Armudun iyisini ayilar yer. 100
4 Su igene yilan bile dokunmaz. 100
5 Denize diisen yilana sarilir. 102
6 Armut pis agzima diis! 102
7 Can bogazdan gelir. 103
8 Riizgar eken firtina biger. 103
9 Balik bastan kokar. 103
10 Ev alma komsu al. 103
11 Az veren candan ¢ok veren maldan. 103

8. smif Tiirkce ve Tiirk Kiiltiirii ders kitabinda yukaridaki tabloda belirtildigi {izere 11 atasozii
kullanilmistir. Tablo 1’de yer alan “Abdal diigiinden, ¢cocuk oyundan usanmaz.” atasdézii metin hazirhik
sorusunda yer almigtir. Diger atasozleri ise 6grencilere etkinlik igerisinde d6gretilmeye galigilmistir.

3.1.2. Yurt Disinda Yasayan Iki Dilli Tiirk Cocuklan I¢in Hazirlanan 8. Simf Tiirkce ve Tiirk
Kiiltiirii Ders Kitabinda Yer Alan Atasozlerinin Temalara Gore Dagilim

Tablo 2

8. Sinif Tiirkge ve Tiirk Kiiltiirii Dersi Ders Kitabinda Yer Alan Atasozlerinin Temalara Gére Dagilimi

Adet Atasozii Tema

1 Abdal diigiinden, cocuk oyundan usanmaz. Oyun ve Eglence
2 Agag yasken egilir. Oyun ve Eglence
3 Armudun iyisini ayilar yer. Oyun ve Eglence
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4 Su igene yilan bile dokunmaz. Oyun ve Eglence
5 Denize diigsen yilana sarilir. Oyun ve Eglence
6 Armut pis agzima diis! Oyun ve Eglence
7 Can bogazdan gelir. Oyun ve Eglence
8 Riizgar eken firtina biger. Oyun ve Eglence
9 Balik bagtan kokar. Oyun ve Eglence
10 Ev alma komsu al. Oyun ve Eglence
11 Az veren candan ¢ok veren maldan. Oyun ve Eglence

8. simf Tiirkce ve Tiirk Kiiltiirii ders kitabinda yer alan atasdzleri Tablo 2’de belirtildigi iizere yalnizca
“Oyun ve Eglence” temasinda gorilmektedir. Diger temalarda ise herhangi bir atasoziine
rastlanilmamistir. Bundan dolay1 8. sinif Tiirkge ve Tiirk Kiiltiirii ders kitabinda yer alan atasdzlerinin
temalara gore esit dagilim gostermedigi sdylenebilmektedir.

4. SONUC, TARTISMA VE ONERILER

Tiirkce 0gretiminin amaci 6grencilerin dort temel iletisim becerileri olan dinleme, okuma, konusma ve
yazmay1 edinmelerini saglamaktir. Bireylerin bahsi gecen dort temel beceriyi kazanmalarinin temel
kosullarindan biri s6z varligin1 zenginlestirmektir. S6z varlig1 icerisinde atasozleri ise biiyiik 6lgiide
onemli bir yer kaplamaktadir. Atasozleri bir toplumun kiiltiirel 6gelerini barindiran ve bunun
sonucunda toplumun benligini ayakta tutmasina yardimeci olan dil yapilardir. Atasdzleri caglar
oncesinden siiregelen toplumlardan izler tasir. Biiyiiklerimizin tecriibe ve deneyimlerinin sonucunda
nasihat niteligi tasiyan atasozleri, iilkenin mihenk tas1 degerinde goriilen ¢ocuklarimiz ve genglerimiz
icin yol gosterici niteliktedir. Bu denli mithim olan atasdzlerimizin ise yasamin bir¢ok aninda
kullanilmasi ve etkili bir gsekilde 6gretilmesi gerekir.

Bu baglamda 8. sinif Tiirk¢e ve Tiirk Kiiltiirii ders kitab1 incelendiginde elde edilen veriler sonucunda
11 ataséziine ulasilmistir. Yurt disinda okutulan Tiirkgce ve Tiirk Kiiltiiri ders kitaplarinin atasozii
Ogretimi agisindan yetersiz kaldigimi sdylemek miimkiindiir. Ders kitaplarinda yer alan metinlerin ve
etkinliklerin atasozii Ogretiminde gelistirilmesi gerektigi sonucuna ulagilmaktadir. Alanyazinda
yapilan ¢aligmalar incelendiginde yalmzca yurt disindaki Tiirk ¢ocuklart i¢in hazirlanan Tiirkge ve
Tirk Kiltiiri ders kitaplarinda degil aym1 zamanda Tiirkge ders kitaplarinda da atasozii 6gretimi
bakimindan yetersizlikle karsilagiimaktadir (Batur ve Soyugok, 2019; Oztiirk ve Kirmizi, 2021).

Tiirkge ders kitabi ile ilgili yapilan 6rnek calismalara Tiirkiye’de Tiirk¢e dersinde okutulan ders
kitabindaki atasézii varligt ve yurt disinda okutulan ders kitabindaki atasézlii varligmin
karsilastirilmasi agisindan yer verilmistir. Batur ve Soyucok’un (2019), Tiirkge ders kitaplarinda yer
alan atasdzlerinin elegtirel diiglinme unsurlarini inceledigi makalesine gore ortak 8. simif Tiirkge ders
kitabinda 8 ataséziine erisilmistir. Tiim simf seviyeleri ders kitaplarinda ise toplam 44 farkli atasozii
bulunmustur. Calismada Tiirkge ders kitaplarinda yer alan atasdzlerinin sayisinin yetersiz oldugu
belirtilmistir.
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Oztiirk ve Kirmizi’nin (2021), ortaokul Tiirkge ders kitaplarindaki milli kiiltiir temas1 metinlerinde
deyim ve atasozii varligini inceleyen arastirmasina gére MEB Yayinevine ait 5. ve 6. siif ders
kitaplarindaki Milli Kiiltiir temasi metinlerinde herhangi bir atasdziine rastlanmamis, Eksen
Yayinciligin 6. sinif ile Ders Destek Yayinevinin 7. smif ders kitaplarinda 1, MEB yayinevine ait 7.
Smif diizeyindeki iki farkli ders kitabinda 2, yine MEB Yayinevine ait 8. sinif Tiirkce ders kitabinda 3
atasoziine rastlanmistir. Erisilen bu bilgiler 1s18inda Tiirk¢ce ders kitabinda yer alan atasdzlerinin
sayisinin yetersiz kaldigindan bahsedilmistir.

Tiirkce ders kitaplarindaki atasozleri hakkinda yapilan ¢aligmalara ek olarak yurt disindaki Tirk
ogrenciler i¢in hazirlanan Tiirkce ve Tiirk Kiiltiirii ders kitaplarinin nicelik ve nitelik agisindan
incelendigi ¢alismalara ulasmak miimkiindiir. Mete vd. (2018), ikidilli Tiirk ¢ocuklar1 i¢in hazirlanan
Tiirkce ve Tiirk Kiiltiirii kitaplarinda atasozii 6gretimini inceledigi calismasinda Tiirkge ve Tiirk
Kiiltiirii 1-10. smiflar ders 6gretim materyali birinci kitabinda (1-3. siniflar) 1 atasozi, ikinci kitabinda
(4-5. smuflar) 2 atasézii, tiglincii kitabinda (6-7. siniflar) 4 atasézii, dordiincii kitabinda (8-10. siniflar)
ise 18 atasozii oldugu bulgularina erismistir. Calismanin sonucunda atasozlerinin kullanim sikliginin
yetersiz oldugu verisine ulagilmistir.

Ince’nin (2012), yurt disindaki Tiirk 6grenciler i¢in hazirlanmus Tiirkge ders kitaplarindaki atasdzleri
varligimin nitel ve nicel agidan inceledigi calismasina gore 1-3. siniflarin ders kitabinda 1, 4-5.
smiflarin ders kitabinda 2, 6-7. siniflarin ders kitabinda 6, 8-10. simiflarin ders kitabinda 14 atasodziine
erisilmistir. Calismanin sonucunda Tiirkge ve Tiirk Kiiltiiri ders kitaplarinda ve ¢alisma kitaplarinda
yer alan atasozlerinin nitelik ve nicelik agisindan yetersiz kaldig bilgisine ulagilmigtir.

Tiim bu veriler 15181nda yapilan ¢alisma neticesinde 8. siif Tiirk¢e ve Tiirk Kiiltiirii ders kitabinda yer
alan atasozlerinin atasézii 6gretimi konusunda yetersiz kaldigi sonucuna ulasilmistir. Tiirkiyede
okutulan Tiirk¢e ders kitabi agisindan karsilastirma yapildiginda ise ders kitaplarinda genel olarak
atasozi kullaniminin eksik oldugu sonucuna ulagilmistir. Yurt disinda yasayan Tiirk ¢ocuklarinin
Tiirkiyede yasayan Tiirk ¢cocuklarinin aksine okulda ve ¢evresinde kendi kiiltiiriiniin izleriyle daha az
karsilastigi g6z Oniinde bulunduruldugunda, Tiirkce ve Tirk Kiiltiirii ders kitaplarinin atasozleri
Ogretimi agisindan zenginlestirilmesi gerektigi yorumu yapilabilir. Tiirk¢e 6gretimi agisindan bu denli
Onem tastyan, 6zellikle yurt digindaki Tiirk ¢ocuklarmin kiiltiirel unsurlarini yasatabilmesi, degerlerini
koruyabilmesi ve benliklerinden kopmamalar1 i¢in bir anahtar niteliginde olan atasdzlerinin ders
kitaplarindaki sayilari arttirilmalidir.

Tiirk¢e ve Tirk Kiiltiirii kitaplarinda arastirmanin ikinci problem sorusunu olusturan 8. siif Tiirkce ve
Tiirk Kiiltiirii ders kitabinda yer alan atasézlerinin temalara gére dagilimi incelendiginde atasdzlerinin
yalnizca bir temada yer aldig1 sonucuna ulagilmistir. 8. simif Tiirkge ve Tiirk Kiiltiirii ders kitabinda yer
alan tematik boliimler su sekildedir:

. Ben ve Ailem
. Cevre, Farkliliklar ve Birlikte Yasama

. Oyun ve Eglence

. Gezelim Gorelim

1

2

3

4. Bayramlar ve Kutlamalar
5

6. Gegmise Agilan Kapi

7

. Sanat ve Edebiyat
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8. Insan ve Doga

8. sif Tiirk¢e ve Tirk Kiiltiirii ders kitabinda yer alan atasdzleri “Oyun ve Eglence” temasinda yer
almaktadir. Atasozlerinin ders kitabinin tiim temalarinda yer almamasi ve yalnizca tek bir temada
toplanmasi atasozii 6gretimi agisindan olumsuz bir durumdur. Ders kitabinin her bir temasi farkl
konulu metinler ve baglamlar icerir. Ogrencilerin de farkli durumlara uygun atasdzlerini
Ogrenebilmeleri igin yalmzca bir temada degil farkli temalarda da atasdzleri kullanimina yer
verilmelidir. Ogrencilere dgretilmek istenen atasozlerinin siirekliligine yer verilmeli ki dgrenciler bu
atasozleriyle farkl yerlerde ve zamanlarda karsilagabilsin ve daha rahat 6grenebilsin. Bu bakimdan 8.
siif Tiirkge ve Tiirk Kiiltiirii ders kitabinda yer alan atasézlerinin yalnizca bir temada degil farkli
temalarda da yer almasi gerektigi sonucu ¢ikarilabilmektedir.

Calisanin sonuglarindan hareketle, yurt disinda yasayan Tiirk ¢ocuklari i¢in hazirlanan Tiirk¢e ve Tiirk
Kiiltiirii ders kitaplarinda ve hazirlanacak yeni ders kitaplarinda atasozlerinin kullanimu ile ilgili su
onerilerde bulunulabilir:

4.1 Cahsma sonuclarina dayah 6neriler

1. Turk kiiltiiriinii en iyi sekilde yansitmak ve 6gretmek icin Tiirk¢e ve Tiirk Kiiltiirii ders kitaplarinda
sayica daha fazla ve farkl atasdzlerinin kullanimina yer verilmelidir.

2. Ders kitaplar1 tematik bdliimler agisindan ele alindiginda atasozlerinin dengeli dagilim gostermedigi
goriilmiistlir. Bu nedenle ders kitaplarinda yer alan atasozlerinin farkli temalarda sistemli bir sekilde
kullanilmasi saglanmalidir. Ogrenciler atasozleriyle yalnizca bir temada, belki de birkag derste bitecek
kadar kisa zaman diliminde degil siirece yayilmig bir vakitte kargilasmalidirlar.

3. 8. Smf Tiirk¢e ve Tiirk Kiiltlirii Ders Kitabinda yer alan atasdzleri yalmizca “Oyun ve Eglence”
temasinda yer almaktadir. Temalar atas6zii kullanimina elverigli olduklarindan farkli temalarda da
atasdzlerine yer verilmelidir. Ornegin ders kitabinin son temasi olan “Insan ve Doga” da “Giilii seven
dikenine katlanir, ar1 bal alacak ¢igegi bilir.” gibi atasozleri kullanilmas1 dnerilebilir.

4.2 Gelecekte yapilacak ¢calismalara yonelik 6neriler

Bu calismada 8. smif Tiirk¢e ve Tiirk Kiiltiirii ders kitab1 incelenmistir. Gelecek calismalarda Tiirkce
ve Tirk Kiiltiirii kitaplarmin tiim seviyelerinde atasozleri dgretiminin sikligi ve dagilimi, temalara
uygunlugu veya temalara gore nasil dagilim gosterdigi incelenebilir.
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