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ACTUAL SITUATION OF INSTITUTIONS WORKING IN THE FIELD
OF BILINGUALISM / MULTILINGUALISM IN THE WORLD!

Burak SOZER" Ezgi INAL™

ABSTRACT

This study aims to determine the current state of bilingualism/multilingualism institutions around the world in
terms of quality and quantity. In the study, which was structured on the basis of the concept of
bilingual/multilingual education research and practices, document analysis from qualitative research data
collection tools and content analysis from data analysis types were used. Within the scope of the study, 593
institutions from 100 countries were reached and these institutions were classified according to the continents
and countries they are located in. The objectives, fields of activity and status of the identified institutions and
organisations were determined. In order to limit the study, pre-school, primary and secondary private schools
and public schools providing bilingualism/multilingualism education were not included in the study. Summer
Institute of Linguistics, Global Civil Society Databes and Union of International Associations, Ethnologue and
UNESCO databases were utilised in the data collection process. The findings were quantified in Excel and
visualised in Mapchart. The focus study topics of the identified institutions were determined, coding was made
by ensuring the unity of author and expert opinion and 7 themes were reached. According to the research
context, existing institutions focus on heritage language education, intercultural communication,
bilingual/multilingual education for children, language psychology, training of trainers, second language
acquisition and migrant-refugee education. It has been found that the number of institutions conducting
bilingualism/multilingualism research has increased especially in European and Asian countries, but not in
sufficient numbers in African countries.
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1. INTRODUCTION

The increase in the number of bilingual/multilingual speakers worldwide with globalization and the
accompanying development of the field of foreign language teaching have made multilingualism an
important issue that cannot be ignored. In this context, it has been observed that countries have made
some changes in their national education policies, especially since the beginning of the 21st century. It
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is known that multilingualism is not a rare phenomenon worldwide and that bilingual/multilingual
speakers are more numerous than monolinguals in the world. According to The Ethnologue (Eberhard
et al., 2023), 7.668 billion people in 194 countries around the world speak approximately 7,168
languages, with an average of 37 languages per country. In addition, 94% of the world's population
uses 5% of the world's languages, and a total of 23 languages are spoken by more than half of the
world's population. This situation necessitates many people to live with multilingualism.

Multilingualism research is a comprehensive set of studies that examine the results of the cultural and
social use of more than one language in a wide area in a society, as well as the nature of individual
language use (two or more) (Edwards, 2013). On the other hand, it is seen that there is no common
opinion in the terms bilingualism-bidialectalism and multilingualism. For example; Bhatia and Ritchie
(2013) and Mackey (2013) stated that the term plurilingualism can be used as an umbrella concept
used to indicate both bilingualism and multilingualism phenomena. Grin (2019), drawing attention to
the difference between the terms bilingualism, multilingualism, and plurilingualism, has made a
distinction as plurilingualism for individual multiple language use; and multilingualism for language
diversity used at the community level (city, region, or country). The concept of bilingualism is a
phenomenon that includes the psychological, political, and social situation where individuals
communicate in a standard way in two or more languages, along with the term bidialectalism.

Bilingualism is the ability of an individual to think, speak, and express himself in writing in two
languages (Haznedar, 2021; Saydi, 2013; Edwards, 2013; Ceyhan and Kogbas, 2009). On the other
hand, bilinguals are people who have various degrees of language skills in different areas in two or
more languages, who need and use two or more languages or dialects in their daily social life. In
addition, multilingual speakers are individuals or groups who have gained communicative competence
in more than one language individually or socially and can interact with other multilinguals in society
in various degrees of competence, written or spoken. The term bilingualism refers to a type of
multilingual user who uses two languages, while the term multilingualism corresponds to a language
user who uses more than two languages (trilingual, quadrilingual, etc.) (Grosjean, 2010; Butler, 2013).
Also, according to Butler (2013), bilingualism is a multidimensional, non-static, heterogeneous,
linguistic, psychological, and social phenomenon. The Council of Europe (2001) defined
multilingualism as "the ability to use all knowledge and experience in languages that communicate and
interact with each other"; however, the effects of monolingual education ideology continue even in
institutions providing bilingual education, including Europe. Because, in many European and Asian
countries, for the proper realization of social interaction and communication phenomena (for example,
in education, professional development, etc.), individuals are required to have full competence in the
dominant social language. This situation causes significant problems, especially for minorities and
immigrants, and this criterion is needed in multilingual countries. In addition, schools and institutions
that apply a monolingual perspective implement bilingualism in their curriculum as a contribution
element aimed at developing the first language (Lambert, 1974). The fact that bilingualism in
education consists of monolingual ideology leaves most learners out, especially those who have been
marginalized, as it requires standardized languages to perform equally well for all purposes (Garcia
and Tupas, 2009). This situation can sometimes lead to language losses.

Until the mid-20th century, foreign language teaching programs focused on grammar and reading
skills, and being bilingual was a sign of belonging to a high and elite culture and required mastery of
the literature and grammar rules of other languages. Towards the 21st century, the communicative
approach and immersion method began to be preferred in foreign language teaching, and it was
thought that bilingual learners should think and use the two languages separately. However, today,



neither explicit language teaching focusing on the structure of the learned language nor the immersion
method focusing on communicative interaction in one language is suitable for bilingual learners in the
long term. Instead, approaches and environments should be prepared where bilinguals can use all their
linguistic repertoires and dynamic language practices (Garcia and Tupas, 2019).

The increase in scientific production in the field of language and education on bilingualism, the
development of bilingual education worldwide, and its becoming an educational phenomenon have
accelerated since the first half of the 1990s. Different definitions have been brought to bilingual
education. According to Cummins (2013), bilingual education should aim to teach subject content, not
just to teach languages, and should be within a social context. According to Bialystok (2018), bilingual
education is an instructional program used to teach non-language-related academic subjects in contexts
where the language of education is different from two or more languages. This education may not
match the language spoken at home or in the community, but the structure of the education program
should contribute to the impact of the relationship between the language(s) of education and the
community on educational outcomes. According to May (2017), bilingual education or education in
two languages is the use of two languages as an educational tool for any part or all of the school
curriculum. This excludes programs that include bilingual students but do not include bilingual
education, especially majority language programs where students receive education only in the
majority language regardless of their language backgrounds. For a program to be accepted as
bilingual, both languages must be used as a teaching tool and thus the curriculum content must be
presented. An important point in defining bilingual education is also related to the learner population
served by each program, as well as the philosophy and related educational goals of each program
(May, 2017).

Despite different bilingual education classifications in the literature, there are three broad models that
consistently appear in various typologies. These are: transitional models, maintenance models, and
enrichment models of bilingual education. In addition to these three broad models, there are also
models known as heritage language models, which are located somewhere between maintenance and
enrichment approaches. These models are determined according to specific linguistic and educational
goals. Models of education in two languages are defined in terms of "language planning goals and
ideological orientations towards linguistic and cultural diversity in society" (Freeman, 1998; May and
Hill 2005). According to Hornberger, bilingual education programs are determined more by specific
contextual and structural characteristics than by models. Accordingly, contextual characteristics have
been determined as the characteristics of the student population (numbers, stability/mobility in school,
minority status, language history) and the characteristics of the teacher population (ethnic origin,
degree of bilingualism, education, roles). Structural characteristics are listed as "program in school”
(school-wide or targeted); "languages in the curriculum™ (sequencing, oral/literary development and
distribution of subjects in languages); and "language use in the classroom™ (patterns and functions)
(Hornberger, 1991).

The quality and objectives of bilingual education programs show great contextual differences across
different countries. Although there is no common purpose for bilingual education worldwide, in some
settings, the aim of these programs is to use the minority (second) language as an educational tool
among learners from the dominant (first) language group to promote biliteracy. Known as "enriched
bilingual education,” this model was first implemented in French-speaking schools in Canada and
international bilingual institutions in Europe. Another goal in different contexts is for speakers of
minority languages to develop their skills in the majority language while preserving their mother



tongues (Pérez & Agugliaro, 2021). Examples of these programs can be seen in the education of
Catalan and Basque speakers in Spain and Welsh speakers in the UK. Another bilingual education
approach aims to use the minority language in early education to cope with the mainstream education
process and then transition to the dominant language in subsequent educational stages. Known as
"transitional bilingual education," these programs have been applied to individuals whose native
language is Spanish or Latin since the late 20th century in the USA. Another method implemented in
the USA is the "dual immersion” method, which aims to provide content education and language
development in both languages. In these education programs, native English speakers and non-native
speakers learn together.

Pedagogically, the development of bilingual education results from the application of different
educational approaches at different educational levels in different geographical areas and continues to
do so. Especially in the last 20 years, while bilingual education in Europe has focused on content and
language integrated education, in North America, it has been implemented with immersion programs
and content-based teaching approaches worldwide (Coleman, 2006). However, in general, it can be
said that bilingual education models worldwide are moving towards a dual-focused educational
approach that aims to teach both content and language. Content and language integrated education
programs have spread from Canada to Europe and are the preferred bilingual education programs by
most educational institutions (Pérez & Agugliaro, 2021). The fundamental pedagogical consensus in
bilingual education approaches is that education languages should be kept as separate as possible (May
& Dam, 2014; May, 2017).

On the other hand, multilingualism refers to the presence of multiple "language varieties" in a large or
small geographical area. Multilingualism or plurilingualism indicates the repertoire of language
varieties used by many individuals and is therefore the complete opposite of monolingualism; it
includes language diversity referred to as 'mother tongue' or ‘first language.' Multilingualism is often
invisible. It can emerge not only in community use but also within the family. Multilingualism is often
interpreted as having a population that knows or uses one or more national languages in addition to
two or more main languages learned in school (King, 2018). For example, Spanish-speaking children,
especially Mexican American children in America, have been educated in English only in public
schools for decades. Especially after World War |, which began in 1917, the nationalism movement
that started in the United States and worldwide has led to a monolingual and monocultural assimilation
where all ethnic groups speak a common language, replacing cultural pluralism. This movement has
elevated the idea of an "English-speaking society" in the USA (Buttaro, 2014). For instance, in some
European countries like England, Greece, Italy, Portugal, and Turkey, classroom environments are
usually monolingual during primary and secondary education. In contrast, Austria (German, Austrian
— Bavarian), Catalan (Catalan and Spanish), and the Netherlands (Polish and regional languages) have
more diversity in language environments. Additionally, in Malta, all official and state schools provide
bilingual education in English and Maltese. In such societal bilingualism cases, bilingualism is at the
level of social organization beyond the individual or nuclear family (Dockrell et al., 2020). Generally,
it is observed that educational institutions centered on bilingualism/multilingualism worldwide exhibit
a pedagogical approach according to the new world order created by external factors such as war and
migration, influenced by the cultural, historical, and traditional structure of their societies.
Furthermore, it can be said that in the 21st century, the approach to bilingual/multilingual education
research has developed within the framework of pedagogical and applied linguistics, and there has
been a noticeable increase.

1.1 Purpose of the Study



The aim of this study is to identify private and public research institutes, centers, and laboratories
operating worldwide considering bilingualism/multilingualism principles and to determine the current
status of non-profit organizations focused on bilingualism/multilingualism. In line with this purpose,
the following research questions have been determined.

1. What are the areas of activity of bilingualism/multilingualism research institutions and
organizations?

2. What are the characteristics and current global distribution of institutions and organizations in
the field of bilingualism and multilingualism?

3. What are the themes and orientations that institutions and organizations focus on?

To limit the research, pre-school, primary, and secondary private schools and state schools, as well as
universities providing bilingual/multilingual education, have not been included in the study.

2. METHOD

This study is structured with a qualitative research method, and document review was used as a data
collection method to identify private/public research institutes, centers, foundations, and laboratories
working in the field of bilingualism/multilingualism. Document review was preferred in this study
because it can provide a large sample size, the organization and review of accessed documents, its
quality, and it allows for an original and time-extended type of analysis. The aim of this method is to
analyze written, visual, and auditory materials related to the phenomena intended to be researched
(Yildirim and Simsek, 2018). In this study, task sharing was made by the authors according to the
research purpose with determined scope and limitations, and the review process has started. After the
research process, the obtained data were evaluated with content analysis, one of the data analysis
methods in qualitative research, with an inductive approach. In content analysis, the collected data
were reviewed, extractions and additions were made, and concepts and themes were brought together
in a general framework according to the data. The aim of content analysis is to make phenomena
orderly and understandable through concepts and themes (Strauss and Corbin, 1990).

During the data collection process of the study, a search was made in Turkish and English to reach
international institutions from general to specific to reach the mentioned institutions and organizations,
and keywords such as "country name + bilingualism/multilingualism, bilingualism/multilingualism
centers + country name, bilingualism/multilingualism institutes + country name,
bilingualism/multilingualism + continent name, continent name + bilingualism/multilingualism,
bilingualism/multilingualism centers + continent name, bilingualism/multilingualism institutes +
continent name" were preferred. In addition, the Summer Institute of Linguistics "sil.org", Global
Civil Society Databases and Union of International Associations "uia.org”, and Ethnologue and
UNESCO databases were used during the data collection stage. The findings obtained were digitized
in the Excel program and visualized in the Mapchart program. Since there is no database where the
institutions forming the research object are registered, the data could not be handled with a
bibliometric approach. Therefore, there may be institutions not listed. While this situation constitutes
the limitation of the study, it is aimed to have information about the general tendency and current
situation of institutions working in the field of bilingualism/multilingualism worldwide with the
analysis of the findings obtained in the study. The diagram showing the study method is shown in
Figure 1.
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Figure 1. Steps of the Study Method

In the data analysis process of the study, cross-examination was conducted by the authors, and themes
were determined within the scope of the field of activity and the establishment purpose of the
mentioned institutions and organizations, and a final conclusion was reached. In the stage of creating
themes, the identified institutions were accepted as data sources, their websites were examined, and
the working areas of the institutions were coded. After naming the codes, a merging process was
performed, and the codes were converted into themes. During the data reduction process, a consensus
was reached among the authors, saturation point was reached, and the themes were named. In the
coding and theming process, data analysis stages were applied according to the model of Creswell
(2012) and Miles and Huberman (2014). Accordingly, data collection and analysis occurred
simultaneously, and an inductive and interpretive approach was followed in form.

3. FINDINGS
3.1 Distribution of institutions by countries and continents

Within the criteria determined in the study, 593 non-profit institutions conducting work and research
in the scope of bilingualism/multilingualism have been identified in 100 countries worldwide. It can
be said that the number of private and public centers, institutes, laboratories, and organizations
conducting research within these concepts has increased in recent years along the east-west axis, and
competition is particularly noticeable between the United States and China.

According to the analysis of the data, the number of institutions in countries has been classified
between 1 and 30. Accordingly, Europe is the continent with the most institutions, while Oceania has
the fewest. In addition, it is noteworthy that the number of institutions operating in the field of
bilingualism/multilingualism in African countries is low. Figure 2 shows the distribution of
institutions and organizations involved in bilingualism/multilingualism studies by continent. The color
classification has been made for situations where the number of institutions is between 1-5, 6-10, 11-
15, and 16-30. Areas shown in white have no accessible institutions.
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Figure 1. Distribution of Institutions by Country

Ernstec with mapchartant

The countries with the highest number of institutions actively operating in the field of
bilingualism/multilingualism worldwide are, in order, China (27), the United States (20), Canada (18),
the United Kingdom (16), Spain (15), and France (15). When looking at the continents in general, it is
observed that the most institutions are located in Europe (279) and Asia (151). However, this number
is reached in 38 countries in Europe and 32 countries in Asia. The continent where the institutions
working in the field of bilingualism/multilingualism are located and the number of countries that the

continents have are shown in Table 1.

Table 1

Number of Institutions in Countries by Continent

Continent Number of Countries Number of Institutions  Total %
Europe 38 279 47,05
Asia 32 151 25,46
Africa 14 33 5,56
America (North - 14 117 19,73
South)

Australia 1 8 1,35
Oceania 1 5 0,84
Total 100 593 %100
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As seen in the table, a significant portion of the institutions working in the field of
bilingualism/multilingualism are located in Europe, and the lowest number of institutions, as expected,
is found on the continent of Oceania. The only countries in Oceania with institutions are New Zealand
and Australia on the continent of Australia. The countries with the most institutions on their continent
are shown in Table 2.

Table 2

Countries with the Most Institutions on Their Continent (Top 5)

Rankings Europe n Asia n Africa n America n
1. United 16 China 27 Somalia 8 USA 20
Kingdom
2. Spain 15 India 13 Morocco 3 Canada 18
3. France 15 Russia 12 South 3 Brazil 11
Africa
4, Switzerland 13 Malaysia 11 Algeria 3 Ecuador 10
5. Germany 13 Bangladesh 8 Senegal 3 Argentina 8

When looking at the data, the United Kingdom ranks first with 16 institutions in Europe. Among the
institutions working in the field of bilingualism/multilingualism in the United Kingdom are important
organizations such as the Centre for Literacy and Multilingualism (CeLM) at the University of
Reading, Multilanguage and Cognition Lab at University College London, and the Centre for
Multilingual and Multicultural Research. In Spain, the Multilingualism and Education Research Group
at the University of the Basque Country, the Spanish Association of Applied Linguistics (AESLA),
and the Plurilingualism and Education Research Group at the Autonomous University of Madrid stand
out. In France, the European Observatory of Plurilingualism (OEP), the International Association of
Applied Linguistics (AILA), and the International Society of Functional Linguistics are present.
Switzerland has institutions such as the Research Centre on Multilingualism, the Freiburg University
Institute of Multilingualism, and the Swiss Association of Multilingualism. Germany has recently
increased the number of institutions working in this field, including the European Network for
Psycholinguistic Research on Multilingualism and Multilingual Development and the Berlin
Interdisciplinary Network for Multilingualism. In Asia, there is a predominance of institutions based
in China. Some of the institutions in China include the National Research Center for Foreign
Language Education, the Beijing International Bilingual Academy, and the Fudan Multilingual Center.
Despite being a multilingual and populous country, India lags far behind China in the number of
academic research institutions in this discipline. Some of the Indian institutions include the Central
Institute of Indian Languages and the ASAHIlI Language Institute. Russia is rich in
bilingual/multilingual research centers affiliated with universities. Some of the centers in Russia
include the Center for Multilingualism and Multiculturalism Studies, the Moscow Center for
Bilingualism and Multiculturalism Research, and the Bilingualism and Multiculturalism Research
Center. Malaysia and Bangladesh have been increasing their investments in bilingual/multilingual



research in recent years. The Institute of Modern Languages (IML) in Bangladesh and the Enhance
Academy in Malaysia are some of the institutions working in this field.

When looking at the African continent, it is observed that Somalia stands out as the country with the
most institutions on the continent, showing its importance to bilingualism/multilingualism research.
Institutions such as the Somali Institute for Development and Research Analysis (SIDRA) and the
Somali Language Academy continue their work in this field under the UNICEF bilingual education
project called the Somali Bilingual Education Program. In Morocco, there is the Language Center in
Casablanca, in South Africa, the Centre for African Language Learning, in Algeria, the National
Centre for Research in Language and Literature (CNRL), and in Senegal, the Centre for Linguistics
and Studies of African Languages (CLEA) are important bilingual/multilingual research institutions
on the African continent.

Investments in research institutions in this field, especially in the United States and Canada, are seen
to be increasing on the North and South American continents. In the United States, there are
significant research organizations such as the Center for Multilingual and Intercultural
Communication, the National Association for Bilingual Education, and the Purdue Bilingualism Lab.
In Canada, the Language Acquisition, Multilingualism, & Cognition Lab and the Official Languages
and Bilingualism Institute (OLBI) are among the continent's important institutions. In South America,
Brazil is seen to attach importance to bilingualism/multilingualism research. The Center for Language
Studies and Multilingualism - CELM and the Center for Studies and Research on Multilingualism -
NEPM are prominent centers. In Ecuador, there is the Amauta Foundation, and in Argentina, the
Multilingual Studies Group and the National Institute of Intercultural Bilingual Education are among
the important research centers in the country and on the South American continent.

The continental states of Australia and New Zealand have built new organizations for research in the
field of bilingualism/multilingualism. Among these are the Research Unit for Multilingualism and
Cross-Cultural Communication at the University of Melbourne and the Multilingualism Research
Centre in Australia, and the New Zealand Federation of Multicultural Councils operating in New
Zealand are among the research institutions on the continent.

3.2 Distribution of institutions by type

Institutions working in the field of bilingualism/multilingualism, although there are no clear
distinctions, continue their work in the status of 'research center, institute, laboratory, foundation,
academy.' Research centers, institutes, and laboratories are all types of research organizations, but they
differ in their focus and scope. Research centers are organizations that conduct research in a specific
field or area of interest. They can be affiliated with a university, government institution, or private
company. Research centers usually have a specific focus or theme, and their staff conduct research
related to that theme. Research centers may also have partnerships with other organizations and
receive funding from various sources. For example, the Group Dynamics Research Center studies
people's behavior in groups, while the Space Sciences and Applied Research Center conducts research
in the field of space sciences (Han, et al., 2022). Institutes are generally larger and more
comprehensive than research centers. They may have multiple research centers or departments
focusing on different research areas. Institutes can be associated with universities, governments, or
private organizations, and they may focus on interdisciplinary research. They typically have a mission
statement and long-term goals. Institutes may have more administrative staff than research centers and
may offer educational programs, conferences, and other social assistance activities. For example, the
Genomic Research Institute has multiple departments focusing on different aspects of genomic



research (Yu, et al., 2001). Finally, laboratories are facilities focused on conducting scientific
experiments and research, and on testing hypotheses. They can be part of a research center or institute,
or independent facilities (Saini, 2012). In summary, both research centers and institutes conduct
research, but an institute tends to be a larger and more comprehensive organization with a broader
mission, while a research center may be a smaller, more focused unit that is part of a larger
organization.

An academy is an institution or society of academics, artists, or scientists aimed at promoting and
advancing knowledge and learning in a specific field or discipline. It is typically a prestigious
institution with members who are recognized experts or leaders in their fields. Academies generally
conduct research, publish academic journals or books, and provide educational programs and
resources. They may also advise governments or other organizations on policy or best practices related
to their fields. Due to such status differences in the naming of institutions, a classification of "research
center, institute, laboratory, foundation, academy" has been made to determine the type of 593
institutions in data analysis. Accordingly, the types of institutions are shown in Table 3.

Table 3
Distribution by Type of Institutions

Institution Type Number of Institutions

Research Center 251 % 42,33
Institute 242 % 40,81
Laboratory 52 % 8,77
Academy 36 % 6,07
Foundation 12 % 2,02
Total 593 %100

It is observed that institutions focusing on bilingualism/multilingualism research generally operate
under the identity of research centers and institutes. For example, organizations such as the Center for
Multilingualism in Society across the Lifespan (Norway), Bogazi¢ci University Center for
Multilingualism Research (Turkey), and Nucleo de Pesquisas em Politicas Linguisticas (Brazil) are
classified as research centers. Institutions like Meertens Instituut (Belgium), Official Languages and
Bilingualism Institute (Canada), and Institute of Multilingualism (Switzerland) are institutes that focus
on bilingualism/multilingualism disciplines and carry out projects. Laboratories that operate are
typically based in the United States and Canada. Multilingualism and Literacy Lab and Bilingualism
Experience Education Lab (Canada), Sign Linguistics & Language Acquisition Lab, and Bilingualism
and Psycholinguistics Research Lab (USA) are significant bilingual/multilingual research laboratories.
Additionally, in Europe, the Bilingualism and Aging Lab affiliated with the University of Groningen
in the Netherlands, the Multilingualism Laboratory Network, and The QMUL Phonetics Lab in the
UK are important scientific research points on the continent. Organizations that continue their research
as academies, such as The Iszl Multilingual Academy (Switzerland), African Academy of Languages
(Mali), and Institute of Linguistics of the Azerbaijan National Academy of Sciences (Azerbaijan),
typically operate as official organizations conducting bilingualism and multilingualism projects.
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Foundations or associations that present work in this field, such as the Integration Foundation
(Estonia), Aga Khan Foundations (Kazakhstan), The Japan Association for Language Teaching
(Japan), and International Association of Multilingualism (Ireland), are official and private
organizations that conduct projects and research across various continents and countries.

3.3 Focus areas of the institutions

Looking at the purpose of establishment and the areas of activity they focus on, it has been observed
that there are some differences among the institutions conducting research, projects, and various
studies in the field of bilingualism and multilingualism according to the education policies of countries
worldwide. Although the concepts of bilingualism and multilingualism are determined as umbrella
concepts, there is no specific criterion among the approaches of the institutions to this discipline. In
this section of the study, the focus areas of the institutions in the data pool have been examined, and
common themes have been identified. Information about the general mission and vision of these
institutions, with examples from the institutions that make up the themes, is given in Table 4.

Table 4

Themes Focused on by the Institutions

Theme Name of the Institution General Description (Code)

Heritage Language Education -Bilingualism Research Focusing on the language
Lab. (Australia) education of immigrants and
-Bilingualism and mlnorlt!es, wprklng on
Language Contact Lab. p;eserwkng the Qerltagellangluagz
(USA) of speakers and on cultural an

language transmission.
-Heritage Linguistics Lab.

(Netherlands)

-Andean  Program  for
Linguistic and Cultural
Development (Peru)

Intercultural Communication -Research Unit for Promoting bilingual education
Multilingualism and Cross- in the context of the concept of
Cultural  Communication intercultural communication and
(Australia) second language acquisition.

-Bilingualism Matters
London

Institute of  Languages
Cultures and  Societies
(England)

-Centro de Investigaciones
y Estudios sobre Cultura y
Sociedad (Ecuador)
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Bilingual/Multilingual
in Children

Language Psychology

Teacher Training

Second Language Acquisition

Immigrant and Refugee Education

Education

-Bilingual Matters
(Greece)

Lobo Language
Acquisition Lab. (USA)

Bilingual (Hungary)
-Laboratorio LaTeC (Italy)

-Experimental Linguistics
Laboratory (Poland)

-Purdue Bilingualism Lab.
(USA)

-The Fédération
Internationale des
Professeurs de Langues
Vivantes (FIPLV)
(Belgium)

-Estonian Association for
Applied Linguistics
(Estonia)

-Asociacion  Colombiana

de Profesores de Inglés
(Colombia)

- Psychology of

Multilingualism Lab.
(USA)

The QMUL Phonetics
Laboratory (UK)

Center  for  Advanced
Research on Language
Acquisition (USA)
Multilingualism and
Second Language
Acquisition Research

Group at the University of
Salamanca (Spain)

-The  Danish
Council (Denmark)

Refugee

-International Organization
for Migration (Somalia)

-Multimind (Poland)

-Implementing and developing
usage-based and cognitive-
functional linguistics  and
bilingual education programs to
support  children's  language
development.

-Conducting research on the
behaviors of bilinguals in the
context of psycholinguistics,
psycholinguistics, and
sociolinguistics.

-Bringing together researchers,

teachers, and  practitioners
interested in applied linguistics,
especially  bilingualism and
multilingualism, creating
resources, and  organizing

training programs.

research and
the

- Conducting
developing projects on

typical characteristics of
bilingual or multilingual
acquisition.

-Responding to the language
learning needs of immigrants,
refugees, and minorities who
speak languages different from
the majority languages of host
countries in the context of
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-Mercator European bilingualism/multilingualism,
Research Centre on integrating them into society,

Multilingualism and and promoting cultural
Language Learning exchange.
(Netherlands)

In this section, which examines the working branches of institutions operating in the field of
bilingualism/multilingualism, a total of 7 themes have been identified based on focus areas. Heritage
language education, intercultural communication, bilingual/multilingual education in children,
language psychology, teacher training, second language acquisition, and immigrant and refugee
education are among the current topics that institutions are inclined towards.

3.3.1 Heritage Language Education

Heritage language education refers to the teaching and learning of languages spoken by immigrants or
diaspora communities in a country, often referred to as 'heritage languages'. Individual bilingualism or
multilingualism can be a product of personal biography as a heritage language (Grin, 2019; Bale,
2010), thus having an ethnolinguistic scope. In this process, mother tongue education can take place
within or outside the formal education system and aims to maintain and enhance proficiency in the
mother tongue. Mother tongue education can be important not only for maintaining ties with family,
culture, and society, but also for promoting bilingualism and multilingualism. In recent years, there
has been an increased awareness of the importance of mother tongue education, and efforts to support
it through policy and programming have increased (Valdes, 2005; Jo, 2010). Therefore, there has been
an increase in the number of institutions conducting research on heritage language education in the
context of bilingualism/multilingualism. In addition to the institutions listed, research institutes such as
the Serbian Language Institute (Serbia) and the Research Institute for Cultural Heritage and Tourism
(Iran) can be given as examples.

3.3.2 Intercultural Communication

Intercultural communication plays a very important role in bilingual and multilingual education as it
enables individuals to effectively communicate and interact with people from different cultural and
linguistic backgrounds. In a multicultural and multilingual environment, intercultural communication
facilitates the exchange of ideas, information, and knowledge among people with different languages,
traditions, values, and beliefs (Trisnawati, 2017). In bilingual and multilingual education, intercultural
communication helps develop mutual respect, understanding, and appreciation between different
cultures and languages. It promotes the development of social and emotional intelligence, empathy,
and cultural competence necessary for living and working in a different world. Additionally, in
bilingual and multilingual education, intercultural communication helps prevent misunderstandings,
conflicts, and stereotypes that may arise from differences in language, culture, and worldviews. It
encourages students to become more aware of their own cultural backgrounds and biases, as well as
those of others, and to develop the skills and strategies necessary to adapt to new and unfamiliar
situations (Oskaar, 1992). In summary, intercultural communication is a vital component of bilingual
and multilingual education as it enhances language learning, promotes cultural understanding, and
prepares students to live and work in a global society. Therefore, there has been a significant increase
in the number of bilingualism/multilingualism institutions emphasizing the importance of intercultural



communication to promote cultural understanding, respect, and identity development in different
linguistic and cultural contexts.

3.3.3 Bilingual / Multilingual Education in Children

Experiences of bilingualism / multilingualism in early periods of childhood have a critical importance
for the use of existing languages later on (inal & Cakir, 2021). In this context, it has been observed
that the number of institutions conducting research on bilingual / multilingual education in children,
especially in early childhood and primary education levels, has increased in recent years within the
21st Century education system that prioritizes cultural diversities and interactions. Bilingual /
multilingual education in children is important for cognitive development, academic success, creating
cultural awareness and sensitivity, improving communication skills, and obtaining career
opportunities. Especially, institutions such as the European Network for Bilingual and Multilingual
Approaches in Early Childhood (EBLUL), and the Association for the Study of Language in Pre-
School Children (ASLP) (Japan) are organizations that conduct research on language acquisition in
children and promote multilingualism in early childhood education.

3.3.4 Language Psychology

Language psychology is an important aspect of bilingual / multilingual education as it helps educators
understand how language development occurs in the brain and how language learning can be made
appropriate. Language psychology focuses on cognitive processes involved in language acquisition
and use, as well as social and cultural factors that affect language learning. In bilingual / multilingual
education, understanding language psychology can help educators create effective language learning
environments that take into account the cognitive and sociocultural background of the student (Marian
and Shook, 2012; Dewaele, 2010). Also, understanding language psychology can help educators
design language curricula adapted to the needs and abilities of the student. For example, language
education can be adapted to different learning styles, and educators can use strategies to help students
develop their language skills gradually and in stages. Therefore, it is important to increase and develop
the number of institutions that help educators create more effective language learning environments
and curricula by providing a basis for understanding how language is acquired, processed, and used,
considering the concept of language psychology in bilingual / multilingual education. Centers working
in this field also contribute to the field of bilingualism / multilingualism with psycholinguistic
research.

3.3.5 Educator Training

In order for an institution implementing bilingual / multilingual education programs to achieve its
goal, it needs to have qualified educators. Various institutions operate in this field, especially to train
and develop teachers who can implement bilingual / multilingual education curricula. In addition to
the institutions listed in the table above, organizations such as the Multilingual Hungary Foundation
(Hungary), Athens Network of Collaborating Experts in Multilingualism (Greece), and Instituto
Superior de Educacion (ISE) (Paraguay) are involved in activities such as promoting multilingualism
and language learning, bringing together researchers, educators, and language experts who collaborate
on projects in this field to form an interdisciplinary network, and offering undergraduate programs and
professional development courses, including intercultural bilingual education programs.

3.3.6 Second Language Acquisition

Second language acquisition plays a significant role in promoting linguistic, cognitive, cultural, social,
and economic benefits, making it a fundamental component of bilingual/multilingual education.



Second language acquisition is seen as a key element of the new environment affecting individuals'
social and cultural development following the acquisition of the mother tongue. Acquiring a second
language in a foreign country, for various reasons, is crucial for individuals to adapt to their
sociocultural environment (Inal & Cakir, 2021: 136). Therefore, research and educational institutions
need to continue their work taking into account the theory of second language acquisition (Gass, 2015;
Tong, 2018; Garcia & Lin, 2019). Institutions such as the Canadian Association of Second Language
Teachers (Canada) and the Research Group on Multilingualism and Second Language Acquisition
(Portugal) are seen to develop education programs and projects based on the principles of second
language acquisition, adopting this approach.

3.3.7 Immigrant and Refugee Education

In the context of bilingualism/multilingualism, immigrant and refugee education is important for
several reasons. Firstly, many immigrants and refugees come from multilingual backgrounds and may
already be bilingual or multilingual. Therefore, it is important to acknowledge and support their
existing language skills, as well as help them develop proficiency in the language(s) of the host
country. Secondly, language adaptation can be a key factor in terms of social inclusion. When
language education and support are provided, immigrants and refugees can communicate better with
their new communities, access educational and employment opportunities, and fully participate in
social and cultural activities. Thirdly, language education can play a role in preserving cultural identity
and heritage, which is important for many immigrants and refugees who have experienced
displacement and loss of cultural ties (UNICEF, 2020; Duff, 2015; Wodak and Boukala, 2015). In
addition, it is observed that the application of different methods such as translingual pedagogical
practices provides language interaction by strengthening the multilingual and multicultural identity of
immigrant and refugee learners through experiential learning, thus enabling societal integration
(Mammou et al., 2023). Generally, in the context of bilingualism/multilingualism, immigrant and
refugee education is important in terms of promoting social inclusion, facilitating integration, and
preserving cultural identity. It helps individuals from different linguistic and cultural backgrounds to
have the opportunity to succeed and develop in their new homes. In recent years, due to increasing
migrations and population fluctuations worldwide, it has been observed that the importance given to
bilingual/multilingual education programs in the stage of societal and cultural adaptation of
immigrants and refugees and the number of institutions working in this field have started to increase.

4. RESULTS, DISCUSSION, AND SUGGESTIONS

This study, which aims to reveal the current status of institutions conducting bilingualism /
multilingualism research in the world, shows that these institutions have different goals and
approaches. It can be said that these institutions act according to societal, individual, or the approaches
of the institutions they are affiliated with. Therefore, there is no common bilingual education program
or goal among the institutions. According to Garcia and Tupas (2019), for education programs to be
bilingual, they need to serve three types of learners and social purposes. These are listed as elite and
middle-class learners, minority members, and students in multilingual countries. The following
programs should be implemented to ensure quality in bilingual education (Garau and Lyster 2018;
Munoz and Spada, 2018):



- World language / foreign language education programs: According to these programs, which are the
most popular second language learning management in the world, focus should be on the acquisition
of the second language at the middle and higher education level.

- Content and language integrated learning programs: In these programs, it is used as a second
language education tool beyond foreign language programs.

- Dual language immersion education programs: Language teaching is used through an intermediary
language until instructional equality is achieved in both languages. These programs are widely used,
especially in English teaching.

- Developmental bilingual education programs: These are education programs applied to elite, select,
and middle-class students who want to be bilingual.

Institutions providing bilingual/multilingual education need to act according to a specific language
policy and adopt a pedagogical approach in this process. Bilingual programs can be implemented in
early childhood, primary and secondary school, and even high school and university. Although there is
no consensus on when bilingual education should start, it can be said that learners should receive
uninterrupted bilingual education throughout their stage (Cummins, 1979; Collier and Thomas, 2017).
In addition, how much time is allocated to first and second language education, how many hours of
first and second language education will be given per day or week is also a matter to be considered. In
this process, a full-time or part-time bilingual teaching program should be implemented according to
the dominant societal language and the culture in which it is located. According to Baker (2011), in
order to ensure equality between the two languages, the duration of language instruction, in other
words, the duration of linguistic inputs, should be shared equally between the languages. However,
even if an appropriate bilingual teaching program is implemented, bilingual learners need 3 to 5 years
to gain success in new skills and academic tasks. In addition, the learning process of bilinguals never
ends and continues throughout life (Cummins, 1979).

Bilingual education involves the use of two or more languages in a classroom curriculum, drawing
support from the mother tongue and the dominant societal language (Gonzalez, 2008; Wright, 2013).
Therefore, in bilingual education classrooms, some content is taught through the mother tongue and
some through the dominant societal language (Garcia, 2009). The fundamental premise here is that
students learn best in the language they understand best. Although the development of multilingual
education models may present a counter stance to the policies of monolingual states that could lead to
potential language losses, the increasing number of institutions providing bilingual/multilingual
education indicates a general shift towards a multilingual axis in the world. According to Cummins,
the monolingual state concept and education policy lead to regression in second language acquisition,
primarily in academic language acquisition and subsequently in communicative language proficiency,
when a bilingual individual receives education in the dominant societal language and insufficient
education in the home language. An individual continuing education in this way may eventually
regress in the first and/or second language and may not reach the expected level of communicative
skills in expressive form and academic level in both languages. The lack of development in
bilingualism negatively affects the individual's cognitive and personal development, and the same is
true in reverse (Cummins, 1976; 1979). In this process, it is necessary for the individual's first
language to be valued in society, to be able to process the skills gained in the first and second
languages jointly, and to enable interlingual transfer in the first and second languages. For example, an
individual who has difficulty writing in the second language can focus on writing skills in the
language they are strong in. Skill transfer and interaction between the two languages can be facilitated



until the problem in this skill is resolved. However, the individual's readiness level in both languages
must be sufficient, and a sociocultural environment where both languages can be learned/used must be
available (Cummins, 1981; Ceyhan and Kogbas, 2009). According to Hornberger (1999), institutions
providing bilingual and multilingual education should promote multiple literacies in their programs,
but not only through reading and writing activities; they should also extend to other areas such as
visual, auditory, poetic, spatial, and behavioral fields that express the cultures of societies. Therefore,
it is important for institutions to act according to interdisciplinary and interlingual transition
disciplines.

Sociolinguistic and psycholinguistic studies show that bilinguals do not use their primary and
secondary languages for the same purpose and with the same linguistic balance, yet educational
institutions providing bilingual education aim to teach both languages with equal proficiency (Garcia
and Tupas, 2019), or research centers expect participants in their studies to be able to use multiple
languages actively. It is important for institutions to focus correctly in this context, as this will directly
affect their needs and profiles. One of the most important factors that institutions need to consider is
migration and population changes. The increasing international migration worldwide and the need for
immigrants to integrate and contribute to host societies have led to an understanding of the importance
of bilingual education. This situation underscores the need for a language policy that provides
language and language skills to people worldwide. This need encompasses the language skills that
immigrants will require both in their own countries and in their future global destinations.

4.2 Conclusions and Recommendations

The exchange between languages, with the role of social, psychological, and linguistic phenomena,
brings forth the concepts of "bilingualism™ and "multilingualism", and thus these studies continue to
be considered as research objectives in the 21st century. The concept of bilingualism is considered in
two separate ways, individually and socially. This concept is generally defined in the literature as an
individual's ability to effectively use the four basic language skills in both languages, the individual's
ability to speak both languages flawlessly, the ability to use both languages alternately, and the
learning or acquisition of more than one language due to compulsory reasons, through traditional,
holistic, ~ psycholinguistic, and  sociolinguistic ~ approaches. ~ The  phenomenon  of
bilingualism/multilingualism, especially in a globalizing world, is a concept that needs to be followed
up due to the rapid information and cultural interaction power of technology and should not be defined
with independent criteria. Therefore, individuals and institutions working in the field of
bilingualism/multilingualism need to receive support from branches of science such as sociology,
psychology, linguistics, anthropology, pedagogy, and history, and experts in these fields need to work
together. Based on this, the existence of institutions and organizations working on
bilingualism/multilingualism becomes important, and the quality of the activities of these
organizations comes to the fore.

In this research, where a total of 593 institutions in 100 countries operating for the purpose of
bilingualism/multilingualism research were examined, it can be said that studies related to bilingual
education, research, and projects have developed over time, and the number of investments made by
countries in this field has increased. This trend is an indicator of the increasing awareness in the
scientific framework on the subject of bilingualism. Especially, it can be said that the global research
environment on bilingual education and project development has been formed in the last 50 years.
Considering that the global competition on the east and west axis has also increased since the



beginning of the 21st century, it is thought that the number of institutions conducting research on
bilingual/multilingual education will gradually increase.

Generally looking at the quantitative and qualitative characteristics of the institutions, it can be said
that the bilingual/multilingual education policies in the United States, especially the expansion of
approaches towards the rights of minorities, immigrants, and refugees living in this country, have
positively affected the approach to bilingual/multilingual education programs. In addition, it is
noteworthy that China, which closely follows the trends in the world in almost every issue while
maintaining its historical and cultural traditions, both conducts multilingualism research in cooperation
with different countries and has an attitude towards the development of the country's traditional
multilingualism activities both inside and outside the country. In addition, it has been observed that
there has been an increase in the number of institutions in countries that host multiple language
speakers and ethnic groups, such as Canada, the United Kingdom, Spain, and France, in recent years.
This situation is an important factor that enables each country to create a unique harmony with the
bilingualism/multilingualism research conducted in the heterogeneous structure within the society. In
South Asia, it can be said that institutions conducting bilingualism/multilingualism studies in countries
such as India, Malaysia, and Bangladesh are in competition with Europe. On the other hand, it is seen
that institutions operating in the field of bilingualism/multilingualism in Africa are lagging behind the
general trend in the world. The fact that Somalia has become an important country in the region with 8
institutions in Africa, and the lack of sufficient number of institutions in terms of quantity and quality
in North African countries with multiple languages and ethnic groups such as Tunisia, Algeria, and
Morocco is noteworthy. In addition, it is seen that Brazil and Argentina are ahead in terms of the
number of institutions compared to other countries on the North American continent, and in South
America, the USA and Canada are putting forward global projects thanks to social, political, and
economic cooperation. This situation contributes to institutional development by enabling the
establishment of common education agreements between countries in the development of
bilingual/multilingual education research.

Factors affecting the number of institutions in countries can be said to include elements such as
geographical region, official languages used, bilingual education models, and societal education
levels. Especially the increase in the number of institutions in European countries in the last 20 years
and these institutions conducting joint projects with neighboring countries or other European Union
countries indicate that institutions working in this field need to operate with the principle of
"internationalization”. For example, the "Center for Multilingualism in Society across the Lifespan",
established with the support of the University of Oslo in Norway, conducts joint bilingual/multilingual
research projects with countries such as Scandinavian and Baltic countries, Ukraine, Germany, and
France.

Bilingual/multilingual research institutions operating on various continents are expected to increase
global knowledge accumulation by considering the opportunities and challenges of
bilingualism/multilingualism in society, regardless of their linguistic and social backgrounds, in order
to put forward qualified projects and maintain their existence. In this way, it will be possible to
encourage the representation of all individuals in societies and provide a better quality of life for
everyone, especially immigrants.
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DUNYADA IKIDILLILIK/COKDILLILIK ALANINDA CALISAN
KURUMLARIN GUNCEL DURUMU?

Burak SOZER" Ezgi INAL™

OZET

Bu calisma; diinya genelinde ikidillilik/¢okdillilik iizerine ¢alisan kurumlarm nitelik ve nicelik bakimimdan
giincel durumunu tespit etmeyi amaglamaktadir. ikidilli/cokdilli egitim arastirmalar1 ve uygulamalar1 kavrami
temel alinarak yapilandirilan ¢aligmada nitel aragtirma veri toplama araglarindan dokiiman incelemesi, veri
analizi tlirlerinden icerik analizi kullanilmigtir. Calisma kapsaminda 100 iilkeden 593 kuruma ulasilmis, bu
kurumlar bulunduklart kita ve iilkelere gore simiflandirilmistir. Tespit edilen kurum ve kuruluslarin amagclart,
faaliyet alanlar1 ve statileri belirlenmistir. Arastirmaya sinirlilik  getirmek amaciyla galismaya
ikidillilik/cokdillilik egitimi veren okul oncesi, ilk ve orta kademedeki 6zel okullar ve devlet okullar1 dahil
edilmemigtir. Veri toplama siirecinde Summer Institute of Linguistics, Global Civil Society Databes, Union of
International Associations, Ethnologue ve UNESCO veri tabanlarindan yararlanilmistir. Elde edilen bulgular
Excel programinda sayisallagtirilmis ve Mapchart programinda gorsellestirilmistir. Tespit edilen kurumlarin
odak g¢alisma konular1 belirlenmis, yazar ve uzman goriisii birligi saglanarak kodlamalar yapilmis ve 7 adet
temaya ulasilmisgtir. Meveut kurumlarin aragtirma baglamina gore miras dil egitimi, kiiltiirleraras: iletigim,
cocuklarda ikidilli/cokdilli egitim, dil psikolojisi, egitici egitimi, ikinci dil edinimi ve gé¢gmen-miilteci egitimi
alanlarma odaklandiklar1 goriilmiistiir. Ikidillilik/cokdillilik arastirmalar1 yapan kurumlarm &zellikle Avrupa ve
Asya iilkelerinde sayisinin arttigi fakat Afrika iilkelerinde yeterli sayida bulunmadigi tespit edilmistir.

Anahtar Kelimeler: Ikidillilik, Cokdillilik, Dil Arastirmalari, Dil Merkezleri

1. GIRIS

Ogretimi alaninin da gelisimi, ¢okdilliligi goz ardi1 edilemeyecek kadar 6nemli bir konu héline getirmis
ve bu baglamda 6zellikle 21.ytizyilin basindan itibaren iilkelerin ulusal egitim politikalarinda birtakim
degisikliklere gittigi goriilmiistiir. Cokdilliligin diinya genelinde ender goriilen bir olgu olmadig1 ve
ikidilli/¢okdilli konusurlarin diinyada tekdillilerden daha fazla oldugu bilinmektedir. The
Ethnologue’ye gore (Eberhard vd., 2023) diinyadaki 194 iilkede 7.668 milyar insan yaklasik 7.168 dili
konusmakta ve iilke basma ortalama 37 dil diismektedir. Ayrica diinya niifusunun %94’ diinyadaki

1 Bu caligma IV. Uluslararas1 Avrupali Tiirkler ve Iki Dillilik Calismalar1 Kongresinde sunulmustur.
* 0000-0002-1313-4900, Dr., Hoca Ahmet Yesevi Uluslararas: Tiirk-Kazak Universitesi, Kazakistan, buraksozer90@hotmail.com
™ 0000-0002-1573-9401, Ogr. Gér., Istanbul Aydin Universitesi, Tiirkiye, inalezgi@gmail.com
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dillerin %5’ini kullanmakta ve toplam 23 dil diinya niifusunun yarisindan fazlasi tarafindan
konusulmaktadir. Bu durum bir¢ok insanin ¢okdillilik ile yagsamasini zorunlu kilmaktadir.

Cokdillilik aragtirmalar bireysel dil kullaniminin (iki veya daha fazla) dogasinin incelenmesinin yani
sira bir toplumda birden fazla dilin genis bir alanda kiiltiirel ve sosyal kullaniminin sonuglarini
inceleyen kapsamli ¢alismalar biitiiniidiir (Edwards, 2013). Diger yandan ikidillilik-¢iftdillilik ve
cokdillilik adlandirmalarinda ortak bir goriisiin olmadig1 goriilmektedir. Ornegin; Bhatia ve Ritchie
(2013) ve Mackey (2013) cokdillilik (plurilingualism) ifadesinin hem ikidillilik (bilingualism) hem de
cokdillilik (multilingualism) fenomenlerini belirtmek amaciyla kullanilan ¢ati kavram olarak
kullanilabilecegini ifade etmistir. Ikidillilik, cokdillilik ve ¢oguldillilik (bilingualism, multilingualism,
plurilingualism) terimleri arasindaki farka dikkat ¢eken Grin (2019), bireysel ¢oklu dil kullanimina
coguldillilik (plurilingualism); topluluk diizeyinde (sehir, bolge veya iilke) kullanilan dil ¢esitliligine
cokdillilik (multilingualism) olarak bir ayrim getirmistir. Ikidililik kavramu ise ciftdillilik terimiyle
birlikte bireylerin iki veya daha fazla dilde dl¢iinlii bir sekilde iletisim kurdugu psikolojik, politik ve
sosyal durumunu da igeren bir olgudur.

Ikidillilik (bilingualism) bireyin iki dilde diisiinmesi, konusmasi ve kendini iki dilde de yazili olarak
ifade edebilme kabiliyetinin olmasidir (Haznedar, 2021; Saydi, 2013; Edwards, 2013; Ceyhan ve
Kogbas, 2009). Ote yandan ikidilliler, iki veya daha fazla dilde farkl1 alanlarda cesitli derecelerde dil
becerilerine sahip, giinliik sosyal yasaminda iki veya daha fazla dile ya da lehgeye ihtiyaci olan ve
kullanan kisilerdir. Buna ek olarak ¢okdilli konusurlar, bireysel veya toplumsal olarak birden fazla
dilde iletisimsel yeterlilik kazanan ve c¢esitli yeterlilik derecelerinde yazili veya sozlii olarak
toplumdaki diger ¢okdilliler ile etkilesime gecebilen kisi veya gruplardir. ikidillilik terimi, iki dil
kullanan ¢okdilli kullanicilarin bir tiiriine isaret ederken g¢okdillilik terimi iki dilden daha fazlasini
kullanan dil kullanicisina (li¢dilli, dortdilli gibi) karsilik gelmektedir (Grosjean, 2010; Butler, 2013).
Ayrica Butler’a gore (2013) ikidillilik, cok boyutlu, statik olmayan, heterojen, dilbilimsel, psikolojik
ve sosyal bir olgudur. Avrupa Konseyi (2001) cokdilliligi; “birbirleriyle iletisim ve etkilesimde olan
dillerde tiim bilgi ve deneyimin bir arada kullanilabilme yeterliligi” olarak tanimlamistir; fakat Avrupa
da dahil olmak iizere diinyanin g¢esitli bolgelerinde, iki dilli egitim veren kurumlarda dahi tekdilli
egitim ideolojisinin etkileri devam etmektedir. Ciinkii, pek ¢ok Avrupa ve Asya iilkesinde toplumsal
etkilesim ve iletisim olgularinin uygun bi¢imde gerceklestirilebilmesi i¢in (6rnegin egitimde, mesleki
gelisim vb. alanlarda) bireylerde baskin toplumsal dilde tam yeterlilik sart1 aranmaktadir. Bu durum
ozellikle azinliklar ve gdgmenler i¢in 6nemli sorunlara neden olmakta ve ¢okdilli {ilkelerde de bu
kriterlere gereksinim duyulmaktadir. Bunun yani sira tekdilli bakis agisim1 uygulayan okullar ve
kurumlar, 6gretim programlarinda ikidilliligi, birinci dili gelistirmeye yonelik katki unsuru olarak
uygulamaktadir (Lambert, 1974). Egitimde ikidilliligin tekdilli ideolojiden ibaret olmasi
standartlastirilmig dillerin tiim amaglar i¢in esit derecede iyi performans gostermesi ¢ogu Ogreniciyi,
ozellikle de azinlik haline getirilmis olanlar1 disarida birakmaktadir (Garcia ve Tupas, 2009). Bu
durum kimi zaman dil kayiplarina neden olabilmektedir.

20. yiizyilin ortalarina kadar yabanci dil Ogretim programlart dil bilgisi ve okuma becerisine
odaklanirken, ikidilli olmak yiiksek ve elit bir kiiltiire mensup olmanin gostergesi ve diger dillerin
edebiyat ve dil bilgisi kurallarina hikim olmanin gerekliligini i¢ermekteydi. 21. yiizyila dogru
iletisimsel yaklasim ve daldirma yontemi yabanci dil 6gretiminde tercih edilmeye baslanmis, ikidilli
Ogrenicilerin ise iki dili birbirinden ayr1 diistinmeleri ve kullanmalar1 gerektigi diislinlilmiistii. Ancak
giiniimiizde 6zellikle ikidilli 6grenme programlarinda ne &grenilen dilin yapisina odaklanan agik dil
Ogretimi ne de bir dilde iletisimsel etkilesime yogunlasan daldirma yontemi uzun vadede ikidilli



Ogreniciler i¢in uygun degildir. Bunun yerine ikidillilerin tiim dilsel repertuarlarin1 ve dinamik dil
pratiklerini kullanabilecekleri yaklagimlar ve ortamlar hazirlanmalidir (Garcia ve Tupas, 2019).

Ikidillilik iizerine dil ve egitim alaninda bilimsel iiretimin artmasi, ikidilli egitimin diinya capinda
gelismesi ve bir egitim olgusu olmast 1990’l1 yillarin ilk yarisindan itibaren hizlanmistir. Ikidilli
egitime farkli tanimlar getirilmistir. Cummins’e gore (2013) ikidilli egitim, dillerin sadece kendilerini
ogretmek icin degil konu icerigini 6gretmeyi amacglamali ve sosyal bir baglam igerisinde olmalidir.
Bialystok’a gore (2018) ikidilli egitim, iki veya daha fazla dilin, egitim dilinin farkli oldugu
baglamlarda dille ilgili olmayan akademik konularin dgretilmesinde kullanilan 6gretim programidir.
Bu egitim, evde veya toplumda konusulan dil ile uyusmayabilir fakat egitim programinin yapisi,
egitimin dil(ler)i ve toplum arasindaki iliskinin egitim ¢iktilar1 iizerindeki etkisine katkida
bulunmalidir. May’e gore (2017) ikidilli egitim veya iki dilde egitim, iki dilin okul miifredatinin
herhangi bir boliimii veya tamami igin egitim araci olarak kullanmilmasidir. Bu, ikidilli 6grencileri
iceren ancak ikidilli egitim icermeyen programlari, Ozellikle de ogrencilerin dil gec¢mislerine
bakilmaksizin yalnizca ¢ogunluk dilinde egitim aldiklar1 ¢ogunluk dili programlarini konunun diginda
tutmaktadir. Bir programin ikidilli olarak kabul edilebilmesi icin, her iki dilin de 6gretim araci olarak
kullanilmast ve bdylece miifredat igeriginin sunulmasi gerekmektedir. Ikidilli egitimin
tanimlanmasinda 6nemli bir nokta da her bir programin felsefesi ve ilgili egitim hedeflerinin yan sira

Alanyazindaki farkli iki dilli egitim siniflandirmalarina ragmen, ¢esitli tipolojilerde tutarli bir sekilde
yer alan ii¢ genis model vardir. Bunlar: gegis (transitional) modelleri, siirdiirme (maintenance)
modelleri ve iki dilli egitimin zenginlestirilmesi (enrichment) modelleridir. Bu {i¢ genis modele ek
olarak, bakim ve zenginlestirme yaklagimlar1 arasinda bir yerde yer alan ve ana dil modelleri olarak
bilinen modeller (heritage) de vardir. Bu modeller, 6zel dilsel ve egitsel amaclara gore belirlenir. Iki
dilde egitim modelleri “dil planlama hedefleri ve toplumdaki dilsel ve kiiltiirel ¢esitlilige yonelik
ideolojik yonelimler” acisindan tanimlanir (Freeman, 1998; May ve Hill 2005). Hornberger’e gore
ikidilli egitim programlari; modellerden ¢ok 6zel baglamsal ve yapisal karakteristik 6zelliklere gore
belirlenir. Buna gore baglamsal o6zellikler; 6grenci niifusunun Ozellikleri (sayilar, okuldaki
istikrar/hareketlilik, azinlik statiisii, dil gecmisi) ve 6gretmen niifusunun ozellikleri (etnik koken,
ikidillilik derecesi, egitim, roller) olarak belirlenmistir. Yapisal ozellikler ise “okuldaki program”
(okul capinda veya hedefli); “miifredattaki diller” (siralama, sozlii/edebi gelisim ve dillerin konu
dagilimi); ve “smif i¢i dil kullanim1” (kaliplar ve iglevler) olarak siralanir (Hornberger, 1991).

Ikidilli egitim programlarinin niteligi ve amaglar1 farkli iilkelerde baglam olarak biiyiik farkliliklar
gostermektedir. Ikidilli egitimin diinya genelinde ortak bir amaci olmasa da bazi ortamlarda bu egitim
programlarinin amaci baskin dil (birinci) grubundan Ogrenenler arasinda bir egitim araci olarak
azmliktaki (ikinci) dili kullanarak ¢ift okuryazarliligi tesvik etmektir. “Zenginlestirilmis ikidilli
egitim” olarak bilinen bu model ilk olarak Kanada’daki Fransizca egitim veren okullarda ve
Avrupa’daki uluslararasi ikidilli egitim kurumlarinda uygulanmistir. Diger baglamdaki bir bagka amag
ise azmlik dillerini konusanlarin ana dillerini korurken ¢ogunluk dilinde becerilerini gelistirmektir
(Pérez ve Agugliaro, 2021). Bu programlarm &rnekleri Ispanya’da Katalan ve Bask bolgesi ile
Ingiltere’de Galce konusurlarin egitimlerinde goriilmektedir. Bir diger ikidilli egitim yaklagimi ise ana
akim egitim siireci ile baga ¢ikmak i¢in erken donem egitimde azinlik dilin kullanilmasiyla sonraki
bilinen bu programlar, 20.yiizyilin sonlarindan itibaren ABD’de ana dili Ispanyolca veya Latince olan
bireylere uygulanmistir. Yine ABD’de uygulanan bir diger yontem, “gift tarafli daldirma” yontemi



olarak adlandirilan ve her iki dilde de igerik egitimi ve dil gelisimi saglamay1 amaclayan yontemdir.
Bu egitim programlarinda ana dili Ingilizce olanlar ve olmayanlar birlikte 6grenim goriir.

Pedagojik acidan bakildiginda ikidilli egitimin gelisimi, farkli cografi alanlarda farkli egitim
kademelerinde egitim yaklagimlarinin uygulanmasiyla sonuclanmakta ve devam etmektedir. Ozellikle
son 20 yilda ikidilli egitim, Avrupa’da icerik ve dil uyumlu egitime odaklanmaktayken Kuzey
Amerika’da daldirma programlart ve diinya genelinde icerik temelli 6gretim yaklasimlari ile
uygulanmaktadir (Coleman, 2006). Ancak genel olarak bakildiginda diinya genelinde ikidilli egitim
modellerinin hem igerigin hem dilin O6gretilmesini amaglayan ¢ift odakli egitim yaklagimina
yonelecegi sdylenebilir. igerik ve dil uyumlu egitim programlari Kanada’dan baslayarak Avrupa’ya
yayillmis ve ¢ogu egitim kurumu tarafindan tercih edilen ikidilli egitim programlaridir (Pérez ve
Agugliaro, 2021). Ikidilli egitim yaklasimlarindaki temel pedagojik fikir birligi, egitim dillerinin
miimkiin oldugunca ayr1 tutulmasi gerektigi yoniindedir (May ve Dam, 2014; May, 2017).

Ote yandan ¢okdillilik, biiyiik ya da kiiciik bir cografi alanda birden fazla “dil cesidinin” varhigim
ifade eder. Cokdillilik veya coguldillilik (plurilingualism) bir¢cok bireyin kullandig1 dil ¢esitlerinin
repertuarini belirtir ve bu nedenle tek dilliligin tam tersidir; ‘anadil’ veya ‘ilk dil’ olarak adlandirilan
dil gesitliligini icerir. Cokdillilik genellikle goriinmezdir. Topluluk i¢inde kullanildig: gibi sadece aile
icinde de ortaya ¢ikabilir. Cokdillilik genellikle okulda &grenilen iki veya daha fazla esas dile ek
olarak bir veya daha fazla ulusal dili bilen veya kullanan niifusa sahip olmak olarak yorumlanir (King,
2018). Ornegin, Ispanyolca konusan cocuklar, &zellikle de Amerika’daki Meksikali Amerikali
cocuklar devlet okullarinda onlarca yil sadece ingilizce egitim gérmekteydi. Ozellikle 1917°de
baslayan Birinci Diinya Savasit sonrasinda Amerika Birlesik Devletleri'nde ve diinya genelinde
baslayan milliyetcilik akimi, kiiltiirel ¢ogulculugun yerini tiim etnik gruplarin ortak bir dilde
konustugu, tek dilli ve kiiltiirlii bir asimilasyona neden olmustur. Bu akim ABD’de “Ingilizce konusan
toplum” diisiincesini yiikseltmistir (Buttaro, 2014). Ornegin Ingiltere, Yunanistan, Italya, Portekiz ve
Tiirkiye gibi bazi Avrupa iilkelerinde ilk ve ortadgretim doneminde sinif ortamlar1 genellikle tek
dillidir. Buna karsilik Avusturya (Almanca, Avusturyaca — Bavyeraca) Katalan (Katalanca ve
Ispanyolca) ve Hollanda (Lehge ve bélgesel diller) dil ortamlarinda daha fazla cesitlilige sahiptir.
Bunun yani sira Malta’da resmi ve devlet okullarinin tamaminda Ingilizce ve Maltaca iki dilli egitim
verilmektedir. Bu tiir toplumsal ikidillilik durumlarinda ikidillilik, birey ya da c¢ekirdek ailenin
Otesinde toplumsal orgiitlenme diizeyindedir (Dockrell vd., 2020). Genel olarak bakildiginda diinyada
ikidillilik/gokdillilik merkezli egitim kurumlarinin bulunduklar1 toplumun kiiltiirel, tarihi, geleneksel
yapisindan etkilenerek savas ve go¢ gibi dis etkenlerin ortaya ¢ikardigi yeni diinya diizenine gore bir
pedagojik yaklasim sergiledikleri goriilmektedir. Bunun yani sira 21.yiizyilda ikidilli/gokdilli egitim
aragtirmalarina yaklagimin pedagojik ve uygulamali dilbilim c¢ergevesinde gelistigi ve gozle gortiliir
bir artisin oldugu sdylenebilir.

1.1 Calismanin Amaci

Bu ¢aligmanin amaci, diinya genelinde ikidillilik / ¢okdillilik prensiplerini dikkate alarak c¢alisan 6zel
ve resmi arastirma enstitiileri, merkezleri ve laboratuvarlarinin tespit edilerek ikidillilik/gokdillilik
odakl1 kar amaci giitmeyen kuruluslarin giincel durumlarimi belirlemektir. Bu amag¢ dogrultusunda su
arastirma sorular1 belirlenmistir.

1. ikidillilik / cokdillilik arastirma kurum ve kuruluslarinin faaliyet alanlar1 nelerdir?

2. Ikidillilik ve c¢okdillilik alanindaki kurum ve kuruluslarin 6zellikleri ve diinya genelindeki giincel
dagilimi nasildir?



Diinyada ikidillilik/Cokdillilik Alaninda Calisan Kurumlarin Giincel Durumu

3. Kurum ve kurulusglarin odaklandiklar1 tema ve yonelimler nelerdir?

Arastirmaya simirlilik getirmek amaciyla ¢alismaya ikidillilik/¢okdillilik egitimi veren okul 6ncesi, ilk
ve orta kademedeki 6zel okullar ve devlet okullar ile {iniversiteler dahil edilmemistir.

2. YONTEM

Bu calisma, nitel aragtirma yontemiyle yapilandirilmis, ikidillilik/gokdillilik alaninda ¢aligmalar yapan
Ozel/resmi aragtirma enstitiilerinin, merkezlerin, vakiflarin ve laboratuvarlarin tespiti i¢in dokiiman
incelemesi veri toplama metodu olarak kullanilmigtir. Dokiiman incelemesi, genis bir 6rneklem
biiylikliigli saglayabilmesi, ulasilan dokiimanlarin organize edilmesi ve gozden gegirilmesi, nitelikli
olmasi, 6zgilin ve zamana yayilan bir analiz tiirli olmasi nedeniyle bu ¢aligmada tercih edilmistir. Bu
yontemde amag, arastirilmast hedeflenen olgularla ilgili yazili, gorsel ve sesli malzemelerin analizidir
(Yildirim ve Simsek, 2018). Bu ¢alismada, kapsam ve sinirliligi belirlenen arastirma amacina gore
yazarlar tarafindan gorev paylagimi yapilmis ve inceleme siireci baglamistir. Arastirma siireci
sonrasinda elde edilen veriler, timevarim yaklagimiyla nitel arastirmada veri analizi yontemlerinden
olan igerik analizi ile degerlendirilmistir. igerik analizinde, toplanan veriler gdzden gecirilmis, ¢ikarma
ve eklemeler yapilmis, verilere gére kavramlar ve temalar genel bir cercevede bir araya getirilmistir.
Icerik analizinde amag, kavramlar ve temalar sayesinde olgularin diizenli ve anlasilir olmasini
saglamaktir (Strauss ve Corbin, 1990).

Calismanin veri toplama siirecinde s6z konusu kurum ve kuruluslara ulasabilmek i¢in genelden 6zele
dogru uluslararasi kurumlara ulasmak amaciyla Tiirkce ve Ingilizce olarak arama yapilmis “iilke ad1 +
ikidillilik/gokdillilik (ing. Bilingualism/multilingualism), ikidillilik/gokdillilik merkezleri + iilke adh,
ikidillilik/cokdillilik enstitiileri + iilke adi, ikidillilik/¢okdillilik + kita adi, kita adi +
ikidillilik/¢okdillilik, ikidillilik/cokdillilik merkezleri + kita adi, ikidillilik/¢okdillilik enstitiileri + kita
ad1” gibi anahtar kelimeler tercih edilmistir. Bunun yan1 sira veri toplama asamasinda Summer
Institute of Linguistics “sil.org”, Global Civil Society Databes ve Union of International Associations
“uia.org” ve Ethnologue ve UNESCO veri tabanlarindan yararlanilmistir. Elde edilen bulgular Excel
programinda sayisallagtirilmis ve Mapchart programinda gorsellestirilmistir. Arastirma nesnesini
olusturan kurumlarin kayith oldugu bir veri taban1 bulunmamasi nedeniyle, veriler bibliyometrik bir
yaklagimla ele alinamamustir. Dolayisiyla listede yer almayan kurumlar s6z konusu olabilir. Bu durum
calismanin sinirliligini olusturmakla birlikte c¢alismada elde edilen bulgularin analizi ile diinya
genelinde ikidillilik/¢okdillilik alaninda ¢aligan kurumlarin genel egilimi ve gilincel durumu hakkinda
bilgi sahibi olmak amaglanmistir. Calisma metodunu gosteren diyagram Sekil 1°de gosterilmektedir.
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Sekil 1. Calisma Metodunun Adimlart

Calismanin veri analizi slirecinde yazarlar tarafindan ¢apraz inceleme yapilarak s6z konusu kurum ve
kuruluslarin faaliyet alan1 ve kurulus amaci cergevesinde temalar belirlenmis ve nihai sonuca
vartlmistir. Temalarin olusturulmasi asamasinda, tespit edilen kurumlar veri kaynagi olarak kabul
edilmig, bu kurumlarin internet siteleri incelenmis ve kurumlarin calisma alanlar1 kodlanmistir.
Kodlarin adlandirilmasinin ardindan birlestirme islemi yapilmis ve kodlar temaya doniistiirilmiistiir.
Verilerin indirgenmesi siirecinde yazarlar arasinda goriis birligi saglanarak doyumluluk noktasina
ulagtlmis ve temalar adlandirilmistir. Kodlama ve temalandirma siirecinde veri analizi asamalari
Creswell (2012) ve Miles ve Huberman (2014) modeline gére uygulanmistir. Buna gdre veri toplama
ve analizi es zamanli gergeklesmis ve bigim olarak tiimevarimci ve yorumlayici yaklagim izlenmistir.

3. BULGULAR

3.1 Kurumlarin iilkelere ve kitalara gore dagilimi

Calismada belirlenen olgiitler kapsaminda, diinya genelinde 100 {ilkede ikidillilik/¢okdillilik
kapsaminda ¢alisma ve arastirmalar yapan kér amaci glitmeyen 593 kurum tespit edilmistir. Bu
kavramlar kapsaminda arastirmada bulunan 6zel ve resmi merkez, enstitii, laboratuvar ve kuruluglarin
dogu ve bat1 ekseninde son yillara gore sayisinin arttig1 ve 6zellikle Amerika Birlesik Devletleri ile
Cin arasinda rekabetin goriildiigli soylenebilir.

Verilerin analizine gore {ilkelerde bulunan kurum sayilar1 1 ile 30 arasinda siiflandirilmistir. Buna
gore en fazla kurumun bulundugu kita Avrupa en az kurumun bulundugu kita ise Okyanusya olmustur.
Bunun yani sira 6zellikle Afrika iilkelerinde ikidillilik/¢okdillilik alaninda faaliyet gdsteren kurumlarin
sayisinin azligr dikkat ¢ekmektedir. Sekil 2’de ikidillilik/¢okdillilik ¢alismalarinda bulunan kurum ve
kuruluslarmn kitalara gore dagilimi gosterilmistir. Renk simiflandirmasi kurum sayisinin 1-5, 6-10, 11-
15 ve 16-30 arasinda oldugu durumlara yapilmistir. Beyaz renkle gosterilen bolgelerde herhangi bir
kuruma ulasilamamustir.
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Sekil 2. Kurumlarm Ulkelere Gore Dagilimi

Diinyada ikidillilik/gokdillilik alaninda aktif olarak faaliyet gosteren kurumlarin en fazla oldugu
iilkeler arasinda sirasiyla Cin (27), Amerika Birlesik Devletleri (20), Kanada (18), Ingiltere (16)
Ispanya (15) ve Fransa (15) yer almaktadir. Kitalara genel olarak bakildiginda ise en fazla kurumun
Avrupa (279) ve Asya (151) kitalarinda yer aldig1 goriilmektedir. Ancak bu sayiya Avrupa 38, Asya
32 iilkede ulasmaktadir. Ikidillilik/cokdillilik alaminda calisan kurumlarin bulunduklari kita ve
kitalarin sahip oldugu tilke sayis1 Tablo 1’de gosterilmistir.

Tablo 1

Kitalara Gore Ulkelerdeki Kurum Sayilart

Kita Ulke Sayist Kurum Sayis1 Toplam %
Avrupa 38 279 47,05
Asya 32 151 25,46
Afrika 14 33 5,56
Amerika (Kuzey - 14 117 19,73
Gliney)

Avustralya 1 8 1,35
Okyanusya 1 5 0,84
Toplam 100 593 %100
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Tabloda goriildiigii tizere ikidillilik/cokdillilik alaninda ¢alisan kurumlarin 6nemli bir kismi1 Avrupa’da
bulunmakta ve en az kurum sayis1 beklenildigi gibi Okyanusya kitasinda yer almaktadir. Okyanusya
kitasinda kurumun bulundugu tek {ilke Yeni Zelanda ve Avustralya kitasindaki Avustralya’dir.
Bulundugu kitada en ¢ok kuruma sahip olan iilkeler ise Tablo 2’de gosterilmistir.

Tablo 2
Bulundugu Kitada En Cok Kuruma Sahip Ulkeler (Ilk 5)

Siralama Avrupa n Asya n Afrika n Amerika n
1. Ingiltere 16 Cin 27 Somali 8 ABD 20
2 Ispanya 15 Hindistan 13 Fas 3 Kanada 18
3 Fransa 15 Rusya 12 Giiney A. 3 Brezilya 11
4, Isvigre 13 Malezya 11 Cezayir 3 Ekvador 10
5 Almanya 13 Banglades 8 Senegal 3 Arjantin 8

Verilere bakildiginda Avrupa’da Ingiltere 16 kurumla ilk sirada yer almaktadir. Ingiltere’de
ikidillilik/¢okdillilik alaninda ¢alisan kurumlar arasinda Centre for Literacy and Multilingualism
(CeLLM) University of Reading, Multilanguage and Cognition Lab. University College London, Centre
for Multilingual and Multicultural Research gibi 6nemli kurumlar yer almaktadir. Ingiltere’yi takip
eden Ispanya’da ise Multilingualism and Education Research Group at the University of the Basque
Country, Spanish Association of Applied Linguistics (AESLA), Plurilingualism and Education
Research Group at the Autonomous University of Madrid kurumlar1 6n plana ¢ikmaktadir. Fransa’da
Observatoire Européen du Plurilinguisme (OEP), International Association of Applied Linguistics
(AILA) Société Internationale de Linguistique Fonctionnelle, Isvigre’de Research Centre on
Multilingualism, Freiburg University Institute of Multilingualism ve Swiss Association of
Multilingualism gibi kurumlar bulunmaktadir. Almanya ise son zamanlarda bu alanda c¢alisan kurum
sayisin1 artirmistir ve European Network for Psycholinguistic Research on Multilingualism and
Multilingual Development ve Berlin Interdisciplinary Network for Multilingualism gibi kurumlar
basta olmak iizere ¢esitli kurumlar ile calismalarimi siirdiirmektedir.

Asya kitasinda 6zellikle Cin merkezli kurumlarin agirlikli oldugu goriilmektedir. National Research
Center for Foreign Language Education, Beijing International Bilingual Academy, Fudan Multilingual
Center Cin’deki kurumlardan bazilaridir. Hindistan ise ¢okdilli ve genis niifuslu bir iilke olmasina
ragmen bu disiplinde akademik arastirmalar yapan kurumlarin sayisi Cin’in oldukca gerisindedir.
Central Institute of Indian Languages, ASAHII Language Institute bu kurumlardan bazilaridir. Rusya,
universitelere bagli ikidilli/¢okdilli arastirma merkezleri bakimindan zengindir. Center for
Multilingualism and Multiculturalism Studies, Moscow Center for Bilingualism and Multiculturalism
Research Center ve Bilingualism and Multiculturalism Research Center Rusya’daki {iniversitelere
bagli aragtirma merkezlerinden bazilaridir. Malezya ve Banglades ise son yillarda ikidilli/cokdilli
arastirmalarina yaptigi yatirimlart artirmaktadir. Institute of Modern Languages (IML) Banglades’te,
Enhance Academy ise Malezya’da bu alanda ¢alisan kurumlardan bazilaridir.



Afrika kitasina bakildiginda Somali’nin ikidillilik/¢okdillilik arastirmalarina énem verdigi ve kurum
sayisinin kitada en fazla oldugu iilke olarak 6n plana ¢iktigi goriilmektedir. Somali Bilingual
Education Program adi verilen UNICEF ikidilli egitim projesi Onciiliigiinde Somali Institute for
Development and Research Analysis (SIDRA), Somali Language Academy gibi kurumlar bu alanda
calismalarin siirdiirmektedir. Fas’ta Language Center in Casablanca, Giiney Afrika’da Centre for
African Language Learning, Cezayir’de Centre National de Recherche en Langue et Littérature
(CNRL) ve Senegal’de Centre de Linguistique et d’Etudes des Langues Africaines (CLEA) Afrika
kitasindaki 6nemli ikidilli/gokdilli aragtirma kurumlaridir.

Kuzey ve Giiney Amerika kitasina 6zellikle Amerika Birlesik Devletleri ve Kanada’nin bu alandaki
arastirma kurumlarina yonelik yatirimlarinin arttigr goriilmektedir. Amerika Birlesik Devletleri’nde
Center for Multilingual and Intercultural Communication, National Association for Bilingual
Education ve Purdue Bilingualism Lab. Gibi 6nemli arastirma kuruluslari bulunmaktadir. Kanada’da
Language Acquisition, Multilingualism, & Cognition Lab. Ve Official Languages and Bilingualism
Institute (OLBI) kitanin 6nemli kuruluslar1 arasindadir. Giiney Amerika kitasinda Brezilya’nin
ikidillilik/¢okdillilik arastirmalarina énem verdigi goriilmektedir. Centro de Estudos de Linguagem e
Multilinguismo — CELM ve Nucleo de Estudos e Pesquisas sobre Multilinguismo — NEPM o6ne ¢ikan
merkezlerdir. Ekvador’da Fundacion Amauta, Arjantin’de Grupo de Estudios Multilingiies ve Instituto
Nacional de Educacion Intercultural Bilinglie iilkedeki ve Giiney Amerika kitasindaki 6nemli
arastirma merkezleri i¢erisindedir.

Kita devletleri olan Avustralya ve Yeni Zelanda ikidillilik/gokdillilik alanindaki arastirmalara yonelik
yeni kuruluglar insa etmistir. Bunlar arasinda Avustralya’da bulunan Research Unit for
Multilingualism and Cross-Cultural Communication, University of Melbourne, Multilingualism
Research Centre ve Yeni Zelanda’da faaliyet gosteren New Zealand Federation of Multicultural
Councils kitanin arastirma kurumlar arasindadir.

3.2 Kurumlarin tiirlerine gore dagilimi

Ikidillilik/cokdillilik alaninda ¢alisma yapan kurumlari, her ne kadar arasinda belirgin ayrimlar olmasa
da “arastirma merkezi, enstitii, laboratuvar, vakif, akademi” statiisiinde c¢alismalarin1 stirdiirmektedir.
Arastirma merkezleri, enstitiiler ve laboratuvarlar arastirma kuruluslarinin tiim tiirleridir, ancak odak
noktalar1 ve kapsamlar1 bakimindan farklilik gdsterirler. Arastirma merkezleri, belirli bir alanda veya
ilgi alaninda aragtirma yapan kuruluslardir. Bir {iniversiteye, devlet kurumuna veya 6zel bir girkete
bagli olabilirler. Arastirma merkezinin genellikle belirli bir odak noktasi veya temasi vardir ve
personeli bu temayla ilgili arastirmalar yiiriitir. Arastirma merkezlerinin baska kuruluslarla
ortakliklar1 da olabilir ve cesitli kaynaklardan fon alabilirler. Ornegin, Grup Dinamikleri Arastirma
Merkezi insanlarin gruplar i¢indeki davranislarini incelerken, Uzay Bilimleri ve Uygulamali Arastirma
Merkezi uzay bilimleri alaninda aragtirmalar yiiriitmektedir (Han, vd. 2022). Enstitiiler ise genellikle
arastirma merkezlerinden daha biliylik ve daha kapsamlidir. Farkli arastirma alanlarina odaklanan
birden fazla arastirma merkezine veya bdliime sahip olabilirler. Enstitiiler tGiniversiteler, hiikiimetler
veya Ozel kuruluslarla iligkili olabilir ve disiplinler aras1 aragtirmalara odaklanabilirler. Ayrica tipik
olarak bir misyon beyani ve uzun vadeli hedefleri vardir. Enstitiiler, arastirma merkezlerinden daha
fazla idari personele sahip olabilir ve egitim programlari, konferanslar ve diger sosyal yardim
faaliyetleri sunabilir. Ornegin, Genom Arastirmalar1 Enstitiisii genomik arastirmalarin farkl yonlerine
odaklanan birden fazla departmana sahiptir (Yu, vd., 2001). Son olarak, laboratuvarlar bilimsel
deneylerin ve aragtirmalarin yiriitiildiigii, deneyler yapmaya ve hipotezleri test etmeye odakl
tesislerdir. Bir arastirma merkezinin ya da enstitliniin pargasi olabilirler ya da bagimsiz tesisler
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olabilirler (Saini, 2012). Ozetle hem arastirma merkezleri hem de enstitiiler arastirma yiiriitiirken, bir
enstitii daha genis bir misyona sahip daha biiyiik ve daha kapsamli bir kurulus olma egilimindeyken,
bir aragtirma merkezi daha biiyiik bir kurulusun pargasi olan daha kii¢iik, daha odaklanmig bir birim
olabilir.

Akademi ise belirli bir alanda veya disiplinde bilgi ve Ogrenimi tesvik etmeyi ve ilerletmeyi
amaglayan akademisyenler, sanat¢ilar veya bilim insanlarindan olusan bir kurum veya topluluktur.
Tipik olarak, kendi alanlarinda taninmis uzmanlar veya liderler olan iiyelere sahip prestijli bir
kurulustur. Akademiler genellikle arastirma yapar, akademik dergiler veya kitaplar yayinlar ve egitim
programlar1 ve kaynaklart saglar. Ayrica kendi alanlariyla ilgili politika veya en iyi uygulamalar
konusunda hiikiimetlere veya diger kuruluslara tavsiyelerde bulunabilirler. Kurumlarin adlandirmalari
arasinda bu gibi statii farklar1 olmasi nedeniyle, veri analizinde 593 kurumun tiiriini belirlemek
amaciyla “aragtirma merkezi, enstitii, laboratuvar, vakif, akademi” siniflandirmasi yapilmistir. Buna
gore kurum tiirleri Tablo 3’te gdsterilmistir.

Tablo 3

Kurumlarin Tiirlerine Gore Dagilimi

Kurum Tiirti Kurum Sayis1

Arastirma Merkezi 251 % 42,33
Enstiti 242 % 40,81
Laboratuvar 52 % 8,77
Akademi 36 % 6,07
Vakif 12 % 2,02
Toplam 593 %100

Ikidillilik/cokdillilik arastirmalarina odaklanan kurumlarin genellikle arastirma merkezi ve enstitii
kimligiyle faaliyet gosterdigi goriilmektedir. Ornegin; Center for Multilingualism in Society across the
Lifespan (Norveg), Bogazigi University Center for Multilingualism Research (Tiirkiye), Nucleo de
Pesquisas em Politicas Linguisticas (Brezilya) gibi kurumlar arastirma merkezleri statiisiindedir.
Meertens Instituut (Belgika), Official Languages and Bilingualism Institute (Kanada), Institute of
Multilingualism (Isvigre) gibi kuruluslar enstitii olarak ikidillilik/gokdillilik disiplinlerine odaklanmisg
ve projeler yiiriiten kurumlardan bazilaridir. Laboratuvar olarak faaliyet gdsteren kurumlarin ise
genellikle Amerika Birlesik Devletleri ve Kanada merkezli oldugu goriilmektedir. Multilingualism and
Literacy Lab. ve Bilingualism Experience Education Lab. (Kanada), Sign Linguistics & Language
Acquisition Lab. ve Bilingualism and Psycholinguistics Research Lab. (ABD) énemli ikidilli/gokdilli
arastirma laboratuvarlaridir. Bunun yani sira Avrupa’da Hollanda’da Groningen Universitesine bagl
Bilingualism and Aging Lab., Multilingualism Laboratory Network ve Ingiltere’deki The QMUL
Phonetics Lab. Kitanin 6nemli bilimsel arastirma noktalaridir. Akademi olarak arastirmalarini
siirdiiren kuruluslar ise The Iszl Multilingual Academy (isvigre) African Academy of Languages
(Mali) Institute of Linguistics of the Azerbaijan National Academy of Sciences (Azerbaycan) gibi
genellikle resmi organizasyonlar olarak ikidillilik ve ¢cokdillilik projeleri yiiriitmektedir.
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Vakif veya dernek statiisiinde olup bu alanda ¢aligmalar ortaya koyan kurumlar Integration Foundation
(Estonya) Aga Khan Foundations (Kazakistan) The Japan Association for Language Teaching
(Japonya) ve International Association of Multilingualism (Irlanda) gibi resmi ve dzel organizasyonlar
olup ¢esitli kitalarda ve {ilkelerde projeler ve arastirmalar yiiriitmektedir.

3.3 Kurumlarin odak ¢calisma konulari

Diinya genelinde iilkelerin egitim politikalarina gore ikidillilik ve ¢okdillilik alaninda arastirma, proje
ve cesitli calismalar yiiriiten kurumlarin kurulug amaci ve odaklandiklar1 faaliyet alanlarina
bakildiginda birtakim farkliliklar oldugu goriilmiistiir. Her ne kadar ikidillilik ve ¢okdillilik kavramlar
cati kavram olarak belirlense de kurumlarin bu disipline yaklagimlart arasinda belirli bir 6lgiit
bulunmamaktadir. Calismanin bu bdliimiinde veri havuzundaki kurumlarin odaklandiklari ¢alisma
alanlart incelenmis ve ortak? Temalar ortaya konmustur. Temalar1 olusturan kurumlardan &rnekler
verilerek bu kurumlarin genel misyonu ve vizyonu hakkinda bilgi Tablo 4’te verilmistir.

Tablo 4

Kurumlarin Odaklandiklar: Temalar

Tema Kurum Adi Genel Tanim (Kod)
Miras Dil Egitimi -Bilingualism  Research  Lab. Gogmenlerin ve azinliklarin dil
(Avustralya) egitimine odaklanarak,

konusurlarin miras dilini korumak

-Bilingualism and  Language ] i
ve kiltir ve dil aktarimi {izerine

Contact Lab. (ABD)
calismalar yapmak.

-Heritage  Linguistics  Lab.
(Hollanda)

-Andean Program for Linguistic
and Cultural Development (Peru)

Kiiltiirleraras: Iletisim -Research Unit for Kiiltiirleraras1 iletisim kavrami
Multilingualism  and  Cross- baglaminda ikidilli egitimi tesvik
Cultural Communication etmek ve ikinci dil edinimi
(Avusturalya)

-Bilingualism Matters London

Institu of languages cultures and
societies (Ingiltere)

-Centro de Investigaciones vy
Estudios sobre  Cultura vy
Sociedad (Ekvador)

Cocuklarda -Bilingual Matters (Yunanistan) -Cocuklarin dil gelisimini

Ikidilli/Cokdilli Egitim Lobo Language Acquisition kullanima dayali ve biligsel-

Lab. (ABD) islevsel dilbilim ve ikidilli egitim
. programlari uygulama-geligtirmek
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- Bilingual (Macaristan)

Dil Psikolojisi -Laboratorio LaTeC (italya) -Psikolinguistik, psikodilbilim ve

_Experimental LingUiStiCS tOphlmdllblllm baglamlnda

Laboratory (Polonya) ikidillilerin davraniglar1 {izerine

aragtirmalar yapmak
-Purdue  Bilingualism  Lab.

(ABD)

Egitici Egitimi -The Fédération Internationale -Ikidillilik ve ¢okdillilik basta
des Professeurs de Langues olmak iizere uygulamali dilbilimle
Vivantes (FIPLV) (Belcika) ilgilenen arastirmacilari,
Ogretmenleri ve uygulayicilart bir
araya getirmek, kaynaklar

olusturmak ve egitim programlari
-Asociacion  Colombiana  de {{izenlemek

Profesores de Inglés (Kolombiya)

-Estonian Association for
Applied Linguistics (Estonya)

Ikinci Dil Edinimi - Psychology of Multilingualism - ikidilli veya cokdilli edinimin
Lab. (ABD) tipik ozellikleri lizerine

. The OMUL Phonetics 2rastirmalar yapmak ve projeler

Laboratory (Ingiltere) gelistirmek

- Center for Advanced Research
on Language Acquisition (ABD)

- Multilingualism and Second
Language Acquisition Research
Group at the University of
Salamanca (Ispanya)

Goégmen ve  Miilteci -The Danish Refugee Council -Ev sahibi ilkelerin ¢ogunluk
Egitimi (Danimarka) dillerinden farkli dilleri konusan

International Organization for gogmenlerin, — milteci —ve

Migration (Somali) azimliklarin 1k1d1'11111k/g0kd111%11k‘
baglaminda dil Ogrenimi
-Multimind (Polonya) ihtiyaglarma  cevap  vermek,

-Mercator European Research topluma entegre etmek ve kiiltiirel
Centre on Multilingualism and alisverisi tesvik etmek.
Language Learning (Hollanda)

Ikidillilik/cokdillilik alaninda faaliyet gosteren kurumlarin ¢alisma kollarinin incelendigi bu boliimde
odak noktalara gore toplam 7 tema belirlenmistir. Miras dil egitimi, kiiltiirlerarasi iletisim, ¢ocuklarda
ikidilli/cokdilli egitim, dil psikolojisi, egitici egitimi, ikinci dil edinimi, gogmen ve miilteci egitimi
kurumlarin egilim gosterdigi giincel konular arasinda yer almaktadir.
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3.3.1 Miras dil egitimi

Miras dil egitimi, bir iilkedeki gog¢menler veya diaspora topluluklari tarafindan konugulan ve
genellikle “miras diller” olarak adlandirilan dillerin 6gretilmesi ve Ogrenilmesi anlamina gelir.
Bireysel ikidillilik veya ¢okdillilik bir miras dil olarak kisisel biyografinin bir {iriinii olabilir (Grin,
2019; Bale, 2010). Dolayisiyla etnolingustik bir kapsama sahiptir. Bu siirecte ana dili egitimi orgiin
egitim sistemi icinde veya disinda gergeklesebilir ve ana dilinde yeterliligin siirdiiriilmesini ve
geligtirilmesini desteklemeyi amaclar. Ana dili egitimi aile, kiiltir ve toplumla baglarin
sirdiiriilmesinin yani sira ikidilliligin ve ¢okdilliligin tesvik edilmesi agisindan da dnemli olabilir. Son
yillarda, ana dili egitiminin 6neminin daha fazla farkina varilmis, politika ve programlama yoluyla
desteklenmesine yonelik cabalar artmistir (Valdes, 2005; Jo, 2010). Dolayisiyla ikidillilik/¢cokdillilik
baglaminda miras dil egitimi {izerinde arastirmalar yapan kurumlarin sayisinda artig gozlemlenmistir.
Serbian Language Institute (Sirbistan) ve Research Institute for Cultural Heritage and Tourism (Iran)
gibi arastirma enstitiileri listede yer alan kurumlara ek olarak 6rnek verilebilir.

3.3.2 Kiiltiirlerarasi iletisim

Kiltiirleraras: iletisim, bireylerin farkli kiiltiirel ve dilsel gegmislerden gelen insanlarla etkili bir
sekilde iletisim ve etkilesim kurmasina olanak tanidigi i¢in ikidilli ve ¢okdilli egitimde ¢ok 6nemli bir
rol oynar. Cokkiiltiirlii ve cokdilli bir ortamda kiiltiirleraras: iletisim, farkli dillere, geleneklere,
degerlere ve inanglara sahip insanlar arasinda fikir, bilgi aligverisini ve enformasyonu kolaylastirir
(Trisnawati, 2017).

Ikidilli ve ¢okdilli egitimde kiiltiirleraras1 iletisim, farkli kiiltiirler ve diller arasinda karsilikli saygi,
anlayis ve takdirin gelistirilmesine yardimci olur. Farkli bir diinyada yasamak ve ¢alismak i¢in gerekli
olan sosyal ve duygusal zeka, empati ve kiiltiirel yeterliligin gelisimini tesvik eder. Ayrica, ikidilli ve
cokdilli egitimde kiiltiirlerarast iletigim, dil, kiltir ve diinya goriisiindeki farkliliklardan
kaynaklanabilecek yanlis anlamalari, ¢atigmalart ve kliseleri 6nlemeye yardimci olur. Ogrencileri
kendi kiiltiirel ge¢mislerinin ve Onyargilarinin yami sira baskalariminkilerin de daha fazla farkina
varmaya ve yeni ve alisilmadik durumlara uyum saglamak icin gerekli beceri ve stratejileri
gelistirmeye tesvik eder (Oskaar, 1992).

Ozetle, kiiltiirlerarasi iletisim, dil 6grenimini gelistirdigi, kiiltiirel anlayis1 tesvik ettigi ve dgrencileri
kiiresel bir toplumda yasamaya ve calismaya hazirladigi icin ikidilli ve ¢okdilli egitimin hayati bir
bilesenidir. Bu nedenle farkli dilsel ve kiiltiirel baglamlarda kiiltiirel anlay1s, saygi ve kimlik gelisimini
tesvik etmek icin kiiltiirleraras: iletisimin 6nemini vurgulayan ikidillilik/cokdillilik kurumlariin
sayisinda 6nemli bir artig goriilmektedir.

3.3.3 Cocuklarda ikidilli / cokdilli egitim

Cocuklarda erken donemlerde gerceklesen ikidillilik/cokdillilik deneyimleri daha sonra mevcut
dillerin kullanimma y&nelik kritik bir dneme sahiptir (Inal & Cakir, 2021). Bu baglamda kiiltiirel
cesitlilikleri ve etkilesimleri 6n planda tutan 21. Yiizyil egitim sistemi i¢inde erken ¢ocukluk ve
ilkdgretim kademeleri basta olmak iizere ¢ocuklarda ikidilli/gokdilli egitime yonelik aragtirma yapan
kurumlarin son yillarda arttigi goriilmektedir. Cocuklarda ikidilli/¢okdilli egitim; ¢ocuklarin biligsel
gelisiminde, akademik basarisinda, kiiltiirel farkindalik ve duyarlilik olusturmasinda, iletisim
becerilerini gelistirmesinde ve kariyer firsatlar1 elde etmesinde dnemlidir. Ozellikle European Network
for Bilingual and Multilingual Approaches in Early Childhood (EBLUL), ve Association 1660rt he
Study of Language in Pre-School Children (ASLP) (Japonya) gibi kurumlar basta olmak {izere



yukarida verilen kuruluslarin ¢ocuklarda dil edinimi {izerine arastirmalar yiiriiten ve erken ¢ocukluk
egitiminde cokdilliligi tesvik eden bir kuruluslar oldugu goriilmektedir.

3.3.4 Dil psikolojisi

Dil psikolojisi, egitimcilerin dil gelisiminin beyinde nasil gerceklestigini ve dil 6greniminin nasil
uygun hale getirilebilecegini anlamalarina yardimer oldugu icin ikidilli/gokdilli egitimin énemli bir
yonidiir. Dil psikolojisi, dil edinimi ve kullaniminda yer alan biligsel siireglerin yani sira dil
dgrenimini etkileyen sosyal ve kiiltiirel faktdrlere odaklanir. ikidilli/gokdilli egitimde, dil psikolojisini
anlamak, egitimcilerin 6grencinin biligsel ve sosyokiiltlirel ge¢misini dikkate alan etkili dil 6grenme
ortamlar1 olusturmalarina yardimci olabilir (Marian ve Shook, 2012; Dewaele, 2010) Ayrica, dil
psikolojisini anlamak, egitimcilerin 6grencinin ihtiyaglarina ve yeteneklerine gore uyarlanmis dil
miifredati tasarlamalarina yardimei olabilir. Ornegin, dil egitimi farkli 6grenme stillerine uyacak
sekilde uyarlanabilir ve egitimciler, Ogrencilerin dil becerilerini kademeli ve asamali olarak
gelistirmelerine yardimci olacak stratejiler kullanabilir. Dolayisiyla ikidilli/cokdilli egitimde dil
psikolojisi kavramini dikkate alarak dilin nasil edinildigini, islendigini ve kullanildigini anlamak i¢in
temel saglayan, egitimcilerin daha etkili dil 6grenme ortamlari ve miifredatlar1 olusturmasina yardimeci
olan kurumlarmn sayisinin artmasi ve gelistirilmesi onemlidir. Bu alanda calisgan merkezler de
psikolinguistik arastirmalarla ikidillilik/cokdillilik alanina katkida bulunmaktadirlar.

3.3.5 Egitici egitimi

Ikidilli/cokdilli egitim programlarmni uygulayan bir kurumun amacina ulasabilmesi icin nitelikli
egiticilere sahip olmasi gerekmektedir. Bu alanda o6zellikle ikidilli/cokdilli egitim miifredatlarim
uygulayabilecek Ogretmenleri egitmek ve gelistirmek amaciyla cesitli kurumlar gorev yapmaktadir.
Yukaridaki tabloda yer alan kurumlara ek olarak Multilingual Hungary Foundation (Macaristan)
Athens Network of Collaborating Experts in Multilingualism (Yunanistan) Instituto Superior de
Educacion (ISE) (Paraguay) gibi kurumlar, ¢okdilliligi ve dil dgrenimini tegvik etmek, bu alanda
projeler iizerinde is birligi yapan arastirmacilar, egitimciler ve dil uzmanlarini bir araya getirerek
disiplinleraras1 bir ag olusturmak ve kiiltiirlerarasi ikidilli egitim programlari da dahil olmak iizere
lisans programlar1 ve mesleki gelisim kurslar1 sunmak gibi faaliyetlerde bulunmaktadir.

3.3.6 ikinci dil edinimi

Ikinci dil edinimi dilsel, bilissel, kiiltiirel, sosyal ve ekonomik faydalarin tesvik edilmesinde 6nemli bir
rol oynar ve bu da onu ikidilli/cokdilli egitimin temel bir bileseni haline getirir. Ikinci dil edinimi,
anadil ediniminin ardindan bireylerin sosyal ve kiiltiirel gelisimlerini etkileyen yeni ortamin temel
unsuru olarak goriilmektedir. Ciinkii ¢esitli nedenlerle yabanci bir {ilkede anadilinin diginda ikinci bir
dil edinmek, insanlar i¢in bulundugu sosyokiiltiirel ortama uyum saglamalar1 noktasinda oldukga
onemlidir (Inal & Cakir, 2021: 136). Bu nedenle arastirma ve egitim kuruluslarmin ikinci dil edinimi
kuramini1 dikkate alarak ¢aligmalarini siirdiirmesi gerekmektedir (Gass, 2015; Tong, 2018; Garcia ve
Lin, 2019). Bu yaklasimi temel edinerek ¢alisan Canadian Association of Second Language Teachers
(Kanada), Research Group on Multilingualism and Second Language Acquisition (Portekiz) basta
olmak tizere kurumlarin ikinci dil ediniminin prensiplerine gore egitim programlar1 ve projeler
gelistirdigi gortilmektedir.

3.3.7 Go¢men ve miilteci egitimi

Ikidillilik/cokdillilik baglaminda gd¢men ve miilteci egitimi birkag nedenden dolayr énemlidir. Ilk
olarak, birgok gd¢men ve miilteci ¢okdilli ge¢mislerden gelmektedir ve halihazirda ikidilli veya
cokdilli olabilirler. Bu nedenle, mevcut dil becerilerini kabul etmek ve desteklemenin yani sira ev



sahibi iilkenin dil(ler)inde yeterlilik gelistirmelerine yardimci olmak 6nemlidir. ikinci olarak, dil
uyumu ve sosyal icerme agisindan kilit bir faktoér olabilir. Dil egitimi ve destegi saglandiginda,
goemenler ve miilteciler yeni toplumlariyla daha iyi iletigim kurabilir, egitim ve istihdam firsatlarina
erisebilir ve sosyal ve kiiltiirel faaliyetlere tam olarak katilabilirler. Ugiincii olarak, dil egitimi kiiltiirel
kimlik ve mirasin korunmasinda rol oynayabilir; bu da yerinden edilme ve kiiltiirel baglarin1 kaybetme
deneyimi yasamis bir¢ok gd¢men ve miilteci i¢in 6nemlidir (UNICEF, 2020; Duff, 2015; Wodak ve
Boukala, 2015). Bunun yani swra dil Otesi pedagojik uygulamalar gibi farkli yontemlerin
uygulanmasiyla yaparak ve yasayarak 6grenmenin gogmen ve miilteci 6greniciler iizerinde ¢okdilli ve
cok Kkiiltiirli kimligi giiclendirerek dil etkilesimi sagladigi ve bdylece toplumsal entegrasyonun
saglanabilecegi goriilmektedir (Mammou vd. 2023). Genel olarak, ikidillilik/cokdillilik baglaminda
gbemen ve miilteci egitimi, sosyal icermenin tesvik edilmesi, entegrasyonun kolaylastirilmasi ve
kiiltiirel kimligin korunmasi agisindan onemlidir. Farkli dilsel ve kiiltiirel ge¢mislerden gelen
bireylerin yeni evlerinde basarili olma ve gelisme firsatina sahip olmalarini saglamaya yardimci
olmaktadir. Son yillarda diinya genelinde artan gogler ve niifus dalgalanmalar1 nedeniyle gogmen ve
miiltecilerin toplumsal ve kiiltiirel uyumu asamasinda ikidilli/cokdilli egitim programlarina verilen
o6nemin ve bu alanda ¢alisan kurumlarin sayisinin artmaya basladigi goriilmiistiir.

4. SONUC, TARTISMA VE ONERILER
4.1 Tartisma

Diinyada ikidillilik/¢okdillilik arastirmalar1 yapan kurumlarin giincel durumunu ortaya koymay1
amaglayan bu calismada kurumlarin farkli hedef ve yaklagimlarinin oldugu goriilmektedir. Bu
kurumlarin toplumsal, bireysel veya bagli bulunduklart kurumun yaklagimlarina gore hareket ettikleri
sOylenebilir. Bu nedenle kurumlar arasinda ortak bir ikidilli egitim programi veya amact
bulunmamaktadir. Garcia ve Tupas’a gore (2019) egitim programlarinin ikidilli olabilmesi igin {i¢ tip
Ogreniciye ve sosyal amaca hizmet etmesi gerekmektedir. Bunlar; elit ve orta sinif 6grenici, azinlik
mensuplart ve ¢ok dilli iilkelerdeki dgrenciler olarak siralanir. Ikidilli egitimde kaliteyi saglamak igin
su programlar uygulanmalidir (Garau ve Lyster 2018; Munoz ve Spada, 2018):

- Diinya dili / yabanci dil egitim programlari: Diinyadaki en popiiler ikinci dil 6grenme ydnetimi
olan bu programlara gore orta ve yiksekogretim diizeyinde ikinci dilin edinimine
odaklanilmalidir.

- Igerik ve dil entegreli 6grenme programlari: Bu programlarda yabanci dil programlarinin Stesinde
ikinci dil egitim araci olarak kullanilmaktadir.

- 1ki dilli daldirma egitim programlari: Her iki dilde dgretimsel esitlik saglanana kadar ara dil
araciligiyla dil 6gretimi kullanilir. Ozellikle Ingilizce 6gretiminde bu programlar yaygin olarak
kullanilmaktadir.

- Gelisimsel iki dilli egitim programlari: Elit, se¢kin ve iki dilli olmak isteyen orta sinif 6grencilere
uygulanan egitim programlaridir.

Ikidilli/gokdilli egitim veren kurumlarin, belirli bir dil politikasina gére hareket etmeleri ve bu siiregte
pedagojik yaklasimi benimsemeleri gerekmektedir. Ikidillilik programlari; erken ¢ocukluk déneminde,
ilkokul ve ortaokulda hatta lise ve iiniversitede uygulanabilir. Ikidilli egitimin hangi dénemde
baslamas1 gerektigi hakkinda bir goriig birligi bulunmasa da ogrenicilerin bulunduklar1 kademe
siiresince aksamadan ikidilli egitim almalar1 gerektigi sdylenebilmektedir (Cummins, 1979; Collier ve



Thomas, 2017). Bununla birlikte birinci ve ikinci dil egitimlerinde hangi dil 6gretimine ne kadar
zaman ayrildig1, glinde veya haftada kag saat birinci ve ikinci dil egitimi verilecegi de dikkat edilmesi
gereken bir husustur. Bu siirecte baskin toplumsal dile ve i¢inde bulunulan kiiltiire gére tam zamanl
veya yar1 zamanl iki dilli 6gretim programi uygulanmalidir. Baker’a gore (2011) iki dil arasinda
esitlik saglamak amaciyla, dillerin 6gretim siiresi bir baska ifade ile dilsel girdilerin siiresi diller
arasinda yar1 yariya paylastirilmalidir. Ancak uygun iki dilli 6gretim programi uygulansa dahi, iki dilli
Ogrenicilerin yeni beceriler ve akademik gorevlerde basar1 kazanabilmesi icin 3 ila 5 yila ihtiyaci
vardir. Bunun yan1 sira iki dillilerin 6grenme siireci hicbir zaman sona ermez ve hayat boyu devam
eder (Cummins, 1979).

Ikidilli egitim, bir simif miifredatinda ana dili ve toplumsal baskin dilden destek alarak iki veya daha
fazla dilin kullanmilmasidir (Gonzalez, 2008; Wright, 2013). Bu nedenle ikidilli egitim simiflarinda
kullanilan igeriklerin bazilarinda ana dil aracilifiyla bazilarinda ise baskin toplumsal dil araciligiyla
egitim gergeklestirilir (Garcia, 2009). Burada temel 6nciil 6grencilerin en iyi anladiklari dilde 6grenim
gormeleridir. Giiniimiizde c¢okdilli egitim modellerinin gelisimi, tek dilli devletlerin olast dil
kayiplarina neden olabilecek politikalarina yonelik karsit bir durus sergilese de ikidilli/gokdilli egitim
veren kurumlarin sayisinin artmasi, diinyada genel egilimin cokdillik eksenine kaydigini sdyleme
olanagi saglamaktadir. Cummins’e gore tekdilli devlet anlayis1 ve egitim politikasi, ikidilli bir bireyin,
baskin toplumsal dilde egitim almasi ve evde konusulan dilde yeterli egitim alamamas1 neticesinde
ikinci dil edincinde; Oncelikle akademik dil edincinde ve sonrasinda iletisimsel dil yeterliliginde
gerilemeye yol agmaktadir. Egitim hayatina bu sekilde devam eden birey, bir siire sonra birinci
ve/veya ikinci dilinde gerileyebilir ve her iki dilde de beklenen ifade edici formda iletisimsel beceriler
ve akademik seviyede beklenen diizeye gelemeyebilir. ikidilliligin gelisememesi, bireyin bilissel ve
kisisel gelisimine olumsuz etki eder ve ayni durum tam tersi igin de gegerlidir (Cummins, 1976; 1979).
Bu siiregte bireyin birinci dilinin toplumda deger gérmesi, birinci ve ikinci dilinde kazandig1 becerileri
ortak olarak isleyebilmesi, dillerarasi aktarim siirecinin birinci ve ikinci dillerde dillerarasi etkilesim
saglanabilmesi gerekmektedir. Ornegin ikinci dilinde yazma zorlugu yasayan bir birey, giiclii oldugu
dilde yazma becerisine yogunlasabilir. Bu becerideki sorun giderilinceye kadar iki dil arasinda beceri
aktarimi1 ve etkilesimi saglanabilir. Fakat burada bireyin her iki dilde hazirbulunugluk seviyesinin
yeterli olmasi ve her iki dilin de 6grenilebilecegi/kullanilabilecegi sosyokiiltiirel ortamin bulunmasi
gerekmektedir (Cummins, 1981; Ceyhan ve Kogbas, 2009). Hornberger’e gore (1999) de iki ve
cokdilli egitim veren kurumlarin programlarinda ¢oklu okuryazarliklar tesvik etmesi ancak bunu
sadece okuma ve yazma aktiviteleri ile degil gorsel, isitsel siirsel, uzamsal ve davranigsal alanlar gibi
toplumlarin kiiltiirlerini ifade ettikleri diger alanlara genisletmesi gerekmektedir. Dolayisiyla
kurumlarin disiplinlerarasi ve diller aras1 gegis disiplinlerine gore hareket etmesi dnemlidir.

Sosyolinguistik ve psikolinguistik c¢aligmalar, ikidillilerin birincil ve ikincil dillerini ayni1 amagla ve
ayn1 dilsel dengede kullanmadiklarini gostermelerine ragmen, ikidilli egitim veren Ogretim
kurumlarinin dil kullanicilarina iki dili de esit yeterlilikte 6gretmeyi amagladiklar1 (Garcia ve Tupas,
2019) ya da arastirma merkezlerinin arastirmalarina katilanlarda birden fazla dili aktif diizeyde
kullanabilirlik durumunu bekledikleri goriilmektedir. Kurumlarm bu kapsamda dogru alanda
odaklanmalar1 énem arz etmektedir. Nitekim bu, kurumlarin ihtiyaglarin1 ve profillerini dogrudan
etkileyecektir. Kurumlarin dikkate almasi gereken en onemli unsurlardan biri de gé¢ ve niifus
degisimleridir. Diinya genelinde artan uluslararasi go¢ ve gogmenlerin ev sahipleri toplumlara entegre
olma ve katkida bulunma gereksinimi, ikidilli egitimin 6éneminin anlasilmasini saglamistir. Bu durum,
diinya genelinde insanlara dil ve dil becerisi saglayan bir dil politikasina duyulan ihtiyacin altim



cizmektedir. Bu ihtiyag, gd¢menlerin hem kendi iilkelerinde hem de gelecekteki kiiresel varis
noktalarinda gereksinim duyacaklar1 dil becerilerini kapsamaktadir.

4.2 Sonug ve oneriler

Diller arasindaki aligveris; sosyal, psikolojik ve dilbilimsel olgularin roliiyle “ikidillilik” wve
“cokdillilik” kavramlarini ortaya ¢ikarmakta ve dolayisiyla bu ¢aligmalar birer arastirma amaci olarak
21.yiizy1lda degerlendirilmeye devam etmektedir. Ikidillilik kavrami bireysel ve toplumsal olarak iki
ayr1 sekilde ele alinir. S6z konusu kavram genel olarak alanyazinda bir bireyin iki dilde de dort temel
dil becerisini etkin bir sekilde kullanilabilmesi, bireyin iki dili de kusursuz konusabilmesi, iki dili
doniisiimlii olarak kullanabilmesi, zorunlu nedenlerden dolayr birden fazla dilin &grenilmesi veya
edinilmesi seklinde geleneksel, biitiinciil, psikolinguistik ve sosyolinguistik yaklasimlarla
tammlanmaktadir. Ikidillilik/gokdillilik olgusu 6zellikle kiiresellesen diinyada teknolojinin hizl1 bilgi
ve kiltiir etkilesimi giicii nedeniyle giincelliginin takip edilmesi ve birbirinden bagimsiz 6lgiitlerle
tanimlanmamasi1 gereken bir kavramdir. Dolayisiyla ikidillilik/¢okdillilik alaninda g¢alisan kisi ve
kurumlarin sosyoloji, psikoloji, dilbilim, antropoloji, pedagoji ve tarih gibi bilim dallarindan destek
almasi ve bu alanlarda uzman kisilerin birlikte c¢aligmasi gerekmektedir. Bundan hareketle
ikidillilik/¢okdillilik konusunda ¢alisan kurum ve kuruluslarin varligi 6nem kazanmakta ve bu
kuruluslarin faaliyetlerinin niteligi 6n plana ¢ikmaktadir.

Ikidillilik/cokdillilik arastirma amaciyla faaliyet gdsteren toplam 100 iilkede 593 kurumun incelendigi
bu arastirma genel olarak ikidilli egitim, arastirma ve projelerle ilgili calismalarin zaman igerisinde
gelisim gosterdigini, iilkelerin bu alanda yaptig1 yatirimlarin sayisinin arttiginmi séylemek miimkiindiir.
Bu egilim, ikidillilik konusunda bilimsel gercevede artan farkindahigin bir gostergesidir. Ozellikle
ikidilli egitim ve proje gelistirme konusunda kiiresel arastirma ortamimin son 50 yilda olustugu
sOylenebilir. 21.ylizyilin baglarindan itibaren dogu ve bati eksenli kiiresel rekabetin de arttigi
diistiniildiigiinde ikidilli/¢okdilli egitim arastirmalar1 yapan kurumlarin sayisinin giderek artacagi
diistintilmektedir.

Genel olarak kurumlarin nicel ve nitel 6zelliklerine bakildiginda Amerika Birlesik Devletlerindeki
ikidilli/cokdilli egitim politikalarinin 6zellikle bu iilkede yasayan azinlik, gogmen ve miilteci haklarina
yonelik yaklagimlarin kapsaminin artirtlmasinin ikidilli/cokdilli egitim programlarina olan yaklagimi
da olumlu yonde etkiledigi sdylenebilir. Ayrica tarihi ve kiiltiirel geleneklerini stirdiiriirken hemen her
konuda diinyadaki egilimleri de yakindan takip eden Cin’in hem farkli iilkelerle is birligi halinde
cokdillilik arastirmalar yiiriitmesi hem de tlilkenin geleneksel ¢okdillilik faaliyetlerinin iilke iginde ve
iilke disinda gelistirilmesine yonelik tutumu dikkat ¢ekicidir. Bunun yam sira Kanada, Ingiltere,
Ispanya ve Fransa gibi birden fazla dil konusuru ve etnik grubu barindiran iilkelerin kurumlarinin
sayisinda son yillarda artis oldugu goriilmektedir. Bu durum, toplum igindeki heterojen yapinin
gergeklestirilen ikidillilk/gokdillilik arastirmalari ile her iilkenin kendisine 6zgili bir harmoni
olusturabilmesini saglayict énemli bir etkendir. Giiney Asya’da ise Hindistan, Malezya ve Banglades
gibi ilkelerde ikidillilik/¢cokdillik ¢alismalar1 gergeklestiren kurumlarin Avrupa ile rekabet halinde
oldugu sdylenebilir. Ote yandan 6zellikle Afrika iilkelerinde ikidillilik/gokdillilik alaninda faaliyet
gosteren kurumlarin diinyadaki genel egilime gore geride kaldig1 goriilmektedir. Afrika’da Somali’nin
8 kurumla bolgenin 6nemli bir tilkesi haline gelmesi, Tunus, Cezayir, Fas gibi ¢oklu dil ve etnik gruba
sahip Kuzey Afrika filkelerinin kurum niceliginde ve niteliginde yeterli sayida olmamasi dikkat
cekmektedir. Ayrica Kuzey Amerika kitasinda da Brezilya ve Arjantin’in diger {ilkelere gore kurum
sayist bakimindan 6nde oldugu, Giliney Amerika’da ise ABD ve Kanada’nin toplumsal, siyasi ve
ekonomik is birligi sayesinde kiiresel projeler ortaya koydugu goriilmektedir. Bu durum,



ikidilli/cokdilli egitim arastirmalarmin gelismesinde iilkeler arasindaki ortak egitim anlagsmalarinin
yapilmasini saglayarak kurumsal gelisime katki saglamaktadir.

Ulkelerde bulunan kurum sayisim etkileyen faktorler arasinda cografi bélge, kullanilan resmi diller,
cift dilli egitim modelleri, toplumsal egitim seviyeleri gibi unsurlarin bulundugu soylenebilir.
Ozellikle Avrupa iilkelerinde kurum sayismin son 20 yilda artmasi ve bu iilkelerdeki kurumlarin
komsu iilkeler veya diger Avrupa Birligi llkeleri ile ortak projeler yiiriitmesi bu alanda calisan
kurumlarin “uluslararasilasma” prensibi ile hareket etmeleri gerektigini gostermektedir. Ornegin
Norveg’te Oslo Universitesi destegi ile kurulan “Center for Multilingualism in Society across the
Lifespan” Iskandinav ve Baltik iilkeleri basta olmak iizere Ukrayna, Almanya ve Fransa gibi iilkelerle
ortak ikidilli/cokdilli arastirma projeleri yiiriitmektedir.

Cesitli kitalarda faaliyet gosteren ikidilli/cokdilli aragtirma kurumlarinin nitelikli projeler ortaya
koymalar1 ve varliklarint devam ettirmeleri icin dilsel ve sosyal gegmisleri fark etmeksizin toplumdaki
ikidillilik/¢okdillik firsatlarinin ve zorluklarmin g6z oniinde bulundurularak kiiresel bilgi birikimini
artirmast beklenmektedir. Boylece toplumlardaki tiim bireylerin temsiliyetini tesvik etmek ve basta
gbemenler olmak iizere herkes i¢in daha iyi bir yagsam kalitesi sunmak miimkiin olabilecektir.
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