Research Article

Assessing the Role of Nature in Emergent
Reading and Writing Activities in the Early
Childhood Curriculum: A Study of Turkish

Educational Practices

Vahide Yigit Gengten
Adiyaman University
vgencten@adiyaman.edu.tr
ORCID: 0000-0003-0372-2298

Filiz Aydemir

Adiyaman University
faydemir@adiyaman.edu.tr
ORCID: 0000-0002-5996-9153

Received :April 28, 2023
Revised :December 14, 2023
Accepted:February 11, 2024

Okuma Yazma Egitimi Arastirmalart,
2024, 12(1), 1-26

Research in Reading & Writing Instruction,
2024, 12(1), 1-26
https://doi.org/10.35233/0yea.1289092

ABSTRACT

This study aims to examine how and to what extent nature is used in reading and
writing activities in the early childhood curriculum in Tiirkiye. Using a document
analysis method, the authors analyzed curriculum documents and activity plans from
a preschool program and two activity books, identifying a total of 12 activities related
to nature-based learning and emergent literacy. These activities were analyzed in
terms of the development areas they supported, the types of activities, materials used,
and themes covered. Our investigation into emergent reading-writing activities that
utilized nature as a support or main subject yielded compelling findings. The
curriculum documents showed that nature-based emergent reading-writing activities
offer a wealth of potential for fostering young children's cognitive, linguistic, socio-
emotional, psychomotor, and self-regulation skills. These activities are often
integrative in nature, incorporating emergent reading-writing with other domains
such as mathematics, language, art, and more. Our analysis of the curriculum
documents also indicated that nature-based emergent reading-writing activities
commonly employ a diverse array of materials, including both natural and unnatural
resources. Moreover, we found that such activities frequently encompass a broad
spectrum of vocabulary and concepts. These encompass a wide range of subjects,
ranging from seasonal phenomena such as winter to societal issues such as human
rights and citizenship to scientific concepts like reproduction and fermentation.
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centuries. We now know that they are born with the ability

to learn, and this learning process continues throughout
their life. Among the many skills children learn on this journey, the
development of reading and writing skills, which enable them to
communicate and store information, require outside intervention
(Bao et al., 2020; Sandberg et al., 2015; Santos, 2015). Research has
shown that literacy begins at birth through the first interaction with
the outside world (Saracho, 2016). However, explicit teaching on
different elements of the print is necessary to become literate, such
as phonological awareness (Treiman et al., 2016), vocabulary
development (van Druten-Frietman et al., 2015), and the
recognition of the relationship between letters and sounds
(McMaster et al., 2018). The importance of these academic skills for
school success and readiness (Zambrana et al., 2019) puts them at
the center of formal instruction.

ﬁ child is not limited by any definitions made over the

Existing research has recognized the crucial role that reading
and writing skills play in school success (Dinehart & Manfra, 2013;
Fang & Wang, 2011; Puranik & Lonigan, 2014). Therefore,
instructional practices in children's emergent reading and writing
development are of great importance. Within the context of early
years education, there exists a set of five fundamental teaching
strategies that comprise a holistic approach to instructing young
learners in the practice of writing. These strategies include modeled,



shared, interactive, guided, and independent writing, as delineated by Davis (2013). Through the use of these
approaches, educators and teachers are able to effectively support their students in developing their writing skills. This is
accomplished by demonstrating writing techniques through modelling, communicating their thought processes via
think-aloud activities, sharing their own writing experiences with students, providing guidance on the application of
various writing strategies, and offering opportunities for independent writing to children. They are all essential elements
of learning how to write. It is known that each teacher and learner have their own ways of understanding. However,
compressing the entire learning experience into formal or school writing is problematic. Therefore, it is necessary to
broaden the scope of what we mean by reading and writing experience, particularly in the early years. One of the most
influential and straightforward ways of freeing reading and writing skills from school boundaries is by bringing "nature"
back into the school context (Leea & Bailie, 2019).

Our understanding of nature-based practices has primarily been focused on environmental education and teaching
children about nature (Barrable, 2019; Collado et al., 2020; Dale et al., 2020). Similarly, emergent reading and writing
practices have been traditionally linked to pen-and-paper activities (Wollscheid et al., 2016). However, when we consider
early childhood practices as being centered on child-led and play-based programs, it becomes clear that nature-based
learning and early childhood education share common values, such as collaboration, exploration, creativity, and
communication (Caiman et al., 2021; Jickling & Sterling, 2017). These shared values should make it easier to extend
school reading and writing practices into nature. This indicates a need to shift our understanding of these practices,
which are influenced and guided by early childhood curricula. In this sense, the integration of nature-based learning
into the early childhood curriculum offers a novel perspective on emergent reading and writing practices.

Nature-based practices have traditionally been associated with environmental education but share common values
with emergent reading and writing practices. Exposure to the natural world can help children develop their sensory and
language skills, contributing to early literacy development. Exploring nature's different textures, colors, and shapes can
enhance children's visual perception, vocabulary, and descriptive language (Cutter-Mackenzie-Knowles et al., 2020). In
addition, nature-based learning experiences, such as observing plants and animals, can develop children's curiosity and
investigative skills, which are important for scientific thinking and problem-solving (Siraj-Blatchford et al., 2016).
Natural materials, such as leaves, sticks and stones, can also support children's creativity and imagination, allowing them
to invent stories and characters (Caiman et al., 2021). By incorporating nature and natural materials into early learning
environments, educators and parents can help young children develop a love of reading and writing and inspire them to
explore and express their ideas. Consequently, there is a need to expand the limited knowledge of nature-based learning
in early years documents and consider the potential of nature to enhance literacy skills and facilitate children's overall
development.

In these terms, the connection between nature-based learning and literacy is crucial in the development of
children. The Turkish preschool curriculum strongly emphasizes the development of reading and writing as essential
skills. To support this, the Ministry of National Education (MoNE, 2013a) has prepared a Preschool Program booklet
and two Activity Books that provide guidance for teachers in organizing their classroom activities. We believe these
resources may offer insight into incorporating nature-based learning into emergent reading and writing activities.
Therefore, this study aims to explore how and to what extent nature is used in reading and writing activities in the
context of early years curriculum-based documents. By doing so, the study seeks to understand how nature-based
learning can contribute to literacy development and fill potential gaps in the field by shedding light on the role of nature
in fostering literacy skills, thereby contributing to the ongoing discourse on effective teaching and learning in early
childhood education. Ultimately, the findings of this study can inform educational practices, curriculum development,
and teacher training programs, promoting a holistic and enriched approach to literacy education in the early years.

Emergent Reading-Writing Skills and Nature-Based Learning

A large and growing body of literature has investigated reading and writing skills, which begin to develop at birth and
are key to the early years classroom practice (Campbell et al., 2018; Giovanelli & Mason, 2018). These skills are the
foundation for literacy development in young children and critical for children to comprehend and express their
thoughts and ideas effectively. In addition, literature has highlighted the importance of early literacy experiences and the
role of guidance in the development of emergent reading and writing skills (Gerde et al., 2012). We acknowledge
reading’ in this paper as "a contemporary notion of conversational interaction and engagement with multi-media
materials (picturebooks, images, digital worlds and pictures)" (Boardman, 2019, p. 81) and 'writing' as "a means of
expressing or communicating in print, which involves the interaction of cognitive and physical factors, promotes social,
emotional and cognitive development" (Mackenzie & Hemmings, 2014, p. 43).

Emergent reading and writing skills are essential for young children's language development and overall academic
success (Sandberg et al., 2015). During the preschool period, children's brains are particularly receptive to learning
language and literacy skills (Zambrana et al., 2019). Therefore, it is important for educators to provide young children
with opportunities to engage in in-class practices that support the development of these skills. Examples of such
practices include shared reading, where children listen to a teacher or parent read a book aloud and participate in
discussions about the text, and shared writing, where children contribute to the creation of a written product, such as a
class book or a story map (Zhang & Cook, 2019). Young children can learn about written language conventions and
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practice writing skills by participating in these activities. Moreover, research has shown that children who participate in
such practices demonstrate higher levels of emergent literacy skills, including phonemic awareness and alphabet
knowledge, compared to their peers who do not have these opportunities (Altani et al., 2017). Therefore, it is important
for educators to prioritize teaching emergent reading and writing skills in the preschool period to set young children on
a path towards academic success.

Practices essential to support children's emergent reading-writing skills are not supposed to be solely placed in
school buildings. A range of learning opportunities is provided for children to develop their skills through play in nature
(Zamzow & Ernst, 2020). One of the most important opportunities can be seen in the combination of nature-based
learning and teaching reading-writing in early years education. Nature-based learning can be defined as acquiring
knowledge and skills through direct and individual experiences in natural environments such as forests, parks, beaches
and other local natural settings or with nature (Eick, 2012; O'Brien, 2009). This kind of learning can be supported
through different approaches, including structured activities that are teacher-initiated and directed to achieve specific
learning objectives and unstructured interactions. When combined with reading and writing instruction, nature-based
learning provides young children with unique and engaging opportunities to practice and apply their emergent literacy
skills. For instance, research has shown that nature-based experiences can provide a rich context for language and
literacy development as children are exposed to new vocabulary and concepts related to the natural world (Cordiano et
al., 2019). In addition, nature-based settings can provide a sense of wonder and curiosity that can motivate children to
communicate and write about their experiences (Chawla & Gould, 2020). By integrating nature-based learning and
reading-writing instruction, teachers can create meaningful and authentic contexts for literacy development that are
engaging and developmentally appropriate for young children (Caiman et al., 2021).

Similarly, in a study, children who spent more time in outdoor settings had higher levels of literacy development,
including vocabulary and narrative skills (Pellegrini & Smith, 1998). In other words, the natural environment provides
rich language experiences and opportunities for storytelling, leading to increased language development. Nature-based
learning has also been shown to impact children's writing skills positively. The natural environment provides a
stimulating and inspiring setting for writing, leading to increased creativity and self-expression (Cutter-Mackenzie-
Knowles et al., 2020). In another study, Yigit-Gencten and Gultekin (2021) showed how picture books could support
children's emergent reading and writing development by discussing nature-based learning. They discussed that nature
could be used in a variety of activities such as naming words, looking, listening and sounding a letter, recognizing words
through partner reading, asking open-ended questions, matching prefixes and suffixes, sending a message, finding
materials beginning/ending with certain sounds, finding letter-like shapes in nature, forming tickets, creating signs,
short stories, brainstorming, dramatic play and creating a map.

Nature-based learning also increases children's attention and focus, essential for reading and writing development
(Burdette & Whitaker, 2005). For example, a study by Taylor and Kuo (2009) discussed that children with access to
natural environments had improved cognitive abilities, including reading and writing skills, compared to those who did
not have access to nature. Again, this was attributed to the beneficial effects of nature on brain development and the
ability to focus and concentrate. Additionally, nature-based learning has been shown to promote the development of
critical thinking and problem-solving skills (Haggstrom & Schmidt, 2020), which are important for successful reading
and writing. By engaging with the natural world, students are able to make connections and draw inferences, which are
essential skills for comprehension and written expression.

Outdoor education programs incorporating nature-based activities, such as gardening and hiking, also positively
impact students' reading and writing skills (Sadiku et al., 2020). The hands-on, experiential nature of these activities
allows students to engage with language in a meaningful way, leading to increased motivation and achievement in
reading and writing. The benefits of nature-based learning for emergent reading-writing skills have also been supported
by research on the connection between nature and mindfulness (Bratman et al., 2015). Mindfulness, the ability to be
fully present and aware of the moment, has been linked to improved focus and attention, essential skills for successful
reading and writing.

The literature suggests that nature-based learning is valuable for promoting emergent reading-writing skills (Hoed,
2014). Educators can support the development of these important skills by providing access to natural environments and
incorporating nature-based activities into education.

Nature-Based Activities in the Early Years

In recent years, there has been a growing interest in using nature-based activities in early years education to promote
children's development and well-being (Késker, 2019). These activities are hands-on and experiential, enabling young
learners to engage with learning experiences in a meaningful manner. As a result, they develop greater motivation and
appreciation for the natural world (Aini & Lainly, 2010). Numerous studies have demonstrated the positive effects of
nature-based learning on a variety of outcomes, including environmental education, cognitive skills, attention,
motivation, and engagement (Basile, 2000; Ernst et al., 2018).

There are various strategies for integrating nature’ into the classroom setting in early years education, and the use
of natural resources is a practical approach for incorporating the natural world into classroom activities. Nature-based

Assessing the Role of Nature in Emergent Reading and Writing Activities in the Early Childhood Curriculum... 3



materials and resources can be used in a variety of ways in preschool classrooms and activities to support the
development of children's learning and well-being. These materials can be part of hands-on, experiential learning
activities, such as collecting and exploring natural objects, creating art with natural materials, and engaging in outdoor
play and exploration. In this way, the production of materials that children use in the classroom environment by
themselves develops a sense of ownership in children. Using natural materials in the classroom can also support the
development of fine motor skills, creativity, and problem-solving skills (Bal & Kaya, 2020). Incorporating natural
elements into the classroom environment, such as plants and natural light, can positively impact children's attention,
behavior, and cognitive function (Hoed, 2014). In addition, according to Kiewra and Veselack (2016), natural materials
should be used in learning centers in nursery schools. For example, handmade instruments made of natural materials
should be available in the music center, and natural blocks in the block center. The following materials can be used, but
not limited to these, in nature-based education:

- Objects that can be recycled, such as buckets, cardboard boxes, ropes, bottles, wood, and fabric pieces,

- Items collected from nature, such as tree bark, acorns on the ground, stones, and seashells,

- Natural materials such as birch twigs, seeds, flowers, fruit, leaves, tree branches, saplings, and green leaves,
- Materials including bikes, Kites, slides, and tents (Cetin, 2022).

Nature-based education has been shown to have a range of benefits for children's development and well-being. In
addition to using natural resources, nature-based education programs provide children with opportunities to develop
physically, socially, cognitively, linguistically, and emotionally through hands-on, experiential learning activities (Cetin,
2022). These activities may include knowledge-building, physical activities, sports, games, and other activities outside
traditional school buildings. These programs also aim to support children's development of a range of skills, including
fine motor skills, problem-solving, and social skills (Yagci, 2016). Engaging with nature through these activities can
nourish children's curiosity, facilitate learning through discovery, and support their social development (Merritt et al.,
2022). Given the numerous benefits of nature-based education, it is important to incorporate nature into educational
activities in schools, particularly in the early years.

In several ways, nature-based activities such as observing, collecting materials, building, and engaging in art and
music activities are important for children's development. Firstly, activities such as building structures promote physical
development by allowing children to engage in physical exploration and movement, which can improve their motor
skills and coordination (Karavida et al., 2020). Secondly, nature-based activities can foster cognitive development by
encouraging children to engage in inquiry, observation, and problem-solving (Chawla & Gould, 2020). For instance,
when children collect materials and build structures, they learn about the properties of different materials, develop
spatial reasoning skills, and learn how to solve problems related to design and construction. Thirdly, nature-based
activities can enhance children's social and emotional development by providing opportunities for collaboration,
communication, and creativity (Elliott et al., 2016). When children work together to build structures or create artwork,
they learn how to negotiate and communicate, develop empathy and respect for each other's ideas and perspectives, and
learn how to express themselves creatively (Burns & Manouchehri, 2021). Finally, these activities can promote
environmental awareness and sustainability by fostering children's appreciation for nature and encouraging them to
explore and understand their local environment (Giiler Yildiz et al, 2021). By engaging in nature-based activities,
children learn about the interconnectedness of living things and develop a sense of responsibility for the natural world,
which can help them become responsible stewards of the environment in the future.

There are various ways to integrate nature-based activities in early years education, and examples of such activities
include collecting natural materials, observing the natural environment, building with natural materials, engaging in art
and music activities, and promoting creativity through play. Children can collect natural materials such as stones, leaves,
sticks, and feathers to make collections or create patterns for art projects (Yilmaz Uysal & Coskun Tuncay, 2020, p. 10).
They can also plant seeds and take care of them (Ata, 2019), observe the sky and trees and dig the soil with their hands
or tree branches to explore the different layers of the soil (Yilmaz Uysal & Coskun Tuncay, 2020). Nature and beach
walks can also be organized for children to explore their natural surroundings (Ata, 2019).

Building with natural materials can encourage creativity, as children can make cat houses from wooden crates,
stick men from sticks, and even create potting arrangements by hollowing out sticks (Ata, 2019). Artistic areas such as
sculptures and exhibitions can be created with a focus on endangered animals, allowing children to express themselves
creatively while also learning about environmental issues (Avci, Akdeniz & Gilizel Akdeniz, 2022). Additionally,
classrooms can be converted into natural environments, allowing children to play freely and develop their own games
(Ata, 2019).

Opportunities for play and spending time in nature can be provided, and natural materials such as stones and
leaves can be used to make pictures or musical instruments (Ata, 2019). Environmental competitions and scavenger
hunts can also be created for children to enjoy, further promoting engagement with the natural world (Avci, Akdeniz &
Giizel Akdeniz, 2022). Overall, incorporating nature-based activities into early years education can have positive impacts
on children's development, creativity, and well-being.
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Theoretical Framework

This study is informed by critical place-based pedagogy, a theoretical framework that focuses on the relationship
between the learner, the learning environment, and the surrounding community (Smith, 2002). It emphasizes the
importance of understanding and engaging with the local context in order to promote social justice and equity in
education (Smith & Sobel, 2010). This approach is particularly relevant in the early years of education, as young children
are still developing their sense of identity and belonging and are heavily influenced by their immediate surroundings.

According to Sobel (2005), critical place-based pedagogy is grounded in three fundamental principles: critical
consciousness, social justice, and empowerment. Critical consciousness involves recognizing and challenging dominant
power structures and ideologies that impact the learning environment. Social justice emphasizes the need to create
equitable and inclusive learning experiences for all students, regardless of their background or circumstances.
Empowerment involves empowering learners to take agency and action in their own learning and their communities.

One key aspect of critical place-based pedagogy is the recognition that the local context, including the physical and
social environment, plays a crucial role in shaping learning experiences. For example, in early years education, the
physical environment of the classroom and the surrounding community can provide rich learning opportunities for
young children. Places such as the playground, the park, and the local library can be used to support children's
exploration and discovery of their surroundings and develop their social and emotional skills (Rogoff, 2003). In this
study, we believe that curriculum documents shaping and guiding early years practice should involve natural
surroundings to conceptualize emergent reading-writing activities regarding the community that children live in. In this
way, engaging with the community and other stakeholders to support and enhance children's learning experiences
would be possible. This can involve partnering with local organizations and institutions, such as natural museums,
libraries, parks, forests, and community centers, to provide children with rich and authentic learning experiences
(Cutter-Mackenzie-Knowles et al., 2020). Ultimately, by embracing critical place-based pedagogy and integrating the
local environment into early years education, we can foster a holistic approach that not only enhances children's
academic development but also nurtures their connection to their community and the world around them.

In this study, critical place-based pedagogy offers a valuable lens for examining how the local/nature-based context
impacts children's learning and development (Smith & Sobel, 2010). We aim to investigate how early childhood
education curriculum documents support incorporating nature into the classroom, as access to nature-based education
opportunities, such as forest schools, is not always available or affordable for all children (Quay et al., 2020). Through
place-based education, educators have the opportunity to create learning experiences that are relevant and meaningful
for young children while promoting social justice and equity (Gruenewald, 2003). By engaging with the local context and
involving the community in children's learning, educators can create authentic and empowering experiences for young
children (Smith & Sobel, 2010). As a result, by incorporating this approach in this research, we aim to gain a deeper
understanding of how the natural context is connected to emergent reading-writing activities through curriculum
documents.

Method
Model

This study used a document analysis method to examine three different curriculum documents guiding Turkish
preschool education and programs. The aim of this research is to understand what these documents say about the use of
nature in enhancing emergent reading-writing activities in early years classrooms. To analyze the documents, we utilized
the open-coding process, which involves breaking down and categorizing the data into meaningful themes and patterns.
In the following section, we describe in detail the steps we took to conduct this research, including the research context,
the data set selection and the document analysis process.

Data Collection

The research data in this study are drawn from three main sources: The Preschool Program (2013a), The Activity Book -
1 (MoNE, 2013b), and The Activity Book - 2 (MoNE, 2019), all prepared by MoNE as a part of the curriculum.

The Preschool Program has been designed for children 0-6 years old, regarding the whole development of children
with a special focus on children's differences, such as their backgrounds, needs, and interests (MoNE, 2013a). The
preschool education program in Tiirkiye was last updated in 2013 and is implemented in institutions. The program is
designed to be child-centered, flexible, and eclectic, using a spiral curriculum that balances play-based and exploratory
learning with the development of creativity. It incorporates daily life experiences and the close environment as
opportunities for educational purposes, using themes and subjects as tools rather than goals. The program also includes
creating learning centers, promoting cultural and universal values, family education and participation, an evaluation
process, and adaptation and guidance services (MoNE, 2013).

To assist teachers in the preschool education process, the Ministry of National Education has published an activity
book, first released in 2013 and updated in 2019. The activity book includes sections on acquisition and indicators,
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words, materials, concepts, the learning process, assessment, and family participation and adaptation (MoNE, 2013;
MOoNE, 2019). Activity Book 1 (40 activities) and 2 (341 activities) are designed to help preschool teachers in their
classroom plans and include activities related to subjects such as science, math, emergent reading-writing, music, art,
and language. Each activity page consists of the name, content, sort, aims, indicators, resources, words, concepts, and
learning process. These three documents are formal documents designed by early years academics and educators to
guide the teaching and learning process in state and private early years institutions. Therefore, it is hoped that this
research will contribute to a deeper understanding of how curriculum-based documents in the early years of education
approach nature-based practice.

Data Analysis

In this study, the chosen method for data analysis was document analysis, as Bowen (2009) outlined. This method was
selected for its capacity to conduct an in-depth exploration of curriculum-based documents and their connections to the
themes of nature and emergent reading-writing activities. The analysis process employed an open-coding approach,
wherein relevant statements were identified, and specific codes were assigned to explore their meaning (Saldana, 2009).
To enhance the robustness of the findings, the technique of negative case analysis, inspired by the work of Lincoln and
Guba (1980), was utilized. This approach involved deliberately seeking instances that deviated from the emerging
patterns, ensuring a comprehensive and balanced perspective on the data.

Before initiating the analysis, the researchers collectively reviewed the documents, ensuring a familiarization with
their contents. Parts of the documents were translated into English, following a meticulous process to facilitate the
analysis. Translating parts of the documents into English served the purpose of making the content accessible to a wider
audience and potential collaboration. One researcher executed a literal word-to-word translation, while another
researcher cross-verified the translation for accuracy and coherence. This rigorous translation protocol aimed to
guarantee that the translated materials faithfully captured the original intent and maintained consistency with the source
documents (Regmi et al., 2010).

Throughout the analysis process, the researchers consistently pursued connections between the overarching
themes of nature and emergent reading-writing activities within the curriculum-based documents, aiming to ground
findings in data and directly address research questions, thereby contributing to the validity of the study. The application
of pattern coding facilitated a systematic comparative analysis of the established codes, leading to the discernment of
recurring themes and shared elements (Skjott Linneberg & Korsgaard, 2019), enhancing by providing a structured and
replicable approach to identifying themes within the data. In addition, the inclusion of negative case analysis, inspired by
Bryman's work in 2016, fortified the credibility of the findings by accounting for instances that diverged from the
emerging trends. This process accounted for potential outliers and contributed to a more robust and nuanced
understanding of the relationship between nature and emergent reading-writing activities. The chosen methodology
enabled a comprehensive, methodical, and insightful exploration of the curriculum-based documents, ultimately
culminating in identifying and interpreting the nuanced connections between the themes of nature and emergent
reading-writing activities. This approach ensured a thorough investigation, minimized the risk of bias, and enhanced the
trustworthiness of the study. The methodology facilitated a deep understanding of these connections, contributing to the
richness and validity of the study's interpretations.

Ethical Statement

Ethical approval was not required for this research as it solely relied on the analysis of existing documents. This paper
complies with the duplicate and piecemeal publication of data guidelines outlined in the 6th edition Publication Manual
of the American Psychological Association as well as any and all sex roles provisions related to "alerting the editor."
There are no potential conflicts of interest (financial or nonfinancial). This research did not involve human participants
or animals, ensuring ethical considerations were appropriately addressed.

Findings

In this study, our primary objective was to delve into the role of nature-based learning within the context of emergent
reading and writing activities as outlined in curriculum documents. To accomplish this, we conducted a meticulous
analysis of curriculum documents issued by the Ministry of National Education (MoNE) spanning from 2013 to the
present. Our focused examination led us to identify and scrutinize 12 distinct emergent reading and writing activities
within these documents. Each activity thoroughly assessed nature-based learning, including considerations such as
developmental areas, activity types, materials employed, locations, overarching themes, and the values they supported.
Through this comprehensive analysis, our findings not only shed light on the specific emergent reading and writing
activities outlined in the curriculum but also offer nuanced insights into how early years curriculum approaches can
strategically integrate nature-based learning into classroom practices. The ensuing section delves into a detailed
discussion of the symbiotic relationship between emergent reading and writing activities and nature-based learning,
unveiling the rich possibilities for enhancing educational experiences in the early years.
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The Role of Nature in Documents as a Setting, Resource, or Concept

The analysis of emergent reading-writing activities that used nature as a support or main subject revealed some
interesting findings. Firstly, it was observed that half of the activities indicated nature as a resource (n:6). This could
mean that natural materials were used in these activities or involved some form of interaction with nature. In contrast,
nature was represented as a concept in only 2 activities, which suggests that nature was not a central focus of these
activities but used as a supporting element. Similarly, nature was represented as a setting in only 1 activity, indicating
that activities in natural settings were not as common. Interestingly, the intersection of setting and resource was
indicated in only 1 activity, suggesting that activities that involve both natural materials and natural settings may be less
common. Finally, the intersection of resource and concept was represented in 2 activities, indicating that some activities
used nature-related concepts while incorporating natural materials. The findings suggest that while nature was used as a
resource in many activities, its potential as a setting or concept was not fully exploited.

Developmental Areas Highlighted

A close inspection of the curriculum documents indicated that nature-based emergent reading-writing activities have
the potential to support the development of cognitive, language, social-emotional, psychomotor, and self-regulation
skills in young children (Table 1). The curriculum documents highlighted these developmental areas for early childhood
development. The identified developmental areas encompassed cognitive skills involving problem-solving,
comprehension, and attention. In this case, the incorporation of nature-based activities into reading and writing
engagements was seen to stimulate cognitive skills in children. Moreover, the language domain emerged as another
important area. Nature-based emergent reading-writing activities were identified as supporting language development,
encompassing phonological awareness, reading-writing awareness, and communication skills. The immersive nature
experiences inherent in these activities appeared to facilitate language acquisition and expression in a holistic and
engaging manner.

The curriculum documents also indicated that nature-based emergent reading-writing activities had a pronounced
impact on nurturing social-emotional competencies. By involving children in interactions with the natural world and
their peers, these activities were seen to facilitate the cultivation of skills such as self-expression, motivation, and
diversity. The emotional connections established through these activities appeared to contribute significantly to
children's emotional well-being and interpersonal interactions. Psychomotor skills, including physical coordination and
motor development, were also highlighted as important. Nature-based activities inherently demand physical
engagement, encouraging children to explore and manipulate their surroundings, thus enhancing their psychomotor
skills. Finally, the documents pointed to the role of nature-based emergent reading-writing activities in supporting self-
regulation skills. These activities, often involving health safety, were identified as platforms for children's ability to
regulate their behaviours effectively. Therefore, integrating nature-based emergent reading-writing activities was a
dynamic approach to fostering a well-rounded and comprehensive development, acknowledging the interconnectedness
of cognitive, linguistic, social, emotional, psychomotor, and self-regulatory dimensions in young learners.

Table 1

Developmental Areas and Indicators in the Activities

Developmental area  Indicators Developmental area  Indicators

Cognitive Pays attention to the object/situation/event. Social-emotional Expresses herself/himself in creative ways.
Remembef s what s/he perceives. Motivates herself/himself to accomplish a task.
Counts objects. Respects differences.
Observes objects or entities. Explains different cultural values.
Matches objects or entities based on their Complies with the rules in different
characteristics. environments.
Compares the characteristics of objects/entities. Explains that individuals have different roles and
Follows the directions about the location in the duties in social life.
space.
Recognizes geometric shapes.
Recognizes symbols used in daily life. Language Understands the meaning of what they listen to/
Comprehends the meronymy. watch.
Establishes cause-effect relationship. Develops phonological awareness.
Explains the concepts related to time. Reads visual materials.
Generates solutions to problems. Develops reading awareness.
Prepares graphics with objects/symbols. Develops writing awareness.

Psychomotor Makes displacement movements. Self-regulation Takes precautions related to health.

Makes balance movements.
Performs movements that require the use of small
muscles.

Kind of Activities
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The findings of our study illuminate an important trend: the integration of nature-based learning and emergent reading-
writing skills is not only confined to its incorporation into other learning domains; it also emphasizes the crucial aspect
of intertwining these nature-based activities with various other subjects areas withing the curriculum (as illustrated in
Table 2). These integrated activities showcase a deliberate effort to holistically foster children's multifaceted growth,
extending beyond mathematics, language, and art to encompass broader developmental domains.

This integration was manifest in diverse ways, highlighting the flexibility and adaptability of the curriculum. For
instance, emergent reading-writing activities seamlessly intertwine with mathematical concepts, providing children with
opportunities to explore numerical relationships, patterns, and spatial reasoning within a natural context. Similarly, the
synergy between emergent reading-writing and language is evident in activities combining language acquisition,
expression, and comprehension with exploring the natural world, thereby nurturing the simultaneous development of
both skills. The integration with artistic expression is another critical facet, revealing the intersection between creativity
and literacy. Activities that encouraged children to illustrate their observations to create stories inspired by their
encounters with nature underscore the fusion of art activities with literacy development, fostering a well-rounded
expressive competence.

Notably, the curriculum documents underscore the flexibility in terms of activity delivery formats. Nature-based
emergent reading-writing activities are not confined to a one-size-fits-all approach; instead, the documents acknowledge
young children's diverse learning preferences and capacities. Consequently, these activities could be undertaken in
varied settings, whether as part of large group interactions to encourage collaborative learning experiences, in smaller
groups for focused engagement and personalized support, or through a blend of both formats, catering to the learning
environment's distinct needs and dynamics.

By integrating these activities across diverse subjects and adapting them to different learning contexts, the
curriculum documents advocate for an enriched learning experience. This approach aims to nurture emergent literacy
skills and a broader spectrum of cognitive, creative, and social competence in young children. The emphasis lies not just
on integrating emergent-reading writing skills with other domains but on how nature-based learning becomes an
integral thread weaving through the fabric of varied subjects, enriching the overall educational experience for children.

Table 2

Kind of Activities and Suggested Integration into Documents

Kind of Activities Small/Large Group

Emergent Reading-Writing and Mathematics Integrated Large Group Activity

Language, Art, and Emergent Reading-Writing Integrated Large Group Activity

Science, Language, and Emergent Reading-Writing Integrated Large Group Activity

Science, Play, and Emergent Reading-Writing Integrated Large Group Activity

Science, Mathematics, and Emergent Reading-Writing Integrated Large Group Activity

Language, Emergent Reading-Writing and Mathematics Integrated Large Group Activity

Language, Emergent Reading-Writing and Art Integrated Large Group Activity

Emergent Reading-Writing and Art (x2) Integrated Large and Small Group Activity

Emergent Reading-Writing (x3) Large Group Activity
Materials

Our analysis of the curriculum documents shows a notable trend: nature-based emergent reading-writing activities
frequently incorporated diverse materials, encompassing both natural and unnatural elements (Table 3). However, upon
closer investigation, findings indicated a discrepancy in the prevalence of natural versus unnatural materials within these
activities. While including natural materials was intended, in certain instances, our analysis unveiled that their
utilization was relatively limited when juxtaposed with the prevalence of unnatural materials. The relatively higher
utilization of unnatural materials introduces a point of reflection. Although potentially offering convenience and
consistency, these materials may not inherently encapsulate the spirit of nature-based learning.

Table 3
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Natural Stone, milk, yoghurt, sand, flour, semolina

Fruit images (kiwi, orange, pomegranate, tangerine, etc.), cardboard box, cover, class list, election graphic, envelopes,
cake materials, felt pen, paper of various sizes, pot, stove, oven, paper cup, scoop, food plate banner, worksheet,
crayon, scissors, line model cards, plastic, plates, cards with pictures, glue, crepes, paints, scissors, colored papers,
Unnatural notebooks, pencils, flashlight, geometric shapes cut from colored cartons, glue, jigsaw puzzle, numbers 1 through 10,
coloring pages, coloring pages with object images from 1 to 10, residing materials, calendar template made durable by
covering, figures 1-31 showing the days of the month, names of months, the number showing year, days of the week

and weather labels, scorpion and windmill puppets, wall clock.

Indoor/Outdoor Activity

After analyzing the curriculum documents, a distinct trend emerged: a significant proportion of nature-based emergent
reading and writing activities were conceived with an inclination toward indoor settings. Out of the 12 activities
subjected to scrutiny, a striking 10 were explicitly designed to transpire within indoor environments. Although several
factors might contribute to this trend, it raises certain considerations. While indoor activities offer valuable learning
opportunities, an exclusive focus on indoor settings might inadvertently downplay the inherent benefits of nature-based
learning.

The Theme of the Activity

As shown in Table 4, our analysis of the curriculum documents showed a comprehensive spectrum of themes
interwoven within nature-based emergent reading and writing activities. This analysis revealed that these activities
transcended a singular thematic focus, instead embracing diverse subject matters that enriched the learning experience.
Each theme contributes uniquely to the holistic development of young learners. Social life emerged as a prominent
theme, suggesting that nature-based activities were adeptly designed to cultivate social and cultural interactions. These
activities encouraged the formation of connections between children and society. The mathematical concepts in the
activities potentially aim to foster an early appreciation for mathematical concepts, integrating with emergent reading-
writing skills, by grounding them in nature-based contexts. In addition, the theme of natural life underscored a
connection to the environment and its entities. Places emerged as another intriguing theme, suggesting that these
activities transcended the confines of the classroom to encompass broader geographic and spatial concepts. The
incorporation of reading and writing as a theme highlighted the intrinsic connection between emergent literacy skills
and nature-based exploration by emphasizing grammar and comprehension skills. Lastly, including health as a theme
indicated a connection between a healthy lifestyle and interaction with the natural world.

Table 4

Themes in Activities

Natural Life Mathematics
Nature Less-more
Colors Equal
Shadow Graphics
Calendar Geometric Shapes
Weather Half-Whole
Clock Numbers
Time Addition/extraction

Social Life Reading-Writing
Human Rights Punctuation
Democracy Line-work
Election Straight/curved
Cultural values Story completion
Responsibility Jigsaw Puzzle

Places Health

Ankara Yoghurt Fermentation
Anitkabir Healthy Eating
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Words/Concepts/Terms

Our analysis of curriculum documents found that nature-based emergent reading and writing activities often
incorporate a wide range of words and concepts. This diverse linguistic and conceptual palette, as evidenced by the
provided examples, encapsulates an intriguing tapestry of subjects, engendering an enriched learning experience that
extends beyond literacy skills.

The range of words and concepts featured within these activities is extensive. This diversity encapsulates a
multitude of themes, each with its own inherent significance. For instance, activities revolving around seasonal elements
like winter provide a tangible link between natural phenomena and language development. Similarly, themes
encompassing human rights and citizenship transcend traditional subject boundaries. Scientific concepts like
reproduction and fermentation reflect a sophisticated layer of learning, nurturing not only emergent literacy skills but
also a rudimentary understanding of scientific phenomena. Moreover, these activities highlight a deliberate intent to
expand children's vocabulary and contextual understanding. Terms associated with light, shadow, and reflection
introduce concepts of physics and optics, while vocabulary related to time, hand, minute, and hour forge a bridge
between numeracy and literacy skills. Incorporating specific animals like the giraffe showcases an appreciation for
biodiversity and the natural world, fostering connections between language and animals. At the same time, introducing
geographic concepts such as Ankara, the capital city, situates learning within a broader geographical context.
Furthermore, words related to health, such as food plate, healthy/unhealthy, and yoghurt, suggest integrating life skills
into the learning experience. These activities encompass a multidimensional approach, aiming to nurture not only
reading and writing but also an expansive understanding of the world:

Winter, cake, election, the ballot box, result, vote, democracy, human rights, citizenship, cabin

Yoghurt, reproduction, yeast, fermentation, consuming, Turkish food culture, Nasrettin Hodja, attention,
Food plate, banner, healthy/unhealthy

Line, straight, curved, zigzag, question mark, graphic, signature, full stop

Ankara, the Capital city

Light, shadow, reflection, flashlight, calendar, hand, minute, hour, time

Giraffe

Discussion

Our study has illuminated a significant trend in viewing nature as a pivotal resource for enhancing emergent reading and
writing activities in early childhood education. This perspective aligns with research on the importance of integrating
natural resources into early years classrooms, potentially broadening the scope of emergent reading-writing activities
beyond traditional pen-and-paper methods (Zhang & Cook, 2019) and fostering a deeper engagement with the natural
world (Kellert, 2005). Yigit-Gencten and Gultekin (2021) further support this view by demonstrating that nature can
serve as a rich setting for supporting the development of emergent literacy skills and offer opportunities for children to
interact with natural concepts, thus expanding their understanding of the outside world.

The present study also demonstrates the comprehensive developmental benefits of integrating nature into
emergent reading-writing activities for young children. Our findings revealed that nature-based learning activities could
promote cognitive skills, such as critical thinking and problem-solving, and language skills, such as phonological
awareness and reading-writing comprehension. Moreover, we found that these activities can foster social-emotional
development by encouraging social interaction and respecting diversity, and they can enhance psychomotor skills
through hands-on exploration and balance movements. These findings resonate with Dilek’s (2019) research, revealing
that nature-based learning activities can significantly enhance various developmental domains, including cognitive,
social and emotional, language, self-care and motor skills. Simultaneously, these activities can provide multifaceted
advantages of nature-based learning for children (Daniels, 2012; Sobel, 2005). For instance, previous research has shown
that nature-based activities can boost physical, social, and emotional development, cognitive skills and creativity
(Burdette & Whitaker, 2005; Pellegrini & Smith, 1998). Furthermore, nature-based learning can provide opportunities
for children to interact with the natural world in meaningful ways, nurturing children’s sense of wonder and curiosity
about the environment (Louv, 2005). This can also be seen in Fjortoft's (2001) experimental study, which demonstrated
that children who engage with nature as a playground exhibit superior motor skills compared to those who play in
structured, less natural environments. Our study, in these terms, underscores the importance of physical engagement
with nature in developing motor skills, as supported by Norodahl & Einarsdottir (2015), who emphasize the benefits of
time spent in nature for children's psychomotor, emotional, and cognitive development.

Furthermore, this study highlights the enriched learning experiences children might gain when emergent reading-
writing activities are integrated with other fields, such as art. This approach aligns with the insights of Eisner (2002),
who found that incorporating creative methods, such as combining reading-writing with art, not only enhances skills
such as critical thinking, problem-solving, communication, and creativity but also moves beyond traditional educational
practices. By stepping away from traditional school routines and integrating reading-writing activities with other areas of
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learning, teachers can engage children in enjoyable and meaningful experiences that foster curiosity and imagination.
This multi-disciplinary approach is further validated by the research of Casler-Failing et al. (202), emphasizing that
incorporating different activities into reading-writing practices allows children to express themselves more fully and
connect deeply with their interests and experiences. Supporting this, the study conducted by Takano, Higgins, and
McLaughlin (2009), on a nature-based curriculum demonstrates similar positive effects on students, notably in
developing confidence, academic success, and societal connections. Echoing these outcomes, Smith (2007) also confirms
the beneficial contribution of nature-based education to student learning. Thus, these studies collectively underscore the
value of combining different learning areas to create tailored and engaging activities that meet the needs of individual
children and groups (Dawson & Beattie, 2018; Ahi & Kahriman-Pamuk, 2021). This integrative approach not only
fosters the development of emergent reading-writing skills but also nurtures other critical skills in young children. By
integrating nature into the early years curriculum and blending it with various educational disciplines (including art,
play, music, science, language, mathematics, preparation for reading and writing), educators can provide holistic and
engaging learning experiences. These experiences not only support the overall development of children but also enable
them to perceive nature activities as part of a larger, interconnected whole, enriching their learning and everyday life.

In early childhood education, there is a growing recognition of the value of nature-based learning in the
curriculum. However, our study identifies a notable gap in the inclusion of natural materials in early years curriculum
documents, which are instrumental in enhancing emergent reading and writing skills among young learners. Natural
materials, such as leaves, sticks, rocks, and flowers, provide a sensory-rich experience and encourage children to engage
with the natural world (Leea & Bailie, 2019). Additionally, these materials support the development of fine motor skills
and promote creativity and problem-solving abilities (Cordiano et al., 2019). Contrastingly, our findings indicate a
prevalent recommendation for unnatural materials, such as paper, pens, and glues in these educational activities. Despite
their convenience and ease of use, these materials lack the unique benefits that natural materials provide. This
perspective is supported by Kanat (2022), who observed that using natural materials in art activities significantly
enhances children's imagination, creativity, and innovative abilities. Russell et al. (2013) also advocates for a balanced
use of natural and unnatural materials to create a more diverse stimulating learning experience. Despite the effectiveness
of both material types, there appears to be an over-reliance on unnatural materials in curriculum documents. This is
counterintuitive to findings like those of Aaron (2019), who noted that children engaging with natural elements tend to
discuss natural rather than artificial aspects. Furthermore, Ozdemir and Uzun (2006) discovered that activities enriched
with natural materials or conducted in natural settings more effectively help children recognize and appreciate natural
elements. These studies emphasize the need for a curriculum update that incorporates a greater use of natural materials
in nature education, ensuring that children benefit fully from the rich learning experiences that nature-based activities
can offer.

While there may be practical reasons for conducting activities indoors, such as adverse weather conditions or
limited outdoor space, the essence of nature-based learning, as highlighted by Burke et al. (2021) is predominantly
rooted in outdoor experiences. Outdoor activities can offer children greater freedom, exploration, and opportunities for
physical activity and sensory experiences (Siraj-Blatchford et al., 2016). However, our study reveals a discernible
tendency in early educational curricula favoring indoor over outdoor activities, even when nature-based learning is
involved. This finding echoes the study of Yildiz Yilmaz and Tabaru (2017), who noted a lack of outdoor, nature-related
activities in their study, which are essential for a comprehensive scientific education. The importance of outdoor
learning, therefore, cannot be overstated. To truly embrace the benefits of nature-based education, it is imperative to
integrate more outdoor activities into the curriculum. This approach not only provides children with the rich
experiences that come from on-site learning but also deepens their connection with the natural world and enhances
their environmental awareness, as pointed out by Harwood et al. (2020). It is essential for preschool teachers to
frequently utilize outdoor learning environments to augment children's experiences with nature, thereby fostering a love
and curiosity for the natural world by using more tangible materials and creating diverse educational spaces outside the
classroom. The need for a more extensive use of natural environments for educational purposes in preschools, as stated
by Yilmaz (2016), is not yet adequately met, especially in contexts like Turkey, as noted by Giiner (2013), where there is a
lack of sufficient practice environments for outdoor and nature education. Miller (2007) emphasizes that confining
education to the four walls of a classroom is no longer adequate in today's learning landscape.

The results of this study showed that nature-based emergent reading-writing activities in the curriculum
documents cover a wide range of subjects and topics, as this can provide students with a diverse and well-rounded
learning experience. Nature-based themes, such as natural life, can encourage students to engage with the natural world
and develop an appreciation for the environment (Silverman & Corneau, 2017). By incorporating themes related to
social life, students can learn about cultural values and responsibility (Martin-Ezpeleta et al., 2022), while themes related
to mathematics can help students develop their analytical and problem-solving skills (Caiman et al., 2021).

Conclusion and Suggestions

This research employed a document analysis design to examine the role of nature-based learning in literacy preparation
activities in activity books published by the Ministry of National Education in 2013 and 2019. Twelve activity plans were
identified as being related to emergent reading-writing skills and nature-based learning. Our analysis delved into
multiple dimensions of these activities, unraveling their potential implications for early childhood education.
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The types of activities identified in the curriculum documents included integrated activities combining emergent
reading-writing and various subjects such as mathematics, language, literacy and art, literacy and science, and
mathematics. This integration underscores the multifaceted nature of learning and suggests avenues for fostering
interdisciplinary skills. It is worth considering the scope to expand this integration to encompass more curricular
domains, enabling children to grasp the interconnectedness of knowledge and encouraging holistic development. In
enriching emergent reading and writing, natural and unnatural materials played a role, with a greater emphasis on
unnatural materials. The prevalence of unnatural materials raises a point of consideration. It might be advantageous to
underscore the intrinsic benefits of natural materials, which stimulate sensory exploration, nurture creativity, and
provide an authentic connection to the environment. Balancing the utilization of these materials could amplify the
authenticity of nature-based learning experiences.

An interesting finding pertained to the setting of these activities, with a preference for indoors. While practical
constraints might contribute to this trend, harnessing the country's rich natural environment could hold transformative
potential. Encouraging outdoor activities, such as nature walks, storytelling amid natural surroundings, or even the
creation of nature journals, could foster a profound connection between children and their natural habitat. This shift
aligns with the essence of nature-based learning and the call for increased outdoor engagement (Harwood et al., 2020).
The themes encompassing social life, mathematics, natural life, literacy, and health underscored the diverse spectrum of
learning opportunities. Building on these themes, educators could consider exploring additional topics that resonate
with local contexts, enabling children to grasp the relevance of learning to their lives. Additionally, the introduction of
vocabulary and concepts related to social life, culture, mathematics, nature, and health broadens the scope of learning,
nurturing a global perspective and promoting critical awareness.

Future research could explore the untapped potential of interdisciplinary integration in emergent reading-writing
activities beyond the currently identified subjects. Investigating the incorporation of additional curricular domains may
provide valuable insights into how holistic development and interdisciplinary skills can be further enriched in early
childhood education settings. Another critical area for investigation involves delving into the transformative potential of
shifting the setting of emergent reading-writing activities from indoors to outdoors. Examining the impact of outdoor
nature-based learning activities, such as nature walks and storytelling in natural surroundings, can provide insights into
fostering a profound connection between children and their natural environment, aligning with the core tenets of
nature-based learning. A promising avenue for future exploration also involves assessing the effectiveness of in-service
teacher training programs integrating nature-based learning into literacy instruction. Such investigations could
illuminate the impact of teacher training on educators' ability to seamlessly incorporate nature-based activities, thereby
enhancing children's awareness and appreciation of the natural world. Given the country's rich natural environment,
increasing children's awareness and appreciation of nature is especially important through both in-class and out-of-
school activities. To achieve this, in-service teacher training incorporating nature-based learning into literacy instruction
could be provided alongside creating accessible resources that offer a wide range of nature-based activities for different
age groups and learning levels, and action research or empirical research could be conducted to explore its benefits
further. It may also be beneficial for educators to consider incorporating more outdoor nature-based emergent reading
and writing activities into their curriculum. By providing children with more outdoor nature-based learning
experiences, educators can help foster a greater appreciation and understanding of the natural world while promoting
the development of a range of important skills and abilities. Also, when reviewing the curricula, it would be beneficial to
consider critical place-based pedagogy to balance the activities and support young children. To shed light on the long-
term impact of interventions, the effectiveness of a sustained nature-based literacy intervention on children's reading
and writing skills over an extended period can be investigated.
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oz

Bu ¢aligma, Tiirkiye'deki erken ¢ocukluk egitim programlarinda yer alan okuma ve
yazma etkinliklerinde doganin nasil ve hangi 6l¢iide entegre edildigini aragtirmay1
hedeflemektedir. Bu ¢aliymada dokiiman analizi yéntemi kullanilarak, bir okul 6ncesi
programindan ve iki etkinlik kitabindan elde edilen program belgeleri ve etkinlik
planlar incelenmis ve doga temelli 6grenme ile erken okuryazarlikla ilgili toplam 12
etkinlik belirlenmistir. Bu etkinlikler, destekledikleri gelisim alanlari, etkinlik tiirleri,
kullanilan materyaller ve ele alinan temalar agisindan analiz edilmistir. Arastirma,
dogay1 destek ya da ana konu olarak kullanan erken okuma-yazma etkinliklerine
yonelik ikna edici bulgular ortaya koymustur. Program belgeleri, doga temelli okuma-
yazma etkinliklerinin kiigiik gocuklarin bilissel, dilsel, sosyo-duygusal, psikomotor ve
6z duzenleme becerilerini gelistirmek i¢in zengin bir potansiyel sundugunu
gostermistir. Bu etkinlikler genellikle dogas: geregi biitiinlestiricidir ve erken okuma-
yazmay1 matematik, dil ve sanat gibi bircok diger alanla birlestirmektedir. Program
belgelerine iliskin analiz, doga temelli erken okuma-yazma etkinliklerinin hem dogal
hem de dogal olmayan kaynaklar dahil olmak tizere ¢ok cesitli materyaller
kullandigin1 gostermistir. Ayrica, bu tiir etkinliklerin siklikla genis bir kelime
dagarcig1 ve kavram yelpazesini kapsadig ortaya ¢ikmustir. Bunlar, kis gibi mevsimsel
olaylardan insan haklar1 ve vatandashk gibi toplumsal konulara, treme ve
fermantasyon gibi bilimsel kavramlara kadar genis bir konu vyelpazesini
kapsamaktadir.

Anahtar kelimeler: Okul o6ncesi egitim programi, okuma-yazma, doga temelli
Ogrenme.

bir tanimla sinirlandirilamaz. Glinimuizde, ¢ocuklarin

ogrenme yetisiyle dogduklari ve bu siirecin yasamlar:
boyunca devam ettigi kabul edilmektedir. Cocuklarin bu siiregte
kazandiklar1 bircok beceri arasinda, iletisim ve bilgi saklama
yeteneklerini artiran okuma ve yazma becerilerinin gelisimi, dis
midahaleyi zorunlu kilmaktadir (Bao vd., 2020; Sandberg vd., 2015;
Santos, 2015). Arastirmalar, okuryazarligin dogumdan itibaren dis
diinya ile olan ilk etkilesimlerle basladigini ortaya koymustur
(Saracho, 2016). Ancak, okuryazar olabilmek igin, fonolojik
farkindalik (Treiman vd., 2016), kelime dagarciginin gelistirilmesi
(van Druten-Frietman vd., 2015) ve harfler ile sesler arasindaki
iligkinin anlagilmasi (McMaster vd., 2018) gibi ¢esitli unsurlarin
bilinmesi gereklidir. Bu akademik beceriler, okul basaris1 ve
hazirbulunusluk acisindan 6nemleri nedeniyle, formal egitimin
merkezine konumlandirilmistir (Zambrana vd., 2019).

B ir ¢ocugun yetenekleri, ylizyillar boyunca yapilan herhangi

Mevcut arastirmalar, okuma ve yazma becerilerinin okul
basarisindaki 6nemli rolint vurgulamaktadir (Dinehart ve Manfra,
2013; Fang ve Wang, 2011; Puranik ve Lonigan, 2014). Bu sebeple,
¢ocuklarin okuma ve yazma gelisimlerini destekleyecek 6gretim
uygulamalar: biiyiik 6nem arz etmektedir. Erken ¢ocukluk
egitiminde, o6grencilere yazma pratigi 6gretmek amaciyla kullanilan
bes temel Ogretim stratejisi vardir: Davis (2013) tarafindan



tanimlanan modelleme, paylagilan yazma, etkilesimli yazma, rehberli yazma ve bagimsiz yazma. Bu yaklasimlar,
egitimcilerin ve 6gretmenlerin 6grencilerin yazma becerilerini gelistirmelerine etkin destek saglamalarimi miimkiin
kilar. Ogrenme siireci, yazma tekniklerinin modelleme yoluyla gosterilmesi, diisiince siireglerinin sesli diigiinme
etkinlikleriyle ifade edilmesi, 6gretmenlerin kendi yazma deneyimlerini 6grencilerle paylagsmasi, cesitli yazma stratejileri
konusunda rehberlik edilmesi ve ¢ocuklara bagimsiz yazma firsatlar1 sunulmas yoluyla gergeklesir. Bu unsurlar, yazmay1
Ogrenmenin temel taglarini olusturur. Her 6gretmen ve 6grencinin kendine 6zgli anlama ve 6grenme bigimleri oldugu
bilinirken, 6grenme deneyimini sadece resmi veya okul tabanli yazma Ogretime sikistirmak problemli olabilir. Bu
nedenle, 6zellikle ilk yillarda, okuma ve yazma deneyimlerimizin ne anlama geldigini genis bir perspektifle ele almak
6nemlidir. Okuma ve yazma becerilerini okulun sinirlarinin &tesine tasimanin en etkili ve basit yollarindan biri, dogay1
egitim stirecine dahil etmektir (Leea ve Bailie, 2019).

Doga temelli uygulamalar bagslangicta gevre egitimi ve ¢ocuklara doganin 6gretilmesine odaklanmistir (Barrable,
2019; Collado vd., 2020; Dale vd., 2020). Ote yandan, erken okuma ve yazma uygulamalar1 geleneksel olarak kalem ve
kagit aktiviteleri ile iligkilendirilmistir (Wollscheid vd., 2016). Ancak, erken ¢ocukluk uygulamalar1 ¢ocuk liderliginde ve
oyun tabanli programlara yoneldiginde, doga temelli 6grenme ile erken ¢ocukluk egitiminin isbirligi, kesif, yaraticilik ve
iletisim gibi ortak degerleri paylastig1 goriilmektedir (Caiman vd., 2021; Jickling ve Sterling, 2017). Bu ortak degerler,
okul temelli okuma ve yazma uygulamalarini dogayla biitiinlestirmeyi kolaylagtirmalidir. Sonug olarak, erken ¢ocukluk
programu tarafindan sekillendirilen ve yonlendirilen bu uygulamalar hakkindaki diisiinceleri yeniden degerlendirme
gerekliligi dogar. Bu baglamda, doga temelli 6grenmenin erken ¢ocukluk programlarina entegrasyonu, erken okuma ve
yazma uygulamalarina yenilik¢i bir perspektif kazandirmaktadir.

Doga temelli uygulamalar geleneksel olarak cevre egitimi ile iliskilendirilmis olsa da, erken okuma ve yazma
uygulamalariyla ortak degerleri paylagsmaktadir. Dogal diinyaya maruz kalmak, ¢ocuklarin duyusal ve dil becerilerini
gelistirmelerine yardimci olur ve erken okuryazarlik gelisimine katki saglayabilmektedir. Doganin farkli dokularini,
renklerini ve sekillerini kesfetmek, ¢ocuklarin gorsel algilarini, kelime dagarciklarini ve agiklayict dil becerilerini
gelistirmektedir (Cutter-Mackenzie-Knowles vd., 2020). Ayrica, bitkileri ve hayvanlar1 gézlemlemek gibi doga temelli
6grenme deneyimleri, cocuklarin bilimsel diigiinme ve problem ¢ézme becerileri i¢in 6nemli olan merak ve arastirma
yeteneklerini desteklemektedir (Siraj-Blatchford vd., 2016). Yapraklar, ¢ubuklar ve taglar gibi dogal malzemeler,
¢ocuklarin yaraticiligini ve hayal giiciinii tegvik ederek hikaye ve karakter yaratmalarina olanak tanimaktadir (Caiman
vd., 2021). Egitimciler ve ebeveynler, dogay: ve dogal materyalleri erken 6grenme ortamlarina dahil ederek, kiigiik
¢ocuklarin okuma ve yazma sevgisini gelistirmelerine yardimeci olabilir ve fikirlerini kesfetmeleri ve ifade etmeleri i¢in
ilham kaynag: olabilirler. Bu baglamda, erken ¢ocukluk egitim belgelerinde dogaya dayali 6grenmeyle ilgili sinirh
bilginin genisletilmesi ve doganin, ¢ocuklarin okuryazarlik becerilerini ve biitiinsel gelisimini destekleme potansiyelinin
degerlendirilmesi 6nem tagimaktadir.

Bu baglamda, doga temelli 6grenme ile okuryazarlik arasindaki iliski, ¢ocuklarin gelisiminde 6nemli bir rol
oynamaktadir. Okul 6ncesi egitim programi, okuma ve yazma becerilerinin gelisimini temel beceriler olarak giiglii bir
sekilde vurgulamaktadir. Bu amagla, Milli Egitim Bakanligi (MEB, 2013a) 6gretmenlerin simif igi etkinliklerini
planlamalarina rehberlik etmek icin bir Okul Oncesi Programi kitapgigi ve iki Etkinlik Kitabi yayimlamugtir.
Arastirmacilar, bu kaynaklarin, erken okuma ve yazma etkinliklerine doga temelli 6grenmeyi entegre etme konusunda
rehberlik edebilecegine inanmaktadirlar. Bu yiizden, bu ¢alisma, erken ¢ocukluk egitim programina dayali belgelerin
baglaminda, okuma ve yazma etkinliklerinde doganin kullanimmi ve bu kullanimin kapsamini arastirmayi
hedeflemektedir. Boylece, doga temelli 6grenmenin okuryazarlik gelisimine katkisin1 ve doganin okuryazarlik
becerilerinin gelistirilmesindeki roliinii anlamayi, alandaki mevcut bosluklar: nasil doldurabilecegini inceleyerek, erken
gocukluk egitiminde etkili 6gretim ve 6grenme tizerine devam eden galigmalara katki saglamay1 amaglamaktadir. Sonug
olarak, bu c¢aligmanin bulgularinin, erken okuryazarlik egitimine biitiinciil ve zenginlestirilmis bir yaklagimi tesvik
ederek egitim uygulamalari, program gelistirme ve Ogretmen egitimi programlarini aydinlatma potansiyeline sahip
oldugu diisiiniilmektedir.

Erken Okuma-Yazma Becerileri ve Doga Temelli Ogrenme

Bir ¢ok aragtirmaci dogumdan itibaren gelismeye baglayan ve erken yaslardaki sinif uygulamalari i¢in kritik olan okuma
ve yazma becerilerini incelemistir (Campbell vd., 2018; Giovanelli ve Mason, 2018). Bu beceriler, kiigiik ¢ocuklarda
okuryazarlik gelisiminin temelini olusturmakta ve ¢ocuklarin diisiincelerini ve fikirlerini etkili bir sekilde anlamalarini
ve ifade etmelerini saglamaktadir. Ayrica, arastirmalar erken okuryazarlik deneyimlerinin 6nemini ve okuma ve yazma
becerilerinin gelistirilmesinde rehberligin roliinii vurgulamustir (Gerde vd., 2012). Mevcut aragtirmalarda, okuma "goklu
ortam materyalleri (resimli kitaplar, goriintiiler, dijital diinyalar ve resimler) ile cagdas bir diyalog ve etkilesim anlayist"
olarak tanimlanmis (Boardman, 2019, s. 81), yazma ise "bilissel ve fiziksel faktorlerin etkilesimiyle gerceklegen, sosyal,
duygusal ve biligsel gelisimi destekleyen yazili ifade veya iletisim sekli" olarak ifade edilmistir (Mackenzie ve Hemmings,
2014, s. 43).

Okuma ve yazma becerileri, kiigiik gocuklarin dil gelisimi ve genel akademik basaris: agisindan biiyiik 6nem tagir
(Sandberg vd., 2015). Ozellikle okul 6ncesi dénemde, cocuklarin beyinleri dil ve okuryazarlik becerilerinin
Ogrenilmesine son derece yatkindir (Zambrana vd., 2019). Bu sebeple, egitimcilerin kii¢iik ¢ocuklara bu becerilerin
gelisimini destekleyecek simif i¢i uygulamalara katilma firsatlar1 sunmasi biiylik bir 6nem arz etmektedir. Bu tiir
uygulamalara 6rnekler arasinda, gocuklarin bir 6gretmenin veya velinin yiiksek sesle okumasini dinledigi ve metinle
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ilgili tartismalara katildig1 ortak okuma etkinlikleri ile ¢ocuklarin bir simif kitab1 veya hikaye haritas: gibi yazili bir {iriin
olusturulmasina katkida bulundugu paylasilan yazma etkinlikleri yer almaktadir (Zhang ve Cook, 2019). Kiigiik
¢ocuklar bu etkinliklere katilarak yazili dilin kurallar1 hakkinda bilgi edinir ve yazma becerilerini gelistirirler. Ayrica,
aragtirmalar bu tiir uygulamalara katilan ¢ocuklarn, bu firsatlara sahip olmayan akranlarina gére fonemik farkindalik ve
alfabe bilgisi gibi alanlarda daha ileri diizeyde okuryazarlik becerileri sergilediklerini gostermistir (Altani vd., 2017). Bu
nedenle, egitimcilerin okul 6ncesi dénemde erken okuma ve yazma becerilerine 6ncelik vermesi, kii¢iik ¢ocuklarin
akademik basar1 yolunda ilerlemelerini saglamak i¢in biiyiik bir 6neme sahiptir.

Cocuklarin erken okuma ve yazma becerilerini desteklemek i¢in gereken uygulamalarin sadece okul binalariyla
sinirli kalmamasi gerektigi vurgulanmaktadir. Cocuklarin dogada oyun yoluyla becerilerini gelistirmelerine yo6nelik
birgok 6grenme firsati sunulmaktadir (Zamzow ve Ernst, 2020). Erken ¢ocukluk egitiminde doga temelli 6grenme ile
okuma ve yazma Ogretiminin entegrasyonu, bu firsatlarin en 6nemlilerinden birini olusturmaktadir. Doga temelli
Ogrenme, ormanlar, parklar, plajlar ve diger yerel dogal ortamlarda ya da doga ile dogrudan ve birebir deneyimler
yoluyla bilgi ve becerilerin edinilmesi seklinde tanimlanabilir (Eick, 2012; O'Brien, 2009). Bu tiir 6grenme, 6gretmen
tarafindan baglatilan ve belirli 6grenme hedeflerine ulagmak i¢in yo6nlendirilen yapilandirilmis etkinliklerle ve
yapilandirilmamis etkilesimlerle desteklenebilir. Okuma ve yazma 6gretimi ile birlestiginde, doga temelli 6grenme,
kiigitk ¢ocuklara erken okuryazarlik becerilerini gelistirmek icin egsiz ve ilgi ¢ekici firsatlar sunar. Arastirmalar,
¢ocuklarin dogal diinya hakkinda yeni kelime dagarcigi ve kavramlarla tanistikca, doga temelli deneyimlerin dil ve
okuryazarlik gelisimine zengin bir ortam sundugunu gostermistir (Cordiano vd., 2019). Ayrica, dogal ortamlar,
¢ocuklarda deneyimleri hakkinda iletisim kurma ve yazma konusunda bir merak ve kesfetme istegi uyandirabilir
(Chawla ve Gould, 2020). Ogretmenler, doga temelli 6grenme ve okuma-yazma Ogretimini entegre ederek, kiigiik
¢ocuklar icin okuryazarlik gelisimi adna ilgi ¢ekici ve gelisimsel olarak uygun, anlamli ve 6zgiin baglamlar yaratabilir
(Caiman vd., 2021).

Benzer sekilde, bir ¢alismada, agik havada daha fazla zaman gegiren ¢ocuklar, kelime dagarcig ve anlat1 becerileri
de dahil olmak iizere daha yiiksek okuryazarlik gelisimi sergilemistir (Pellegrini ve Smith, 1998). Bagka bir deyisle, dogal
cevre, zengin dil deneyimleri ve hikaye anlatimi i¢in firsatlar sunarak dil gelisiminin artmasina yol a¢gmaktadir. Doga
temelli 6grenmenin ¢ocuklarin yazma becerilerini olumlu y6nde etkiledigi de gosterilmistir. Dogal ortam, yazmak i¢in
tegvik edici ve ilham verici bir ortam saglayarak yaraticiligin ve kendini ifade etmenin artmasini desteklemektedir
(Cutter-Mackenzie-Knowles vd., 2020). Baska bir calismada ise, Yigit-Gengten ve Giiltekin (2021), doga temelli
Ogrenmeyi tartisarak resimli kitaplarin ¢ocuklarin okuma ve yazma gelisimlerini nasil destekleyebilecegini gostermistir.
Doganin, kelimeleri adlandirma, bir harfe bakma, dinleme ve seslendirme, esli okuma yoluyla kelimeleri tanima, agik
uclu sorular sorma, 6n ekleri ve son ekleri eglestirme, mesaj gonderme, belirli seslerle baglayan/biten materyalleri bulma,
dogada harf benzeri sekiller bulma, bilet olusturma, isaretler, kisa ykiiler, beyin firtinasi yapma gibi cesitli etkinliklerde
kullanilabilecegini ortaya koymuslardur.

Doga temelli 6grenme, ¢ocuklarin dikkatini ve odaklanmasini artirarak okuma ve yazma gelisimine katk
saglamaktadir (Burdette ve Whitaker, 2005). Taylor ve Kuo (2009) tarafindan yapilan bir ¢aliyma, dogal ortamlara
erisimi olan ¢ocuklarin, dogaya erisimi olmayanlara gore biligsel yeteneklerinde, okuma ve yazma becerileri de dahil,
onemli gelismeler gosterdigini belirtmistir. Bu durum, doganin beyin gelisimi tizerindeki olumlu etkileri ile odaklanma
ve konsantrasyon yetenegini giiclendirmesi ile iliskilendirilmistir. Ayrica, doga temelli 6grenme, elestirel diigiinme ve
problem ¢ozme becerileri gibi, basarili okuma ve yazma becerileri icin temel olan yeteneklerin gelisimine destek
olmaktadir (Haggstrom ve Schmidt, 2020). Ogrenciler, dogal diinyayla kurduklar: etkilesimler araciligiyla, anlam kurma
ve yazili ifade i¢in gerekli olan baglantilari kurma ve ¢ikarimlarda bulunma becerilerini gelistirebilmektedir.

Bahgecilik ve doga yiirtiyiisii gibi doga temelli etkinlikler iceren acik hava egitim programlarinin, 6grencilerin
okuma ve yazma becerileri tizerinde olumlu etkileri bulunmaktadir (Sadiku vd., 2020). Bu tiir etkinliklerin uygulamali
ve deneyimsel dogasi, 6grencilere dil ile anlamli etkilesim kurma firsati sunar, bu da okuma ve yazmaya yonelik
motivasyon ve basariy: artirmaktadir. Dogaya dayali 6grenmenin okuma ve yazma becerileri iizerindeki olumlu etkileri,
doga ile farkindalik arasindaki iligki tizerine yapilan ¢alismalarla da desteklenmektedir (Bratman vd., 2015). Farkindalik,
yani tam olarak su an'da olma ve anin farkinda olma kapasitesi, gelismis odaklanma ve dikkat gibi, basarili okuma ve
yazma i¢in temel olan becerilerle iliskilendirilmistir.

Aragtirmalar, doga temelli 6grenmenin temel okuma ve yazma becerilerinin gelistirilmesinde 6nemli bir rol
oynadigini ortaya koymaktadir (Hoed, 2014). Egitimciler, dogal ortamlara erisim saglama ve doga temelli etkinlikleri
Ogretim programlarina entegre etme yoluyla, bu hayati becerilerin gelisimini tesvik edebilmektedir.

Doga Temelli Etkinlikler

Son yillarda, ¢ocuklarin gelisimini ve esenligini desteklemek amaciyla erken c¢ocukluk egitiminde doga temelli
etkinliklerin kullanimina yonelik artan bir ilgi s6z konusudur (Késker, 2019). Bu etkinlikler, uygulamali ve deneyimsel
olup, 6grencilerin 6grenme deneyimlerine anlamli bir bicimde katilmalarini saglar. Sonug olarak, ¢ocuklar dogal diinya
hakkinda daha fazla motivasyon ve takdir gelistirirler (Aini ve Lainly, 2010). Bir¢ok aragtirma, doga temelli 6grenmenin
cevre egitimi, bilissel beceriler, dikkat, motivasyon ve katilim gibi ¢esitli alanlarda olumlu etkilerini belgelemistir (Basile,
2000; Ernst vd., 2018).
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Erken ¢ocukluk egitiminde 'dogay1’ sinif ortamina entegre etmek icin cesitli stratejiler bulunmaktadir ve dogal
kaynaklarin kullanimi, dogal diinyay: sinif etkinliklerine dahil etmek i¢in pratik bir yontemdir. Doga temelli materyaller
ve kaynaklar, cocuklarin 6grenme ve esenlik gelisimini desteklemek amaciyla okul oncesi siniflarda ve etkinliklerde
cesitli yollarla kullanilabilir. Bu materyaller, dogal nesneleri toplamak ve kesfetmek, dogal malzemelerle sanat yapmak ve
acik havada oyun ve kesif yapmak gibi uygulamali ve deneyimsel 6grenme etkinliklerinin bir parcast olabilir. Bu
uygulamalar, ¢ocuklarin sinif ortaminda kullandiklari materyaller {izerinde bir sahiplenme duygusu gelistirmelerine
yardimeci olur. Sinifta dogal materyallerin kullanilmasi, ince motor becerileri, yaraticilik ve problem ¢dzme becerilerinin
gelisimine katki saglayabilir (Bal ve Kaya, 2020). Bitkiler ve dogal 151k gibi dogal unsurlarin sinif ortamina dahil edilmest,
¢ocuklarin dikkatini, davraniglarini ve biligsel islevlerini olumlu yonde etkileyebilir (Hoed, 2014). Kiewra ve Veselack
(2016) gibi aragtirmacilar, anaokullarindaki 6grenme merkezlerinde dogal materyallerin kullanilmasini énermektedir.
Ornegin, miizik merkezinde dogal malzemelerden yapilmis el yapimi enstriimanlar, blok merkezinde ise dogal bloklar
bulunmalidir. Doga temelli egitimde kullanilabilecek materyaller sunlar olabilir:

- Kova, karton kutu, ip, sise, ahsap ve kumas parcalar1 gibi geri doniistiiriilebilen nesneler,

- Agac kabugu, yerdeki mese palamudu, tas, deniz kabugu gibi dogadan toplanan esyalar,

- Tohumlar, gigekler, meyveler, yapraklar, aga¢ dallari, fidanlar ve yesil yapraklar gibi dogal malzemeler,
- Bisiklet, ugurtma, kaydirak ve ¢adir gibi malzemeler (Cetin, 2022).

Doga temelli egitimin ¢ocuklarin gelisimi ve refah: {izerinde bir¢ok olumlu etkisi oldugu kanitlanmistir. Doga
temelli egitim programlari, dogal kaynaklarin kullanimini tegvik ederken, aynmi zamanda ¢ocuklara fiziksel, sosyal,
biligsel, dilsel ve duygusal gelisim firsatlar1 sunan uygulamali ve deneyimsel 6grenme etkinlikleri saglamaktadir (Cetin,
2022). Bu etkinlikler, bilgi gelistirme, fiziksel aktiviteler, spor, oyunlar ve geleneksel okul binalarinin diginda
gergeklestirilen diger aktiviteleri kapsayabilir. Programlar, ayrica ¢ocuklarin ince motor becerileri, problem ¢ézme ve
sosyal beceriler gibi bircok alanin gelisimini desteklemeyi hedeflemektedir (Yagci, 2016). Dogayla yapilan bu
etkilesimler, ¢ocuklarin merakini artirabilir, kesif yoluyla 6grenmeyi tesvik edebilir ve sosyal gelisimlerine katkida
bulunabilir (Merritt vd., 2022). Doga temelli egitimin sundugu sayisiz fayday1 géz oniinde bulundurarak, ozellikle
¢ocuklarin ilk yillarinda okullardaki egitim faaliyetlerine dogay: dahil etmenin 6nemi vurgulanmaktadir.

Doga temelli etkinlikler, gézlem yapma, malzeme toplama, insa etme, sanat ve miizik etkinliklerine katilma gibi
faaliyetlerle, cocuklarin gelisimine gesitli agilardan katki saglar. ik olarak, insa etme gibi etkinlikler cocuklarin motor
becerilerini ve koordinasyonunu gelistirerek fiziksel gelisimi destekler, fiziksel kesif ve harekete olanak tanir (Karavida
vd., 2020). ikinci olarak, doga temelli etkinlikler cocuklari sorgulama, gézlem yapma ve problem ¢dzme gibi faaliyetlere
tesvik ederek biligsel gelisimi tesvik eder (Chawla ve Gould, 2020). Ornegin, malzeme toplayip yapilar inga ederken
¢ocuklar farkli malzemelerin 6zelliklerini 6grenir, uzamsal akil yiirlitme becerilerini gelistirir ve tasarim ile insaatla ilgili
problemleri ¢o6zmeyi 6grenirler. Ugiincii olarak, doga temelli etkinlikler, igbirligi, iletisim ve yaraticilik firsatlar1 sunarak
sosyal ve duygusal gelisimi artirir (Elliott vd., 2016). Birlikte calisip yapilar insa ederken veya sanat eserleri yaratirken
¢ocuklar miizakere, iletisim becerileri ve empati gelistirir, birbirlerinin fikirlerine sayg1 duyar ve kendilerini yaratict bir
sekilde ifade etmeyi 6grenirler (Burns ve Manouchehri, 2021). Son olarak, doga temelli ekinlikler, ¢ocuklarin dogaya
olan takdirini artirir, yerel ¢cevrelerini kegfetmeye ve anlamaya tesvik eder, gevre bilincini ve stirdiiriilebilirligi tesvik eder
(Giiler Yildiz vd., 2021). Doga temelli faaliyetlerde yer alarak gocuklar, canlilar arasindaki bagliligi 6grenir ve dogal
diinya i¢in bir sorumluluk duygusu gelistirir, bu da onlar1 gelecekte gevreyi koruyan bireyler olmaya hazirlar.

Erken ¢ocukluk egitimine doga temelli etkinlikleri entegre etmenin gesitli yollar1 bulunmaktadir ve bu tiir
etkinliklere 6rnek olarak dogal malzeme toplamak, dogal cevreyi gozlemlemek, dogal malzemelerle insa etmek, sanat ve
miizik etkinliklerine katilmak ve oyun yoluyla yaraticilig1 tesvik etmek verilebilir. Cocuklar, tas, yaprak, cubuk ve tiiy
gibi dogal malzemeleri toplayarak koleksiyon yapabilir veya sanat projeleri i¢in desenler olusturabilirler (Yilmaz Uysal ve
Coskun Tuncay, 2020, s. 10). Ayrica tohum ekebilir ve onlara bakabilirler (Ata, 2019), gokyiiziinii ve agaglar
gozlemleyebilirler ve topragin farkli katmanlarini kesfetmek icin elleriyle veya aga¢ dallariyla toprag: kazabilirler (Yilmaz
Uysal ve Coskun Tuncay, 2020). Cocuklarin dogal ¢evrelerini kesfetmeleri icin doga ve sahil yiiriiylisleri de
diizenlenebilir (Ata, 2019).

Cocuklar, tahta sandiklardan kedi evleri yapabildikleri, sopalardan sopa adamlar olusturabildikleri ve hatta
sopalar1 oyarak saks1 diizenlemeleri yapabildikleri igin dogal malzemelerle insa etmek, yaraticilig1 tesvik edebilir (Ata,
2019). Nesli tiikkenmekte olan hayvanlara odaklanarak heykel ve sergi gibi sanatsal alanlar yaratilarak gocuklarin
kendilerini yaratict bir sekilde ifade etmelerine ve ayni zamanda ¢evre sorunlarini 6grenmelerine olanak saglanabilir
(Avar vd., 2022). Ayrica siuflar dogal ortamlara dontstiiriilerek ¢ocuklarin 6zgiirce oyun oynamalarina ve kendi
oyunlarimi gelistirmelerine olanak saglanabilmektedir (Ata, 2019).

Dogada oyun oynama ve vakit gecirme olanaklar:1 saglanabilir, tag ve yaprak gibi dogal malzemeler kullanilarak
resim veya miizik aleti yapilabilir (Ata, 2019). Cocuklarin eglenmesi icin ¢evre yarigmalari ve ¢opgil avlart da
diizenlenebilir ve dogal diinyayla etkilesimi daha da tegvik edilebilir (Avci, Akdeniz ve Glizel Akdeniz, 2022). Genel
olarak, dogaya dayali etkinliklerin erken yas egitimine dahil edilmesi, ¢ocuklarin gelisimi, yaraticili1 ve refahi tizerinde
olumlu etkilere sahip olabilir.
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Kuramsal Cerceve

Bu caligma, 6grenen, 6grenme ortami ve gevresindeki topluluk arasindaki iliskiye odaklanan teorik bir gerceve olan
elestirel yer temelli pedagoji ile gercevelendirilmistir (Smith, 2002). Egitimde sosyal adaleti ve esitligi tesvik etmek i¢in
yerel baglami anlamanin ve onunla iligki kurmanin 6nemini vurgulamaktadir (Smith ve Sobel, 2010). Bu yaklasim
ozellikle egitimin ilk yillarinda gegerlidir, ¢linkii ¢ocuklar hala kimlik ve aidiyet duygularini gelistirmekte ve yakin
cevrelerinden biiyiik dl¢iide etkilenmektedirler.

Sobel'e (2005) gore, elestirel yer temelli pedagoji ii¢ temel ilkeye dayanir: elestirel biling, sosyal adalet ve
gliclendirme. Elestirel biling, 6grenme ortamini etkileyen baskin gii¢ yapilarini ve ideolojileri tanimay: ve bunlara
meydan okumayi igerir. Sosyal adalet, ge¢misleri veya kosullar1 ne olursa olsun tiim 6grenciler i¢in adil ve kapsayici
ogrenme deneyimleri yaratma ihtiyacini vurgular. Gliglendirme ise, 6grencilerin kendi &6grenmelerinde ve
topluluklarinda etkinlik ve eylemde bulunmalarini saglamayi igerir.

Elestirel yer temelli pedagojinin 6nemli bir yoni, fiziksel ve sosyal cevre dahil olmak iizere yerel baglamin
ogrenme deneyimlerini sekillendirmede 6nemli bir rol oynadiginin kabul edilmesidir. Ornegin, erken g¢ocukluk
egitiminde, sinifin ve gevredeki toplulugun fiziksel ortami, kii¢tik ¢ocuklar i¢in zengin 6grenme firsatlar: saglayabilir.
Ovyun alani, park, yerel kiitiiphane gibi yerler, ¢ocuklarin ¢evrelerini kesfetmelerini ve bu kesifleri desteklemelerini,
sosyal ve duygusal becerilerini gelistirmelerini saglayabilir (Rogoff, 2003). Bu ¢alismada, erken ¢ocukluk uygulamalarini
sekillendiren ve yonlendiren program belgelerinin, ¢ocuklarin iginde yasadiklar: toplumla ilgili erken okuma-yazma
etkinliklerini kavramsallastirmak i¢in dogal gevreyi icermesi gerektigine inanilmaktadir. Bu sekilde, gocuklarin 6grenme
deneyimlerini desteklemek ve gelistirmek i¢in topluluk ve diger paydaslarla etkilesim kurmak miimkiin olacaktir. Bu,
¢ocuklara zengin ve Ozgiin 6grenme deneyimleri saglamak icin dogal miizeler, kiitiiphaneler, parklar, ormanlar ve
toplum merkezleri gibi yerel kurum ve kuruluslarla ortaklik kurmayi igerebilir (Cutter-Mackenzie-Knowles vd., 2020).
Sonug olarak, elestirel yer temelli pedagojiyi benimseyerek ve yerel cevreyi erken ¢ocukluk egitimine entegre ederek,
yalnizca ¢ocuklarin akademik gelisimini gelistirmekle kalmayip ayni zamanda topluluklariyla ve gevrelerindeki diinyayla
olan baglantilarini besleyen biitiinsel bir yaklagim tesvik edilebilir.

Bu ¢alismada, elestirel yer temelli pedagoji, yerel/doga temelli baglamin ¢ocuklarin 6grenmesini ve gelisimini nasil
etkiledigini incelemek icin degerli bir perspektif sunmaktadir (Smith ve Sobel, 2010). Orman okullar: gibi doga temelli
egitim firsatlarina erisim her zaman mevcut veya uygun fiyath olmadigindan, erken c¢ocukluk egitimi program
belgelerinin dogay:1 sinifa dahil etmeyi nasil destekledigini aragtirmayr amag¢lanmaktadir (Quay vd., 2020). Yer temelli
egitim yoluyla egitimciler, sosyal adaleti ve esitligi tesvik ederken kiigiik ¢ocuklar i¢in anlamli ve alakali 6grenme
deneyimleri yaratma firsatina sahiptir (Gruenewald, 2003). Egitimciler, yerel baglamla iliski kurarak ve toplumu
¢ocuklarin Ogrenimine dahil ederek, kiiciik gocuklar i¢in 6zgiin ve giilendirici deneyimler yaratabilirler (Smith ve
Sobel, 2010). Sonug olarak, bu aragtirmada bu yaklasimi dahil ederek, dogal baglamin program belgeleri araciligiyla
erken okuma-yazma etkinlikleriyle nasil iliskili oldugunu daha derinlemesine anlamak amaglanmaktadir.

Yontem
Model

Bu ¢alismada; Tiirk okul 6ncesi egitim ve programlarina rehberlik eden ti¢ farkli 6gretim programi, dokiiman analizi
yontemleri kullanilarak incelenmistir. Bu aragtirmanin amaci, bu belgelerin erken ¢ocukluk siniflarinda ortaya ¢ikan
okuma-yazma etkinliklerini gelistirmede doganin kullanimi hakkinda ne s6yledigini anlamaktir. Belgeleri analiz etmek
i¢in, verileri anlamli temalara ve kaliplara ayirmay1 ve kategorilere ayirmayi igeren agik kodlama stireci kullanilmustir.
Asagidaki boliimde, arastirma baglami, veri seti se¢imi ve dokiiman analiz siireci dahil olmak iizere bu arastirmay1
yiirlitmek i¢in atilan adimlar ayrintili olarak agiklanmustir.

Verilerin Toplamasi

Bu caligmada arastirma verileri, MEB tarafindan programin bir pargasi olarak hazirlanan Okul Oncesi Programi
(2013a), Etkinlik Kitab1 — 1 (MEB, 2013b) ve Etkinlik Kitab1 — 2 (MEB, 2019) olmak iizere ii¢ ana kaynaktan alinmistir.

Okul Oncesi Programi, 0-6 yas arast cocuklar icin, ¢ocuklarin gecmisleri, ihtiyaglar1 ve ilgi alanlari gibi
farkliliklarina 6zel olarak odaklanarak, ¢ocuklarin tiim gelisimleri g6z oniinde bulundurularak tasarlanmistir (MEB,
2013a). Calismanin yapildig1 sirada, Tiirkiye'de okul 6ncesi egitim programi en son 2013 yilinda giincellenmis ve
kurumlarda uygulanmaktadir. Program, oyun temelli ve kesfedici 6grenmeyi yaraticiligin gelisimi ile dengeleyen sarmal
bir yap: kullanilarak ¢ocuk merkezli, esnek ve eklektik olacak sekilde tasarlanmistir. Giinliik yagsam deneyimlerini ve
yakin gevreyi egitim amaglh firsatlar olarak birlestirir, temalar1 ve konulari hedeflerden ziyade ara¢ olarak kullanir.
Program ayni zamanda 6grenme merkezlerinin olusturulmasy, kiiltiirel ve evrensel degerlerin tesvik edilmesi, aile egitimi
ve katilimyi, bir degerlendirme siireci ve uyum ve rehberlik hizmetlerini de icermektedir (MEB, 2013).

Milli Egitim Bakanlig1, okul 6ncesi egitim siirecinde 6gretmenlere yardimct olmak amaciyla ilk olarak 2013 yilinda
yayimlanan ve 2019 yilinda giincellenen bir etkinlik kitabi yayimlamistir. Etkinlik kitabinda kazanim ve gostergeler,
kelimeler, materyaller, kavramlar, 6grenme siireci, degerlendirme, aile katilimi ve uyum ile ilgili boliimler yer almaktadir

Erken Cocukluk Ogretim Programinda Erken Okuma ve Yazma Etkinliklerinde Doganin Rolii... 21



(MEB, 2013; MEB, 2019). Etkinlik Kitab1 1 (40 etkinlik) ve 2 (341 etkinlik) okul Oncesi 6gretmenlerine egitim
planlarinda yardimci olmak icin tasarlanmigtir ve fen, matematik, okuma-yazma, miizik, sanat ve dil gibi konularla ilgili
etkinlikleri icermektedir. Her etkinlik sayfas: isim, igerik, kazanim, gostergeler, materyaller, kelimeler, kavramlar ve
6grenme siirecinden olugmaktadir. Bu {i¢ belge, devlete bagli ve 6zel erken ¢ocukluk kurumlarinda 6gretme ve 6grenme
stirecine rehberlik etmek i¢in erken ¢ocukluk akademisyenleri ve egitimcileri tarafindan tasarlanmig resmi belgelerdir.
Bu nedenle, bu arastirmanin, okul 6ncesi egitim program temelli belgelerin doga temelli uygulamaya nasil yaklastiginin
daha iyi anlagilmasina katkida bulunacag: beklenmektedir.

Verilerin Analizi

Bu ¢aligmada, veri analizi i¢in segilen yontem dokiiman analizidir (Bowen, 2009). Bu yontem, programa dayali belgelerin
derinlemesine arastirilmas: ve bunlarin doga temalar1 ve ortaya ¢ikan okuma-yazma etkinlikleriyle baglantilar
nedeniyle se¢ilmistir. Analiz siirecinde, ilgili ifadelerin tanimlandigi ve anlamlarimi kesfetmek igin belirli kodlarin
atandig1 bir agik kodlama yaklagimi kullanilmistir (Saldana, 2009). Bulgularin saglamligini artirmak i¢in, Lincoln ve
Guba'nin (1980) ¢aligmalarindan esinlenen negatif vaka analizi teknigi kullanilmigtir. Bu yaklasim, ortaya ¢ikan
modellerden sapan ornekleri kasith olarak arayarak ve veriler tizerinde kapsamli ve dengeli bir bakis agis1 saglayarak
bulgularin giivenilirligini artirmay1 amaglamaktadir.

Analize baglamadan o6nce, arastirmacilar belgeleri toplu olarak gozden gegirerek iceriklerine asina olmalarinm
saglamislardir. Belgelerin bazi boliimleri, analizi kolaylagtirmak igin titiz bir siirecin ardindan Ingilizce'ye gevrilmistir.
Belgelerin bazi béliimlerinin Ingilizce'ye gevrilmesi, igerigin daha genis bir kitle ve potansiyel isbirligi icin erisilebilir
hale getirilmesi amacina hizmet etmistir. Bir arastirmaci kelime kelime ceviri yaparken, bagka bir arastirmaci geviriyi
dogruluk ve tutarlilik agisindan ¢apraz dogrulamistir. Bu titiz ¢eviri ¢ergevesinde, ¢evrilen materyallerin orijinal amaci
aslina uygun olarak yakalamasini ve kaynak belgelerle tutarlilig1 korumasini garanti etmeyi amaglamislardir (Regmi vd.,
2010).

Analiz sitireci boyunca, aragtirmacilar, bulgular: verilere dayandirarak ve arasgtirma sorularini dogrudan ele alarak,
galismanin gegerliligine katkida bulunmay1 amaglayan programa dayali belgelerdeki kapsayici doga temalari ile erken
okuma-yazma etkinlikleri arasindaki baglantilar1 tutarl bir sekilde takip etmislerdir. Oriintii kodlamanin uygulanmasi,
yerlesik kodlarin sistematik bir kargilastirmali analizini kolaylastirarak, yinelenen temalarin ve paylagilan 6gelerin ayirt
edilmesine yol agmistir (Skjott Linneberg ve Korsgaard, 2019). Verilerdeki temalar1 tanimlamak i¢in yapilandirilmig ve
tekrarlanabilir bir yaklagim saglayarak geligtirmistir. Buna ek olarak, Bryman'm (2016) ¢alismasindan esinlenen olumsuz
vaka analizinin dahil edilmesi, ortaya ¢ikan trendlerden ayrilan ornekleri hesaba katarak bulgularin giivenilirligini
gliclendirmistir. Bu siireg, potansiyel aykir1 degerleri hesaba katmis ve doga ile ortaya ¢ikan okuma-yazma etkinlikleri
arasindaki iligkinin daha saglam ve incelikli bir sekilde anlagilmasina katkida bulunmustur. Secilen yontem, programa
dayali belgelerin kapsamli, metodik ve anlayish bir sekilde arastirilmasini saglamis ve sonucta doga temalar: ile erken
okuma-yazma etkinlikleri arasindaki baglantilarin belirlenmesi ve yorumlanmasiyla sonuglanmistir. Bu yaklasim,
kapsamli bir aragtirma yapilmasimi saglamis ve ¢alismanin giivenilirligini artirmistir. Boylelikle, bu baglantilarin
derinlemesine anlagilmasi kolaylasmis ve segilen yontem, ¢alimanin yorumlarinin zenginligine ve gegerliligine katkida
bulunmustur.

Etik Beyan

Bu arastirma, sadece mevcut belgelerin analizine dayandig: icin etik onay gerektirmemistir. Bu makale, Amerikan
Psikoloji Dernegi'nin 6. bask: Yayimn El Kitabi'nda belirtilen veri yonergelerinin yinelenen ve par¢a parga yayinlanmasina
ve "editorli uyarma" ile ilgili tiim cinsiyet rolleri hiikiimlerine uygundur. Potansiyel ¢ikar ¢atigmasi (finansal veya
finansal olmayan) yoktur. Bu aragtirma, insan katilimcilar1 veya hayvanlar1 kapsamamakta ve etik hususlarin uygun
sekilde ele alinmasini saglamaktadir.

Bulgular ve Yorum

Bu ¢alismanin temel amaci, program belgelerinde belirtildigi gibi erken okuma ve yazma etkinlikleri baglaminda doga
temelli 6grenmenin roliinii incelemektir. Bu dogrultuda, Milli Egitim Bakanhigi'nin (MEB) 2013 yilindan giintimiize
kadar yayinladig1 program belgelerinin titiz bir analizi gerceklestirilmistir. Bu belgelerdeki 12 farkli okuma ve yazma
etkinligini belirlenmis ve incelenmistir. Her bir etkinlik, gelisim alanlari, etkinlik tiirleri, kullanilan materyaller,
ortamlar, kapsayici temalar ve destekledikleri degerler gibi hususlar dahil olmak tizere doga temelli 6grenmeyi
kapsayacak bir sekilde degerlendirilmistir. Bu kapsamli analiz sayesinde, bulgular yalnizca programda belirtilen belirli
okuma ve yazma etkinliklerine 151k tutmakla kalmayip, ayn1 zamanda erken ¢ocukluk program yaklagimlarinin dogaya
dayali 6grenmeyi sinif uygulamalarina stratejik olarak nasil entegre edebilecegine dair incelikli bilgiler sunmaktadir.
Sonraki béliim, erken okuma ve yazma etkinlikleri ile doga temelli 6grenme arasindaki iliskinin ayrintili bir tartigmasini
inceleyerek, erken ¢cocukluk egitim deneyimlerini gelistirmek icin zengin olasiliklar1 ortaya koymaktadir.

22 Okuma Yazma Egitimi Arastirmalari, 12(1), 1-26 / Research in Reading & Writing Instruction, 12(1), 1-26



Belgelerde Bir Ortam, Materyal veya Kavram Olarak Doganin Rolii

Dogay1 bir destek ya da ana tema olarak kullanan erken okuma-yazma etkinliklerinin analizi baz1 ilging bulgular ortaya
koymustur. Ilk olarak, etkinliklerin yarisinin dogay1 kaynak olarak gosterdigi goriilmiistiir (n:6). Bu durum, bu
etkinliklerde dogal malzemelerin kullanildig1 veya doga ile bir tiir etkilesim icerdigi anlamina gelebilmektedir. Buna
karsilik, doga sadece 2 etkinlikte bir kavram olarak kullanilmistir, bu da doganin bu etkinliklerin merkezi bir odak
noktasi olmadigini, destekleyici bir unsur olarak kullanildigini gostermektedir. Benzer sekilde, doga sadece 1 aktivitede
bir ortam olarak kullanilmistir, bu da dogal ortamlardaki aktivitelerin o kadar yaygin olmadigini gostermektedir. ilging
bir sekilde, ortam ve materyallerin kesisimi sadece 1 aktivitede belirtilmistir, bu da hem dogal malzemeleri hem de dogal
ortamlart igeren faaliyetlerin daha az yaygin olabilecegini diisiindiirmektedir. Son olarak, materyal ve kavramin kesisimi
2 faaliyette kullanilmistir, bu da bazi faaliyetlerin dogal malzemeleri dahil ederken doga ile ilgili kavramlar: kullandigini
gostermektedir. Bulgular, doganin bircok faaliyette bir kaynak olarak kullanilmasina ragmen, bir ortam veya kavram
olarak potansiyelinden tam olarak yararlanilmadigini gostermektedir.

One Cikan Gelisim Alanlar1

Program dokiimanlar1 yakindan incelendiginde, doga temelli okuma-yazma etkinliklerinin kii¢iik ¢ocuklarda biligsel,
dil, sosyal-duygusal, psikomotor ve 6z diizenleme becerilerinin gelisimini destekleme potansiyeline sahip oldugu
gorilmistiir (Tablo 1). Program belgeleri, erken ¢ocukluk gelisimi i¢in bu gelisim alanlarini vurgulamaktadir. Belirlenen
gelisim alanlari, problem ¢6zme, anlama ve dikkat iceren biligsel becerilerini kapsamaktadir. Bu durumda, doga temelli
etkinliklerin okuma ve yazma etkilesimlerine dahil edilmesinin ¢ocuklarda bilissel becerileri tesvik ettigi goriilmiistiir.
Ayrica, dil alan1 bir bagka énemli alan olarak ortaya ¢ikmistir. Doga temelli okuma-yazma etkinliklerinin dil gelisimini
destekleyen, fonolojik farkindalik, okuma-yazma farkindaligi ve iletisim becerilerini kapsadigi belirlenmistir. Bu
etkinliklerin dogasinda var olan siiriikleyici doga deneyimleri, dil edinimini ve ifadesini biitiinsel ve ilgi ¢ekici bir sekilde
kolaylastirdig1 goriilmektedir.

Program dokiimanlar1 ayrica doga temelli okuma-yazma etkinliklerinin sosyal-duygusal yeterlilikleri konusunda
belirgin bir etkiye sahip oldugunu gostermistir. Cocuklar1 dogal diinya ve akranlariyla etkilesime dahil ederek, bu
etkinliklerin kendini ifade etme, motivasyon ve gesitlilik gibi becerilerin gelistirilmesini kolaylagtirdig1 goriilmektedir.
Bu etkinlikler yoluyla kurulan duygusal baglantilarin, ¢ocuklarin duygusal refahina ve kisileraras: etkilesimlerine 6nemli
ol¢ide katkida bulundugu gortlmistir. Fiziksel koordinasyon ve motor gelisim de dahil olmak iizere psikomotor
beceriler de 6nemli olgiide vurgulanmistir. Doga temelli etkinlikler, dogast geregi fiziksel katilim gerektirir, ¢ocuklar:
cevrelerini kesfetmeye ve manipiile etmeye tesvik eder, boylece psikomotor becerilerini gelistirir. Son olarak, belgeler,
doga temelli okuma-yazma etkinliklerinin 6z diizenleme becerilerini desteklemedeki roliine isaret etmektedir. Genellikle
saglk ve givenli§i iceren bu faaliyetler, ¢ocuklarin davraniglarini etkili bir sekilde diizenleyebilmeleri i¢in
tanimlanmustir. Bu nedenle, doga temelli beceriler ile okuma-yazma etkinliklerini entegre etmek, kiigiik ¢cocuklarda
biligsel, dilbilimsel, sosyal, duygusal, psikomotor ve 6z-diizenleyici boyutlarin birbirine bagliligint kabul ederek, ¢cok
yonlii ve kapsamli bir geligimi tesvik etmek i¢in dinamik bir yaklagimdur.

Etkinlik Tiirleri

Caligmanin bulgular1 6nemli bir egilimi aydinlatmaktadir: doga temelli 6grenme ve erken okuma-yazma becerilerinin
entegrasyonu sadece diger 6grenme alanlarina dahil edilmesiyle sinirli degil ayn1 zamanda, bu doga temelli etkinliklerin
programdaki diger cesitli konu alanlariyla i¢ ice ge¢mesinin 6nemli yonlerini vurgulamaktadir. Bu etkinlikler, gocuklarin
¢ok yonlii gelisimini biitiinsel olarak tesvik etmek i¢cin matematik, dil ve sanatin Gtesine gegerek daha genis gelisim
alanlarini kapsayacak sekilde bir egilim gostermektedir.

Bu biitiinlestirilmis etkinlikler, programin esnekligini ve uyarlanabilirligini vurgulayarak cesitli sekillerde ortaya
¢ikmaktadir. Ornegin, erken okuma-yazma etkinlikleri, matematiksel kavramlarla sorunsuz bir sekilde i¢ ice gecerek
¢ocuklara sayisal iligkileri, kaliplar1 ve uzamsal akil yiirtitmeyi dogal bir baglamda kesfetme firsatlar1 sunmaktadir.
Benzer sekilde, erken okuma-yazma ve dil arasindaki iliski, dil edinimi, ifade ve anlamayr dogal diinyay1 kesfetme ile
birlestiren ve boylece her iki becerinin eszamanli gelisimini besleyen etkinliklerde belirgindir. Sanatsal ifade ile
biitiinlestirilmis, yaraticilik ve okuryazarlik arasindaki kesisimi ortaya koyan bir bagka 6nemli yondiir. Cocuklar1 doga
ile karsilagmalarindan ilham alan hikayeler yaratmak icin gozlemlerini gostermeye tesvik eden etkinlikler, sanat
etkinliklerinin okuryazarlik gelisimi ile kaynagmasinin altini ¢izerek ¢ok yonlii bir ifade yetkinligini tesvik etmektedir.

Ozellikle, program belgeleri, etkinlik sunum bigimleri agisindan esnekligin altini ¢izmektedir. Doga temelli
okuma-yazma etkinlikleri, herkese uyan tek bir yaklagimla sinirli degildir; bunun yerine, belgeler kii¢iik ¢ocuklarin
farkli 6grenme tercihlerini ve kapasitelerini kabul etmektedir. Sonug olarak, bu etkinlikler, isbirlik¢i 6grenme
deneyimlerini tesvik etmek i¢in bilyiik grup etkilesimlerinin bir parcas: olarak, odaklanmis katilim ve kisisellestirilmis
destek i¢in daha kii¢iik gruplar halinde veya 6grenme ortaminin farkl ihtiyaglarina ve dinamiklerine hitap eden her iki
yontemin bir karisimi yoluyla gesitli ortamlarda gergeklestirilebilmektedir.
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Program belgeleri, doga temelli 6grenme etkinliklerini cesitli konularla birlestirerek ve farkli 6grenme
baglamlarina uyarlayarak, zenginlestirilmis bir erken okuryazarlik deneyimi sunmayi savunmaktadir. Bu yaklagim,
kiigiik ¢ocuklarin erken okuryazarlik becerilerini ve daha genis bir biligsel, yaratict ve sosyal yeterlilik yelpazesini
gelistirmeyi amaglamaktadir. Amag, sadece okuma ve yazma becerilerini diger alanlarla entegre etmek degil, ayni
zamanda doga temelli 6grenmenin genel egitim deneyimini zenginlestirerek, ¢esitli konularin ayrilmaz bir pargasi haline
gelmesini saglamaktir.

Materyal

Analiz sonuglarina gore, doga temelli erken okuryazarlik etkinliklerinde genellikle dogal ve dogal olmayan unsurlar:
iceren cesitli materyallerin kullanimi goézlemlenmistir. Ancak, bulgular, bu etkinliklerde dogal ve dogal olmayan
materyallerin kullaniminda bir tutarsizhik oldugunu gostermektedir. Dogal malzemelerin daha fazla kullanilmasi
amaglanirken, bulgular bazi durumlarda dogal olmayan malzemelerin nispeten sinirl kullanildigini ortaya koymustur.
Dogal olmayan malzemelerin daha fazla kullanimi, farkli bir bakis agis1 sunmaktadir. Potansiyel olarak daha kolay ve
tutarli olmalarina ragmen, bu materyaller doga temelli 6grenmenin 6ziini tam olarak yansitmayabilir.

I¢ Mekan/Dis Mekan Etkinligi

Program belgeleri analiz edildikten sonra, belirgin bir bulgu ortaya ¢ikmistir: doga temelli erken okuma ve yazma
etkinliklerinin 6nemli bir kismyi, i¢ mekan ortamlarina yonelik bir sekilde olusturulmustur. Analizi yapilan 12 etkinlikten
carpici olarak 10'u agikea kapali ortamlarda gerceklesecek sekilde olusturulmustur.

Etkinligin Temas1

Analiz sonuglari, program belgelerindeki doga temelli erken okuma ve yazma etkinliklerinin genis bir tema yelpazesini
i¢ ice gegirdigi gostermektedir. Bu inceleme, s6z konusu etkinliklerin tek bir tematik odakla sinirli kalmayip, aksine
cesitli konular1 kapsayarak 6grenme deneyimini zenginlestirdiginin fark edilmesine yol agmigtir. Her bir tema, kiigiik
gocuklarin biitiinsel gelisimine benzersiz bir sekilde katkida bulunmaktadir. Sosyal yasam temasi, doga temelli
etkinliklerin sosyal ve kiiltiirel etkilesimleri gelistirmek icin etkili bir sekilde tasarlandigini ortaya ¢ikarmaktadir. Bu
etkinlikler, ¢ocuklar ile toplum arasinda baglantilarin kurulmasi tesvik edilmistir. Matematiksel kavramlar iceren
etkinlikler, potansiyel olarak matematiksel kavramlari dogal baglamlara yerlestirerek, erken yasta matematiksel
kavramlari anlama becerisini artirmayi hedeflemektedir. Dogal yasam temas, ¢evre ve dogal varliklarla bir baglantiy:
vurgulayarak 6ne ¢ikmistir. Okuma ve yazma etkinliklerinin bir parcasi olarak dil becerileri vurgulanarak, erken
okuryazarlik becerileri ile doga temelli kesif arasindaki igsel iliski vurgulanmistir. Son olarak, saglik temasinin dahil
edilmesi, saglikli yasam tarz1 ile dogal diinya arasinda bir baglanti oldugunu géstermektedir.

Tartisma

Yapilan bu arastirma, erken ¢ocukluk egitiminde doganin 6nemli bir kaynak olarak goriilmesinin, ortaya ¢ikan okuma
ve yazma etkinliklerini gelistirmek i¢in 6nemli oldugunu gostermistir. Bu perspektif, dogal kaynaklarin erken ¢ocukluk
egitimine entegrasyonunun, ortaya ¢ikan okuma-yazma etkinliklerinin kapsamini geleneksel kalem ve kagit
yontemlerinin &tesine genisleterek (Zhang ve Cook, 2019) ve dogal diinyayla daha derin bir etkilesimi tesvik ederek
(Kellert, 2005) 6nemini vurgulamaktadir. Yigit-Gengten ve Giiltekin'in (2021) ¢aligmast da bu goriisii destekler
niteliktedir, doganin ortaya c¢ikan okuryazarlik becerilerinin gelisimini desteklemek icin zengin bir ortam
saglayabilecegini, ¢ocuklara dogal kavramlarla etkilesim imkanlar1 sunabilecegini ve boylece dig diinya algilarini
genisletebilecegini gostermektedir.

Bu arastirma ayni zamanda doganin, erken okuma ve yazma etkinliklerine entegre edilmesinin kapsaml gelisimsel
faydalarini gostermektedir. Bulgular, doga temelli 6grenme etkinliklerinin elestirel diigiinme ve problem ¢6zme gibi
biligsel becerileri, fonolojik farkindalik ve okuma-yazma anlama gibi dil becerilerini gelistirebilecegini gostermektedir.
Ayrica, bu etkinliklerin sosyal etkilesimi tesvik ederek, cesitlilige saygi duyarak sosyal-duygusal gelisimi
destekleyebilecegini ve uygulamali kesif ve denge hareketleri yoluyla psikomotor becerileri gelistirebilecegi goriilmiistiir.
Bu sonuglar, Dilek'in (2019) doga temelli 6grenme etkinliklerinin bilissel, sosyal, duygusal, dil, 6z bakim ve motor
beceriler dahil olmak {izere ¢esitli gelisim alanlarini 6nemli 6l¢lide gelistirebilecegini ortaya koyan arastirmasiyla
uyumlu goriinmektedir. Ayrica, bu etkinlikler ¢ocuklar i¢in doga temelli 6grenmenin ¢ok yonlii avantajlarini
saglayabilmektedir (Daniels, 2012; Sobel, 2005). Ornegin, onceki aragtirmalar doga temelli etkinliklerin fiziksel, sosyal,
duygusal gelisimi, biligsel becerileri ve yaraticilig1 artirabilecegini gostermistir (Burdette ve Whitaker, 2005; Pellegrini ve
Smith, 1998). Ayrica, doga temelli 6grenme, ¢ocuklarin dogal diinyayla anlamli sekillerde etkilesime girmeleri igin
firsatlar saglayabilir ve ¢ocuklarin ¢evre hakkindaki merak ve merak duygularini besleyebilir (Louv, 2005). Bu,
Fjortoft'un (2001) deneysel ¢alismasinda da goriilebilir ve bu ¢alisma, dogay1 bir oyun alani olarak géren ¢ocuklarin,
yapilandirilmis, daha az dogal ortamlarda oynayanlara kiyasla iistiin motor beceriler sergiledigini gostermistir. Bu
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galisma, Norodahl ve Einarsdottir (2015) tarafindan da desteklenen, gocuklarin psikomotor, duygusal ve biligsel gelisimi
icin dogada gegirilen zamanin faydalarini vurgulamakta ve motor becerilerinin gelistirilmesinde doga ile fiziksel
etkilesimin 6nemini vurgulamaktadr.

Ayrica, bu ¢aligma, erken okuma-yazma etkinliklerinin sanat gibi diger alanlarla biitiinlestirilmesiyle ¢ocuklarin
kazanabilecegi zenginlestirilmis 6grenme deneyimlerini vurgulamaktadir. Bu yaklagim, yaratici yontemleri
birlestirmenin yalnizca elestirel diisiinme, problem ¢6zme, iletisim ve yaraticilik gibi becerileri gelistirmekle kalmayip,
ayni zamanda geleneksel egitim uygulamalarinin &tesine gegtigini bulan Eisner'in (2002) i¢goriileriyle uyumludur.
Ogretmenler, geleneksel okul rutinlerinden uzaklagarak ve okuma-yazma etkinliklerini diger 8grenme alanlariyla
biitiinlestirerek, gocuklar: merak ve hayal gliciinii besleyen eglenceli ve anlamli deneyimlere dahil edebilmektedir Bu ¢ok
disiplinli yaklasim, Casler-Failing ve arkadaglarmin (2002) farkli etkinlikleri okuma-yazma uygulamalarina dahil
etmenin, ¢ocuklarin kendilerini daha iyi ifade etmelerine ve ilgi alanlar1 ve deneyimleriyle derinden baglanti
kurmalarina olanak tanidigini vurgulayan aragtirmalariyla daha da dogrulanmaktadir. Bunu destekleyen Takano,
Higgins ve McLaughlin (2009) tarafindan doga temelli bir program {iizerinde yiiriitiilen ¢alisma, o6zellikle giiven,
akademik bagar1 ve toplumsal baglantilar gelistirmede benzer olumlu etkiler gostermektedir. Bu sonuglar1 yineleyen
Smith (2007), doga temelli egitimin 6grenci 6grenimine yararli katkisini da dogrulamaktadir. Bu nedenle, bu ¢aligmalar
toplu olarak, bireysel ¢ocuklarin ve gruplarin ihtiyaclarini karsilayan 6zel ve ilgi ¢ekici etkinlikler olusturmak igin farkls
ogrenme alanlarini birlegtirmenin degerini vurgulamaktadir (Dawson ve Beattie, 2018; Ahi ve Kahriman-Pamuk, 2021).

Erken c¢ocukluk egitiminde, doga temelli 6grenmenin 6nemi giderek daha fazla kabul gérmektedir. Ancak, bu
caligma, Ogrenciler arasinda erken okuma ve yazma becerilerini gelistirmede etkili olan erken ¢ocukluk program
belgelerinde dogal materyallerin kullanimina iliskin dikkate deger bir eksiklik tespit etmektedir. Yapraklar, ¢ubuklar,
kayalar ve cicekler gibi dogal malzemeler, duyusal acidan zengin bir deneyim saglar ve ¢ocuklar1 dogal diinyayla
etkilesime tesvik eder (Leea ve Bailie, 2019). Ayrica, bu materyaller ince motor becerilerin gelisimini destekler ve
yaraticiligi ile problem ¢ozme yeteneklerini gelistirir (Cordiano vd., 2019). Bununla birlikte, bulgularimiz, bu egitim
faaliyetlerinde kagit, kalem ve yapistirict gibi dogal olmayan malzemelerin yaygin bir sekilde tercih edildigine isaret
etmektedir. Rahatlik ve kullanim kolayligina ragmen, bu malzemeler dogal malzemelerin sagladig1 benzersiz faydalardan
yoksundur. Bu bakis ag1s1, Kanat'in (2022) gozlemlerini destekleyerek, sanat etkinliklerinde dogal malzeme kullaniminin
¢ocuklarin hayal giiciinii, yaraticiligini ve yenilik¢i yeteneklerini 6nemli 6l¢tide gelistirdigini gostermektedir. Russell ve
ark. (2013) ayrica, daha cesitli ve tesvik edici bir 6grenme deneyimi olusturmak icin dogal ve dogal olmayan
malzemelerin dengeli bir gekilde kullanilmasini savunmaktadir. Her iki materyal tiiriiniin de etkinligine ragmen,
program belgelerinde dogal olmayan malzemelere asir1 giivenin gozlemlenmesi dikkat ¢ekicidir. Bu, doga unsurlariyla
ilgilenen ¢ocuklarin yapay yerine dogal yonlerle iliskilendirme egiliminde oldugunu belirten Aaron'm (2019)
bulgularina ters diismektedir. Ayrica, Ozdemir ve Uzun'un (2006) ¢aligmasi, dogal malzemelerle zenginlestirilmis veya
dogal ortamlarda yapilan etkinliklerin ¢ocuklarin dogal unsurlari tanimasina ve takdir etmesine daha etkili bir sekilde
yardimct oldugunu bulmustur. Bu ¢aligmalar, doga egitiminde dogal materyallerin daha fazla kullanilmasini iceren ve
¢ocuklarin doga temelli etkinliklerin sunabilecegi zengin 6grenme deneyimlerinden tam olarak yararlanmalarini
saglayan bir program giincellemesine ihtiya¢ oldugunu vurgulamaktadir.

Bu c¢aligmanin sonuglari, program belgelerinde yer alan doga temelli okuma-yazma etkinliklerinin, ¢ocuklara
cesitli ve ¢ok yonlii bir 6grenme deneyimi sunabilecegini gostermistir. Dogal yasam gibi doga odakli temalar,
ogrencilerin dogal diinya ile etkilesime ge¢melerini tesvik edebilir ve ¢evreye kars1 bir takdir gelistirmelerine yardimeci
olabilir (Silverman ve Corneau, 2017). Cocuklar, sosyal yasamla ilgili temalar1 birlestirerek kiiltiirel degerler ve
sorumluluklar hakkinda bilgi edinebilirler (Martin-Ezpeleta vd., 2022), matematikle ilgili temalar ise ogrencilerin
analitik ve problem ¢6zme becerilerini gelistirmelerine katki saglayabilir (Caiman vd., 2021).

Sonug ve Oneriler

Bu ¢alismada, 2013 ve 2019 yillarinda Milli Egitim Bakanlig: tarafindan yayimlanan etkinlik kitaplarinda bulunan
okuma ve yazma hazirlik etkinliklerinde doga temelli 6grenmenin roliinii degerlendirmek i¢in dokiiman analizi yéntemi
kullanilmgtir. Incelemede, on iki etkinlik planinin okuma-yazma becerileriyle doga temelli 6grenme arasindaki iligkiyi
inceledigi belirlenmistir. Bulgular, bu etkinliklerin farkli yonlerini ele alarak, erken ¢ocukluk egitiminde potansiyel
etkilerini agiga ¢ikarmustir.

Program belgelerinde tanimlanan etkinlik tiirleri, ¢esitli konular1 iceren entegre etkinlikleri bir araya getirerek
okuma-yazma, matematik, dil, okuryazarlik, sanat ve fen bilimleri gibi disiplinler arasinda bir baglanti kurmayi
amaglamaktadir. Bu entegrasyon, 6grenmenin ¢ok yonlii dogasini vurgulayarak disiplinler arasi becerilerin
gelistirilmesine katki saglamaktadir. Bu entegrasyonun, daha genis bir mifredat alanini kapsayacak sekilde
genisletilmesi, 6grencilerin bilginin birbirine nasil bagh oldugunu anlamalarina yardimci olabilir ve biitlinsel gelisimi
tesvik edebilir.

Gelecekteki arastirmalar, mevcut aragtirmalardan daha fazla ileri giderek, erken okuma-yazma etkinliklerinde
disiplinler arasi entegrasyonun kullanilmayan potansiyelini kesfedebilir. Bu baglamda, ek program alanlarinin bu
etkinliklere dahil edilmesinin etkilerini aragtirmak, erken ¢ocukluk egitimi ortamlarinda biitiinsel gelisim ve disiplinler
aras1 becerilerin daha da zenginlestirilmesine iliskin ©6nemli bilgiler saglayabilir. Ayrica, erken okuma-yazma
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etkinliklerinin mekéanini i¢ mekandan dig mekéna tagimanin doniistiiriicii potansiyelini aragtirmak da 6nemlidir.
Ornegin, doga yiriiyiisleri ve dogal ¢evrede hikaye anlatimi gibi agik hava doga temelli 6grenme etkinliklerinin etkisini
incelemek, doga temelli 6grenmenin temel ilkeleriyle uyumlu olarak, gocuklar ve dogal cevreleri arasinda derin bir
baglant1 kurma konusunda 6nemli i¢goriiler saglayabilir. Gelecekteki kesifler icin umut verici bir alan, dogaya dayali
Ogrenmeyi okuryazarlik Ogretimine entegre eden hizmet igi Ogretmen vyetistirme programlarinin etkinligini
degerlendirmektir. Bu tiir aragtirmalar, 6gretmen egitiminin egitimcilerin doga temelli etkinlikleri sorunsuz bir sekilde
dahil etme yetenekleri {izerindeki etkisini aydinlatabilir ve boylece ¢ocuklarin dogal diinyaya iliskin farkindaligini ve
takdirini artirabilir. Ulkenin zengin dogal cevresi gz oniine alindiginda, hem sinif i¢i hem de okul dis1 etkinliklerle
¢ocuklarin dogaya kars1 farkindaligini ve takdirini artirmak onemlidir. Bu hedefe ulagmak icin, farkli yag gruplar: ve
ogrenme diizeyleri icin ¢esitli doga temelli etkinlikler sunan erisilebilir kaynaklarin olusturulmasi gerekmektedir. Ayrica,
doga temelli 6grenmeyi okuryazarlik egitimine dahil eden hizmet i¢i 6gretmen egitimi saglanabilir ve bu yaklasimin
faydalarini daha fazla aragtirmak i¢in eylem arastirmasi veya ampirik arastirmalar yapilabilir. Egitimcilerin
miifredatlarina daha fazla agik havada, dogaya dayali, okuma ve yazma etkinliklerini dahil etmeleri de faydali olabilir. Bu
sekilde, ¢ocuklara daha fazla agik hava doga temelli 6grenme deneyimi saglayarak, birgok 6nemli becerinin ve yetenegin
gelisimini tesvik ederken, dogal diinyanin daha fazla takdir edilmesini ve anlagilmasini tesvik edebilirler. Ayrica,
programi gozden gegcirirken, etkinlikleri dengelemek ve kiigiik cocuklarr desteklemek icin kritik yer temelli pedagojiyi
g6z oninde bulundurmak onemlidir. Miidahalelerin uzun vadeli etkisini degerlendirmek icin, ¢ocuklarin okuma ve
yazma becerileri tizerinde stirdiiriilebilir bir doga temelli okuryazarlik miidahalesinin etkinligi tizerine uzun vadeli bir
aragtirma yapilabilir.

Etik Beyan

Bu aragtirma, sadece mevcut belgelerin analizine dayandif: i¢in etik onay gerektirmemistir. Bu makale,
Amerikan Psikoloji Dernegi'nin 6. bask1 Yayin El Kitabi'nda belirtilen veri yonergelerinin yinelenen ve parga
parca yaymlanmasma ve "editorii uyarma" ile ilgili tiim cinsiyet rolleri hitkiimlerine uygundur. Potansiyel
¢ikar catismasi (finansal veya finansal olmayan) yoktur. Bu arastirma, insan katilimcilar1 veya hayvanlari
kapsamamakta ve etik hususlarin uygun sekilde ele alinmasini saglamaktadar.
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