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Abstract Key Words
The aim of this study is to investigate the causes of alienation according to the Alienation
opinions of teachers working at different school types and levels. Teacher alienation
Phenomenology, one of the qualitative research designs, was used in the study. Teacher

The study group, on the other hand, consists of 7 teachers selected from different
school types and grades in Aydin with the snowball sampling method, which is
one of the purposeful sampling methods. A semi-structured "Reasons for
teachers' alienation interview form™ developed by the researchers was used to
obtain the data. The analysis of the data was carried out using content analysis.
As a result of the research, the reasons for teachers' alienation were gathered in
three categories: factors related to work, institution and communication.
According to the findings of the study, teachers; (i) reasons for alienation from
work, administrative problem, loss of prestige of the profession, financial
problems, program and equipment-material, working conditions, parental
indifference and environmental pressures; (ii) the reasons for alienation from the
institution, not being able to participate in the decision, negative attitude of the
management, terms of appointment of administrators, physical conditions of the
school; (iii) sees the reasons for alienation from communication as political and
ideological thoughts, personal attitudes and behaviors, not sharing information
and grouping. According to the findings, it can be said that in order to minimize
alienation in teachers, school administrators should perform their administrative
actions more carefully and diligently, be solution-oriented, act impartially, and
provide support.
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Introduction

While alienation is generally defined as the alienation of individuals from each other, from a
certain environment or situation, Marx defined alienation as the alienation of the individual from work
and withdrawing himself (Saygin, 2019). According to Puskiillioglu (2000), alienation is when an
individual becomes alienated from the environment, society, himself and others by being dominated by
the products he produces (as cited in Fettahlioglu, 2006). Alienation can be caused by different factors
such as the environment in which one lives, personality traits, and friends with whom a relationship is
established (Yiicel, 2006). Alienation causes the employee not to take responsibility or avoid taking
responsibility in the organization, job dissatisfaction and constant complaints, not wanting to
communicate with other employees, fear of innovation, and resistance to change (Bayindir, 2002). This
situation prevents them from reaching the goals set by their structures and the happiness of the
individuals in the organization.

The most important component of an organization are its members, individuals. Collaboration
of these individuals with each other in the realization of the goals and their integration with the
organization is one of the most important requirements in ensuring organizational effectiveness (Lepak
and Snell, 1998). It is necessary to increase the interest and commitment to organizational goals, to
harmonize individual goals with organizational goals, to express opinions and thoughts, and to develop
the creativity of members (Altinkurt, 2014). Individuals who make up the organization have different
individual characteristics, desires, needs, expectations and goals, which can lead to their indifference to
organizational goals and their alienation from the organization (Adrien et al. 2002).

The management structure of the organization created to achieve the determined objectives,
physical inadequacies, the relations of the employees with the managers and other employees, the
problems they experience, the conflict of their wishes and expectations, the non-inclusion of the
employees in the decision by the management, etc. individual and organizational reasons are among the
factors that cause alienation (Eryilmaz, 2010). The decrease in job satisfaction and organizational
commitment of the employees, the unwillingness to go to work, the desire to leave the job and the feeling
of burnout, communication problems lead to the alienation of the individual to his job, the institution he
works for, and this situation negatively affects the performance and productivity of the employee.
Organizational alienation (Agarwal, 1993), which is the employee's not giving enough importance to
his job, the minimum energy expenditure for the realization of the job, and the greater importance of
external rewards for the employee (Agarwal, 1993), can occur in the form of alienation of the employees
to the organization they work, to each other or to themselves (Dariyemez, 1993).

Alienation also affects educational institutions in different ways. In particular, the qualifications
of the school where the teacher, who is an education employee, works, the opportunities provided to the
teacher by the management, the value that the teacher attaches to his profession affect the formation of
alienation. The bureaucratic and hierarchical structure of the education system prevents or limits the
collective decision making and the participation of the teacher in the decision. Restriction of the teacher
in educational processes such as lecturing and planning activities causes a feeling of powerlessness in
the teacher and can lead to alienation (Yilmaz and Sarpkaya, 2009). Teachers find educational activities
meaningless, change their thoughts towards education negatively, feel inadequate, isolate themselves
from their environment and friends (Kilig, 2009), administrative decisions are taken by the central
government in order to maintain the current status quo, and teachers are not allowed to step out of their
designated roles. Failure to do so brings alienation and organizational alienation (Yapict, 2004). In
addition, the excessive course load, the intensity of the curriculum, the lack of a positive climate in the
school, the crowded classes and the low achievement of the students, the lack of a participatory
understanding of the administrative structure, the physical inadequacies of the school, the lack of healthy
communication with other teachers can be counted among the other causes of organizational alienation
(Kilgik, 2011). The alienation of teachers from the organization may cause them not to value their
professional development and to have creative thinking (Yi1lmaz and Sarpkaya, 2009).

The alienation of the teacher from work negatively affects the organization and work life (EIma,
2003). The alienation of the teacher from work occurs in the form of finding his work boring and
meaningless, not taking pleasure, not being interested anymore, alienating from the education-teaching
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process and not adding anything from himself (Eryilmaz and Burgaz, 2011). In addition, inadequate
teachers' salaries, meeting the needs only at a minimum level, the decrease in the importance given to
the teacher by the society and the loss of reputation are among the factors that affect the alienation of
the teacher from work (Kilig, 2009). On the other hand, the lack of a fair division of labor among
teachers, disagreements and conflicts with the administrator or other teachers due to reasons such as the
nature of the work, working time, excessive workload, whether the work is done with love, the attitude
of the management, and the inability to interfere with the audit results (Kosterelioglu, 2011). Among
the other reasons for alienation from work are the inability to establish healthy communication,
monotony (Simsek et al., 2006). Not being able to identify successful and unsuccessful teachers
effectively, not providing sufficient material support and not being appreciated by the school
administration can also be counted among the reasons for alienation from work (Sirin, 2009).

The teacher spends most of his day at school. It is possible to come across different groups and
formations among teachers at school. The quality of the group members at the school shapes the personal
characteristics of the teacher in the group and has a decisive effect on their economic and social
satisfaction (Ertiirk, 2013). The teacher is the most important factor for the school to reach the
determined goals and be successful (Eryilmaz, 2010). School administrators' adopting a strict and
resistant to change management style, not giving importance to the views and thoughts of the teacher
individually or as a group, not taking into account the personality traits and not establishing healthy
communication, highlighting the individual or group differences among teachers cause alienation in
communication.

There are various studies on teacher alienation. The teacher experiences alienation in different
ways, changes from situation to situation and develops in the process (Brooks, Hughes and Brooks,
2008), the teacher demands more autonomy and participation in decisions from the management in order
to prevent alienation (Cox and Wood, 2009), emphasizes the environment in which the teacher works
(Brooks, Hughes and Brooks, 2008; VVavrus, 1987), there are studies suggesting that job satisfaction and
work environment are effective on alienation (Thompson and Wendt, 2010).

Schools have an important place in the context of developing society and individuals and
shaping the future (Taymaz, 2011). Any negative organizational behavior in schools does not only reveal
a negative outcome for itself, but may affect the society from different aspects in the long run
(Bursalioglu, 2010). In this context, a participatory, fair and egalitarian management approach should
be established in order to minimize alienation, which has negative consequences both individually and
organizationally in schools. In this study, the views of teachers working at different school types and
levels on the causes of alienation were investigated.

Method

The teacher experiencing alienation has negative feelings towards his profession, the institution
he works for, his environment, himself, and the world, and causes him to feel inadequate. It is important
that this feeling is understandable in order to take the necessary measures to prevent this (Simsek et al.,
2012). In this study, the views of teachers working at different school types and levels on the causes of
alienation were investigated. Phenomenology, one of the qualitative research designs, was used in the
study. The phenomenological approach, which focuses on the phenomena that we are aware of but do
not have a deep and detailed understanding of, and which means making sense of the lived experience,
is preferred in order to provide a conceptual basis against methodology deficiencies and application
problems, and to present general and practical information on the subject (Y1ildirim and Simsek, 2016).

Scientific studies aiming to reveal the event and perceptions in their natural environment with a
holistic and realistic perspective by using different data collection techniques such as observation,
interview and document analysis constitute qualitative research (Yildirim and Simsek, 2016). A semi-
structured "Reasons for teachers' alienation interview form™ developed by the researchers was used to
collect the data. Semi-structured interview, as it contains a certain level of flexibility and
standardization, eliminates the limitations of the questionnaires and provides comprehensive
information on a specific subject (Yildirim and Simsek, 2016). In this study, teachers who experienced
alienation were interviewed using a semi-structured interview form developed by the researchers.
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Study Group

The study group of the research consists of 7 participants selected from teachers working in
different school types and levels in Aydin. Snowball or chain sampling method, one of the purposeful
sampling methods, was used to determine the study group. According to Patton (1987), snowball
sampling is a method that provides new information to be obtained by asking who else to interview and
who has the most knowledge on this subject (Y1lmaz and Simsek, 2016). In this method, as the process
progresses, the names obtained continue to grow like a snowball, and after a certain period of time,
certain names always come to the fore, and the number of individuals to be interviewed and the number
of situations to be dealt with begins to decrease (Yildirim and Simsek, 2016). Demographic information
about the study group is given in Table 1.

Table 1. Demographic information of the participants

f %

Gender Female 4 57
Male 3 43

Total 7 100
Type of School Kindergarten 1 14
Worked Primary school 2 29
Secondary school 3 43

High school 1 14

Total 7 100
Working Time inthe  2-5 years 1 14
Same School 6-10 years 3 43
11-15 years 2 29

16 years and above 1 14

Total 7 100
Professional seniority  5-10 years 1 14
11-20 years 2 29

21-30 years 3 43

31 years and over 1 14

Total 7 100
Age 25-35 years 1 14
36-45 years 3 29

46-55 years 2 43

56 years and older 1 14

Total 7 100

When Table 1 is examined, it is seen that the study group consists of 7 participant teachers, 4 of
whom are female and 3 are male. Among the participants, there is 1 person with 2-5 years working time,
3 people with 6-10 years, 2 people with 11-15 years and 1 person with 16 years and above, and 1 person
with 5-10 years in terms of professional seniority, 2 people 11-20 years old, 3 people 21-30 years old
and 1 person who is 31 years and above, when evaluated in terms of age, 1 person in the 25-35 age
range, 3 people in the 36-45 age range, 46-55 age range There is 1 person aged 2 and 56 years and older.

Data Collection Tool

It is important to examine the data to be obtained in depth and to deliver the necessary details
to the reader in an accurate, realistic and reliable manner (Yildirim and Simsek, 2016). In this context,
data collection was carried out with a semi-structured "The reasons for teachers' alienation interview
form" developed by the researchers. The reason for choosing a semi-structured interview form is that it
is aimed to obtain the same type of information from different people, provided that they focus on similar
topics (Patton, 1987). In semi-structured interviews, the researchers ask questions about the pre-decided
topic and these issues, and additional questions are asked when adequate answers are not received. As
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the questions are obligatory to serve the purpose of the problem, the place of the questions can be
changed, omitted or their details can be entered when necessary (Yildirim and Simsek, 2016).

8 questions were included in the "reasons of alienation of teachers interview form™ developed
by the researchers. The questions in the semi-structured "reasons of teachers' alienation interview form"
were created in the light of the data obtained from the literature review. The semi-structured interview
form created was presented to the opinion of four field experts and was arranged according to their
feedback. The pilot application of the semi-structured interview form was carried out with three teachers
and its final form was given. Then the interviews were held. The data were obtained from the volunteer
teachers working in different types and levels in Aydin province in the 2022-2023 academic year
through interviews held at the time and place they are available. During the interviews, which lasted for
an average of 40 minutes, recordings were taken, and the answers of two people who did not accept the
recording were taken as notes. The obtained data were analyzed by transferring them to the text.

Data Analysis

The obtained data were analyzed by “content analysis”. Content analysis is a method based on
the analysis of quantitative and recorded data and drawing conclusions from it, with coding created by
considering certain rules (Yildirim and Simsek, 2016). With the use of content analysis, the researcher
presents the data more scientifically by making a systematic and objective interpretation (Kogak and
Arun, 2006). Codes were extracted from the data obtained by examining the literature, similar
expressions were determined and categorized. In addition, direct quotations are included in order to
reflect the participant's views in the most accurate way.

While the use of data diversity is accepted as an important element for validity, the objective
observation of the researched phenomenon as it is by the researcher also creates validity in qualitative
research. Reliability, on the other hand, includes being clear and understandable in qualitative research
(Yildirim and Simsek, 2016). According to Silverman (2006), reliability can be increased by pre-testing
the interview questions, informing the interviewer, and coding the answers given to the questions (as
cited in Ugurlu et al., 2012). The answers given to the questions in the semi-structured interview form
were analyzed by content analysis, categories and codes were created, and the codes and categories that
emerged as a result of the analysis of the data were consulted by two experts on qualitative research.
The obtained data were analyzed and coded, and the consistency between the coders was calculated
using the formula of Miles and Huberman (1994). As a result of this calculation, it was determined that
the consistency between the encoders was 86%. The fact that the result obtained was over 80% showed
that the analysis was consistent. In addition to the interview, observation and document analysis were
made to eliminate the weaknesses caused by a single data collection tool and to increase its internal
validity, and it was supported by the answers of the participants. The teachers in the study group were
named as P1, P2, P3...P7.

Findings

The reasons for the alienation of the gathering were investigated through interviews with
teachers working in different school types and levels, using the semi-interview formula obtained by the
researchers, and they were analyzed and categorized with the content analysis obtained. The business
obtained regarding the reasons for the alienation of the teachers took place in 3 main categories as the
reasons related to the institution and communication.

Reasons for teachers' alienation from work

Teachers in the study group stated the reasons for alienation from work as administrative
problems, loss of prestige of the profession, financial problems, program and equipment-material,
working conditions, parental indifference and environmental pressures. The reasons for teachers'
alienation from work are given in Table 2.
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Table 2. Reasons for teachers' alienation from work

Category Code f % Sample Expressions
Administrative 5 18 P2 ‘Itis very easy to pass the class.’
problem
Losing the 6 21 P5'ldon't think my job has any social or status gains, it has
prestige of the no prestige in society, you have no value in the eyes of
profession students and parents'.
Financial 5 18 P35 “Not satisfying economically.”
problems P2 “Salary is insufficient, we have a hard time living.”
Program and 4 14  P3'l have difficulties in accessing educational materials, they
tools-equipment- want the teacher to provide a good education, but they do not
material provide enough resources.’
P2 “The material is insufficient; the administration is not
Work interested. ”
environment  Work conditions 3 11 P2 “The entrance hours are very early; we enter classes in
the dark.”

Parent 5 18 P6 'The undisciplined behavior of the students, the
indifference and carelessness of the administrators, the indifference and
environmental ignorance of the parents, and the environmental pressure,
pressures alienate everything and everyone'.

Total 28 100

One of the participating teachers expressed his views on the reasons for alienation from work
as follows: "Work is becoming ordinary now, it is only done for money, it is necessary to do the lesson
routinely, not to interfere with the rest, | think the important thing is to fill the time, (P1)". The other
participant teacher stated as follows: “The undisciplined behavior of the students, the indifference and
ignorance of the parents and their involvement in everything alienate me from everything, especially my
profession. When the procrastination of the administration, the callousness of the administrators, the
inability to solve anything, the constant postponement, the failure to meet the needs and the necessary
course materials, there is no love for the profession (P5)". Another participant teacher stated the reasons
for alienation from work as follows: "The society's view of education is negative, we are left alone by
the administration, the work we do is not seen, it is belittled, everything we do is considered obligatory
by the environment and no support is given (P4)".

Reasons for teachers' alienation from the institution

The teachers in the study group stated the reasons for alienation from the institution as not being
able to participate in the decision, negative attitude of the management, the conditions of appointment
of the administrator, and the physical conditions of the school. The reasons for teachers' alienation from
work are given in Table 3.

Table 3. Reasons for teachers' alienation from the institution

Category Code f % Sample Expressions
Inability to 6 33 P2 ‘The administration takes most of the decisions on its own, we
agree with know about it later, sometimes the administration sometimes consults
the decision the group that is close to it while making the decisions, so I don't
think I agree with the decisions’.
P6 ‘I think that some decisions are left to the initiative of certain
groups
Negative 5 28  P6 “The rules are not applied the same for everyone, the
attitude of administrators have no experience, they come with union guidance,
management the administrator displays an attitude towards the teachers according
to his own political opinion and provides convenience”.
P3 'l cannot express my thoughts freely in the teachers' room, | feel
Institutional pressure'.
factors Terms of 4 22 P1'The appointment of the managers without an exam and their lack
appointment of merit personally affect me negatively, they have no extra training
of manager or any difference from us'.
Physical 3 17  P3'ltis disturbing that the school is neglected, unhealthy, physically
conditions of inadequate, it is difficult to go to school'.
the school
Total 18 100
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One of the participant teachers stated the reasons for his alienation from the institution as
follows: "The administrators exhibit arbitrary attitudes, they make things easier for people who have
their own opinions, but they treat others negatively, so | want to stay away from school (P1)". The other
participant teacher stated as follows: “Some decisions are left to the initiative of certain groups, the
rules are not applied when there is no one, the administrators are not experienced, they come with the
direction of the union, the administrators behave towards the teachers according to their own political
views, they make a distinction, they make it easy for them in shifts, programs and other jobs. This
situation also causes different kinds of grouping (P4)". Another participant teacher stated the reasons
for alienation from the institution as follows: “The school is neglected, unsuitable for health, physically
inadequate, students have serious behavioral problems, they behave very lowly, some of the families are
very low, quarrelsome, and problematic, the canteen is inadequate, there is a serious problem in the
management. there is slack (P7)."

Reasons for teachers' alienation from communication

The teachers in the study group expressed the reasons for alienation from communication as
political and ideological thoughts, personal attitudes and behaviors, not sharing information and
grouping. The reasons for teachers' alienation from communication are given in Table 4.

Table 4. Reasons for teachers' alienation from communication

Category Code f % Sample Expressions
Political and ideological 8 40 P1 'Teachers do not share information
considerations with each other, keep distance from each

other due to union or political views, and
are constantly on the phone to avoid

talking'.
Communication  Personal attitudes and 5 30 P5 'There are groups in the teachers'
factors behaviors room, sometimes on the basis of branches

and sometimes in different ways, they talk
among themselves, they ignore your
presence or they show verbal allusions and
sarcastic behaviors'.

Not sharing information 5 30 P2 'There are differences of opinion
between teachers, sometimes political and
sometimes ideological, this can cause
grouping, and then everyone is strangers
to each other".

Total 20 100

One of the participating teachers stated the reasons for his alienation from communication as
follows: "The differences in thought and union among the teachers cause such groupings that they do
not even go to common activities with them, so they do not have anything in common to share (P3)".
The other participant teacher stated the reasons for alienation from communication as follows: “Groups
become so evident that information is not shared, you cannot even get an answer to your question, they
are constantly on the phone, they ignore your presence or there are sarcastic attitudes (P4)”. Another
participant teacher stated that "The coldness is felt as soon as you enter the teachers' room, you
understand that you do not belong there, they are telling (P6)".

Discussion, Conclusion and Suggestions

Considering and preventing the phenomenon of alienation in teachers is extremely important in
terms of the effectiveness of education-teaching processes and the efficiency of educational
organizations. The teacher who experiences alienation cannot act effectively in understanding students
and their individual needs better, interpreting their behaviors more accurately, guiding them, setting
goals and motivating them to success, and is reluctant and insufficient to create a classroom environment
suitable for their emotional and cognitive needs. The failure of the teacher to establish positive
relationships with colleagues and school management reduces institutional commitment, prevents the
formation of a positive school climate, and decreases communication, cooperation and trust. Teachers
have a great role in the realization of the determined goals of educational institutions. Achieving the
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goals of the school is possible through teachers who are self-confident, participate in decisions, own
their institutions, and are willing to train and develop themselves.

The professional development of the teacher is closely related to the development of a positive
attitude towards the teaching profession and the adoption of the profession. Teachers are affected by
many factors such as social, psychological, institutional and environmental in their professional life
(Mercan, 2006). Many factors such as the qualifications of the institution where the teacher works, the
management style adopted by the administrator, job satisfaction, the number of students, and the
opportunities provided by the institution affect the alienation of the teacher. While the effectiveness and
efficiency of a teacher who is alienated from the profession and the institution decreases in the
education-teaching processes, negative behaviors towards the students also emerge (Soysal, 1997). At
the same time, it prevents the teacher from being a role model by causing negative attitudes towards the
society and the external environment and not being able to establish healthy communication (Kasapoglu,
2015).

According to the findings of the study, teachers; (i) reasons for alienation from work,
administrative problem, loss of prestige of the profession, financial problems, program and equipment-
material, working conditions, parental indifference and environmental pressures; (ii) the reasons for
alienation from the institution, not being able to participate in the decision, negative attitude of the
management, terms of appointment of administrators, physical conditions of the school; (iii) sees the
reasons for alienation from communication as political and ideological thoughts, personal attitudes and
behaviors, not sharing information and grouping. The findings obtained in the literature and the findings
of the study show similarities. A teacher's low wages, not having a positive opinion about his job, not
being able to connect with his job or not reflecting himself well cause alienation (Kaya and Sergeoglu,
2013; Simsek et al., 2012). Likewise, research has found that there is a negative and significant
relationship between the exclusion felt by the teacher at work and psychological well-being (Beydogan
etal., 2016; Yakut, 2016). In addition, it has been found in domestic and international research that there
is more alienation in schools where participation in the decision is not ensured, social characteristics are
weak and bureaucratic management is dominant (Giindiiz, 2011; Tutar, 2010; Yeniceri, 2009; Schlichte
et al., 2005; Zielinski and Hoy, 1983).

In order to minimize the alienation of the teacher, it is necessary to increase job satisfaction,
ensure their participation in decisions regarding education and training processes, support performance
development, reorganize the working environment and implement improvement practices (Elmas-Atay
and Gergek, 2017; Kaya and Sergeoglu, 2013; Simsek et al. ., 2012). To this end,; (i) cooperation between
teachers should be developed, (ii) different activities such as regular meetings, meals, excursions and
picnics should be organized to ensure cohesion and harmony, (iii) teamwork and cooperation between
teachers should be encouraged, (iv) teacher success should be positively reinforced, (v) teachers should
be encouraged to participate in decisions and their opinions should be given importance by exchanging
ideas, (vi) school management should implement mentoring programs especially for new teachers,
organize various seminar programs by determining the missing areas of teachers, (vii) different
motivations to increase job satisfaction and institutional commitment. tools and reward system should
be used effectively and the business environment should be reorganized. It is of great importance for
school administrators to act with the concept of justice and equality, to motivate teachers by taking into
account their personal characteristics, to communicate effectively and to present a collaborative
approach by including the teacher in decision processes.
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Oz

Anahtar Kelimeler

Bu caligmanin amact farkli okul tiirii ve kademelerde gorev yapmakta olan
Ogretmenlerin  goriislerine gore yabancilasmanin nedenlerini aragtirmaktir.
Calismada nitel arastirma desenlerinden biri olan fenomenoloji (olgubilim)
kullanilmistir. Caligma grubunu ise amacgh 6rneklem yontemlerinden kartopu
orneklem yontemiyle Aydin ilinde farkli okul tiirleri ve kademelerinden segilen 7
o0gretmen olusturmaktadir. Verilerin elde edilmesinde arastirmacilar tarafindan
gelistirilen yar1 yapilandirilms “Ogretmenlerin yabancilasmasinin nedenleri
goriisme  formu” kullanilmistir.  Verilerin  ¢ozlimlemesi igerik analiziyle
yapilmistir. Arastirma sonucunda, 6gretmenlerin yabancilagmanin nedenleri isle,
kurumla ve iletisimle ilgili faktorler olmak {izere ii¢ kategoride toplanmustir.
Caligmanin bulgularina gore Ogretmenler; (i) ise yabancilagsmanin nedenlerini
yonetimsel sorun, meslegin sayginligini kaybetmesi, maddi problemler, program
ve arag-gere¢-materyal, calisma sartlari, veli ilgisizligi ve ¢evresel baskilar; (ii)
kuruma yabancilasmanin nedenlerini karara katilamama, yonetimin olumsuz
tutumu, yonetici atama sartlari, okulun fiziki sartlar;; (iii) iletisime
yabancilasmanin nedenlerini ise siyasi ve ideolojik diisiinceler, kigisel tutum ve
davramiglar, bilgi paylasmama ve gruplagsma olarak gérmektedir. Elde edilen
bulgulara gore 6gretmenlerde yabancilasmanin en aza indirgenmesi igin okul
yoneticilerinin yonetsel eylemlerini daha dikkatli ve ozenli gergeklestirmesi,
¢Oziim odakli olmasi ve tarafsiz davranmasi, destek saglamasi gerektigi
sOylenebilir.
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Giris

Yabancilagsma genel olarak bireylerin birbirinden, belirli bir ¢evre ya da durumdan uzaklagmasi
olarak tanimlanirken, Marx yabancilagsmay1 bireyin ¢alismalardan uzaklagmasi, kendini geri ¢ekmesi
olarak tanimlamistir (Saygimn, 2019). Piskilliioglu’'na (2000) goére yabancilagma, bireyin iirettigi
iirlinlerin egemenligi altinda kalarak yasadigi ¢evreye, topluma, kendine ve digerlerine yabanci hale
gelmesidir (akt. Fettahlioglu, 2006). Yabancilasma yasanilan ¢evre, kisilik 6zellikleri, iliski kurulan
arkadaglara kadar farkli unsurlardan kaynaklanabilmektedir (Yiicel, 2006). Yabancilagsma, isgorenin
calistig1 orgiitte sorumluluk almama ya da almaktan kaginma, is memnuniyetsizligi ve siirekli yakinma,
diger isgorenlerle iletisim kurmama ya da kurmak istememe, yenilikten korkma, degisime direnme gibi
sorunlara neden olmaktadir (Bayindir, 2002). Bu durum orgiitlerin belirlenen hedefler ulasmasini ve
orgiit icerisinde yer alan bireylerin mutlu olmasini engellemektedir.

Bir orgiitiin en Onemli bileseni, o Orgiitii olusturan iyelerdir, bireylerdir. Bu bireylerin
birbirleriyle hedeflerin ger¢eklestirilmesi konusunda is birligi yapmasi ve orgiitle biitiinlesmesi, orgiitsel
etkililigin saglanmasinda en 6nemli gerekliliklerden biri olmaktadir (Lepak ve Snell, 1998). Orgiitsel
amaclara iligkin ilgi ve baghiligin artirilmasi, oOrgiitsel amaglarla birlikte bireysel amaclarin
uyumlastirilmasi, goriis ve diisiincelerin dile getirilmesi ve iiyelerin yaraticiliklarinin gelistirilmesi
gerekmektedir (Altinkurt, 2014). Orgiitii olusturan bireylerin birbirinden farkl1 bireysel dzellikler, istek,
ihtiyag, beklenti ve amaglara sahip olmasi, orgiitsel hedeflere iligkin ilgisiz kalmalarina ve orgiite
yabancilagsmalarina yol agabilmektedir (Adrien vd. 2002).

Belirlenen amaglar1 gerceklestirmek amaciyla olusturulmus Orgutiin yonetim yapisi, fiziksel
yetersizlikler, iggorenlerin yonetici ve diger calisanlarla iligkileri, yasadiklar1 problemler, istek ve
beklentilerinin birbiriyle gelismesi, ¢alisanlarin yonetim tarafindan karara dahil edilmemesi vb.
bireysel ve orgiitsel sebepler yabancilagsmaya neden olan 0geler arasinda yer almaktadir (Eryilmaz,
2010). Isgorenlerin is tatmini ile kurumsal baglihklarinin azalmasi, buna bagl olarak ise gitmek
istememesi, isten ayrilma istegi ve tiikenmislik hissi, iletisim problemleri bireyin isine, ¢alistig1 kuruma,
kendine yabancilagsmasina yol agmakta Ve bu durum isgorenin performans ve verimliligini olumsuz
yonde etkilemektedir. Isgdrenin isine yeteri kadar 6nem vermemesi, isin gerceklesmesine yonelik
minimum enerji harcamasi, digsal odiillerin isgoren igin daha biiyiik 6nem arz etmesi olan orgiitsel
yabancilasma (Agarwal, 1993), isgérenlerin calistigi orgiite, yaptigi ise, birbirine ya da kendisine
yabancilagsma seklinde ortaya ¢ikabilmektedir (Dariyemez, 2010).

Yabancilasma, egitim kurumlarini da farkli yonlerden etkilemektedir. Ozellikle egitim isgoreni
olan o6gretmenin caligtigni okulun nitelikleri, 6gretmene yoOnetim tarafindan saglanan olanaklar,
Ogretmenin meslegine verdigi deger yabancilasmanin olusumuna etki etmektedir. Egitim sisteminin
biirokratik ve hiyerarsik yapisi, kararlarin ortaklaga almmmasini ve Ogretmenin karara katilimini
engellemekte veya sinirlandirmaktadir. Ders anlatimi ve etkinliklerin planlanmasi gibi egitim 6gretim
siireglerinde Ggretmenin kisitlanmasi, oOgretmende gligsiizlik duygusuna neden olmakta ve
yabancilasmaya yol acabilmektedir (Yilmaz ve Sarpkaya, 2009). Ogretmenin egitimsel faaliyetleri
anlamsiz bulmasi, egitime karsi diisiincelerinin olumsuz yonde degismesi, kendisini yetersiz hissetmesi,
cevresinden ve arkadaslarindan kendisini soyutlamasi, (Kilig, 2009) yonetsel kararlarin mevcut
statilkoyu devam ettirmek amaciyla, merkezi yonetim tarafindan alinarak Ogretmene s6z hakki
taninmamasi ve belirlenmis rollerinin digina ¢ikmasina izin verilmemesi yabancilasmay1 ve orgiitsel
yabancilagsmay1 beraberinde getirmektedir (Yapici, 2004). Bunun yam sira ders yiikiiniin fazlahgi,
miifredatin yogunlugu, okulda olumlu bir iklimin olmayisi, siniflarin kalabalik olmasi ve 6grencilerin
diistik basartya sahip olmasi, yonetim yapisinin katilimer bir anlayisa yer vermemesi, okulun fiziksel
yetersizlikleri, diger o6gretmenlerle saglikli iletisimin kurulamayis1 orgiitsel yabancilasmanin diger
nedenleri arasinda sayilabilir (Kilgik, 2011). Ogretmenlerin 6rgiite yabancilasmasi, mesleki
gelisimlerine deger vermemesine ve yaratici disiinceye sahip olamamasia neden olabilmektedir
(Y1lmaz ve Sarpkaya, 2009).

Ogretmenin ise yabancilagmasi orgiit ve is yasamim olumsuz etkilemektedir (Elma, 2003).
Ogretmenin ise yabancilasmasi yaptig1 isi sikici ve anlamsiz bulmasi, haz almamasi, artik ilgi
duymamasi ve egitim- 6gretim siirecinden sogumasi, kendinden bir sey katmamasi seklinde ortaya
cikmaktadir (Eryillmaz ve Burgaz, 2011). Ayrica d6gretmen maaslarinin yetersiz olmasi, ihtiyaclarim
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ancak asgari diizeyde karsilanmasi, toplumun 6gretmene verdigi Onemin azalmasi ve itibar kaybi
dgretmenin ise yabancilagsmasinda etkili olan unsurlar arasindadir (Kilig, 2009). Ote yandan yapilan isin
niteligi, ¢aligma siiresi, agir1 i yiikii, isin sevilerek yapilip yapilmamasi, yonetimin tutumu, denetim
sonuglarina miidahale edememe gibi sebepler ile (Kdsterelioglu, 2011) 6gretmenler arasinda adaletli bir
is bolimii yapilmamasi, yonetici ya da diger 6gretmenlerle yasanan anlagmazliklar ve c¢atigsmalar,
saglikli iletisimin kurulamayisi, monotonluk ise yabancilagmanin diger nedenleri arasinda yer
almaktadir (Simsek vd., 2006).) Okul yonetimi tarafindan basarili olan ve olmayan 6gretmenin
belirlenmesinin etkin olarak yapilmamasi, yeterli materyal destegi saglanmamasi, takdir edilmemesi de
ise yabancilagma nedenleri arasinda sayilabilmektedir (Sirin, 2009).

Ogretmen, giiniiniin biiyiik cogunlugunu okulda gegirmektedir. Okulda 6gretmenler arasinda
farkli grup ve olusumlara rastlamak mimkiindiir. Okuldaki grup tiyelerinin niteligi, grupta yer alan
ogretmenin kisisel Ozelliklerini sekillendirmekte, ekonomik ve sosyal ag¢idan doyumu iizerinde
belirleyici etkiye sahip olmaktadir (Ertiirk, 2013, s. 190). Okulun belirlenen hedeflere ulagmasi ve
basarili olmasinda 6gretmen en 6nemli faktordir (Eryilmaz, 2010). Okul yoneticilerinin kati ve
degisime direnen bir yonetim tarzini benimsemesi, 6gretmenin bireysel ya da grup olarak goriis ve
diisiincelerine 6nem vermemesi, kisilik 6zelliklerini dikkate almamasi ve saglikli iletisim kurmamas,
Ogretmenler arasindaki bireysel ya da grupsal farkliliklarin 6n plana ¢ikarilmasi iletisimde
yabancilasmay1 meydana getirmektedir.

Ogretmenin yabancilasmasiyla ilgili cesitli arastirmalar bulunmaktadir. Ogretmenin farkli
sekillerde yabancilasmay1 deneyimledigi, durumdan duruma degistigi ve siireg iginde gelistigi (Brooks,
Hughes ve Brooks, 2008), 6gretmenin yabancilasmayi 6nlemek adina yonetimden daha fazla 6zerklik
ve karara katilim talep ettigi (Cox ve Wood, 2009), 6gretmenin ¢alisti§1 ortama vurgu yapan (Vavrus,
1987), is doyumu ve ¢aligma ortaminin yabancilagma tlizerinde etkili oldugunun 6ne siiren (Thompson
ve Wendt, 2010) arastirmalar bulunmaktadir.

Toplumun ve bireylerin gelistirilmesi, gelecegin sekillendirilmesi baglaminda okullar 6nemli
bir yere sahiptir (Taymaz, 2011). Okullarda goriilecek herhangi bir olumsuz 6rgiitsel davranis, sadece
kendi i¢in olumsuz bir c¢ikti ortaya koymamakta, uzun vadede toplumu farkli yonlerden
etkileyebilmektedir (Bursalioglu, 2010). Bu ¢ercevede okullarda hem bireysel hem de orgiitsel agidan
olumsuz sonuglar1 olan yabancilagsmanin en aza indirgenmesine yonelik katilimci, adil ve esitlikgi bir
yonetim anlayiginin olusturulmasi gerekmektedir. Bu galigsmada farkli okul tiirii ve kademelerinde gorev
yapan 0gretmenlerin yabancilagmanin nedenlerine yonelik goriisleri aragtirilmustir.

Yontem

Yabancilagma yasayan 6gretmen meslegine, calistigi kuruma, gevresine, kendisine, diinyaya
yonelik olumsuz duygular beslemekte ve kendisinde yetersizlik hissetmesine neden olmaktadir. Bunun
Onlenmesine yonelik gerekli onlemlerin alinmasi i¢in bu duygunun anlagilabilir olmasi 6nemlidir
(Simgek vd., 2012). Bu ¢alismada, farkli okul tiiri ve kademelerde gorev yapan Ogretmenlerin
yabancilagsmanin nedenlerine iligkin goriisleri aragtirilmigtir. Caligmada nitel aragtirma desenlerinden
biri olan fenomenoloji (olgubilim) kullanilmistir. Farkinda oldugumuz ancak derinlemesine ve ayrintilt
bir anlayisa sahip olmadigimiz olgulara odaklanan, yaganilan deneyimin anlamlandirilmasi anlamina
gelen fenomenolojik yaklasim, yontembilim eksikleri ve uygulama sorunlarina karsi kavramsal bir
zemin olusturulmasi, konuya iliskin genel ve pratik bilgiler sunulmasi amaciyla tercih edilmektedir
(Yildirim ve Simsek, 2016).

Gozlem, gorlisme ve belge ¢oziimlemesi gibi farkli veri toplama tekniklerinin kullanilarak,
olaym ve algilarin biitiinciil ve gercekgi bir bakis agisiyla dogal ortami igerisinde ortaya ¢ikarilmasini
hedefleyen bilimsel ¢aligmalar nitel aragtirmay1 olusturur (Yildirim ve Simgek, 2016). Verileri toplamak
icin aragtirmacilar tarafindan gelistirilen yar1 yapilandirilmis “Ogretmenlerin yabancilasmasinin
nedenleri goriisme formu” kullanilmistir. Yari yapilandirilmig goriisme, belirli diizeyde esneklik ve
standartlik igerdigi i¢in anketlerdeki sinirliliklar ortadan kaldirir ve belirli bir konuya dair kapsamli
bilgi elde edilmesini saglamaktadir (Yildirrm ve Simsek, 2016). Bu calismada, yabancilagsmay1
deneyimlemis 6gretmenlerle arastirmacilar tarafindan gelistirilen yar1 yapilandirilmis gériisme formu
kullanilarak goriisme yapilmigtir.
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Calisma Grubu

Yapilan arastirmanin ¢alisma grubunu Aydin ilinde farkli okul tiirli ve kademelerinde gorev
yapmakta olan 6gretmenlerden segilen 7 katilime1 olusturmaktadir. Calisma grubunun belirlenmesinde
amacl 6rneklem yontemlerinden kartopu veya zincir 6rnekleme yontemi kullanilmistir. Patton’a (1987)
gore kartopu orneklem, bagka kimlerle goriisiilebilecegi, bu konuda en ¢ok bilgi sahibi kimlerin oldugu
sorularak yeni bilgilerin elde edilmesini saglayan bir yontemdir. Bu yontemde siireg ilerledikce elde
edilen isimler tipki bir kartopu gibi biiyliyerek devam etmekte ve belli bir siire sonra belirli isimler hep
One ¢ikmaya baglamakta ve goriisiilmesi gereken birey sayisi ve ilgilenilmesi gereken durum sayisi
azalmaya baglamaktadir (Y1ldirim ve Simsek, 2016). Calisma grubuna iliskin demografik bilgiler Tablo
1’de verilmistir.

Tablo 1. Katilimcilara ait demografik bilgiler

f %

Cinsiyet Kadin 4 57
Erkek 3 43

Toplam 7 100
Calisilan Okul Tiiri Anaockulu 1 14
Tlkokul 2 29

Ortaokul 3 43

Lise 1 14

Toplam 7 100
Ayni Okulda Caligma Siiresi ~ 2-5 yil 1 14
6-10 y1l 3 43

11-15 y1l 2 29

16 ve lizeri 1 14

Toplam 7 100
Mesleki Kidem 5-10 y1l 1 14
11-20 yil 2 29

21-30 y1l 3 43

31 ve tizeri 1 14

Toplam 7 100
Yas 25-35 yas 1 14
36-45 yas 3 29

46-55 yas 2 43

56 ve lizeri 1 14

Toplam 7 100

Tablo 1 incelendiginde, ¢alisma grubunun 4’ii kadin, 3’ i erkek olmak tizere 7 katilimci
ogretmenden olustugu goriilmektedir. Katilimcilardan ayni okulda ¢aligma siiresi 2-5 yil olan 1 kisi,
6-10 yil olan 3 kisi, 11-15 yil olan 2 kisi ve 16 yil ve iizeri olan 1 kisi oldugu, mesleki kideme
bakildiginda, 5-10 yil olan 1 kisi, 11-20 y1l olan 2 kisi, 21-30 y1l olan 3 kisi ve 31 yil ve iizeri olan 1
kisi, yas agisindan degerlendirildiginde ise, 25-35 yas aralifinda 1 kisi, 36-45 yas araliginda 3 kisi, 46-
55 yas araliginda 2 ve 56 yas ve lizeri olan 1 kisi gériilmektedir.

Veri Toplama Aract

Elde edilecek verilerin derinlemesine incelenmesi ve gerekli detaylarin dogru, gercekei ve
giivenilir sekilde okuyucuya ulagtirilmasi 6nemlidir (Yildirim ve Simsek, 2016). Bu ¢er¢evede verilerin
toplanmas, arastirmacilar tarafindan gelistirilen yar1 yapilandirilmis “Ogretmenlerin yabancilasmasinin
nedenleri goriisme formu” ile gergeklestirilmistir. Yari yapilandirilmis goriisme formu tercih
edilmesinin nedeni, birbirine benzeyen konular {izerinde durmak kosuluyla, farkli kisilerden ayni tiir
bilgilerin elde edilmesi amaglanmaktadir (Patton, 1987). Yari yapilandirilmis goriismelerde,
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arastirmacilar tarafindan, 6nceden kararlagtirilmis konu ve bu konulara iligskin sorular sorulur ve yeterli
cevap alinamadigl zamanlarda ek sorular sorulmaktadir. Sorularin problemin amacina hizmet etme
zorunlulugu olmasiyla birlikte, gerektiginde sorularin yeri degistirilebilir, atlanabilir ya da detaylarina
girilebilir (Yildirim ve Simsek, 2016).

Aragtirmacilar tarafindan gelistirilen “Ogretmenlerin yabancilasmasimn nedenleri gériisme
formu”nda 8 soruya yer verilmistir. Yar1 yapilandirilmis “Ogretmenlerin yabancilasmasinin nedenleri
goriigme formu”ndaki sorular alanyazin taramasindan elde edilen veriler 1s18inda olusturulmustur.
Olusturulan yar1 yapilandirilmis goriisme formu dort alan uzmanin goriisiine sunulmus, geri bildirimlere
gore diizenlenmistir. Diizenlenen yar1 yapilandirilmis goriisme formunun pilot uygulamasi iig
ogretmenle gerceklestirilmis ve son sekli verilmistir. Daha sonra asil goériismeler yapilmigtir. Veriler,
2022-2023 egitim-6gretim yilinda, Aydin ilinde farkli tiir ve kademelerde gorev yapan, goniilli
Ogretmenlerden, onlarin uygun gordiigli zaman ve mekanda gerceklestirilen goriismelerle elde
edilmistir. Ortalama 40 dakika siiren gorlismelerde ses kaydi alinmis, ses kaydimi kabul etmeyen iki
kisinin ise yanitlari ise not olarak alinmigtir. Elde edilen veriler metne aktarilarak analiz edilmistir.

Verilerin Analizi

Elde edilen veriler “icerik analizi’yle ¢dziimlenmistir. I¢erik analizi, belirli kurallara géz dniine
almarak olusturulan kodlamalarla, niceliksel ve kayitli verilerin ¢éziimlenmesine ve bundan sonuglar
¢ikarilmasina dayanan bir yontemdir (Yildirnm ve Simsek, 2016). Igerik analizinin kullanimiyla
arastirmaci, sistematik ve objektif yorum yaparak verileri daha bilimsel olarak ortaya koymaktadir
(Kogak ve Arun, 2006). Elde edilen verilerden, alanyazin taramasiyla kodlar ¢ikarilmis, benzer ifadeler
saptanarak kategorize edilmistir. Ayrica katilimci goriislerini en dogru sekilde yansitmak i¢in dogrudan
almtilara yer verilmistir.

Veri cesitlemesinin kullanilmasinin gegerlilik i¢in énemli bir unsur kabul edilmesiyle birlikte,
arastirilan olgunun arastirmaci tarafindan oldugu sekliyle tarafsiz bir sekilde gozlenmesi de, nitel
arastirmada gegerliligi olusturmaktadir. Gilivenirlik ise, nitel bir arastirma da konunun agik ve
anlagilabilir olmasini igermektedir (Yildinnm ve Simsek, 2016). Silverman’a (2006) gore goriisme
sorularinin 6nceden test edilmesi, goriisme yapanin bilgisi, sorulara iliskin olarak verilen cevaplarin
kodlanmas ile giivenirlik artirilabilir (akt. Ugurlu vd., 2012). Yar1 yapilandirilmig goriisme formundaki
sorulara verilen yanitlar igerik analiziyle ¢6ziimlenmis, kategori ve kodlar olusturulmus ve verilerin
analizi sonucunda ortaya ¢ikan kodlar ve kategoriler nitel arastirma konusunda iki uzmanin goriisiine
bagvurulmustur. Elde edilen veriler incelenerek kodlanmig Miles ve Huberman’in (1994)] formiili
araciligryla kodlayicilar arasindaki tutarlilik hesaplanmistir. Bu hesaplama sonucunda, kodlayicilar
arasindaki tutarliligin %86 oldugu belirlenmistir. Elde edilen sonucun %80’in {izerinde olmasi, yapilan
analizin tutarli oldugunu gostermistir ayrica gériismenin yani sira gozlem ve dokiiman analizi yapilarak
tek veri toplama aracindan kaynaklanan zayifliklarin giderilmesi ve i¢ gecerliliginin artirilmasi
amaglanmistir ve katilimcilarin yanitlariyla da desteklenmistir. Calisma grubundaki 6gretmenler K1,
K2, K3...K7 seklinde isimlendirilmistir.

Bulgular

Farkli okul tiirlerinde ve kademelerde gorev yapan Ogretmenlerle arastirmacilar tarafindan
gelistirilen yar1 yapilandirilmis  gorisme formuyla yapilan goriismelerle  Ogretmenlerin
yabancilagsmasinin nedenleri arastirilmis, elde edilen veriler igerik analiziyle ¢oziimlenmis ve kategorize
edilmistir. Ogretmenlerin yabancilasmasinin nedenleriyle ilgili elde edilen bulgular isle, kurumla ve
iletisimle ilgili nedenler olarak 3 ana kategoride siniflandirilmustir.

Ogretmenlerin ise yabancilasmasinin nedenleri

Calisma grubundaki 6gretmenler ise yabancilasmanin nedenlerini yonetimsel sorun, meslegin
saygmlhigini kaybetmesi, maddi problemler, program ve arag-gere¢-materyal, ¢aligma sartlari, veli
ilgisizligi ve gevresel baskilar olarak ifade etmistir. Ogretmenlerin ise yabancilagmasinin nedenleri tablo
2 de yer almaktadir.
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Tablo 2. Ogretmenlerin ise yabancilagmasinin nedenleri

Kategori Kod f % Ornek ifadeler
Y 6netimsel sorun 5 18 K2 ‘Suif ge¢cmek ¢ok kolay”
MeslegiI} 6 21 ks ‘Isimin ne sosyal ne de statii agisindan herhangi bir
sayg1n11g1n.1 kazanimi oldugunu diigtinmiiyorum, toplumda bir sayginlig: yok,
kaybetmesi ogrenci ve velinin goziinde degeriniz yok’.

Is Ortam:1  Maddi problemler 5 18 K5 “Ekonomik yénden doyum saglamiyor”
K2 “Maag yetersiz, zor geginiyoruz”

Program ve arag- 4 14 K3 ‘Egitim materyallerine erismede sikint1 yasiyorum,
gereg-materyal gretmenin iyi bir egitim vermesini istiyorlar ancak yeterli
kaynak saglamiyorlar’
K2 “Materyal yetersiz, idare ilgilenmiyor’.
Caligma sartlar 3 11 K2 “Giris saatleri ¢ok erken, karanlikta giriyoruz derslere”

Veliilgisizligive 5 18 K6 ‘Ogrencilerin disiplinsiz davramslari, idarecilerin
cevresel baskilar vurdumduymazhg, velilerin hem ilgisizligi hem bilgisizligi hem
de ¢evresel baski, sogutuyor her seyden ve herkesten’.

Toplam 28 100

Katilimc1 6gretmenlerden biri ige yabancilagmanin nedenlerine yonelik goriislerini su sekilde
belirtmistir: “Is artik siradan hale geliyor artik, sadece para icin yapiliyor, rutin olarak dersini yapmak,
gerisine karismamak gerekiyor, onemli olan saatin doldurulmas: diye diisiiniiyorum, (K1)’’. Diger
katilimc1 6gretmen ise su sekilde belirtmistir: “Ogrencilerin disiplinsiz davramslari, velilerin hem
ilgisizligi hem bilgisizligi hem de her seye karigsmalar: beni basta meslegim olmak iizere her seyden
sogutuyor. Uzerine de idarenin erteleyici tavri, idarecilerin vurdumduymazligi, hichir seyin ¢oziime
kavusturulmamasi, siirekli ertelenmesi, ihtiyaclarin ve gerekli ders arag gereglerin karsilanmamast da
eklenince meslek sevgisi falan kalmiyor (K5)’’. Bir diger katilimc1 6gretmen ise ise yabancilagsmanin
nedenlerini su sekilde belirtmistir: “Toplumun egitime bakisinin olumsuz, yonetim tarafindan da yalniz
birakilyyoruz, yaptigimiz is goriilmiiyor, kiiciimseniyor, ¢evre tarafindan da yaptigimiz her sey zorunlu
olarak degerlendiriliyor ve destek verilmiyor (K4)’’.

Ogretmenlerin kuruma yabancilagsmasinin nedenleri

Calisma grubundaki 6gretmenler kuruma yabancilagsmanin nedenlerini karara katilamama,
yonetimin olumsuz tutumu, yonetici atama sartlari, okulun fiziki sartlar1 olarak ifade etmistir.
Ogretmenlerin ise yabancilagmasinin nedenleri Tablo 3 de yer almaktadir.

Tablo 3. Ogretmenlerin kuruma yabancilasmasiin nedenleri

Kategori Kod f % Ornek ifadeler
Karara 6 33 K2 ‘Idare cogu karart kendi basina aliyor bizim bundan
katilamama sonradan haberimiz oluyor, idare bazen de kararlar: alirken

kendine yakin olan gruba daniswyor, dolayisiyla kararlara
katildigim diisiinmiiyorum’.
K6 ‘Bazi kararlarin belirli gruplarn inisiyatifine birakildigini

diigtiniiyorum”
Kurumsal Y 6netimin 5 28 K6 “Kurallar herkes igin aym uygulanmiyor, yéneticinin
Faktorler olumsuz deneyimi yok ki, sendika yonlendirmeleriyle geliyorlar, idareci
tutumu kendi siyasi diisiincesine gore ogretmenlere tavir sergiliyor,
kolaylik sagliyor’.

K3 ‘Ogretmenler odasinda diisiincelerimi ézgiirce ifade
edemiyorum, baski hissediyorum’.

Yonetici 4 22 K1 Yoneticilerin sinavsiz atanmasi, liyakatten yoksun olmasi
atama sartlari sahsen beni olumsuz etkiliyor, ekstra bir egitimleri de, bizden
bir farklar: da yok’.
Okulun fiziki 3 17 K3 ‘Okulun bakimsiz, saghga elverigsiz, fiziki agidan yetersiz
sartlari olmast rahatsiz edici, okula gitmek zor geliyor’.
Toplam 18 100
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Katilimci1 6gretmenlerden biri kuruma yabancilasmasinin nedenlerini su sekilde belirtmistir:
“Yoneticiler keyfi tavirlar sergiliyor, kendi diisiincelerine sahip kisilerin islerine kolaylik saglarken,
digerlerine olumsuz davraniyorlar, bu nedenle okuldan uzaklasmak istiyorum (K1)’’. Diger katilimci
ogretmen ise su sekilde belirtmistir: “Bazi kararlar belirli gruplarin inisiyatifine birakiliyor, kurallar
yok olanda uygulanmiyor, yéneticiler deneyimli degiller, sendika ydnlendirmesiyle geliyorlar,
idareciler kendi siyasi diisiincesine gore 6gretmenlere tavir sergiliyorlar, ayrim yapryorlar, onlara
nobetlerde, programlarda ve diger islerde kolaylik sagliyorlar, bu durum farkl: tiirden gruplasmaya da
neden oluyor (K4)’’. Bir diger katilimc1 6gretmen ise kuruma yabancilasmanin nedenlerini su sekilde
belirtmistir: “Okul bakimsiz, saghk icin elverissiz, fiziki agcidan da yetersiz, ogrencilerde ciddi davranis
problemleri var, ¢ok diizeysiz davraniyorlar, ailelerin bazilart ¢ok seviyesiz, kavgact ve problemli,
kantin yetersiz, yonetimde ciddi bir gevseklik var (K7).”’

Ogretmenlerin iletisime yabancilasmasinin nedenleri

Calisma grubundaki Ogretmenler iletisime yabancilagmanin nedenlerini siyasi ve ideolojik
diistinceler, kisisel tutum ve davranislar, bilgi paylasmama ve gruplasma olarak ifade etmektedir.
Ogretmenlerin iletisime yabancilasmasinin nedenleri Tablo 4 de yer almaktadir.

Tablo 4. Ogretmenlerin iletisime yabancilasmasinin nedenleri

Kategori Kod f % Ornek ifadeler
Siyasi ve ideolojik 8 40  KI ‘Ogretmenler birbirleriyle bilgi paylasmiyor,
diistinceler sendika ya da siyasi goriis nedeniyle birbirlerine

mesafe koyuyor ve konusmamak igin siirekli
telefonla ilgileniyorlar’.
Iletisimle ilgili Kisisel tutum ve 5 30 K5 ‘Ogretmenler odasinda gruplasmalar oluyor,
faktorler davraniglar bazen brans bazinda bazen de farkli sekillerde
oluyor, kendi aralarinda konuguyorlar, senin
varligint gérmezden geliyorlar yada sozlii imalar,
igneleyici davraniglar gosteriyorlar’.
Bilgi paylasmama 5 30 K2 ‘Ogretmenler arasinda fikir farkliliklar:
ve gruplagsma oluyor bazen siyasi bazen ideolojik, bu durum
gruplasmaya neden olabiliyor, sonra da herkes
birbirine yabanci’.

Toplam 20 100

Katilimci 6gretmenlerden biri iletisime yabancilagsmasinin nedenlerini su sekilde belirtmistir:
“Ogretmenler arasindaki diisiince ve sendika farkliliklari, 6yle gruplasmalara neden oluyor ki, onlarla
ortak etkinliklere bile gidilmiyor, haliyle paylasilacak ortak bir seyde kalmiyor (K3)’’. Diger katilimci
ogretmen ise iletisime yabancilasmanin nedenlerini su sekilde belirtmistir: “Gruplasmalar oyle belirgin
hale geliyor ki, bilgi paylagimi yapilmiyor, sorduguna yanmit bile alamiyorsun, siirekli telefonla
ilgileniyorlar, senin varligini goérmezden geliyorlar ya da igneleyici tavirlar oluyor (K4)’’. Bir diger
katilime1 8gretmen ise, ‘Sogukluk 6gretmenler odasina girer girmez hissediliyor, oraya ait olmadigin
anlyorsun zaten, anlatiyorlar (K6)* seklinde goriis belirtmistir.

Tartisma, Sonug ve Oneriler

Ogretmende yabancilagsma olgusunun dikkate alinmasi ve Onlenmesi, egitim- Ogretim
siireglerinin etkililigi ve egitim orgiitlerinin verimliligi agisindan son derece 6nemlidir. Yabancilagsma
yasayan Ogretmen, Ogrencileri ve bireysel ihtiyaglarmi daha iyi anlama, davraniglarini daha dogru
yorumlama, onlara rehberlik yapma, hedef olusturmada ve basartya motive etmede etkin
davranamamakta, onlarin duygusal ve biligsel ihtiyaglarina uygun smif ortami olusturmakta isteksiz ve
yetersiz kalmaktadir. Ogretmenin meslektaslariyla ve okul yonetimiyle olumlu iliskiler kuramamasi
kurumsal baglilig1 azaltmakta, olumlu bir okul ikliminin olugmasini dnlemekte ve iletisim, is birligi ve
giiveni azaltmaktadir. Egitim kurumlarinin belirlenen hedefleri gergeklestirmesinde dgretmenlerin rolii
biiyiiktiir. Okulun amaglarina ulasma kendine giivenen, kararlara katilan, kuarumunu sahiplenen, kendini
yetistirme ve gelistirme konusunda istekli gretmenler araciligiyla olmaktadir.
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Ogretmenin mesleki yonden kendisini gelistirmesi, 6gretmenlik meslegine yonelik olumlu
tutum gelistirmesi ve meslegi benimsemesiyle yakindan iliskilidir. Ogretmen meslek hayatinda
toplumsal, psikolojik, kurumsal, gevresel olmak iizere bir¢ok unsurdan etkilenmektedirler
(Mercan, 2006). Ogretmenin gorev yaptigt kurumun nitelikleri, yoneticinin benimsedigi
yonetim tarzi, i tatmini, 0grenci sayisi, kurumun sagladigi olanaklar gibi birgok unsur
Ogretmenin yabancilasmasi tizerinde etkili olmaktadir. Meslege ve kuruma yabancilasan bir
Ogretmenin egitim-6gretim siireclerinde etkililigi ve verimliligi diiserken, 6grenciye yonelik olumsuz
davranislar da ortaya ¢ikmaktadir (Soysal, 1997). Ayn1 zamanda 6gretmenin topluma ve dis g¢evreye
karst olumsuz tutum gdstermesine ve saglikli iletisim kuramamasina neden olarak rol model olmasinin
ontine gegmektedir (Kasapoglu, 2015).

Calismanin bulgularina gére 6gretmenler; (i) ise yabancilasmanin nedenlerini yonetimsel sorun,
meslegin saygiligini kaybetmesi, maddi problemler, program ve arag-gere¢-materyal, caligsma sartlari,
veli ilgisizligi ve ¢evresel baskilar; (ii) kuruma yabancilagsmanin nedenlerini karara katilamama,
yonetimin olumsuz tutumu, yonetici atama sartlari, okulun fiziki sartlari; (iii) iletisime yabancilagsmanin
nedenlerini ise siyasi ve ideolojik diisiinceler, kisisel tutum ve davraniglar, bilgi paylagmama ve
gruplagsma olarak gormektedir. Alanyazinda elde edilen bulgular ile c¢alisma bulgulart benzerlik
gostermektedir. Ogretmenin iicretinin diisiik olmasi, isine yonelik olumlu diisiinceye sahip olmamast,
isiyle bag kuramamasi ya da kendini iyi yansitamamasi yabancilasmaya neden olmaktadir (Kaya ve
Sergeoglu, 2013; Simsek vd., 2012). Aymi sekilde Ogretmenin is yerinde hissettigi diglanma ile
psikolojik iyi olus arasinda negatif yonlii, anlaml bir iligkinin oldugu arastirmalarla bulgulanmistir
(Beydogan vd., 2016; Yakut, 2016). Ayrica karara katilimin saglanmadigi, sosyal 6zelliklerin zayif
oldugu ve biirokratik yonetimin baskin oldugu okullarda yabancilagsmanin daha fazla oldugu yurt igi ve
yurt dis1 aragtirmalarla bulgulanmstir (Giindiiz, 2011; Tutar, 2010; Yenigeri, 2009; Schlichte vd., 2005;
Zielinski ve Hoy, 1983).

Ogretmenin yabancilasmasinin en aza indirgenebilmesi i¢in is doyumunun artirilmasi, egitim
Ogretim siireclerine iligkin kararlara katilimlarinin saglanmasi, performans gelistirme yoniinde destek
verilmesi, calisma ortamlarinin yeniden diizenlenmesi ve iyilestirme uygulamalarinin yapilmasi
gerekmektedir (EImas-Atay ve Gergek, 2017; Kaya ve Sergeoglu, 2013; Simsek vd., 2012). Bu amagla;
(i) dgretmenler arasinda is birliginin gelistirilmeli, (ii) kaynagmay1 ve uyumu saglayacak diizenli
toplanti, yemek, gezi, piknik gibi farkli etkinlikler diizenlenmeli, (iii) ekip galigmasi ve 6gretmenler
arasi isbirligi tesvik edilmeli, (iv) 6gretmen basarisi olumlu yonde pekistirilmeli, (V) 6gretmenlerin
kararlara katilimi tesvik edilerek ve fikir aligverisi yapilarak diisiincelerine 6nem verildigi gosterilmeli,
(vi) okul yonetimi ozellikle yeni 6gretmenlere mentorluk programlari uygulamali, 6gretmenlerin eksik
alanlarin1 belirleyerek cesitli seminer programlar1 dizenlemeli, (vii) is doyumunun ve kurumsal
baglihgin artirilmasina yonelik farkli giidiileme araglar1 ve Odiillendirme sistemi etkin olarak
kullanilmali ve is ortami yeniden diizenlenmelidir. Okul yoneticilerinin adalet ve esitlik olgusuyla
hareket etmesi, 0gretmenin kisisel 6zelliklerini g6z dniinde bulundurarak motive etmesi, etkili iletigim
kurmasi ve dgretmeni karar siireclerine dahil ederek isbirlik¢i bir yaklagim ortaya koymasi 6gretmende
yabancilagmanin en aza indirgenmesinde biiylik 6nem tagimaktadir.
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