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Bu ¢alismanin amaci 6gretmen adaylarinin genel erteleme (GE) davranislari ile Covid-19 Salgini nedeniyle
uygulanan acil uzaktan egitim siirecinde ¢evrim i¢i egitime katilma ve akademik gorev tercihlerinin
incelenmesidir. Arastirmada iligkisel tarama modeli kullanilmistir. Arastirmanin evrenini, Mugla Sitki
Ko¢man Universitesi Beden Egitimi ve Spor, ingilizce, Miizik, Rehberlik, Resim-is o6gretmenligi lisans
programina devam eden 6grenciler; 6rneklemini ise, belirtilen programlardan tesadiifi yontemle secilmis
235 ogretmen adayr olusturmustur. Veriler Genel Erteleme Olgegi ve tammlayic bilgi formu ile
toplanmistir. Elde edilen veriler tanimlayici istatistik yontemler, bagimsiz gruplarda t testi, tek yonlii
varyans analizi, Scheffe testi, korelasyon analizi ve ¢apraz tablolama ile degerlendirilmistir. Calisma
sonuclar1 6gretmen adaylarinin orta diizeyde GE davranisina sahip olduklarini, 6gretmenlik program tiirii
ve cinsiyete gore GE davranis diizeyinin farklilastigini (erkeklerde daha ytiksek GE davranisi), GE ile genel
not ortalamasi arasinda negatif yonli iliski oldugunu, GE diizeyine gore ¢evrim ici egitime katilma ve
akademik gorevleri gerceklestirme durumlarinin degistigini gostermistir. Bu nedenle 06gretmen
yetistirme egitim programlarinin zaman yo6netimi gibi derslerle desteklenmesi, 6gretmen adaylarinda
erteleme davranislarinin 6nlenmesine yonelik stratejiler gelistirilmesi 6nem o6nerilir.

Anahtar Kelimeler Erteleme davranisi, acil uzaktan egitim, 6gretmen yeterlilikleri, ¢evrim ici egitim,
akademik basari.

Abstract

This study aimed to examine the general procrastination (GP) behaviors of teacher candidates and their
preferences for online education and academic duties during the emergency distance education process
applied due to the Covid-19 Epidemic. A relational screening model was used in the research. The
population of the research was undergraduate students from Mugla Sitki Kogman University Physical
Education and Sports, English Education, Music Education, Guidance and Psychological Counseling, and
Art Education programs. The sample consisted of 235 teacher candidates selected randomly from the
specified programs. Data were collected with the General Procrastination Scale and descriptive
information form. The data obtained were evaluated with descriptive statistical methods, independent
groups t-test, one-way analysis of variance, Scheffe test, correlation analysis, and cross-tabulation. The
results of the study showed that the participants had a moderate level of GP behavior, the level of
procrastination differed according to the program and gender (higher GP behavior in men), and there was
a negative relationship between GP and GPA. Therefore, it is recommended to support teacher education
programs with lessons such as time management and to develop strategies to prevent procrastination
behaviors in teacher candidates.

Keywords: Procrastination behavior, emergency distance education, teacher competencies, online
education, academic success.

prof. Dr., Mugla Sitki Kogman Universitesi, Spor Bilimleri Fakiiltesi, Mugla, Tiirkiye, fatmakerkez@mu.edu.tr, orcid.org/0000-0002-
5485-1834

Disiplinlerarasi Egitim Arastirmalar: Dergisi Gelis Tarihi: 20/05/2023
Journal Of Interdisciplinary Educational Research 2023; 7(15);281-290 Kabul Tarihi: 09/08/2023
Arastirma Makalesi


mailto:fatmakerkez@mu.edu.tr

Disiplinlerarasi Egitim Arastirmalar1 Dergisi

GIRIS

Ertelemek kisinin nihayetinde yapmasi gereken isleri ya da kararlar1 sebepsiz yere sonraya
birakmasi veya bir gorevi yerine getirmek i¢in motivasyon veya istek eksikligi yasamasi
durumudur (Graff, 2019; Schraw ve digerleri, 2007). Bilingli bir sekilde yapilmasi gereken
gorevleri sonraya birakmanin kotii sonuclari olacagl tahmin edilmesine ragmen ¢ogu insana
erteleme kolay gelir. Son 45 yilda yapilan ¢alismalar 6z diizenleme basarisizliinin bir bicimi
olarak ertelemenin toplumda yaygin oldugunu, basarisizlik, mali kayiplar ve bunlarla baglantili

is kaygilarina ek olarak ciddi saglik sorunlarina yol agabildigini géstermistir (Klingsieck, 2013,
Lay, 1986; Hill ve digerleri, 1978).

Erteleme davranisi farkli yaklasimlarla agiklanmaya calisilmistir. Davranisg1 kurama gore
yapilacak isin akla uygun olmasi 6nemlidir (Sirois ve Tosti, 2012). Diferansiyel psikoloji
yaklasimi, ertelemeyi bir kisilik o6zelligi olarak tanimlar. Bu perspektifteki ¢alismalar
ertelemenin Kisilik 6zellikleriyle iliskisini incelemeye odaklanmistir (Ferrari, 2010; Steel, 2007).
Bu yaklasima gore erteleme davranisi su durumlarda artmaktadir; miikemmeliyetcilik ve
nevrotikligin artmasi (Hewitt, Flett ve Mikail, 2017; Pychyl ve Flett, 2012), iyimserlik (Jackson,
Weiss ve Lundquist, 2000), benlik, 6zsaygi (Ferrari, Driscoll ve Diaz-Morales, 2007) ve
vicdanliligin azalmasi (Lee, Kelly ve Edwards, 2006; Watson, 2001). Disiplinsiz, tembel veya
zaman yonetimini bilmeyen bireyler oyalanma ve erteleme egilimi gosterirken (Cerezo ve
digerleri, 2017; LaForge, 2005; Burka ve Yuen, 1982), miikemmeliyetci bireyler ya hep ya hi¢
diisiincesiyle en iyisini yapamayacagl davranislari erteleme yoluna gitmeyi tercih etmektedir
(Hewitt, Flett ve Mikail, 2017; Pychyl ve Flett, 2012). Erteleme alt tiirleri literatiirde kronik,
karar vermede, rutin islerde ve akademik erteleme olarak simiflanmistir. Kronik erteleme;
gorevlerin aliskanlik halinde siirekli ertelenmesini ifade eder (Ying ve Lv, 2012). Karar vermeyi
erteleme, stresli durumlarda ortaya c¢ikan belirli bir zaman araliginda karar vermeyi 6teleyen
hatta kacinan bilissel bir stirectir (Fabio, 2006). Rutin islerde erteleme bireylerin giinliik olarak
stirekli yapmak durumunda olduklari is ya da gorevleri bilingli olarak yapmamay tercih etmesi
ya da kacinmasidir (Steel ve Ferrari, 2012). Akademik erteleme ise sinav veya dédev gibi daha az
siklikla yapilan akademik durumlarda gosterilen erteleme davranisi olarak tanimlanir (Cakici,
2003; Dewitte ve Lens, 2000).

Ogrencilerde ve 6gretmenlerde genel ertelemenin alt tiirii olan akademik erteleme daha siklikla
calisiimistir. Yapilan ¢alismalarda ertelemenin tliniversite 68rencileri arasinda olumsuz da olsa
yaygin bir davranis oldugu ve bu davranisin etkisini azaltmak icin ¢aba gosterilmesi gerektigi
ifade edilmistir (Fernie ve digerleri, 2017; Sutcliffe ve digerleri, 2019; Ko ve Chang, 2019, Steel,
2007). Steel (2007) tarafindan gerceklestirilen bir meta-analiz ¢alismasinda iiniversite
ogrencilerinin %80-95'inin erteleme davranisinda bulundugunu ve bu 6grencilerin yaklasik
%50'sinin tiim isleri ertelediklerini géstermistir. Ozer ve Altun (2011) sorumluluk duygusu
diisiik tiniversite 6grencilerinde basarisizlik korkusu ve tembellik sebebiyle akademik erteleme
davramisinin  goriildiigiini  kaydetmistir. Topuzoglu ve digerleri (2022) {niversite
ogrencilerinde sosyal odakli miikkemmeliyetciligi yliksek olanlarin ve 6z saygi diizeyi diisiik
olanlarin daha fazla akademik erteleme davranisi gosterdiklerini kaydetmistir. Bulut ve Ocak
(2017) oOgretmen adaylar1 tarafindan gosterilen akademik erteleme davranisinin kismen
sorumsuzluk, akademik gorevin algilanan niteligi, 6gretmenlere iliskin olumsuz alg1 ve
akademik miikemmeliyetgilikten kaynaklandigini ifade etmistir.

Cevrim i¢i egitim ile erteleme davramisini iliskilendiren az sayida ¢alisma mevcuttur. Ugar
(2020) fenomenoloji yaklasimiyla gerceklestirdigi nitel calismada uzaktan O6grenenlerin
akademik erteleme davranislarinin; aliskanlik, amach erteleme, arkadas ¢evresi, dersin yapisi,
0gretim elemani ve basarisiz olma disiincesinden kaynaklandigini1 kaydetmistir. Zamki (2022)
Universite oOgrencilerinde ¢evrim i¢i oyun bagimlihiginin akademik erteleme davranisini
yordama gliciiniin istatistiksel olarak anlamli oldugunu kaydetmistir. Ucar ve digerleri (2021)
uzaktan 6grenenlerde akademik erteleme egiliminin akademik basariy1 yordamada 6nemli bir
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gosterge oldugunu belirtmistir. Rakes ve Dunn (2010) ¢evrim igi yiiksek lisans 6grencilerinde
uzaktan egitimde ogrencilerin 6grenmeye yonelik i¢csel motivasyonu azaldik¢a erteleme
egiliminin arttigin1 kaydetmistir. Melgaard ve digerleri (2022) Norvecg'teki bir yiiksek 6gretim
kurumundaki katilimcilarla yapilan goriismelere gore COVID-19 salgini sirasinda ¢evrim igi
O6grenmenin, erteleyenleri akademik performans, ¢calisma istekleri ve 6z diizenleme eksiklikleri
nedeniyle derse katilim acisindan olumsuz etkiledigini belirtmistir. Ek olarak hem erteleyen
hem de ertelemeyen 6grencilerin, fiziksel siniflara kiyasla ¢evrim ici derslere diisiik katilim
gosterdigi, iletisimin tek tarafli ve sikici olmasindan ¢evrim i¢i soru sorma konusundaki
tereddiitlerine kadar degisen farkli zorluklar bildirilmistir.

Bu calismalarin hepsi 6grencilerde erteleme davranis diizeyini ve farkl degiskenlerle iliskisinin
anlamak bakimindan degerlidir. Bu calismada ise egitim 6gretim hayatinin {li¢ yilini yiiz yiize
egitim ortaminda almaya devam ederken aniden acil uzaktan egitime gecilmesiyle derslerini
uzaktan egitim ortaminda almasi gereken, akademik gérev ve diger sorumluluklari ¢evrim ici
uygulamalar kullanarak yerine getirmesi gereken 6gretmen adaylarinin GE davranislarini
cevrim ici egitim tercihleri ile iliskilendirmesi bakimindan diger ¢alismalardan farkl olarak
literatiire katki saglamaktadir.

Arastirmanin Amaci

Ogretmen adaylarinin erteleme davramiglarimin bilinmesi, egitimcilerin égrenme siirecini
gelistirmek icin gerekli 6nlemleri almalarini saglayan hayati bir gorev olarak gortilmelidir. Acil
uzaktan egitime gecis kriz nedeniyle olsa da uzaktan egitim artik lisans ve lisansiistii egitimde
tercih edilir hale gelmektedir. Bu nedenle bu arastirmada 6gretmen adaylarinin GE egilimlerinin
acil uzaktan egitimde cevrim i¢i egitim ve akademik basariyla iliskisi incelenmistir.

Arastirmada 6gretmen adaylarinin GE davranisi diizeyleri, GE davranislarinin program ve
cinsiyet degiskenine gore farklilik gosterip gostermedigi, GNO ile iliskisi, 6gretmen adaylarinin
cevrim ic¢i egitimde derslere katilma tercihleri ve dulizeyleri, 6devleri yerine getirme durumlari
sorularina cevap aranmigstir.

YONTEM
Arastirmanin Modeli

Bu arastirma, 6gretmen adaylarinin genel erteleme davramslarinin cevrim i¢i egitime ve
akademik performansla iliskisini belirlemeyi amaclamaktadir. Ogretmen adaylarina higbir
miidahalede bulunulmaksizin birden fazla degisken arasindaki iliskinin niceligi ve niteligi
oldugu gibi betimlenmeye calisildigindan iliskisel tarama modeli benimsenmistir (Karasar,
2016).

Katilimcilar

Bu arastirmanin evrenini, 2021-2022 egitim ve 6gretim yili bahar déneminde Mugla Sitki
Kogman Universitesi Egitim Fakiiltesine bagh Miizik, Ingilizce, Resim-Is ve Rehberlik ve Spor
Bilimleri Fakiiltesine bagl Beden Egitimi ve Spor dgretmenlik lisans programina devam eden
dordiincii sinif 6grencileri olusturmaktadir. Arastirmada aktif tiim ddrdiincii sinif 6grencilerine
veri toplama araci ulastirllmistir. Veri toplama aracini eksik veya yanlis doldurulan 8
katilimcinin cevaplari ¢alisma disi birakilmistir. Bu nedenle tesadiifi yontemle belirlenen 235
ogretmen adayindan elde edilen verilerle analizler tamamlanmistir. Orneklemin programlara
gore dagilimi Tablo 1’de verilmistir.
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Tablo 1. Orneklemin Programlara Gore Dagimi

Cinsiyet
Kadin Erkek Toplam
ol - N 18 31 49
Beden Egitimi (BEO)
% 36,7 63,3 100,0
Ingilizee (10) N 31 14 45
ngilizce
g 8 % 68,9 31,1 100,0
E A N 30 21 51
g Miizik (MO)
¥ % 58,8 41,2 100,0
& Rehberlik ve Psikolojik N 26 22 48
Danigmanlik (RPDO) % 54,2 45,8 100,0
Resim-is (RO) N 28 14 42
esim-
’ % 66,7 333 100,0
N 133 102 235
Toplam
% 56,6 43,4 100,0

Veri Toplama Araclari
“Genel Erteleme Olcegi” (GEO)

Arastirmada verilerin toplanmasinda 6gretmen adaylarinin GE davranislarini 6l¢mek icin Cakici
(2003) tarafindan gelistirilen “Genel Erteleme Olgegi” (GEO) kullanilmistir. 7 olumlu 11 olumsuz
madde olmak tlizere toplam 18 maddeden olusan 5li likert tipi 6l¢cegin “erteleme” ve zamani
etkin kullanma” olan iki alt boyutu vardir. Olgekten alinabilecek puanlar 18-90 arasindadir. Bu
calismada 18-41 puan arasi dusiik, 42-65 puan arasi orta ve 66-90 puan arasi yiiksek seklinde
yorumlanmistir. Genel erteleme 6lceginin Cronbach alpha giivenirlik katsayis1 .91; birinci alt
faktoriin Cronbach alpha katsayis1 .88, ikinci alt faktoriin Cronbach alpha katsayisi da .85 olarak
hesaplanmistir. Spearman Brown iki yarim test giivenirligi 9 maddelik birinci yarim test icin .86;

9 maddelik ikinci yarim test icin .84 olmak iizere toplam .85 olarak rapor edilmistir.
Tanimlayici Bilgi Formu

Katilimcilarin demografik 6zelliklerinin ve ¢evrim i¢i egitime katilim tercihlerinin belirlenmesi
icin 6 sorudan olusan Tanimlayici Bilgi Formu kullanilmistir (1-6gretmenlik programi, 2-yas, 3-
cinsiyet, 4-cevrim i¢i egitime katilma tercihi, 5-cevrim ici egitimde gorevleri gerceklestirme
tercihleri, 6-genel not ortalamas).

Islem

Arastirma i¢in Etik Kurul onay1 (23.12.2020/45) ve Rektorliik izni alinmistir. Google formlar
lizerinden hazirlanan veri toplama araci baglantis1 Mugla Sitki Kogman Universitesi biinyesinde
Egitim Fakiiltesine bagh Miizik, Ingilizce, Resim-Is ve Rehberlik ve Spor Bilimleri Fakiiltesine
bagli Beden Egitimi ve Spor O6gretmenlik lisans programina devam eden dordiincii sinif
ogrencilerine danismanlar araciligi ile ulastirilmis ve takibi gerceklestirilmistir.

Verilerin Analizi

Veri analizinde SPSS 22.0 istatistik programindan yararlanilarak; frekans, yiizde dagilimlars,
ortalama, standart sapma, carpiklik, basiklik degerleri, giivenirlik, bagimsiz gruplarda t testi, Tek
Yonll Varyans Analizi (ANOVA), korelasyon analizi ve capraz tablolama kullanilmistir.

BULGULAR

Arastirmada cevap aranan Ogretmen adaylarinin GE davranisi diizeyleri, GE davranislarinin
program ve cinsiyet degiskenine gore farklilik gosterip gostermedigi, GNO ile iliskisi, 6gretmen
adaylarinin cevrim ici egitimde derslere katilma tercihleri ve diizeyleri, 6devleri yerine getirme
durumlari icin elde edilen verilerin analizine gecilmeden 6nce verilerin normal dagilim gosterip
gostermedigi incelenmistir. GE davranisi ortalamalarinin carpiklik (skewness) ve basiklik
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(kurtosis) degerlerinin -1 ile +1 arasinda degerler aldigi gorilmistiir. Calismaya katilan
o0gretmen adaylarinin GE davranis diizeyi ortalamalari, alt boyut ortalamalari, carpiklik ve
basiklik degerleri Tablo 2’de sunulmustur.

Tablo 2. Ogretmen Adaylarinin GE Davranisi Ortalamalar.

N=235 Min Max X Ss Carpiklik Basiklik
Genel Erteleme 28,00 78,00 46,71 9,20 ,534 ,364
Zamam Etkili Kullanma 11,00 36,00 24,32 5,89 -,126 -,595
Erteleme 11,00 52,00 22,43 10,68 ,838 -,159

Tablo 2’de goriildiigii gibi 6gretmen adaylarinin GE puan ortalamasi 46,7149,20 olarak tespit
edilmis ve orta diizeyde oldugu sonucuna varilmistir. Puanlara gore incelendiginde 6gretmen
adaylarinin beyanlarina gore %31,1’i diisiik diizeyde (n=73), %63,8'i orta diizeyde (n=150) ve
%5,1’i yiiksek diizeyde (n=12) erteleme davranisina sahiptir.

Ogretmen adaylarimin GE davranislarinda program degiskenine gore fark olup olmadigini
anlamak tizere Tek Yonlii Varyans Analizi (ANOVA) uygulanmistir. Elde edilen bulgular Tablo
3’de sunulmustur.

Tablo 3. GE Davranisi Ortalamalarinin Ogretmenlik Alanlarina Gére Farki.

Kareler Serbestlik Kareler

Genel Erteleme Toplam: Derecesi Ortalamasi F p Anlaml Fark
Gruplar arasi 10200,6 4 2550,15 BEO>MO, RO, RPDO, i0
Grup ici 9620,8 230 41,83 60,965 0,00 MO>i0

Toplam 19821,4 234 RO> i0

Tablo 3’te o6gretmen adaylarinin egitim aldiklar1 programlara goére genel erteleme
davranislarindaki farkin istatistiksel olarak anlamh diizeyde oldugu goriilmektedir (F(4, 230)=
60,965; p< 0.05). Farkin hangi gruplardan kaynaklandigini belirlemek amaciyla yapilan Scheffe
testi sonucuna gore Beden Egitimi ve Spor Boliimii (BEO) 6gretmen adaylarinin genel erteleme
davranis diizeyleri (58,7+7,3) diger tiim programlardan yiiksektir (p<0,01). Miizik Ogretmenligi
(MO) programinda okuyan o6gretmen adaylarinin ortalamasi (45,8+6,8) ve Resim-is
Ogretmenligi (RO) programinda okuyan 6gretmen adaylarinin ortalamasi (46,2+5,2) sadece
Ingilizce Ogretmenligi (I0) programindakilerden (39,8+5,7) istatistiksel olarak anlamli sekilde
yiiksektir. Rehberlik ve Psikolojik Damsmanhk (RPDO) Ogretmenligi programinda okuyan
ogretmen adaylarinin ortalamasi (42,2+6,7) sadece Beden Egitimi ve Spor Bélimii (BEO)
O0gretmen adaylarinin ortalamasindan diisiiktiir.

Ogretmen adaylarinin genel erteleme diizeylerinde cinsiyet degiskenine gore fark olup
olmadigina bakmak amaciyla bagimsiz gruplarda t testi yapilmistir. Bulgular Tablo 4’de
sunulmustur.

Tablo 4. GE Davranisi Ortalamalarinin Cinsiyete Gore Farki.

Cinsiyet N X Ss. t p
Kadin 133 43,90 7,3

GE -5,485 0,00
Erkek 102 50,39 10,05

Tablo 4 incelendiginde genel erteleme davranisinin cinsiyet degiskenine gore istatistiksel olarak
anlaml diizeyde farkhlastig1 goriilmektedir. Erkek d6gretmen adaylarinin GE davranisi diizeyi
(50,39+10,05) kadinlardan (43,90+7,3) ytuksektir (p<0.01).

Ogretmen adaylarinin GE davramislan ile genel not ortalamalar1 (GNO) arasinda iliski olup
olmadigini belirlemek tizere korelasyon analizi yapilmistir. Bulgular Tablo 5’de sunulmustur.
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Tablo 5. GE Davranisi ile GNO iliskisi.

X Ss. r p
GE 46,71 9,20
-,369 0,00
GNO 2,80 0,92

Tablo 5’'de goriildigi iizere 6gretmen adaylarinin GE davranisi ile GNO arasindaki iliskiyi
belirlemek amaciyla yapilan korelasyon katsayisi analiz sonuglarina gore iki degisken arasinda
negatif yonde ve orta diizeyde anlamli iliski bulunmaktadir (p<0,01).

Arastirmada GE davranisi ile ¢evrim i¢i egitime katilim iliskilendirildigi icin 6ncelikle 68retmen
adaylarinin cevrim i¢i egitimde derslere katilma tercihleri belirlenmis ve Tablo 6’da
sunulmustur.

Tablo 6. Cevrim I¢i Derslere Katilma Tercihleri

N %
Tim dersler 53 22,6
senkron
Onemli dersler 65 27,7
senkron
Tiim dersler 75 31,9
askenkron
Sabah dersleri 42 17,9
asenkron
Toplam 235 100

Tablo 6 incelendiginde 6gretmen adaylarinin biiyiik cogunlukla derslere senkron katilmadiklari
gorilmektedir. Tlim derslere senkron katilanlarin orani sadece %22,6 oraninda kalmistir.

Genel erteleme davranisi ile cevrim ici derslere katilma tercihlerini capraz tablolama ile
gostermek icin genel erteleme davranisi puanlarina gore olusturulan gruplar kullanilmistir
(Olgekten alinan puanlar 18-41 aras diisiik, 42-65 orta ve 66-90 yiiksek). Diisiik, orta ve yiiksek
erteleme grubundakilerin ¢evrim ici derslere katilim tercihleri Tablo 7'de gosterilmistir.

Tablo 7. GE Davranisina Gére Cevrim Ici Derslere Katilma Tercihleri
Cevrim ici Derslere Katilma Tercihleri

0 li
GE Davranisi Diizeyi Tiim dersler nemi Tim dersler Sabah erken Toplam
dersler
senkron askenkron dersler asenkron
senkron
9 20 22 22 73
Diisiik GE (18-41
dsiik GE (18-41) % 38% 8,5% 9,4% 9,4% 3,1%
N 44 45 41 20 150
Orta GE (42-65)
% 18,7% 19,1% 17,4% 8,5% 63,8%
N 0 0 12 0 12
Yiiksek GE (66-90
iksek GE (66-90) 0,0% 0,0% 51% 0,0% 5,1%
N 53 65 75 42 235
Toplam
% 22,6% 27,7% 31,9% 17,9% 100,0%

Tablo 7 incelendiginde 6gretmen adaylarindan diisiik diizeyde GE davranisina sahip olanlarin
sadece %3,8'i derslere senkron katildiklarini belirtmistir. Yiiksek diizeyde GE davranisina sahip
olanlarin ise tamami derslere asenkron katildiklarini belirtmislerdir.

Arastirmada GE davranisi ile cevrim i¢i egitime katilim iligkilendirildigi icin derse katilim
tercihleri yaninda 6gretmen adaylarinin ¢evrim ici egitimde 6devleri yerine getirme tercihleri
de incelenmistir. Tablo 8'de sunulan 6gretmen adaylarinin ¢evrim i¢i egitimde 6devleri yerine
getirme tercihleri incelendiginde biiylik ¢ogunlugun son teslim giiniinde yerine getirdigi
goriilmektedir.
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Tablo 8. Cevrim I¢i Egitimde Akademik Gorevleri Yerine Getirme Tercihleri

N %
Teslim zamanindan 6nce 95 40,4
Son Teslim Giiniinde 109 46,4
EK siirede 31 13,2
Toplam 235 100

Tablo 9’da ise genel erteleme davranisi diizeylerine gore ddevleri yerine getirme tercihleri
gorilmektedir.

Tablo 9. GE Davranisina Gore Akademik Gorevleri Yerine Getirme Tercihleri

Teslim . .
Son teslim EK siire
zamanindan o - Toplam
N tarihinde verilirse
once
o 73 0 0 73
Diisiik GE (18-41) % 311 0 0 311%
22 109 19 150
Orta GE (42-65) % 94 46,4 8,1 63,8%
. 0 2 10 12
Yiiksek GE (66-90) % 0 167 833 51%
Toplam N 95 111 29 235
P % 40,4 472 123 100,0%

Diisiik erteleme diizeyine sahip olanlar teslim zamanindan 6nce ddevleri tamamlarken, orta
diizeydekiler son teslim giiniinii beklemektedir, yliksek erteleme davranisina sahip olanlarda
teslim zamanindan 6nce 6dev tamamlayan bulunmamaktadir.

SONUC ve TARTISMA

Bu arastirmada temelde 6gretmen adaylarinin GE davranislarinin akademik basar ve acil
uzaktan egitimde ¢evrim ici egitim tercihleri ile iliskisi incelenmistir.

Arastirmamizda 6gretmen adaylarinin GE davranisi orta diizeyde belirlenmistir. Literatiirde
erteleme konusundaki ¢alismalarin ¢ogunda Ge davranisi ortalama puani farkl degiskenlerle
iliskilendirilerek diizey hakkinda yorum yapilmadig1 gézlenmistir. Az sayidaki ¢alismada ise
diizey bildirilmistir. Ornegin Tekin (2019) da 6gretmen adaylarinda (53,44+11,60) GE davranisi
seviyelerinin orta seviyenin lizerinde oldugunu ifade etmistir. Vural ve Giindiiz (2019) 6gretmen
adaylarinin akademik erteleme davranisini “orta” diizeyde gosterdiklerini kaydetmistir
(2,82+.44). Mise ve Hancer (2019) 6gretmen adaylarinin akademik erteleme davranislarinin
(55,22+8,0) ortalamanin tlzerinde oldugunu belirtmistir. Tiim bu bulgular 6gretmen
adaylarinda gerek genel erteleme gerekse alt tiirii olan akademik ertelemenin istenmeyen
diizeyde var oldugunu ve bu adaylarin 6gretmenlik mesleginin gerekliliklerini hissetmediklerini
diisiindiirmektedir. Ogretmenlerin mesleki acidan yerine getirmesi gereken pek cok gorev
vardir. Ogretmen adaylarinda erteleme davranisi aliskanhk haline gelmeden farkindalik
olusturulmasi gereginin 6nemi goriilmektedir.

Erteleme davranisinin cinsiyet degiskenine gore incelendigi calismalarda farkli sonuglar
kaydedilmistir. Calismamizda erkek 6gretmen adaylarinin GE davranisi diizeyi kadinlardan
yluksek bulunmustur. Literatiirde bu bulguyu destekleyen nitelikte erkeklerin erteleme
davranislarinin kadinlardan yiiksek diizeyde oldugunu kaydeden c¢alismalar cok sayida
mevcuttur (Vural ve Glindiiz 2019; Bulut ve Ocak, 2017; Kutlu, Gokdere, Cakir, 2015; Tanrikulu,
2013; Ying & Lv, 2012; Sarioglu, 2011; Kandemir, 2010; Akbay, 2009; Cetin, 2009; Balkis ve
Duru, 2009; Aydogan, 2008). Vural ve Giindiiz (2019) bu farki kadinlarin bilissel farkindaliginin
daha yiiksek olmasina baglamistir. Bulut (2014) kadin 68retmen adaylarinin erkek 6gretmen
adaylarina gore daha sorumlu kisilik 6zelligine sahip olduklarini kaydederek cinsiyet farkini
kadinlardaki sorumlu kisilik 6zelligine dayandirmistir. Aydogan (2008) ise erkek 6grencilerin
akademik gorevleri yapmaktan kacgindiklarini (6dev yapma, rapor yazimi ve sinavlara

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 287
Journal of Interdisciplinary Educational Research 2023;7(15);281-290



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

hazirlanma gibi) ve bu davranislar bakimindan kadinlardan ayrildiklarini ifade etmistir. Aksi
yonde kadin iniversite dgrencilerinde akademik ertelemenin erkeklerden yiiksek oldugunu
kaydeden daha az sayida calisma da mevcuttur (Zamki, 2022; Mise ve Hancer, 2019; Tekin,
2019). Albayrak (2015), Adesina (2011), Ozer ve Altun (2011), Eksi ve Dilmag (2010), Cakici
(2003) ise genel erteleme veya akademik erteleme davranislarinda cinsiyet acisindan arasinda
bir fark olmadigini kaydeden calismalardir. Bu ¢calismalarin tiimiinde cinsiyet degiskenine gore
elde edilen farkli bulgularin secilen 6rneklem 6zelliginden kaynaklanabilecegi de diisiiniilebilir.

Calismamizda 6gretmen adaylarinin 6grenim gordiigii programlara gére GE davranisi farklilik
gostermektedir. Ingilizce dgretmen adaylarinin GE davranislan diisiik diizeyde iken Beden
Egitimi ve Spor, Rehberlik, Miizik ve Resim-Is 6gretmen adaylarinin GE davranisi orta diizeyde
bulunmustur. Programlara gore en yliksek ertelemeci davranis Beden Egitimi ve Spor 6gretmen
adaylarindadir. Filiz ve Dogar (2021) Beden Egitimi 6gretmen adaylarinda akademik erteleme
ve 0z diizenleme becerilerini inceledikleri calismada adaylarin akademik erteleme egilimini pes
etmeye, basarisizlik durumuna, yeteneklerine ve kendilerine giiven eksikligine baglamistir. Eksi
ve Dilmac¢ (2010) benzer sekilde GE davranisinda ana bilim dallarina gore fark oldugunu
kaydetmistir. Ogretmen adaylarinda program tiiriine gore akademik erteleme davraniginin
farklilasmadigini savunan ¢alismalarda (Kutlu, Gokdere, Cakir, 2015; Cetin, 2009) akademik
erteleme davranisinin genel anlamda bir aliskanlik oldugundan program etkisinden so6z
edilemeyecegi ifade edilmistir. Ancak ayni calismada 1. simf o6grencilerinin erteleme
davramisinin diger simiflardan diisiik oldugu ve smif yiikseldikce ertelemenin arttig
belirtilmistir. Bu durum erteleme davramsinin cevresel faktorlerden -etkilenebilecegini
diistindiirmektedir.

Calismamizda GE davranisinin genel not ortalamasini olumsuz etkiledigi goriilmiistiir. Bu bulgu
literatiir ile uyumludur. Ucar ve digerleri (2021) ¢evrim ici 6grenme ortaminda diisiik diizeyde
erteleyenlerin yiliksek diizeyde erteleyenlere gore daha iyi akademik performansa sahip
oldugunu kaydetmistir. S6ylemez (2019) olduk¢a diisiik 6rneklemli lisans ve lisansiisti
ogrencilerle yiiriittiigii calismada genel not ortalamasi diisiik olan 6grencilerin daha fazla genel
erteleme davranisina sahip olduklarini kaydetmistir. Akademik not ortalamas: ile genel
ertelemenin alt tiirii olan akademik erteleme arasindaki iliskinin incelendigi c¢alismalar
bulgularimizi destekler nitelikte olup, 6gretmen adaylarinda akademik not ortalamas ile
akademik erteleme davranisi arasinda ters bir iliski oldugu tespit edilmistir (Sarioglu, 2011).

Ogretmen adaylarinda GE davranis orta diizeyde goriilmektedir, 6grenim programi ve cinsiyet
degiskenlerine gore farklilasmaktadir. Genel erteleme davranisi diizeyine gore cevrim igi
egitime katilma ve akademik gorevleri gerceklestirme tercihleri farklilasmaktadir.

Ogretmenlik genel yeterlilikleri 6grenim siirecinde 1. siniftan baglayarak derslerle daha ¢ok
iliskilendirilmelidir. Ogretmen adaylar 4. sinifa gelmeden zaman yénetimi gibi dersler alinmasi
saglanmalidir. Erteleme davranisinin pek ¢cok degiskenle iliskilendirildigi calismalar mevcuttur.
Ancak erteleme davramisinin sonuglarini iceren calismalar eksiktir. Ogretmen adaylarinda
erteleme davranisinin sonuclarini iceren ¢alismalar yapilmasi ve farkindalik olusturulmasi
onerilir. Akademik danismanlar tarafindan erteleme davranislar: takip edilerek riskli gruplara
yonelik odak goriismeler ve farkindalik etkinlikleri yapilabilir.
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Abstract

This study aimed to examine the general procrastination (GP) behaviors of teacher candidates and their
preferences for online education and academic duties during the emergency distance education process
applied due to the Covid-19 Epidemic. A relational screening model was used in the research. The
population of the research was undergraduate students from Mugla Sitki Kogman University Physical
Education and Sports, English Education, Music Education, Guidance and Psychological Counseling, and Art
Education programs. The sample consisted of 235 teacher candidates selected randomly from the specified
programs. Data were collected with the General Procrastination Scale and descriptive information form.
The data obtained were evaluated with descriptive statistical methods, independent groups t-test, one-way
analysis of variance, Scheffe test, correlation analysis, and cross-tabulation. The results of the study showed
that the participants had a moderate level of GP behavior, the level of procrastination differed according to
the program and gender (higher GP behavior in male), and there was a negative relationship between GP
and GPA. Therefore, it is recommended to support teacher education programs with lessons such as time
management and to develop strategies to prevent procrastination behaviors in teacher candidates.

Keywords: Procrastination behavior, emergency distance education, teacher competencies, online
education, academic success.

INTRODUCTION

Procrastination is when a person leaves things or decisions that he has to do for no reason or lacks
motivation or desire to fulfill a task (Graff, 2019; Schraw et al., 2007). Although consciously
putting off jobs for later is predicted to have dire consequences, most people find it easy to
procrastinate. Studies conducted in the last 45 years have shown that procrastination as a form of
self-regulation failure is common in society and can lead to serious health problems in addition to
negligence, financial losses, and related work concerns (Klingsieck, 2013; Lay, 1986; Hill et al.,
1978).

Procrastination behavior has been tried to be explained with different approaches. According to
behavioral theory, the work must be reasonable (Sirois & Tosti, 2012). The differential psychology
approach defines procrastination as a personality trait.

Studies in this perspective have examined the relationship between procrastination and
personality traits (Ferrari, 2010; Steel, 2007). According to this approach, procrastination
behavior increases in the following situations; increased perfectionism and neuroticism (Hewitt,
Flett, & Mikail, 2017; Pychyl & Flett, 2012), optimism (Jackson, Weiss & Lundquist, 2000), self-
esteem (Ferrari, Driscoll & Diaz-Morales, 2007), and decreased conscientiousness (Lee, Kelly and
Edwards, 2006; Watson, 2001). While individuals who are undisciplined, lazy, or who do not know
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time management tend to procrastinate (Cerezo et al.,, 2017; LaForge, 2005; Burka & Yuen, 1982),
perfectionist individuals prefer to postpone behaviors that they cannot do best with the all-or-
nothing thinking (Hewitt, Flett and Mikail, 2017; Pychyl and Flett, 2012). Procrastination subtypes
are classified in the literature as chronic, decision-making, routine work, and academic
procrastination. Chronic procrastination; refers to the habitual procrastination of tasks (Ying ve
Lv, 2012). Decision-making delay is a cognitive process that occurs in stressful situations, delaying
or even avoiding decision-making in a specific period (Fabio, 2006). Procrastination in routine
work is the individual's conscious preference or avoidance of the work or tasks they have to do
daily (Steel & Ferrari, 2012). Academic procrastination delays behavior in academic situations
such as exams or homework (Cakici, 2003; Dewitte & Lens, 2000).

Academic procrastination, a subtype of general procrastination, has been studied more frequently
among students and teachers. Studies have stated that procrastination is typical behavior, albeit
negative, among university students and that efforts should be made to reduce the effect of this
behavior (Fernie et al., 2017; Sutcliffe et al., 2019; Ko and Chang, 2019, Steel, 2007). A meta-
analysis study conducted by Steel (2007) showed that 80-95% of university students
procrastinate, and about 50% of these students procrastinate. Ozer and Altun (2011) noted that
university students with a low sense of responsibility exhibit academic procrastination due to fear
of failure and laziness. Topuzoglu et al. (2022) stated that university students with high social-
focused perfectionism and low self-esteem show more academic procrastination. Bulut and Ocak
(2017) noted that the academic procrastination behavior shown by pre-service teachers is partly
due to irresponsibility, the perceived quality of the educational task, the negative perception of
teachers, and academic perfectionism.

Few studies associate online education with procrastination behavior. Ugar (2020), in his
qualitative study with the phenomenology approach, revealed the academic procrastination
behaviors of distance learners; habit, purposeful procrastination, circle of friends, the structure of
the course, the instructor, and the thought of failure. Zamki (2022) noted that the predictive
power of online game addiction in university students' academic procrastination behavior was
statistically significant. Ucar et al. (2021) stated that academic procrastination in distance
learners is an essential indicator of academic success. Rakes and Dunn (2010) noted that in online
master's students, the tendency to procrastinate increases as the student's intrinsic motivation
for learning decreases in distance education. According to interviews with participants at a higher
education institution in Norway, Melgaard et al. (2022) stated that during the COVID-19
pandemic, online learning negatively affected those who procrastinated in class participation due
to a lack of academic performance, willingness to study, and self-regulation. In addition, both
procrastinating and non-procrastinating students have been reported to have low attendance in
online classes compared to physical classrooms, with difficulties ranging from one-sided and
boring communication to their hesitancy to ask questions online. All of these studies are valuable
in understanding students' procrastination behavior level and its relationship with different
variables.

This study aims to associate the GE behaviors of pre-service teachers who continued to receive
three years of education in a face-to-face education environment and need to fulfill their academic
duties and other responsibilities using online applications during the final year of educational life.

Purpose of the Research

Knowing the procrastination behaviors of teacher candidates should be seen as a vital task that
enables educators to take the necessary measures to improve the learning process. Although the
immediate transition to distance education is due to the crisis, distance education is now
becoming preferred in undergraduate and graduate education. Therefore, this study examined the
relationship between teacher candidates' general procrastination tendencies and online
education in emergency distance education and academic success.

In the study, answers were sought to the questions of pre-service teachers' levels of GP behavior,
whether GP behaviors differ according to the program and gender, its relationship with GPA, pre-
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service teachers' preferences and levels of attending classes in online education, and their status
of fulfilling educational duties.

METHOD
Model of the Research

This research aims to determine the relationship between teacher candidates' general
procrastination behaviors and online education and academic performance. The relational survey
model was adopted since it tried to describe the quantity and quality of the relationship between
more than one variable without any intervention to the teacher candidates (Karasar, 2016).

Participants

The universe of this research consists of fourth-year students studying at Mugla Sitki Kogman
University teaching programs in the spring semester of the 2021-2022 academic year (Faculty of
Sports, Physical Education and Sports teaching program and Faculty of Education, Music
Education, English Education, Art Education and Guidance and Psychological Counseling). A data
collection tool was delivered to all active fourth-year students in the study. The answers of 8
participants who filled in the data collection tool incompletely or incorrectly were excluded from
the study. For this reason, the analyzes were completed with the data obtained from 235 randomly
selected teacher candidates. The sample distribution according to the programs is given in Table
1

Table 1. Distribution of the Participants by Programs.

Gender

Female Male Total
N 18 31 49

Physical Educati PE
ysical Education (PE) % 36,7 633 100,0
N 31 14 45

§2] English Education (EE)
= % 68,9 31,1 100,0
E N 30 21 51

v Music Educati ME
5 usic Education (ME) % 58,8 41,2 100,0
A Guidance and Psychological N 26 22 48
Counseling (GPCE) % 54,2 45,8 100,0
. N 28 14 42

Art Education (AE)
% 66,7 33,3 100,0
Total N 133 102 235
% 56,6 43,4 100,0
Measures

“General Procrastination Scale” (GPS)

The "General Procrastination Scale" (GPS) developed by Cakic1 (2003) was used to measure pre-
service teachers' GP behaviors in collecting data in the study. The 5-point Likert-type scale,
consisting of 18 items, seven positive and eleven negative items, has two sub-dimensions:
"procrastination” and "using time effectively." The scores that can be obtained from the scale are
between 18-90. This study interpreted 18-41 points as low, 42-65 as moderate, and 66-90 as high.
The Cronbach alpha reliability coefficient of the general procrastination scale was.91; The
Cronbach's alpha coefficient of the first sub-factor was calculated as .88, and the Cronbach's alpha
coefficient of the second sub-factor was calculated as .85. Spearman-Brown two-half test
reliability was .86 for the 9-item first half test; It was reported as .85 for a total of .84 for the 9-
item second half test.

Descriptive Information Form
A Descriptive Information Form consisting of 6 questions was used to determine the demographic
characteristics of the participants and their preferences for participation in online training (1-
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teaching program, 2-age, 3-gender, 4-preference to participate in online training, 5-preferences
to perform tasks in online training, 6 -GPA).

Procedure

Ethics Committee approval (23.12.2020/45) and the permission of the Rector's Office were
obtained for the research. The link to the data collection tool prepared via Google Forms was
delivered to the fourth-grade students of Faculty of Sports, Physical Education and Sports teaching
program (PE) and Faculty of Education, Music Education (ME), English Education (EE), Art
Education (AE) and Guidance and Psychological Counseling (GPC) at Mugla Sitki Kogman
University, through consultants, and followed up.

Analysis of the Data

For the data analysis, frequency, percentage distributions, mean, standard deviation, skewness,
kurtosis values, reliability, independent groups t-test, One-Way Analysis of Variance (ANOVA),
correlation analysis, and cross tabulation were performed with SPSS 22.0 statistical program.

FINDINGS

Before analyzing the data, the data's distribution was examined. It was observed that the
skewness and kurtosis values of the GP behavior averages took matters between -1 and +1.

The GP behavior level averages, sub-dimension averages, skewness, and kurtosis values of the
pre-service teachers participating in the study are presented in Table 2.

Table 2. Pre-service Teachers' GP Behavior Averages.

N=235 Min Max X sd Skewness Kurtosis
neral ,534 ,364
Genera L 28,00 78,00 46,71 9,20
Procrastination (GE)
i i -126 -595
Usmg_Tlme 11,00 36,00 24,32 5,89
Effectively
Delay 11,00 52,00 22,43 10,68 ,838 -,159

As seen in Table 2, the mean GP score of the pre-service teachers was found to be 46.71+9.20 and
concluded that it was at a moderate level. According to statements of the pre-service teachers,
31.1% had a low level (n=73), 63.8% had a medium level (n=150), and 5.1% had a high level
(n=12) of procrastination behavior.

One-Way Analysis of Variance (ANOVA) was applied to understand whether there was a
difference in the GP behaviors of teacher candidates according to the program variable. The
obtained results are presented in Table 3.

Table 3. The Difference in GP Behavior by Programs.

General L Sum of Squares Df Mean F p Mean Difference
Procrastination Square

Between Groups 10200,6 4 2550,15 PE >ME, AE, GPC, EE
Within Groups 9620,8 230 41,83 60,965 0,00 ME>EE

Total 19821,4 234 AE>EE

Table 3 shows that the difference in the general procrastination behaviors of pre-service teachers
according to the programs they were educated at is statistically significant (F(4, 230)= 60.965; p<
0.05). According to the results of the Scheffe test, which was conducted to determine which groups
the difference stemmed from, the general procrastination behavior levels of the Physical
Education and Sports Department teacher candidates were higher (58.7+7.3) than all other
programs (p<0.01).

The mean of the pre-service teachers studying in the ME program (45.8+6.8) and the pre-service
teachers in the AE program (46.2+5.2) are statistically significantly higher than those in the EE
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program only (39.84£5.7). The average of the teacher candidates studying in the GPC program
(42.2+6.7) is lower than the average of only the PE teacher candidates.

To see whether there is a difference in the general procrastination levels of teacher candidates
according to the gender variable, a t-test was conducted on independent groups. The findings are
presented in Table 4.

Table 4. Difference of GP Behavior by Gender.

Gender N X Sd. t p
Female 133 43,90 7,3

GP Behavior -5,485 0,00
Male 102 50,39 10,05

When Table 4 is examined, it is seen that the general procrastination behavior differs according
to the gender variable. The general procrastination behavior level of male teacher candidates
(50.39+10.05) was higher than that of females (43.90+7.3) (p<0.01).

Correlation analysis was conducted to determine whether there is a relationship between pre-
service teachers' GP behaviors and their grade point averages (GPA). The findings are presented
in Table 5.

Table 5. Relationship between GP Behavior and GPA.

X Sd. r p
GP Behavior 46,71 9,20
-,369 0,00
GPA 2,80 0,92

As seen in Table 5, according to the results of the correlation coefficient analysis conducted to
determine the relationship between pre-service teachers' GP behavior and GPA, there is a negative
and moderately significant relationship between the two variables (p<0.01).

Since GP behavior was associated with participation in online education in the research, firstly,
the preferences of pre-service teachers to attend classes in online education were determined and
presented in Table 6.

Table 6. Preferences for Attending Online Classes

N %
All Courses Synchronized 53 22,6
Important Courses Synchronized 65 27,7
All Courses Asynchronous 75 31,9
Courses at Morning Asynchronous 42 17,9
Total 235 100

When Table 6 is examined, it is seen that most teacher candidates do not participated in the
courses synchronously. The rate of those who participated in all courses synchronously remained
atonly 22.6%.

To cross-tabulate the general procrastination behavior and the preferences for attending online
classes, groups formed according to the general procrastination behavior scores were used
(Scores from the scale were 18-41 low, 42-65 medium, and 66-90 high). The online course
attendance preferences of those in the low, medium, and high procrastination groups are shown
in Table 7.
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Table 7. Preferences for Attending Online Classes by GP Behavior.
Preferences for Attending Online Classes

Important Courses at
GP Behavior All Courses P All Courses . Total
. Courses Morning
synchronized . Asynchronous
Synchronized Asynchronous
N 9 20 22 22 73
Low GP (18-41)
% 3,8% 8,5% 9,4% 9,4% 31,1%
Moderate GP (42- N 44 45 41 20 150
65) % 18,7% 19,1% 17,4% 8,5% 63,8%
. N 0 0 12 0 12
High GP (66-90)
% 0,0% 0,0% 5,1% 0,0% 51%
N 53 65 75 42 235
Total
% 22,6% 27,7% 31,9% 17,9% 100,0%

When Table 7 is examined, only 3.8% of the pre-service teachers with low GP behavior stated that
they attend the lessons synchronously. Those with high GP behavior said they follow the lessons
asynchronously.

Since GP behavior is associated with participation in online education in the research, the
preferences of teacher candidates to fulfill their homework in online education were also
examined, in addition to their fondness for class participation.

When the pre-service teachers' preferences for completing homework in online education,
presented in Table 8, are examined, it is seen that the vast majority of them do it on the deadline.

Table 8. Preferences for Fulfilling Educational Duties in Online Education

N %
Before Deadline 95 40,4
Deadline Day 109 46,4
Additional Time 31 13,2
Total 235 100

Table 9 shows the preferences for fulfilling educational duties according to the general
procrastination behavior levels.

Table 9. Fulfilling Educational Duties Preferences According to GP Behavior

Before Deadline Additional Total
Deadline Day Time
N 73 0 0 73
Low GP (18-41) % 311 0 0 311%
N 22 109 19 150
Moderate GP (42-65) % 94 164 81 638%
. N 0 2 10 12
High GP (66-90) % 0 16,7 83,3 5,1%
Total N 95 111 29 235
% 40,4 472 12,3 100,0%

Those with alow procrastination level teacher candidate complete their educational duties before
the deadline. At the same time, those with medium-level teacher candidates wait for the deadline,
while those with high procrastination behavior teacher candidates do not meet their educational
duties before the deadline.

CONCLUSION and DISCUSSION

This study examined the relationship between teacher candidates' GP behaviors, academic
achievement, and online education preferences in emergency distance education.

In our study, the GP behavior of teacher candidates was determined at a moderate level. In most
of the studies on procrastination in the literature, it was observed that the GP behavior mean score
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was associated with different variables, and no comment was made about the level. The level has
been reported in a few studies. For example, Tekin (2019) stated that GP behavior levels in teacher
candidates (53.44+11.60) are above the medium level. Vural and Giindiiz (2019) noted that pre-
service teachers showed academic procrastination at a "moderate"” level (2.82+.44). Mise and
Hancer (2019) stated that pre-service teachers' academic procrastination behaviors (55.22+8.0)
were above the average. All these findings suggest that both general procrastination and its
subtype academic procrastination exist at an undesirable level in pre-service teachers. There are
many duties that teachers have to fulfill professionally, so the importance of raising awareness in
teacher candidates before procrastination becomes a habit is seen.

Different results were recorded in studies examining procrastination behavior according to the
gender variable. In our research, the GP behavior level of male teacher candidates was higher than
that of females. There are many studies in the literature that support this finding and report that
male's procrastination behaviors are elevated than females' (Vural and Giindiiz 2019; Bulut and
Ocak, 2017; Kutlu, Gokdere, Cakir, 2015; Tanrikulu, 2013; Ying & Lv, 2012; Sarioglu, 2011;
Kandemir, 2010; Akbay, 2009; Cetin, 2009; Balkis and Duru, 2009; Aydogan, 2008). Vural and
Giindiiz (2019) attributed this difference to females' higher cognitive awareness. Bulut (2014)
noted that female pre-service teachers have more responsible personality traits than male pre-
service teachers and based the gender difference on the responsible personality trait of women.
Aydogan (2008), on the other hand, stated that male students avoid academic tasks (such as doing
homework, writing reports, and preparing for exams) and that they differ from women in terms
of these behaviors. On the contrary, fewer studies report that academic procrastination is higher
in female university students than in males (Zamki, 2022; Mise & Hancger, 2019; Tekin, 2019).
Albayrak (2015), Adesina (2011), Ozer and Altun (2011), Eksi and Dilmag (2010), and Cakic
(2003), on the other hand, report that there is no gender difference in general procrastination or
academic procrastination behaviors. It can also be considered that the different findings obtained
according to the gender variable in all of these studies may be due to the selected sample
characteristics.

In our study, the GP behavior of teacher candidates differs according to the programs they study.
According to the programs, the highest procrastination behavior is in Physical Education and
Sports teacher candidates. Filiz and Dogan (2021), in their study examining the academic
procrastination and self-regulation skills of physical education teacher candidates, attributed the
academic procrastination tendency of the candidates to giving up, failure, abilities, and lack of self-
confidence. Eksi and Dilmag¢ (2010) noted a difference in GP behavior according to the
departments. In studies that argue that academic procrastination behavior does not differ
according to the type of program in teacher candidates (Kutlu, Gokdere, Cakir, 2015; Cetin, 2009),
it has been stated that the program effect cannot be mentioned because academic procrastination
behavior is a habit in general terms. However, in the same study, it was noted that the
procrastination behavior of 1st-grade students was lower than that of other classes, and
procrastination increased as the grade increased. This suggests that procrastination behavior may
be affected by environmental factors.

In our study, it was observed that GP behavior negatively affected the GPA. This finding is
consistent with the literature. Ucar et al. (2021) noted that low procrastinators perform better
academically than high procrastinators in an online learning environment. In his study conducted
with undergraduate and graduate students with a very low sample (2019), S6ylemez (2019)
noted that students with low GPAs have more general procrastination behavior. Studies
examining the relationship between academic grade point average and academic procrastination,
a subtype of general procrastination, support our findings, and it has been determined that there
is an inverse relationship between academic grade point average and academic procrastination
behavior in teacher candidates (Sarioglu, 2011).

GP behavior among teacher candidates is seen at a moderate level; it differs according to the
department and gender variables. According to the general level of procrastination behavior, the
preferences for participating in online training and performing educational tasks vary.
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Teaching general qualifications should be more associated with the lessons starting from the 1st
grade in the learning process. It should be ensured that teacher candidates take classes such as
time management before they reach the 4th grade. There are studies in which procrastination
behavior is associated with many variables. However, studies on the consequences of
procrastination are lacking. It is recommended to carry out investigations involving the effects of
procrastination behavior and to raise awareness among teacher candidates. Focus interviews and
awareness activities for risky groups can be carried out by monitoring procrastination behaviors
by academic advisors.
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