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COMPLAINT SPEECH ACTS USED BY LEARNERS OF TURKISH AS
A FOREIGN LANGUAGE!

Betiill OZTURK" Talat AYTAN™

ABSTRACT

The aim of this study is to identify the uses of the complaint speech act by learners of Turkish as a foreign
language in different situations and locations, utilizing the speech act theory developed by Austin and Searle.
The research, designed according to the case study pattern with a qualitative research approach, collected data
from 87 participants using a single pattern sample. The responses given by the participants to the complaint
speech act with the Speech Completion Test (SCT), consisting of seven different situations, have been classified
according to strategies. In the classification, the strategies created by Trosborg in the Speech Completion Test
for the complaint speech act; later additions made by Bikmen - Marti, and strategies obtained in the study of
Murphy and Neu were used. The classified results were subjected to descriptive analysis. As a result of the
evaluation of the obtained results, it is seen that the request strategy for compensation is most commonly used in
complaint speech act situations. Participants used the direct behavior dimension 279 times for the complaint
speech act. This result constitutes 50% of all responses. Participants have turned to direct actions to take action
against situations. It has been determined that the mother tongues and foreign languages known by the
participants, gender variables did not create a difference in the use of speech acts, but the change in the age
factor caused various differences. This difference can be more clearly seen in terms of address and formality. It
has been determined that the participants did not have difficulty in understanding the message to be given in the
complaint speech act, and they were also successful in choosing appropriate forms of address and greetings
according to the context.
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1. INTRODUCTION

According to Chomsky, 'the fundamental concern of linguistics should not be the ways in which
language is used in daily life (performance), but rather the representation of language in the brain
(competence),’ (Cook, 2003, p. 9). For language learners, frequently used requests in daily life can be a
serious challenge because they create an expectation from the listener. Therefore, a student needs more
than just knowledge of grammar. Many studies in the international literature (Bardovi-Harlig &
Mahan-Taylor, 2003; Cohen & Ishihara, 1996; Koike, 1989; Tanck, 2002) ‘clearly demonstrate that
second language acquisition cannot be achieved solely through the teaching of vocabulary and
grammar rules' (Polat, 2010, p. 1). Communication is not as simple as just saying what is meant. How
what is meant is said is of vital importance and varies from person to person, as using language is a
learned social behavior: The way of speaking and listening is greatly influenced by cultural experience
(Tannen, Deborah, p. 62). The speaker wants the addressee to take action within the framework of
their own desire. For this reason, the speaker needs to use various methods in the speech act they will
convey to the addressee.

Pragmatics is the use of language for communication in a social context. It is the branch of science
that examines how speakers use language. An important research area of pragmatics is the speech act.
The foundation of pragmatics is formed by twelve lectures (William James lectures) given by the
English philosopher of language, John Langshaw Austin, at Harvard University in 1955. In these
lectures and his theory, Austin started from the premise that many words used during communication
are actually used to perform actions, not just to describe the world (Ayirir Onursal, irem, 2016, pp.
143-144). On the other hand, Searle (1972), a student of Austin, proposed solutions to areas he thought
were lacking in his teacher's theory, thereby expanding the field. Searle (1972) argued that his teacher
Austin had indirectly formed the theory of speech acts. Philosophers of language before Austin
distinguished linguistic structures as true or false. Austin, however, argued that there are many words
in the indicative mood that are neither true nor false without such a distinction. Searle (2000) asks,
'‘What did the speaker mean by this?' and first directs the question, 'What was the illocutionary force of
the speaker? What kind of speech was this?' and then asks, 'What was the content, what were the
proposition or propositions presented by the speaker with this particular illocutionary force?' (Altun,
2019). The theory of speech acts put forward by Austin and developed by Searle forms the basis of
this study as well.

The reasons for the importance of pragmatics in foreign language teaching are shown as the student-
centered nature of teaching, the selection of textbooks suitable for the student group, the pre-
preparation of course contents, the reorganization of grammar according to use, the inclusion of texts
related to daily life in textbooks, and the development of new exercises aimed at improving
communication skills (Uslu, 1988).

Competent verbal communication is thought to be achieved not only with linguistic proficiency such
as vocabulary knowledge, syntax, meaning, etc., but also with knowing how to convey what to the
interlocutor in different situations. Chomsky (1965) limits the competence of communication only
with grammatical rules. This approach has been criticized by many linguists. One of the leading
linguists, Hymes (1972), introduces socialization in the concept of communication competence he put
forward in response to Chomsky. Thus, an individual's feelings and thoughts should be conveyed to
others with certain social rules. According to Hymes (1972), when, with whom, where, and how an
individual speaks is as important as how they arrange which words in what order to speak. Canale and
Swain (1980) examine this competence in four groups with the expansions they brought to the views



of Hymes, who put forward the competence of communication: grammar, discourse, strategic skills,
and sociolinguistic skills. Gumperz (1982) defines the competence of communication as interactional
concepts, which are the requirements of the success of starting and continuing a conversation with the
interlocutor, while Tannen argues that "communication is inherently related to culture"”, stating that it
is quite dependent on the sociolinguistics of language. Widdowsan (1991) stipulates that both
grammatical competence and sociolinguistic competence must be acquired separately with the claim
that "communication skills include linguistic skills, but the opposite is not true" (Widdowsan 1991,
p.79).

Speech act studies were initiated by Austin and developed by Searle, who was Austin's student.
Austin, in his claim in the speech act theory he defended against the descriptive approach, states that
the action takes place during the speech. Searle, on the other hand, has put forward the handling of this
approach based on the meaning of the act. According to the speech act theory, the basic building block
of meaning transmission is speech acts, which are the smallest unit of communication. It is possible to
classify and handle act words in various aspects in terms of value and purpose.

While the word 'speech’ can be associated with language, 'act' is contextualized with action. The
theory of speech acts is the expression that the action in question also takes place while speaking.
Individuals use speech acts both to improve their position against each other and to realize the requests
they want to be fulfilled when they are in communication with each other. While the act is associated
with action, speech is associated with language, and the speech act has been defined as 'the smallest
unit of meaning that performs the acts required in language for its formation and aims to change the
positions of individuals against each other' (Alkan, 2019, p.17). These actions performed through
language include expressions such as requests, thanks, suggestions, acceptance, rejection, etc. Another
element of the speech act is that the action has a purpose.

The theory of speech acts is a theory developed by Austin, a leading philosopher of language
philosophy, in the 1930s and detailed in academic lectures given at Harvard University in 1955. After
Austin's death, his book 'How to Do Things with Words' was published in 1962, which elaborately
explained this theory and presented it to the attention of those interested in the field of linguistics.

Austin argues that when forming a speech act, one of three types of acts will occur: locutionary,
illocutionary, and perlocutionary. The locutionary act refers to the verbal expression of the language
elements that make up the statement. The illocutionary act describes performing an act such as a
request, thanks, confirmation, rejection, command, warning, etc., while carrying out the locutionary
act. The perlocutionary act explains the response and the result that the expressed statement finds in
the addressee, in short, its power to enforce.

Searle, a student of Austin, developed Austin's theory of speech acts during his research in the field of
philosophy of language at Oxford University. He published the book 'Speech Acts' in 1969, which
deals with the structure of speech acts. According to Searle, 'Every linguistic communication contains
speech acts," and 'speech acts are the smallest unit of interpersonal communication’ (1969, p.16). In
Searle's focused work, he argues that speech and action have common points: 'like all other acts,
speech acts also require the intention to produce certain results and for this intention to play a causal
role in the production of these results' (2005, p.228). From this perspective, intentionality is important
in Searle's view of meaning creation. The sound produced as a physical act becomes an expression,
guestion, command, warning, etc., and gains semantic value when the speaking person loads their
intentionality onto the respective symbol constituting their language within certain linguistic
conventions (Searle, 2006).



According to Searle, an ordinary speaker produces three different speech acts:
a) utterance

b) proposition (proposing)

C) stating, asking questions, commenting, promising, etc. (illocutionary act)

As previously mentioned, Austin's approach to utterances is divided into two separate groups:
observational (descriptive) and performative. The purpose of observational (descriptive) utterances is
to narrate, describe a subject, event, etc., and can be classified as true or false. Performative utterances
are not classified in this way because they indicate the completion of the action. Austin himself sought
a different classification method, initially trying to classify by illocutionary force, but due to the large
number of actions, he created five classes in the context of illocutionary value:

* Verdictives

* Exercitives

» Commissives

* Behabitives (a surprising class)
* Expositives

The task of verdictives is for a decision-maker to make a decision or judgment about something or a
phenomenon that is difficult to be sure about. Exercitives are to fulfill the requirement of a right one
owns: to command, to appoint, to vote, etc. Commissives are acts used to make a commitment or
declare an intention. Behabitives are related to social or individual actions such as condolences,
congratulations, praising, blaming, apologizing, cursing. Finally, expositives are speech acts that
express the exact position of utterances within a conversation. For example, defining, agreeing, and
rejecting are in this class.

After Austin's contribution to pragmatics with this definition and classification, Searle expanded
Austin's work by classifying illocutionary acts according to their purposes. Searle also classified into
five groups:

* Assertives

* Directives

» Commissives
* Expressives

* Declarations

Assertives are used to convince the addressee of the truth of the utterance. Statements, descriptions,
and classifications can be given as examples of this group. Directives are commands, orders, and
requests expressed to comply with the utterance. Examples for commissives can be promising,
swearing, and threatening. Expressives are speech acts that are accepted as indisputably true with
expressions such as apologizing, congratulating, and greeting. Declarations aim to inform the
addressee of a development. Actions such as resigning, firing, promoting are in this class. After the
declarations take place, the actions will operate differently than before. When comparing the
approaches of Austin and Searle, Austin used performatives while Searle worked on appropriateness



conditions. Austin benefited from the interpersonal effect of the speech act, while Searle preferred to
classify depending on the addressee's illocutionary ability.

Speech act studies encompass thanking, apologizing, requesting, and complaining acts. Here, the
person is asked to express their dissatisfaction with a situation or something in the target language. Of
the speech act forms listed above, the most challenging for an individual who is new to the language is
to express the complaint speech act. The difficulty may be due to the language structure in the target
language or differences in the target culture. Additionally, the individual's struggle to decide what
expressions are appropriate to use contributes to the difficulty in performing the complaint speech act.
Searle (2000) considered the complaint act within the context of assertive types such as claiming,
proposing, boasting, and expressing. Furthermore, Olshtain and Winbach (1993) have described the
complaint speech act as the speaker expressing dissatisfaction or anger as a reaction to ongoing or past
actions that negatively affected them. Boxer (1991), who classified the complaint speech act in another
dimension, divided it into direct and indirect.

Speech act research is divided into different branches such as requests, complaints, thanks, and
apologies. Each of these branches has its own unique strategies. The strategies used in the complaint
speech act were first proposed by Torsborg (1995). Additions were made to Torsborg by Yian (2008),
and the final version of the strategies used in the research was created by Mart1 and Bikmen (2013).

Table 1
Complaint Speech Act Strategies

Complaint Elements Strategies
Silence

No explicit complaint Hints
Annoyance

Dissatisfaction )
Negative consequences

_ Indirect accusations
Accusations
Direct accusations
Modified blame
Blame Explicit blame
Explicit blame
Request for repair

Direct actions
Threat

While eight strategies of complaint speech acts (implication, anger, wrong consequences, indirect
accusation, direct accusation, mild blame, blame (behavior), blame (person)) were proposed by
Torsborg, direct actions, warnings, and silence were added by Bikmen and Marti; request for repair
and threat were introduced to the literature by Yian (2008). Apart from these strategies, in a study on
the complaint speech act by Murphy and Neu (1996, pp. 199-203), the strategies used by fourteen



American and Korean male students while performing the complaint speech act were classified as
stating the purpose, warning for complaint, complaint, defense, and suggesting a solution.

Eight strategies of complaint speech acts (implication, anger, wrong consequences, indirect
accusation, direct accusation, mild blame, blame (behavior), blame (person)) were proposed by
Torsborg, while direct actions, warnings, and silence were introduced by Bikmen and Marti; requests
for repair and threats were added to the literature by Yian (2008). Apart from these strategies, in a
study on the complaint speech act by Murphy and Neu (1996, pp. 199-203), the strategies used by
fourteen American and Korean male students while performing the complaint speech act were
classified as stating the purpose, warning for complaint, complaint, defense, and suggesting a solution.

When examining studies in the field of speech acts within the country, it is observed that the majority
deal with the relationship between the native languages of individuals learning a foreign language and
the foreign languages they know. Research is concentrated in the field of English. However, studies on
individuals learning Turkish as a foreign language are limited.

Akinc1 (1999) examined age, gender, and status in his study on politeness in Turkish verbal
complaints. Akkurt (2007) studied the changes in complaints from a pragmatics perspective among
students of Turkish origin learning English as a foreign language. The study conducted by Onalan
(2009) addressed official complaint methods in English between native English speakers and native
Turkish speakers. The main factors evaluated were age, gender, language level, how many years the
foreign language has been used, etc. Polat (2011), in his study, addressed the concept of the request
speech act in three different stages. As a result of the study, it was understood that participants
learning advanced English and advanced Turkish struggled with the use of the request speech act, and
based on this result, some improvements in their learning materials were suggested. Bikmen (2011)
also studied the complaint methods of Turkish participants learning English as a foreign language.
Giizel (2012), in his research, compared the complaint methods used in Turkish and English using a
discourse completion test consisting of two situations. As a result, participants were provided with the
opportunity to see diversity and gain awareness from a pragmatics perspective. Bikmen and Marti
(2013) examined the complaint speech act in their study. In the study, written responses to a 10-
question discourse completion test were collected from 3000 participants consisting of Turkish
students learning English as a foreign language, native English speakers, and native Turkish speakers.
In the study, requests for repair, hints, and annoyance were the most used strategies by all three
groups. Bayat (2017), unlike other examples, worked with participants learning Turkish as a foreign
language. In the group, those learning Turkish as a foreign language significantly diverged from native
Turkish speakers in the complaint speech act. It was observed that both groups converged in the
apology speech act. As a result, it was suggested that socio-cultural and pragmatic aspects should be
given importance. Arslan (2020) used only participants who were trying to learn Turkish as a foreign
language. The results showed that direct complaint methods were used in official complaint situations.
It was observed that the students in training could create the content and meaning of the response to be
given in the cases for the complaint act, but they were insufficient in terms of addressing and
introductory words.

The main aim of the study is to determine the usage of the complaint act in different contexts by those
learning Turkish as a foreign language within the framework of the Speech Act Theory developed by
Austin (1970) and Searle (2000). The study aims to determine the place of context and social status in
the use of the complaint speech act. For this purpose, a Speech Completion Test consisting of social
situations containing the complaint act was given to the participants and the usage situations of this act



were examined. Another aim of the study is to reveal possible implications for teaching Turkish as a
foreign language. The results of this study can be taken into account when preparing materials and
curriculum for teaching Turkish as a foreign language.

The main problem targeted to be answered in the study is how the strategies of performing the
complaint speech act, which is one of the types of speech acts that hold an important place in
communication in a foreign language, occur in different contexts and which sub-strategies are used in
the performance of this act?

The sub-problems of the study can be listed as follows:

1. s there a significant relationship between the complaint speech act and the place where it is
used?

2. Is there a significant relationship between status difference and the use of the complaint
speech act?

3. Is there a significant relationship between the age range of the participants and their use of
speech acts?

4. Is there a significant relationship between the duration of residence in Turkey and the use of
speech acts?

5. Is there a significant relationship between the current level in language learning durations and
the use of speech acts?

6. Is there a significant relationship between the number of foreign languages known by the
participants and speech acts?

7. How are the situations in the study evaluated according to complaint speech act strategies?

2. METHOD

The study is a case study with a single pattern sample. The universe of the study consists of
students/course participants learning Turkish at Istanbul Sabahattin Zaim University IZUTEM. The
group involved in the study was determined by the easily accessible case sampling method, one of the
purposeful sampling methods. The easily accessible case sampling method in purposeful sampling
methods speeds up and facilitates the research. Because in this method, the researcher selects a
situation that is close and easy to access (Yildirim- Simsek, 2018). Participants were given a Speech
Completion Test consisting of seven situations. In the given Speech Completion Test, participants are
asked to complain about something in any situation they may encounter in daily life. The data
obtained in the test were analyzed according to the eleven strategies formed by the additions of
Bikmen — Mart1 (2013) to the eight strategies determined by Trosborg (1994), and then according to
the study of Murphy and Neu (1996).

The sample group consists of B1l, B2, and C1 level students learning Turkish at IZUTEM.
Participation is voluntary, and 87 people, 52 women and 35 men, participated. The age range of the
participants is 18 — 52. The wide age range has provided diversity in the answers to the research.
Especially, the possibility of misunderstanding questions and situations that can be encountered in
certain age ranges or giving reactive and emotional responses has also decreased. The average age of
the participants is 24.5. This is thought to be due to the fact that IZUTEM, where the study was
conducted, teaches Turkish to students who have just started university education. In the nationality
distribution, it is seen that the concepts of country and nationality are confused. Some people have
stated that they are of Arab race, whereas what is expected is to specify which country they come



from. On the other hand, 4 participants left the nationality part blank. With 39 participants, the Middle
East region stands out, while 29 participants from Africa have been included in the study. While 6
people participated from Central Asia, 8 participants from the Far East from Indonesia, and 1
participant from the Balkans from Bosnia and Herzegovina. 15 participants with different mother
tongues participated in the study. Among these participants, K24 and K39 have dual mother tongues.
The vast majority of other participants (62 people) know Arabic. Participant K59 is a citizen of
Turkmenistan and has stated his mother tongue as Turkish in the text. He also noted that he knows
Russian and Uzbek. It is seen that the foreign language of the vast majority of participants is English.
The reason for this is that English is seen as a universal language. Looking at the research group in
terms of language proficiency, data were collected from participants at B1, B2, and C1 levels.
Participants at the A level were not included in the study to ensure a clear understanding of the
situations in the research.

Another factor affecting the performance of learning Turkish is the participants' use of another
language, also known as "interlanguage”. It is observed that a large proportion of the participants (82
participants) know another foreign language. It is seen that 53 participants know 2 foreign languages,
and 15 participants know 3 foreign languages. There are also very rare participants who know 4
foreign languages. In the research, it was also asked how long the participants have been in Turkey. It
is understood that participants who have recently come to Turkey are predominant. In addition, due to
the Covid-19 pandemic, there is a considerable mass of participants who continue their Turkish
education remotely by physically returning to their own country.

The reason for preferring the Speech Completion Test in the study was that it could be carried out in a
short time and it provided the opportunity to obtain the database of the speech acts being researched.
The data collection techniques preferred in language acquisition research in the field of pragmatics are
the Speech Completion Test (STT; Discourse Completion Test), Dialogue Creation (Discourse
Construction), and Role Play techniques. In addition to these, conversation records obtained from real
life are also among the techniques chosen in the examination of the mother tongue from a pragmatic
perspective (Polat, 2010, 11). The Speech Completion Test is a test that asks/researches what the
participants will say in response to a given situation. There are two different forms of the Speech
Completion Test.

The first consists of open-ended questions and does not include a second-order speech act. In this
Speech Completion Test, a context that requires the production of the desired speech act is given and
the participant is asked to write what speech act they will use in this situation. For example:

It's your sibling's birthday. Your mother is preparing a surprise birthday for your sibling. Your mother
asked for your help but you refused because you have work. Your mother prepared a birthday cake in
the kitchen. You accidentally dropped the cake on the floor. What do you say to your mother?

Y Ol i

In the second type of Speech Completion Test, the context and the introductory speech act are given.
The participant is asked to respond to the speech act directed at them. For example:

While walking quickly on the street to get to school, you bump into an old woman. The packages in
the old woman's hand fall to the ground and the woman is very scared. You apologize to the old
woman:

(0 S



In this study, the first type of Speech Completion Test was used. The situations in the Speech
Completion Test were prepared in an original way. The written situations were sent to three different
instructors who are experts in the field of teaching Turkish as a foreign language. Arrangements were
made by taking the opinion of field experts. Finally, a Speech Completion Test consisting of seven
guestions was prepared and used for the complaint speech act test.

Content analysis was used as a data collection tool. The main purpose of content analysis is to reach
concepts and relationships that can explain the collected data. The data summarized and interpreted in
descriptive analysis are subjected to a deeper process in content analysis, and concepts and themes that
cannot be noticed with a descriptive approach can be discovered as a result of this analysis (Yildirim
and Simsek, 2018).

Due to the global Covid-19 pandemic, which also seriously affected Turkey, the aforementioned test
was applied in a virtual environment. Participants were informed about the research in the virtual
environment. During the application, students' questions were answered, and expressions they did not
understand were explained. The Speech Completion Test was applied to 87 students learning Turkish
as a foreign language over a six-month period. It took approximately 40 to 50 minutes for a participant
to complete the Speech Completion Test. There was no time limit, but participants were asked not to
think too much about the contexts. Sharing their first ideas when they read the situation is important
for the research.

Through the Speech Completion Test, the answers given by the participants to the complaint speech
act were classified according to their strategies. For the answers in the Speech Completion Test related
to the complaint speech act, the strategies created by Trosborg (1994); later additions made by Bikmen
— Mart1 (2013) and strategies obtained in the study of Murphy and Neu (1996) were used. The results
emerging from the classification were interpreted qualitatively. Descriptive analysis was used when
interpreting the results. According to Yildirnm and Simsek (2011), descriptive analysis is an analysis
approach that includes the steps of processing qualitative data in accordance with a predetermined
framework, defining the findings, and interpreting the defined findings. The main purpose of content
analysis is to reach concepts and relationships that can explain the collected data (Yildirim and
Simsek,2018, 242). Content analysis is "the objective and systematic classification of the message
contained in verbal, written, and other materials, converting it into numbers, and making inferences in
terms of meaning and/or grammar" (Tavsancil, Aslan, 2001, 22).

3. FINDINGS

In the study, the skills of students learning Turkish in using the complaint act were examined
according to the answers they gave to the seven in-context situations created. The complaint act
implementation strategies of each participant were determined by examining the answers they gave to
the Speech Completion Test one by one. In addition, whether they used appropriate strategies with the
situation was also examined.

While evaluating the answers given by the participants to the situations given to the complaint speech
act in the Speech Completion Test, eleven strategies created by Trosborg (1994) and developed by
Bikmen and Mart1 (2013) were taken as the basis. These strategies are:

* Remaining silent

* Hints
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* Annoyance

* [l consequences

* Indirect accusations

* Direct accusations

* Modified blame

* Explicit blame (behavior)
* Explicit blame (person)

* Request for repair

* Threat

In addition, answers in different styles from these strategies have also been encountered. The
categorized version of the situations given in each context, speaker - listener roles, and environments
are included in Table 1.

Table 1

Categorization of Situations in the Speech Completion Test

N L Role of the Role of the .
Situation Given in Context . Environment
Complainant ~ Addressee
1. Noise in the theater Spectator Staff in the hall Public area
2. Sibling's irresponsibility Sibling Brother Family environment
3. Home argument/ noise Child Parent Family environment
4. Parking space Neighbor Neighbor Social environment
Social environment /
5. Queue at the supermarket Customer Customer .
Shopping
6. Wrong order Customer Service staff Social environment
7. Return request Customer Sales consultant Social environment/ Store

In the study, the responses to the complaint speech act from 87 participants were analyzed, but the
responses from 7 participants were not included in the research. The answers given by participants
with the codes K7, K13, K43, K63, K74, K82, and K85 were excluded from the study data because
they were deemed meaningless both grammatically and in terms of the complaint speech act.

3.1. Use of Space in the Complaint Speech Act

In this study, the situations given in the Speech Completion Test (SCT) occur in the following
environments: public area, family environment, social environment (shopping, restaurant, store, cafe),
educational area. Participants have chosen different strategies appropriate to each environment. For
example; in places like restaurants and cafes, they have made requests from the waiter or staff. In
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expressing this, they have used phrases such as "please, pardon, excuse me, | request, thank you." The
reason for this is that they do not know the people in these environments. On the other hand, in the
family environment, they have used a more intimate language when expressing requests and
complaints. Also, in the family environment, requests have been expressed in a definitive language
(imperative expressions, expressions of necessity, etc.).

The sixth and seventh situations in the SCT, which involve the complaint speech act, seem to occur in
similar environments (social environment) but actually differ in the context of the timing of the service
received. In the sixth situation, the participant is faced with dissatisfaction with a service received in a
restaurant, specifically the wrong food order being delivered. In this case, the participant is expected to
make an immediate assessment, complain about the situation, and request a change on the spot. In the
seventh situation, however, the participant is presented with dissatisfaction with a purchased product
and the act of making a return request. This situation anticipates remote communication via phone or
email. Therefore, there is no need for an immediate request. It has also been observed that alternative
solutions are offered in the seventh situation. In the sixth situation, there are clear speech acts that also
include imperative expressions.

3.2. Use of Status Difference in the Complaint Speech Act

In the SCT, participants were asked to complain about individuals of different statuses, such as a
parent, neighbor, instructor, sales consultant, sibling. Participants used different forms of address and
strategies according to the status of their addressees. For instance, in family communication like
sibling and parent relationships, expressions of affection such as "my dear brother, my dear sister, dear
mom, brother, dear dad" were used. In addition, for people they do not know, such as instructors,
theater managers, sales consultants, formal addresses like "dear authority, sir, madam, dear concerned"
were used.

Among individuals of the same status, such as sibling to sibling, student to student, general
expressions like "my brother, my friend" were used to start the complaint speech act.

3.3. The Effect of Participants' Age Range on the Use of Speech Acts

The age range of the 87 participants in the study is 18 — 52, with an average age of 24.5. The
predominantly young participants in the research preferred informal expressions. On the other hand,
participants aged 35 and above used more formal expressions. Individuals in this age range have used
the "you" expression in their requests in the second person singular form, such as "do this, do that."

3.4. The Effect of Duration of Residence in Turkey on the Use of Speech Acts

Participants continued their education in their countries due to the Covid-19 pandemic, so their
duration of stay in Turkey is short. However, it has been observed that participants occasionally use
expressions that are indicative of proficiency and frequently encountered in daily life in their
responses. It is seen that participants supplement their language learning activities in environments
such as schools or courses with social media, television, films, songs, and other materials. Therefore, it
is assessed that the duration of residence in Turkey has little impact on the use of speech act strategies.

3.5. The Effect of Language Learning Level on the Use of Speech Acts

The study included levels B1 and above, in other words, the study group consists of individuals with
intermediate and advanced language proficiency. The book 'Renewed Turkish for Foreigners', which
the participants use as a course material in IZUTEM courses, contains various activities related to the



complaint speech act. Therefore, it can be stated that participants did not struggle much while using
the speech act.

3.6. The Effect of the Number of Foreign Languages Known by the Participants on the Use of
Speech Acts

It has been determined that the majority of the participants in the study know Arabic and English.
Therefore, English explanations of the test questions have been included to help participants better
understand the situations. Participants who were not included in the study do not know a foreign
language.

3.7. Evaluation of the Situations in the Speech Completion Test in the Study According to
Complaint Speech Act Strategies

3.7.1 Evaluation of the Complaint Speech Act Strategies Exhibited by the Audience to the Noise
in the Theater

The situation given in the first context of the Speech Completion Test is related to a response to a
discomfort encountered in a public area. The person making the complaint is faced with a random
person they do not know at all. Of the 80 participants included in the study, 1 participant (K42) did not
write a response to the situation. It was observed that there were no answers containing hinting and
indirect accusations strategies in the given answers. The most preferred strategy is a request for
compensation with 56 participants. 3 participants (K19, K45, K59) used the strategy of remaining
silent. K45's answer "I'm just looking" stands out as the simplest and clearest answer that can be given
to this strategy. There are 3 answers containing the annoyance strategy. K20 expressed his annoyance
with the words "Please, some people in the hall do not turn down the sound of their phones even
though it is forbidden from now on. Because their phones keep ringing during the play and these
people are very annoying. For example, this ringing phone bothered me. Thank you." and did not
make a request from the officer. The negative implications strategy was used by participants with the
codes K56 and K83 in their answers. K83 summarized the fearful situation he was in by saying, "I
wouldn't say anything because they could tell me to shut up and go back to your country..." The threat
strategy was only used by K6. He directly threatened by saying, "I don't like this situation and 1 will
complain to the theater manager.” In other situations given in the survey, answers using the threat
strategy first express the situation they desire and then what will happen if this does not happen.

3.7.2 Evaluation of Complaint Speech Act Strategies Among Siblings

The situation given in the second context of the Speech Completion Test is related to not keeping a
given promise and not fulfilling responsibilities, which are frequently encountered in daily life and
cause discomfort. The answers of 63 participants were analyzed. 2 participants (K19, K39) were
excluded from the study because they only repeated the given situation in their answers without using
the complaint speech act. In this context, addresses used among family members (brother, my brother,
my dear brother, hello brother, my dear elder brother, elder brother, etc.) were used frequently. Unlike
other situations in the survey, it was observed that participants asked about the well-being of their
addressees: "hello brother how are you, | hope you are well" (K21). The longing for family members
was reflected in the answers: "My dear brother, we all miss you and are worried about you..." (K32).
Participants did not hesitate to use expressions of reproach, worry, anger, and resentment to reflect the
situation more effectively: "you should call the family, they are very worried” worry - (K24), ...didn't
you promise me to talk every week?" reproach-(K49), "you promised to call every week but | see a
whole month has passed and we haven't heard from you at all..." reproach-(K25), "...what you did is



not right at all" anger — (K33), "Brother, have you forgotten us..." resentment — (K72), "I would scold
my brother, don't you know responsibility..." anger — (K77), "...Are you trying to break my mother's
heart? What kind of feeling do you have? What kind of child are you?!" reproach — (K76). On the
other hand, religious motifs were also used as emphasis material to increase the importance of the
subject: "Brother! You should keep your promises. A month has passed and you still haven't called. If
you continue like this, you can't enter heaven and you can't be successful in your life" (K15), "Brother,
you may be busy during this time but the family is also worried, if you promised to call them every
week, you will stand behind your promise, the pleasure of God is from the pleasure of parents, take
their hearts and your life will be easier" (K10). These answers are also seen as a reflection of the love
and commitment within the family.

All complaint act strategies created by Trosborg (1995), contributed by Yian (2008), and added by
Bikmen and Mart1 (2013) were used in this context in the study. The strategy of request for
compensation was the most preferred strategy, used by 33 participants. Expressions of request were
frequently used. "My dear brother, we all miss you and are worried about you. Call me when you get
my message, please™; "..will you call mom.." (K86). Similarly, it was seen that command expressions
were also encountered in this context: "Please call her!" (K81), "..please call them" (K73). 5
participants used a dual strategy. The strategy of remaining silent was used by 1 participant (K45) as "I
can't interfere at all". The hinting strategy was used by 8 participants. Of these, 2 participants used
both hinting and another strategy (K81 and K83). In the answer given by K25, there is an indirect
reproach with the words "you promised to call every week but | see a whole month has passed and we
haven't heard from you at all...". The anger strategy was used by 10 participants. The negative
implications strategy was used by 5 participants (K4, K15, K58, K76, K77) and participant K4 also
included a request for compensation in his answer. In the statement given by K58, "I will call him. If
not, 1 will call a friend I know. If it still doesn't work, I will calm my family. And maybe if | had
money, | would go to New York to meet him. I'm afraid something will happen to him because he
doesn't call", he revealed his hesitation with the last part. The indirect accusations strategy was used
by 4 participants; K23 also used threat expressions along with indirect accusations: "Brother, why
don't you call us, look son, mom and dad are wondering about you every morning, night, please call
them, if you don't call, they can get sick". In the last part here, while the threat strategy is also used
with the event that will occur if the condition is not met, it is evaluated that the participant used the
phrase "look son" to draw attention and express his anger to his older brother. It was seen that the
direct accusations strategy was used by 6 participants. Participant K79 used both direct accusations
and a request for compensation in his answer. Participant K72 asked and accused his addressee
directly in his statement "Brother, have you forgotten us, mom and dad keep asking about you, why
don't you call, don't you ask, is there a problem". In the direct accusation strategy, expressions such as
"...you have to call the family."(K20), "...why don't you call us." (K27), "...where have you been?.."
(K30) are encountered, asking for an account and indicating obligation. The open condemnation
(behavior) method was used by K10, K33, and K68. With the statement "Brother, you may be busy
during this time but the family is also worried, if you promised to call them every week, you will stand
behind your promise, the pleasure of God is from the pleasure of parents, take their hearts and your
life will be easier.", K10 criticized his brother's promise. K44, who used the open condemnation
(person) strategy, gave a direct example of condemnation with the answer "my family is very worried
about you. How don't you talk to them, don't you miss your mom or dad, don't you think, what kind of
person are you.



3.7.3 Evaluation of Complaint Speech Act Strategies Used Due to a Dispute at Home

The situation given in the third context of the Speech Completion Test is related to a dispute
encountered in a family environment. It will be done to end the argument or to convey discomfort
from this situation to another family member. The answers of 6 participants (K9, K38, K50, K52, K69,
K73) were not included in the study. 1 participant (K42) did not write any answer. It was seen that all
strategies were used in the 3rd context. The most used strategy was a request for compensation (45
participants). 2 participants used more than one strategy (K72, K84). The strategy of remaining silent
was used by 8 participants (K3, K15, K16, K18, K23, K26, K40, K77). K3 thought of not saying
anything to his addressee (his father) and solving the problem by getting involved himself: "I don't
want to tell my father. | want to tell him myself. I will tell him that I love my mother and | will not
allow him to raise his voice". K73's statement "Hmm.. | need to think a bit.. I think I would like to
handle it myself by talking to my brother without telling my father” is an example of him staying
silent and then trying to solve the issue himself. Of the 4 participants who used the hinting method,
K44 indirectly approached his addressee with "I think our son misses you a lot, | think he has a
problem. He acted strange to me today, go talk to him." The expression of anger was used by only 1
participant (K8): "Father, I'm telling you. My brother is rude". The word "rude" in this expression can
be considered to contain an insult as well as an indication of anger. As an example for negative
inference, K27's statement "My brother is a bit disrespectful. He raises his voice. | think you should
punish him." can be used. Here, the user used the word "respect” as a word from his own native
language. Respect means respect in Turkish and has been used in harmony with the overall answer.
For indirect accusations, K10 and K65 responded. The answers of 2 participants (K1, K37) contain
expressions that are not included in the current strategies. Of these answers, K1 insulted with the
answer "you are rude". K37, on the other hand, is giving an order to his addressee in his answer "Dear
brother, you should not speak loudly to our mother because you are a polite person and our precious
mother is very upset. Now apologize to our mother

3.7.4 Evaluation of Complaint Speech Act Strategies Used Due to a Parking Space

In this context of the Speech Completion Test, an incident between two neighbors is given. The
complainant and the addressee opposite are neighbors who do not know each other closely. Therefore,
it is expected that the participants will use a more formal language. The answers of 4 participants were
not included in the study. The expressions they presented as their answers do not contain a complaint
meaning. 1 participant left the answer to the situation blank (K8). In this context, negative
implications, indirect accusations, direct accusations, and open condemnation (person) were not used.
Participants used both formal expressions such as "sir", "please dear neighbor”, "Mr. Muhammet",

"valuable neighbor”, "dear neighbor", and more intimate forms of address such as "brother", "my dear
neighbor”, "hooop brother”. In addition, greetings such as "hello™, beginnings that show courtesy and
request like "please" were frequently encountered. At the end of the sentences, there are closing
expressions that express satisfaction such as "thanks", "thank you". On the other hand, while it is
expected that participants will use a more polite language against people they do not know, some of
them did not hesitate to use insults or definite sanctions (orders). K1's answer "Are you canceled?
Move your car. Okay" is the most obvious example of this. The request for compensation was the
most used strategy (33 participants). 2 participants used two different strategies together (K4, K61).
Hints, after the request for compensation, was the second most used strategy with 13 participants.
Participants used a creative language with expressions such as "Neighbor, do you know our place is

expensive, 10 TL for 1 hour @" (K72), "Good mornings neighbor, hopefully, you are satisfied in my



car's parking place@" (K60), "I won't say anything, the next day | would sit in his park and sip tea"
(K77). The anger strategy was preferred by 5 participants. "Neighbor, you have done a great wrong. At
least you could have asked." (K59) and "Why are you parking in ours when your park is empty?"
(K75) answers show a clear sign of anger. 4 participants used the mild condemnation method. K21 has
exhibited the characteristic example of the mild condemnation method with the statement "Good day
sir, | wanted to point out to you that there is a parking space allocated in a regular and orderly manner
for each apartment in the building, your park is not here, it's over there." 4 participants included the
threat strategy in their answer; K61 also used a threat along with a request for compensation. The
statement "1 will put a board and write on it. If you want to lose your car's wheels, put it here." used by
K15 contains a clear threat. K61, who used more than one strategy, tied the act he would perform to
conditions with his answer "If this situation does not repeat. | won't lift a finger. But if this situation
happens and passes, | will talk to him in a polite and respectful way. But if he does not respond to my
request, |1 will have to complain.” In the first condition, if it is a one-time situation, he will stay silent,
but if it repeats, he will talk to his neighbor and express his request. He has revealed his actual threat
in case this condition is not met. As in other contexts, there are answers that are not classified within
the existing 11 strategies. For example, K71 gave a stern warning with the answer "hoooop brother,
are you aware of whose parking space you are parking in, go away from here, the front of your house
is empty, go park there &)". K48, on the other hand, approached the subject with a solution-oriented
approach with his answer "Brother, you can park when it's empty, but if there's a car, don't park. please
pull your car when the car comes.” He also created a more intimate atmosphere towards his addressee
with the address "Brother"

3.7.5 Evaluation of Complaint Speech Act Strategies Used Due to a Queue at the Supermarket

In this context of the Speech Completion Test, an incident between people who do not know each
other is given. This situation, which is frequently encountered in daily life in places like supermarkets,
banks, stores, bus queues, etc., occurs in a social environment. While some participants used polite
expressions, others reacted to the situation with harsher expressions. Some of the complainants wrote
responses directly to their addressees, while some participants wrote responses to the supermarket
staff. In this context, forms of address such as 'sir, young man, madam, my child, dear cashier, brother,
son, big brother, my brother' were used. Expressions such as 'pardon, please, excuse me' were also
frequently included. Some participants generalized by responding on behalf of all individuals: 'Please
get in line. We are all waiting for our turn.' It was observed that 4 participants did not respond in this
context. The responses of 3 participants were not included in the study because they did not contain a
complaint meaning and the participant put themselves in the place of the addressee (K50), among
other reasons. Negative implications, indirect accusations, and mild condemnation were not
encountered in this situation. The most used strategy was a request for compensation, used 27 times. 6
participants chose to remain silent. K5's response 'l don't say anything because | don't want to upset
my nerves' has been a clear and understandable answer for this strategy. While K73 used the hinting
strategy with 'Excuse me, sir, it's not your turn yet' in a formal language, K80 used an informal
language with "Young man :) those who come first pay first, please go to the back.' K60's response 'l
would tell the young man, sir, get in line, this is not right, we have been waiting for a while, then |
would look at the cashier and say this is not how it should be' both directly addresses the addressee
and conveys his anger to the cashier working in the environment. The expression of anger was quite
prevalent in this context and was chosen by 9 participants. K10 with the words "Young man, don't you
see we are standing in line? Isn't that shameful to you?' expresses anger and also condemns. 2
participants (K15, K69) used the open condemnation (person) strategy. K15 also included expressions



containing insults and curses in both the beginning and the end of the statement 'may god curse
you**** \We are not living in a forest, sir, we live in a country, a country! Take your habits and go live
with animals.' Threat was only used by K20.

Compared to the responses given to other situations, in this case, there are more expressions
containing insults and phrases that cannot be classified within the existing strategies. Warning
expressions were found in the responses of 7 participants, and 3 contained insults. K77 with the
response 'Who is the cashier, | will confront that cucumber you call a young man, yeah' and K1 with
'Are you an animal? Get back in line." have used slang words that carry an insulting meaning.

3.7.6 Evaluation of Complaint Speech Act Strategies Used Due to a Wrong Order

In this context of the Speech Completion Test, it was asked to complain about a product purchased
online, again via the internet. Considering that this purchased product can directly affect the person's
health, it is evaluated that its importance level is higher. In this situation affecting people's personal
health, participants can give harsher responses and can be more insistent in their responses. The
environment where the situation is given is a social environment and the parties are in the form of
customer - service staff. K73 did not write a response in this context. In this context of the study,
indirect accusations and mild condemnation strategies were not used at all. The most used strategy was
a request for compensation, used by 31 participants. This strategy was followed by the threat strategy
with 19 participant responses. In this context, the request for compensation is the most used strategy.
There were no expressions related to the complaint speech act in the responses of four participants. 3
participants used the strategy of remaining silent. K31 "I will correct my comment very seriously:
Why are you holding a place for special requests if you are not going to look! | wanted spice-free food
but it came very spicy!" K60 "I got such and such food from you today, | wanted the food to come
without spice, it came to me spicy, what is this carelessness" have expressed their anger as in the
expressions.

It is seen that there are responses from 2 participants (K53 K62) outside the given strategies. With the
expression "Despite ordering spice-free meals, all my orders came spicy, | couldn't eat a single bite.
You should be more careful next time." K53, and with the expression "Please pay attention to
customer feedback next time" K62 participant has given a warning and a forward-looking suggestion.

3.7.7 Evaluation of Complaint Speech Act Strategies Used Due to a Return

The seventh context in the Speech Completion Test is related to making a complaint about an
institution, not a person. This has led to the complainant using a more formal language than in other
situations. The fact that the purchase transaction mentioned in the situation was made from a shopping
site has led to the responses being given in the format of an email. 7 participants did not respond, and
the responses of 4 participants were excluded from classification because they did not carry a
complaint meaning. No instances of hints, negative implications, indirect accusations, mild
condemnation, and open condemnation (person) strategies were encountered. The strategy of request
for compensation was used 42 times. The next most common strategy was threat, encountered 11
times. There are 5 participants who used the strategy of remaining silent. K58, "If they write a
statement that the goods cannot be exchanged or returned, | will not complain to the store. Because it's
my fault for not reading their rules carefully.”, K18 "If they write a statement that the goods cannot be
exchanged or returned, I will not complain to the store. Because it's my fault for not reading their rules
carefully.” have stated that the given situation is their own fault and therefore they did not make a
complaint. K8, as an example of the anger strategy, used the expression "Hello, why aren't you taking



my money, you are worthless" and it was seen that he expressed resentment with the word "worthless"
at the end of the expression. There are 2 participants (K27 and K66) who used direct accusations. Of
these, K27 makes a direct request with the expression "Hello, why are you upsetting me. Return the
money or exchange the sweater." The open condemnation strategy is seen in the expression "Hello, |
bought a sweater from your store and it was small. You neither exchanged it nor returned it, | didn't
like this situation and | will complain” by K87. From a grammatical point of view, the pattern of
neither.. nor... shows that this participant has a high level of Turkish grammar knowledge. The
expression "May God curse you" used by K45 contains insults and bad words. In some of the
frequently used threat strategies, participants mentioned methods such as applying to the police, filing
a lawsuit in court, consulting with a lawyer, etc., to initiate legal proceedings. Some of the
participants, on the other hand, gave examples of actions they could take personally, although not
officially: "Every store can at least change the clothes if they don't fit me, but you didn't help me, so |
will give you 1 out of 5 points." (K55)

When the responses related to the complaint speech act obtained in the research are evaluated
according to Murphy and Neu (1996), in the second context, the response of 3 participants K6, "l am
looking for a close friend here and | am telling him the news or | am calling the New York police." has
offered a solution to the situation he is in. K50 warned his brother by saying, "You should stay in
touch with your family, my brother”. Similarly, K24 also warned, "you should call the family, they are
very worried". In the third context, there are warning expressions in the responses of 2 participants
(K1, K37). Of these responses, K1 insulted with the answer "you are rude". K37, on the other hand, is
giving an order to his interlocutor with the answer, "Dear brother, you should not speak loudly to my
mother because you are a polite person and my dear mother was very upset. Now apologize to my
mother." In the fourth context. For example, K71 gave a stern warning in the answer "hoooop brother
do you realize whose parking spot you are parking in, walk away from here, the front of your house is
empty go park there @&)". K48 approached the subject with a solution-oriented approach with the
answer "Brother, you can park when it's empty but if there is a car you won't park. when the car comes
please pull your car." He also created a more intimate atmosphere towards his interlocutor with the
address "Brother". In the fifth context, compared to the responses given to other situations, there are
more discourses and expressions containing insult expressions in this situation. Warning expressions
were encountered in the responses of 7 participants, and in 3 of them there were insult expressions.
With the answer "Who is the cashier | will hit that cucumber you call a young man yaw", K77, "Are
you an animal? Go back to your line." K1 used slang words with an insulting meaning. K83 made a
formal warning with "Please get in line"; K32, on the other hand, made a friendly warning by saying
"please brother, get in line". In the sixth context, there are responses from 2 participants (K53 K62).
With the expression "Despite ordering spice-free meals, all my orders came spicy, | couldn't eat a
single bite. You should be more careful next time." K53, "Please pay attention to customer feedback
next time" K62 participant has given a warning and a forward-looking suggestion.

3.8. Evaluation of Personal Data Obtained in the First Part of the Survey

In the first part of the Speech Completion Test, the majority of participants who answered the question
"Do you have difficulty speaking Turkish?" according to the 5-point Likert scale said "I don't have
difficulty" (%33) and "I have a little difficulty” (%37). Despite the participants having intermediate
and advanced levels, their responses in this way show that they have difficulty expressing themselves
verbally. In addition, it should be taken into account that half of the participants have been learning
Turkish for about 0-1 year.



Another question is "How much do you struggle when you complain about something or someone by
speaking Turkish?" While the answers to this question were "I don't struggle" (%34) and "I struggle a
little" (%27), the answers to the second main structure of the research, "How much do you struggle
when you ask for something from someone by speaking Turkish?" were "I don't struggle at all* (%35)
and "I don't struggle" (%36). As can be seen from here, participants struggle more when using the
complaint speech act. This situation may be due to the reaction of the interlocutor, intercultural
differences, etc. For this reason, speech acts should be included in course materials and especially in
teachers' lesson plans.

Participants were asked to self-evaluate with the question "How do you evaluate your oral Turkish
proficiency?" The majority of the answers to this question were; "I struggle a little" (%36) and "I
struggle” (%36). Apart from the use of speech acts, participants see themselves as inadequate in
expressing themselves in Turkish.

3.9. Analysis of Participants’ Communicative Language Proficiency

According to the Common European Framework of Reference for Languages (p.103), to achieve
communicative goals, language users should combine their general abilities with communicative
competence, which is more closely related to language. Communicative competence consists of the
following components:

* Linguistic competence,
* Sociolinguistic competence,
* Pragmatic competence.

The responses of the participants are evaluated in terms of linguistic competence in the Common
European Framework of Reference for Languages (p.104) as follows:

* Lexical competence

» Grammatical competence
* Semantic competence

* Phonological competence
* Orthographic competence
* Spelling competence.

In this study, the focus was on communicative competence. In addition to communicative competence,
lexical competence, grammatical competence, and semantic competence from linguistic competences
were also examined. The study group of the research consists of B1, B2, C1, and C+ levels. The
majority are at the B2 level. Therefore, it was evaluated according to the B2 level in terms of linguistic
competence. Participants were expected to give as natural a response as possible. For this, as little
intervention as possible was made to the participants. Despite the participants having intermediate and
advanced level Turkish, there are expressions that are grammatically incorrect. In some cases,
deficiencies were also observed in word and meaning competence. This negatively affected the
evaluation of the responses. There are no responses that did not participate in the research due to the
linguistic errors of the participants. However, there are letter errors due to alphabet and keyboard
errors in some participants' responses. For example; As in the responses of K67 "l want to return or
exchange the sweater because it is small for me", K22 "Hello, this jacket came wrong size either you



send the right size or you can refund pleaseab”, "Bardon | need your computer charger can | use your
charger please" there are letter errors. These errors have been used in the study unless they cause
semantic confusion.

Participants are quite successful in matters such as greeting, addressing. In general, responses have
started with a greeting appropriate to the situation. For example, expressions such as "Hello, Hi,
Excuse me, Have a good day, Teacher, Sir ..." are encountered. This shows that participants try to
communicate with their interlocutors primarily when complaining about a situation or asking for
something in a situation. Another positive result is the use of addressing expressions. Participants have
chosen and used addressing expressions suitable for the situation and environment. This allowed them
to approach their interlocutors with formal or more intimate expressions in their own contexts.

Participants also used language expressions according to the statuses of the people in the situations in
terms of sociolinguistic competence. For example, using the expression "you" when asking for
something from the waiter in the restaurant, using the request expression "please”. In addition, when
complaining about an institution, store, responses were given according to the e-mail, petition form.
From this point of view, it shows that participants have the gains of their levels.

4. RESULTS, DISCUSSIONS, SUGGESTIONS

When examining the strategies used, it is observed that the request for compensation strategy is the
most used for the complaint speech act. Participants have taken direct action in response to situations,
and this strategy, used 279 times, constitutes 50% of all responses. Similarly, in the request speech act,
the strategy of referring to preparatory conditions was found in 298 responses, becoming the method
used in 55% of all responses. Participants have turned to direct actions to respond to situations. While
no strategy was completely unused, some participants gave responses that either repeated the situation
or were outside the mentioned strategies because they did not understand the situation. This indicates
that these participants lack verbal proficiency in the language they are learning, regardless of their
language level. This result is in parallel with the findings of Arslan's (2020) study.

In the data obtained via the internet, it is seen that the majority of participants have stayed in Turkey
for 0-1 years. They are followed by participants who have stayed in Turkey for 1-3 years, 3-5 years,
and over 5 years. This is also clearly reflected in the Turkish levels in the participants' responses.
Arslan (2020) had found that this variable did not reflect in the results in his study. However, a result
contrary to Arslan's (2020) study has been obtained in this aspect. Participants who have lived in
Turkey for many years have easily used Turkish speech acts and included irony and metaphorical
expressions. As the duration of stay in Turkey decreases, transfers from the first foreign language or
interlanguages are observed in speech acts.

Although participants have a command of the language structures necessary for complaints, they
struggle to use these structures in context. The reason for this is that students spend a weighted
training process on the course materials they use in language education, but their communication in
social life is weak. Akgiin (2020) also encountered a similar result in his study and attributed it to the
memorization-based and grammar-focused approach during teaching. While it is difficult to comment
on the ratio of grammar and application in individuals' language learning processes in the study, we
see that people with little contact with social life struggle. This partially coincides with the results of
Akgiin (2020).

Language teaching and learning processes cannot be considered separately from culture. As
Wittgenstein (2011, p. 133) stated, "the limits of my language mean the limits of my world," language
is a perspective, a way of life, and a concept that sets boundaries. The research has shown that
participants from different cultures have common and different attitudes, behaviors, and perspectives
in various contexts. These attitudes are reflected in the responses in the learned language. For



example, participants of Central Asian origin have paid attention to the age of their interlocutors. This
result is similar to Kiling's (2019) study. Intercultural differences are also seen in the responses
participants give to situations.

Indonesian participants have used very polite expressions and often suggested solutions. K58 said, "I
won't say anything. When my parking space is not used, | think it's not a problem if my neighbors
want to use it. | want to do a favor for my neighbor, and | hope they will be happy and kind to me."”
Therefore, since language operates with rules, it is not illogical to say that sociolinguistic rules will
vary according to different language communities due to different cultures. It has been observed that
the gender factor, which is a variable of the research, has no effect on the use of the complaint act.
However, changes in the age factor have caused various differences. This difference can be more
clearly seen in terms of address and formality. While the young generation uses addresses like "buddy,
my friend, bro" among themselves, the middle-aged group has turned to addresses like "sir, madam,
mister." In addition, it has been observed that the young generation uses emojis to express their
emotional state in addition to written expression. In some cases in the research, participants have used
emojis as a tool to better express the situation and reflect their own feelings with a definite expression.
Regarding the use of emojis, there are thoughts on "facilitating the expression of thoughts on the
benefits of emoji use, gaining sympathy, preventing misunderstanding, and saving time" (Toks6z and
Kahraman, 2017), which participants have also included in their expressions. In the research, K71
said, "hoooop brother, are you aware that you parked in someone else's parking spot, go away, the
front of your house is empty, go park there &)", "Good morning neighbor, | hope you're happy in my

car's parking spot@®)", "Neighbor, do you know our place is expensive, 10 TL for 1 hour &". It has
also been determined that the participants who gave these answers are young. This situation has made
it easier to understand the emotional state in the event or has allowed the participant to take a clearer
stance against the event.

The participants' mother tongues and the foreign languages they know have not made a difference in
the use of speech acts. In Akgiin's (2020) study, although rare, it was encountered that participants
made direct transfers and translations from the culture they came from, while in this study, no answer
in their own language or direct translation was encountered. There has been no difference for
participants due to the environment in which the speech act will take place.

A noteworthy result in the research is the speech acts used by participants according to their age
levels. Middle-aged participants have used formal addresses such as "sir, mister". Young participants,
on the other hand, have used more intimate addresses like "bro, friend". Generally, responses have
started with greetings such as "Hello, good day, good morning". Pattern expressions learned at the Al
level, such as "Pardon, excuse me", are also seen at the beginnings of sentences. These participants,
while familiar with pattern expressions, may not always use them appropriately. When using the term
"please” in the complaint speech act, it serves a softening function, intended to reduce the impact of
the words. As a result, it is observed that participants make appropriate address choices. Altan (2015)
found that foreign participants struggled and made inappropriate address choices in contexts that did
not align with their own cultures. This study does not support Altun's (2015) findings. As previously
mentioned, participants have supplemented their language learning with other materials such as social
media, television, and cinema, and as a result, have adapted to Turkish culture. This is similar to
Akgiin's (2020) study, which observed the widespread use of address levels. In Arslan's (2020) study,
it was found that participants could form the content and meaning of the response for the complaint
act, but were insufficient in address and opening words. The results obtained in the complaint speech
act section of the study do not align with Arslan's (2020) findings.

Some responses also contain solutions and suggestions. Instead of approaching events with a
complaint action as requested from them, participants have thought about how they could offer a
solution and have brought forward constructive, solution-oriented suggestions. These expressions have



been considered according to Murphy and Neu (1996). Some participants, on the other hand, have
preferred to warn the people causing the situation. These results have been especially encountered in
situations 3 and 4. These cases have been considered as a new group. Arslan's (2020) findings also
show that there are confusions in interactive speech acts (request, speech, complaint) and situations
where they are used interchangeably. Although some of the results show similarities, responses
containing suggestions in the data obtained have been evaluated as a separate class and have diverged
from Arslan (2020).

Participants have used more command expressions in their close circles such as family and friends, but
have made extensive use of softening expressions in environments with status differences like work,
public environments, or when dealing with unfamiliar people. It is observed that when it comes to
comfort zones, participants respond regardless of status differences. In this respect, the results
obtained coincide with Akgiin's (2020) findings.

The study aimed to examine how and to what extent speech acts are used in teaching Turkish as a
foreign language. Seven situations related to the complaint speech act were given. Participants used
different forms of address and strategies depending on whether the addressee in the situations was a
person or an institution. For example, more intimate expressions were used when making a request
from a student in the library in the request speech act; formal expressions were chosen when making a
return request from a store in the complaint speech act. "Dear authority, manager" Whether the
addressee is a person or an institution has caused a difference in the words used. In the complaint
speech act, especially dissatisfaction — hinting and condemnation strategies are converging. Students
do not use words and expressions enough to make a clear distinction between these three strategies in
their responses. Their reactions can also be short and clear words. Some participants' use of
expressions such as "worthless, shameless, rude™ has also been noted as responses containing insults.
In terms of complaints, students have mostly made recommendations and corrective feedback to
improve the situation. They have been observed to exhibit a more constructive attitude.

New studies that will contribute to the field could be conducted in a face-to-face environment, and
instead of the Speech Completion Test, participants could be asked to respond to situations in role
plays or in groups. Thus, responses closer to natural can be obtained. If the research is conducted with
a larger study group, responses resulting from cultural or interlingual exchange can be seen more
clearly. The influence of the mother tongue on the learned language can be examined. Connections
between the known foreign language and the learned foreign language can be evaluated.

While learning a language, culture and cultural values are also implicitly learned. Studies can be
conducted on this, or this aspect of studies can be highlighted more. More emphasis should be placed
on communicative competence in teaching Turkish as a foreign language. Work related to this should
be done in the curriculum. Development should be made in course materials on complaint and request
speech acts. Sample materials should be prepared for teachers to include speech acts in their course
content, and teachers should be encouraged in this regard.
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TURKCEYI YABANCI DiL OLARAK OGRENENLERIN
KULLANDIKLARI SIKAYET SOZ EDIMLERI!
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OZET

Bu calismanin amaci Tiirk¢eyi yabanci dil olarak 6grenenlerin farkli durum ve mekanlardaki sikayet so6z edimine
ait kullanimlarmi, Austin ve Searle tarafindan olusturulan s6z edimleri kuramindan yararlanarak belirlemektir.
Nitel arastirma yaklagimiyla durum calismasi desenine goére tasarlanan arastirmada 87 katilimcidan tek desen
orneklemiyle veri toplanmistir. Yedi farkli durumdan olusan Konugsma Tamamlama Testi’yle (KTT)
katilimeilarin sikayet s6z edimine yonelik verdikleri cevaplar stratejilere gore siiflandirilmigtir. Siniflandirma
yapilirken sikayet s6z edimine ait Konusma Tamamlama Testi’'ndeki Trosborg’un olusturdugu; daha sonra
Bikmen — Marti’nin eklemeler yaptigi stratejiler ile Murphy ve Neu’nun g¢aligmasinda elde ettigi stratejiler
kullanilmistir. Siniflandirilan sonuglar betimsel analize tabi tutulmustur. Elde edilen sonuglarin degerlendirilmesi
neticesinde sikdyet s6z edimi durumlarinda en ¢ok telafi igin rica stratejisinin kullanildig1 goriilmektedir.
Katilimeilar sikayet s6z edimi i¢in 279 defa dogrudan davranig ulamini kullanmistir. Bu sonug, tiim cevaplarin %
50’sini olusturmaktadir. Katilimeilar durumlara karsi harekete gegmek i¢in dogrudan davraniglara yonelmistir.
Katilimeilarin ana dilleri ve bildikleri yabanci diller, cinsiyet degiskenlerinin s6z edimlerini kullanma iizerinde
farklilik olusturmadig tespit edilmistir fakat yas faktoriiniin degismesi gesitli farkliliklara sebep olmustur. Bu
fark hitap ve resmiyet konusunda daha agik goriilebilmektedir. Katilimeilarin sikdyet séz ediminde verilmek
istenen mesaji anlamada zorluk ¢ekmedikleri, ayrica baglama uygun hitap bigimlerinde ve selamlama
secimlerinde basarilt olduklar tespit edilmistir.
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1. GIRIS

Chomsky’ye gore, “dilbilimin temel konusu insanlarin giinliik yasamda dili kullanma yollart (ing.
performance, edim) degil, dilin beyindeki yansimasi (ing. competence, eding) olmalidir,” (Cook, 2003,
9). Dil ogrenenler igin giinlik yasamda siklikla kullanilan istekler, dinleyiciden bir beklenti
olusturduklar i¢in ciddi bir zorluk olabilir. Bu nedenle bir dgrencinin sadece dil bilgisine ihtiyaci
yoktur. Uluslararasi alan yazinda bulunan arastirmalarin birgogu (Bardovi-Harlig ve Mahan-Taylor,
2003; Cohen ve Ishihara, 1996; Koike, 1989; Tanck 2002). “Ikinci dil 6gretiminin sadece s6z varligi
ve dil bilgisi kurallarmin 6gretimiyle edinilmeyecegini kesin bir dille ortaya koymaktadir” (Polat,
2010, 1). lletisim kast edilen seyi sdylemek kadar basit bir sey degildir. Kast edilen seyin nasil
sOylendigi hayati 6nemdedir ve kisiden kisiye degisir, zira dili kullanmak Ogrenilmis bir sosyal
davranigtir: Konusma ve dinleme bigimi, kiiltiirel deneyimden biiyiik Ol¢lide etkilenir (Tannen,
Deborah, s.62). Konusmaci, muhatabinin kendi arzusu g¢er¢evesinde eyleme gegmesini istemektedir.
Bu sebeple muhatabina aktaracagi soz ediminde ¢esitli yontemler kullanmasi gerekmektedir.

Edimbilim dilin sosyal baglamda iletisim amaciyla kullanilmasidir. Konusurlarin dili nasil
kullandiklarini inceleyen bilim dalidir. Edim biliminin 6nemli aragtirma alani s6z edimidir.
Edimbilimin temelini, bir dil felsefecisi olan Ingiliz John Langshaw Austin’in 1955’te Harvard
Universitesinde verdigi on iki konferans (William James dersleri) olusturmaktadir. Austin bu
konferanslarda ve olusturdugu kuramda, iletisim sirasinda kullanilan birgok sdzcenin aslinda diinyay1
betimlemek i¢in degil de edimler gergeklestirmek i¢in kullanildig1 savindan yola ¢ikmistir (Ayirir
Onursal, irem, 2016, s.143-144). Ote yandan Austin’in 6grencisi olan Searle (1972) hocasinin
kuraminda eksik oldugunu diisiindiigii alanlara ¢6ziimler 6nererek bu alanda genisleme saglamistir.
Searle (1972), hocasi Austin’in dolayli olarak s6z edim kuramini olusturdugunu savunmustur.
Austin’den onceki dil filozoflar dilsel yapilart dogru ya da yanlis seklinde ayirmistir. Austin ise bu
sekilde bir ayrim olmaksizin bildiri kipinde dogru ya da yanlis olmayan bir¢cok sdzcenin bulundugunu
One siirmistiir. Searle (2000) ise bu konuda “Konugmaci bununla ne demek istedi?” diye soruldugu
zaman, once “Sdyleyenin edimsel giicli neydi? Bu ne tiir bir konusmaydi?” sorusunu yoneltmis oluyor,
sonra da “igerigi neydi, bu 6zel edimsozel gii¢c ile konugmacinin sundugu 6nerme veya dnermeler
neydi?” sorusunu yoneltmektedir (Altun, 2019). Austin’in ortaya attig1 ve Searle’nin gelistirdigi s6z
edim kurami, bu ¢alismanin da temelini olusturmaktadir.

Edimbilimin yabanci dil 6gretiminde énemli olmasinin nedenleri olarak 6gretimin 6grenci merkezli
olmasi, 6grenci grubuna uygun ders kitaplarinin secilmesi, ders iceriklerinin 6énceden hazirlanmasi, dil
bilgisinin kullanima goére yeniden diizenlenmesi, giinliik yasamla alakali metinlerin ders kitaplarina
girmesi ve iletisim becerisini artirmay1 amaglayan yeni alistirmalarin gelistirilmesi gosterilmektedir
(Uslu, 1988).

Yetkin bir sozlii iletisimin, sozciik bilgisi, sz dizimi, anlam vb. dilbilgisel yeterliligin yam sira farkli
durumlarda muhatabina neyi nasil aktaracagini bilmekle saglanabilecegi diistiniilmektedir. Chomsky
(1965), iletisimin yetkinligini sadece dilbilgisel kurallarla sinirlamaktadir. Bu yaklasim, bir¢ok
dilbilimci tarafindan elestirilmistir. Bu dilbilimcilerin 6nde gelenlerinden Hymes (1972), Chomsky’ye
tepki olarak ortaya koydugu iletisim yetisi kavraminda sosyallesmeyi ortaya atmaktadir. Boylece,
bireyin duygu ve diisiinceleri digerleriyle belirli toplumsal kurallarla iletilmelidir. Hymes’e (1972)
gbre bireyin ne zaman, kiminle, nerede, nasil konusacagi; en az hangi sozciikleri nasil bir sirada
dizerek konusacagi kadar dnemlidir. Canale ve Swain (1980), iletisimin yetisini ortaya atan Hymes’in



goriislerine getirdikleri acilimla bu yetiyi dort grupta inceler: dil bilgisi, sdylem, stratejik yetiler ve
sosyodilbimsel yetiler. Gumperz (1982) de iletisim yetisini, muhatap ile bir konusmay1 baslatip devam
ettirebilme basarisinin geregi etkilesimsel kavramlar olarak tanimlarken, Tannen “iletisim dogasi
geregi kiiltirle bagmtilidir” ifadesiyle dilin sosyodilbilimi ayagina olduk¢a bagimli oldugunu
savunmustur. Widdowsan (1991) ise “iletisim becerileri dilsel becerileri icerir, fakat tersi dogru
degildir” (Widdowsan 1991, s.79) saviyla saglikli iletisim kurabilmek i¢in hem dil bilgisi yetkinliginin
hem de sosyodilbilimsel yetkinligin ayr1 ayr1 edinilmesini sart kosar.

S6z edimi caligmalar1 Austin tarafindan baslatilmis ve Austin’in 6grencisi olan Searle tarafindan
gelistirilmistir. Austin, betimleyici yaklagima karsilik olarak savundugu séz edimi kuramindaki
savinda konusma esnasinda eylemin gerceklestigini ifade etmektedir. Searle ise bu yaklagimin edimin
anlami esas almarak ele alinmasini ortaya atmistir. S6z edim kuramina gore anlam aktariminin temel
yapi tasi, iletisimin en kiigiik birimi olan s6z edimleridir. Edim sozleri, deger ve amag¢ baglaminda
¢esitli agilardan siniflandirmak ve ele almak miimkiindiir.

S6z kelimesi dil ile iligkilendirilebilirken, edim ise eylemle anlamlandirilmaktadir. S6z edim kuramu,
konusurken mevzu bahis eylemin de gerceklestigi ifadedir. Bireyler, birbirleriyle iletisim halindeyken
hem birbirlerine kars1 durumlarini daha iyi konuma getirebilmek hem de gergeklesmesini istedikleri
talepler i¢in s6z edimini kullanmaktadir. Edim eylem ile iligkilendirilitken, s6z ise dil ile
iliskilendirilmistir ve s6z edim “olusmasi i¢in dilde gereksinim duyulan edimleri gergeklestiren ve
amaci kisilerin birbirleri karsisindaki durumlarimi degistirmek olan en kii¢iik anlam birimi” olarak
tammlanmistir (Alkan, 2019, s.17). Dil araciligiyla gergeklestirilen bu eylemler rica, tesekkiir, oneri,
kabul, ret vb. ifadelerdir. Ote yandan s6z ediminin bir diger unsuru ise, eylemin amacinin olmasidir.

S6z edimleri kuram; dil felsefesinin baslica diisiiniirii Austin’in 1930’lu yillarda gelistirdigi, 1955’te
Harvard Universitesinde verdigi akademik derslerde detaylariyla anlattigi bir kuramdir. Austin’in
vefatindan sonra 1962 yilinda yayimlanan “How to Do Things with Words” isimli kitabiyla bu kuram
etraflica aciklanarak dilbilimi alaninda ilgililerin dikkatine sunulmustur.

Austin s6z edimi olustururken {i¢ tip edimden birisinin meydana gelecegini savunmaktadir: Diizsoz,
edimsoz, etkisdz. Bunlardan diizsoz, ifadeyi olusturan dil 6gelerinin sozlii olarak dile getirilmesini
ifade etmektedir. Edims6z edimi, bu ifade ile rica, tesekkiir, onay, ret, emir, uyart vb. bir edimi
gerceklestirerek diizs6z edimini ifa ederken bir eylemde de bulunmayi anlatir. Etkis6z edimi ise, dile
getirilen ifadenin muhatapta bir karsilik bulmasi ve sonu¢ olusturmasini, kisacasi yaptirim giiciinii
anlatmaktadir.

Austin’in &grencisi olan Searle, dil felsefesi alaninda arastirmalar yaptigi Oxford Universitesinde
yaptigi calismalarda Austin’in s6z edim kuramini gelistirmistir. 1969 yilinda s6z ediminin yapisiyla
ilgili olarak Speech Acts kitabin1 yayimlamistir. Searle’e gore “ Her dilbilimsel iletisim s6z edimleri
icermektedir” ve “s6z edimleri insanlar arasi iletisimin en kii¢iik birimidir” (1969, s.16). Searle’in
odaklandig1 ¢alismada, konusma ve eylemin ortak noktalar1 oldugunu savunur: “séz edimleri de diger
biitiin edimler gibi niyetli olarak belli sonuglar liretmeyi ve bu niyetin bu sonuglarin lretiminde
nedensel rol oynamasini gerektirir” (2005, $.228). Buradan hareketle Searle’in bakis agisiyla anlam
olugturma c¢abasinda niyetlilik 6nem arz etmektedir. Fiziksel bir edim olarak iiretilen ses, belirli
dilbilimsel uzlasimlar dahilinde, konusan kiginin dili olusturan s6z konusu sembolle {lizerine
niyetliligini yiiklemesiyle bir ifade, soru, komut, uyar1 vb. edimlere doniisiir ve semantik deger kazanir
(Searle, 2006).

Searle’ e gore siradan konusan bir kisi, li¢ farkli s6z edimi ortaya ¢ikarir:
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a) sdzceleme
b) gdnderme (6nerme)
¢) bildirme, soru sorma, yorum yapma, sz verme, vb. (edimsoz)

Austin’in sozcelere yaklasimi daha once de bahsedildigi iizere gozlemleyici (betimleyici) ve
gerceklestirici olmak tizere iki ayr1 grup seklindedir. Gézlemleyici (betimleyici) s6zcelerin amact bir
konuyu, olay1 vb. anlatmak, tariflemek olup dogru ya da yanlis olarak siniflandirilabilir.
Gergeklestirici  sdzceler eylemin  tamamlanmasini  belirtmesinden  otiirii bu  sekilde
siniflandirilmamaktadir. Austin, kendisi farkli bir siniflandirma yontemi igin arayista bulunmus, basta
edimsdz giicii 6lgiisiinde siniflandirmay1 denerken, eylem sayisinin ¢ok olmasindan 6tiiri edimsozel
deger baglaminda bes sinif olusturmustur:

. Hikiim-belirticiler

. Erk — belirticiler

. Sorumluluk — yiikleyiciler

. Davranis — belirticiler (insani hayrete diisiiren bir sinif)
. Serimleyiciler

Hiikiim belirticilerin gorevi, bir karar vericinin hakkinda emin olunmasi zor bir sey ya da olguyla ilgili
karar vermesi veya takdirde bulunmasidir. Erk belirticiler, sahibi olunan bir hakkin geregini yerine
getirmektir: emretmek, atama yapmak, oy vermek vb. sorumluluk yiikleyiciler ise taahhiitte bulunmak
veya niyet beyaninda bulunmak igin kullanilan edimlerdir. Davranis belirticiler taziye, tebrik, 6vmek,
yermek, oziir dilemek, beddua etmek gibi toplumsal ya da bireysel fiillerle ilgilidir. Son olarak
serimleyiciler, bir konusma icerisinde sozcelerin tam konumunu ifade eden s6z edimleridir. Ornegin,
tanimlamak, katilmak ve reddetmek bu sinifta yer alir.

Austin’in edimbilime kazandirdigi bu tanimlama ve smiflandirmadan sonra Searle, Austin’in
calismasimi genisleterek edimsozleri amaglarina gore siniflandirmaya gitmistir. Searle de bes grupta
siniflandirma yapmustir:

. Iddia ediciler

. Yonlendiriciler
. Taahbhiit ediciler
. ifade ediciler

. Bildirimler

Iddia ediciler, muhatab: sézcenin dogruluguna inandirmak igin kullanilir. Beyan, betimleme ve tasnif
etme bu gruba drnek verilebilir. Yonlendiriciler, muhatabin s6zceye uymasi icin ifade edilen emir,
komut ve ricalardir. Taahhiit ediciler i¢in s6z verme, yemin etme ve tehdit etme Srnek gosterilebilir.
Ifade ediciler i¢in oziir dileme, tebrik etme ve selamlama gibi ifadelerle dogrulugu tartismasiz kabul
edilen s6z edimleridir. Bildirimler, adindan da anlasilacagi lizere bir gelismeyi muhataba haber
vermeyi amaglar. Istifa etmek, kovmak, terfi ettirmek gibi islemler bu smifta yer alir. Bildirimlerin
gerceklesmesinden sonra eylemler daha oncesinden daha farkli isleyecektir. Austin ve Searle
yaklagimlar karsilastirildiginda, Austin gergeklestiricileri kullanirken Searle, uygunluk kosullari
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izerinden ¢aligmigtir. Austin s6z ediminin kisiler arasi etkisinden faydalanmistir, Searle ise muhatabin
edimsozel kabiliyetine bagli siniflandirmayi tercih etmistir.

S6z edimi ¢aligmalar tesekkiir etme, oziir dileme, rica (istek) ve sikdyet edimlerini kapsamaktadir.
Burada kisiden, bir durumdan ya da bir seyden memnuniyetsizligini hedef dilde ifade etmesi
istenmektedir. Yukarida siralanan s6z edim bigimlerinden, dili yeni 6grenen bir birey i¢in en zor olani
sikayet s6z edimini ifade etmektir. Bu zorlugun nedeni bazen hedef dildeki dil yapisi bazen de hedef
kiiltiirdeki farklilik olabilmektedir. Buna ek olarak kisinin kullanacagi s6z ifadelerinden neyin uygun
olup olmadigina karar vermekte zorlanmasi sikayet so6z ediminde gliglilk c¢ekmelerine neden
olmaktadir. Searle (2000) s6z edimlerini siniflandirirken sikdyet edimini iddia etme, 6nerme, viinme
ve ifade etme gibi kesinleyici tiirler baglaminda ele almistir. Ayrica, Olshtain ve Winbach (1993)
sikayet soz ediminde konusucu hosnutsuzlugu ya da kizginligini konusmacinin onu olumsuz olarak
etkiledigi i¢cin devam eden veya gecmis eylemlere bir tepki olarak ifade etmistir. Sikayet s6z edimini
bir bagka boyutta siniflandiran Boxer (1991), dogrudan ve dolayl olarak ikiye ayirmigtir.

S6z edimi arastirmalar1 rica, sikayet, tesekkiir, ozlir dileme gibi farkli dallara ayrilmaktadir. Bu
dallarin her birinin kendine 6zgii stratejileri bulunmaktadir. Sikayet s6z ediminde kullanilan stratejileri
ilk ortaya atan Torsborg (1995) olmustur. Yian (2008) tarafindan Torsborg’a eklemeler yapilmig olup
arastirmada kullanilan stratejilerin son hali Mart1 ve Bikmen (2013) tarafindan olusturulmustur.

Tablo 1
Sikdyet Soz Edim Stratejileri

Sikayet Ulamlar1 Stratejiler
Sessiz kalma
Agik bir sitemin yok Sezdirimler (hints)
Kizgilik (annoyance)
Hosnutsuzluk
Olumsuz ¢ikarimlar (ill consequences)
Dolayl suglamalar
Suclamalar
Dogrudan suglamalar
Hafif kinama (modified blame)
Kinama Acik kinama -davranis (explicit blame)

Acik kinama - kisi (explicit blame
Telafi igin rica (request for repair)

Dogrudan davranislar
Tehdit (threat)

Sikdyet soz edimlerinden sekiz strateji (ima, kizma, yanlis sonuglar, dolali suclama, dogrudan
suglama, hafif kinama, suglama (davranis), suclama (kisi)) Torsborg tarafindan ortaya atilirken,
dogrudan davranislar, uyarilar ve sessiz kalma Bikmen ve Mart1 tarafindan; telafi i¢in rica ve tehdit ise
Yian (2008) tarafindan literatiire kazandirilmistir. Bu stratejiler disinda Murphy ve Neu (1996, 199-
203) tarafindan sikayet s6z edimi konulu ¢alismasinda on dérder Amerikali ve Koreli erkek dgrenci ile
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yaptig1 ¢alismada, sikayet soz edimini gerceklestirirken kullandiklar: stratejileri; amacin agiklanmasi,
sikayet icin uyarida bulunma, sikayet, savunma, ¢6ziim Onerisi seklinde siniflandirilmistir.

S6z edimi alaninda yurt igindeki caligmalar incelendiginde, biiyiikk kisminin yabanci dil 6grenen
kisilerin ana dilleri ve bildikleri yabanci diller arasindaki iliskiyi ele aldigi goézlemlenmistir.
Aragtirmalarin Ingilizce alaninda yogunlastigi goriilmektedir. Tiirkgeyi yabanci dil olarak 6grenen
kisiler lizerine yapilan ¢alismalar ise siirli sayidadir.

Akinci (1999), Tirkce sozlii sikayetlerde nezaket kavramini inceledigi calismasinda yas, cinsiyet ve
statii konularim incelemistir. Akkurt (2007) yabanci dil olarak Ingilizce &grenenler iizerine yaptigi
calismada, Tiirk kokenli 6grencilerin edim bilimsel agidan sikéyetlerindeki degisimleri incelemistir.
Onalan (2009) tarafindan yapilan calisma Ingiliz kokenliler ile Tiirk kokenliler arasinda Ingilizce
resmi sikayet yontemlerini ele almistir. Degerlendirilen ana unsurlar, yas, cinsiyet, dil seviyesi, kag
yildir yabanci dil kullanildigi vb. dir. Polat (2011), ¢calismasinda rica s6z edimi kavramim ii¢ farkl
asamada ele almistir. Calisma sonucunda, ileri diizey Ingilizce ve ileri diizey Tiirkce Ogrenen
katilimeilarin rica s6z edimi kullaniminda zorlandigi anlasilmis ve bu sonug¢ kapsaminda, bu kisilerin
ogrenim materyallerinde bazi iyilestirmeler dnerilmistir. Bikmen (2011) de Ingilizceyi yabanci dil
olarak &grenen Tirk katilimcilarin sikayet yontemlerini ¢aligmistir. Giizel (2012), yiiriittigi
arastirmada Tiirkce ve Ingilizcede kullanilan sikdyet yontemlerini iki durumdan olusan sdylem
tamamlama testi kullanarak kiyaslamistir. Sonug olarak, katilimcilara edim bilim agisindan cesitlilik
gormeleri ve farkindalik kazanmalar1 saglanmigtir. Bikmen ve Marti (2013), calismasinda sikayet s6z
edimini incelemistir. Calismada, yabanci dil olarak Ingilizce 6grenen Tiirk 6grencilerden, ana dili
Ingilizce olanlar ve ana dili Tiirkge olanlardan olusan 3000 katilimcidan yazili olarak 10 soruluk
sOylem tamamlama testi cevaplar1 toplanmistir. Calismada telafi icin rica, sezdirimler ve kizginlik her
iic grup tarafindan en ¢ok kullanilan stratejiler olmustur. Bayat (2017) ise diger 6rneklerin aksine
yabanci dil olarak Tiirkge 6grenen katilimcilarla ¢alismigtir. Sikdyet s6z edimi igin grupta yabanci dil
olarak Tiirkge 6grenenler ana dili Tiirkge olanlardan énemli Slciide ayrismustir. Oziir s6z ediminde her
iki grubun da yakinlastigi goriilmiistiir. Sonug¢ olarak, sosyo-kiiltiirel ve edimsel hususlara énem
verilmesi Onerilmis. Arslan (2020) ise sadece, Tiirk¢eyi yabanci dil olarak &grenmeye calisan
katilimcilardan faydalanmigtir. Elde edilen sonuglarda, resmi sikayet durumlarinda dogrudan sikayet
yontemlerinin kullanildig1 goriilmiistiir. Egitim goren 6grencilerin, sikayet edimi i¢in verilen vakalarda
verilecek cevabin igerigini ve anlamimi olusturabildikleri ancak hitap ve giris sozciiklerinde yetersiz
kaldiklar goriilmiistir.

Caligmanin temel amact Austin (1970) ve Searle (2000) tarafindan gelistirilen S6z Edim Kurami
cergevesinde, Tiirkgeyi yabanci dil olarak Ogrenenlerin sikdyet edimini farkli baglamlarda
kullanimlarim belirlemektir. Sikdyet s6z ediminin kullanilmasinda baglamin ve toplumsal statiiniin
yerinin belirlenmesi amaglanmaktadir. Bunun i¢in katihmecilara sikdyet edimi iceren sosyal
durumlardan olusan bir Konusma Tamamlama Testi verilmis ve bu edimi kullanim durumlari
incelenmistir. Calismanin bir diger amaci da yabanci dil olarak Tiirkge 6gretimi igin olasi gikarimlari
ortaya koymaktir. Yabanci dil olarak Tiirkce 6gretiminde kullanilacak materyallerin ve miifredatin
hazirlanirken bu ¢alismanin sonuglar1 dikkate alinabilir.

Calismada cevaplanmasi hedeflenen temel problem yabanci dilde iletisimde Gnemli yer tutan s6z
edimleri tirlerinden sikdyet s6z ediminin gergeklestirilme stratejileri farkli baglamlarda nasil
gerceklesmekte ve bu edimin gergeklestirilmesinde hangi alt stratejiler kullanilmaktadir?

Calismanin alt problemleri soyle siralanabilir:



1. Sikayet s6z edimi ile kullanildig1 mekan arasinda anlamli bir iligki var midir?
2. Statii farki ile sikayet s6z edimi kullanimi1 arasinda anlamli bir iliski var midir?

3. Calismaya katilanlarin yas araligi ile s6z edimlerini kullanmalar1 arasinda anlamli bir iligki var
midir?

4. Tiirkiye’de yerlesik bulunulan siire ile s6z edimlerinin kullanmasi arasinda anlaml bir iliski var
midir?

5. Dil 8grenim siirelerinde mevcut bulunan seviye ile s6z edimlerinin kullanmasi arasinda anlamli bir
iligki var midir?

6. Katilimcilarin bildikleri yabanci dil sayisi ile s6z edimleri arasinda anlamli bir iliski var midir?

7. Calismadaki durumlar sikéyet s6z edim stratejilerine gore nasil degerlendirilir?

2. YONTEM

Calisma, tekli desen &rnegine sahip bir durum ¢alismasidir. Calismanin evrenini Istanbul Sabahattin
Zaim Universitesi IZUTEM’de Tiirkge 6grenen dgrenciler/kursiyerler olusturmaktadir. Calismada yer
alan grup, amacgh oOrnekleme yoOntemlerinden kolay ulasilabilir durum o6rneklemesi yontemiyle
belirlenmistir. Amagli 6mekleme yontemlerinde kolay ulagilabilir durum Orneklemesi yontemi
arastirmaya hiz ve pratiklik kazandirir. Ciinkii bu yontemde arastirmaci, yakin olan ve erisilmesi kolay
olan bir durumu secer (Yildirim- Simsek, 2018). Katilimcilara yedi durumdan olusan bir Konusma
Tamamlama Testi verilmistir. Verilen Konugma Tamamlama Testi’nde, katilimcilarin giinliik hayatta
karsilasabilecegi herhangi bir durumda bir seyden sikayet etmeleri istenmektedir. Testte elde edilen
veriler Trosborg’un (1994) belirlemis oldugu sekiz stratejiye Bikmen — Marti’nin (2013) yaptigi
eklemeler ile olusturdugu on bir strateji ve daha sonra Murphy ve Neu’un (1996) ¢alismasina gore
analiz edilmistir.

Orneklem grubunu IZUTEM’de Tiirkce ogrenen Bl, B2 ve C1 seviyesindeki o6grenciler
olusturmaktadir. Katilim goniilliiliik esaslt olup 52’si kadin, 35’1 erkek olmak tizere 87 kisi katilmistir.
Katilimcilarin yag araligi 18 — 527 dir. Yas araligmin genis olmasi arastirmaya verilen cevaplarda
cesitlilik saglamistir. Ozellikle, belli yas araliklarinda karsilasilabilecek sorular1 ve durumlar1 yanlis
anlama veya tepkisel ve duygusal cevaplar verilmesinin de ihtimali azalmistir. Arastirmaya
katilanlarin yas ortalamasi 24,5’tir. Bunun sebebi calismanin yapildigi iZUTEM’in iiniversite
egitimine yeni baslamis olan Ogrencilere Tiirkce Ogretimi yapmasindan kaynaklandigi
diistiniilmektedir. Uyruk dagiliminda iilke ve milliyet kavrammin karistirildign goriilmektedir. Bazi
kisiler Arap wrkindan oldugunu ifade etmistir, oysa beklenen hangi iilkeden geldiginin belirtilmesidir.
Ote yandan, 4 katilimc1 da uyruk kismini bos birakmustir. 39 katilimer ile Orta Dogu bélgesi 6n plana
¢ikarken, Afrika’dan 29 katilimci ¢aligmaya dahil olmustur. Orta Asya’dan 6 kisi katilirken, Uzak
Dogu’dan Endonezya’dan 8 katilimci, Balkanlardan Bosna Hersek’ten ise 1 katilimer yer almaktadir.
Calismaya 15 farkli ana dile sahip katilimci katilmistir. Bu katilimcilardan K24 ve K39 cift ana dile
sahiptir. Diger kattlimcilarin ¢ok biiylik kismi (62 kisi) Arapca bilmektedir. K59 katilimcisi,
Tiirkmenistan uyruklu olup kendi ana dilini metinde Tiirk¢e olarak ifade etmistir. Ayn1 zamanda
Rusca ve Ozbekge bildigini de not etmistir. Katilimcilarin bilyiik ¢ogunlugunun yabanci dilinin
Ingilizce oldugu goriilmektedir. Bunun nedeni Ingilizcenin evrensel bir dil olarak goriilmesidir.



Aragtirma grubuna dil yeterliligi acisindan bakildiginda B1, B2 ve C1 seviyesindeki katilimcilardan
veri alinmistir. Arastirmadaki durumlarin net bir sekilde anlasilmasi icin A seviyesindeki katilimcilar
calismaya dahil edilmemistir.

Tiirkce 6grenimi performansinmi etkileyen bir diger unsur katilmecilarin bagka dil yani “ara dil”
kullanma durumudur. Katilimcilarin ¢ok biiylik oranda (82 katilimci) bagka yabanci dil bildikleri
gorlilmektedir. 53 katilimecinin 2 yabanci dil bildigi, 15 katilimcinin ise 3 yabanci dil bildigi
goriilmektedir. Cok ender de olsa 4 yabancit dil bilen katiimci bulunmaktadir. Arastirmada
kattlimcilarin ne kadar siiredir Tiirkiye’de olduklar1 da sorulmustur. Tirkiye’ye yeni gelmis
katilimcilarin agirlikta oldugu anlasilmaktadir. Ayrica, Covid-19 salgini yiiziinden katilimcilardan bu
stireci fiziken kendi iilkesine donerek uzaktan Tiirkce egitimine devam eden hatir1 sayilir bir kitle
bulunmaktadir.

Calismada Konusma Tamamlama Testi’nin tercih edilme sebebi kisa siirede gergeklestirilebilmesi,
arastirilan s6z edimleri veri tabaninin elde edilmesine imkan saglamasi olmustur. Edimbilim alaninda
ozellikle dil edinimi arastirmalarinda tercih edilen veri toplama teknikleri Konusma Tamamlama Testi
(STT; Discourse Completion Test), Diyalog Olusturma (Discourse Construction) ve Canlandirma
(Role Play) teknikleri olarak ortaya c¢ikmaktadir. Bunlarin disinda, edimbilimsel agidan ana dili
incelemelerinde secilen teknikler arasinda gercek yasamdan elde edilen konusma kayitlar1 da yer
almaktadir (Polat, 2010, 11). Konusma Tamamlama Testi, verilen bir durum karsisinda katilimcilarin
sOyleyeceklerini soran/ arastiran testtir. Konugma Tamamlama Testi’nin iki farkli sekli vardir.

Birincisi agik uglu sorulardan olusur ve igerisinde ikinci sira s6z edimi yer almamaktadir. Bu
Konusma Tamamlama Testi’nde elde etmek istenilen s6z ediminin {iretimini gerektiren bir baglam
verilip katilimcidan bu duruma nasil bir s6z edimi kullanacagim yazmasi istenmektedir. Ornegin:

Kardesinizin dogum giinii var. Anneniz, kardesiniz igin siirpriz bir dogum giinii hazirhigi yapiyor.
Anneniz sizden yardim istedi ama isleriniz oldugu i¢in kabul etmediniz. Anneniz mutfakta yas pasta
hazirladi. Siz de yanlislikla pastay1 yere diisilirdiiniiz. Annenize ne sdylersiniz?

NS VAT

Ikinci tiir Konusma Tamamlama Testi'nde baglam ve giris s6z edimi verilmektedir. Katilimciya
yoneltilen s6z edimine cevap vermesi istenmektedir. Ornegin:

Sokakta okula yetismek i¢in hizli bir sekilde yiiriirken yash bir kadina carpryorsunuz. Yash kadinin
elindeki paketler yere diisiiyor ve kadin ¢ok korkuyor. Yash kadindan 6ziir diliyorsunuz:

Sz oo

Bu calismada, birinci tir Konusma Tamamlama Testi kullanilmistir. Konusma Tamamlama
Testi’ndeki durumlar 6zgiin bir sekilde hazirlanmistir. Yazilan durumlar yabanci dil olarak Tirkce
Ogretiminde alaninda uzman olan ii¢ farkli 6greticiye gonderilmistir. Alan uzmanlarinin fikrini alarak
diizenlemeler yapilmistir. Son halde sikdyet s6z edimi testi icin yedi adet sorudan olusan Konusma
Tamamlama Testi hazirlanip kullanilmistir.

Veri toplama arac1 olarak icerik analizi kullamlmstir. Icerik analizinde temel amag, toplanan verileri
aciklayabilecek kavramlara ve iliskilere ulagsmaktir. Betimsel analizde Ozetlenen ve yorumlanan
veriler, igerik analizinde daha derin bir igleme tabi tutulur ve betimsel bir yaklagimla fark edilemeyen
kavram ve temalar bu analiz sonucu kesfedilebilir (Yildirim ve Simsek, 2018).
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Tiirkiye’yi de ciddi anlamda etkileyen kiiresel Covid-19 salgini nedeniyle bahse konu test, sanal
ortamda uygulanmistir. Sanal ortamda katilimcilara arastirma hakkinda bilgi verilmistir. Uygulama
yaparken Ogrencilerin sorulart cevaplanmis, anlamadiklar1 ifadeler agiklanmistir. Konusma
Tamamlama Testi alti aylik siire zarfinda yabanci dil olarak Tiirk¢e Ogrenen 87 Ogrenciye
uygulanmigtir. Bir katilimcinin Konugsma Tamamlama Testi’ni tamamlama siiresi yaklagik 40 ila 50
dakika stirmiistiir. Siire ile ilgili bir sinirlama konulmamustir fakat katilimcilarin baglamlar iizerinde
fazla diigiinmemeleri istenmistir. Durumu okuyunca olusturduklart ilk fikirleri paylagmalar arastirma
icin 6nem arz etmektedir.

Konugma Tamamlama Testi vasitasiyla, katilimcilarin sikdyet s6z edimine yonelik verdikleri yanitlar
stratejilerine gore smiflandirilmistir. Sikdyet s6z edimine ait Konusma Tamamlama Testi’ndeki
yanitlar i¢in Trosborg’un (1994) olusturdugu; daha sonra Bikmen — Marti’nin (2013) eklemeler yaptig1
stratejiler ve Murphy ve Neu’'nun (1996) caligmasinda elde ettigi stratejiler kullanilmugtir.
Smiflandirma neticesinde ¢ikan sonuglar nitel anlamda yorumlanmistir. Sonuglar yorumlanirken
betimsel analiz kullanilmistir. Yildirim ve Simsek’e (2011) gore; betimsel analiz 6nceden belirlenmis
bir ¢ergeveye bagli olarak nitel verilerin iglenmesi, bulgularin tanimlanmasi ve tanimlanan bulgularin
yorumlanmas1 adimlarii iceren analiz yaklasimidir. Icerik analizinde temel amag, toplanan verileri
aciklayabilecek kavramlara ve iliskilere ulasmaktir (Yildirm ve Simsek,2018, 242). icerik analizi,
“sozel, yazili ve diger materyallerin icerdigi mesaji, anlam ve/veya dil bilgisi agisindan nesnel ve

sistematik olarak siniflandirma, sayilara doniistirme ve ¢ikarimda bulunmadir” (Tavsancil, Aslan,
2001, 22).

3. BULGULAR

Calismada Tiirkge 68renen Ogrencilerin sikayet edimini kullanim becerileri, olusturulan yedi baglam
ici duruma verdikleri cevaplara gore incelenmistir. Her bir katilimcinin Konusma Tamamlama
Testi’ne verdigi yanitlar tek tek incelenerek sikayet edimini gergeklestirme stratejileri tespit edilmistir.
Ayrica durum ile uygun stratejiler kullanip kullanmadiklar1 da incelenmistir.

Konusma Tamamlama Testinde sikdyet s6z edimine verilen durumlara katilimcilarin verdikleri
yanitlar degerlendirilirken, Trosborg’un (1994) olusturdugu ve Bikmen ve Mart1 (2013) tarafindan da
gelistirilen on bir strateji esas alinmigtir. Bu stratejiler:

. Sessiz kalma

. Sezdirimler (hints)

. Kizginlik (annoyance)

. Olumsuz ¢ikarimlar (ill consequences)

. Dolayli su¢lamalar

. Dogrudan suglamalar

. Hafif kinama (modified blame)

. Agik kinama (explicit blame (davranis))
. Agik kinama (explicit blame (kisi))

. Telafi i¢in rica (request for repair)
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Tirkgeyi Yabanci Dil Olarak Ogrenenlerin Kullandiklari Sikayet S6z Edimleri

. Tehdit (threat)

Ayrica bu stratejilerden farkli tarzda cevaplara da rastlanmistir. Her baglamda verilen durumlarin,
konusmaci - dinleyici rollerinin ve ortamlarin kategorize edilmis hali Tablo 1’de yer almaktadir.

Tablo 1

Konusma Tamamlama Testi 'ndeki Durumlarin Kategorize Edilmesi

Baglamda Verilen Durum Sikayetinin Muhatabin Rolii Ortam
Rolii
1. Tiyatrodaki giiriilti Izleyici Salondaki gorevli  Kamusal alan
2. Kardesin sorumsuzlugu Kardes Erkek kardes Aile ortami
3. Evdeki tartigma/ giirtiltii Cocuk Ebeveyn Aile ortam
4. Otopark yeri Komsu Komgu Sosyal ¢evre
5. Marketteki kasa sirasi Miisteri Miisteri Sosyal cevre/ Aligveris
6. Yanlis siparisg Miisteri Servis gorevlisi Sosyal ¢evre/ lokanta
7. 1ade talebi Miisteri Satig danigmant Sosyal ¢evre/ Magaza

87 katilmcidan sikdyet s6z edimi cevaplart Ozelinde 7 katilimcinin cevabi arastirmaya dahil
edilmemistir. K7, K13, K43, K63, K74, K82 ve K85 kod numarali katilimeilarin verdigi cevaplarin
hem dil bilgisi a¢isindan hem de sikdyet s6z edimi agisindan anlamli olmadigindan calisma
verilerinden g¢ikarilmistir.

3.1. Sikayet S6z Ediminde Mekan Kullanimi

Bu c¢alismada kullanilan KTT’de verilen durumlar su ortamlarda gerceklesmektedir: Kamusal alan,
aile ortami, sosyal ¢evre (aligveris, lokanta, magaza, kafe), egitsel alan. Katilimcilar her mekanda o
ortama uygun farkli stratejiler tercih etmislerdir. Ornegin; lokanta, kafe gibi yerlerde garson veya
gorevliden ricada bulunmuslardir. Bunu dile getirirken, “liitfen, pardon, affedersiniz, rica ederim,
tesekkiir ederim” ifadelerini kullanmislardir. Bunun nedeni, bu ortamlardaki insanlari tanimiyor
olmalarindan kaynaklanmaktadir. Ote yandan, aile ortaminda rica ve sikayetlerini dile getirirken daha
samimi bir dil kullanmiglardir. Ayrica aile ortaminda istekler kesin bir dille ifade edilmistir (emir
ifadeleri, zorunluluk ifadeleri vb.).

KTT’nin sikdyet s6z ediminde yer alan altinc1 ve yedinci durumlar birbirine benzer ortamlarda (sosyal
cevre) gerceklesiyor gibi goriinse de aslinda alinan hizmetin zamanlamasi baglaminda farklilik
gostermektedir. Altinct durumda, katilimcimin lokantada aldigi bir hizmetten memnun olmamasi,
verdigi yemek sipariginin yanlis gelmesi durumuyla karsi karsiyadir. Bu durumda, anlik bir
degerlendirme yapip durumdan sikayetci olmasi ve o anda bir degisim talep etmesi istenmistir.
Yedinci durumda ise aldigr bir iirinden memnun olmama ve idde talebinde bulunma olay1
sunulmugtur. Bu durumda telefon ya da elektronik posta vasitasiyla uzaktan bir haberlesme

Cilt: 10 » Sayi: 3 » Kasim 2023 236



ongoriilmektedir. Bu sebeple anlik bir talep ihtiyact yoktur. Yedinci durumda alternatifli ¢oziim
oOnerileri sunuldugu da gozlemlenmistir. Altinct durumda ise daha ¢ok emir ifadeleri de iceren net s6z
edimleri mevcuttur.

3.2. Sikayet So6z Ediminde Statii Farkimin Kullanimi

KTT de katilimcilardan farkli statiideki kisilerden sikayette bulunmalar1 istenmistir. Ornegin, ebeveyn,
komsu, 0gretim gorevlisi, satis danigmani, kardes. Katilimcilar muhataplarinin statiilerine gore farkl
hitap, strateji kullanmiglardir. Soyle ki kardes, ebeveyn iliskileri gibi aile i¢i iletisimde “canim abim,
canim ablam, annecigim, abicim, canim babam” gibi sevgi ifadeleri kullanilmistir. Bunu yani sira
Ogretim gorevlisi, tiyatro mudiri, satis damigmani gibi tanimadiklar kisilerde ise “sayin yetkili,
beyefendi, hanimefendi, saym ilgili” hitaplarimi kullanmiglardir.

Ayn statiideki kisilerde, kardesin kardese, 6grencinin 6grenciye, sikayet soz edimlerinde “kardesim,
arkadasim” gibi s6ze baslamak i¢in genel ifadeler kullanildig1 goriilmektedir.

3.3. Arastirmaya Katilanlarin Yas Araligimin S6z Edimi Kullanimina Etkisi

Calismaya katilan 87 katilimcinin yas araligi 18 — 52°dir. Katilimcilarin yas ortalamasi 24.5°tir.
Aragtirmada agirlikta olan geng katilimeilar, gayri resmi soz ifadelerini tercih etmislerdir. Ote yandan,
35 yas ve iistii katilimcilar daha resmi ifadeler kullanmislardir. Bu yas araligindaki kisiler ricalarinda
“siz” ifadesini ikinci tekil sahis “yapiniz, ediniz vb.” seklinde kullanmstir.

3.4. Tiirkiye’de Yerlesik Bulunulan Siirenin S6z Edimi Kullanimina Etkisi

Calismaya katilan kisiler covid-19 salgini nedeniyle iilkelerinde egitim almaya devam etmislerdir. Bu
ylizden Tiirkiye’de bulunma siireleri kisadir. Fakat katilimcilarin yetkinlik belirtisi gosteren ve giinliik
hayatta sik¢a karsilagilan ifadeleri cevaplarinda yer yer kullandiklar goriilmektedir. Katilimeilarin
okul veya kurs gibi ortamlardaki dil 6grenimi ¢aligmalarini sosyal medya, televizyon, film, sarki vb.
materyaller ile destekledikleri goriilmektedir. Bu sebeple, Tiirkiye’de yerlesik bulunulan siirenin s6z
edimi stratejilerini kullanimina etkisinin az oldugu degerlendirilmektedir.

3.5. Dil Ogrenim Seviyesinin S6z Edimi Kullammina Etkisi

Calismaya B1 ve {izeri seviyeler dahil edilmistir, bagka bir ifadeyle ¢alisma grubu orta seviye ve ileri
seviye dil yetkinligine sahip kisilerden olusmaktadir. Katilmcilarin iZUTEM kurslarinda ders
materyali olarak kullandiklar1 kitap olan Yenilenmis Yabancilar I¢in Tiirkge kitabinda sikdyet soz
edimine yonelik gesitli etkinlikler bulunmaktadir. Bu sayede katilimcilarin s6z edimini kullanirken ¢ok
zorlanmadiklari ifade edilebilir.

3.6. Katihmcilarin Bildikleri Yabanci Dil Sayisimin S6z Edimi Kullammmina Etkisi

Calismaya katilan katilimcilarm biiyiik ¢ogunlugunun Arapga ve Ingilizce bildigi tespit edilmistir. Bu
nedenle katilimcilarin durumlar1 daha iyi anlamalar igin test sorularmin ingilizce agiklamalarma yer
verilmistir. Arastirmaya dahil edilmeyen katilimcilar, yabanci dil bilmemektedir.

3.7. Cahismadaki Konusma Tamamlama Testindeki Durumlarin Sikdyet S6z Edim Stratejilerine
Gore Degerlendirilmesi

3.7.1 Tiyatrodaki Giiriiltiiye Izleyicinin Sergiledigi Sikdyet So6z Edim Stratejilerinin
Degerlendirilmesi



Konusma Tamamlama Testi’ndeki birinci baglamda verilen durum kamusal alanda karsilasilan bir
rahatsizliga verilecek cevapla ilgilidir. Sikayette bulunan kisi, karsisinda hi¢ tanimadig: rastgele bir
kisiyle kars1 karsiyadir. Cevaplart aragtirmaya dahil edilen 80 katilimcidan 1 katilimci (K42) duruma
cevap yazmamistir. Verilen cevaplarda, sezdirimler ve dolayli suglamalar stratejilerini i¢eren higbir
cevap olmadig goriilmiistiir. En ¢ok tercih edilen stratejinin ise 56 katilimci ile telafi i¢in ricadir. 3
katilmer (K19, K45, K59) sessiz kalma stratejisini kullanmistir. K45’in verdigi “his sadece
bakiyorum” cevabi bu stratejiye verilebilecek en yalin ve net cevap olarak one ¢ikmaktadir. Kizginlik
stratejisini igeren 3 yanit bulunmaktadir. K20 “Liitfen, tiyatro gorevlisine sunda itibaren yasak oldugu
halde salondaki bazi kisiler telefonlarinin sesini kismiyor. Ciinkii oyun sirasinda siirekli telefonlar
caliyor ve bu insanlar ¢ok rahatsiz ediyor. Mesala bu calan telefon bana rahatsiz etti. Tesekkiir
ederim.” sozleriyle kizginligini belirtmis ve gorevliden bir talepte bulunmamigtir. Olumsuz ¢ikarimlar
stratejisini K56 ve K83 kodlu katilimeilar cevaplarinda kullanmistir. K83, “Bir sey sdylemem, ¢iinkii
bana sus iilkene don diyebilirler...” seklinde cevap vererek icinde bulundugu korku dolu durumu
Ozetlemistir. Tehdit stratejisi sadece K6 tarafindan kullanilmistir. “Ben bu durumdan hoslanmiyorum
ve tiyatro miidiirini sikayet ederim” diyerek dogrudan tehdit etmistir. Ankette verilen diger
durumlarda tehdit stratejisi kullanilan cevaplar Oncelikle arzuladiklari durumu ifade edip bu
gerceklesmezse olacaklar ifade etmektedir.

3.7.2 Kardesler Arasinda Sikayet S6z Edim Stratejilerinin Degerlendirilmesi

Konugsma Tamamlama Testi’nde ikinci baglamda verilen durum giinliik hayatta sik¢a karsilagilan ve
rahatsizliga sebep olan verilmis s6zii tutmama, sorumluluklarini yerine getirmemeyle ilgilidir. 63
katilimecinin cevabi analiz edilmistir. 2 katilimer (K19, K39) cevaplarinda duruma yonelik sikayet
edimi kullanmayarak, sadece verilen durumu tekrar ettikleri icin arastirma disi1 birakilmistir. Bu
baglamda aile bireyleri arasinda kullanilan hitaplar (abi, abim, kardesim, canim abim, abicim, selam
abim, canim agabeyim, agabeycigim vb.) ¢ok¢a kullanilmistir. Anketteki diger durumlardan farkli
olarak, katilimcilarin muhataplarinin hal hatirimi1 sorduklar1 goriilmektedir: “merhaba abi nasilsin,
umarim iyisin” (K21). Aile bireylerine duyulan 6zlem, cevaplara yansimistir: “Agabeycigim, hepimiz
sizi 0zledik ve senin i¢in endiseleniyoruz...” (K32). Katilimcilar, durumu daha etkili yansitmak i¢in
mubhataplarina sitem, kaygi, kizginlik ve kirginlik so6z ifadelerini de kullanmaktan ¢ekinmemislerdir:
“aileyi aramalisin, ¢ok endiseliler” kaygi - (K24), ““...bana her hafta konusacagima s6z vermedin mi?”’
sitem-(K49), “her hafta aramaya s6z vermistin ama bakiyorum tam bir ay gegti ve sesini hig
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duymadik...” sitem-(K25), “...yaptigin hi¢ dogru degil”’kizginlik — (K33), “Abi sen bizi unuttun
mu...” kirgmhik — (K72), “Abimi azarlarim, sorumluluk bilmez misin...” kizginhk — (K77),
“...Annemin kalbini kirmak calistyor musun sen? Nasil bir duygu var senin? Nasil bir ¢ocuksun?!”
sitem — (K76). Ote yandan dini motifler de konunun énemini artirmak amactyla vurgu malzemesi
olarak kullamlmigtir:“Abi!Verdigin sozleri yerine getirmelisin. Bir ay gecti ve sen héla aramadin.
Boyle devam edersen cennete giremezsin ve hayattina hi¢ basarili olamazsin”(K15), “Abi bu siirede
mesgul olabilirsin de aile de endiseli, onlar1 her hafta aramaya s6z verdiysen, verdigin soziin arkasinda
duracaksin, Allah’in rizast anne babanin rizasindandir, onlarin goniillerini al hayatin kolaylagsin”

(K10). Bu cevaplar da aile icerisindeki sevginin ve bagliligin bir yansimasi olarak goériilmektedir.

Trosborg (1995) tarafindan olusturulmus Yian’in (2008) da katkida bulundugu ve Bikmen ve
Mart’nin (2013) da eklemelerde bulundugu sikdyet edim stratejilerinin hepsi arastirmadaki bu
baglamda kullanilmistir. Telafi icin rica stratejisi 33 katilimci tarafindan kullanilarak en ¢ok tercih
edilen strateji olmustur. Rica ifadelerinden sikca yararlanilmistir. “Agabeycigim , hepimiz sizi 6zledik
ve senin i¢in endiseleniyoruz. Benim mesajimi aldiginda beni ara, litfen™; “.annemi arar



misin..”(K86) .Benzer sekilde, emir ifadeleriyle de bu baglamda karsilasildig1 goériilmiistiir: “Liitfen
onu ara!” (K81), “litfen onlar1 ara” (K73). 5 katilimer ise ikili strateji kullanmistir. Sessiz kalma
stratejisi 1 katilimer (K45) tarafindan “hi¢ karigamam” seklinde kullanilmigtir. Sezdirimler stratejisi 8
katilimer tarafindan kullanilmigtir. Bunlardan 2 katilimer ise hem sezdirimleri hem de bagka bir
stratejiyi kullanmistir (K81 ve K83). K25 tarafindan verilen cevapta “her hafta aramaya s6z vermistin
ama bakiyorum tam bir ay gecti ve sesini hi¢ duymadik...” sézleriyle dogrudan degil ancak dolayl1 bir
sitem yer almistir. Kizginlik stratejisi 10 katilimei tarafindan kullanilmistir. Olumsuz ¢ikarimlar
stratejisi 5 katilimc1 (K4, K15, K58, K76, K77) tarafindan kullanilmig ve K4 kodlu katilimci ayni
zamanda telafi icin ricayr da cevabma dahil etmistir. K58 tarafindan verilen “Onu arayacagim.
Olmazsa tanidigim bir arkadasimi arayacagim. Yine de olmuyorsa, ailemi sakinlestirecegim. Ve belki
param olsaydi onunla bulugmak i¢cin New York’a gidecegim. Korkarim ona bir sey olacak c¢iinkii
aramiyor” ifadesindeki son kisimla, g¢ekincesini ortaya koymustur. Dolayli suglamalar stratejisi ise 4
katilimer tarafindan kullanilmis; K23 de ayrica dolayli suglamalar ile birlikte tehdit ifadeleri de
kullanmistir: “Abim neden bize aramiyorsun bak oglum annem ve babam senden merak ediyor her
sabah, gece liitfen onlar ara eger aramiyorsan hasta olabilirler”. Burada yer alan son kisimda, kosul
saglanmadiginda yasanacak olay ile tehdit stratejisi de kullanilmig olurken, katilimei kendinden biiyiik
yasta olan agabeyine “bak oglum” ibaresini de dikkat cekmek ve kizgimligini bildirmek i¢in kullandig:
degerlendirilmektedir. Dogrudan su¢lamalar stratejisinin 6 katilime1r tarafindan  kullanildig:
goriilmektedir. K79 kodlu katilime1r hem dogrudan suglamalar hem de telafi igin ricay1 cevabinda
kullanmigtir. K72 katilimeisinin “Abi sen bizi unuttun mu annen baban siirekli seni soruyor niye
aramiyorsun sormuyorsun yoksa bir sikintt m1 var” ifadesinde dogrudan muhatabina sorular sormus ve
...ailele aramaya mecbur.”(K20), “... bizi neden

113

suclamistir. Dogrudan suglama stratejisinde
arimiyorsun.” (K27), “...nerelerdeydin?..” (K30) gibi ifadelerle hesap sorma ve zorunluluk belirten
ifadelere de rastlanilmaktadir. Ac¢ik kinama (davranig) yontemi, K10, K33 ve K68 tarafindan
kullanilmistir. “Abi bu siirede mesgul olabilirsin de aile de endiseli, onlar1 her hafta aramaya s6z
verdiysen, verdigin soziin arkasinda duracaksin, Allah’in rizasi anne babanin rizasindandir, onlarin
goniillerini al hayatin kolaylagsim.” ifadesiyle K10 abisinin verdigi séz lizerine elestirmistir. Acik
kinama (kisi) stratejisini kullanan K44 “ailem senin i¢in ¢ok endiseleniyor Nasil onunla
konusmuyorsun, annene 6zlemedin mi ya babana hi¢ diisiinmeden mi , nasil bir insansin sen”
cevabiyla dogrudan bir kinama 6rnegi vermistir.

3.7.3 Evdeki Tartisma Sebebiyle Kullanilan Sikdyet S6z Edim Stratejilerinin Degerlendirilmesi

Konugsma Tamamlama Testi’nde il¢ilincii baglamda verilen durum aile ortaminda karsilagilan bir
tartismayla ilgilidir. Tartigmayi bitirmek veya bu durumdan rahatsizligi bagka bir aile bireyine iletmek
icin yapilacaktir. 6 katillmcimin (K9, K38, K50, K52, K69, K73) cevabi arastirmaya dahil
edilmemistir. 1 katilimer (K42) ise herhangi bir cevap yazmamistir. 3 nolu baglamda biitiin
stratejilerin kullanildig1 goriilmiistiir. En ¢ok kullanilan strateji telafi igin rica olmustur (45 katilimci).
2 katilimer birden fazla strateji kullanmistir (K72, K84). Sessiz kalma stratejisi 8 katilimer (K3, K15,
K16, K18, K23, K26, K40, K77) tarafindan kullanilmigtir. K3 muhatabina (babasi) bir sey
sOylememeyi ve kendisi durumun icine girerek sorunu kendi ¢ézmeyi diislinmiistiir: “Babama
sOylemek istemiyorum. Ona kendim sdylemek istiyorum. Ona annemi sevdigimi sdyleyecegim ve ona
sesini yiikseltmesini izin vermeyecegim”. K73’lin “Himm.. biraz diisinmem gerekiyor.. bence babama
sOylemeyip kardesimle konusarak kendim halletmek isterdim” ifadesi de sessiz kalmasi ve daha sonra
kendisinin konuyu ¢6zmeye ¢aligmasina bir ornektir. Sezdirimler yontemini kullanan 4 katilimcidan
K44, “Sanirim oglumuz seni ¢ok 6zlityor ya derdi var galiba Bugiin bana garip davrandi, git onunla
konus.” Muhatabina dolayli bir yaklasimda bulunmustur. Kizginlik ifadesi sadece 1 katilimer (K8)



tarafindan kullanilmistir: “Babam sana haber soylilyorum. Kardesim terbiyesiz”. Bu ifadede yer alan
“terbiyesiz” kelimesinin kizginlik belirtisi yaninda hakaret ifadesi de icerdigi degerlendirilebilir.
Olumsuz ¢ikarim i¢in 6rnek olarak K27 nin “Kardesim biraz ihtiramsiz. Sesini yiikseltiyor. Bence sen
onu ceza yapmalisin.” ifadesi kullanilabilir. Burada kullanici, kendi ana dilinden bir sozciik olarak
“ihtiram” kelimesini kullanmistir. Thtiram Tiirkcede saygi anlamina gelmekte olup cevabin geneliyle
uyum icerisinde kullanilmistir. Dolayli su¢lamalar i¢in K10 ve K65 cevap vermistir. 2 katilimcinin
(K1, K37) cevaplart mevcut stratejilerin i¢inde yer almayan ifadeler icermektedir. Bu cevaplardan K1,
“sen tirbiesiz” cevabiyla hakarette bulunmustur. K37 ise, "Sevgili kardesimi , anneme yiiksek sesle
konusmamalisin ¢iinkii sen kibar bir insan ve degerli annem ¢ok iiziildii . Simdi anneme 6ziir dile.”
cevabinda muhatabina emir vermektedir.

3.7.4 Otopark Yeri Sebebiyle Kullamlan Sikidyet S6z Edim Stratejilerinin Degerlendirilmesi

Konugsma Tamamlama Testi’nin bu baglaminda iki komsu arasinda gegen bir olay verilmistir.
Sikayetci ve karsisindaki muhatap, komsu olup birbirini yakinen tanimamaktadir. Bu sebeple
katilimeilarin daha resmi bir dil kullanmalar1 beklenmektedir. 4 katilimecinin cevabi aragtirmaya dahil
edilmemistir. Bu katilimcilarin cevabi olarak sunduklari ifadeler sikdayet anlami igermemektedir. 1
kattlimc1 ise durumun yanitim1 bog birakmistir(K8). Bu baglamda olumsuz c¢ikarimlar, dolayl
suclamalar, dogrudan suglamalar ve acik kinama (kisi) kullanilmamistir. Katilimcilar muhataplarina
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hem resmi “beyefendi”,“liitfen sevgili komsumuz”, “Muhammet bey” “ degerli komsum” “sevgili
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komsum” ifadeleri, hem de “agabey” “canim komsum” “hooop kardesim” gibi daha samimi hitap

sekilleri kullanmiglardir. Ayrica “merhaba” gibi selamlama, “liitfen” gibi nezaket ve rica gosterir
baslangiclarla da sikga karsilasilmistir. Ciimlelerin sonunda ise “tesekkiirler”, “tesekkiir ederim” gibi
memnuniyet bildiren kapamslar yer almaktadir. Ote yandan, katilimcilardan tanimadigs kisilere karsi
daha nazik bir dil kullanmasi beklenirken, bir kismi hakaret veya kesin yaptirim(emir) ifadeleri
kullanmaktan ¢ekinmemislerdir. K1’in “Sen iptal misin? Arabani hareket ettir. Tamam” cevabi buna
en belirgin 6rnektir. Telafi i¢in rica en ¢ok kullanilan strateji olmustur (33 katilimci). 2 katilhimer ise iki
farkli stratejiyi birlikte kullanmistir (K4, K61). Sezdirimler, telafi i¢in ricadan sonra 13 katilimei ile en
¢ok kullanilan ikinci strateji olmustur. “Komsu biliyor musun bizim yerimiz pahali 1 saatlik 10 tl @~

(K72), “Hayirl sabahlar komsu ingallah benim arabamin park yerinde memnunsun” (K60), “Bisi
sOylemem, ertesi giin onun parkinda oturup hopiirdete hopiirdete cay igerim” (K77) gibi ifadelerle
katilimeilar yaratici bir dil kullanmistir. Kizginlik stratejisi 5 katilimer tarafindan tercih edilmistir.
“Komsu ¢ok ayip etmissin. Hi¢ olmazsa sorsaydin.” (K59) ve “Kendi park bosken niye bizimkinde
park ediyorsunuz ?” (K75) cevaplarinda agik bir kizginlik belirtisi goriilmektedir. 4 katilimer hafif
kinama ydntemini kullanmistir. K21 “lyi giinler beyefendi, binada her daire igin diizenli ve siral1 bir
sekilde ayrilmis park yeri bulundugunu size belirtmek istedim, sizin parkinmiz burasi1 degil, surasi.”
ifadesiyle hafif kinama ydnteminin karakteristik ornegini sergilemistir. 4 katilimci1 cevabinda tehdit
stratejisine yer verirken; K61 aymi zamanda telafi i¢in rica ile beraber tehdit kullanmigtir. K15
tarafindan kullanilan “Bir tahta koyacagim ve iizerine yazacagim. arabanin tekerleklerinizi kaybetmek
istiyorsaniz, buraya koyun.” ifadesinde acgik bir tehdit bulunmaktadir. Birden fazla strateji kullanan
K61’in verdigi cevap olan “Bu durum tekrarlanmazsa. parmagimi kipirdatmayacagim. Ama bu durum
once olur ve gegerse, onunla kibar ve saygili bir sekilde konusurum. Ama talebime cevap vermezse
sikdyet etmek zorunda kalacagim.” sozleriyle, gerceklestirecegi fiili kosullara baglamistir. ilk kosulda
bir defaligina olan bir durum ise sessiz kalacagini, fakat tekrarliyorsa komsusuyla konusacagimi ve
talebini iletecegini ifade etmistir. Bu kosulun yerine gelmemesi durumunda asil tehdidini ortaya
koymustur. Diger baglamlarda oldugu gibi burada da mevcut 11 strateji iginde siniflandirilmamis



cevaplar vardir. Ornegin K71’in verdigi “hoooop kardes sen kimin park yerini park ettigini farkinda
musin yiirii git burdan ,evinin onu bos git park et orada &)” cevabinda sert bir uyarida bulunmustur.
K48 ise “Kardesim biiyriin bogsken park edibilirsiniz ancak eger araba varsa park etmezsen. araba
gelince liitfen arabani ¢eksin.” cevabiyla konuya ¢oziim odakli yaklagmistir. Ayrica “Kardesim”
hitabiyla da muhatabina yo6nelik olarak daha samimi bir hava olusturmustur.

3.7.5 Marketteki Sira Sebebiyle Kullanilan Sikayet S6z Edim Stratejilerinin Degerlendirilmesi

Konugsma Tamamlama Testi’nin bu baglaminda birbirini tanimayan insanlar arasinda gegen bir olay
verilmistir. Giinliik hayatta market, banka, magaza, otobiis kuyrugu gibi yerlerde sik¢a karsilasilan bu
durum sosyal ¢evrede gerceklesmektedir. Katilimcilarin bazilari kibar ifadeleri kullanirken bazilari ise
daha sert ifadelerle duruma tepki gostermislerdir. Sikayetcilerin bazilar1 dogrudan muhataba cevap
yazarken bazi katilimcilar market gorevlisine cevap yazmistir. Bu baglamda “beyefendi, delikanli,
hanimefendi, cocugum, sevgili kasiyer, kardesim, oglum, abi, kardesim > gibi hitaplar kullanilmistir.
“Pardon, liitfen, affedersiniz” gibi ifadelere de fazlaca yer verilmistir. Bazi katilimcilar genelleme
yaparak biitlin kisiler adina cevaplama yapmistir: “Liitfen siraya girin. Hepimiz siramizi bekliyoruz.”
Bu baglamda 4 katilimcinin cevap vermedigi goriilmiistiir. 3 katilimcinin verdigi cevaplar ise sikayet
anlami igermemesi ve katilimcinin kendini muhatabi yerine koymasi (K50) vb. sebeplerle galigmaya
dahil edilmemistir. Tiim stratejilerden olumsuz ¢ikarim, dolayli suc¢lamalar ve hafif kinamaya bu
durumda rastlanilmamistir. En ¢ok kullanilan strateji 27 kez kullanim ile telafi i¢in rica olmustur.
Sessiz kalmay1 segen 6 katilimer ile kargilagilmistir. K5’in “Hig bir sey sdylemiyorum bence ¢iinkii
sinirimi bozmak istemiyorum” cevabi bu strateji i¢in net ve anlasilir bir yanit olmustur. K73
“Affedersiniz beyefendi heniiz siraniz gelmedi” sezdirme stratejisini resmi bir dille yaparken, K80,
“Delikanlut:) once gelen once oOder liiften en arkaya buyuuuur” ifadesiyle gayri resmi bir dil
kullanmistir. K60 “Delikanliya derimki bey efendi siraya ge¢ bdyle olmaz biz bayagidir bekledik,
sonra kasiyer bakarak bdyle diizen olmaz derim” cevabiyla hem muhatabina dogrudan ifade de
bulunuyor hem de ortamda gorev yapan kasiyere de kizginligini aktarryor. Kizginlik ifadesi bu
baglamda oldukga ¢ok yer almis olup 9 katilimcr tarafindan tercih edilmistir. K10 “Delikanli sirada
durdugumuzu gérmityor musun? Ayip degil mi sana?” sdziiyle kizginlik stratejisinin yaninda kinama
da yapmaktadir. 2 katilimer (K15, K69) agik kinama (kisi) stratejisini kullanmistir. K15 ayn1 zamanda,
“allah bela**** versin Bir ormanda yasamiyoruz bey efendi, bir {iilkede yasiyoruz iilke!
Aligkanliklarim1 al ve hayvanlarla yasamay1 git” ifadesinde hem cilimlenin basinda hem de son
kisminda hakaret ve beddua igeren ifadelere yer verdigi goriilmiistiir. Tehdit sadece K20 tarafindan
kullanilmagtir.

Diger durumlara verilen cevaplara nazaran bu durumda hakaret ifadelerini iceren sdylemler ve mevcut
stratejiler igerisine siiflandirilamamis s6z ibareleri daha fazladir. 7 katilimcimin cevaplarinda uyari
ifadeleri, 3’linde ise hakaret ifadeleri ile karsilagilmistir. “Kasiyer kim ben o delikanli dediginiz hiyara
dalarim yaw” cevabiyla K77, “Sen hayvan misin? Siraya geri don.” cevabiyla da K1 hakaret anlami
yiiklenen argo sozciikler kullanmistir.

3.7.6 Yanhs Siparis Sebebiyle Kullamlan Sikidyet S6z Edim Stratejilerinin Degerlendirilmesi

Konugma Tamamlama Testi’'nin bu baglaminda internetten alinan bir iiriin hakkinda yine internet
iizerinden sikayet edilmesi istenmistir. Bu alinan iiriiniin kisginin saglhigim dogrudan etkileyebilecegi
dikkate alindiginda, énem derecesinin daha yiiksek oldugu degerlendirilmektedir. insanlarin kisisel
saglhigm etkileyen bu durumda, katilimcilar daha sert cevaplar verebilmekte, verdikleri cevaplarda



daha 1srarc1 olabilmektedir. Durumun verildigi ortam sosyal ¢evre olup taraflar miisteri — servis
gorevlisi seklindedir. K73 bu baglamda cevap yazmamistir. Calismanin bu baglaminda dolayli
suclamalar ve hafif kinama stratejileri hi¢ kullanilmamistir. En ¢ok 31 katilimer ile telafi i¢in rica
stratejisini kullanmistir. Bu stratejiyi, 19 katilimci cevabiyla tehdit stratejisi izlemistir. Bu baglamda,
telafi icin rica en ¢ok kullanilan stratejidir. Dort katilimcinin cevaplarinda sikdyet s6z edimine ait
ifadeler bulunmamaistir. 3 katilimci sessiz kalma stratejisini kullanmistir. K31 “Cok ciddi bir sekilde
yorumumu diizeltecegim: Madem bakmayacaksaniz neden o&zel istekler igin yer tutuyorsunuz!
Baharatsiz yiyecekler istedim ama ¢ok baharath geldi!” K60 “Bugiin sizden falanca yemek aldim,
yemek acisiz olarak gelmesini istedim bana acil1 geldi bu ne dikkatsizlik ya” ifadelerinde oldugu gibi
kizginliklarii dile getirmislerdir.

Verilen stratejiler disinda 2 katilimeinin (K53 K62) cevabi oldugu goriilmektedir. “Acisiz yemekleri
siparis verdigime ragmen biitiin sipariglerim acili geldi, tek lokma yiyemedim. Gelecek sefer daha
dikkath olmalisiniz.” ifadesiyle K53, “Liitfen bir dahaki sefere miisteri geri bildirimlerini dikkat edin”
ifadesiyle de K62 katilimcisi ikaz ve ileriye doniik 6neride bulunmustur.

3.7.7 iade Sebebiyle Kullanilan Sikdyet S6z Edim Stratejilerinin Degerlendirilmesi

Konusma tamamlama testindeki yedinci baglam, bir kisi hakkinda degil bir kurum hakkinda bir
sikayette bulunmayla ilgilidir. Bu diger durumlardan farkli olarak sikayet edenin daha resmi dil
kullanmasina neden olmustur. Durumda satin alma isleminin bir aligveris sitesinden yapilmis
olmasimin bahsedilmesi, gelen yanitlarin elektronik posta formatinda verilmesine sebep olmustur. 7
katilime1 cevap vermemis, 4 katilimcinin verdigi cevap ise sikdyet anlami tasimadigi gerekgesiyle
siniflandirma dis1 kalmistir. Sezdirimler, olumsuz ¢ikarimlar, dolayli suglamalar, hafif kinama ve agik
kinama (kisi) stratejilerine hig rastlanilmamistir. Telafi i¢in rica stratejisi 42 defa kullanilmistir. Ondan
sonra en sik rastlanan strateji 11 defa ile tehdit olmustur. Sessiz kalma stratejisini kullanan 5 katilimer
bulunmaktadir. K58, “Mallarin degistirilemeyecegi veya iade edilemeyecegine dair bir agiklama
yazarlarsa magazaya sikayet etmeyecegim. Ciinkii onlardan kurallar1 dikkatlice okumadigim i¢in bu
benim hatam.”, K18 “Mallarin degistirilemeyecegi veya iade edilemeyecegine dair bir agiklama
yazarlarsa magazaya sikayet etmeyecegim. Ciinkii onlardan kurallar1 dikkatlice okumadigim igin bu
benim hatam.” diyerek verilen durumun kendi hatalar1 oldugunu ifade etmisler ve bu sebeple bir
sikayette bulunmamislardir. K8, kizginlik stratejisine Ornek olarak “Merhaba neden param
almiyorsunuz, siz hayirsiz” ifadesini kullanmistir ve ifadenin son kisminda yer alan “hayirsiz”
kelimesiyle sitemde bulundugu goriilmiistiir. Dogrudan suglamalar1 kullanan 2 katilimer (K27 ve K66)
bulunmaktadir. Bunlardan K27, “Merhaba, neden beni iizlinityorsunuz. Parayi iade edin ya da kazagi
degistirin” ifadesiyle dogrudan talepte bulunmaktadir. A¢ik kinama stratejisi ise, K87 tarafindan
“Merhabalar Ben magazanizdan kazak aldim ve kiigiik geldi. Sizde ne degistirdiniz ne de iade ettiniz
bende bu durumdan hoslanmadim ve sikayetci olucagim” ifadesiyle goriilmektedir. Dil bilgisi
yoniinden ne.. ne... kalibi da bu katilimcimin Tirkge dil bilgisi seviyesinin yiiksek oldugunu
gostermektedir. K45 tarafindan kullanilan “Allah Bela varsin ing” ifadesi hakaret ve kotli sz
icermektedir. Sik kullanilan tehdit stratejisinin bir kisminda katilimcilar polise bagvurma, mahkemede
dava agma, avukat ile goriisme vb. yasal islem baglatma gibi yontemlerden bahsetmistir. Katilimcilarin
bir kismi ise, resmi olmayan ancak sahsi olarak yapabilecekleri eylemlerden 6rnek vermistir: “Her
magaza en Azindan elbise sizeme olmuyor ise degistirebilirler ama siz bana yRdim etmediniz bu
ylizden size 5 ten 1 puan verecegim.”(K55)

Aragtirmada elde edilen sikdyet s6z edimine ait cevaplar Murphy ve Neu’ya (1996) gore
degerlendirildiginde, ikinci baglamda 3 katilimcinin cevabi K6, “Ben buradan yakin arkadasi ariyorum



ve ondan haberleri sdyliiyorum ve ya da New York polisini artyorum.” sozleriyle bulundugu duruma
¢Oziim Onerisi sunmustur. K50, “Ailenle iletisim halinde kalmalisin, kardesim” diyerek abisine uyarida
bulunmustur. Benzer sekilde, K24 de “aileyi aramalisin, ¢ok endiseliler” uyarisinda bulunmustur.
Ugiincii baglamda 2 katilimcinin cevaplarinda (K1, K37) uyari ifadeleri yer almaktadir. Bu
cevaplardan K1, “sen tirbiesiz” cevabiyla hakarette bulunmustur. K37 ise, "Sevgili kardesim, anneme
yiiksek sesle konusmamalisin ¢iinkii sen kibar bir insan ve degerli annem cok iiziildii. Simdi anneme
oziir dile.” Cevabinda muhatabma emir vermektedir. Dérdiincii baglamda. Ornegin K71’in verdigi
“hoooop kardes sen kimin park yerini park ettigini farkinda misin yiirii git burdan, evinin onu bos git
park et orada @&)” cevabinda sert bir uyarida bulunmustur. K48 ise “Kardesim biiyriin bosken park
edibilirsiniz ancak eger araba varsa park etmezsen. araba gelince liitfen arabani ¢eksin.” Cevabiyla
konuya ¢6ziim odakli yaklagmigtir. Ayrica “Kardesim” hitabiyla da muhatabina yonelik olarak daha
samimi bir hava olusturmustur. Besinci baglamda ise diger durumlara verilen cevaplara nazaran bu
durumda hakaret ifadelerini igeren sdylemler ve s6z ibareleri daha fazladir. 7 katilimcinin cevaplarinda
uyar ifadeleri, 3’tinde ise hakaret ifadeleri ile karsilasilmistir. “Kasiyer kim ben o delikanli dediginiz
hiyara dalarim yaw” cevabiyla K77, “Sen hayvan misin? Siraya geri don.” Cevabiyla da K1 hakaret
anlami yiiklenen argo sozciikler kullanmigtir. K83 “Liitfen siraniza gegin” ile resmi bir uyari; K32’de
ise “liitfen agabey, siraniza gecin” diyerek samimi bir uyar1 yapmistir. Altinci baglamda 2 katilimecinin
(K53 K62) cevabt oldugu goriilmektedir. “Acisiz yemekleri siparis verdigime ragmen biitiin
sipariglerim acili geldi, tek lokma yiyemedim. Gelecek sefer daha dikkatli olmalisimiz.” ifadesiyle
K53, “Liitfen bir dahaki sefere miisteri geri bildirimlerini dikkat edin” ifadesiyle de K62 katilimcisi
ikaz ve ileriye doniik dneride bulunmustur.

3.8. Anketin Birinci Boliimiinde Alinan Kisisel Verilerin Degerlendirmesi

Konugsma Tamamlama Testi’nin Birinci boliimiinde bulunan “Tiirk¢e konugmakta zorlaniyor
musunuz?” sorusuna 5’li likert 6l¢egine gore cevap veren katilimcilarin ¢ogunlugu “zorlanmiyorum”
(%33) ve “biraz zorlaniyorum” (%37) demistir. Katilimcilarin orta seviye ve ileri seviyeye sahip
olmalarina ragmen bu sekilde cevap vermeleri kendilerini sozlii olarak ifade etmekte zorlandiklarin
gostermektedir. Bunun yani sira katilimcilarin yarisinin 0-1 sene civarinda Tiirk¢e 6grendikleri goz
oniinde bulundurulmalidir.

Bir bagka soru ise “Tiirkce konusarak bir seyden veya birinden sikdyet ederken ne kadar
zorlantyorsunuz?” sorusudur. Bu soruya verilen yamtlar ‘“zorlanmiyorum” (%34) ve “biraz
zorlaniyorum” (%27) seklindeyken arastirmanin ikinci temel yapist olan “Tiirk¢e konusarak birinden
bir sey rica ederken ne kadar zorlantyorsunuz?” rica s6z edimine yonelik soruya “hi¢ zorlanmiyorum”
(%35) ve “zorlanmiyorum” (%36) seklinde cevap verilmistir. Buradan da goriildiigii gibi katilimcilar
sikayet s6z edimini kullanirken daha ¢ok zorlanmaktadir. Bu durum muhatabin tepkisi, kiiltiirlerarasi
farklilik gibi konulardan kaynakli olabilir. Bunun i¢in ders materyallerinde ve 6zellikle 6gretmenler
ders planlarinda s6z edimlerine yer verilmelidir.

Katilimeilarin “Sozli Tirkge yetkinliginizi nasil degerlendirirsiniz?” sorusuyla ile 6z degerlendirme
yapmalar1 saglanmistir. Bu soruya ise biiyiik oranda; “biraz zorlaniyorum” (%36) ve “zorlaniyorum”
(%36) seklinde cevaplar alinmistir. S6z edimleri kullanimi disinda da katilimeilar kendilerini Tiirkce
ifade etme noktasinda yetersiz gormektedir.

3.9. Katihmcilarin fletisimsel Dil Yeterliklerinin Analiz Edilmesi



Tirkgeyi Yabanci Dil Olarak Ogrenenlerin Kullandiklari Sikayet S6z Edimleri

Avrupa Ortak Basvuru Metnine (s,103) gore, iletisimsel hedeflerin gergeklestirilmesi i¢in dil
kullanicilart genel yeteneklerini dille daha yakindan iligkili olan iletisimsel yetenek ile birlestirmelidir.
Iletisimsel yetenek su bilesenlerden olusmaktadr:

* Dilsel yetenekler,

* Sosyodilbilgisel yetenekler,

* Kazanilan yetenekler.

Katilimcilarin yanitlari dilsel yetenekleri Avrupa Ortak Bagvuru Metninde (s,104) soyle;
* Sozciik yetenegi (lexical competence)

* Dilbilgisel yetenek (grammatical competence)

» Anlambilgisel yetenek (semantic competence)

* Sesbilgisel yetenek (phonological competence)

* Yazim yetenegi (orthographic competence)

* Sesletim yetenegi olarak degerlendirilmektedir.

Bu calismada iletisimsel yeti {izerinde durulmustur. Iletisimsel yetinin yam sira dilsel yeteneklerden
kelime yetenegi, dilbilgisel yetenek ve anlambilgisel yetenek de incelenmistir. Arastirmanin ¢aligsma
grubu B1, B2, C1 ve C+ seviyelerine sahiptir. Cogunluk B2 seviyesindedir. Bu nedenle dilsel yetenek
acisindan B2 seviyesine gore degerlendirilmistir. Katilimeilardan miimkiin oldugu kadar dogal bir
yanit vermeleri beklenmistir. Bunun igin katilimcilara olabildigince az miidahale edilmistir.
Katilimeilar orta ve ileri diizey Tiirk¢eye sahip olmalarina ragmen dil bilgisel agidan hatali ifadeler
bulunmaktadir. Bazi durumlarda kelime ve anlam yeteneginde de eksikler goriilmiistiir. Bu da
yanitlarin  degerlendirilmesini olumsuz etkilemistir. Katilimcilarin dilsel hatalarindan  dolay1
aragtirmaya katilmayan yanitlar1 yoktur. Fakat bazi katilimcilarin yanitlarinda alfabe ve klavye
hatalarindan kaynakli harf hatalar1 mevcuttur. Ornegin; K67 “Kazak bana kiigiik oldugu i¢in iade veya
degisim etmek isttorum”, K22 “Merhabalar bu jaket bedene yalnis gelde ya dogru benden
gonderirsiniz ya da para iade yapabilirsiniz lutfenab”, “Bardon benim belgisayir sarzi bitte sizin sarj
kullanabilirmiyim” yanitlarinda oldugu gibi harf hatalar1 mevcuttur. Bu hatalar anlamsal bir karisikliga
sebep olmadike¢a ¢alismada kullanilmistir.

Katilimcilar selamla, hitap gibi konularda oldukga basarilidir. Yanitlarin genelinde duruma uygun bir
selamla ile baslangi¢ yapilmistir. Omegin, “Merhaba, Selam, Pardon, Hayirli gilinler, Hocam,
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Beyefendi ...” ifadelerine rastlanmaktadir. Bu katilimcilarm bir durumu sikdyet ederken veya bir
durumda ricada bulunurken Oncelikli olarak muhataplar1 ile iletisim kurmaya ¢aligtiklarini
gostermektedir. Bir diger olumlu sonug ise hitap ifadelerinin kullanilmasidir. Katilimcilar duruma ve
ortama uygun hitap ifadelerini se¢ip kullanmislardir. Bu da kendi baglamlarinda resmi veya daha

samimi ifadelerle muhataplarina yaklagsmalarini saglamistir.

Katilimeilar sosyodilsel yetenek agisindan da durumlardaki kisilerin statiilerine gore dil ifadeleri
kullanmistir. Ornegin, restorandaki garsondan bir sey rica ederken siz ifadesinin kullanilmasi, “liitfen”
rica ifadesinin kullanilmasi gibi. Ayrica bir kurumu, magazay1 sikdyet ederken e-mail, dilekge
formuna gore yanitlar verilmistir. Bu agidan da katilimcilarin seviyelerine ait kazanimlara sahip
olduklarim gdstermektedir.
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4. SONUC, TARTISMA VE ONERILER

Kullanilan stratejiler incelediginde, sikayet s6z edimi i¢in en c¢ok telafi i¢in rica stratejisinin
kullanildigr goriilmektedir. Katilimcilar durumlar karsisinda dogrudan davranmig ulamiyla harekete
geemis ve 279 defa kullanilan bu strateji, toplam cevaplarin da %50’sini olusturmaktadir. Rica s6z
ediminde ise bu duruma benzer sekilde hazirlayici kosullara génderme stratejisi 298 cevapta yer
bulurken toplam cevaplarin %55’inde kullanilan yontem olmustur. Katilimcilar durumlara karst
harekete gecmek i¢in dogrudan davraniglara yonelmistir. Hi¢ kullanilmayan strateji bulunmazken, bazi
katilimeilar durumu anlamadiklarindan dolayr durumu yineleyen ya da bahsedilen stratejiler haricinde
cevaplar vermistir. Bu da o katilimcilarin dil seviyelerine bakilmaksizin 6grendikleri dilde s6zel bir
yetkinlige sahip olamadiklarini gdstermektedir. Elde edilen bu sonu¢ Arslan’in (2020) ¢alismasiyla
paralellik gostermektedir.

Internet vasitasiyla alinan verilerde, katilimcilarm gogunlugunun 0-1 yil arasinda Tiirkiye’de kaldig1
gorlilmektedir. Ardindan Tiirkiye’de kalma siiresi olarak 1-3, 3-5 yil ve 5 sene ve iizeri arasi
katilimeilar gelmektedir. Bu da katilimecilarin cevaplarindaki Tiirkge seviyelerinde belirgin olarak
gozikmektedir. Arslan (2020) calismasinda bu degiskenin sonuglara yansimadigini tespit etmisti.
Ancak bu yoniiyle Arslan’in (2020) c¢aligmasiyla zit bir sonug¢ elde edilmistir. Uzun yillardir
Tiirkiye’de yasayan katilimcilar Tiirk¢e s6z edimlerini kolay bir sekilde kullanarak kinayelere, mecazli
ifadelere yer vermislerdir. Tiirkiye’de yasama siiresi azaldik¢a s6z edimlerinde birinci yabanci dil
veya ara dillerden de aktarimlara rastlanmaktadir.

Katilimcilar, gikayet i¢in gerekli olan dil yapilarina hakim olmalarina ragmen dil yapilarii baglam
icinde kullanmakta zorluk ¢ekmektedir. Bunun sebebinin dil egitiminde 6grencilerin kullandiklar1 ders
materyaline agirlikli bir egitim siireci gecirmeleri, ancak sosyal hayatta iletisimlerinin zayif olmasidir.
Akgiin (2020) de galismasinda benzer bir sonug ile karsilasmis ve dgretmenlerin egitim esnasinda
ezber temelli ve dilbilgisi odakli olmasina baglamigtir. Caligmada, kisilerin dil 6grenme siire¢lerindeki
dilbilgisi ve uygulama oranina yorum yapmak giic olmakla birlikte, sosyal hayatla az temas1 olan
kisilerin zorlandigin1 gérmekteyiz. Bu da kismen de olsa Akgiin (2020) sonuglariyla ortiisme
saglamaktadir.

Dil 6gretim ve 6grenim siirecleri, kiiltiirden ayr1 bir sekilde diisliniilemez. Wittgenstein’in (2011, s.
133) “dilimin sinirlar1 diinyamin siirlaridir” ifadesinde oldugu gibi, dil bir bakis agisi, yasama sekli
ve smirlar belirleyen bir kavramdir.  Arastirmada goriilmiistiir ki farkli kiiltiirlerden gelen
katilimeilarin gesitli baglamlarda ortak ve farkli tavirlari, tutumlart ve bakis agilar1 bulunmaktadir. Bu
tutumlar, 6grenilen dildeki yamtlar1 da yansimaktadir. Ornegin, Orta Asya kokenli katilimcilar
mubhataplarinin yas durumuna dikkat etmislerdir. Bu sonu¢ Kiling’in (2019) ¢alismasiyla benzerlik
gostermektedir.  Kiiltiirleraras1  farklillk  katilimcilarin - durumlara  verdikleri cevaplarda da
goriilmektedir.

Endonezyali katilimcilar olduk¢a nazik ifadelere yer vermis ve ¢ogu zaman ¢Oziim Onerilerinde
bulunmustur. K58 “Higbir sey sOylemeyecegim. Park yerim kullanilmadiginda, komsularim
kullanmak istediginde sorun olmadigini diisiiniiyorum. Komsuma iyilik yapmak istiyorum, o da bana
kars1 mutlu ve nazik olsun.” Sonug olarak, dil kurallarla islediginden, sosyodilbilimsel kurallarin farkli
kiiltiirlerden dolay1 farkli dil topluluklarina gore degisiklik gdsterecegini sOylemek hi¢ de mantiksiz
degildir. Arastirmanin bir degiskeni olan cinsiyet faktoriiniin, sikdyet edimi kullaniminda etkisi
olmadig1 gorilmistiir. Fakat yas faktoriiniin degismesi cesitli farkliliklara sebep olmustur. Bu fark
hitap ve resmiyet konusunda daha net goriilebilmektedir. Geng neslin kendi aralarinda kullandiklar
“kanka, dostum, abi” hitaplariyla karsilasilirken, orta yas grubu “ beyefendi, hanimefendi, efendi”



hitaplarina yonelmistir. Ayrica geng neslin yazili anlatimin yaninda duygu durumunu ifade etmek igin
emoji kullandig1 goriilmiistiir. Arastirmada bazi durumlarda katilimeilar durumu daha iyi belirtmek ve
kendi duygularim1 kesin bir ifadeyle yansitma araci olarak emojilerden destek almigtir. Emoji
kullanimu ile ilgili “emoji kullaniminin faydalarina iliskin diisiinceleri ifade edebilmeyi kolaylastirma,
sempatiklik kazandirma, yanlis anlagilmanin 6niine gegme ve zamandan tasarruf saglama”( Toksoz ve
Kahraman, 2017) var olup katilimcilarinda ifadelerinde yer verdikleri goriilmiistiir. Arastirmadaki,
K71 “ hoooop kardes sen kimin park yerini park ettigini farkinda misin yiirii git burdan ,evinin onu
bos git park et orada &), “ Hayirli sabahlar komsu insallah benim arabamun park yerinde
memnunsun@)”, “Komsu biliyor musun bizim yerimiz pahali 1 saatlik 10 tl &”. Ayrica bu cevaplari
veren katilimcilarin geng olduklar: tespit edilmistir. Bu durum olaydaki duygu durumunun daha kolay
anlasilmasini saglamistir veya katilimecinin olaya karsi tepkisini daha net koymasini saglamistir.

Katilimcilarin ana dilleri ve bildikleri yabanci diller, s6z edimlerini kullanma {izerinde farklilik
olugturmamistir. Akgiin (2020) c¢aligmasinda nadir de olsa, katilimcilarin geldikleri kiiltiirden
dogrudan aktarim ve cevirme yapmasiyla karsilasirken, bu calismada kendi dilinde cevap veya
dogrudan ceviriye rastlanmamistir. Katilimcilar i¢in s6z ediminin gergeklesecegi ortamdan dolay1
farklilik olmamustir.

Arasgtirmada kayda deger bir sonu¢ da katilimcilarin yas seviyelerine gore kullandiklart séz
edimleridir. Orta yash katilimcilar “efendim, bey efendi” gibi resmi hitaplar kullanmistir. Geng
katilimcilar ise “kardesim, arkadagim” gibi daha samimi hitaplar kullanmistir. Genellikle s6ze selam
ifadeleriyle baglanmigtir. “Merhaba, hayirhi giinler, hayirli sabahlar”. “Pardon, affedersiniz” gibi Al
seviyesinde Ogrenilen kalip ifadeler de ciimle baslarinda goriilmektedir. Bu katilimcilar, kalip
ifadelerine agina olmakla birlikte, uygun kullanimi her zaman gergeklestirmeyebilmektedir.
Katilimcilar “litfen” ifadesini sikayet s6z ediminde kullanirken sozel ifadeyi yumusatici bir
gorevdedir. Soziin etki giiclinii azaltmasi amacglanmistir. Sonug olarak katilimcilarim uygun hitap
secimi yaptiklart gorilmektedir. Altan (2015), caligmasinda kendi Kkiiltiirleriyle ortiismeyen
baglamlarda yabancit uyruklu katilimcilarin zorlandigi ve uygun olmayan hitap secimlerinde
bulundugunu gérmiistiir. Bu ¢alisma, Altun’in (2015) ¢alismasini desteklememektedir. Daha 6nce de
bahsedildigi iizere, katilimcilar dil 6grenimi esnasinda sosyal medya, televizyon, sinema gibi diger
materyaller ile dil Ogrenimlerini desteklemisler ve bunun sonucunda Tirk kiiltiiriine uyum
saglamiglardir. Akgiin’iin (2020) calismasinda belirttigi gibi hitap seviyeleri se¢ciminin yaygin olarak
kullanildigimin goriilmesi agisindan Akgiin (2020) ile benzerlik gostermektedir. Arslan (2020)
calismasinda belirttigi iizere sikdyet edimi igin verilen vakalarda, katilimcilarin verilecek cevabin
icerigini ve anlamin olusturabildiklerini ancak hitap ve giris sozciiklerinde yetersiz kaldiklarim
saptamistir. Caligmasinin sikayet s6z edimi boliimiinde elde edilen sonuglar Arslan’in (2020)
bulgulartyla ortiismemektedir.

Baz1 konulardaki cevaplar da ¢6ziim ve Oneri igermektedir. Katilimcilar olaylara kendilerinden
istenildigi sekilde sikayet eylemiyle yaklagmak yerine, nasil bir ¢dziim sunabileceklerini diigiinmiis ve
oldukca yapici, ¢oziim odakli oneriler getirmislerdir. Bu ifadeler Murhpy ve Neu’ya (1996) gore ele
alimmistir. Baz1 katilimcilar ise, igerisinde bulundugu duruma sebep olan kisileri uyarmay: tercih
etmistir. Bu sonugclarla 6zelikle 3 ve 4 no’lu durumlarda ¢ok karsilagilmigtir. Bu vakalar da yeni bir
grup olarak degerlendirilmistir. Arslan’in (2020) bulgularinda da birbiriyle etkilesimli (rica, s6z ve
sikayet) soz edimlerinde karisikliklar oldugu ve birbirinin yerine kullanim vb. durumlart oldugu
gorlilmektedir. Sonuglarin bir kism1 benzerlik gosterse de, elde edilen verilerdeki 6zellikle 6neri iceren
yanitlar ayr1 bir sinif olarak degerlendirilmis ve Arslan’dan (2020) ayrismustir.



Katilimcilar aile, arkadas gibi yakin cevrelerinde daha ¢ok emir ifadeleri kullanirken is, kamusal ortam
gibi statii farkinin oldugu ortamlarda ve tanimadig: kisilerle muhatap olduklar1 zaman yumusatici
ifadelerden ¢okga yararlanmiglardir. Konfor alanlari mevzu bahis oldugunda katilimcilarin statii fark
etmeksizin cevap verdikleri goriilmiistiir. Bu yoniiyle elde edilen sonuglar, Akgiin’lin (2020) tespitiyle
ortiismektedir.

Calismada Tiirkgenin yabanci dil olarak 6gretiminde s6z edimlerinin nasil ve ne kadar kullanildiginin
incelenmesi amacglanmistir. S6z edimlerinden sikayet s6z edimi ile ilgili yedi durum verilmistir.
Katilimeilar, durumlarda muhataplarinin bir kisi veya kurum olmasi durumunda farkli hitaplar ve
stratejiler kullanmistir. Ornegin rica s6z ediminde kiitiiphanedeki bir 6grenciden rica ederken daha
samimi ifadeler kullanilmis; sikayet s6z ediminde bir magazadan iade talebinde bulunurken resmi
ifadeler seg¢ilmistir. “Sayin yetkili, miidiir” Muhatabin kisi veya kurum olmasi kullanilan kelimelerde
farkliliga neden olmustur. Sikdyet s6z ediminde ozellikle hosnutsuzluk —sezdirme ve kinama
stratejileri birbirine yakinsamaktadir. Ogrenciler verdikleri tepkilerde bu ii¢ stratejinin belli ayrimimi
yapacak kadar s6z ve ifadeler kullanmamaktadir. Tepkileri, kisa ve net kelimeler de olabilmektedir.
Bazi katilimcilarin, “hayirsiz, utanmaz, terbiyesiz” vb. ifadeleri ayrica hakaret igeren cevaplar olarak
da not edilmistir. Sikayet konusunda 6grenciler, daha ¢ok tavsiye ve durumu diizeltici geri doniisler
yapmiglardir. Daha ¢ok yapici tutum sergiledikleri gdzlenmistir.

Alana katki saglayacak yeni ¢alismalarin yiiz yiize ortamda yapilmasi ve Konugsma Tamamla Testi
yerine canlandirma (role play) veya gruplar halinde durumlara cevap verilmesi istenebilir. Boylece
dogala daha yakin cevaplar alinabilir. Arastirma daha biiylik bir calisma grubu ile yapilirsa kiiltiirel
veya diller arast degisimden kaynakli cevaplar daha net goriilebilir. Ana dilin 6grenilen dile etkisi
incelenebilir. Bilinen yabanci dil ve 6grenilen yabanci dil arasindaki baglantilar degerlendirilebilir.

Dil 6grenirken ortiik olarak kiiltiir ve kiiltiirel degerler de 6grenilmektedir. Buna yonelik ¢aligmalar
yapilabilir veya ¢alismalarin bu yonii daha 6n plana ¢ikarilabilir.

Yabanci dil olarak Tiirkge 6gretiminde iletisimsel yetiye daha ¢ok énem verilmelidir. Miifredatta buna
yonelik calismalar yapilmalidir. Ders materyallerinde sikayet ve rica s6z edimleri konusunda
gelistirme yapilmalidir. Ogretmenlere ders iceriklerinde soz edimlerine yer vermeleri icin Srnek
materyal hazirlanmali ve 6gretmenler bu konuda tesvik edilmelidir.
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