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Research Article

This study investigated classroom teachers’ cognitive fictions on the concept of value.
The sample consisted of 40 primary school classroom teachers using purposive
sampling. The study adopted a qualitative phenomenological research design. Data
were collected using a Repertory Grid Interview Questionnaire. The data were analyzed
using content analysis. Four hundred cognitive fictions were developed and categorized
into ten fundamental values theorized by Schwartz. The cognitive fictions were
addressed based on participants’ gender and training in values education. As a result
classroom teachers considered the value groups “achievement”, “‘conformity”’, “self-
direction” the most important.
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Arastirma Makalesi

Bu c¢alisma, sinif Ogretmenlerinin deger kavramlarina iliskin biligsel kurgularini
belirlemek amaciyla yapilmistir. Arastirmanin érneklemini amagli 6rnekleme yontemi ile
ilkokullarda gorev yapan 40 sinif 6gretmeni olusturmustur. Nitel arastirma
desenlerinden olgubilim kullaniimistir. Deger kavramina iliskin biligsel kurgular
belirlemek amaciyla “Repertory Grid Gériisme Formu” kullanilarak veriler toplanmistir.
Elde edilen veriler, igerik analizi ile ¢g6ziimlenmistir. Verilerin ¢6zimlenmesi sonucunda
400 bilissel kurgu Gretilmistir. Uretilen bilissel kurgular, Schwartzin deger
siniflandirmasinda yer alan deger gruplarina gore benzerlikleri agisindan 10 tane bilissel
kurgu grubu olusturularak elde edilmistir. Uretilen bilissel kurgular, 6gretmenlerin
cinsiyeti ve degerler egitimi ile ilgili egitim alma degiskenlerine gore incelenmistir. Bunun
sonucunda sinif 6gretmenleri en gok “basari”, “uyma” ve “6zyonelim” deger gruplarini
onemli gdrmastar.
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Introduction

Humans are social creatures that live in communities based on social, political, moral, and cultural
principles and rules. Values constitute a significant portion of the principles and rules adopted by society
(Yalar & Yanpar Yelken, 2011). Values are consequences depending on people's logical reasoning and
behavior. Values are the source of conduct and provide insights for evaluating behavior (Eksi & Katilmis,
2016). Values are criteria and rules that give direction to one’s life and behavior and help one choose
between alternatives, think right, evaluate right, and consequently, take the right action (Keskin, 2016).
Values are also mental and emotional tools that help determine the importance of people, thoughts, or
events (Durka, 2012). People can use values to determine their goals and actions and adapt them to their
lives. The richness and depth of one’s inner world can only be measured by the values one adopts (Aydin
& Akyol Girler, 2020).

Values allow us to build a society and guide our behavior. We can pass values down to future
generations only through education. Education is the process of creating behavior change. One purpose
of education is to teach one how to choose one’s own values as an individual with freedom of self-
determination and evaluation (Brubacher & Bulyukdivenci, 2019). Schools help students develop
academic skills and adopt values through in-class and extra-curricular activities (Deveci & Ay, 2009).
Values education consists of actions applied to pass down values to young generations. The goal of values
education is to enable children to adopt values that will benefit them and society according to their
cognitive, social, and psychological development. Some of the goals of values education are helping
students adopt fundamental values, transforming them into individuals who are at peace with themselves
and their environment, maintaining social order, and creating an influential school culture Aydin & Akyol
Gurler, 2020).

Schwartz and Bilsky determined 56 values based on Rokeach's list of 18 terminal values and 18
instrumental values (one more value was added in 2001). They collected data from 54 countries, including
Turkey, and grouped the 56 values into ten universal value types. Schwartz's Value Survey (SVS) was
adapted to Turkish by Kusdil and Kagitcibasi (2000).

Table 1.
Schwartz’s Value Groups

Value Groups Definition Related Values

Power Social status, control over people

and resources

Having social power, having authority, being
rich, maintaining appearance in society
(being adopted by people)

Achievement

Hedonism

Stimulation

Self-Direction

Universalism

Benevolence

Personal success based on social
standards

Satisfaction, pleasure

Excitement and novelty

Independent thought and action

Understanding, tolerance, and
protecting the welfare of all people
and for nature

Preserving and enhancing the
welfare of those with whom one is
in frequent personal contact

954

Being successful, competent, ambitious, and
influential (being smart)

Pleasure, enjoying life

Being brave, living a changeable life, having
an exciting life

Being creative, being curious, being free,
choosing one's own goals, being
independent (having self-respect)

Being open-minded, being virtuous, seeking
social justice, equality, peace, and a world
full of beauties, being in harmony with
nature, protecting the environment (inner
harmony)

Being helpful, being honest, being forgiving,
being loyal, being responsible (true
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companionship, mature love, a spiritual life,
a meaningful life)

Tradition Respect and devotion to cultural or  Being humble, being religious, accepting
religious customs and ideas what life has given me, respecting tradition,
being moderate (withdrawing from worldly
affairs)
Conformity Restraining actions and impulses Being polite, obedient, valuing parents and
that might upset or harm others elders, being able to control oneself
and violate social expectations
Security The peace and continuity of National security, wanting to maintain social

society, relationships, and oneself order, being clean, family security,
reciprocating favors (sense of
connectedness, being healthy)

(Schwartz, 1992 cited in Kusdil & Kagit¢ibasi, 2000).

Schwartz's theory of values in Table 1 was formulated to determine the relationships between these
value types.

Values have an important place in terms of being the theoretical and philosophical determinants of
education and their reflection on educational practice. This effect firstly affects schools and teachers, and
in a broader sense, family, media and environment. Values education is one of the reasons for the
existence of the school as an education place where it is not just a teaching place, because the values of
the society will be transferred to new generations. In another sense, values education will also serve as a
mirror (Kaymakcan, 2012).

When the literature was examined, it was seen that there were studies on how both prospective
teachers and teachers perceived the concept of value. When the studies conducted with prospective
teachers were examined, Aladag and Kuzgun (2015) determined that the most frequently used metaphors
in the study, in which they tried to reveal the thoughts of classroom prospective teachers regarding the
concept of value with the help of metaphors. In the study by Akitirk and Baggeli Kahraman (2019), in
which they determined the opinions of preschool prospective teachers about values education. Akhan
Subasi & Acil (2020), in their study with prospective teachers, stated that the prospective teachers had
knowledge about root values, emphasized the importance of value education. Yazar et al. (2017), in their
study where they determined the metaphor perceptions of teachers and school adminastrators regarding
the concept of values education, found that teachers mostly used the building block metaphor and school
adminastrators used the moral metaphor. Balci and Yanpar Yelken (2010), in their study where they
determined the meanings that primary school teachers attribute to the concept of value, emphasized the
place of value in social life and the role of value in the socialization and personality development of
individual. Celikkaya & Filoglu (2014) aimed to determine how social studies teachers define the concept
of values and the activities they carry out within the framework of values education, and to reveal the
problems they encounter during the implementation phase. Within the framework of the findings, social
studies teachers defined the concept of value as value, human, social norms, social citizen, national and
spiritual elements. Pekdogan and Korkmaz (2017) examined the opinions of teachers regarding the values
education given to 5-6 year old children attending pre-school education. Karamustafaoglu and Amanat
(2017) determined the opinions of classroom teachers about values education. Gémleksiz and Kilig (2015)
evaluated the opinions, expectations and suggestions of secondary school teachers regarding values
education.

Teachers play a crucial role in adopting, sustaining, and transferring values. Education is a type of art
that teachers use to develop individuals and society because teachers can influence students' value
judgments (Durka, 2012; Yesiltepe & Korucuk, 2021). If we determine classroom teachers’ cognitive
fictions about values and examine them according to various variables and find out what they think about
values education, we can perform values education better. When the literature is examined, it can be
seen that there are limited studies on teachers’ perceptions of the concept of value and studies on their

955



Ergiin & Ko¢ — Cukurova Universitesi Egitim Fakaiiltesi Dergisi, 52(3), 2023, 953-982

cognitive constructs, and there are mostly studies examining teachers’ views on values education. This
study is expected to contribute to the field by including teachers’ cognitive constructs regarding value.
Additionally, the literature has not examined whether there is a difference in teachers’ cognitive
constructs according to their gender. It is thought that determining how the meaning that teachers of
different genders attribute to values changes, how they give meaning to values, and in which value
category in the Schwartz values list they include values will contribute to the field. Another variable
investigated in this study is whether teachers who received training in values education differ from
teachers who did not receive cognitive constructs. Kelly (1991) based it on the individual expressing and
describing his experiences in his own words. He says that individuals use various fictions to express the
dimensions and facts on the experiences that make up their world. To these facts; feelings, thoughts and
situations can be given as examples. These constructs created by the individual are defined by the
individual with two extreme adjectives such as good-bad, beautiful-ugly, adequate-inadequate. Thus, it
reveals how they make sense of and portray their own world. In this study, it was tried to determine how
they gave meaning to the concept of value by using cognitive constructs.

The aim of this research is to determine the cognitive fictions of primary school teachers regarding the
concept of value.

Research Questions

What are the cognitive fictions of teachers regarding the concept of value?
What is the importance level of teachers’ cognitive fictions regarding the concept of value?
How do teachers’ cognitive fiction groups comparison regarding the concept of value?

P wnNe

How do the cognitive fiction groups comparison based on the gender variable regarding teachers’
concept of value?
5. How do cognitive fiction groups comparison based on the variable of teachers’ training regarding the
concept of value?

Method
Research Model

This study adopted a qualitative research design, which focused on seeking answers to research
questions developed to explore the goals of individuals or groups about a social or human problem
(Creswell, 2018). This study adopted phenomenology as the qualitative research design. Phenomenology
reduces individual experiences with a phenomenon to a universal explanation (Creswell, 2018).
Phenomenology is used to analyze phenomena or events that we are not entirely alien to but do not have
a deep understanding or knowledge of (Yildirnm & Simsek, 2018).

Study Group

The sample consisted of 40 primary school classroom teachers in the 2020-2021 academic year.
Participants were recruited using purposive criterion sampling. Purposive sampling allows researchers to
explore and explain in-depth a phenomenon, event, or situation with a wealth of knowledge (Yildirm &
Simsek, 2018). Criterion sampling is used to recruit a sample that satisfies a set of predetermined criteria
(Yildirim & Simsek, 2018). Primary school classroom teachers from the same branch with at least three
years of work experience were recruited to ensure that the sample consisted of participants who adapted
to school culture with little difference in cognitive fiction regarding the concept of value. Primary school
classroom teachers were the sample of choice because they play a key role in values education.
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Table 2.

Demographic Characteristics
Variable f
Woman 18
Gender Man 9
1-5 3
Years of seniority 6-10 21
11-15 6
216 10
1 9
2 12
Grade level 3 10
4 9
Village 9
Unit of duty District/Central district 10
City 21
. . . Yes 15
Seminar/Training in values education No 25

Data Collection Procedure

Data were collected using a Repertory Grid Interview Questionnaire (RGIQ). Each participant was
handed out an RGIQ and informed about the research purpose and procedure. The researchers helped
participants with the questionnaire when they had difficulty understanding the questions.

The first stage of the study was the definition of the phenomenon. The definition of the phenomenon
is very important for research. The phenomenon of the research is the cognitive fictions of classroom
teachers regarding the concept of value. In the first stage, the participants were formed by writing the
cognitive fictions that come to mind when they think of value.

Data Collection Tools

In this research, it was developed to determine teachers’ cognitive constructs regarding values.
““Repertory Grid Interview Form” was used. The repertory grid technique was developed by George Kelly
in the 1950s to reveal and evaluate personal structures. Personal constructs tell us what is similar, what
is opposite, and what is relevant, dimensions used to conceptualize aspects of our daily lives (Siraj-
Blatchford, 1995).This technique, which is based on personal structure theory, examines personal and
interpersonal meaning systems (Neimeyer, 2004).It is thought that this technique will help us look at
events from someone elses’ perspective and be more flexible in our judgments.

Repertory Grid Interview Questionnaire

The researchers wrote ten concepts evoked by the concept of value to determine participants’
cognitive fictions about values. After listing the concepts in order of importance, they determined their
importance.
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Table 3.
Repertory Grid Interview Questionnaire

Gender () Female () Male

Have you received training on values education? Yes () No ()

Cognitive Fictions Scoring of Cognitive Fictions Total

Score

Rank Cognitive Rank Please rate the words and concepts that come to Multiply
Fictions value your mind regarding value between 1 and 10 to the
Write the indicate their importance to you.1 being very little cognitive
words  that important, 10 being very important fiction
come to your score by
mind  when the rank
the word value
value is
mentioned, in
order

1 Love 10 1 2 3 4 5 6 7 8 9 10 10x10=100

2 Compassion 9 1 2 3 4 5 6 7 8 9 10 9x8=72

3 Family 8 1 2 3 4 5 6 7 8 9 10 8x10=80

4 Responsibility 7 1 2 3 4 5 6 7 8 9 10 7x10=100

5 Patience 6 1 2 3 4 5 6 7 8 9 10 6x6=36

6 Solidarity 5 1 2 3 4 5 6 7 8 9 10 5x7=35

7 Justice 4 1 2 3 4 5 6 7 8 9 10 4x10=40

8 Patriotism 3 1 2 3 4 5 6 7 8 9 10 3x5=15

9 Conscience 2 1 2 3 4 5 6 7 8 9 10 2x10=20

10 Trust 1 1 2 3 4 5 6 7 8 9 10 1x9=9

Descriptions
1. If the concept of value reminds you of concepts, please write them in the order they come
to your mind.
2. Rank the concepts that come to your mind regarding the concept of value in order of
importance from 1 to 10.
3. Determine the importance of the value you rank regarding the concept of value.

There is only a question asked that is about ‘When the word value is mentioned, write down the words
that come to your mind in order?’ The researchers helped participants with the questionnaire when they
had difficulty understanding the form of Repertory Grid Interview Questionnaire. In the first stage, the
cognitive constructs that come to mind from the participants when they say value. After this stage, the
cognitive constructs produced classified according to their similarities. Each participant (n=40) generated
ten cognitive functions (400 in total). The cognitive fictions were grouped according to Schwartz’s
Classification of Values (Power, achievement, hedonism, stimulation, self-direction, universalism,
benevolence, tradition, conformity, security). Cognitive fiction groups belonging to the group and
subgroups were formed. With this way by seeing how certain cognitive constructs are clustered, the
researcher can determine whether there is a way of making sense.

Data Analysis

The data were analyzed using content analysis, which is employed to arrive at the concepts and
relationships that describe the data. In content analysis, similar data are grouped around certain concepts
and themes, and then, sorted and interpreted in a way that readers can understand.

Arithmetic averages were taken to show the weighted importance of the cognitive constructs
produced by classroom teachers. The weighted importance levels of the cognitive construct groups were
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obtained by dividing the total score of the cognitive constructs produced in each group by the number of
cognitive constructs produced in that group. Cognitive fictions need not be values. For example, any
cognitive fiction was tried to be placed under the value groups in the Schwartz values list, the themes of
which were already determined. Thus, concepts that evoke the concept of value in teachers’ minds were
included under each value list. All cognitive constructs of teachers are included. Table1, gives the Schwartz
values list was used to categorize the associations. For example, since concept of honesty is included in
the category of benevolence, this concept of those who use the concept of honesty is included in
Schwartz’s benevolence category.

For reliability, the data were coded separately by two experts, and intercoder reliability was calculated
using Miles and Huberman's (1994) formula: [Reliability = (number of agreements) / (number of
agreements + number of disagreements) X100]. The interrater reliability in the present study was 92%. A
consensus was reached on the codes that the researchers evaluated as different. For example, when
deciding under which theme any concept that comes to teachers’ minds when it comes to values would
fall under, the harmony between the views of the two researchers was examined.

Findings

The first section addressed participants’ cognitive fictions regarding the concept of value and
presented the findings on the importance levels of cognitive fictions, which were compared based on
gender and training in values education.

1. What are teachers’ cognitive fictions regarding the concept of value? Findings regarding the
question

Table 4.
Cognitive Fiction Groups

Power (2)

Acceptance 12M 7.9=63

Accepted 35M 2.9=18

Achievement (16)

Diligence 3M 10.6=60

Diligence 6F 10.8=80

Diligence 7M 10.8=80

Education 12M 4.10=40

Career 13M 10.9=90

Self-improvement 13M 2.10=20

Production 13M 8.9=72

Diligencel4F 8.9=72

Work 16M 9.10=90

Achievement 16M 10.6=60

Diligence 28M 7.10=70

Diligence 29M 6.9=54

Talent 30M 10.9=90

Diligence 32M 6.10=60

Diligence 33M 10.9=90

Achievement 37F 5.10=50

Hedonism (3)

Serenity 2F 3.10=30

Serenity 3M 7.6=42

Serenity 35M 7.10=70

Stimulation (0)

Self-Direction (6)

Time 4F 10.5=50

Freedom 10F 2.10=20

Internalization 12M 3.10=30

Self-confidence 21F 9.7=63

Target 30M 8.9=72

Target 31F 10.10=100

Universalism (139)

Tolerance 1F 6.10=60

Respect 1F 5.10=50

Morality 1F 3.10=30

Tolerance 2F 8.9=72

Justice 2F 6.10=60

Morality 2F 4.10=40

Respect 2F 7.10=70

Respect 3M 4.8=32

Justice 3M 1.10=10

Equality 3M 2.9=18

Morality 3M 6.6=36

Compassion 4F 8.8=64

Knowledge 4F 7.6=42

Respect 5M 2.9=18

Morality 5M 1.10=10

Tolerance 6F 4.8=32

Respect 6F 3.10=30

Morality 6F 2.10=20

Tolerance 7M 7.8=56

Compassion 7M 6.9=54

Respect 7M 1.10=10

Morality 7M 5.10=50

Empathy 8F 7.8=56

Morality 8F 3.10=30

Compassion 8F 5.9=45

Justice 8F 4.10=40

Tolerance 8F 6.9=54

Respect 8F 2.10=20

Tolerance 9M 3.10=30

Respect 9M 1.10=10

Equality 9M 5.10=50

Understanding 9M 9.10=90

Justice 9M 4.10=40

Respect 10F 3.10=30

Empathy 10F 5.10=50

Justice 10F 1.10=10
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Equality 10F 4.10=40

Tolerance 10F 7.9=63

Understanding 10F 8.9=72

Respect 11M 3.10=30

Morality 11M 1.10=40

Virtue 11M 9.9=81

Good manners 13M 9.9=81

Respect 13M 1.10=10

Nature/Environment 13M 7.9=63

Respect 14F 1.10=10

Respect 15F 4.10=40

Tolerance 15F 5.10=50

Compassion 15F 3.10=30

Morality 16M 1.10=10

Respect 16M 2.10=20

Justice 17F 2.10=20

Equality 17F 8.8=64

Empathy 17F 6.9=54

Respect 17F 1.10=10

Tolerance 17F 5.8=40

Respect 18M 6.9=54

Compassion 18M 4.9=36

Tolerance 18M 8.9=72

Morality 18M 1.10=10

Justice 19M 4.10=40

Tolerance 19M 6.10=60

Empathy 19M 7.10=70

Respect 19M 3.10=30

Respect 20F 5.10=50

Morality 20F 1.10=10

Compassion 20F 8.10=80

Tolerance 20F 7.10=70

Positive character 20F 4.10=40

Virtue 20F 6.10=60

Justice 21F 1.10=10

Respect 21F 3.10=30

Equality 21F 5.10=50

Tolerance 21F 4.10=40

Compassion 21F 6.9=54

Respect 22M 3.10=30

Compassion 22M 5.9=45

Tolerance 22M 7.10=70

Justice 22M 1.10=10

Respect 23M 8.8=64

Compassion 23M 6.9=54

Justice 23M 4.10=40

Tolerance 23M 5.9=45

Tolerance 24M 4.7=28

Justice 24M 1.10=10

Compassion 24M 3.8=24

Compassion 24M 6.6=36

Justice 25F 9.10=90

Empathy 25F 6.10=60

Respect 25F 5.10=50

Tolerance 26M 6.9=54

Justice 26M 4.10=40

Respect 26M 5.10=50

Morality 27M 10.9=90

Altruism 27M 1.10=10

Respect 27M 4.9=36

Justice 27M 2.9=18

Respect 28M 6.10=60

Justice 28M 2.10=20

Compassion 28M 9.10=90

Morality 28M 1.10=10

Tolerance 28M 4.10=40

Compassion 29M 3.10=30

Respect 29M 1.10=10

Human 30M 1.10=10

Morality 30M 5.10=50

Respect 31F 2.10=20

Tolerance 31F 4.10=40

Morality 31F 1.10=10

Compassion 31F 5.10=50

Respect 32M 2.10=20

Justice 32M 4.10=40

Tolerance 32M 3.10=30

Justice 33M 4.10=40

Respect 33M 1.10=10

Empathy 33M 6.10=60

Tolerance 33M 3.10=30

Scientificity 33M 9.9=81

Ethics 33M 5.10=50

Nature/Environment 34M 6.6=36

Sensitivity 34M 3.10=30

Respect 34M 2.10=20

Morality 35M 1.10=10

Respect 36F 2.10=20

Reverence 36F 8.10=80

Compassion 36F 4.10=40

Justice 37F 6.10=60

Respect 37F 2.10=20

Tolerance 37F 3.10=30

Morality 38F 9.10=90

Respect 38F 2.10=20

Justice 39F 9.10=90

Compassion 39F 10.10=100

Morality 39F 1.10=10

Respect 39F 5.10=50

Respect 40F 6.10=60

Compassion 40F 2.10=20

Justice 40F 10.10=100

Tolerance 40F 8.9=72

Benevolence (123)

Love 1F 4.10=40

Responsibility 1F 7.10=70

Cooperation 2F 10.9=90

Love 2F 2.10=20

Honesty 2F 5.10=50

Honesty 3M 3.9=27

Responsibility 3M 9.6=54

Interest 4F 9.6=54

Honesty 4F 4.10=40

Favor 5M 7.9=63

Sharing 5M 10.10=100

Cooperation 5M 9.10=90

Love 5M 5.9=45

Honesty 6F 5.9=45

Responsibility 6F 9.8=72

Companionship 6F 7.8=56

Love 6F 8.8=64

Cooperation 7M 9.10=90

Love 7M 3.10=30

Honesty 7M 2.9=18

Responsibility 7M 8.9=72

Love 8F 1.10=10

Cooperation 8F 8.8=64

Responsibility 8F 10.8=80

Hospitality 8F 9.8=72

Truth 9M 10.10=100

Honesty 9M 7.10=70

Helpfulness 9M 8.10=80

Love 9M 2.10=20

Favor 9M 6.10=60

Love 10F 10.8=80

Favor 10F 9.8=72

Helpfulness 10F 6.7=42

Honesty 11M 2.10=20

Cooperation 11M 8.8=64

Love 11M 4.9=36

Devotion 11M 7.9=63

Responsibility 11M 10.8=80

Love 14F 2.10=20

Truth 14F 4.9=36

Helpfulness 14F 9.9=81

Responsibility 14F 6.10=60

Honesty 14F 5.9=45

Love 15F 2.10=20

Honesty 15F 6.10=60

Maturity 15F 7.9=63

Hospitality 15F 10.9=90

Love 16M 3.10=30

Sharing 16M 4.8=32

Truth 16M 6.10=60

Love 17F 4.8=32

Honesty 17F 3.10=30

Sharing 17F 10.9=90

Friendship 17F 9.7=63

Cooperation 17F 7.7=49

Love 18M 5.9=45

Friendship 18M 10.9=90
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Cooperation 18M 3.9=27

Honesty 19M 9.10=90

Cooperation 19M 5.10=50

Love 19M 2.10=20

Responsibility 19M 8.10=80

Responsibility 20F 3.10=30

Honesty 20F 2.10=20

Helpfulness20F 9.10=90

Cooperation 21F 10.7=70

Love 21F 2.10=20

Honesty 22M 4.10=40

Love 22M 2.8=16

Truth 22M 10.9=90

Helpfulness 22M 6.9=54

Cooperation 23M 7.9=63

Companionship 23M 9.8=72

Love 23M 2.10=20

Companionship 24M 7.3=21

Love 24M 5.4=20

Honesty 24M 2.9=18

Love 25F 4.10=40

Companionship 25F 8.10=80

Cooperation 25F 3.9=27

Responsibility 25F 2.10=20

Honesty 25F 7.10=70

Cooperation 26M 9.9=81

Companionship 26M 10.9=90

Love 26M 3.10=30

Love 27M 3.10=30

Hospitality 27M 5.10=50

Honesty 28M 3.10=30

Love 28M 8.10=80

Love 29M 2.10=20

Truth 29M 4.10=40

Responsibility 29M 5.10=50

Honesty 30M 7.9=63

Honesty 31F 8.10=80

Love 31F 3.10=30

Love 32M 1.10=10

Helpfulness 32M 5.10=50

Love 33M 2.10=20

Love 34M 1.10=10

Honesty 34M 4.10=40

Helpfulness 35M 5.10=50

Love 35M 3.10=30

Love 36F 7.10=70

Honesty 36F 3.10=30

Responsibility 36F 6.10=60

Love 37F 1.10=10

Helpfulness 37F 7.10=70

Honesty 37F 8.10=80

Responsibility 37F 9.10=90

Helpfulness 38F 4.10=40

Truth 38F 7.10=70

Honesty 38F 1.10=10

Responsibility 38F 10.10=100

Sharing 38F 8.10=80

Love 38F 3.10=30

Honesty 39F 3.10=30

Responsibility 39F 8.10=80

Truth 39F 2.10=20

Love 39F 6.10=60

Loyalty 40F 1.10=10

Responsibility 40F 9.7=63

Love 40F 7.8=56

Companionship 40F 5.10=50

Tradition (34)

Culture 1F 9.7=63

Tradition 1F 10.8=80

Religious life 4F 2.10=20

Humility 4F 6.8=48

History 5M 3.9=27

Culture 5M 6.10=60

Respecting the past 5M 4.10=40

Tradition 11M 5.10=50

Resistance 12M 9.9=81

Religion 12M 8.8=64

Making Do 15F 8.9=72

Tradition 16M 8.7=56

Past 16M 7.7=49

Culture 18M 9.9=81

Culture 20F 10.7=70

Culture 23M 10.6=60

Devoutness 23M 1.10=10

Customs and traditions 24M 9.7=63

Culture 25F 1.10=10

Culture 26M 2.9=18

Devoutness 26M 1.10=10

Devoutness 27M 8.10=80

Culture 29M 9.10=90

Past 29M 10.9=90

Tradition 29M 8.9=72

Religion 30M 3.10=30

Culture 33M 7.10=70

Unwritten 35M 10.6=60

Modesty 36F 9.10=90

Religion 36F 1.10=10

History Consciousness 38F
5.10=50

Culture 38F 6.10=60

Culture 39F 7.10=70

Religion 40F 3.10=30

Conformity (27)

Patience 2F 9.9=81

Decency 11M 6.10=60

Obedience 12M 6.4=24

Attitude 12M 2.10=20

Behavior 12M 5.5=25

Obeying rules 13M 4.9=36

Positive behavior 13M 3.9=27

Getting along well 13M 5.9=45

Being thrifty 14F10.8=80

Self-control 14F 7.10=70

Being thrifty 15F 9.9=81

Behavior 16M 5.9=45

Kindness 19M 10.10=100

Conscience 24M 10.5=50

Self-control 25F10.10=100

Conscience 26M 7.9=63

Patience 28M 10.10=100

Conscience 30M 2.10=20

Kindness 30M 9.9=81

Conscience 31F 7.10=70

Obeying rules 32M 9.10=90

Frugality 34M 9.5=45

Being thrifty 34M 10.7=70

Obeying rules 35M 9.8=72

Decency 36F 10.10=100

Patience 37F 4.10=40

Conscience 39F 4.10=40

Security (50)

Family 1F 2.10=20

Health 1F 1.10=10

Cleaning 1F 8.8=64

Health 2F 1.10=10

Family 3M 8.5=40

Trust 3M 5.7=35

Family 4F 1.10=10

Health 4F 3.10=30

Trust 4F 5.9=45

Solidarity 5M 8.9=72

Trust 6F 6.9=54

Family 6F 1.10=10

Trust 7M 4.8=32

Reflection 12M 10.9=90

Belief 12M 1.10=10

School Culture 13M 6.9=54

Patriotism 14F 3.10=30

Patriotism 15F 1.10=10

Solidarity 18M 7.9=63

Patriotism 18M 2.9=18

Homeland Consciousness 19M
1.10=10
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Patriotism 21F 8.8=64 Unity 21F 7.8=56 Family 22M 8.10=80
National Consciousness 22M Family 23M 3.10=30 Family 24M 8.2=16

9.9=81

Family 26M 8.10=80 Nation 27M 7.10=70 Flag 27M 9.9=81
Homeland 27M 6.9=54 Patriotism 28M 5.10=50 Belief 29M 7.10=70
Homeland 30M 4.10=40 Family 30M 6.9=54 Homeland 31F 6.10=60
Flag 31F 9.10=90 Collaboration 32M 7.10=70 Patriotism 32M 10.10=100
Solidarity 32M 8.9=72 Solidarity 33M 8.10=80 Patriotism 34M 5.6=30
National Awareness 34M 7.7=49 Family 34M 8.7=56 Patriotism 35M 4.10=40
Society 35M 8.9=72 Cleaning 35M 6.10=60 Love for Nation 36F 5.10=50
Belief 37F 10.10=100 Patriotism 40F 4.10=40

Explanation: The first number indicates the rank of the participant. The letter next to the first number indicates gender. The
second number indicates the importance score of the cognitive fiction. The last number indicates the weighted score of the
cognitive fiction. For example, “29M 7.10=70,” where “29” is the rank of the participant, “M” indicates that the participant is a
man, “7” is the rank score of the cognitive fiction, “10” is the importance level in the cognitive fiction, and “70” is the weighted
score of the cognitive fiction.

Table 4 shows the cognitive fiction groups. Each participant (n=40) generated ten cognitive functions
(400 in total). The cognitive fictions were grouped according to Schwartz’s Classification of Values.
“Universalism” (139) had the highest number of cognitive fictions, followed by “Benevolence” (123),
“Security” (50), “Tradition” (34), “Conformity” (27), “Achievement” (16), “Self-Direction” (6), and “Power”
(2). “Stimulation” (0) had no cognitive fiction and therefore was not included in the Table.

The sample consisted of 22 men and 18 women. Female participants generated 180 cognitive fictions,
which were grouped into value groups. Table 4 shows that “Universalism” (67) had the highest number of
cognitive fictions, followed by “Benevolence” (65), “Security” (18), “Tradition” (13), “Conformity” (9),
“Self-Direction” (4), “Achievement” (3), and “Hedonism” (1). “Stimulation” (0) and “Power” (0) contained
had no cognitive fiction.

Male participants generated 220 cognitive fictions, which were grouped into value groups.
“Universalism” (72) had the highest number of cognitive fictions, followed by “Benevolence” (58),
“Security” (32), “Tradition” (21), “Conformity” (18), “Achievement” (13), “Self-Direction” (2), “Hedonism”
(2), and “Power” (2). “Stimulation” (0) had no cognitive fiction.

2. What is the importance level of teachers’ cognitive fictions regarding the concept of value?
Findings regarding the question

Table 5.

Importance Levels of Cognitive Fiction
Par  Power Achieveme  Hedonis Selfdire  Universalis Benevolen Traditio Conform  Security
tici nt m ction m ce n ity
pia S P S P S P S P S P S P S P S P S P
nt
1 - - - - - - - - 3 140 2 110 2 143 - - 3 94
2 - - - B 1 30 - - 4 242 3 160 - - 1 81 1 10
3 - - 1 60 1 42 - - 4 96 2 81 - - - - 2 75
4 - - - - - - 1 50 2 106 2 94 2 68 - - 3 95
5 - - - - - - - - 2 28 4 298 3 127 - - 1 72
6 - - 1 80 - - - - 3 82 4 237 - - - - 2 64
7 - - 1 80 - - - - 4 170 4 210 - - - - 1 32
8 - - - - - - - - 6 245 4 226 - - - - - -
9 - - - - - - - - 5 220 5 330 - - - - - -
10 - - - - - - 1 20 6 265 3 194 - - - - - -
11 - - - - - - - - 3 151 5 263 1 50 1 60 - -
12 1 63 1 40 - - 1 30 - - - - 2 145 3 69 2 100
13 - - 3 182 - - - - 3 154 - - - - 3 108 1 54
14 - - 1 72 - - - - 1 10 5 242 - - 2 150 1 30
15 - - - - - - - 3 120 4 233 1 72 1 81 1 10
16 - - 2 150 - - - - 2 30 3 122 2 105 1 45 - -
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17 - - - - - - - - 5 188 5 264 - - - - - -

18 - - - - - - - - 4 172 3 162 1 81 - - 2 81
19 - - - - - - - - 4 200 4 240 - - 1 100 1 10
20 - - - - - - - - 6 310 3 140 1 70 - - - -
21 - - - - - - 1 63 5 184 2 90 - - - - 2 120
22 - - - - - - - - 4 155 4 200 - - - - 2 161
23 - - - - - - - - 4 203 3 155 2 70 - - 1 30
24 - - - - - - - - 4 86 3 59 1 63 1 50 1 16
25 - - - - - - - - 3 200 5 237 1 10 1 100 - -

26 - - - - - - - - 3 144 3 201 2 28 1 63 1 80
27 - - - - - - - - 4 154 2 80 1 80 - - 3 205
28 - - 1 70 - - - - 5 220 2 110 - - 1 100 1 50
29 - - 1 54 - - - - 2 40 3 110 3 252 - - 1 70
30 - - 1 90 - - 1 72 2 60 1 63 1 30 2 101 2 94
31 - - - - - - 1 100 4 120 2 110 - - 1 70 2 150
32 - - 1 60 - - - - 3 90 2 60 - - 1 9% 3 242
33 - - 1 90 - - - - 6 271 1 20 1 70 - - 1 80
34 - - - - - - - - 3 86 2 50 - - 2 115 3 135
35 1 18 - - 1 70 - - 1 10 2 80 1 60 1 72 3 172
36 - - - - - - - - 3 140 3 160 2 100 1 100 1 50
37 - - 1 50 - - - - 3 110 4 250 - - 1 40 1 100
38 - - - - - - - - 2 110 6 330 2 110 - - - -
39 - - - - - - - - 4 250 4 190 1 70 1 40 - -

40 - - - - - - - - 4 252 4 179 1 30 - - 1 40
Tot 2 81 16 1078 3 142 6 335 139 581 123 634 3 183 2 163 5 252
al 4 0 4 4 7 5 0 2
Av 40.5 67.37 47.33 55.83 41.82 51.54 53.94 60.55 50.44
era

ge

Table 5 shows the importance levels of the cognitive fictions. Table 5 presents the number of cognitive
fictions generated and the scores given to the cognitive fictions by participants. Their arithmetic averages
were taken to show the cognitive fictions' weighted importance levels. The weighted importance level of
a cognitive fiction group was the total score of the cognitive fictions in each group divided by the number
of cognitive groups in that group. Participants regarded “Achievement” (X= 67.37) as the most important
value group, followed by “Conformity” (X=60.55) and “Self-Direction” (X=55.83).

Comparison of Cognitive Fictions

This section compared the participants’ cognitive fictions according to variables: gender and training
in values education. The distribution of the cognitive fictions related to the concept of value was
presented depending on the variables. Tables presented the distributions based on three factors
[Arithmetic mean, number of fiction (NF), fiction score (FS)]. The variables were compared over their
arithmetic mean scores. The three most important and the three least important value groups were
specified. The findings were interpreted based on arithmetic means, the number of fictions (NF), and
fiction scores (FS).

3. How do teachers’ cognitive fiction groups comparison regarding the concept of value? Findings
regarding the question

Table 6.
Comparison of cognitive fiction groups
Teachers The Most Important The Least Important
Value Group X NF FS Value Group X NF FS
Conformity 60.55 27 1635  Stimulation 0 0 0
Classroom Achievement 67.37 16 1078 Power 40.5 2 81

Teachers Self-Direction 55.83 6 335 Universalism 41.82 139 5814
NF: Number of Fiction FS: Fiction Score
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Table 6 shows that classroom teachers viewed “Achievement” (X=67.37), “Conformity” (X=60.55), and
“Self-Direction” (X=55.83) as the most important value groups. They regarded “Stimulation” (X=0),
“Power” (X=40.5), and “Universalism” (X=41.82) as the least important value groups.

4. How do the cognitive construct groups comparison based on the gender variable regarding
teachers’ concept of value? Findings regarding the question

Table 7.
Comparison of cognitive fiction groups by gender
The Most Important The Least Important
Gender Value Group X NF FS Value Group X NF FS
Conformity 53.01 65 3446 Power 0 0 0
Female Achievement 45.88 67 3074 Stimulation 0 0 0
Self-Direction 42.38 18 763 Hedonism 30 1 30
Tradition 55.28 21 1161 Stimulation 0 0 0
Male Achievement 67.38 13 876 Power 40.5 2 81
Hedonism 56 2 112 Universalism 38.05 70 2740

NF: Number of Fiction FS: Fiction Score

Table 7 shows the three most and least important value groups based on the arithmetic mean of male
and female participants’ cognitive fiction groups. Both male and female participants found “Achievement”
the most important value group. Both male and female participants regarded “Stimulation” and “Power”
as the least important value groups. In addition to these value groups, female participants considered
“Hedonism” a value group of little importance, while male participants considered “Universalism” as a
value group of little importance.

Female participants generated the most and fewest cognitive fictions for “Achievement” (67) and
“Self-Direction” (18), respectively. Female participants scored “Conformity” (3446) the highest and “Self-
Direction” (763) the lowest. Male participants generated the highest and lowest number of cognitive
fictions for “Tradition” (21) and Hedonism, respectively. Male participants scored “Tradition” (1161) the
highest, whereas they scored “Hedonism” (112) the lowest.

5. How do cognitive fiction groups comparison based on the variable of teachers’ training in the
concept of value? Findings regarding the question

Table 8.
The Effect of Training in Values Education on Cognitive Fiction Groups
. The Most Important The Least Important
Training — =
Value Group X NF FS Value Group X NF FS
Tradition 57.88 18 1042 Stimulation 0 0 0
. Achievement 57.75 4 231 Hedonism 30 1 30
Training . .
Power 63 1 63 Selfdirection  40.66 3 122
Conformity 68.73 15 1031 Stimulation 0 0 0
Not Achievement 70.33 12 844 Power 18 1 18
Training Selfdirection 71 3 213 Universalism  40.01 91 3641

Table 8 shows the distribution of cognitive fiction groups depending on whether or not participants
had received training in values education before. Participants who had received training in values

education before viewed “Power” (i=63), “Tradition” (Y=57.88), and “Achievement” (§=57.75) as the
most important value groups. In contrast, they viewed “Stimulation” (X=0), “Hedonism” (X=30), and “Self-

Direction” (X=40.66) as the least important value groups. “Tradition” (18) had the highest number of
cognitive fictions, whereas “Power” (1) had only one. Participants who had received training in values
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education before scored “Tradition” (18) the highest and “Power” (63) the lowest. Participants who had
not received training in values education before regarded “Self-Direction” (X=71), “Achievement”
(X=70.33), and “Conformity” (X=68.73) as the most important value groups. In contrast, they regarded
“Stimulation” (X=0), “Power” (X=18), and “Universalism” (X=40.01) as the least important value groups.
“Conformity” (15) has the most cognitive fictions, whereas “Self-Direction” (3) had the fewest cognitive
fictions. Participants who had not received training in values education before scored “Conformity” (1031)
the highest and “Self-Direction” (213) the lowest.

Discussion & Conclusion

This study determined primary school classroom teachers’ cognitive fictions related to the concept of
value. The data were collected using a Repertory Grid Interview Questionnaire. The data were analyzed
using content analysis.

Participants’ cognitive fictions were grouped according to Schwartz’s classification. Each participant
was asked to generate ten cognitive fictions. They generated 400 cognitive fictions in total. “Universalism”
had the highest number of cognitive fictions, followed by “Benevolence,” “Security,” “Tradition,”
“Conformity,” “Achievement,” Self-Direction,” and “Power.” “Stimulation” had no cognitive fiction. Kusdil
& Kagitgibasi (2000) found that teachers regarded “Universalism,” “Security,” and “Benevolence” as the
most important and “Stimulation” and “Tradition” as the least important value groups. Memis and Giiney
Gedik (2010) reported that classroom teachers considered “Universalism” the most important value
group, followed by “Security,” “Self-Direction,” “Benevolence,” “Conformity,” “Tradition,” “Hedonism,”
“Achievement,” “Stimulation,” and “Power.” Oguz (2012) determined that prospective teachers viewed
“Universalism,” “Benevolence,” and “Security” as the most important and “Stimulation,” “Hedonism,” and
“Conformity” as the least important value groups. Yesiltepe & Korucuk (2021) observed that classroom
teachers considered “Tradition,” “Benevolence,” “Security,” “Power,” and “Self-Direction” the most
important value groups. On the other hand, they regarded “Achievement,” “Stimulation,” “Hedonism,”
“Conformity,” and “Universality” as the least important value groups. Bektas (2012) reported 200
cognitive fictions generated by classroom teachers, who mainly addressed the values of tolerance,
honesty, patience, criticism, patriotism, and helpfulness. Abukan (2019) noted that teachers’ perceptions
of fundamental values revolved around morality, respect, honesty, love, patriotism, helpfulness, etc. In
Ates (2013), teachers stated that values education should focus on national moral values, responsibility,
living together, and respect.

The cognitive fiction score was divided by the number of cognitive fictions (arithmetic mean) to
determine the importance levels of the cognitive fictions generated by all participants. The results showed
that participants viewed “Achievement,” “Conformity,” and “Self-Direction” as the most important value
groups. When this result is evaluated, the conclusion that success is important for classroom teachers is
defined as personal success based on social standards in the values specified by Schwartz (1992). Being
successful, being competent, being ambitious and having a say is an indication that teachers care about
it.

Both male and female participants generated the highest number of cognitive fictions for
“Universalism.” The universalism value group was determined by Schwartz (1992) as understanding,
tolerance and caring for and promoting the well-being of all people. In this study, producing cognitive
fiction mostly in the universalism value group is important for teachers to consider looking after the good
of all humanity. Female participants developed no cognitive fiction for “Power.” Male participants also
generated the fewest cognitive fictions for “Power.” Neither male nor female participants generated
cognitive fictions for “Stimulation.” Memis and Giiney Gedik (2010) found that both male and female
classroom teachers regarded “Universalism” and “Security” as the most important and “Power” as the
least important value groups. Schwartz and Prince-Gibson (1998) reported that men and women had
similar trends regarding the importance attached to values. Oguz (2012) determined that female
prospective teachers had more positive views of “Self-Direction,” “Universalism,” “Benevolence,” and
“Security” than their male counterparts. Dilmag et al. (2008) observed that male prospective teachers
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considered “Universality” and “Self-Direction” more important than did female prospective teachers. In
contrast, the latter considered “Power” more important than the former.

Female participants viewed “Conformity,” “Achievement,” and “Self-Direction” as the most important
value groups, whereas they viewed “Hedonism” as the least important value group. Male participants
considered “Achievement,” “Hedonism” and “Tradition” the most important value groups and
“Universalism” as the least important. When evaluated in terms of importance levels, it was determined
that male and female teachers differ. Female teachers determined the conformity value group as the most
important. Schwartz (1992) determined that the conformity value group attaches more importance than
men to dimensions such as limiting impulses and actions that may harm others and go against social
expectations, politeness, valuing parents, and being able to control oneself. It has been observed that
individual pleasure and enjoying life are not considered important by female teachers.

Participants teaching first, second, and fourth graders generated the highest number of cognitive
fictions for “Universalism,” “Benevolence,” and “Security.” Participants teaching third graders generated
the most cognitive fictions for “Universalism,” “Benevolence,” and “Tradition.” Participants teaching first
graders generated the fewest cognitive fictions for “Stimulation” and “Hedonism.” Participants teaching
second graders generated the fewest cognitive fictions for “Stimulation” and “Power.” Participants
teaching third graders generated the fewest cognitive fictions for “Stimulation,” “Power,” “Hedonism,”
and “Self-Direction.” Participants teaching fourth graders generated the fewest cognitive fictions for
“Stimulation” and “Power.” Aksoy (2017) reported no effect of grade level on teachers’ views of values
education.

All participants considered “Achievement” and “Conformity” important. Participants teaching first
graders regarded “Power” as more important than did other participants. Participants teaching second
graders regarded “Hedonism” as more important than did other participants. Participants teaching third
graders regarded “Conformity” as more important than did other participants. Participants teaching
fourth graders regarded “Self-Direction” as more important than did other participants. Participants
teaching first graders considered “Stimulation,” “Hedonism,” and “Conformity” the least important value
groups. Participants teaching second graders considered “Stimulation,” “Power,” and “Self-Direction” the
least important value groups. Participants teaching third graders considered “Stimulation,” “Hedonism,”
“Power,” and “Self-Direction” the least important value groups. Participants teaching fourth graders
considered “Stimulation,” “Hedonism,” and “Power” the least important value groups.

All teachers generated the most cognitive fictions for “Universalism,” “Benevolence,” and “Security,”
regardless of whether they worked in cities, districts, or villages. Participants working in cities generated
the fewest cognitive fictions for “Stimulation,” “Power,” and “Hedonism.” Participants working in districts
generated the fewest cognitive fictions for “Stimulation” and “Power.” Participants working in villages
generated the fewest cognitive fictions for “Stimulation,” “Achievement,” “Power,” and “Hedonism.” Firat
(2007) determined that socioeconomic characteristics affected teachers’ perceptions of “Stimulation,”
“Self-Direction,” “Benevolence,” and “Conformity.”

Teachers who had received training in values education before generated the most cognitive fictions
for “Universalism,” “Benevolence,” and “Tradition” and the fewest cognitive fictions for “Power,”
“Hedonism,” and “Stimulation.” Participants who had not received training in values education before
generated the most cognitive fictions for “Universalism,” “Benevolence,” and “Security” and the fewest
cognitive fictions for “Power,” “Hedonism,” and “Stimulation.” Aksoy (2017) and Basci (2012) reported
that receiving training in values education did not affect teachers’ views of values education, which is
consistent with the result of the present study.

Teachers who had received training in values education before considered “Power” more important
than did those who had not received training in values education before, whereas the latter considered
“Self-Direction” more important than did the former. When this result is evaluated, it is seen that
classroom teachers who receive values education care about their social position and control over people
and resources. Participants who had received training in values education before considered

966



Ergiin & Kog¢ — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 52(3), 2023, 953-982

“Stimulation,” “Hedonism,” and “Self-Direction” less important than did those who had not received
training in values education before, whereas the latter considered “Stimulation,” “Power,” and
“Universalism” less important than did the former.

It is recommended that this research which was conducted with classroom teachers, also be
conducted with groups of teachers from different branches. It can be revealed which values in the
Schwartz values list are important for teachers in different branches. it is recommended to conduct mor
in-depth studies with teachers regarding Schwartz value groups.
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Tiirkge Siirimui

Giris

insan, sosyal bir varlik olarak diger insanlarla bir arada yasamaktadir. Bireylerin bir arada yasamasini
mimkin kilan toplumsal, siyasal, ahlaki ve kdltirel ilke ve kurallar bulunmaktadir. Toplum tarafindan
benimsenen ve yasatilan bu ilke ve kurallarin dnemli bir kismini degerler olusturmaktadir (Yalar & Yanpar
Yelken, 2011). Deger, bireyin mantiki muhakemesine gore sekillenen ve davranislarina bagli olarak ortaya
¢itkan sonucun niteligidir. Degerler, davraniglara kaynaklik etmekte ve davraniglari degerlendirmeye
yarayan anlayislar gelistirmektedir (Eksi & Katilmig, 2016). Degerler; bireyin yasamina, davranisina yon
veren, kural gorevi goéren, bireyin davraniglari, sonuglari arasindan se¢im yapmasina yardimci olarak
bireyin dogru dusinmesinde, dogru degerlendirme yapmasinda ve dogru eyleme ydnlendirmesinde
rehberlik eden ol¢itlerdir (Keskin, 2016). Ayni zamanda degerler, insanlarin, disiincelerin ya da olaylarin
dnemini belirlemesinde bireylere yardimci olan zihinsel ve duygusal araglardir (Durka, 2012). insanin,
bireysel olarak hayatini, amaglarini ve eylemlerini belirlemesi ve onlara uyum saglamasi degerlerle
mimkiindiir. insanin i¢ diinyasinin zengin ve derin bir kisilik haline gelmesi ancak benimsedigi degerlerle
Olgllebilir (Aydin & Akyol Girler, 2020).

Toplumun olusumunu saglayan, davraniglarimiza yon gosteren degerler ancak egitim ile yeni nesillere
aktarilabilir. Egitim, bireyin davranislarinda degisiklik olusturma siirecidir. Egitimin amaglarindan bir tanesi
de bireyin kendi yoninin tayini konusunda degerlendirme 6zgirligiine sahip olarak kendi degerlerini
belirlemeyi 6grenmesidir (Brubacher & Biiytikdiivenci, 2019). Egitim kurumlari olan okullarda 6grencilerin
akademik yonden gelisimlerinin saglanmasinin yani sira ders ici ve ders disi etkinliklerle degerlerin
kazandirilmasi blyiik 6nem tasimaktadir (Deveci & Ay, 2009). Degerleri yeni nesillere kazandirmak
amaciyla uygulanan egitim faaliyetleri degerler egitimi olarak ifade edilmektedir. Degerler egitiminde
amag, cocuklarin kendilerine ve topluma yararli olacak degerleri biligsel, sosyal ve psikolojik gelisimlerine
uygun olarak kazanmalaridir. Temel insani degerleri kazandirmayi, kendisi ve gevresi ile barisik bireyler
yetistirmeyi, toplumsal diizeni korumayi, etkili bir okul kiltiri olusturmayi kapsarken karakter egitimini
de desteklemektedir (Aydin & Akyol Grler, 2020).

Schwartz ve digerlerinin 18 amac deger ve 18 arag degerden olusan listesini temel alarak hazirladiklari
56 deger ile (2001 yilinda 1 deger daha eklenmistir) calismalarina baslamislardir. Tirkiye'nin de icinde
bulundugu 54 llkeden veri toplanmistir, yapilan analizler sonucunda 56 deger evrensel oldugu dusiinilen
10 deger tipinde gruplanmistir. Tiirkceye, Scwhartz Degerler Olcegi/SDO olarak uyarlanmistir (Kusdil &
Kagitgibasi, 2000).

Tablo 1.

Schwartz Deger Gruplari

Deger Gruplari Deger Agiklamalari ilgili Degerler

Gig Toplumsal konum, insanlar ve Sosyal gii¢ sahibi olmak, otorite sahibi olmak,
kaynaklar tizerinde denetim giicli zengin olmak, toplumdaki gériinimi

koruyabilmek (insanlar tarafindan benimsenmek)

Basari Toplumsal standartlari temel alan Basarili olmak, yetkin olmak, hirsli olmak, s6zi
kisisel basari gegen biri olmak (zeki olmak)

Hazcilik Bireysel zevke, hazza yonelim Zevk, hayattan zevk almak

Uyarilim Heyecan ve yenilik arayisi Cesur olmak, degisken bir hayat yasamak,

heyecanli bir yagsanti sahibi olmak
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Ozyénelim Dustince ve eylemde bagimsizlik Yaratici olmak, merak duyabilmek, 6zgiir olmak,
kendi amaglarini segebilmek, bagimsiz olmak
(kendine saygisi olmak)

Evrenselcilik Anlayislilik, hosgori ve tim insanlarin Agik fikirli olmak, erdemli olmak, toplumsal adalet,
ve doganin iyiligini gozetmek esitlik, diinyada baris istemek, giizelliklerle dolu bir
diinya, dogayla butinlik icinde olmak, ¢evreyi
korumak (i¢ uyum)

iyilikseverlik Kisinin yakin oldugu kisilerin iyiligini Yardimsever olmak, durist olmak, bagislayici
gozetme ve gelistirme olmak, sadik olmak, sorumluluk sahibi olmak
(gergek arkadaslik, olgun sevgi, manevi bir hayat,
anlamh bir hayat)

Geleneksellik Kiltlrel veya dinsel tére ve fikirlere Alcakgonlli olmak, dindar olmak, hayatin bana
saygi ve baghhk verdiklerini kabullenmek, geleneklere saygili
olmak, ilimli olmak (diinyevi islerden el ayak
cekmek)
Uyma Bagkalarina zarar verebilecek ve Kibarlik, itaatkar olmak, anne-babaya ve yagslilara

toplumsal beklentilere aykiri olabilecek  deger vermek, kendini denetleyebilmek
dirti ve eylemlerin sinirlanmasi

Guvenlik Toplumun, var olan iliskilerin ve kisinin Ulusal glvenlik, toplumsal dlizenin siirmesini
kendisinin huzuru ve sirekliligi istemek, temiz olmak, aile giivenligi, iyilige karsilik
vermek (baghlik duygusu, saghkli olmak)

(Schwartz, 1992, akt. Kusdil & Kagitcibasi, 2000)

Tablo 1’de Schwartz'in deger kurami, bu deger tipleri arasindaki iliskileri belirlemeye yonelik
olusturulmusgtur.

Degerlerin, egitimin teorik ve felsefi belirleyicisi olmasi ve egitim uygulamasina yansimasi agisindan
onemli bir yeri bulunmaktadir. Bu etki 6nce okullar ve 6gretmenler ile daha genis agidan ise aile, medya
ve cevre ile etki etmektedir. Degerler egitimi okulun yalnizca 6gretim yeri olmadigi egitim yeri olarak varlk
nedenlerinden birisi de toplumun degerlerinin yeni nesillere aktaracak olmasidir. Diger bir anlamda
degerler egitimi ayna tutma gorevi de gorecektir (Kaymakcan, 2012).

Literatir incelendiginde hem 6gretmen adaylarinin hem de 6gretmenlerin deger kavrami ve degerler
egitimini nasil algiladiklarina iliskin ¢alismalarin oldugu gériilmistir. Ogretmen adaylariyla yiritilen
¢alismalar incelendiginde Aladag ve Kuzgun (2015), sinif 6gretmeni adaylarinin deger kavramina yénelik
distincelerini metafor yardimiyla ortaya koymaya calistigi calismada en sik kullanilan metaforlarin kitap
ve nefes metaforlari oldugunu belirlemistir. Akitiirk ve Baggeli Kahraman (2019), yaptiklari galismada okul
oncesi 6gretmen adaylarinin degerler egitimine yonelik gorisleri belirlenmistir. Akhan ve digerleri (2020),
o6gretmen adaylari ile yaptigl calismada, 6gretmen adaylarinin kok degerler hakkinda bilgi sahibi oldugu,
deger egitiminin &nemine vurgu yaptiklari belirlenmistir. Yazar, Ozekinci ve Lala (2017), 8gretmen ve okul
yoneticilerinin degerler egitimi kavramina iliskin metafor algilarini tespit ettikleri calismada 6gretmenlerin
en ¢ok yapi tasi, okul yoneticilerinin ise ahlak metaforunu kullandiklari gérilmustir. Balci ve Yanpar Yelken
(2010), ilkogretim 6gretmenlerinin deger kavramina yikledikleri anlamlari tespit ettikleri ¢alismada
degerin toplumsal yasamdaki yeri ve degerin bireyin toplumsallasmasi ve kisilik gelisimindeki roliine
yapilan vurgular belirlenmistir. Celikkaya ve Filoglu (2014), sosyal bilgiler 6gretmenlerinin deger kavramini
nasil tanimladiklarini ve degerler egitimi cercevesinde yaptiklari faaliyetleri belirlemek, uygulama
asamasinda karsilastiklari sikintilari ortaya koymak amaciyla gerceklestirilmistir. Elde edilen bulgular
cercevesinde sosyal bilgiler 6gretmenleri deger kavramini kiymet, insan, toplumsal normlar, sosyal
vatandas, milli ve manevi unsurlar biciminde tanimlamislardir. Pekdogan ve Korkmaz (2017), okul éncesi
egitime devam eden 5-6 yas cocuklarina verilen degerler egitimine iliskin 6gretmen gorislerini inceledigi
calismada gocuklara en ¢ok sevgi ve yardimlasma degerlerinin 6gretildigi, degerler egitiminden en ¢ok
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sosyal duygusal alanin etkilendigi ve oyun yonteminin alternatif degerlendirme yontemi olarak kullanildigi
bulgusuna ulasilmistir. Karamustafaoglu ve Amanat (2017), sinif 6gretmenlerinin degerler egitimi
hakkindaki goruslerini tespit etmislerdir. Gomleksiz ve Kilig (2015), ortaokul 6gretmenlerinin degerler
egitimine iliskin gorusleri, beklentileri ve dnerilerini degerlendirmislerdir.

Ogretmenler, degerlerin kazandiriimasinda, sirdirilebilir kiinmasinda ve aktariimasinda &nemli
gorevler Ustlenerek egitim sanati olarak adlandirilan sanat ile bireyin ve toplumun gelismesini
saglamaktadir. Clnku 6gretmenlerin 6grencilerin deger vyargilarini etkileyebilme gibi bir ozelligi
bulunmaktadir (Durka, 2012; Yesiltepe & Korucuk, 2021). Sinif 6gretmenlerinin deger kavramina iliskin
biligsel kurgularinin belirlenmesi ve gesitli degiskenlere gére incelenmesi, degerler egitimi uygulamalarina
iliskin goriglerin alinmasinda degerler egitiminde yol gosterici olacaktir. Literatlr incelendiginde
ogretmenlerin deger kavramina iliskin algilamalarina yer verilen calismalar ile bilissel kurgularina yer
verilen c¢alismalarin sinirh oldugu, daha cok 6gretmenlerin degerler egitimine iliskin gorislerinin
incelendigi calismalarin bulundugu, bu calisma ile 6gretmenlerin deger ile ilgili bilissel kurgularina yer
verilerek alana katki sunmasi beklenmektedir. Ayrica literatiirde 6gretmenlerin cinsiyetlerine gére bilissel
kurgularinda bir farklilk olup olmadigi incelenmemistir. Cinsiyeti farkli olan &gretmenlerin degere
yukledikleri anlamin nasil degistigi, degerleri nasil anlamlandirdiklari ve Schwartz degerler listesinde yer
alan hangi deger kategorisinde degerlere yer verdiklerinin belirlenmesinin alana katki sunacagi
disulmektedir. Degerler egitimi ile ilgili egitim alma durumuna bagh olarak egitim alan 6gretmenlerin
bilissel kurgulari almayan 6gretmenlere gére farklilasma gosterip gostermedigi bu calismada arastirilan
bir diger degiskendir.

Kelly, (1991) bireyin deneyimlerini kendi ctmleleriyle ifade etmesi ve tanimlamasi (zerine
oturtmustur. Bireylerin diinyasini olusturan deneyimlerin boyutlarini ve olgularini ifade etmek igin gesitli
kurgular kullandiklarini séylemektedir. Bu olgulara; duygu, diistince ve durumlar 6érnekler verilebilir. Birey
tarafindan olusturulan bu kurgular, birey tarafindan iyi-koti, guizel-girkin, yeterli-yetersiz gibi iki ug
noktadaki sifatlarla tanimlanmaktadir. Boylece kendi dinyalarini nasil anlamlandirdiklarini ve
resmettiklerini ortaya cikarir. Bu c¢alismada bilissel kurgular kullanilarak deger kavramini nasil
anlamlandirdiklari belirlenmeye cahsiimistir.

Bu arastirmanin amaci, sinif 6gretmenlerinin deger kavramina iliskin bilissel kurgularini ortaya
koymaktir.

Arastirma Sorulari

1. Ogretmenlerin deger kavramina iliskin biligsel kurgular nelerdir?

2. Ogretmenlerin deger kavramina iliskin bilissel kurgularin dnem diizeyleri nedir?

3. Ogretmenlerin deger kavramina iliskin bilissel kurgu gruplarinin karsilastiriimasi nasildir?

4. Ogretmenlerin deger kavramina iliskin cinsiyet degiskeni (zerinden bilissel kurgu gruplarinin

karsilastiriimasi nasildir?
5. Ogretmenlerin deger kavramina iliskin egitim alma durumu degiskeni {zerinden bilissel kurgu
gruplarinin karsilastirilmasi nasildir?

Yontem
Arastirma Modeli

Arastirmada nitel arastirma yontemi kullanilmistir. Nitel arastirma yontemi, sosyal veya beseri sorun
olarak goriilen bir problem ile ilgili bireylerin veya gruplarin amaclarini kesfetmeye yonelik olusturulan
arastirma sorularinin calisiilmasina dayanmaktadir (Creswell, 2018). Bu arastirmada nitel arastirma
desenlerinden olgubilim kullanilmistir. Olgubilim, bir olguyla ilgili bireysel deneyimleri evrensel nitelikteki
bir agiklamaya indirgemektedir (Creswell, 2018). Olgubilim c¢alismasi, farkinda oldugumuz ancak
derinlemesine ve ayrintili bir anlayisa sahip olmadigimiz olgulara odaklanmaktadir. Bize tamamen yabanci
olmayan ayni zamanda da anlamini tam olarak kavrayamadigimiz bu olgulari arastirmayi amaglamaktadir
(Yildirim & Simsek, 2018).
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Calisma Grubu

Aragtirmanin ¢alisma grubunu 40 sinif 6gretmeni olusturmustur. Bu arastirmada, amagli érnekleme
yontemi kullanilmistir. Amagli 6rnekleme ile zengin bilgiye sahip oldugu dislinulen olgu, olay ve
durumlarin derinlemesine ¢alisiilmasina, kesfedilmesine ve agiklanmasina olanak vermektedir (Yildirm &
Simsek, 2018). Amacli &rnekleme y&ntemlerinden 6lgiit 6rnekleme yéntemi kullanilmistir. Olgiit
ornekleme yonteminde énceden belirlenmis 6l¢ttl karsilayan durumlar ¢calisiilmaktadir (Yildirnm & Simsek,
2018). Bu dogrultuda 6rneklemi belirleme kriteri, okul kiiltiiriine uyum saglayabilmesi ve deger kavramina
iliskin bilissel kurgu farkhliklarini en aza indirmek i¢in meslekte en az 3 yildir ¢alisan ve ayni branstan
dgretmenler secilmislerdir. ilkdgretim sinif 6gretmenleri, ilkdgretim programlarinda tanimlanan deger
ogretimindeki birincil rolleri nedeniyle segilmislerdir.

Tablo 2.

Odgretmenlere liskin Kisisel Bilgiler
Degisken f
Cinsiyet Kadin 18
Erkek 22
1-5yil 3
. 6-10 yil 21
Mesleki Kidem Yili 11-15 yil 6
16 yil ve Gzeri 10
1. sinif 9
. . 2. sinif 12
Ogretmenlik Yapilan Sinif 3 sinif 10
4. sinif 9
Koy 9
Gorev Yapilan Yerlesim Birimi ilce/Merkez ilce 10
il 21
. .. Evet 15
Seminer/Egitim Alma Durumu Hayir 25

Veri Toplama Siireci

Arastirmada katilimcilara repertory grid gériisme formu dagitilmistir. Katihmcilara gériisme formu
hakkinda detayh bir sekilde agiklamalar yapilmistir ve katimcilarin zorlandiklari noktalarda agiklamalar
yapilarak yardimci olunmustur.

Arastirmanin ilk asamasi olgunun tanimlanmasidir. Olgunun tanimi arastirma igin énemlidir ve sinif
dgretmenlerinin deger kavramina iliskin bilissel kurgularidir. ilk asamada katilimcilar deger denince
akillarina gelen bilissel kurgulari yazarak bilissel kurgu kategorileri olusturulmustur.

Veri Toplama Araglari

Bu arastirmada, 6gretmenlerin degerlere iliskin bilissel kurgularini belirlemek amaciyla gelistirilecek
olan “Repertory Grid Gorisme Formu” kullanilmistir. Repertory grid teknigi 1950’lerde George Kelly
tarafindan kisisel yapilari ortaya ¢ikarmak ve degerlendirmek amaciyla gelistirilmistir. Kisisel yapilar,
ginlik hayatimizin yonlerini kavramsallastirmak igin kullanilan boyutlar olarak neyin benzer oldugunu
neyin zit oldugunu ve neyin alakali oldugunu séylemektedir (Siraj-Blatchford, 1995). Temeli kisisel yapi
teorisine dayanan bu teknik, kisisel ve kisilerarasi anlam sistemlerini incelemektedir (Neimeyer, 2004). Bu
teknik ile olaylara baska birinin bakis agisiyla bakilmasi ve kendi yargilarimizda daha esnek olunmasi
acisindan yardimci olacagi diistintilmstdr.
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Repertory Grid Goriigme Formu

Ogretmenlerin degerlere iliskin bilissel kurgularini belirlemek amaciyla olusturulan gériisme formunda
deger kavraminin ¢agristirdigl 10 kavrami yazmislar, bu kavramlari 6nem sirasina gore siraladiktan sonra
onem derecelerini belirlemislerdir. Tablo 3’te arastirmada kullanilan form gosterilmistir.

Tablo 3.
Repertory Grid Gériisme Formu

Cinsiyetiniz ( ) Kadin ( )Erkek

Degerler egitimi ile ilgili egitim/seminer aldiniz mi? Evet () Hayir ()

Biligsel Kurgular Biligsel Kurgularin Puanlanmasi Toplam

Puan

Sira  Biligsel Sira Deger ile ilgili akhiniza gelen kelimeleri kavramlari Biligsel
Kurgular Puan lutfen sizin aginizdan 6nemi gosterecek bicimde lile kurgu
Deger Degeri 10 arasinda bir puan veriniz. 1 ¢ok az 6nemli, 10 cok puanini
denildiginde fazla 6nemli sira ile
akliniza gelen degeri ile
kelimeleri ¢arpiniz
sirayla yaziniz

1 Sevgi 10 1 2 3 4 5 6 7 8 9 10 10x10=100

2 Merhamet 9 1 2 3 4 5 6 7 8 9 10 9x8=72

3 Aile 8 1 2 3 4 5 6 7 8 9 10 8x10=80

4 Sorumluluk 7 1 2 3 4 5 6 7 8 9 10 7x10=100

5 Sabir 6 1 2 3 4 5 6 7 8 9 10 6x6=36

6 Dayanisma 5 1 2 3 4 5 6 7 8 9 10 5x7=35

7 Adalet 4 1 2 3 4 5 6 7 8 9 10 4x10=40

8 Vatanseverlik 3 1 2 3 4 5 6 7 8 9 10 3x5=15

9 Vicdan 2 1 2 3 4 5 6 7 8 9 10 2x10=20

10  Gilven 1 1 2 3 4 5 6 7 8 9 10  1x9=9

Agiklamalar

1. Deger kavrami sizde hangi kavramlari g¢agristiriyorsa litfen akliniza gelme sirasina gore
yaziniz.

2. Deger kavramina iliskin akliniza gelen kavramlara 1’den 10’a kadar 6nem siralamasi yapiniz

3. Deger kavramina iliskin olarak siralama yaptiginiz degerin 6nem derecesini belirleyiniz.

ilk olarak “deger denildiginde akliniza gelen kelimeleri sirayla yaziniz”’ seklinde bir soru sorulmustur.
Katihmcilarin deger denilince akillarina gelen bilissel yapilar benzerliklerine gére siniflandirilmistir. Her
katihmci (n= 40) on bilissel kurgu (toplamda 400) Uretmistir. Bilissel kurgular Schwartz'in deger
siniflandirmasina gore (gig, basari, hazcilik, uyariim, 6zyénelim, evrenselcilik, iyilikseverlik, geleneksellik,
uyma, guvenlik) gruplandiriimistir. Bu sayede arastirmacilar belirli bilissel yapilarin nasil kiimelendigini
gorerek anlamlandirmaya ¢alismiglardir.

Verilerin Analizi

Arastirmada 6gretmenlerin degerlere iliskin bilissel kurgularina yonelik elde edilen verilerin analizinde
icerik analiz teknigi kullaniimistir. icerik analizi, toplanan verileri agiklayacak kavramlara ve iliskilere
ulasmay! amaclamaktadir. icerik analizinde birbirine benzeyen veriler belirli kavramlar ve temalar
cercevesinde bir araya getirilir ve veriler okuyucunun anlayabilecegi sekilde bir sekilde diizenlenerek
yorumlanir.

Sinif 6gretmenlerinin Urettikleri bilissel kurgularin agirlikli 6nem derecesini gostermek amaciyla
aritmetik ortalamalari alinmistir. Her bir grupta Uretilen bilissel kurgularin toplam puani, o grupta lretilen
bilissel gruplarin sayisina bollinerek bilissel kurgu gruplarinin agirlikli Gnem dereceleri elde edilmistir.

972



Ergiin & Kog¢ — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 52(3), 2023, 953-982

Bilissel kurgular Schwartz’in deger siniflandirmasina gore (glg, basari, hazclik, uyarilim, 6zyonelim,
evrenselcilik, iyilikseverlik, geleneksellik, uyma, glivenlik) gruplandiriimistir. Bu sayede arastirmacilar
belirli biligsel yapilarin nasil kiimelendigini gérerek anlamlandirmaya ¢alismislardir. Bu baglamda igerikler
ayni kategoride olanlar Schwartz degerler listesindeki degerler altinda toplanarak temalandiriimistir.
Bilissel kurgularin deger olmasi gerekmemektedir. Herhangi bir bilissel kurgu 6nceden temalari belli olan
Schwartz degerler listesindeki deger gruplarinin altina vyerlestiriimeye calisiimistir. Boylelikle
O0gretmenlerin zihinlerinde deger kavramini ¢agristiran kavramlar her bir deger listesinin altinda yer
almigtir. Ogretmenlerin biitiin bilissel kurgularina yer verilmistir. Cagrisimlarin kategorilendirilmesinde ise
Schwartz degerler listesinin verildigi Tablo 1’den yararlanilmistir. Ornegin diiristliik cagrisimi iyilikseverlik
kategorisinde yer aldigi i¢in duristlik ¢agrisimini kullananlarin bu ¢agrisimi Schwartz’in iyilikseverlik
kategorinde yer verilmistir.

Arastirmada elde edilen verilerin analizinde glivenilirligi saglamak icin elde edilen veriler iki farkli
uzman tarafindan ayri ayri kodlanmis ve kodlayicilar arasi uyum ylizdesi hesaplanmistir. Kodlayicilar arasi
uyuma bakmak icin Miles ve Huberman (1994) ortaya koydugu formul (Glvenirlik=Go6ris birligi/gorus
birligi + gorls ayrihgi) kullaniimis ve kodlayicilar arasi uyum repertory grid gériisme formu igin %92 olarak
hesaplanmistir. Arastirmacilarin farkli olarak degerlendirdikleri kodlar izerinde de uzlasmaya gidilmistir.
Ornegin 6gretmenlerin deger denilince akillarina gelen herhangi bir cagrisimin hangi tema altinda
olacagina karar verilirken iki arastirmacinin gorisleri arasindaki uyuma bakilmistir.

Bulgular

ilk kisimda sinif 8gretmenlerinin deger kavramina iliskin bilissel kurgulari ve bilissel kurgularin dnem
diizeyini gosteren bulgular belirlenmistir. Belirlenen bilissel kurgular cinsiyet ve degerler egitimine iliskin
egitim alma durumu agisindan karsilastirma yapilmistir.

1. “Ogretmenlerin deger kavramina iligkin biligsel kurgulari nelerdir?” Sorusuna iliskin Bulgular

Tablo 4.

Sinif O§retmenlerine Ait Bilissel Kurgu Gruplar
Giig (2)
Kabul 12e 7.9=63 Kabul goren 35e 2.9=18
Bagari (16)

Caliskanlik 3e 10.6=60

Caliskanlik 6k 10.8=80

Caliskanlik 7e 10.8=80

Egitim 12e 4.10=40

Kariyer 13e 10.9=90

Kendini gelistirme 13e 2.10=20

Uretme 13e 8.9=72

Caliskanlik 14k 8.9=72

Eser 16e 9.10=90

Basari 16e 10.6=60

Caliskanlik 28e 7.10=70

Caliskanlik 29e 6.9=54

Yetenek 30e 10.9=90

Caliskanlik 32e 6.10=60

Caliskanlik 33e 10.9=90

Basari 37k 5.10=50

Hazcilik (3)

Huzur 2k 3.10=30

Huzur 3e 7.6=42

Huzur 35e 7.10=70

Uyarihim (0)

Ozyodnelim (6)

Vakit 4k 10.5=50

Ozgiirliik 10k 2.10=20

Oziimseme 12e 3.10=30

Ozgiiven 21k 9.7=63

Hedef 30e 8.9=72

Hedef 31k 10.10=100

Evrenselcilik (139)

Hosgorii 1k 6.10=60

Saygi 1k 5.10=50

Ahlak 1k 3.10=30

Hosgoru 2k 8.9=72

Adalet 2k 6.10=60

Ahlak 2k 4.10=40

Saygi 2k 7.10=70

Saygi 3e 4.8=32

Adalet 3e 1.10=10

Esitlik 3e 2.9=18

Ahlak 3e 6.6=36

Merhamet 4k 8.8=64

ilim 4k 7.6=42

Saygl 5e 2.9=18

Ahlak 5e 1.10=10

Hosgoru 6k 4.8=32

Saygi 6k 3.10=30

Ahlak 6k 2.10=20

Hosgori 7e 7.8=56

Merhamet 7e 6.9=54

Saygl 7e 1.10=10

Ahlak 7e 5.10=50

Empati 8k 7.8=56

Ahlak 8k 3.10=30

Merhamet 8k 5.9=45

Adalet 8k 4.10=40

Hosgori 8k 6.9=54

Saygi 8k 2.10=20

Hosgori 9e 3.10=30

Saygi 9e 1.10=10

Esitlik 9e 5.10=50

Anlayis 9e 9.10=90

Adalet 9e 4.10=40

Saygi 10k 3.10=30

Empati 10k 5.10=50

Adalet 10k 1.10=10
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Esitlik 10k 4.10=40

Hosgoru 10k 7.9=63

Anlayis 10k 8.9=72

Saygl 11e 3.10=30

Ahlak 11e 1.10=40

Erdem 11e 9.9=81

Glizel huy 13e 9.9=81

Saygi 13e 1.10=10

Doga/Cevre 13e 7.9=63

Saygi 14k 1.10=10

Saygi 15k 4.10=40

Hoggorii 15k 5.10=50

Sefkat 15k 3.10=30

Ahlak 16e 1.10=10

Saygi 16e 2.10=20

Adalet 17k 2.10=20

Esitlik 17k 8.8=64

Empati 17k 6.9=54

Saygi 17k 1.10=10

Hosgoru 17k 5.8=40

Saygi 18e 6.9=54

Merhamet 18e 4.9=36

Hosgoriu 18e 8.9=72

Ahlak 18e 1.10=10

Adalet 19e 4.10=40

Hosgori 19e 6.10=60

Empati 19e 7.10=70

Saygl 19e 3.10=30

Saygi 20k 5.10=50

Ahlak 20k 1.10=10

Merhamet 20k 8.10=80

Hosgori 20k 7.10=70

Olumlu karakter 20k 4.10=40

Erdem 20k 6.10=60

Adalet 21k 1.10=10

Saygl 21k 3.10=30

Esitlik 21k 5.10=50

Hosgori 21k 4.10=40

Merhamet 21k 6.9=54

Saygl 22e 3.10=30

Merhamet 22e 5.9=45

Hogsgori 22e 7.10=70

Adalet 22e 1.10=10

Saygl 23e 8.8=64

Merhamet 23e 6.9=54

Adalet 23e 4.10=40

Hosgori 23e 5.9=45

Hosgori 24e 4.7=28

Adalet 24e 1.10=10

Merhamet 24e 3.8=24

Sefkat 24e 6.6=36

Adalet 25k 9.10=90

Empati 25k 6.10=60

Saygl 25k 5.10=50

Hosgori 26e 6.9=54

Adalet 26e 4.10=40

Saygi 26e 5.10=50

Ahlak 27e 10.9=90

Digergamlik 27e 1.10=10

Saygi 27e 4.9=36

Adalet 27e 2.9=18

Saygi 28e 6.10=60

Adalet 28e 2.10=20

Merhamet 28e 9.10=90

Ahlak 28e 1.10=10

Hosgori 28e 4.10=40

Merhamet 29e 3.10=30

Saygi 29e 1.10=10

insan 30e 1.10=10

Ahlak 30e 5.10=50

Saygi 31k 2.10=20

Hosgdrii 31k 4.10=40

Ahlak 31k 1.10=10

Merhamet 31k 5.10=50

Saygi 32e 2.10=20

Adalet 32e 4.10=40

Hosgori 32e 3.10=30

Adalet 33e 4.10=40

Saygi 33e 1.10=10

Empati 33e 6.10=60

Hosgori 33e 3.10=30

Bilimsellik 33e 9.9=81

Etiklik 33e 5.10=50

Doga/Cevre 34e 6.6=36

Duyarlilik 34e 3.10=30

Saygl 34e 2.10=20

Ahlak 35e 1.10=10

Saygi 36k 2.10=20

Hiirmet 36k 8.10=80

Merhamet 36k 4.10=40

Adalet 37k 6.10=60

Saygi 37k 2.10=20

Hogsgorii 37k 3.10=30

Ahlak 38k 9.10=90

Saygi 38k 2.10=20

Adalet 39k 9.10=90

Merhamet 39k 10.10=100

Ahlak 39k 1.10=10

Saygi 39k 5.10=50

Saygi 40k 6.10=60

Merhamet 40k 2.10=20

Adalet 40k 10.10=100

Hosgoru 40k 8.9=72

iyilikseverlik (123)

Sevgi 1k 4.10=40

Sorumluluk 1k 7.10=70

Yardimlagma 2k 10.9=90

Sevgi 2k 2.10=20

Diristlik 2k 5.10=50

Dirustluk 3e 3.9=27

Sorumluluk 3e 9.6=54

ilgi 4k 9.6=54

Diristlik 4k 4.10=40

iyilik 5e 7.9=63

Paylagma 5e 10.10=100

Yardimlagma 5e 9.10=90

Sevgi 5e 5.9=45

Diiriistlik 6k 5.9=45

Sorumluluk 6k 9.8=72

Dostluk 6k 7.8=56

Sevgi 6k 8.8=64

Yardimlagma 7e 9.10=90

Sevgi 7e 3.10=30

Dirustlik 7e 2.9=18

Sorumluluk 7e 8.9=72

Sevgi 8k 1.10=10

Yardimlagma 8k 8.8=64

Sorumluluk 8k 10.8=80

Misafirperverlik 8k 9.8=72

Dogruluk 9e 10.10=100

Diiristlik 9e 7.10=70

Yardimseverlik 9e 8.10=80

Sevgi 9e 2.10=20

iyilik 9e 6.10=60

Sevgi 10k 10.8=80

yilik 10k 9.8=72

Yardimseverlik 10k 6.7=42

Diiristlik 11e 2.10=20

Yardimlagma 11e 8.8=64

Sevgi 11e 4.9=36

Ozveri 11e 7.9=63

Sorumluluk 11e 10.8=80

Sevgi 14k 2.10=20

Dogruluk 14k 4.9=36

Yardimseverlik 14k 9.9=81

Sorumluluk 14k 6.10=60

Diristliik 14k 5.9=45

Sevgi 15k 2.10=20

Diristliik 15k 6.10=60

Olgun olma 15k 7.9=63

Misafirperverlik15k 10.9=90

Sevgi 16e 3.10=30

Paylagma 16e 4.8=32

Dogruluk 16e 6.10=60

Sevgi 17k 4.8=32

Diiristlik 17k 3.10=30

Paylasma 17k 10.9=90

Arkadaghk 17k 9.7=63

Yardimlagsma 17k 7.7=49

Sevgi 18e 5.9=45

Arkadaghk 18e 10.9=90

Yardimlagma 18e 3.9=27

Diristliik 19e 9.10=90

Yardimlagma 19e 5.10=50

Sevgi 19e 2.10=20

Sorumluluk 19e 8.10=80

Sorumluluk 20k 3.10=30

Diiristliik 20k 2.10=20

Yardimseverlik20k 9.10=90

Yardimlagsma 21k 10.7=70

Sevgi 21k 2.10=20

Diiristliik 22e 4.10=40

Sevgi 22e 2.8=16

Dogruluk 22e 10.9=90

Yardimseverlik22e 6.9=54

Yardimlagma 23e 7.9=63

Dostluk 23e 9.8=72

Sevgi 23e 2.10=20

Dostluk 24e 7.3=21

Sevgi 24e 5.4=20

Dirustluk 24e 2.9=18

Sevgi 25k 4.10=40
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Dostluk 25k 8.10=80

Yardimlagma 25k 3.9=27

Sorumluluk 25k 2.10=20

Durustlik 25k 7.10=70

Yardimlagma 26e 9.9=81

Dostluk 26e 10.9=90

Sevgi 26e 3.10=30

Sevgi 27e 3.10=30

Misafirperverlik27e 5.10=50

Diiristliik 28e 3.10=30

Sevgi 28e 8.10=80

Sevgi 29e 2.10=20

Dogruluk 29e 4.10=40

Sorumluluk 29e 5.10=50

Diristlik 30e 7.9=63

Durustlik 31k 8.10=80

Sevgi 31k 3.10=30

Sevgi 32e 1.10=10

Yardimseverlik 32e 5.10=50

Sevgi 33e 2.10=20

Sevgi 34e 1.10=10

Diiristliik 34e 4.10=40

Yardimseverlik 35e 5.10=50

Sevgi 35e 3.10=30

Sevgi 36k 7.10=70

Diiristliik 36k 3.10=30

Sorumluluk 36k 6.10=60

Sevgi 37k 1.10=10

Yardimseverlik37k 7.10=70

Durustlik 37k 8.10=80

Sorumluluk 37k 9.10=90

Yardimseverlik38k 4.10=40

Dogruluk 38k 7.10=70

Diiristliik 38k 1.10=10

Sorumluluk 38k 10.10=100

Paylagma 38k 8.10=80

Sevgi 38k 3.10=30

Diiristliik 39k 3.10=30

Sorumluluk 39k 8.10=80

Dogruluk 39k 2.10=20

Sevgi 39k 6.10=60

Vefa 40k 1.10=10

Sorumluluk 40k 9.7=63

Sevgi 40k 7.8=56

Dostluk 40k 5.10=50

Geleneksellik (34)

Kiltir 1k 9.7=63

Gelenek 1k 10.8=80

Dini yasanti 4k 2.10=20

Tevazu 4k 6.8=48

Tarih 5e 3.9=27

Kiiltiir 5e 6.10=60

Gegmise saygl 5e 4.10=40

Gelenek 11e 5.10=50

Direng 12e 9.9=81

Din 12e 8.8=64

Olanla Yetinme 15k 8.9=72

Gelenek 16e 8.7=56

Gegmig 16e 7.7=49

Kiiltir 18e 9.9=81

Kiltir 20k 10.7=70

Kiiltir 23e 10.6=60

Dindarlik 23e 1.10=10

Orf ve adetler 24e 9.7=63

Klttr 25k 1.10=10

Kltur 26e 2.9=18

Dindarlik 26e 1.10=10

Dindarlik 27e 8.10=80

Kiiltir 29e 9.10=90

Gegmis 29e 10.9=90

Gelenek 29e 8.9=72

Din 30e 3.10=30

Kiltiir 33e 7.10=70

Yazili olmayan 35e 10.6=60

Mitevazilik 36k 9.10=90

Din 36k 1.10=10

Tarih Bilinci 38k 5.10=50

Kaltir 38k 6.10=60

Kilttir 39k 7.10=70

Din 40k 3.10=30

Uyma (27)

Sabir 2k 9.9=81

Edep 11e 6.10=60

itaat 12e 6.4=24

Tutum 12e 2.10=20

Davranis 12e 5.5=25

Kurallara Uyma 13e 4.9=36

Olumlu davranis 13e 3.9=27

lyi gecinmek 13e 5.9=45

Tasarruflu olma 14k10.8=80

0Oz denetim 14k 7.10=70

Tasarruflu olma 15k 9.9=81

Davranis 16e 5.9=45

Nezaket 19e 10.10=100

Vicdan 24e 10.5=50

Oz denetim 25k10.10=100

Vicdan 26e 7.9=63

Sabir 28e 10.10=100

Vicdan 30e 2.10=20

Nezaket 30e 9.9=81

Vicdan 31k 7.10=70

Kurallara Uyma 32e 9.10=90

Tutumluluk 34e 9.5=45

Tasarruflu olma 34e 10.7=70

Kurallara Uyma 35e 9.8=72

Edep 36k 10.10=100

Sabir 37k 4.10=40

Vicdan 39k 4.10=40

Giivenlik (50)

Aile 1k 2.10=20 Saghk 1k 1.10=10 Temizlik 1k 8.8=64
Saghk 2k 1.10=10 Aile 3e 8.5=40 Glven 3e 5.7=35
Aile 4k 1.10=10 Saghk 4k 3.10=30 Given 4k 5.9=45

Dayanisma 5e 8.9=72

Glven 6k 6.9=54

Aile 6k 1.10=10

Guven 7e 4.8=32

Yansima 12e 10.9=90

inang 12e 1.10=10

Okul Kiiltiiri 13e 6.9=54

Vatanseverlik 14k 3.10=30

Vatanseverlik 15k 1.10=10

Dayanisma 18e 7.9=63

Vatanseverlik 18e 2.9=18

Vatan Bilinci 19e 1.10=10

Vatanseverlik 21k 8.8=64

Birlik-beraberlik 21k 7.8=56

Aile 22e 8.10=80

Milli Biling 22e 9.9=81

Aile 23e 3.10=30

Aile 24e 8.2=16

Aile 26e 8.10=80

Millet 27e 7.10=70

Bayrak 27e 9.9=81

Vatan 27e 6.9=54

Vatanseverlik 28e 5.10=50

inang 29e 7.10=70

Vatan 30e 4.10=40

Aile 30e 6.9=54

Vatan 31k 6.10=60

Bayrak 31k 9.10=90

is birligi 32e 7.10=70

Vatanseverlik 32e 10.10=100

Dayanisma 32e 8.9=72

Dayanisma 33e 8.10=80

Vatanseverlik 34e 5.6=30

Milli Suur 34e 7.7=49

Aile 34e 8.7=56

Vatanseverlik 35e 4.10=40

Toplum 35e 8.9=72

Temizlik 35e 6.10=60

Millet Sevgisi 36k 5.10=50

inang 37k 10.10=100

Vatanseverlik 40k 4.10=40

Agiklama: Bilissel kurgulardaki ilk sayi katihmcinin sirasini gosterirken yanindaki harf ise cinsiyetini géstermektedir. ilk rakam
biligsel kurgudaki sira puanini, ikinci rakam ise biligsel kurgudaki dnem puanini, son sayi ise bilissel kurgunun agirlikli puanini
gostermektedir. Ornek: (6k 6.9=54) 6 katilimcinin sirasini, k katilimcinin cinsiyetini, 6 bilissel kurgunun sira puanini, 9 bilissel
kurgudaki 6nem puanini ve 54 biligsel kurgunun sahip oldugu agirlikl puanini géstermektedir.
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Tablo 4’te sinif 6gretmenlerine ait biligsel kurgu gruplari yer almaktadir. Arastirmaya katilan 40 sinif
O0gretmeninin her biri 10 tane bilissel kurgu uretmistir. Toplamda 400 tane bilissel kurgu Uretilmistir.
Uretilen biligsel kurgular, Schwartz’in Deger Siniflandirmasinda yer alan deger gruplarina gére benzerlikleri
acisindan gruplandirilmistir ve 10 tane bilissel kurgu grubu elde edilmistir. Elde edilen bilissel kurgu
gruplarina bakildiginda en fazla bilissel kurgunun yer aldigi grup “Evrenselcilik” (139) deger grubu
olmustur. Daha sonra “lyilikseverlik” (123), “Giivenlik” (50), “Geleneksellik” (34), “Uyma” (27), “Basar!”
(16), “Ozydnelim” (6) ve “Gii¢” (2) deger gruplari yer almistir. En az bilissel kurgunun yer aldigi grup ise
“Uyarihm” (0) deger grubu olmustur. Yapilan gruplandirmada “Uyarilim” grubunda bilissel kurgu
Uretilmedigi igin 6nem diizeyi tablolarina dahil edilmemistir.

Arastirmaya katilan 40 sinif 6gretmeninin 22 tanesi erkek, 18 tanesi kadindir. Kadin sinif 6gretmenleri,
180 tane bilissel kurgu Gretmislerdir. Tablo 4 incelendiginde kadin sinif 6gretmenleri en ¢cok “Evrenselcilik”
(67) deger grubunda bilissel kurgu Uretmistir. “Evrenselcilik” deger grubunu, “lyilikseverlik” (65),
“Guvenlik” (18), “Geleneksellik” (13), “Uyma” (9), “Ozydnelim” (4), “Basar” (3) ve “Hazcilik” (1) deger
gruplariizlemistir. En az bilissel kurgu Gretilen deger gruplari ise “Uyarilim” (0) ve “Gu¢” (0) deger gruplari
olmugtur.

Arastirmaya katilan 22 erkek sinif 6gretmeni, 220 tane bilissel kurgu Giretmistir. Tablo 4 incelendiginde
erkek sinif Ogretmenleri en ¢ok “Evrenselcilik” (72) deger grubunda bilissel kurgu Uretmistir.
“Evrenselcilik” deger grubunu, “lyilikseverlik” (58), “Guivenlik” (32), “Geleneksellik” (21), “Uyma” (18),
“Basar1” (13), “Ozy6nelim” (2) ve “Hazcilik” (2) ve “Gii¢” (2) deger gruplari izlemistir. En az bilissel kurgu
retilen deger grubu ise “Uyarilim” (0) deger grubu olmustur.

2. “Ogretmenlerin deger kavramina iliskin biligsel kurgularin 6nem diizeyleri nedir?” Sorusuna iliskin
Bulgular

Tablo 5.
Sinif Ogretmenlerine Ait Bilissel Kurgularin Onem Diizeyleri

Katih  Gug Basari Hazcili Ozyon.  Evrensel. iyiliksev. Gelenek. Uyma Giivenlik
mci k

S P S P S P S P S P S P S P S P S P
1 - - - - - - - - 3 140 2 110 2 143 - - 3 94
2 - - - - 1 30 - - 4 242 3 160 - - 1 81 1 10
3 - - 1 60 1 42 - - 4 96 2 81 - - - - 2 75
4 - - - - - - 1 50 2 106 2 94 2 68 - - 3 95
5 - - - - - - - - 2 28 4 298 3 127 - - 1 72
6 - - 1 80 - - - - 3 82 4 237 - - - - 2 64
7 - - 1 80 - - - - 4 170 4 210 - - - - 1 32
8 - - - - - - - - 6 245 4 226 - - - - - -
9 - - - - - - - - 5 220 5 330 - - - - - -
10 - - - - - - 1 20 6 265 3 194 - - - - - -
11 - - - - - - - - 3 151 5 263 1 50 1 60 - -
12 1 63 1 40 - - 1 30 - - - - 2 145 3 69 2 100
13 - - 3 182 - - - - 3 154 - - - - 3 108 1 54
14 - - 1 72 - - - - 1 10 5 242 - - 2 150 1 30
15 - - - - - - - - 3 120 4 233 1 72 1 81 1 10
16 - - 2 150 - - - - 2 30 3 122 2 105 1 45 - -
17 - - - - - - - - 5 188 5 264 - - - - - -
18 - - - - - - - - 4 172 3 162 1 81 - - 2 81
19 - - - - - - - - 4 200 4 240 - - 1 100 1 10
20 - - - - - - - - 6 310 3 140 1 70 - - - -
21 - - - - - - 1 63 5 184 2 90 - - - - 2 120
22 - - - - - - - - 4 155 4 200 - - - - 2 161
23 - - - - - - - - 4 203 3 155 2 70 - - 1 30
24 - - - - - - - - 4 86 3 59 1 63 1 50 1 16
25 - - - - - - - - 3 200 5 237 1 10 1 100 - -
26 - - - - - - - - 3 144 3 201 2 28 1 63 1 80
27 - - - - - - - - 4 154 2 80 1 80 - - 3 205
28 - - 1 70 - - - - 5 220 2 110 - - 1 100 1 50
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29 - - 1 54 - - - - 2 40 3 110 3 252 - - 1 70
30 - - 1 90 - - 1 72 2 60 1 63 1 30 2 101 2 94
31 - - - - - - 1 10 4 120 2 110 - - 1 70 2 150
0
32 - - 1 60 - - - - 3 90 2 60 - - 1 90 3 242
33 - - 1 90 - - - - 6 271 1 20 1 70 - - 1 80
34 - - - - - - - - 3 86 2 50 - - 2 115 3 135
35 1 18 - - 1 70 - - 1 10 2 80 1 60 1 72 3 172
36 - - - - - - - - 3 140 3 160 2 100 1 100 1 50
37 - - 1 50 - - - - 3 110 4 250 - - 1 40 1 100
38 - - - - - - - - 2 110 6 330 2 110 - - - -
39 - - - - - - - - 4 250 4 190 1 70 1 40 - -
40 - - - - - - - - 4 252 4 179 1 30 - - 1 40
Topla 2 81 16 1078 3 14 6 33 13 5814 12 634 3 183 2 163 5 252
m 2 5 9 3 0 4 4 7 5 0 2
Ortal 40.5 67.37 47.33 55.83 41.82 51.54 53.94 60.55 50.44
ama

Tablo 5'te elde edilen bilissel kurgularin, gruplara dagihminda katilimcilara gére 6nem dizeyi
gosterilmistir. Arastirmaya katilan sinif 6gretmenlerinin her birinin biligsel kurgu gruplarina ait trettikleri
bilissel kurgularin sayilari ve bu bilissel kurgulara verdikleri puanlar yer almaktadir. Sinif 6gretmenlerinin
Urettikleri bilissel kurgularin agirlikh 6nem derecesini gostermek amaciyla aritmetik ortalamalari
alinmistir. Her bir grupta Uretilen bilissel kurgularin toplam puani, o grupta uretilen bilissel gruplarin
sayisina bolinerek bilissel kurgu gruplarinin agirlikh 6nem dereceleri elde edilmistir. Sinif 6gretmenleri,
deger kavramina iliskin 6nem sirasinda ilk olarak “Basari” (X= 67.37) deger grubunu énemli gérmislerdir.

“Basari” deger grubunu, “Uyma” (X= 60.55) ve “Ozyénelim” (X= 55.83) deger gruplari izlemistir.
Biligsel Kurgularin Karsilagtiriimasina Dair Bulgular

Bu bagslik altinda arastirmaya katilan sinif 6gretmenlerinin, deger kavramina iligkin bilissel kurgularinin
degiskenlere bagh olarak karsilastiriimasi yapilmistir Degisken olarak sinif 6gretmenlerinin cinsiyeti ile
egitim alma durumuna gore ele alinacaktir. Bu degiskenlere bagl olarak deger kavramina iligkin bilissel
kurgularinin dagilimlari gosterilecektir. Tablolarda, degiskenlerin lg¢ etken [Aritmetik ortalama, Kurgu
Sayisi (KS), Kurgu Puani (KP)] Gzerinden dagilimlari gosterilmistir. Degiskenlerin karsilastirmalari, aritmetik
ortalama puanlari Gizerinden hazirlanmistir. En cok 6nemli gorilen 3 deger grubu ve en az 6nemli gorilen
3 deger grubu belirtilmistir. Yorumlamalarda ise aritmetik ortalama, kurgu sayisi (KS) ve kurgu puani (KP)
dikkate alinarak yapilmistir.

3. “Ogretmenlerin deger kavramina iliskin bilissel kurgu gruplarinin karsilagtirilmasi nasildir?”
Sorusuna iliskin Bulgular

Tablo 6.
Tim sinif 6gretmenlerine ait bilissel kurgu gruplarinin karsilastiriimasi
Ogretmen En ¢ok 6nemli goriilen En az onemli goriilen
Brangi Kurgu Grubu X KS KP  Kurgu Grubu X KS KP
Uyma 60.55 27 1635 Uyarilim 0 0 0
Sinif Basari 67.37 16 1078 Glg 40.5 2 81
Ogretmenleri  Ozyénelim 55.83 6 335  Evrenselcilik 41.82 139 5814

KS: Kurgu Sayisi KP: Kurgu Puani

Tablo 6’ya bakildiginda sinif 6gretmenleri sirasiyla “Basari” (X= 67.37), “Uyma” (X= 60.55) “Ozydnelim”
(X= 55.83) deger gruplarini 6nemli gérmislerdir. “Uyarihm” (X=0) deger grubunda bilissel kurgu
Uretilememistir. Ve en az 6nemli gérilen gruplar arasinda “Uyarihm”, “Gug” (X= 40.5) ve “Evrenselcilik”
(X= 41.82) daha az 6nemli gorilmistiir.
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4. “Ogretmenlerin deger kavramina iliskin cinsiyet degiskeni iizerinden bilissel kurgu gruplarinin
karsilastiriimasi nasildir?” Sorusuna iligkin Bulgular

Tablo 7.
Cinsiyet degiskeni iizerinden bilissel kurgu gruplarinin karsilastiriimasi
En ¢ok 6nemli goriilen En az 6nemli gériilen
Cinsiyet Kurgu Grubu X KS KP Kurgu Grubu X KS KP
Uyma 53.01 65 3446 Glg 0 0 0
Kadin Basari 4588 67 3074 Uyarihm 0 0 0
Ozyénelim 4238 18 763 Hazcilik 30 1 30
Geleneksellik  55.28 21 1161 Uyarilim 0 0 0
Erkek Basari 67.38 13 876 Gig 40.5 2 81
Hazcilik 56 2 112 Evrenselcilik 38.05 70 2740

KS: Kurgu Sayisi KP: Kurgu Puani

Tablo 7’ye bakildiginda arastirmaya katilan kadin ve erkek sinif 6gretmenlerinin Urettikleri bilissel
kurgu gruplari aritmetik ortalama tizerinden en ¢ok 6nemli gérilen ilk G grup ve en az 6nemli gorilen son
¢ deger grubu belirlenmistir. Aritmetik ortalama etkeni agisindan incelendiginde kadin ve erkek sinif
o6gretmenlerinin en ¢ok 6nemli gordikleri deger grubu “Basar1” olmustur. “Uyarilim” ve “Gig¢” deger
gruplart hem kadin hem de erkek sinif 6gretmenleri tarafindan en az 6énemli gorilen deger grubu
olmustur. Kadin 6gretmenler bu deger gruplarina ek olarak “Hazcilik” deger grubunu az énemli goriirken
erkekler “Evrenselcilik” deger grubunu az 6nemli gormuslerdir.

Kadin 6gretmenler 6nemli gordikleri ilk G bilissel kurgu grubu igerisinden en ¢ok “Basarl” (67) deger
grubunda bilissel kurgu uretirken en az “Ozyénelim” (18) deger grubunda bilissel kurgu iretmislerdir.
Verdikleri kurgu puanlari incelendiginde kadin 6gretmenler en ¢ok “Uyma” (3446) deger grubuna puan
verirken en az “Ozydnelim” (763) deger grubuna puan vermislerdir. Erkek 6gretmenler 6nemli gérdiikleri
ilk Gg bilissel kurgu grubu icerisinden en ¢ok “Geleneksellik” (21) deger grubunda bilissel kurgu Uretirken
en az “Hazcilik” deger grubunda bilissel kurgu Gretmislerdir. Kurgu puanlari incelendiginde erkek
Ogretmenler en ¢ok “Geleneksellik” (1161) deger grubuna puan verirken en az “Hazcilik” (112) deger
grubuna puan vermislerdir.

5. “Ogretmenlerin deger kavramina iliskin egitim alma durumu degiskeni iizerinden bilissel kurgu
gruplarinin karsilagtirilmasi nasildir?” Sorusuna iligkin bulgular

Tablo 8.
Egitim Alma Durumu Dediskeni Uzerinden Bilissel Kurgu Gruplarinin Karsilastiriimasi
Egitim En ¢cok 6nemli goriilen En az 6nemli goriilen
Alma Kurgu Grubu X KS KP Kurgu Grubu X KS KP
Durumu
Geleneksellik 57.88 18 1042 Uyarihm 0 0 0
Egitim Basari 57.75 4 231 Hazcihk 30 1 30
Alan Gug 63 1 63 Ozydnelim 40.66 3 122
Uyma 68.73 15 1031 Uyarihm 0 0 0
Egitim Basari 70.33 12 844  Gig 18 1 18
Almayan Ozyénelim 71 3 213 Evrenselcilik  40.01 91 3641

KS: Kurgu Sayisi KP: Kurgu Puani

Tablo 8'de sinif 6gretmenlerinin degerler egitimi ile ilgili egitim alma durumu agisindan
karsilastirmalari yapilmistir. Degerler egitimi ile ilgili egitim alan sinif 6gretmenleri en ¢ok “Glg” (

X=63) deger grubunu 6nemli gérmiislerdir. Sirasiyla “Geleneksellik” (X=57.88) ve “Basari” (X=57.75) deger
gruplari 6nemli gériilmustir. En az dnem verilen deger gruplari “Uyariim” (X= 0), “Hazcilik” (X= 30) ve
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“Gzydnelim” (X= 40.66) deger gruplari olmustur. Onemli gériilen ilk G¢ gruptan en ¢ok bilissel kurgu
retilen deger grubu “Geleneksellik” (18) olurken en az bilissel kurgu Uretilen deger grubu “Gig” (1)
olmustur. Kurgu puanlari karsilastirildiginda ise en ¢ok puan verilen deger grubu “Geleneksellik” (18), en
az puan verilen deger grubu “Gug¢” (63) olmustur. Degerler egitimi ile ilgili egitim almayan sinif
dgretmenleri en cok “Ozyénelim” (X= 71) deger grubunu 6nemli gérmiislerdir. Sirasiyla “Basari” (X= 70.33)
ve “Uyma” (X= 68.73) deger gruplari 5nemli gorilmiistir.

Tartisma ve Sonug

Bu arastirmanin amaci, sinif 6gretmenlerinin deger kavramina iliskin bilissel kurgularini belirlemektir.
Bu amag dogrultusunda repertory grid goriisme formu ile veriler toplanmistir. Toplanan veriler igerik
analizi ile incelenmistir. Arastirma sonucunda sinif 6gretmenlerinin deger kavramina iliskin bilissel
kurgulari belirlenmistir.

Deger kavramina iliskin bilissel kurgulari Schwartz deger gruplari ele alinarak gruplandiriimistir. Her
o6gretmenden 10 tane bilissel kurgu tretmeleri istenmistir. Bunun sonucunda 400 tane bilissel kurgu
Uretilmistir. Elde edilen bilissel kurgu gruplari incelendiginde en fazla biligsel kurgunun yer aldigi grup
“Evrenselcilik” olmustur. Daha sonra sirayla “lyilikseverlik”, “Givenlik”, “Geleneksellik”, “Uyma”, “Basar!”,
Ozyoénelim” ve “Gii¢” deger gruplari yer almistir. “Uyarihm” deger grubunda bilissel kurgu Gretilmemistir.
Kusdil ve Kagitcibasi (2000), 6gretmenler ile yaptiklari ¢calismada 6gretmenlerin en ¢ok “Evrenselcilik”,
“Guvenlik” ve “iyilikseverlik” deger gruplarina en az ise “Uyariim” ve “Geleneksellik” deger gruplarina
o6nem verildigi gorilmistir. Memis ve Giney Gedik (2010), 6gretmenler ile yaptiklari calismada sinif
dgretmenleri en gok “Evrenselcilik” degerine &nem vermislerdir. Bunu sirasiyla “Giivenlik”, “Ozy®nelim”,
“lyilikseverlik”, “Uyma”, “Geleneksellik”, “Hazcilik”, “Basar1” ve “Uyarihm” deger gruplar takip etmistir.
Sinif 6gretmenleri, en az “Gig¢” deger grubuna 6nem vermistir. Oguz (2012), 6gretmen adaylarinin
degerlere iliskin gorislerini elde etmek amaciyla yaptigi calismada, ©6gretmen adaylari en g¢ok
“Evrenselcilik”, “lyilikseverlik” ve “Giivenlik” deger gruplarina en az ise “Uyariima”, “Hazcilik” ve “Uyum”
deger gruplarina 6nem verdiklerini belirtmistir. Yesiltepe ve Korucuk (2021), sinif 6gretmenlerinin deger
yonelimlerini belirlemeye yonelik yaptigi calismada sinif 6gretmenlerini en 6nemli gordGgi gruplar
siraslyla, “Geleneksellik”, “Yardimseverlik” ve “Glivenlik” olmustur. Diger en 6nemli gérilen gruplar “Guig
ve “Ozydnelim” deger gruplari olmustur. En az 6nem diizeyine sahip deger gruplari sirasiyla “Basari”,
“Uyarihm”, “Yasamdan haz alma”, “Uyma” ve “Evrensellik” olmustur. Bektas (2012), sinif 6gretmenlerinin
sahip oldugu degerlerin bilissel kurgularini belirlemeyi amaglamistir. Arastirma sonucunda 200 bilissel
kurgu elde edilmistir. Sinif 6gretmenleri en ¢ok c¢aliskanlik, hosgoru, durustlik, sabir, elestiri,
vatanseverlik, yardimseverlik gibi degerlere vurgu yapmistir. Abukan (2019), yaptigi calismasinda
ogretmenlerin temel deger algilarini, ahlak, saygi, durustliik, sevgi, vatanseverlik, yardimseverlik ve diger
degerler olarak tanimlamistir. Ates’in (2013) yaptigi calismada, 6gretmenler degerler egitiminde dncelikli
olarak verilmesi gereken degerlerin milli manevi degerler, sorumluluk, birlikte yasamak, saygi gibi degerler
oldugunu belirtmislerdir.

Sinif 6gretmenlerinin Grettikleri bilissel kurgularin dnem dizeylerini belirlemek amaciyla bilissel kurgu
puani, bilissel kurgu sayisina bollinerek aritmetik ortalama elde edilmistir. Bunun sonucunda sinif
dgretmenleri en gok “Basart”, “Uyma” ve “Ozyénelim” deger gruplarini dnemli gérmistiir. Elde edilen bu
sonu¢ degerlendirildiginde basarinin sinif 6gretmenleri icin 6nemli oldugu sonucu Schwartz, (1992)'de
belirtilen degerlerde toplumsal standartlari temel alan kisisel basari olarak tanimlanmistir. Basarili olmak,
vetkin olmak, hirsli olmak ve s6zii gecen biri olmanin Ogretmenler tarafindan 6nemsendiginin
gostergesidir.

Her iki cinsiyetinde en fazla bilissel kurgu olusturdugu grup “Evrenselcilik” deger grubu olmustur.
Evrenselcilik deger grubu Schwartz (1992) tarafindan anlayishlik, hosgori ve tiim insanlarin iyiligini
gozetme ve gelistirme olarak belirlenmistir. Bu ¢alismada en fazla evrenselcilik deger grubunda bilissel
kurgu Uretilmesi 6gretmenlerin tiim insanligin iyiligini gdzetmeyi diisinmeleri agisindan énemlidir. Kadin
o6gretmenler, “Glc¢” deger grubunda bilissel kurgu iretmemistir. Erkek 6gretmenlerin ise en az bilissel
kurgu Urettigi deger grubu “Gili¢” olmustur. Her iki cinsiyette “Uyarihm” deger grubunda bilissel kurgu
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Uretmemistir. Memis ve Gliney Gedik (2010), yaptiklari calisma sonucunda her iki cinsiyetin en fazla 6nem
verdigi deger gruplarinin “Evrenselcilik” ve “Glivenlik” deger gruplari; en az 6nem verdigi deger grubunun
ise “Gug¢” deger grubu oldugunu belirtmistir. Schwartz ve Prince-Gibson (1998), cinsiyet farkhliklarinin
deger oncelikleri Gzerindeki etkisini inceledikleri ¢calismada degerlerle ilgili cinsiyetler arasi benzerlige
dikkat ¢ekmislerdir. Oguz (2012), 6gretmen adaylari ile yaptigi calismasinda kadin 6gretmen adaylari,
erkek 6gretmen adaylarina gore “Ozydnelim”, “Evrenselcilik”, “Yardimseverlik” ve “Giivenlik” deger
gruplarinda daha olumlu goris bildirmislerdir. Dilmag ve digerleri (2008), 6gretmen adaylari ile yaptiklari
calismada “Evrensellik”, “Ozyénelim” ve “Gii¢” degerleri agisindan cinsiyetler arasi farkhligin oldugunu
belirtmislerdir. “Evrensellik” ve “Ozyénelim” deger gruplarinda erkek &gretmen adaylari lehineyken,
“Glg” deger grubunda kadin 6gretmen adaylari lehine farklilasma oldugu gézlenmistir.

Uretilen biligsel kurgularin 6nem diizeyleri agisindan incelendiginde kadin sinif 6gretmenleri en ¢ok
“Uyma”, “Basar” ve “Ozydnelim” deger grubunu dnemli goriirken en az énemli goriilen “Hazcilik” deger
grubu olmustur. Erkek sinif 6gretmenleri ise en ¢ok “Basari”, “Hazcilik” ve “Geleneksellik” deger grubunu,
en az ise “Evrenselcilik” deger grubunu 6nemli gérmislerdir. Onem diizeyleri agisindan
degerlendirildiginde kadin ve erkek 6gretmenlerin farkhlagtigi gérilmustir. Kadin 6gretmenler uyma
deger grubunu en 6nemli gormuslerdir. Schwartz (1992), uyma deger grubunda baskalarina zarar
verebilecek ve toplumsal beklentilere aykiri olabilecek dirti ve eylemlerin sinirlanmasi, kibarlik, anne -
babaya deger vermek, kendini denetleyebilmek gibi boyutlara erkeklerden daha fazla 6nem verdigi
gorulmistir. Kadin 6gretmenler tarafindan bireysel zevk ve hayattan zevk almanin ise 6nemli gériilmedigi
belirlenmistir.

Degerler egitimi ile ilgili egitim alan sinif &gretmenleri en ¢ok “Evrenselcilik”, “lyilikseverlik” ve
“Geleneksellik” deger gruplarinda, en az ise “Gli¢”, “Hazcihk” ve “Uyarilim” deger gruplarinda bilissel
kurgu Uretmiglerdir. Degerler egitimi ile ilgili egitim almayan sinif 6gretmenleri en ¢ok “Evrenselcilik”,
“lyilikseverlik” ve “Giivenlik” deger gruplarinda, en az ise “Gii¢”, “Hazcilik” ve “Uyarilim” deger gruplarinda
bilissel kurgu tretmislerdir. Aksoy (2017) ve Basci (2012) yaptiklari calismalarda 6gretmenlerin degerler
egitimi ile alip almama durumlarinin degerler egitimine iliskin goéruslerini etkilemedigi sonucuna
varmislardir. Bu sonug arastirmanin sonucunu desteklemektedir.

Uretilen bilissel kurgu gruplarinin énem diizeyleri incelendiginde degerler egitimi alan sinif
dgretmenleri “Gii¢” deger grubunu, egitim almayan sinif dgretmenleri “Ozyénelim” deger grubunu daha
onemli gormislerdir. Bu sonug degerlendirildiginde degerler egitimi alan sinif 6gretmenlerinin toplumsal
konumu, insanlar ve kaynaklar lizerinde denetim glicini 6nemsedikleri gorilmustir. Egitim alan sinif
dgretmenleri, “Uyarihim”, “Hazcilik” ve “Ozydnelim” deger gruplarina, egitim almayan sinif 6gretmenleri
ise “Uyariim”, “Glg” ve “Evrenselcilik” deger gruplarina daha az 6nem vermislerdir.

Sinif 6gretmenleriyle yapilan bu arastirmanin farkh branslardan 6gretmen gruplariyla da yapilmasi
onerilmektedir. Farkli branstaki Ogretmenlerin Schwartz degerler listesindeki hangi degerleri
onemsedikleri ortaya konulabilir. Schwartz deger gruplarina iliskin 6gretmenlerle derinlemesine daha
detayli calismalar yapilmasi 6nerilmektedir.

Yazar Katki Orani
Yazarlar, calismaya esit oranda katki sunmuglardir.
Etik Beyan

“Yuksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yonergenin ikinci bélimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir. Bu calisma Van Yiziinci Yil Universitesi Sosyal ve Beseri Bilimler Yayin Etik
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