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THE BILINGUALISM EXPERIENCES OF SCHOLARS SENT ABROAD
FOR EDUCATION (1416 SCHOLARS) (1923-1950)

Mehtap KAYA"

ABSTRACT

The Tradition of Sending Students Abroad on Scholarships for Higher Education began during the reign of
Sultan Selim I11. As one of the most significant educational initiatives of Ottoman modernization, this tradition
continued uninterrupted after the establishment of the Republic. In 1929, the “Law No. 1416 on Students to Be
Sent to Foreign Countries” was enacted, and this practice, inherited from the Ottoman Empire, has strengthened
the country’s social infrastructure by providing it with highly qualified and intellectual human capital. Since its
inception in 1929, the law aimed to ensure that students sent abroad on scholarships gain academic expertise in
their respective fields while developing a universal perspective through exposure to different cultures. Over the
years, this objective achieved such tangible success that the scholars became known by the label “1416°lilar”
(1416 Scholars), symbolizing the spark that returned to the country as a flame of intellectual contribution. This
goal also facilitated the scholars in becoming bilingual or multilingual individuals, with bilingualism proving to
be a key factor in the program’s overall success. Most scholars, who went abroad for higher education without
prior knowledge of a foreign language, faced the already challenging process of higher education in the language
of the host country, ultimately achieving significant success. Many renowned figures in their respective fields,
from Cahit Arf to Sabahattin Eyiiboglu, Afet Inan to Remziye Hisar, began their bilingual journeys during these
educational experiences and effectively used their bilingualism in their professional achievements. The ability to
use two languages equally well played a crucial role in not only blending the culture of the host country with the
education they received but also in promoting their own culture abroad. In this study, we aim to explore the
bilingual experiences of 25 scholars who went abroad for education—often without knowledge of the host
country's language—and later made significant contributions both in Turkey and internationally by becoming
experts in their fields. We will concretize these experiences through the accomplishments of prominent figures.
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1. INTRODUCTION

Education has been at the core of development and modernization not only in the present day but
throughout the entirety of human history. Particularly during and after the Industrial Revolution, a
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period marked by rapid transformation, the advancements in science, industry, and technology
highlighted the need for qualified and skilled human capital for the progress of nations. Studying
abroad has not only played a key role in the transfer of knowledge between countries but has also
contributed significantly to the personal development of individuals. It has allowed them to engage
with different cultures, thus deepening their understanding of their own cultural values and prejudices,
broadening their worldview, and boosting their self-confidence. Additionally, the experience of
studying abroad has enabled individuals to acquire proficiency in two or more languages.

Since the 18th century, practices of sending students abroad for education within the framework of
modernization movements have played a crucial role in the development and progress of nations. The
Ottoman Empire, which engaged in the modernization process during this century, also emphasized
the importance of overseas education. Parallel to global modernization movements, the practice of
sending students abroad for education gained momentum in the 19th century and was implemented by
the Ottoman Empire as part of its modernization efforts. The undeniable intertwined relationship
between modernization and education made educational modernization inevitable. In the Ottoman
Empire, the practice of sending students abroad for education began during the reign of Sultan Selim
111, when Ishak Bey was sent to France to observe innovations firsthand, and it continued until the fall
of the empire (Ulu, 2014). This uninterrupted practice of sending students abroad on scholarships
continued until the establishment of the new state in 1923, laying the foundation for the qualified
human resources of the Early Republic. Many prominent figures who received overseas education
played critical roles in the establishment and development of the new Turkish state, contributing to
fields ranging from politics and economics to law, science, arts, and sports.

During the Atatiirk era, we see that interest in overseas education increased, and between 1923 and
1929, administrative arrangements were made regarding sending students abroad. Despite the
extremely unfavorable economic conditions resulting from years of war, the newly established Turkish
state, reborn from the ashes of conflict, placed great emphasis on overseas education as part of its
modernization program in order to meet the need for qualified human resources essential to preserving
the independence won in the War of Independence. Beyond the inclusion of students already studying
abroad under government sponsorship, the practice of sending students abroad for educational
purposes continued, supported by various ministries and provinces from 1923 onwards.

The General Congress of the Republican People's Party held in 1927 is highly significant in
demonstrating the government's seriousness about overseas education. In this congress, the party's
educational program was discussed and formalized, deciding to send qualified human resources,
defined as “national elites,” abroad for specialized training (Bucak, 1993). One of the key factors
contributing to the prominent place of overseas education on the government and party agenda was
Atatlirk’s vision on the matter. Another strong advocate of sending students abroad, alongside Atatlirk,
was the Minister of National Education at the time, Mustafa Necati Bey. To establish a solid legal
basis for the practice of sending students abroad for education, which was supported by both Atatiirk
and Mustafa Necati Bey, a new law was deemed necessary, leading to the enactment of Law No. 1416
in 1929 (Arslan, 2014). Consequently, the full title “Regulation Regarding Students to Be Sent to
Foreign Countries,” Law No. 1416, was published in the Official Gazette on April 16, 1929, and came
into effect. From the time of its enactment until today, this law has enabled approximately 21,000
young individuals, including highly successful figures such as Cahit Arf, Sabahattin Eyiiboglu, Necip
Fazil Kisakiirek, and Aydin Sayili, to contribute significantly to Turkey in their respective fields. The
goal of this law was for students sent abroad on scholarships to gain academic expertise in their fields



and acquire a universal perspective by encountering different cultures. Over time, this goal achieved
tangible success, with the scholars returning to the country as flames after being sent abroad as sparks.

This goal also played a role in the scholars becoming bilingual or multilingual individuals, with
bilingualism being a key factor in the success of the scholarship program. Thus, a positive reciprocal
relationship emerged between bilingualism and the overseas scholarship program.

While preparing this study, our aim was not to discuss the theoretical definitions of bilingualism or its
processes in relation to the experiences of scholars sent abroad on government scholarships, but rather
to highlight the benefits bilingualism has contributed to the purpose and success of the scholarship
program. However, it will be useful to include a few theoretical definitions of bilingualism in the
study. Due to the broad scope of the concepts of bilingualism and multilingualism and their relevance
to various disciplines, there is no consensus on these terms in research. Fields such as foreign language
teaching, psychology, pedagogy, sociology, and linguistics all approach the subject from different
angles (Yildiz, Arslan & Thomas, 2021). According to Yildiz, Grosjean defines bilingualism and
multilingualism as “the use of two or more languages or dialects in daily life,” emphasizing language
fluency and language use as the two most important factors in this phenomenon. That is, a bilingual
individual is someone who can sufficiently express themselves in the relevant language and structure
their daily life in that language. The key factor in this definition is not the correctness of grammar or
accent but the role these languages play in the individual’s life. In other words, according to Grosjean,
factors such as age of acquisition and language proficiency are not determinative (Y1ildiz, 2021).

1.1 Aim of the Study

The purpose of this study is to bring to light, through their own accounts, the bilingualism journeys of
scholars sent abroad for undergraduate and postgraduate education under the Law No. 1416 on
Students to Be Sent to Foreign Countries, enacted by Atatlirk in 1929, and to evaluate these
experiences within the context of bilingualism. In conducting this evaluation, the primary goal is not
to relate the experiences of scholars sent abroad on government scholarships to the processes and
theoretical definitions of bilingualism, but rather to highlight the contributions bilingualism has made
to the purpose and success of the scholarship program. Numerous scientific studies that focus on Law
No. 1416, the scholarship program it established, and the scholars involved—Ilinked to their respective
fields—are available in the literature. However, there is no scientific study that examines the positive
reciprocal relationship between the bilingualism experiences of these scholars and the scholarship
program itself. Therefore, this study is unique in its subject matter.

2. METHOD
2.1 Research Method

Since 1929, approximately 21,000 scholars have been sent abroad under the scholarship program
established by Law No. 1416. In order to accurately analyze the bilingualism experiences of these
scholars, certain limitations were imposed. First, a specific focus was determined by limiting the
number of participants and the period studied. The period chosen for this study is from 1929, when the
scholarship program began, to 1950. This period was selected because it includes students who not
only studied abroad but also became prominent figures in their respective fields, establishing
themselves as intellectual leaders. This rationale also guided the selection of the scholars and the



number of participants analyzed. A total of 25 scholars (Appendix 1), who have achieved significant
success in their fields both in Turkey and globally, were included in this study.

The "bilingualism experiences™ of these 25 scholars were explored using phenomenology, the most
appropriate qualitative research design for examining individuals' experiences, understanding how
they make sense of their lives, and discovering the relationship between their interpretations and
events. Phenomenology was also used to investigate how individuals experienced a particular
phenomenon and to examine the commonalities among them (Ceylan, 2022). In this way, a general
analysis was attempted by focusing on individual experiences.

While qualitative selection criteria prioritized successful and well-known individuals, the sample size
was kept small relative to the total number of scholars. However, despite the seeming limitations in the
period and the selection of participants, these boundaries allowed for highly valuable analyses,
demonstrating the scholarship program’s character and its success in fostering new language
acquisition. The results of the analysis provided findings on the scholars' language learning processes
and academic experiences, highlighting the challenges they faced and the contributions of bilingualism
to their success.

2.2 Data Collection Tools

As previously mentioned, to ensure a meaningful evaluation, it was necessary to limit the time period
studied, which was set as 1929 to 1950. Subsequently, to access reliable sources about the scholars
included in the sample, 25 scholars who had been sent abroad under the government scholarship
program (Law No. 1416) were selected. While no restrictions were placed on the scholars' fields of
study or the countries to which they were sent, great care was taken to select well-known individuals
who were not only highly successful in their respective fields but also in acquiring a second language.

The data collection tool for the study was document analysis, and the content of the memories,
biographies, autobiographies, books, articles, interviews, and archival documents of the 25 selected
scholars was analyzed. Notably, the memoirs and autobiographies were highly influential in shaping
and determining the method of data analysis for this study. Every available document was utilized to
categorize the scholars’ pre-departure preparedness, the linguistic experiences they gained during their
studies, and both the positive and negative feedback they received.

2.3 Data Analysis

The bilingualism experiences of the 25 scholars, who each became prominent figures in their
respective fields, were analyzed using categorical content analysis to uncover shared impressions
based on their memories, biographies, autobiographies, scientific work, and archival information. The
collected data were grouped into the following thematic categories:

e Experiences of scholars who went abroad without any knowledge of the host country's
language in acquiring a new language

o Experiences of scholars who had basic or advanced knowledge of the host country's language
and their efforts to improve it

o Challenges faced by scholars in differentiating between learning everyday language and
learning specialized language in their fields

e The positive impact of arts, sports, and cultural activities on the bilingualism experiences of
scholars



e For each thematic category, content analysis was performed on the collected data. Through
individual evaluations, a general assessment framework was developed for each thematic
category.

3. FINDINGS
3.1 Experiences of Scholars Who Did Not Know the Language of the Host Country

Among the 25 scholars included in the study, more than half—15 individuals—embarked on their
educational journeys without knowing the language of the host country. Based on the information
gathered from their memoirs and interviews, the general motivation of these scholars can be
summarized through Sabahattin Ali’s words: “I expected to learn a foreign language, read books in
that language, and finally meet the kind of people I had only encountered in novels so far—right there
in ‘Europe’” (Sabahattin Ali, 2017). Similarly, Cahit Sitki Taranct, in his Letters to Ziya, touched on
the same subject, stating that his decision to study in Paris was a very fortunate one: “As for me, I am
certainly pleased with Paris. My decision to come here was a very accurate one! It’s not enough to
know Europe only through books and magazines. You must come and see it for yourself” (Taranci,
2019).

While Europe held an enticing allure for these scholars, it also presented a daunting and intimidating
challenge. Ekrem Akurgal, a pioneering figure in Turkish archaeology, expressed his fears during his
overseas studies in his memoir, Memories of an Archaeologist: “After the brightness of Turkey, the
darkness of Northern Europe saddened me. I sat down and cried to my heart’s content” (Akurgal,
2002). Similarly, the renowned geologist ihsan Ketin described his initial hours in the host country
with trepidation: “At the time, Berlin was experiencing social unrest. The taxis were on strike, refusing
to pick anyone up. We, who came from Anatolia, were left bewildered on the broad streets of Berlin”
(Avsaroglu, 2012).

These young individuals in their twenties, who were stepping outside their home country—perhaps
even their hometowns—for the first time, boldly embarked on their educational journeys without
knowing the language of their destination. Among the scholars who were studied, one of the best
expressions of this strange courage came from the successful chemical engineer Adnan Sener, one of
the first private industrial entrepreneurs. He described the mosaic of students embarking on this
adventure without knowing the language: “They were all students sponsored by the state institution
Stimerbank. None of them knew the language. We all came from different regions—some from the
Black Sea, some from Ankara, and some from Izmir” (Sarman, 2021). Likewise, the renowned
archaeologist Jale Inan expressed her initial journey abroad with timid awareness: “After a long
journey, I arrived in Berlin. Due to the warnings given to me, I didn’t even leave the compartment. I
didn’t know any German. (...) Wegner placed me in a boarding house run by a mother and daughter”
(Dirican, 1998).

Among the scholars who went abroad without knowing the language, there were also those who were
cautious and somewhat prepared. Sabahattin Ali and the renowned young architect Tarik Emiroglu
were among these individuals. Ali stated: “I took a train through Bulgaria to Berlin. I didn’t know any
language. Thanks to the five or ten words | memorized from a phrasebook during the four-day
journey, 1 managed to find the address of a boarding house | had written in my notebook while still in
Istanbul” (Sabahattin Ali, 2016). Similarly, Emiroglu remarked, “Although I didn’t know any German



at the time, | could hold fairly long conversations with the help of my eight days of knowledge and a
dictionary” (Sarman, 2021).

In analyzing the detailed accounts of the 15 scholars who went abroad without knowing the language,
it becomes evident that they employed various methods and practices to effectively learn the language
they aimed to acquire. The primary method—and one mandated by the scholarship program—was to
receive compulsory language education at the equivalent of middle or high school level before starting
their undergraduate or graduate education. Akurgal, for instance, stated that he received compulsory
language training for a year at a Gymnasium: “Although we went to pursue undergraduate education,
we first spent a year in a Gymnasium to learn German well” (Akurgal, 2002). Ketin added: “I spent
the 1932-1933 academic year at a boarding state school called Stabila in Naumburg to learn German. |
studied linguistics there” (Avsaroglu, 2012). Similarly, Seyfettin Saracoglu, one of Turkey’s first
shipbuilding engineers, noted: “They sent me to a town in Germany to learn German. I was
simultaneously trying to speak German in the environment | was in and attending school. The school
was a middle school, and I spoke German with the children there” (Avsaroglu, 2012).

Another effective language learning method for scholars was to receive private language lessons from
foreigners who knew Turkish. Especially in countries like Germany and France, scholars took
language lessons from individuals who had previously worked as foreign officers in the Ottoman
Empire. Sabahattin Ali, for example, received German lessons from a former German officer, while
Sabahattin Eyiiboglu took private French lessons. In contrast, some scholars, like Jale inan, opted for
private language schools instead of private tutors: “Wegner placed me in a boarding house run by a
mother and daughter. The next day, | was enrolled in a private school covering both primary and
secondary education to learn the language” (Dirican, 1998).

One of the methods scholars employed to learn the language more effectively was to stay in a
boarding house or with a family in order to immerse themselves in daily conversations. This
arrangement provided them with ample opportunities to practice the language with the family or
boarding house owners. Ziihtli Miiridoglu, one of the famous sculptors of the Early Republican Period,
described his experience: “At the hotel or the Academy, there were few opportunities to speak French.
Especially at the Academy, it was full of Americans and Northerners; compared to them, | felt like a
member of the French Academy. On the streets and in the markets, a mix of slang and Parisian French
was spoken. I thought of staying with a family to improve my language skills” (YKY, 1994). This
method not only helped scholars practice the language but also allowed them to internalize the daily
life practices and culture of the country where they were studying.

Another language-learning strategy used by scholars was to avoid areas densely populated by Turks in
order to immerse themselves in the host language. When they first arrived in a foreign country,
scholars were often placed in areas with a significant Turkish population by embassy officials or
acquaintances, so they could acclimatize without feeling alienated. This strategy was especially
prevalent in Germany, which had a relatively high Turkish population during the period studied (1929-
1950), one of the most popular destinations for overseas education. Adnan Sener described how
difficult it was to learn the language in these areas and the disadvantage it posed for practicing the
language: “Every day we would go to school together, leave together, and speak Turkish the whole
time. I wasn’t learning any German. What I learned at school wasn’t enough. I decided to find my own
place. | found a village in Bavaria. It was a monastery village. One of the priests from the monastery
school became my teacher. | attended lessons with the children, and afterward, | took private lessons
from the priest. That’s how I learned German” (Sarman, 2021).



3.2 Experiences of Scholars Who Knew the Language of the Host Country

Among the 25 scholars included in the study, 10 were bilingual candidates who knew the language of
the country they were sent to for education. Germany and France were the two most preferred
countries for higher education between 1929 and 1950. Scholars who graduated from schools in
Turkey that provided education in these languages (French School-German School) were in a more
advantageous position compared to those who did not know the language of the country they were
studying in. One of the scholars who utilized this advantage well was Cahit Sitki Taranci. After
graduating from Galatasaray High School in 1931, Taranci enrolled in the Miilkiye School and later
went to Paris to complete his studies. As a graduate of Galatasaray High School, Taranci was fluent in
French and had no difficulties with the language during his time in Paris. Instead of spending his
initial time learning the language, like other scholars who did not know the language, Taranci engaged
in art and cultural activities. In letters to his friend Ziya Osman Saba, he expressed his satisfaction
with his days in France: “As for me, I am certainly pleased with Paris. My decision to come here was
very accurate! It’s not enough to know Europe only through books and magazines. You must come
and see it for yourself. My father sends me 50 lira a month. | get 1,800 francs from the radio. The
magazine costs 3,500 francs. Not bad money. But of course, I don’t know how to manage it. It’s not
true that I’'m working on passive defense. I’'m also working on my lessons” (Taranct, 2019).

However, although knowing the language allowed them to start higher education without having to
take language classes or immediately adapt to daily life, living and studying in a foreign country was
still challenging for these scholars. For example, Adnan Saygun, a prominent Turkish composer, was
among those who knew French well due to his education at ittihad and Terakki High School and
private lessons from a French teacher, Madame Bonnal. However, Saygun is among the scholars who
expressed how difficult life was for a foreign student in Paris, despite his fluency in the language. He
described the challenging days he spent with his roommate Mahmut Ragip as follows: “He was a
student, and | was a student. We lived in a hotel. When we weren’t attending our classes, we would
write, draw, and read in my room. Money was scarce; maybe we could afford to go to a restaurant
once a month. We would boil our tea and eat our bread and goat cheese. Thus, months passed”
(Saygun, 2016).

Cahit Arf, renowned worldwide for his contributions to mathematics, was also among the scholars
who went abroad knowing the language. Arf, who was sent to France by his family to complete high
school due to his talent in mathematics, returned to Turkey after finishing high school. Shortly after,
he won a scholarship and went back to France for higher education. Naturally, having completed his
secondary education in France allowed Arf to continue his higher education without any language
difficulties. His bilingual ability even encouraged him to pursue postgraduate studies in a third
language. He entered the University of Goéttingen in Germany to pursue his doctorate under the
famous Professor Helmut Hasse, demonstrating a successful example of multilingualism. Later, in
1964, Arf went to the United States, where he worked as a researcher and visiting professor for a while
(Bilim ve Teknik, 1998).

3.3 Learning Everyday Language vs. Academic Language While Acquiring a New Language

One of the most significant common challenges faced by the 25 scholars, whether they knew the
language of the host country or not, was the difficulty in mastering everyday language versus the
specialized language needed for their field of study. For those who knew the host country's language,
adapting to daily life was not an issue. However, even those who did not know the language were able
to adapt to the flow of daily life within weeks. In fact, not only the scholars themselves but also their



companions, such as friends, siblings, or spouses, easily adapted to this process. For example, Hifzi
Veldet Velidedeoglu, one of the prominent jurists of the Early Republican Period, mentioned in his
memoirs that his wife quickly adapted to daily life in Switzerland, to the point where she could handle
all market errands on her own and even attend university balls (Sarman, 2021).

However, when it came to mastering the academic language required for their undergraduate or
doctoral studies, scholars faced serious challenges and had to adopt disciplined study routines that
required long hours. Some spent hours in university libraries, others spent days reading at home, and
some carried dictionaries with them to integrate specialized vocabulary into their daily lives.
Sabahattin Ali illustrated this struggle with a personal experience: “I slowly started trying to read
books. | would lie down on my stomach with the book open in front of me, and place an old, thick
dictionary beside me. I would spend hours like that. Often, I didn’t have the patience to look up words
in the dictionary and would try to understand sentences through clues” (Sabahattin Ali, 2017).

Similarly, Sabahattin Eyiiboglu, like his namesake Ali, struggled with mastering the academic
language in his field. He expressed this difficulty in letters to his brother: “The philosophy teacher
gives nearly twenty pages of lessons. How many hours would it take me to read and understand twenty
pages in French?” (Eyiiboglu, 2003). Despite the initial difficulties, Eyiiboglu later became a
successful academic known for his numerous French translations, showing that his experience of
living and studying in the country helped him master the language. Ekrem Akurgal, who later acquired
a second and eventually a third language through overseas education, described the difficulties he
faced in mastering the specialized language of his field, his temporary despair, and the progress he
made through perseverance: “When I picked up the book, it was 10:00 a.m. By 12:00, I had read five
pages. Because | frequently looked up words in the dictionary, it took me two hours to read five pages.
I looked at the book again; it was over 500 pages. | glanced at the library shelves. They were full of
thick books, and according to what | had been told, there were 30,000 volumes. Then I calculated how
long it would take to read this library if the average book was 300 pages. The number | came up with
broke all my dreams, and before | could come to any more horrifying conclusions, | closed the book
and went outside. (...) I was completely shocked and went to the cinema to console myself. After the
movie, | reassured myself that if others had done it, | could too. Now, | have more than 10,000 books
in my home. I haven’t read them all, but I’ve benefited from them. So, it turns out it can be done!”
(Akurgal, 2002).

3.4 The Positive Impact of Artistic and Cultural Activities on Scholars’ Bilingualism
Experiences

In the bilingual journeys of the scholars examined in this study, it becomes evident that artistic and
cultural activities played a crucial role in language acquisition and language improvement. Nearly
every scholar whose memoirs, autobiographies, or biographies were accessed participated in artistic
and cultural activities in the countries they went to. These activities served two primary purposes: first,
to learn and internalize the socio-cultural structure of the host country, and second, to make learning
the language they had to acquire more enjoyable and permanent through cultural tools. Learning
through doing and experiencing is an extremely important method for both developing new behaviors
and acquiring a language. Particularly in the process of learning a language other than one’s native
tongue, engaging with the cultural practices of that language is considered one of the methods to
achieve greater proficiency.

Scholars like Sabahattin Ali and Sabahattin Eyiiboglu effectively utilized artistic and cultural activities
to enhance their language skills. Ali said: “Three times a week in the evenings, I took German lessons



from a former officer, and during the day, I visited paintings in museums and new galleries”
(Sabahattin Ali, 2016). Eyiiboglu also emphasized how cinema helped improve his French: “There are
many cinemas. | look at all of them, choose a film, and go. It’s useful because when it’s a necessity,
one forces themselves to understand the French subtitles” (Eyiiboglu, 2003). Ekrem Akurgal, too,
lived a life immersed in art, explaining: “Bad Kodsen was a famous place for rest and entertainment.
Sedat Alp and I would go there to dance. In Naumburg, we watched films at the cinema. (...) For
theater plays, we would go to Jena, and for opera performances, we went to Weimar” (Akurgal, 2002).
Scholars who reinforced their language skills through cultural, artistic, and sports activities not only
succeeded in acquiring the language more effectively but also enriched their personal development
through intercultural interactions.

4. RESULTS, DISCUSSION, AND SUGGESTIONS

Mustafa Necati, one of the architects of the scholarship program implemented under Law No. 1416
and the Minister of National Education at the time, expressed the following in a letter to students
awarded scholarships for higher education abroad:

"Dear young person, a new and prosperous horizon has opened before you. | am confident that you
will leap toward this horizon with great enthusiasm and excitement. In the land of knowledge and
wisdom to which you are going, it is both your duty and your obligation to work with relentless
determination and unwavering perseverance. While you should make the most of everything around
you, you must also conduct yourself in a manner befitting a young Turk and earn the affection and
respect of those around you. Never forget the great hopes your beloved homeland has placed upon you
and the sacrifices it has made to send you abroad. Work accordingly. May your path be clear. | wish
you success" (Sarman, 2021).

In this letter, written to prospective scholarship recipients in the 1930s, the phrase "you must earn the
affection and respect of those around you by conducting yourself in a manner befitting a young Turk"
resonates with the desired life skills outlined for European Union citizens today. According to
European Council documents, multilingualism is considered a "desirable life skill for all European
citizens" (Council Conclusions, 2008). The reasoning is that individuals who are bilingual or
multilingual, both in private and professional life, possess intercultural skills, enabling them to observe
behaviors from foreign cultures from different perspectives and act as intermediaries between people.
Mustafa Necati also emphasized in his letter that scholars should acquire this skill in the country they
are studying. He advised scholarship recipients to first develop themselves by taking full advantage of
the opportunities in the country they are sent to and then become individuals who earn respect by
blending their own cultural identity with the cultural practices of the host country. In order to achieve
this, the scholars must first learn the language of the country they are studying in. Given that knowing
more than one language is extremely effective in elevating individuals in intercultural communication,
it can be argued that bilingualism significantly contributes to the academic success of scholars.

Moreover, bilingualism and multilingualism, alongside enhancing linguistic expression abilities,
increase individuals' social acceptance, promote social solidarity, and improve intercultural
understanding and communication. This has enabled scholars to better understand people from
different cultures, achieve equal opportunities through increased cross-border communication, and
participate more actively in social processes. Scholars who have acquired active social skills in their
host countries have also had ample opportunities to practice the language regularly. Through this



method, they not only practiced the language but also had the chance to internalize the daily life
practices and culture of the country they were learning the language from. It can be said that these
scholars were very fortunate, as internalizing the language through daily life practices and culture
elevates their language acquisition to the highest level. In fact, scholars who not only learned a
language but also acquired it to the point of living in the country for years often found that some of the
most important moments in their lives were shaped not in their native language but in their acquired
second language. A notable example of this is Mustafa inan’s marriage proposal to his wife. Jale Inan
described her husband's German-language proposal with the following words:

"The shy boy from Anatolia, Mustafa Inan, took refuge in German. Then, suddenly, he scribbled
something on the back of a cigarette packet and handed it to me. It read: ‘Ich werde mich riesig
freuen, wenn ich von Dir hore, dass Du mich als Deinen verlobten ansiehst. Ja oder Nein? (I will be
very happy if I hear from you that you consider me your fiancé. Yes or No?)’. I took the packet and
wrote my response: ‘Ja oder nein, das weiss ich nicht. Doch weiss Eins dass ich Dich lieb habe (Yes
or no, I don’t know. What I do know is that I like you)’” (Atay, 2016).

Studies show that individuals who know more than one language tend to have higher performance
levels. Furthermore, these studies reveal that bilingual individuals have better focus and greater
success compared to monolingual students. It is fair to say that all the scholars who were sent abroad
for education under Law No. 1416 and whose bilingualism processes were examined in this study
benefitted from these advantages both personally and professionally. Every scholar who not only
learned a second language but also acquired it has been quite successful in their respective fields of
study. Therefore, we can interpret the scholars' success in undergraduate and postgraduate education
as a benefit of their bilingualism and their ability to use two languages simultaneously.

Another important benefit of bilingualism for the scholarship program and scholars is that acquiring a
foreign language also brings the courage to pursue education in another country and another language.
Notable figures such as Cahit Arf, Sabahattin Eyiiboglu, and Ekrem Akurgal are among the scholars
who gained this courage. Thus, the success of the bilingualism experience has provided opportunities
to learn other languages and even pursue education in those languages.

In conclusion, scholars who have acquired a foreign language and become bilingual also managed to
develop themselves through intercultural interaction in fields such as culture, arts, or sports. The
ability to "use two languages equally well" has helped them bring the culture of the country they
studied in back to their homeland by blending it with the education they received. Moreover, it has
also enabled them to promote their own culture in the countries where they studied.
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YURT DISINA OGRENIME GONDERILEN BURSIYERLERIN
(1416’LILAR) IKi DILLILIK DENEYIMLERI (1923-1950)

Mehtap KAYA”

OZET

Yiiksekogrenim gérmesi amaciyla burslu olarak yurt disina 6grenci gonderme gelenegi, III. Selim dénemin
baglamistir. Osmanli Modernlesmesinin egitim alanindaki en 6nemli atilimlarindan biri olan bu gelenek,
Cumhuriyet’in kurulmasiyla birlikte ara verilmeden devam ettirilmistir. 1929 yilinda “1416 Sayili Ecnebi
Memleketlere Gonderilecek Talebe Hakkinda Kanun” yiiriirliige girmis ve Osmanli Devleti’nden devralinan bu
gelenek giintimiize kadar lilkemizin toplumsal altyapisini nitelikli ve entelektiiel insan giiciiyle saglamlastirma
gorevini lstlenmistir. Yirtrliige girdigi 1929 yilindan giiniimiize kadar bu kanunla yurt disina burslu olarak
gonderilen 6grencilerin alanlarinda akademik uzmanlik kazanmalar1 ve farkli kiiltiirlerle karsi karsiya kalmak
suretiyle evrensel bir bakis acis1 edinmeleri amaglanmistir. Bu amag -yillar igerisinde- “1416°lilar” etiketiyle
anilacak derecede somut basartya ulagmig ve kivilcim olarak yurt disina gonderilen degerlerimiz alev olarak
iilkemize geri donmiislerdir. S6z konusu amag¢ ayni zamanda bursiyelerin iki ya da ¢ok dilli bir birey olmalarina
hizmet etmis ve iki dilli olmanin avantaji da burs programinin basarili olmasinda 6nemli bir yer edinmistir.
Cogunlukla ana dillerinden bagka bir dil bilmeden yabanci bir iilkede 6grenim gérmeye giden bursiyerler, zaten
zor olan yiiksekdgrenimim siirecini gittikleri iilkenin diliyle tamamlayarak oldukg¢a ciddi basarilara imza
atmiglardir. Her biri alanlarinda ekol sayilabilecek Cahit Arf’ten Sabahattin Eyiiboglu’na, Afet Inan’dan
Remziye Hisar’a kadar bir¢ok onemli isim, iki dillilik seriivenlerine s6z konusu 6grenim siireglerinde baslamis
ve edindikleri iki dillilik deneyimlerini alanlarinda basartyla kullanmiglardir. “iki dili esit derecede iyi
kullanabilme durumu”, hem gittikleri iilkenin kiiltiiriinii aldiklar1 egitimle harmanlayarak kendi iilkelerine hem
de 6grenim gordiikleri iilkede kendi kiiltiirlerini tanitmalarina olduk¢a yardimct olmustur. Biz bu ¢aligmada; yurt
disina 6grenim gormeye giden ve genellikle gittigi lilkenin dilini bilmeyen yirmi bes bursiyelerin iki dillilik
deneyimlerini, alaninda uzmanlagarak hem {ilkemizde hem de yurt disinda son derece dnemli ¢aligmalara imza
atmis isimlerle somutlagtirmaya ¢alisacagiz.

Anahtar Kelimeler: 1416 lilar, Yurtdist Ogrenim, iki Dillilik Deneyimi.

1. GIRIS

Egitim, sadece gliniimiizde degil, insanlik tarihinin her asamasinda gelisimin ve modernlesmenin
odaginda yer almistir. Ozellikle diinyanin hizli bir déniisiim evresine girdigi Sanayi Devrimi ve
sonrasinda yasanan siiregte bilim, sanayi ve teknolojinin getirileri, iilkelerin kalkinma i¢in yetismis
nitelikli insan giicli ihtiyacini ortaya ¢ikarmistir. Yurt dis1 egitimi; tilkeler arasi bilgi aktarimindaki
islevinin yami sira, kigilerin bireysel gelisimlerine 6nemli Olciide katki saglayan, onlarin farkli
kiiltiirlerle yiiz ylize gelmesini, boylelikle kendi kiiltiirel deger ve 6n yargilarini anlamalarini, diinyaya
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bakislarin1 daha da gelistirmelerini ve kendilerine olan 6z giivenlerinin artmasini da saglayan 6nemli
bir insan yetistirme yontemi olarak goriilmiistiir. Bunun yan1 sira yurt disi egitimin bireye iki ya da
daha fazla dil edinebilme kazanimi sagladigi da deneyimlenmistir.

18. yiizyildan itibaren modernlesme hareketleri c¢ergevesinde yetismis insan giiciiniin temini igin
uygulanagelen yurt dis1 egitim pratikleri, iilkelerin gelisip kalkinmas1 acisindan son derece 6nemli yer
tutmustur. S6z konusu yiizyllda modernlesme temposuna dahil olan Osmanli Devleti de yurt disi
egitime 6nem vermistir. Diinyadaki modernlesme hareketlerine paralel olarak, 19. yilizyildan itibaren
yogunluk kazanmaya baglayan yurt digi egitim uygulamasi, modernlesme hareketleri kapsaminda
Osmanli Devleti tarafindan da uygulanmistir. Modernlesme ile egitim arasindaki yadsinamaz sarmal
iligki, egitim alaninda modernlesmeyi zaruri kilmistir. Osmanli Devleti'nde yurt disina 6grenci
gonderme uygulamasi ilk kez II1. Selim doneminde Ishak Bey’in yenilikleri yerinde gérmesi amactyla
Fransa’ya gonderilmesiyle baslamig, Osmanli Devleti’nin yikilisina kadar da devam etmistir (Ulu,
2014). 1923’te yeni bir devletin kurulma siirecine kadar kesintisiz bir sekilde devam eden yurt disina
burslu 6grenci gonderme pratikleri sayesinde Erken Cumhuriyet Doneminin nitelikli insan kaynaginin
alt yapist hazirlanmistir. Siyasetten ekonomiye, hukuktan bilime, sanattan spora bir¢ok alanda yurt disi
egitimi alan birgok isim yeni devletin kurulus asamasi ve sonrasinda 6nemli gorevleri iistlenmiglerdir.

Atatiirk donemine baktigimizda ise yurt disi egitime ilginin arttigini, 1923-1929 yillar1 arasinda yurt
disina 6grenci gonderme konusunda idari diizenlemeler yapildigini gérmekteyiz. Yillardir yasanan
savaglarin ardindan kiillerinden yeniden dogan yeni Tiirk Devleti, savaslar dolayisiyla icinde
bulundugu son derece elverissiz ve olumsuz ekonomik sartlara ragmen Kurtulus Savasi ile elde edilen
bagimsizligini koruyabilmek amaciyla -modernlesme programi gercevesinde- ihtiya¢ duyulan yetismis
insan giicilinlin temini i¢in yurt dis1 egitimine titizlikle egilmistir. Halihazirda yurt disinda 6grenim
goren 6grencilerin hilkkimet hesabina gegirilmesi disinda, 1923 yilindan itibaren ¢esitli bakanliklar ve
vilayetler tarafindan yurt digina 6grenim amaciyla 6grenci génderme uygulamasina devam edilmistir.

Cumhuriyet Halk Firkasinin 1927°de yapilan Genel Kongresi, hiikimetin yurt dis1 egitim konusundaki
ciddiyetini gostermesi agisindan son derece dnemlidir. S6z konusu kongrede partinin egitim programi
tartigilarak karara baglanmistir. Bu programin “milli seckin” olarak tanimladigi nitelikli insan
kaynagmin yetistirilmesi igin de onlarin yurt digina ihtisasa gonderilmeleri yolu segilmistir (Bucak,
1993). Yurt dis1 egitim konusunun hiikiimet ve parti giindemine bdyle etkin bir sekilde yer almasinin
en onemli etkenlerinden biri, Atatiirk’{in bu konuya bakis acis1 olmustur diyebiliriz. Atatiirk gibi yurt
disina 6grenci gonderme konusu israrla savunan bir diger isim de donemin Milli Egitim Bakam
Mustafa Necati Bey olmustur. Hem Cumhurbagkani Atatiirk hem de donemin Milli Egitim Bakani
Mustafa Necati Bey tarafindan savunulan yurt disina 6grenci gonderme uygulamasinin yasal
dayanagimin saglam temellere oturtulmasi i¢in yeni bir kanunun ¢ikarilmasi zaruri goriilmiis ve bu
zaruret 1929’da 1416 Sayili Kanun ile somutlagsmistir. (Arslan, 2014). Sonu¢ olarak tam adi
"Memalik-i Ecnebiyeye Génderilecek Talebe Hakkinda Nizamname" olan 1416 Sayili Kanun, 16
Nisan 1929 tarihinde Resmi Gazete’de yayimlanarak yiiriirlige girmistir. Yiriirliige girdigi 1929
yilindan giliniimiize kadar Cahit Arf’tan Sabahattin Eyiipoglu’na, Necip Fazil Kisakiirek’ten Aydin
Sayili’ya kadar alanlarinda son derece basarili olan yaklasik 21 bin genci tilkemize kazandirmistir. Bu
Kanunla yurt disina burslu olarak génderilen 6grencilerin alanlarinda akademik uzmanlik kazanmalari
ve farkli kiiltiirlerle kars1 karsiya kalmak suretiyle evrensel bir bakis a¢is1 edinmeleri amaglanmustir.
Bu amag -yillar igerisinde- “1416”lilar etiketiyle anilacak derecede somut basariya ulagsmis ve kivilcim
olarak yurt disina gonderilen degerlerimiz alev olarak iilkemize geri donmiislerdir. S6z konusu amag
ayni zamanda bursiyelerin iki ya da ¢ok dilli bir birey olmalarina hizmet etmis ve iki dilli olmanin



avantaj1 da burs programinin basarili olmasinda énemli bir yer edinmistir. Béylece iki dillilik ile yurt
disina burslu 6grenci gonderme programi arasinda pozitif sarmal bir iliski s6z konusu olmustur.

Bu ¢alisma hazirlanirken devlet bursuyla yurt digina 6grenime gonderilen bursiyerlerin deneyimlerini
iki dilliligin siireglerini ve kuramsal tamimlarini tartisarak iliskilendirmekten ziyade burs programinin
amacina ve basarisina kattig1 faydalar1 6n plana ¢ikarmak hedeflenmis olsa da genel olarak iki
dillilikle ilgili birka¢ kuramsal tanima calismada yer vermek faydali olacaktir. Iki ya da cok dillilik
kavramlari, genis bir yelpazede ele alinmasi ve farkli disiplinlerin ¢alisma alanma girmesi sebebiyle
aragtirmalarda iki dillilik ve ¢ok dillilik kavramlar1 {izerinde fikir birligi bulunmamaktadir. Zira
yabanci dil 6gretimi, psikoloji, pedagoji, sosyoloji ve dil bilimi gibi bircok bilim dali konuyla
ilgilenmekte ve her biri konuya farkli bir a¢idan yaklagsmaktadir (Yildiz, Arslan&Thomas, 2021).
Yildiz’in aktardigina gore; Grosjean iki dillilik ve ¢ok dilliligi, “giinliilk yasamda iki veya daha fazla
dil ve lehgenin kullanim1” seklinde tanimlayarak bu olgunun en Onemli iki faktorii olarak “dil
akiciligr” (language fluency) ve “dil kullanim1”m (language use) belirtir. Yani iki dilli birey, kendini
ilgili dilde yeterince ifade edebilecek ve giinliik hayatini bu dilde sekillendirebilecek bir konumdadir.
Tanimin belirleyici faktorii, dil bilgisi ve aksanin dogru olmasi degil, ilgili dillerin kisinin hayatinda
oynadigi roldiir. Baska bir deyisle, iki dilli bireyin, her iki dilin tiim modalitelerine (6zellikle okuma
ve yazma) miikemmel bir sekilde hakim olmasi gerekmez. Yani Grosjean’a gore edinim yasi ve dil
seviyesi gibi faktorler belirleyici degildir (Yildiz, 2021).

1.1 Amag

Bu calismanin amaci, Atatiirk tarafindan 1929 yilinda cikarilan 1416 Sayili Ecnebi Memleketlere
Gonderilecek Talebe Hakkinda Kanun kapsaminda yurt disina lisans ve lisansiistii 6grenim gormek
amaciyla gonderilen bursiyerlerin iki dillilik seriivenlerini kendi anlatimlariyla giin yiiziine ¢ikarmak
ve bunu iki dillilik baglaminda degerlendirmektir. Bu degerlendirmeyi yaparken devlet bursuyla yurt
disina Ogrenime gonderilen bursiyerlerin deneyimlerini, iki dilliligin siireclerini ve kuramsal
tanimlarini tartigarak iliskilendirmekten ziyade burs programinin amacina ve basarisina kattig
faydalar1 on plana ¢ikarmak hedeflenmistir. 1416 Sayili Kanun, kanunun sagladigi burs programi, bu
program kapsamindaki bursiyerler ve bursiyerlerin alanlariyla iligkilendirilmek kosuluyla hazirlanan
birgok bilimsel ¢alisma literatiirde yer almaktadir. Ancak s6z konusu programla yurt disinda 6grenim
goren bursiyerlerin iki ve daha fazla dil edinim tecriibeleri ile burs programi arasindaki pozitif sarmal
iligkiyi degerlendiren bilimsel bir ¢aligma s6z konusu degildir. Bu nedenle ¢alisma, ele aldig1 konu
bakimindan 6zgiin bir nitelige sahiptir.

2. YONTEM
2.1 Arastirma Yontemi

1416 Sayili Kanun kapsamindaki burs programiyla 1929 yilindan giinlimiize kadar yurt digina yaklagik
21 bin bursiyer gonderilmistir. Bu bursiyerlerin iki dillilik deneyimlerini saglikli bir sekilde analiz
edebilmek adina bazi konularda smirlandirmaya gidilmistir. Oncelikle say1 ve dénem sinirlandirmasi
yapilarak spesifik bir alan olusturulmustur. Dénem olarak burs programinin baglatildigi 1929 yili ile
1950 yillart arasi tercih edilmistir. Bu tercihin sebebi s6z konusu donemde yurt digina gonderilen
ogrencileri arasinda alanlarinda son derece basar1 elde ederek ekol haline gelen isimlerin yer almig
olmasidir. Bu sebep aynmi zamanda analiz edilecek bursiyeleri ve sayilarii belirleme de etkili
olmustur. Gerek diinyada gerekse lilkemizde alanlarinda bir¢ok basarili ¢aligmaya imza atmig 25
bursiyer (Ek-1) ¢alisma kapsamina alinmustir.



Calisma kapsamina alinan s6z konusu 25 bursiyerin “iki dillilik deneyimleri” bireylerin deneyimlerini,
yasamlarini nasil anlamlandirdiklarin1 incelemek; olanlar ile bireylerin bunlari nasil anladiklari
arasindaki iligkileri ortaya koymak; onlarin belirli bir olgunun 6ziinii nasil deneyimledigini kesfetmek
ve bireyler arasindaki ortak noktalar1 incelemek i¢in en uygun nitel arastirma deseni olan (Ceylan,
2022) olgubilim kullanilarak ele alinmistir. Boylece birey deneyimi 6zelinden yola ¢ikarak genel bir
analiz yapilmaya ¢alisilmustir.

Nitelik olarak bagarili ve bilinen isimler tercih edilirken nicelik olarak toplam bursiyer sayisina
nazaran kiicliik bir 6rneklem grubu tercih edilmistir. Ancak segilen donem ve isimler sinirlt gibi
gorilinse de yapilan sinirlandirmalarla burs programinin karakterini ve yeni bir dil edinme konusundaki
basarili etkisini gdstermesi agindan oldukca faydali analizler elde edilmistir. Analiz sonucunda da
bursiyerlerin dil 6grenme ve 6grenim siireglerine yonelik bulgular sunulmus, bu esnada karsilasilan
sorunlar ve iki dilliligin bursiyerlerin basarilarina katkilar1 aktarilmistir.

2.2. Veri Toplama Araclan

Daha once de belirtildigi lizere Oncelikle saglikli bir degerlendirmeye ulasabilmek adina doénem
sinirlamasina ihtiya¢ duyulmus ¢alismanin zaman araligi 1929-1950 yillar1 olarak belirlenmistir. Daha
sonra ¢aligmanin orneklem grubunu olusturacak bursiyerler hakkinda dogru kaynaklara ulagabilmek
icin devlet bursuyla (1416 Sayili Kanun) yurt disina génderilmis olan 25 bursiyer tercih edilmistir.
Bursiyerlerin 6grenim gordiikleri alanlar ya da gittikleri iilkelerle ilgili bir sinirlamaya gidilmemekle
birlikte hem ikinci bir dili edinmede hem de alanlarinda son derece basarili olan ve herkesge taninan
isimlerin segilmesine 6zen gosterilmistir.

Calismada veri toplama araci olarak dokiiman incelemesi kullanilmis ve secilen 25 bursiyerin anilari,
biyografileri, otobiyografileri, kitap-makale ve sdylesileri, arsiv belgeleri vb. dokiimanlarin igerik
analizi yapilmigtir. Ozellikle an1 ve otobiyografiler ¢alismanin veri analiz yontemini belirleme ve
sekillendirilmesinde olduk¢a etkili olmustur. Bursiyerlerin 6grenim gérmeye gitmeden Onceki
hazirbulunusluk seviyelerini, 6grenim siirecleri boyunca edindikleri dilsel deneyimlerini ve
olumlu/olumsuz doéniitlerini kategorize etmeye imkan saglayacak ulasilabilinen biitiin dokiimanlardan
faydalanilmisgtir.

2.3. Veri Analizi

Orneklem grubuna alinan ve her biri alaminda ekol olmayi basarabilmis 25 bursiyerin anilari,
biyografileri, otobiyografileri, bilimsel ¢alismalar1 ve kendi arsivlerinden elde edilen bilgiler 1s18inda
iki dillilik deneyimlerine dair ortak izlenimlerini ortaya g¢ikarabilmek adia ilgili kategorisel igerik
analizinden faydalanilmistir. Toplanan veriler tematik agidan su sekilde gruplandirilmistir:

e Ogrenim gormek iizere gittikleri iilkenin dilini hi¢ bilmeyen bursiyerlerin yeni bir dil edinme
stirecindeki deneyimleri

e Ogrenim gdrmek iizere gittikleri iilkenin dilini kendilerini idare edecek kadar ya da iyi bilen
bursiyerlerin bu dili gelistirme agisindan deneyimleri

e Bursiyerlerin yeni bir dil edinirken giindelik dil 6grenimi ile uzmanlik dil 6grenimi arasinda
yasadiklan zorluklara dair deneyimleri

e Sanat, spor ve kiiltiirel aktivitelerin bursiyerlerin iki dillilik deneyimlerine olumlu etkileri



Tematik olarak kategorize edilen her baslik i¢in toplanan verilerden igerik analizi yapilmistir. Boylece
bireysel degerlendirmelerden yola cikilarak, her tematik baslik i¢in genel degerlendirme paydasi
olusturulmaya calisilmistir.

3. BULGULAR

3.1. Gittikleri Ulkenin Dilini Hi¢ Bilmeyen Bursiyerlerin Deneyimleri

Calisma kapsamina dahil edilen 25 bursiyerin 15’1 yani yaridan fazlasi gittikleri iilkenin dilini
bilmeden Ogrenim seriivenlerine adim atmiglardir. Hatira ve roportajlarindan elde edilen bilgiler
dogrultusunda bursiyelerin genel motivasyonunu Sabahattin Ali’nin su ciimleleriyle ifade etmek
mimkiindiir: “Bir ecnebi dil 6grenecegimi, bu dilde kitaplar okuyacagimi ve asu simdiye kadar
sadece romanlarda rastladigim insanlari iste bu ‘Avrupa’da bulacagimi tahmin ediyordum”
(Sabahattin Ali, 2017). Yine hemen hemen aymi konuya degindigi Ziya'ya Mektuplar isimli
calismasinda Cahit Sitki Taranci da Paris’e 0grenime gidisinin ¢ok isabetli bir karar oldugunu su
sekilde ifade etmistir: “Bana gelince: Paris’ten elbette ki memnunum. Geldigime o kadar isabet
etmigim ki! Avrupa’yt yalniz kitaplarla ve mecmualarla tammak, tammak sayimaz. Gelip gérmek
sarttir” (Taranci, 2019).

Bursiyerler i¢in Avrupa’nin ¢ekiciliginin gizil motivasyonunun yamni sira korkutucu ve tedirgin edici
yonii de s6z konusu olmustur. Tiirkiye’nin arkeoloji alaninda ekol isimlerinden olan Ekrem Akurgal,
yurt dist Ogrenim yillarim1 kaleme aldigi Bir Arkeologun Amilar: isimli eserinde korkularini
“Tiirkiye’'nin aydinligindan sonra Kuzey Avrupa’min karvanlhigi beni hiiziinlendirmisti. Oturdum,
doyasiya agladim.” diyerek dile getirmistir (Akurgal, 2002). Akurgal gibi iinlii jeolog Thsan Ketin de
ilk defa gittigi lilkedeki ilk saatlerinin tedirginlikle gegtigini “O sirada Berlin’de sosyal kargasalar
yasaniyordu. Taksiler grev yapmuis, kimseyi almiyorlardi. Anadolu’dan gelen bizler, Berlin’in genis
caddelerinde sasirip kalmigtik” ciimleleriyle belirtmistir (Avsaroglu, 2012).

Hayallerini, motivasyonlarint ve korkularimi bavullarina yerlestirerek -degil yurt digina belki de
yasadiklar1 sehirden- ilk kez disar ¢ikan 20°li yaslardaki bu gengler, gittikleri iilkenin dilini bilmeden
O0grenim maceralar1 adia cesurca birer adim atmiglardir. Yurt dis1 6grenimleri incelenen bursiyeler
arasinda dil bilmeden gitmenin garip cesaretini ve gidenlerin yurdun birer minimal 6rnegini teskil
ettigini en iyi dile getiren, ilk 6zel sanayi kurumu miitesebbislerinden olan basarili kimya miihendisi
Adnan Sener olmustur. Sener, burs kazanarak yurt disina ilk kez ¢ikan kendi gibi arkadaslarinin
mozaik goriintiisiinii ve hi¢ dil bilmeden maceraya atildiklarin1 su sekilde ifade etmistir: “Hepsi,
Karadeniz'den gelmis, kimi Ankara’dan, kimi Izmir’den” (Sarman, 2021). Yine iirkek bir bilingle dil
bilmeden yurt disina giden bursiyelerden basarili arkeolog Jale Inan da yurt dis1 seriivenine ¢ikisini
sOyle ifade etmistir: “Uzun siiren bir yolculugun sonunda Berlin’e ulagtim. Bana yapilan tembihler
sonucu kompartimandan disart bile ¢tkmamistim. Hi¢ Almanca bilmiyordum. (...) Wegner beni bir
ana-kizin islettigi pansiyona yerlestirdi” (Dirican, 1998).

Bursiyeler arasinda dil bilmeden yurt digina 6grenime giderken temkinli ve hazirlik olan isimler de
mevcuttur. Sabahattin Ali ve gen¢ yasta hayatin1 kaybeden iinlii mimar Tarik Emiroglu bu isimler
arasindadir. Sabahattin Ali: “Bulgaristan iizerinden trenle Berlin’e hareket ettim. Hi¢ lisan
bilmiyordum. Ddért giinliik yolculuk esnasinda bir konusma kitabindan ezberledigim bes on kelime
sayesinde adresini daha Istanbul'dayken defierime yazdigim bir pansiyona gittim” (Sabahattin Ali,
2016) seklinde; Emiroglu ise “Heniiz hi¢ Almanca bilmedigim halde sekiz giinliik malumatim ve



liigatin yardimiyla olduk¢a uzun konusmalar yapabiliyoruz” ifadeleriyle hazirlikli bir sekilde yurt
disina gittiklerini dile getirmislerdir (Sarman, 2021).

Ogrenim igin gittikleri iilkelerin dilini bilmeyen ve galisma kapsaminda olan 15 bursiyerin yeni bir dil
edinme deneyimlerini dile getirdikleri veriler ayrintili sekilde incelendiginde; edinmek istedikleri dili
nasil etkin 6greneceklerine dair ¢esitli yontem ve uygulamalara bagvurduklari ortaya ¢ikmaktadir.
Oncelikli tercih ve aym zamanda burs programinin zorunlu kildig1 yontem “lisans/lisansiistii
egitiminden dnce ortaokul ya da lise dengi okullarda zorunlu dil egitimi” almalar1 yoniinde olmustur.
Akurgal zorunlu dil egitimini bir y1l boyunca Gymnasium’da aldigini: “Lisans egitimi almak igin
gitmemize ragmen oncelikle Almancayt iyi ogrenebilmek icin Gymnasium’da bir yil egitim aldik”
(Akurgal, 2002) seklinde ifade ederken; Ketin: “1932-1933 d&gretim yilimi Almanca 6grenmek
amaciyla Naumburg sehrindeki Stabila denen yatili devlet okulunda gegirdim. Burada dilbilim tahsili
gordiim” seklinde ve Tiirkiye'nin ilk gemi insa miihendislerinden olan Seyfettin Saragoglu da:
“Almancayr 6grenmem icin beni Almanya’min bir kasabasina génderdi. Ben ayni zamanda hem
bulundugum ortamin icinde Almanca konusmaya ¢alistyyordum hem de okula gidiyordum. Okul da
ortaokuldu. Orada Almancayr ¢cocuklarla konusuyordum.” seklinde ifade etmistir ( Avsaroglu, 2012).

Bursiyerlerin dili etkin 6grenme ydntemlerinden biri de Tiirkge bilen yabancilardan 6zel dil dersi
almak seklinde olmustur. Ozellikle Almanya ve Fransa gibi iilkelerde 6grenime giden bursiyeler,
zamaninda Osmanli Devleti’'nde yabanci memurlar olarak gorev yapmis kisilerden dil egitimi
almiglardir. Sabahattin Ali eski bir Alman zabitten Almanca dersi alirken, Sabahattin Eylipoglu da
yine dzel hocalardan Fransizca dersleri almistir. Bunun yaninda Jale Inan gibi baz1 bursiyeler de dzel
hoca yerine 6zel dil okullarini tercih etmislerdir: “(...) Wegner beni bir ana-kizin islettigi pansiyona
verlestirdi. Ertesi giin beni ilkokul ve liseyi kapsayan bir ozel okula dil ogrenmem igin kaydettirdiler”
(Dirican, 1998).

Dili etkin 6grenme adina bursiyerlerin bagvurdugu bir diger yontem, giindelik hayatta dile daha hizli
hakim olabilmek i¢in bir pansiyon ya da ailenin yanina yerlesmek olmustur. Boylece yanlarinda
kaldiklar1 aile ya da pansiyon sahipleriyle bol bol pratik yapma sansina sahip olmuslardir. “Otelde
olsun Akademide olsun Frenkce konusma olanag az. Hele Akademi, Amerikali ve kuzeyli dolu;
onlarin yaminda ben, Fransiz Akademisi azasi gibiyim. Carsida pazarda ise Fransizca degil yart argo
yart Paris dili konusuluyor. Dilimi diizeltmek igin bir aile yaminda oturmayi tasarladim” diyen Erken
Cumhuriyet Déneminin tinlii heykeltiraglarindan Ziihtii Miiridoglu, cogu bursiyerin dili etkin kullanma
yontemlerinden birini kendi deneyimi 6zelinde dile getirmistir (YKY, 1994). Bu yontemle bursiyerler
sadece dil pratigi yapmakla kalmamis, dilini 6grendikleri iilkenin giindelik hayat pratikleri ve
kiiltiiriinii igsellestirme sans1 da yakalamiglardir.

Pratik yaparak dili igsellestirerek 6grenme agisindan bursiyerlerin tercih ettigi yontemlerden biri de
Tiirklerin yogun olarak yasadigi bolgelerden uzak kalmak olmustur. Bursiyerler -6zellikle ilk kez
gittikleri tlilkelerde- hem elgilik gorevlileri hem de orada tanidiklar1 akraba ve arkadaslar1 tarafindan
once yabancilik ¢ekmeden alisabilmeleri ig¢in Tiirklerin yogun bulundugu bdlgelere yerlestirilmistir.
Bu yontem, ¢aligmanin sinirladigi 1929-1950 yillan arasinda yurtdisi 6grenimde en ¢ok tercih edilen
iilkelerin basinda olan Almanya gibi Tiirk niifusunun nispeten yogun oldugu bir iilkede ¢cok daha fazla
tercih edilmistir. Tirklerin yogun oldugu bolgelerde dil 6grenmenin ne kadar zor oldugunu ve bu
durumun pratik yapmada nasil dezavantaj yarattigint Adnan Sener su sekilde ifade etmistir: “Her giin
okula gidip gelirken hep beraber gidiyoruz, hep beraber ¢ikiyoruz; hep Tiirk¢e konusuyoruz, Almanca
ogrenemiyorum. Okulda o6grendigimle de olmuyor. Ben kendi basima bir yer bulayim dedim.

Bavyera’da bir kéy buldum. Bir manastir, zaten o kéy manastirin kéyiiymiis. O manastir okulunun



papazlarindan biri bana 6gretmen oldu. Hem gidip ¢cocuklarla birlikte ders dinliyorum hem de sonra o
papazdan ders aliyorum; boylece Almancayt 6grendim” (Sarman, 2021).

3.2 Gittikleri Ulkenin Dilini Bilen Bursiyerlerin Deneyimleri

Calisma kapsamina dahil edilen 25 bursiyerden 10’u, 6grenim i¢in gittikleri iilkelerin dilini bilen iki
dilli adaylardi. Almanya ve Fransa, 1929-1950 yillar1 arasinda yiiksekdgrenim icin en ¢ok tercih edilen
iki iilke olmus ve Tiirkiye’de bu iki dilden egitim veren okullardan (Fransiz Ekolii-Alman Ekolii)
mezun olan bursiyerler, iilkelerinde aldiklar dil egitimi sayesinde 6grenim igin gittikleri lilkelerde dil
bilmeyen bursiyerlere nazaran daha avantajh bir konuma sahip olmuslardir. Bu avantaji iyi kullanan
isimlerden biri Cahit Sitki Taranci’dir. Taranci, 1931 yilinda Galatasaray Lisesi’nden mezun olduktan
sonra Miilkiye Mektebine girmis daha sonra O6grenimini tamamlamak iizere Paris’e gitmistir.
Galatasaray Lisesi mezunu oldugu igin ¢ok iyi derecede Fransizca bilen Cahit Sitki, Paris yillarinda dil
konusunda hig¢ zorluk ¢ekmemistir. Gittigi iilkenin dilini bilen diger bursiyerler gibi ilk zamanlarini dil
ogrenmekle gecirmek yerine sanat ve kiiltiir faaliyetleriyle ilgilenerek gecirdi. Fransa’da gecirdigi
giinlerden memnun oldugunu Ziya Osman Saba’ya yazdig1 mektuplarda soyle dile getirmistir: “Bana
gelince: Paris'ten elbette ki memnunum. Geldigime o kadar isabet etmisim ki! Avrupa’yi yalniz
kitaplarla ve mecmualarla tamimak, tamimak sayilmaz. Gelip gormek sarttir. Babam ayda 50 lira
gonderiyor. Radyodan 1800 frank alryorum. Mecmuan 3500 frank eder. Fena para degil. Fakat tabii,
idare etmesini bilmiyorum. Pasif miidafaa calistigim filan dogru degil. Derslerime de ¢alisiyorum”
(Taranci, 2019).

Ancak dil bilmeleri dil egitimi almadan yiiksekOgrenime baglamalarina ya da giindelik hayat
pratilerine hemen uyum saglamalarina olanak saglasa da bagka bir iilkede yasamak ve Ogrenim
gdérmek onlar agisindan da pek kolay olmamustir. Ornegin {inlii bestecimiz Adnan Saygun Ittihad ve
Terakki Lisesi’nden mezun oldugu ve Madame Bonnal isimli bir Fransiz 6gretmenden 6zel ders aldigi
i¢in ¢ok iyi derece Fransizca bilmesine ragmen yabanci bir 6grenci igin Paris’te hayatin hi¢ de kolay
olmadigini dile getiren isimler arasindadir. Mahmut Ragip ile paylastigi odada giinlerinin nasil da
zorlu gectigini su sekilde dile getirmistir: “O talebe, ben talebe. Bir otelde otururuz. Derslerimize
gitmedigimiz zamanlar benim odamda yazar, ¢izer, okuruz. Para az, lokantaya ayda bir mi gidilir
nedir?  Cayimizi kaynatwr, ekmegimizi, ke¢i peynirimizi yeriz. Boylece aylarimiz gegmigti.”
(https://discovery.ebsco.com/c/fpinld/details/r25di4endz?q=Ahmed%20Adnan%20Saygun%20Do%C
4)

Kendi adiyla anilan kuramiyla diinyada matematik alaninda 6nemli bir yere sahip olan Cahit Arf de dil
bilerek yurt digina 6grenime giden bursiyerler arasindadir. Matematige olan yeteneginden dolay1 liseyi
bitirmesi i¢in ailesi tarafindan Fransa’ya gonderilen Arf, liseyi bitirdikten sonra Tiirkiye’ye donmiis ve
kisa bir siire sonra da yurt dis1 burs smavin1 kazanarak tekrar Fransa’ya gitmistir. Lise 6grenimini
Fransa’da tamamlamis olmasi, dogal olarak, Cahit Arf’i dil konusunda sorun yasamadan
yiiksekdgrenime devam etmesine olanak saglamustir. Oyle ki iki dillilik becerisi onu iigiincii bir dilde
lisansiistii 6grenim goérme cesaretine itmis ve devlet bursuyla doktora 6grenimini yapmak iizere
Almanya’ya Gottingen Universitesine girmis ve burada {inlii Profesér Helmut Hasse’nin dgrencisi
olmustur. Cok dilliligin basaril1 bir 6rnegi olan Cahit Arf daha sonra 1964’te ABD’ye gitmis, orada bir
stire arastirmaci ve konuk 6gretim iiyesi olarak caligmistir (Bilim ve Teknik, 1998).

3.3 Yeni Bir Dil Edinirken Giindelik Dil Ogrenimi ile Uzmanhk Dil Ogrenimi

Calisma kapsamia dahil edilen yirmi bes bursiyerin -ister gittikleri {ilkenin dilini biliyor olsun ister
bilmiyor olsun- karsilastiklar1 en 6nemli ortak sorun, giindelik kullanilan dili edinme ile uzmanlik dili



edinme arasinda yasadiklar1 sikintilardir. Ogrenim igin gittikleri iilkenin dilini bilenler igin giindelik
hayata adapte olmak zaten sorun olmamustir. Ancak dil bilmeyenler bile haftalar iginde giindelik
hayatin akisina uyum saglamada ¢ok fazla sorun yasamamuslardir. Oyle ki sadece kendileri degil
yanlarinda kendilerine eslik eden arkadas, kardes ya da esleri bile bu siirece kolayca adapte
olabilmislerdir. Ornegin Erken Cumhuriyet D&neminin {inli hukukgularindan Hifz1 Veldet
Velidedeoglu anilarinda esiyle birlikte gittigi isvigre’de esinin garsi-pazar islerini kendi halledecek ya
da tiniversite balolarina katilacak kadar dile hakim oldugundan bahsetmistir (Sarman, 2021).

Ancak konu 6grenim gérmek iizere gittikleri lisans/doktora alanlarinda uzmanlik diline hakim olmaya
gelince ciddi sikintilarla kars1 karsiya kalmislar ve bunun {istesinden gelebilmek icin uzun saatler
gerektiren, disiplinli bir ¢aligma programi uygulamak zorunda kalmislardir. Kimisi saatlerce {iniversite
kiitiiphanelerinde vakit gecirirken kimisi giinlerce evinden ¢ikmadan kitap okumus kimisi de
ceplerinde sozliikleri eksik etmeyip giindelik hayatin akismma uzmanlik alanlarina dair kelimeleri
entegre etmeye calismustir. Ornegin Sabahattin Ali bu durumu yasadig1 su aniyla somutlastirmistir:
“Yavas yavas kitap okumaya c¢alistyordum. Yatagin iizerine yiiziikoyun yatarak kitabr oniime acar,
yani basima eski ve kalin liigat kitabimi koyar, saatlerce kalrdim. Cok kere liigat aramaya bile
tahammiil edemez ctimleleri ipuclartyla anlam vererek gecerdim” (Sabahattin Ali, 2017).

Yine adag1 Sabahattin Ali gibi uzmanlik alinana dair dil edinimi saglamada zorluk ¢eken Sabahattin
Eyiiboglu, yasadigi bu zorlugu kardesine yazdigi mektuplarda su sekilde dile getirmistir: “Felsefeden
ogretmen yirmi sayfaya yakin ders veriyor. Ben yirmi sayfa Fransizcayr ka¢ saatte okuyup
anlayabilirim? " (Eyiiboglu, 2003). Ilk zamanlar bu derece zorlanan Eyiiboglu’nun daha sonralar1 ¢ok
saylda Fransizca geviriler yapan basarili bir akademisyen olmasinda, ikinci dilini o dilin konusuldugu
iilkede yasayarak ve deneyimleyerek Ogrenmesinin oldukc¢a etkili oldugunu sdylemek miimkiindiir.
Eyiiboglu gibi yurt dig1 6grenimi sayesinde ikinci hatta daha sonralari tiglincii bir dili edinen Ekrem
Akurgal da uzmanlik alan dilini 6grenmeyle ilgili yasadigi sorunlari, yasadig1 gecici caresizligi ve
azmi neticesinde kat ettigi yolu su climleleriyle ifade etmistir: “Kitab: elime aldigimda saat 10:00 du.
Saat 12:00°de baktim, bes sayfa okumusum. Bir¢ok defa liigat baktigim igin bes sayfayi iki saat gibi
uzun bir zaman icinde okuyabilmisim. Kitaba baktim 500 sayfayr askindi. Kafami kaldrip
kiitiiphanenin raflarina goyle bir goz gezdirdim. Hepsi kalin kitaplardr ve bana verilen bilgiye gore
otuz bin cildi buluyordu. Sonra 30 bin cildin ortalama 300 sayfa oldugunu diisiinerek bu kiitiiphaneyi
kag yilda okuyabilecegimi hesaplamaya kalktim. Oyle bir rakam ¢ikti ki, biitiin giizel diislerim kirildi
ve korkung neticeyi almadan kitabi kapadim ve kendimi disariya attim. (...) Biisbiitiin irkildim ve
kendimi avutmak i¢in sinemaya gittim. Sinema doniisii baskalart nasil yaptiysa ben de 6yle yapacagim
diye teselli buldum. Simdi evimde on bini agkin kitabim var. Bu ciltlerin hepsini okumadim ama
onlardan yararlandim. Demek ki oluyormus!” (Akurgal, 2002).

3.4 Sanatsal ve Kiiltiirel Aktivitelerin Bursiyerlerin iki Dillilik Deneyimlerine Olumlu Etkileri

Calisma kapsaminda incelenen bursiyelerin iki dillilik seriivenlerinde dili edinme ve bilinen dili
gelistirme amaciyla sanatsal ve kiiltlirel aktivitelerin son derece faydali oldugu bursiyerlerin genel
kanist olarak ortaya ¢ikmaktadir.

Anilarina, otobiyografilerine ya da biyografilerine ulagilan hemen hemen her bursiyerin gittikleri
iilkede sanatsal ve kiiltiirel faaliyetlere katildigini gérmekteyiz. Bunun iki 6ncelikli amaci oldugunu
sOyleyebiliriz: Birincisi gittikleri iilkenin sosyo-kiiltiirel yapisin1 6grenip igsellestirmek, digeri ise
Ogrenmek zorunda olduklan dili kiiltiirel araglar vasitasiyla daha kalict ve eglenceli hale getirebilmek.
Yasayarak ve yaparak 6grenme hem yeni davranis gelistirme hem de dil edinmede son derece énemli



bir yontemdir. Ozellikle ana dil disinda baska bir dil 6grenme siirecinde dile ait kiiltiirel argiimanlarin
pratikleriyle i¢ ice olmak, o dilde daha yetkin olmanin yontemlerinden biri olarak goriilebilir.

“Haftada ii¢ defa aksamiizerleri eski zabitten Almanca ders alyyor, giindiizleri miizelerdeki ve yeni
acilan galerilerdeki tablolar: seyrediyordum” (Sabahattin Ali, 2016) diyen Sabahattin Ali ile “Bir¢ok
sinema var. Hepsine bakiyorum, bir film se¢ip gidiyorum. Bu ayni zamanda yarali ¢iinkii zorunluluk
olunca insan Fransizca yazilart zorla anliyor” (Eyiliboglu, 2003) diyen Sabahattin Eyiiboglu, sanatla
beslenerek dil pratiklerini etkin sekilde 6n plana ¢ikaran bursiyerlerdendir. Yine Ekrem Akurgal da
sanatla i¢ i¢e yasadigin dile getiren bursiyerler arasindadir: “Bad Kosen tinlii bir dinlenme ve eglence
yeriydi. Dans etmek igin Sedat Alp’le oraya giderdik. Naumburg’'da ise sinema seyrederdik. (...)
Tiyatro oyunlari i¢in Jena'ya, opera gosterileri i¢in de Weimar'a giderdik” (Akurgal, 2002). Gittikleri
iilkelerin dilini kiiltiir, sanat ve spor aktiviteleriyle per¢inleyen bursiyerler sadece dili edinmede diger
bursiyerlere gore daha basarili olmakla kalmamis ayn1 zamanda kiiltiirleraras: etkilesimle bireysel
gelismelerine de onemli katki saglamislardir.

4. SONUC, TARTISMA VE ONERILER

1416 Sayili Kanun kapsaminda yiiriirliige giren burs programinin mimarlarindan olan dénemin Milli
Egitim Bakan1 Mustafa Necati, yurt digina yliksek6grenim i¢in gitmek i¢in burs kazanan 6grencilere
gonderdigi mektupta su ifadelere yer vermistir: “Aziz geng, oniinde yeni ve feyizli bir ufuk acilmistir.
Bu ufka dogru ¢ok kuvvetli bir sevk ve heyecanla atlayacagindan eminim. Gidecegin ilim ve irfan
diyarinda yilmak bilmeyen, hudutsuz bir azim ile ¢alismak hem vazifen ve hem de borcundur.
Bulunacagin yerlerde her seyden azami nispette istifadeyi diisiinmekle beraber, bir Tiirk gencine
yvakisacak surette hareket ederek etrafinda bulunanlarin muhabbetini, takdirini kazanmalisin. Seni,
aziz vatamn bir¢ok umutlar besleyerek ne azim ve fedakdrliklarla génderdigini unutma. Ona gére
calis. Yolun agik olsun. Muvaffakiyetler dilerim” (Sarman, 2021). 1930’1u yillarda aday bursiyerlere
yazilmig bu mektuptaki “Bulunacagin yerlerde her seyden azami nispette istifadeyi diistinmekle
beraber, bir Tiirk gencine yakisacak surette hareket ederek etrafinda bulunanlarin muhabbetini,
takdirini kazanmalisin” ifadesi, giiniimiiz Avrupa Birligi vatandaslari i¢in arzu edilen yasam becerileri
kriterleri ile benzerlik gostermektedir. Avrupa Konseyi’nin metinlerine gore ¢ok dillilik, “zim Avrupa
vatandaslart i¢in arzu edilen bir yagam becerisi ~ (Council Conclusions, 2008) olarak goriildiigiine
isaret edilmektedir. Zira gerek 6zel hayatta gerekse is hayatinda, iki ya da ¢ok dilli kisiler, aym
zamanda kiiltiirleraras1 becerilere de sahip olduklar1 icin yabanci kiiltiirlerden gelen insanlarin
davranig bigimlerini farkli perspektiflerden gdzlemleyebilir ve insanlar arasinda aracilik yapabilir
mantig1 6n plana ¢ikmaktadir. Mustafa Necati de mektubunda bursiyerlerin séz konusu beceriyi
gittikleri lilkede edinmeleri gerektigini vurgulamigtir. Ayrica 6grenim igin yurt disina gidecek
bursiyerlerin oncelikle gittikleri iilkenin her tiirlii nimetlerinden faydalanarak kendini gelistirmesini
daha sonra ise hem kendi kiiltirel kimligini hem de bulundugu yerin kiiltiirel pratiklerini
harmanlayarak takdir kazanacak bir birey haline gelmelerini de tavsiye etmistir. Bursiyelerin bunu
basarabilmesi i¢in de Oncelikli olarak gittikleri iilkenin dilini 6grenmeleri sarttir. Birden fazla dil
bilmenin kiiltiirlerarasi iletisimde bireyi 6n plana ¢ikarmada son derece etkili oldugu gerceginden yola
cikildiginda, iki dilligim bursiyerlerin akademik basarisinin niteligine 6nemli katkilar sagladigim
sOyleyebiliriz.

Bunun yani sira iki ya da ¢ok dilliligin dilsel ifade yetenegiyle birlikte kisilerin kabul gérme diizeyini
artirarak toplumsal dayanigma ile kiiltiirleraras1 anlayis ve iletisimi gelistirme 6zelligi, bursiyerlerin



farkli kiiltiirlerden insanlara karst anlayisini yiikseltmesine, simir otesi iletisimin artmasiyla firsat
esitligine kavusmasina ve toplumsal siireclere katilimina olanak saglamistir. Ayrica toplum igerisinde
aktif sosyal beceriler edinebilen bursiyerler, glindelik hayat igerisinde bol bol dil pratigi yapma olanagi
sahip olmuslardir. Bu yontemle bursiyerler sadece dil pratigi yapmakla kalmamis, dilini 6grendikleri
tilkenin giindelik hayat pratikleri ve kiiltiiriini igsellestirme sans1 da yakalamiglardir. Bir dili giindelik
hayat pratikleri ve kiiltiirii i¢inde icsellestirerek 6grenmek o dili edinme becerisini en iist seviyeye
tasidig1 igin bursiyerlerin bu agidan ¢ok sansli oldugunu sdylemek miimkiindiir. Oyle ki bir dili
o0grenmekten 6te o dilin konusuldugu iilkede yillarca yasayarak dili edinebilme seviyesine gelen
bursiyerler, hayatlar1 icin cok 6nemli anlar1 bile ana dillerinde degil edindikleri ikinci dille insa
etmislerdir. Bu duruma en 6zel 6rnegi Mustafa Inan’in esine yaptigi evlilik teklifinde gormek
miimkiindiir. Jale Inan esinden aldigi Almanca evlilik teklifini su ciimlelerle dile getirmistir:
“Anadolu’nun sikilgan ¢ocugu Mustafa Inan, Almancaya siginmuisti. Sonra birden sigara paketinin
arkaswina bir seyler karaladi ve oniime uzatti. ‘Ich werde mich riesig freuen wenn ich von Dir hére,
dass Du mich als Deinen verlobten ansiehst. Ja order Nein? (Beni nisanlin olarak kabul ettigini
senden duyarsam, son derece mutlu hissedecegim kendimi. Evet mi Haywr mi?) Paketi aldim ve su
cevabt yazdim: ‘Ja order nein, das weiss ich nicht. Doch weiss Eins dass ich Dich lieb habe (Evet mi
haywr mu bilmiyorum. Bildigim bir sey varsa o da seni begendigimdir)” (Atay, 2016).

Yapilan arastirmalar, birden fazla dil bilen yeteneklerin daha yiiksek bir performansa sahip olduklarin
ortaya cikarmistir. Ayrica bu arastirmalar, en az iki dil bilen yeteneklerin tek dil bilen 6grencilere gore
bir seylere daha cok odaklanabilme ve daha basarili olabilme avantajma sahip oldugunu
gostermektedir. 1416 sayili kanunla yurt disina egitim amaciyla gonderilen ve bu ¢alismada iki dillilik
stireclerini kendi deneyimleriyle ele aldigimiz bursiyerlerin tamaminin da bu avantajlardan hem kisisel
hem de meslek hayatlarinda olduk¢a faydalandiklarini sdylemek miimkiindiir. Ikinci bir dili
ogrenmekten ote o dili edinebilen her bursiyer ayni zamanda 6grenim gdérmek amaciyla gittigi
uzmanlik alaninda da olduk¢a basarili olmustur. Bu nedenle bursiyerlerin lisans ve lisansiistii
O0grenimde basarili olmalarini, iki dilli ayn1 anda kullanabilme yetenegine sahip olmalarn ve iki
dilliligin faydasi seklinde yorumlayabiliriz. Iki dilliligin burs programi ve bursiyerler agisindan bir
diger dnemli faydasi da yabanci bir dili edindikten sonra elde edilen basarinin baska iilkede ve bagka
bir dilde 6grenim gérme cesaretini de beraberinde getiriyor olmasidir. Cahit Arf, Sabahattin Eyiipoglu,
Ekrem Akurgal gibi isimler bu cesareti edinmis dnemli isimler arasinda yer almaktadir. Boylece iki
dillilik deneyiminin basarisi, baska dilleri de 6grenebilme ve hatta o dilde 6grenim gérme imkanlarin
da sunmustur.

Son olarak diyebiliriz ki yabanci bir dili edinerek iki dillilik tanimina girebilen bursiyerler aymni
zamanda kiiltiir, sanat ya da spor gibi alanlarda kiiltiirleraras1 etkilesimle kendilerini gelistirmeyi
basarabilmislerdir. “Iki dili esit derecede iyi kullanabilme becerisi” hem gittikleri iilkenin kiiltiiriinii
aldiklar1 egitimle harmanlayarak kendi llkelerine tasimalarina hem de kendi kiiltiirlerini 6grenim
gordiikleri iilkelerde tanitmalarina oldukga yardimci olmustur.
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