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TURKISH WRITING PROBLEMS OF BILINGUAL TURKISH
CHILDREN IN FRANCE

Nebiha CAYIRLI Halit KARATAY™

ABSTRACT

This study examines the spelling errors of bilingual Turkish children in France. The study group consists of 40
students aged 11-15 who chose Turkish as an elective foreign language course in Lyon, France, selected through
purposive sampling. The research is designed as a case study. The students participating in the study were asked
to choose one of three topics, determined based on expert opinions, and write a text in any genre of their choice.
Through content analysis of the students' written compositions, spelling and punctuation errors were identified.
The data obtained were categorized into five themes: Turkish phoneme/letter errors, errors in capitalization,
spelling errors stemming from the local dialect, incorrect word or suffix spelling, and punctuation errors. These
students acquire Turkish, their native language, naturally in their early years, primarily in the home environment.
Conversely, they begin learning French academically at an earlier age compared to their native language. Since
they learn Turkish mainly from their families at home, they transfer some phonetic and linguistic features of
French into Turkish. Another issue is that these children do not receive formal education in Turkish at an early
age. Instead, they acquire the Turkish spoken at home, which often includes features of regional dialects rather
than Standard Turkish. This situation is another source of their spelling errors. It can be suggested that the
development of students' language skills is influenced by whether the language spoken at home is standardized
and by early language education provided from preschool onwards.

Keywords: Bilingualism, bilingual Turkish children, spelling errors, second language and native language
education.

1. INTRODUCTION

After Germany, France is the second Western European country with the largest Turkish population.
With the rise of industrialization and the need for workers, France signed an agreement with Turkey in
1965 to request labor, and under this agreement, Turkish workers first started to migrate to France in
1967. The initial migration was to the Alsace and Lorraine regions, located near the German border,
where workers were employed in the mines. According to Dams and Irtis (2010, p. 6), these
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migrations gradually spread throughout the country, particularly to the Rhone Alp and Calvados
regions, with employment mainly in the mining, automotive, and construction sectors.

By 1974, 135,000 Turks had migrated to France. However, due to the global oil crisis and the effects
of the Cold War, migrations decreased after this date. Nonetheless, family reunification replaced labor
migration, and the movement continued until 1976 (De Tapia, 1991, p.7).

In addition to the Turkish population, there are about 5 million immigrants from various countries
living in France. With its strict educational policies, France made changes to its language policies for
minorities as the immigrant population increased. Oguz (2015) mentions that, in accordance with an
agreement prepared by the European Union supporting immigrants' native language and cultural
education, France began supporting native language and culture classes for immigrants in 1980,
although the benefits of this initiative have been debated. The policies implemented in France vary
depending on whether immigrant languages are considered European languages (Aydin, 2010).
Western European countries have adopted two distinct educational models for immigrant languages
and cultures: the submersion and immersion models. Yilmaz (2014) defines the submersion model as
one where immigrants are encouraged to forget their native languages and cultures and to learn the
second language as quickly as possible. Ceylan and Kogbas describe the immersion model as one in
which "the main principle is to deliver the entire education initially in the second language, but after
some time, native language lessons are included in the curriculum. Therefore, we can define this
model as one that both provides second language education and develops the native language.”
According to the immersion education model, schools provide second language education from the
preschool period at the age of three, and when the children start primary school, they also begin to
receive lessons in their native language and culture (Y1lmaz, 2004).

Bilingual immigrant children living in France can be divided into two groups. The first group consists
of children who speak European languages recognized by France (such as German, English, and
Spanish), to whom the immersion model is applied. Helot (2006, p.4) notes that the children in this
group, whose language proficiency is assessed through a test before they start school, receive special
education programs and often perform well in the national high school graduation exams, leading to
greater success in their educational and social lives.

The second group includes children who speak immigrant languages not recognized as European by
France. Unlike the children in the first group, who receive special education, these children start
school under the same conditions as monolingual students and are treated as monolingual (Aydin,
2010). In particular, second-generation children must continue their education alongside native
French-speaking students, even though they do not know a single word of French. These children, who
enter school without sufficient knowledge of their native language and are expected to learn in a
language they do not speak, struggle academically because they fail to master either language at an
adequate level. Over time, Turkish immigrant children with insufficient French proficiency develop a
sense of dislike and inferiority towards Turkish (Aydin, 2010), and due to their lack of proficiency in
French, they may be sent to schools for children with speech and cognitive difficulties (Conseil de
1I’Europe, 2000). Despite these challenges, with the legal inclusion of Turkish in the foreign language
education curriculum in France in 1994, Turkish children have been able to take Turkish as an elective
foreign language course in schools.

Two types of foreign language education are offered to bilingual individuals in France. The first is
under the title of ELCO (Enseignement des Langues et Cultures d’Origine), and the second is within
the scope of Foreign Language Education. After 1980, ELCO classes were introduced to help



immigrant children adapt to their home countries when they returned and to facilitate their adaptation
to French schools. Initially, these classes were aimed at easing the children’s reintegration into their
home countries. However, as immigrants began to settle permanently in France, the focus of ELCO
classes shifted. Recently, ELCO classes have aimed to provide students with information about their
culture and highlight the differences between their home countries and France (Akinci, 2007).

Akinci (2007) states that due to the scattered distribution of Turks in France and the absence of ELCO
classes in areas with small populations, half of Turkish children cannot benefit from these classes
because a minimum of 12 students must request the course through a petition at the beginning of the
term for it to be offered in schools. Furthermore, the limited number of teachers assigned to these
regions is another issue. The scheduling of these classes outside regular school hours creates problems,
as the teachers' schedules do not always align with those of the schools. The fact that these classes are
not graded and are held at inconvenient times also contributes to students' lack of interest in them.

At the end of each academic term, Turkish parents are asked through petitions whether they want their
children to take Turkish language classes. If the required number is reached, the students can take
Turkish classes in the next academic term. Today, thanks to the positive attitudes of Turks living in
Europe toward their native language, they encourage their children to take ELCO classes starting from
the second grade of primary school. With a change in the education program on November 21, 1994,
many immigrant languages, including Turkish, were classified as European languages, and Turkish
became legally recognized as a second and third foreign language to be taught in middle and high
schools.

Unlike ELCO classes, the teachers in these programs are part of the French national education system,
and the grades from these classes are valid in national exams, which has increased the interest of
Turkish children in taking these courses. From middle school onward, students who take Turkish as a
foreign language attend elective classes for three years. These courses, designed within the framework
of foreign language education, aim to develop the four basic language skills. With weekly programs
prepared by the teacher, students engage in activities to improve their listening, speaking, reading, and
writing skills.

1.1 Aim of the Study

Bilingual individuals may not be equally proficient in all skills. Students often struggle the most with
writing skills among the language skills (Cakir, 2010). Writing, as a language skill that involves
cognitive, affective, and psychomotor dimensions, requires more effort and competence to develop
(Korkmaz, 2008). Although studies have been conducted to assess the Turkish writing skills of
bilingual Turkish children living in Europe (Bilig, 2016; Ince, 2011; Sénmez & Akinci, 2011), it has
been observed that the number of studies focusing specifically on France is limited. This study
examines the spelling errors of bilingual Turkish children born in France, who are educated in French
schools and take Turkish as an elective course.

2. METHOD
2.1 Research Method

This study was designed as a case study. A case study is a qualitative research approach in which the
researcher conducts an in-depth examination of one or more cases, bounded by time and place, using
multiple data collection tools such as observations, interviews, audiovisual materials, documents, and



reports. The researcher identifies the themes related to the case (Creswell, 2007). In this study, the
written texts of bilingual Turkish children living in France were analyzed through content analysis to
identify and classify the types of errors they made.

2.2 Study Group

The study group consisted of 40 students, aged 11-15, living in Lyon, France, who had chosen Turkish
as an elective foreign language course. The participants were selected using purposive sampling, a
non-random sampling method where the sample is chosen based on specific characteristics. Since the
aim was to identify the spelling issues of primary school students, this group was selected due to the
number of Turkish students in this school and their similar characteristics, assuming that sufficient
data could be gathered.

2.3 Data Collection Tools and Process

Based on the opinions of two experts in the field of Turkish education, three composition topics were
determined to allow bilingual children at this age level to easily express their thoughts and feelings.
The students completed a written composition task during one class hour under the supervision of their
teachers. The process of collecting the written compositions took one week. After providing the
necessary explanations, students were asked to choose one of the pre-determined topics and write a
composition on that topic within one class hour, with no word limit.

The writing topics determined by the experts are as follows:
1. Could you describe a moment or event from the past when you felt happy?

2. If you had the opportunity to travel to the past, which time period would you visit? Could you
explain why?

3. What are the social and cultural differences between France and Turkey? Could you compare
the two countries in terms of their positive and negative aspects?

2.4 Data Analysis

The students' written compositions were analyzed in terms of spelling errors. Descriptive content
analysis is a method that involves a detailed examination of both qualitative and quantitative studies
conducted independently on a particular topic or field. This approach helps to identify general trends
in that field or topic (Ultay & Akyurt, 2021). The spelling errors identified in the written texts were
read by two experts, and common themes were developed and evaluated.

3. FINDINGS

The spelling errors made by the students were categorized under five headings: Turkish
phoneme/letter errors, errors in the use of capitalization, spelling errors arising from local dialect
speech, incorrect word or suffix spelling, and punctuation errors.

3.1 Turkish Phoneme/Letter Errors

Turkish children who receive French education from an early age are introduced to their native
language, Turkish, starting from primary school. In fact, some children do not have the opportunity to
take the non-compulsory ELCO lessons at all. These students do not learn Turkish systematically until
middle school. Since they cannot learn Turkish in a structured or academic way, relying solely on
what they acquire at home, their dominant language becomes French. In Turkish, there are eight vowel
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sounds, and different sounds are formed by adding dots or diacritical marks to letters to differentiate
phonemes that share the same articulation points. However, these students are unaware of these
distinctions and tend to write Turkish sounds using the French alphabet they have learned. The fact
that the phonemes and the alphabets representing them are not equivalent or similar between the two
languages leads to errors in their Turkish writing. Due to their habitual use of French phonetic features
and its alphabet, they struggle to correctly use Turkish sounds and letters when writing in Turkish. The
students’ errors can be illustrated as follows:

Gecmis— Gecmis zaman

ogrenmek— Ogrenmek isterdim

zamanimiza— Peygamberimizi zamanimiza

onge: 11k onge

catisma— catisma cikmisti

arasinda— Turkiye arasinda farkliklar vardir.
kucuklugum Dahada— daha da kucuklugum cok iyiydi
katilirdim— biitiin savaslara katilirdim.

Peygamberimiz Muhamet (saw)

muslumanlari— o zamanin muslumanlari

saygililar— turkiyede insanlar mulumanlara cok saygililar.
licmamisti— ozaman fiyatlar iigmamisti.

¢ikarirdim— tatillerimin tadini ¢ikarirdim.

torlardim— turkiyeyi torlardim

6cuz — Avrupalar i¢in 6ciiz du.

ezani—ezani camide okuyorlar.

Ulke—Ulkelerin yemeklerin fakliliklari bile farklidir.
cabik— Kurani daha cabik 6grenirdim.

3.2 Errors in the Use of Capital and Lowercase Letters

Although the rules for using capital and lowercase letters in French and Turkish are similar, students
make mistakes, particularly in writing proper nouns, as shown in the examples below. In addition to
this, it was observed that some students capitalize words that are not proper nouns within sentences,
and some even write certain letters in uppercase within the same word. The students' writing errors can
be illustrated as follows:

Sonra fransaya giderim — Sonra Fransa’ya giderim.

Biitiin— Ordan da peygamberimiz oldu Biitiin savaslara katilirdim.

Hz. muhammed— Hz. muhammed’in yanina giderdim.

frAnsA ile turkiye— frAnsA ile turkiye ArAsindA c¢ok fArkliliklAr vAr.

Kina i¢in Kuzenlerimle Kuafore gittik.
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3.3 Spelling Errors Stemming from Local Dialect Speech

Turkish children first learn their native language at home within the family environment. Before fully
mastering their native language, they begin learning French in preschool at a young age. The local
dialect features of the language learned at home hinder the acquisition of academic and Standard
Turkish, which they try to learn at school. One reason for this is the lack of sufficient social and
academic environments where they can speak Standard Turkish. It is difficult to reinforce Standard
Turkish with the limited class hours dedicated to teaching the language at school. Spelling errors
arising from local dialect speech can be illustrated as follows:

giislii— Miisliimanlar diinyada en giislii olmustuk.

bizle— bizle namaz kilardi.

serbescene— serbescene ezan okuna biliyor.

yada— koyunlarimizi disarda yada bi bah¢ede kese biliriz.

onla— namazi onla kilardim.

deyil— ekonomi okadar kétudeyil di

ayit— tiilkene ayit farkliliklar vardir.

bitene— bitene para almak

gelcem-satcam— 2023 gelcem vede satcam

vitage— eski, yi1llanmig anlaminda

seyredirim— Orda Fransizlar Hitler’'nasil yardim ettini seredirim
biisiirii— biisiirli yaramazlik yapiyorlar

teyzemgili- gérmediydim— Teyzemgili Kuzanlarimi 2 sene boyunca gérmediydim
nnannemgil—annannemgilde tavuklar1 ve inekleri gordiim.

gene— gene geleneksel kiyafetler giydim

ikingi— ikinci bir tarihe gitmek istiyorum.

ordan— sonra ordan igecekler igtik.

Asia— Asia’da bulunuyor.

Taaa — taaa dedemin dedemimden dedemimden gérmek isterdidim.
3.4 Incorrect Spelling of Words or Suffixes

It can be said that students often make spelling errors both in words and in the suffixes they attach to
these words, without paying attention to vowel harmony or other phonetic rules. These mistakes are
likely due to their habit of pronouncing words incorrectly when speaking, their lack of knowledge
about the phonetic characteristics of Turkish, and their inability to distinguish between sounds and the
alphabet. The spelling errors were found to include the omission or incorrect use of possessive,
genitive, and inflectional suffixes. In addition, they make mistakes in writing compound words and
suffixes that should be written together or separately. The students’ writing errors can be illustrated as
follows:

Dinleride— Ulkelerin diinleride farklidir.
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ozaman— Ben ozaman kucuktum

birsey— bir sey istemiyorum

hig birseyi— hig birseyi degistirmezdim.

Hig bir sey— televizyonlar hig bir sey yoktu.
Dahada— daha da

farkliklar— Degisik farkliklar vardir.

Bili-rdim( satir donunda yanlis hece ayirma hatasi)
Bazi1 lari— bazi lari olmasa bile

kestitiriyon— Parayi veriyossun Koyunu

onlArA kestitiriyon.

Olmak isterim— Ben 2013 turkiyede olmak isterim
Avrupalar — Avrupalar i¢in dciiz du.

ordan— sonra ordan igecekler igtik.

birbiriyle— herkes birbiriyle iyi davranirdi
Tiirkiye— En sevdigim yolculugum Tiirkiye giderkendi.
Giizel dir— onu gormek ¢ok ¢ok cok giizel dir
gurur duymak — gurur duymak arzu ederdim

ilk zamanlarda— timmetin ilk zamanlarda olmak
hissetigim—kendimi iyi hissetigim zaman

Fatih Sultan mehmete yardim etmek isterdim.
Osmanl1 diinya’nin hiikiimdar1 olurdu.

3.5 Punctuation Errors

It was found that most punctuation errors involved the incorrect or unnecessary use of the apostrophe.
These mistakes stemmed from not knowing the correct places to use the apostrophe with proper nouns
and being unable to distinguish between proper and common nouns. Additionally, violations of the
rule that requires starting a sentence with a capital letter after a period were also observed. The
students’ punctuation errors can be illustrated as follows:

Yahudi’lerin —Yahudilerin

dayim’in— daymmin

yaz’in— Sonra yaz’m Tiirkiye’ye gittik

Fransada— FrAnsAdA ¢ogu insan MuslumAnlari sevmiyor.
turkiyede— turkiyede insanlar mulumanlara cok saygililar.
nazi’ler—nazi’lerin nasil ¢alistigini ve Hitleri gérmeye ¢aligirim.

Bedir savag’ina— Bedir savag’ina gitmek benim hayalim.
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Cubbe’li—Cubbe’li gezmek giizel bir kiiltiirdiir.
Peygamberimizin nurlu yiiziinii gérmek. (...)
Konyaya—Konyaya evime gittim.

Mekkeyi ve Medineyi gérmek ben ¢ok mutlu olurdum.

4. RESULTS, DISCUSSION, AND SUGGESTIONS

It can be said that the spelling errors of Turkish students living in France are similar to those of
Turkish students living in other European countries. Sen (2016), in a study conducted with Turkish
children in Belgium, identified errors in written expression stemming from spoken language and
dialect features, the influence of the second language, spelling errors, phonetic errors, and punctuation
errors. These are similar to the errors made by Turkish children living in France. Similarly, a study
conducted with bilingual children living in Germany by Bayrak and Ustiin (2020) yielded similar
results. In the literature, it is noted that writing errors often stem from differences in the phonetic
features of the two languages, despite both using the Latin alphabet. The fact that the letters
representing specific sounds are not the same in both languages, or that one language has more sounds
and, therefore, requires more letters, leads to spelling errors. One of the primary reasons for this is that
students do not have the opportunity to use their native language in a standardized academic
environment, and their school lessons are conducted in the language of the country they reside in,
limiting the development of academic-level Standard Turkish.

The fact that French is used academically as the first language in school is another significant reason
for deviations from the rules of Turkish. Linguistic errors occur when an individual deviates from the
norms of the language they speak (Selen, 1983). In individuals learning a second language, transfers
can be observed from their native language to the second language or from the second language to
their native language. In areas where phonological, morphological, syntactic, or semantic features of
the two languages are similar, learning becomes easier. However, where these features differ, learning
becomes more difficult. In this case, the reverse occurs: rather than learning the features of their native
language academically from an early age, students learn French academically and transfer French rules
to Turkish. Due to the insufficient or absent education in Turkish, bilingual Turkish children often
experience an influence of the dominant language (French) on their native language. The examples
given in the findings suggest that these negative transfers primarily result from differences in the
sounds and alphabets of the two languages.

There are differences between the Turkish and French alphabets. While the French alphabet does not
include the Turkish letters "¢," "g," "s," and "1," the Turkish alphabet does not contain the letters "q,"
"w," or "x." These differences are the source of transfer errors. This is evident in examples such as
"Turkiye arasinda farkliklar vardir" ("There are differences between Turkey and...") and "...biitiin
savaglara katilirdim" ("I would participate in all wars"). Another notable issue with the writing of
letters is that students sometimes write a Turkish letter correctly within the same word or sentence
while writing another Turkish letter incorrectly. This issue is more related to the students’ lack of
experience in writing Turkish than to alphabetic differences.

A common type of error is the transfer of regional dialect features spoken at home into writing.
Turkish children who first learn the language at home start school without sufficient command of their
native language and then begin French education. The local dialect features they learn at home are



reflected in their writing. This is a natural occurrence, as people often write down what they hear. The
pronunciation and spelling of words in Standard Turkish differ from those in local dialects. In Europe,
children learn Turkish only as much as their family teaches them, and their language proficiency is not
adequately supported academically. For children aged 11-15 in the study group, the phonological
awareness that should have been acquired at an early age in the preschool period requires time and
significant effort to develop later. In Bayrak and Ustiin’s (2020) study on Turkish children in
Germany, it was also found that the local dialect features spoken in the family were a significant cause
of spelling errors. When these findings are considered together, it can be said that the family and the
Turkish language used in the family environment, as well as the preschool and post-preschool
education provided to the children, are the most important factors in the correct acquisition of the
native language. Although these children are familiar with the sounds and alphabet of Turkish, they
lack sufficient Turkish vocabulary, which makes them inadequate in forming sentences and producing
texts (Akinct & Sonmez, 2022; Bilgi¢, 2016). Language skills develop to the extent that one is
exposed to the language. Therefore, it is essential to expand the opportunities for Turkish children
living abroad to learn Turkish by providing environments and opportunities outside of school for
reading, listening, speaking, and writing in Turkish.

5. RECOMMENDATIONS

In addition to the textbooks used for teaching Turkish to foreigners, textbooks specifically designed
for the level of bilingual children living abroad can be developed.

Digital games that capture the learning interests of bilingual children at this age level and help them
expand their Turkish vocabulary in an enjoyable way can be developed.

To increase children's exposure to Turkish outside of class, teachers can organize online discussions
about books they have read or films they have watched on specific days.

Writing activities can be conducted using Web 2.0 tools to develop writing skills and expand
vocabulary. Their writings can be published in platforms such as magazines, digital books, websites,
or blogs. This would both increase their motivation to learn Turkish and enhance their language
proficiency.
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Fransa’daki Iki Dilli Tiirk Cocuklarmn Tiirkce Yazim Sorunlari

Nebiha CAYIRLI Halit KARATAY™

OZET

Bu calismada Fransa’daki iki dilli Tiirk ¢ocuklarin yazim yanliglar1 incelenmistir. Fransa’nin Lyon sehrinde,
se¢meli yabanci dil dersi olarak Tiirkgeyi secen 11-15 yas araligindaki 40 6grenci arastirmanin ¢aligma grubu
olarak amacli 6rnekleme yontemi ile belirlemistir. Aragtirma durum ¢alismasi olarak tasarlanmigtir. Bunun igin
calismaya katilan Ogrencilerden, uzman goriislerine gore belirlenmis olan {i¢ konudan birini se¢ip bunun
hakkinda istedikleri tiirde bir yazi yazmalar1 istenmistir. Ogrencilerin yazili anlatim ¢alismalarmin igerik analizi
yapilarak yazim ve noktalama yanliglar1 belirlenmistir. Elde edilen veriler 6grencilerin Tiirkge yazim
yanliglarinin Tiirk¢e ses/harf yanlislari, biiyiik ve kiiglik harf kullanma yanlislari, yerel agiz konusma dilinden
kaynaklanan yazim yanlislari, kelime veya ekin yanlis yazimi ve noktalama isaretleri yanlislar1 olmak iizere bes
temada degerlendirilmistir. Ogrenciler, ana dilleri Tiirkgeyi okul oncesinde dogal yolla &grenmektedirler.
Cocuklar ana dillerine gore Fransizcayir daha erken yaslardan itibaren akademik olarak 6grenmektedirler. Ana
dilleri Tiirk¢eyi sadece evde ailelerinden grenebilmektedirler. Bu yiizden Fransizcanin ses ve dil 6zelliklerini
Tiirkgeye aktarmaktadirlar. Ikinci sorun cocuklarm Tiirkceyi akademik olarak erken yaslarda 6grenmemeleridir.
Tiirkgeyi aile ortamimda dogal olarak edindikleri igin 6l¢iinlii Tiirk¢e yerine, ailelerinin konustugu ve yerel agiz
ozellikleri olan Tiirkceyi dgreniyorlar. Bu durum yazim yanlislarinin bir baska kaynagidir. Ogrencilerin dil
becerilerinin gelisimi, aile ortaminda kullanilan dilin 6l¢iinlii olmas1 ve erken yaglarda, okul dncesinden itibaren
verilen dil egitiminin bir etken oldugu sdylenebilir.

Anahtar Kelimeler: iki dillilik, iki dilli Tiirk ¢ocuklar1, yazim yanlislari, ikinci dil ve ana dil egitimi.

1. GIRIS

Almanya’dan sonra en fazla Tirk’iin yasadigi ikinci Bati Avrupa iilkesi Fransa’dir. Gelisen
sanayilesmeyle birlikte is¢i acigim kapatmak isteyen Fransa 1965 yilinda Tiirkiye ile bir anlagsma
yaparak isci talebinde bulunmus ve bu anlasma kapsaminda ilk kez 1967 yilinda Tiirkiye’den
Fransa’ya isciler gitmeye baslamistir. ilk gdcler Almanya smirinda yer alan Alsace ve Loraine
bolgesindeki madenlerde ¢alismak {izere gerceklesmistir. Danis ve Irtis (2010, s.6), zamanla Rhone
Alp ve Calvados bolgelerine dogru iilke geneline yayilan bu goclerin daha ¢ok maden, otomotiv ve
insaat sektorlerinde gerceklestigini belirtir.

1974 yilina kadar 135.000 Tirk’iin gog ettigi Fransa’da bu tarihten sonra diinya genelinde yasanan
petrol sorunu ve soguk savasin da etkisiyle goclerde azalma olmustur. Fakat is¢i olarak yapilan
gbclerin yerini aile birlegsimi alarak gocler 1976 yilina kadar devam etmistir (De Tapia, 1991, s.7).
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Fransa’da Tiirklerin yam1 sira ¢ok farkli iilkelerden gelen yaklasik 5 milyon g&¢cmen niifusu
bulunmaktadir. Kati egitim politikalarina sahip Fransa, gogmen niifusun artmasiyla azinliklara yonelik
dil politikalarinda degisiklik yapmustir. Faydalarinin tartismali oldugunu dile getiren Oguz,
gocmenlerin ana dili ve kiiltiir egitimlerini destekleyen Avrupa Birliginin hazirlamis oldugu
anlagsmaya uyarak 1980 yilindan itibaren Fransa’da gogmenlerin ana dili ve kiiltiirii derslerini almalari
desteklenmistir (Oguz, 2015). Fransa’da uygulanan bu politikalar gé¢men dillerinin Avrupa dili olarak
sayilip sayilmamasina gore degisir (Aydin, 2010). Gé¢men dillerine ve kiiltiirlerine yonelik Bati
Avrupa lilkelerinde submersiyon ve immersiyon model olmak iizere iki farkli modelin uygulandigi
egitim politikalar1 goriilmektedir. Yilmaz Submersiyon modelini, gé¢menlerin ana dillerini ve
kiiltiirlerini unutturmak ve en kisa siirede ikinci dili 6gretmek olarak tanimlamaktadir (Yilmaz, 2014).
Ceylan ve Kogbas ise immersiyon modelini, “Bu modelde esas olan egitimin tamaminin once ikinci
dilde verilmesi, ancak bir siire sonra ana dili derslerinin programa dahil edilmesidir. Bu nedenle, bu
modeli ikinci dil egitimi vermekle birlikte ana dilini de gelistiren bir model olarak tanimlayabiliriz.”
seklinde ifade eder. Immersiyon egitim modeline gére egitim veren okullar, ii¢ yasindan itibaren okul
oncesi donemde ¢ocuklara ikinci dil egitimi verir, ¢gocuklar ilkokula baslayinca da ana dili ve kiiltiir
dersleri alamaya baslarlar (Yilmaz, 2004).

Fransa’da yasayan iki dilli gdgmen cocuklari iki gruba ayirmak miimkiindiir. ilki Fransa’min Avrupa
dili olarak kabul ettigi (Almanca, Ingilizce, Ispanyolca) diller ve iilkesinde bu dili konusanlara
uyguladigi immersiyon modeldir. Helot (2006, s.4), okula baslamadan 6nce bir sinavla dil seviyeleri
tespit edilen gocuklar 6zel bir programa gore egitim almaktadirlar ve 6zel bir egitim alan bu iki dilli
cocuklarm ulusal lise bitirme sinavlarinda da dereceye girerek egitim ve sosyal hayatlarinda daha
basarili olduklarini dile getirmistir.

Okula baglamadan 6nce bir sinavla dil seviyeleri tespit edilen ¢cocuklar 6zel bir programa gore egitim
almaktadirlar ve ikinci grupta ise Fransa’nmin Avrupa dili olarak saymadigi diger gdgmen gruplarina ait
diller yer almaktadir. Birinci grupta yer alan iki dilli go¢men ¢ocuklara uygulanan egitim politikasinin
aksine tek dil bilen ¢ocuklarla ayn1 kosullarda okula baglayan bu gruptaki ¢ocuklar tek dilli olarak
degerlendirilir (Aydin, 2010). Ozellikle ikinci kusak ¢ocuklar tek kelime Fransizca bilmeden okula ana
dili Fransizca olan ¢ocuklarla devam etmek durumundadir. Ev ortaminda yeteri kadar ana dilini
ogrenemeden hic bilmedikleri bir dille egitim hayatina basglayan c¢ocuklar her iki dili de yeterli
seviyede Ogrenemedikleri i¢cin akademik acgidan basarisizdir. Fransizcasi yetersiz gdgmen Tiirk
¢ocuklarinda zamanla Tirkceyi sevmeme, unutma ve asagilik duygusu olugsmakta (Aydin, 2010),
Fransizca dil yeterliliklerinden dolay1 akademik bir bagar1 saglayamayan Tiirk ¢ocuklart 6zel egitime
ihtiya¢g duyan konusma ve zeka problemi olan ¢ocuklar i¢in hazirlanmis okullara gonderilebilmektedir
(Conseil de I’Europe, 2000). Biitiin bu olumsuzluklara ragmen Fransa’da yabanci dil egitim
programina yasal olarak 1994°te Tiirkgenin de alinmasiyla Tiirk ¢ocuklar1 okullarda se¢cmeli ders
olarak Tiirk¢eyi yabanci dil dersi ad1 altinda alabilmektedir.

Fransa’da uygulanan egitim politikalarinda iki dilli bireylere yonelik iki farkli yabanci dil egitimi
verilir. Birincisi, ELCO dersi adi altinda, ikincisi ise Yabanci Dil Egitimi kapsamindadir. 1980
yilindan sonra, kendi {ilkelerine geri doneceklerini diislindiikleri gd¢menlerin ¢ocuklarina,
dondiiklerinde iilkelerinde uyum konusunda sorun yasamamalari adina ve Fransiz okullarina kolay
uyum saglamalar1 i¢cin ELCO dersleri baglatilmistir. Baglangicta kendi iilkelerine dondiikleri zaman
uyum konusunda sorun yagamamalar1 adina verilen bu dersler, gogmenlerin Fransa’da kalici olmaya
baslamalartyla sekil degistirdi. Son zamanlarda ELCO dersleri daha ¢ok Ogrencilere kiiltiirleri
hakkinda bilgi vermeyi ve bulunduklari iilke ile kendi iilkeleri arasindaki farkliliklar1 ortaya koymayi
saglamaya yoneliktir (Akinci, 2007).



Akincr (2007), Tiirklerin Fransa’da ¢ok daginik olarak yasiyor olmalar1 ve niifusu az olan yerlerde
ELCO derslerinin olmamast nedeniyle Tiirk ¢ocuklariin yarisinin bu derslerden faydalanamadigini
belirtir ¢iinkli okullarda bu dersin verilebilmesi igin en az 12 dgrencinin donem baginda dilekge ile
talepte bulunmasi gerekir. Ayrica bolgeye gonderilen Ogretmen sayilarmin azligi da yasanilan
sorunlardan biridir. Ders saatlerinin okul dis1 saatlere konmasi 6gretmenlerin saatlerinin her okula
uymayisi gibi sorunlari beraberinde getirmektedir. Ayrica bu derslerin nota yansimayist ve ders
saatlerinin uygunsuzlugu da 6grencilerde bu derslere karsi isteksizlik olusturmaktadir.

Her o0gretim doneminin sonunda Tiirk velilere dagitilan dilekgelerle Tiirkge dersi aldirip
aldirmayacaklar1 sorulur ve aranan ¢ogunluk elde edilirse ¢ocuklar bir sonraki 6gretim doneminde
Tiirkce dersi alabilmektedir. Bugiin Avrupa’da dordiincii kusak olarak yasamlarina devam eden
Tiirklerin ana dillerine kars1 sergiledikleri olumlu tutum sayesinde ¢ocuklarini ilkokul 2. siniftan
itibaren ELCO dersi almaya tesvik etmektedirler. 21 Kasim 1994 tarihinde egitim programinda
yapilan degisiklikle birlikte Tiirk¢enin yam sira pek ¢ok gocmen dili Avrupa dilleri kapsamina
almarak, ortaokul ve liselerde Tiirkcenin ikinci ve ii¢lincii yabanci dil olarak okutulmasi yasallagsmustir.

ELCO derslerinin aksine burada ders veren dgretmenler Fransa milli egitimine bagli ve derslerden
alman notlar ulusal sinavda gegerlilige sahiptir. Bu da Tiirk ¢ocuklarini bu dersleri alma istegini
artirmistir. Ortaokuldan itibaren Tiirkceyi yabanci dil olarak alan 6grenciler ise 3 y1l boyunca se¢meli
olarak bu derslere katilmaktadir. Yabanci dil egitimi anlayisi ve miifredatiyla islenen bu dersler dort
temel beceriyi gelistirmeye yoneliktir. Ogretmen tarafindan hazirlanan haftalik programlarla
ogrenciler dinleme, konugma, okuma, yazma alaninda etkinlikler yapmaktadir.

1.1 Arastirmanin Amaci

iki dilli bireyler her beceride aym diizeyde yeterli olmayabilir. Ogrenciler, dil becerileri arasinda en
fazla yazma becerisinde zorlanmaktadir (Cakir, 2010). Biligsel, duyussal ve devinigsel boyutlara sahip
bir dil becerisi olan yazma becerisini gelistirmek i¢in daha fazla ¢aba ve yeterlilik gerekmektedir
(Korkmaz, 2008). Avrupa’da yasayan iki dilli Tiirk g¢ocuklarinin Tiirk¢e yazma becerilerini tespit
etmeye yonelik calismalar yapilsa da (Bilig, 2016; Ince, 2011; Sénmez ve Akinci, 2011) Fransa
Ozelinde yapilan ¢aligmalarin sayisinin az oldugu belirlenmistir. Bu c¢alismada, Fransa’da dogmus,
Fransiz okullarinda egitim goren ve se¢gmeli olarak Tiirkge dersi alan iki dilli Tiirk ¢ocuklarinin yazim
hatalar1 incelenmistir.

2. YONTEM
2.1 Arastirma Yontemi

Bu c¢alisma durum caligmasi olarak tasarlanmistir. Durum caligmasi, aragtirmacinin zaman igerisinde
sinirlandirilmis bir veya birka¢ durumu ¢oklu kaynaklari iceren veri toplama araglar1 gozlemler,
gorlismeler, gorsel-isitseller, dokiimanlar, raporlar ile derinlemesine inceledigi, durumlarin ve duruma
bagl temalarin tanimlandigi nitel bir arastirma yaklagimidir (Creswell, 2007). Fransa’da yasayan iki
dilli Tiirk ¢ocuklarinin yazdiklar1 metinler degerlendirilerek ne tiir yanlighiklar yaptiklarini belirlemek
icin yazili anlatim c¢alismalarmin igerik analizi yapilarak hatalari belirlenerek tiirlerine gore
siniflandiriimistir.
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2.1 Calisma grubu

Fransa’nmin Lyon sehrinde, segmeli yabanci dil dersi olarak Tiirkgeyi secen 11-15 yag araligindaki 40
Ogrenci arastirmanin g¢aligma grubu olarak amacgh oOrnekleme yontemi ile belirlenmistir. Amagh
ornekleme, 6rneklem grubunun belirli niteliklere sahip olmasinin hedeflendigi rastgele bir 6rnekleme
yontemidir. Tlkdgretim dgrencilerinin yazim sorunlarmi belirmek amaglandigindan bu yas grubunun
oldugu bu okuldaki Tiirk &grenci sayisi ve bunlarin benzesik 6zellikleri yeteri veri kadar veri
toplayabilme varsayimindan dolayi ¢alisma grubu olarak belirlenmistir.

2.3 Veri Toplama Araclar ve Siireci

Tiirk¢e egitimi alaninda gérev yapan iki ayri uzmanin goriisleri alinarak bu yas diizeyindeki iki dilli
cocuklarin duygu ve diislincelerini kolay anlatabilecekleri ii¢ kompozisyon konusu belirlenmistir.
Ogrencilere bir ders saatinde, ders &gretmenleri gozetiminde yazili anlatim calismasi yapilmustir.
Yazili anlatim calismalarinin toplanmasi bir hafta siirmiistiir. Ogrencilere gerekli agiklamalar
yapildiktan sonra belirlenen bu konulardan birini se¢ip 1 ders saati icerisinde kelime sayis1 sinirlamasi
olmaksizin istedikleri bir konuda metin yazmalar1 istenmistir.

Uzmanlar tarafindan belirlenen yazma konulari sunlardir:

Konu 1: Daha 6nce yasadigin ve kendini mutlu hissettigin bir anin1 veya yasadigin bir olay1 anlatir
misin?

Konu 2: Geg¢miste yolculuk yapma imkéanin olsaydi hangi zamana gitmek isterdin? Nedenleriyle
birlikte anlatir misin?

Konu 3: Fransa ile Tiirkiye arasinda ne gibi sosyal ve kiiltiirel farklar var? iki iilkeyi olumlu olumsuz
yonleriyle karsilastirir misin?

2.3 Verilerin Analizi

Ogrencilerin yazili anlatim ¢alismalarinin yazim yanhslar1 agisindan betimlenmistir. Betimsel icerik
analizi yontemi, belirli bir konuda ya da alanda birbirinden bagimsiz olarak yapilan nitel ve nicel
caligmalarin derinlemesine incelenip diizenlenmesidir. Boylece o konu ya da alandaki genel egilimler
belirlenmektedir (Ultay ve Akyurt, 2021). Iki uzman tarafindan okunan yazili anlatim metinlerinde
belirlenen yazim yanlislari igin ortak temalar olusturulmus ve degerlendirilmistir.

3. BULGULAR

Ogrencilerin yaptiklar1 yazim yanhslart Tiirkge ses/harf yanlislari, biiyiik ve kiigiik harf kullanma
yanlislart, yerel agiz konusma dilinden kaynaklanan yazim yanhslar, kelime veya ekin yanlhs yazimi
ve noktalama isaretleri yanliglari olmak lizere bes baslikta sunulmustur.

3.1 Tiirkge ses/harf yanhslar:

Kiigiik yaglardan itibaren Fransizca egitim alan Tiirk ¢ocuklari ana dilleri olan Tiirkge ile ilkokuldan
itibaren karsilagmaktadirlar. Hatta zorunlu olmayan ELCO derslerini hi¢ alamayan ¢ocuklar1 da vardir.
Bu 6grenciler Tiirkgeyi ortaokula kadar diizenli 6grenememektedirler. Ailede ogrendikleri Tiirkceyi
bilingli veya akademik olarak &grenemedikleri igin baskin dil Fransizcanin etkisindedir. Tiirk¢ede
sekiz {linlii ses, ayni sekilde temas noktalar1 aymi farkli sesleri ayirt etmek icin bunlar1 karsilayan
harflere nokta veya kusaklar eklenerek farkli sesler elde edildigini bilmedikleri i¢in yazilarinda
ogrendikleri Fransizca alfabe ile Tiirkge sesleri yazdiklar1 belirlenmistir. Iki dilde kullamlan hem
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seslerin hem de onlar1 karsilayan alfabelerin denk ve benzer olmayisi Tiirk¢e yazilarinda yanlislara
neden olmaktadir. ikinci dil Fransizcanin ses ozellikleri ve alfabesini siirekli kullanmaya aliskin
olduklarindan Tiirk¢e yazarken Tirkge sesleri ve alfabeyi kullanmakta yetersiz olduklar
belirlenmistir. Ogrencilerin hatalar1 su seklide 6rneklenebilir:

Gecmis— Gecmis zaman

ogrenmek— Ogrenmek isterdim

zamanimiza— Peygamberimizi zamanimiza

onge: i1k onge

catisma— catisma cikmisti

arasinda— Turkiye arasinda farkliklar vardir.
kucuklugum Dahada— daha da kucuklugum cok iyiydi
katilirdim— biitiin savaglara katilirdim.
Peygamberimiz Muhamet (saw)

muslumanlari— o zamanin muslumanlari

saygililar— turkiyede insanlar mulumanlara cok saygililar.
licmamisti— ozaman fiyatlar iigmamisti.

cikarirdim— tatillerimin tadini ¢ikarirdim.

torlardim— turkiyeyi torlardim

O0cuz —Avrupalar i¢in 6ciiz du.

ezani—ezani camide okuyorlar.

Ulke—Ulkelerin yemeklerin fakliliklari bile farklidir.
cabik— Kurani daha cabik 6grenirdim.

3.2 Biiyiik ve kiiciik harf kullanima yanhslari

Fransizca ile Tiirkge biiyiik ve kiiglik harf yazim kurallar1 benzer olmasina ragmen 6grenciler, asagida
verilen 0rneklerde 6zellikle 6zel isimlerin yaziminda hatalar yapmaktadir. Bunun disinda climle iginde
6zel isim olmayan kelimeleri biiylik harfle yazan 6grenciler oldugu baz1 6grencilerin ayn1 kelimede
bile baz1 harfleri biiyiik yazdiklari belirlenmistir. Ogrencilerin yazim hatalar1 su seklide drneklenebilir:

Sonra fransaya giderim — Sonra Fransa’ya giderim.

Biitiin— Ordan da peygamberimiz oldu Biitiin savaslara katilirdim.

Hz. muhammed— Hz. muhammed’in yanina giderdim.

frAnsA ile turkiye— frAnsA ile turkiye ArAsindA ¢ok fArkliliklAr vAr.
Kina i¢in Kuzenlerimle Kuafore gittik.

3.3 Yerel agiz konusma dilinden kaynaklanan yazim yanhslar

Tiirk ¢ocuklar1 ana dillerini ilk olarak aile icerisinde evde dgrenmektedirler. Heniiz ana dilini tam
ogrenemeden kiiciik yaslarda okul Oncesinde Fransiz okullarinda Fransizca O0grenmeye baslarlar.
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Nebiha CAYIRLI, Halit KARATAY

Cocuklar aile ortaminda Ogrendikleri ve ailenin yerel konusma o&zelliklerini tasiyan konusma
Ozellikleri okulda Ogrenmeye c¢alistiklari akademik ve Olgiinlii  Tiirkgenin  6grenilmesini
engellemektedir. Bunun bir nedeni de 6lgiinlii Tiirk¢e konusabilecekleri sosyal ve akademik ortamlarin
yetersizligidir. Okulda 6gretilen sinirli ders saati ile olgiinlii Tiirkgenin pekistirilmesi zordur. Yerel
agiz konusma dilinden kaynaklanana yazim hatalar su seklide 6rneklenebilir:

giislii— Miisliimanlar diinyada en giislii olmustuk.

bizle— bizle namaz kilardi.

serbescene— serbescene ezan okuna biliyor.

yada— koyunlarimizi disarda yada bi bahcede kese biliriz.

onla— namazi onla kilardim.

deyil— ekonomi okadar kétudeyil di

ayit— tlilkene ayit farkliliklar vardir.

bitene— bitene para almak

gelcem-satcam— 2023 gelcem vede satcam

vitage— eski, yillanmig anlaminda

seyredirim— Orda Fransizlar Hitler’'nasil yardim ettini seredirim
biisiirii— biisiirii yaramazlik yapiyorlar

teyzemgili- gérmediydim— Teyzemgili Kuzanlarimi 2 sene boyunca gérmediydim
nnannemgil—annannemgilde tavuklar1 ve inekleri gordiim.

gene— gene geleneksel kiyafetler giydim

ikin¢i— ikinci bir tarihe gitmek istiyorum.

ordan— sonra ordan igecekler igtik.

Asia— Asia’da bulunuyor.

Taaa — taaa dedemin dedemimden dedemimden gérmek isterdidim.
3.4 Kelime veya ekin yanhs yazimi

Ogrencilerin  konusurken kelimeleri genellikle yanlis soylemeleri, Tiirkcenin ses ozellikleri
konusundaki bilgi yetersizlikleri, ses-alfabe ayirimina varamamalar1 gibi nedenlerle hem kelimelerin
yaziminda hem de onlara ulanan eklerin ses uyumlarina dikkat etmeden yanlis yazdiklar1 sdylenebilir.
Bu yazim yanlislar1 tamlama, iyelik ve ¢ekim eklerinin eksikligi ya da bunlarm yanlis kullanilmasi
seklinde oldugu belirlenmistir. Ayrica birlesik veya ayr1 yazilmasi gereken kelimeler ve eklerin
yaziminda yanlisliklar yapmaktadirlar. Ogrencilerin yazim hatalari su seklide drneklenebilir:

Dinleride— Ulkelerin diinleride farklidir.
ozaman— Ben ozaman kucuktum

birsey— bir sey istemiyorum

hig birseyi— hig birseyi degistirmezdim.
Hig bir sey— televizyonlar hig bir sey yoktu.
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Dahada— daha da

farkliklar— Degisik farkliklar vardir.

Bili-rdim( satir donunda yanlis hece ayirma hatasi)
Bazi1 lari— bazi lari olmasa bile

kestitiriyon— Parayi veriyossun Koyunu

onlArA kestitiriyon.

Olmak isterim— Ben 2013 turkiyede olmak isterim
Avrupalar — Avrupalar i¢in dciiz du.

ordan— sonra ordan igecekler igtik.

birbiriyle— herkes birbiriyle iyi davranirdi
Tiirkiye— En sevdigim yolculugum Tiirkiye giderkendi.
Giizel dir— onu gormek ¢ok ¢ok cok giizel dir
gurur duymak — gurur duymak arzu ederdim

ilk zamanlarda— timmetin ilk zamanlarda olmak
hissetigim—kendimi iyi hissetigim zaman

Fatih Sultan mehmete yardim etmek isterdim.
Osmanl1 diinya’nin hiikiimdar1 olurdu.

3.5 Noktalama isaretleri yanhslari

Noktalama isaretlerinde yapilan yanliglarda g¢ogunlukla kesme isaretinin yanlis veya gereksiz
kullanildig1 belirlenmistir. Ozel adlara gelen kesme isaretinin kullanim yerlerini tam bilememe ve
6zel-cins ad ayrimimi yapamama gibi nedenlerden kaynaklanan yanlislarin oldugu gériilmiistiir. Ayrica
noktadan sonra biiyiik harfle baglama kuralin1 uygulamanin da ihlal edilen yazim kurallar1 arasindadr.
Ogrencilerin noktalama hatalar1 su seklide 6rneklenebilir:

Yahudi’lerin —Yahudilerin

dayim’in— daymin

yaz’in— Sonra yaz’m Tiirkiye’ye gittik

Fransada— FrAnsAdA ¢ogu insan MuslumAnlari sevmiyor.
turkiyede— turkiyede insanlar mulumanlara cok saygililar.
nazi’ler—nazi’lerin nasil ¢aligtigini ve Hitleri gormeye calisirim.
Bedir savag’ina— Bedir savag’ina gitmek benim hayalim.
Cubbe’li—Cubbe’li gezmek giizel bir kiiltiirdiir.
Peygamberimizin nurlu yiiziini gérmek. (...)
Konyaya—Konyaya evime gittim.

Mekkeyi ve Medineyi gérmek ben ¢ok mutlu olurdum.
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4. TARTISMA VE SONUC

Fransa’da yasayan Tiirk Ogrencilerin yazim yanlislar1 ile Avrupa’nin degisik iilkelerinde yasayan
digerlerinin yanliglarinin benzer oldugu sdylenebilir. Sen (2016) Belgika’da yasayan Tiirk ¢ocuklartyla
yaptig1 ¢aligmada 6grencilerin yazili anlatimlarinda konusma dili ve agiz 6zelliklerinden kaynaklanan
yanlislar, ikinci dilin etkisinden kaynaklanan yanlislar, yazim yanlislari, ses olaylar1 yanlislart ve
noktalama yanlislari olarak belirlemistir. Bunlar Fransa’da yasayan Tiirk ¢ocuklarinin yapmis oldugu
hatalarla benzerlik gdstermektedir. Yine Bayrak ve Ustiin (2020) tarafindan Almanya’da yasayan iki
dilli ¢ocuklarla yapilan ¢alismada da benzer sonuglar ¢ikmistir. Alanyazinda 6zellikle iki dilin ses
ozellikleri ve her iki dilde sesler Latince alfabe ile yazilmasina ragmen her dile 6zgii sesleri karsilayan
harflerin ayn1 olmamas1 veya diger dilde daha fazla sesin olmasi ve bundan dolay1 daha fazla harf
kullanilmas1 kaynaklanan yazim yanlislart vardir. Ozellikle 6grencilerin ana dillerini giinliik hayatta
Ol¢clinlii bir ortamda kullanma olanaklarinin olmamasi, okul derslerinin bulunduklar iilke diliyle
olmasi1 akademik olarak 6l¢iinlii Tiirkgenin gelisimini sinirlayan nedenlerdendir.

Fransizcanin akademik olarak okulda birinci dil olarak kullanilmasi Tiirk¢enin kurallarindan sapmanin
bir diger onemli nedenidir. Bir dili konusan bireyin, dilin normlarindan sapmasina dilsel hata
denilmektedir (Selen, 1983). Ana dili disinda ikinci bir dil 6grenen bireylerde ana dilinden ikinci dile
veya ikinci dilden ana dilline aktarimlar goriilebilir. Sesbilgisel, sesbilimsel, bicimbilimsel,
sozdizimsel, anlambilimsel vb. durumlarda benzerlik gésteren durumlarda kisinin ikinci dili 6grenmesi
kolaylasirken farklilasmalarin oldugu durumlarda Ogrenme giiclesmektedir. Burada durum tam
tersinedir. Ogrenci, ana dili 6zelliklerini akademik olarak erken yaslardan itibaren 6grenmek yerine
Fransizcayr akademik olarak oOgrenmektedirler ve Fransizcaya dair kurallari Tiirkgeye
aktarmaktadirlar. Iki dilli Tiirk cocuklarinda ana dilleri Tiirkcenin egitiminin yetersizligi veya
olamayisindan dolay1 daha ¢ok baskin dilin ana dile yansimas1 goriiliir. Bulgularda verilen 6rnekler,
olumsuz aktarimlar daha ¢ok iki dilin ses ve alfabe farkliliklarindan kaynaklandigi sdylenebilir.

€6 9% CEXIY C6 9

Tiirk ile Fransiz alfabesi arasinda farkliliklar vardir. Fransiz alfabesinde Tiirk¢ede olan “¢”, “g”, “s” ve
“” harfleri bulunmazken Tiirk alfabesinde de “q”, “w”, “x” harfleri bulunmamaktadir. Bu
farkliliklardan kaynaklanan aktarim hatalarinin kaynagidir. “Turkiye arasinda farkliklar vardir.”,
“...biitiin savaglara katilirdim.” 6rneklerinde bu durum vardir. Harflerin yazimiyla ilgili dikkat ¢eken
bir bagka sorun 6grencilerin ayni sézciik veya ciimle i¢inde Tiirk¢e bir harfi dogru yazarken baska bir
Tiirkge sesi-harfi yanlis yazmalaridir. Bu durum alfabe farkliligindan ¢ok Tiirk¢e yazma tecriibelerinin

yetersizligindendir.

Sik karsilagilan bir hata tiirii ailede konusulan yoresel dil 6zelliklerinin yaziya aktarilmasidir. Tiirkgeyi
ilk olarak ailede 6grenen ¢ocuklar heniiz ana diline yeteri kadar hakim olamadan okula baslamakta ve
Fransizca egitimi almaktadir. Cocugun ailede 6grendigi yerel agiz 6zellikleri yazilarma yansimaktadir.
Bu durum gayet dogaldir ¢iinkii insan duydugunu yaziya aktarir. Olgiinlii dil ile yerel dilde sozciiklerin
sOylenisi ve yazimi farklidir. Avrupa’da g¢ocuklarin Tiirkgesi aileden Ogrendigi kadardir ve dil
yeterlilikleri akademik anlamda yeteri kadar desteklenememektedir. Calisma grubundaki 11-15 yas
arast ¢ocuklarin okul Oncesi donemde yani erken yaslarda kazanmasi gereken dogru soyleyis
farkindalig1 sonradan edinilmesi hem zaman hem de uzun caba ister. Bayrak ve Ustiin (2020)’iin
Almanya’daki Tirk g¢ocuklari {izerine yaptiklari aragtirmada da ailede konusulan yerel Tiirkge
ozelliklerinin yazim yanliglarinin 6nemli bir nedeni oldugu belirlenmistir. Bu veriler birlikte
degerlendirildiginde ailenin ve aile ortaminda kullanilan Tiirkgenin ve g¢ocuklara sunulan okul dncesi
ve sonrasi egitimin ana dilini dogru edinmede en onemli etken oldugu sdylenebilir. Ciinkii bu diizey
¢ocuklar, Tirk¢enin ses ve alfabe bilgisine sahip olsalar bile onlarmn Tirkce s6z dagarciklar yetersiz
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oldugu i¢in ciimle kurma ve metin iiretmede yetersizdirler (Akine1 ve Sénmez, 2022, Bilgig, 2016).
Dil becerilerinin gelisimi ona maruz kalindigi diizeyde gelisir. Bunun i¢in yurtdiginda yasayan Tiirk
cocuklarma okullarda sunulan Tiirkge 6grenme olanaklarinin siirlarmi genisletmek i¢in okul disinda
Tiirk¢e okuma, dinleme, konugma ve yazma ortamlari ve olanaklarina baglidir.

5. ONERILER

Yabancilara Tiirk¢e Ogretimi ders kitaplarindan farkli olarak yurt disindaki iki dilli ¢ocuklarinin
diizeyine uygun ders kitaplar1 hazirlanabilir.

Bu yas diizeyi iki dilli ¢ocuklarm &grenme ilgilerini ¢eken ve Tiirk¢e sdz dagarciklarini eglenerek
geligtirebilecekleri dijital oyunlar gelistirilebilir.

Ders disinda c¢ocuklarin Tiirkgeye daha ¢ok maruz kalmalari i¢in 6gretmenler belli giinlerde okunan
kitap ve izlenen filmler iizerine ¢cevrimici sohbetler yapabilir.

Yazili anlatim becerisi ve soz dagarciklarimi gelistirmek i¢in web2 araglari iizerinden yazi yazma
caligmalar1 yapilabilir. Yazilar1 bir dergi, dijital kitap, internet sayfasi, blog gibi ortamlarda
yayinlanabilir. Bu onlarin hem Tiirk¢e 6grenme isteklerini hem de dil yeterliliklerini artirir.
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