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Abstract

This study aims to compare the perceptions and self-efficacy skills of primary school
teachers who have taken drama courses to those who have not in terms of the use of drama as
a teaching technique. The sample of the study consists of prospective second and third grade
teachers enrolled in the Primary School Teaching Department at Ahi Evran University in the
2015-2016 education year spring term. In the Primary School Teaching Department, drama
classes are given in the fall term of the third year. Thus, the sample included students from
only second and third grades. The study is descriptive, that is, it aims to reveal the current
situation in total and makes use of a screening model. The data of the study was gathered
using a five-point Likert scale including 40 questions. During the data analysis processes, the
researcher made use of frequency, percent, arithmetic average, standard deviation and t-tests.
The level of significance of the comparisons was .05. The study findings suggest that the
prospective teachers' perspectives on using drama as a teaching method and their self-
efficacy skills were moderate. Additionally, there was found to be no significant difference
between teachers who have taken drama courses and those who have not in terms of self-
efficacy, perceptions and gender.

Keyword: Perception Drama course, drama technique, prospective primary teacher, self-
efficacy.

Drama Dersini Alan ve Almayan Siif Ogretmeni Adaylarinin
Drama Teknigiyle Ilgili Algilarinin ve Oz Yeterliliklerinin

Karsilastirilmasi

0z

Bu ¢alismada Drama dersini alan ve almayan simif ogretmeni adaylarinin drama
yontemini  kullanabilme yeterliliklerinin ve yéntemle ilgili algilarmin karsilastiriimasi
amaglanmaktadir. Arastirmanin ¢alisma grubunu 2015-2016 egitim ogretim yih bahar
yaryhinda Ahi Evran Universitesi Egitim Fakiiltesi Simif Egitimi Anabilim Dali 2. ve 3.
smiflarinda okuyan égretmen adaylary olusturmustur. Swif egitimi programlarinda Drama
dersi digiincii sinifin  giiz yariyihinda okutulmaktadir.  Bu nedenle é&rneklem  grubu
olusturulurken ikinci ve iigiincii simif Ogrencileri tercih edilmistir. Arastirma tarama

modelinde gerceklestirilmis, var olan durumun oldugu gibi ortaya konulmasimin amaglandig
betimsel bir ¢calisma olup; veriler, 40 soruluk bir besli likert tipindeki bir anket araciligiyla
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toplanmuistir. Verilerin analizinde frekans, yiizde, aritmetik ortalama, standart sapma ve t-testi
kullanilmis, karsilastirmalarda anlamhilik diizeyi .05 diizeyinde test edilmistir. Arastirmanin
sonucunda,; ogretmen adaylarinin drama yontemini kullanabilme yeterliliklerinin ve yénteme
karst algilarinin orta diizeyde oldugu bulunmustur. Ayrica Drama dersini alan ve almayan
ogretmen adaylarimin algilarmmin ve kullanma diizeylerinin farklilasmadigi, cinsiyetin de
anlamh diizeyde bir farklilik olusturmadigr saptanmigtir.

Anahtar Kelimeler: 4lg:, Drama dersi, drama teknigi, sinif 6gretmeni adayi, oz yeterlik.

Introduction

The meaning of education has changed over time as a result of raising and
training individuals who are able to keep up with a fast changing and developing
century. Today’s educational systems are to focus on student-centered rather than
teacher-centered approaches, to ensure active participation of students and to make
use of techniques and methods which facilitate the adaptation of the information into
the real world. One of the most effective teaching methods is drama.

Drama provides people with various opportunities to learn new things by living,
moving, actively participating in group activities, interacting with living and non-
living things around them, discussing, discovering, using all senses, feeling and
working cooperatively etc. (Giiney, 2009). In raising inviduals who can keep up with
a rapidly changing and developing world, teaching via drama undoubtly has
significant advantages because drama is one of the primary teaching methods that
can teach individuals how to adapt to different contexts and to emphatize (Sahin,
2006).

“Drama is the art of portraying and making sense of an experience, event, idea
or even sometimes an abstract notion or behavior by making use of drama
techniques like improvisation, acting etc. This process also occurs through
reorganizing cognitive patterns in the past, and through “play-like” processes in
which previous experiences and life events are revised,” (San, 2002). According to
Freeman, Sullivan and Fulton (2003) “Drama is the dramatic experiences which
shape individuals.”

The reason for using drama as a teaching method in education is that it improves
children’s affectional, cognitive and behavioural skills (Geng, 2003). Onder (2009)
defines drama as “...the impersonation of an action, event, feeling, various roles,
concepts, topics, stories, even poems, living and non living things through verbal or
nonverbal, spontaneous bahviours and performing imitations.” In the drama teaching
method, students are the center of learning and have an opportunity to learn by doing
(Celen & Vural, 2009; Maden, 2008; Malbelegi, 2011; Onder, 2006).

Drama is an influential tool for children to know about the world. During games
and improvisations, students search for solutions to problems. They discuss and
exchange opinions. Thus, drama helps children overcome obstacles they might face
in the future with less damage and helps integrate them into society (Akin, 1993: 8).
Drama has a meditating effect on children. Participants mention that how they feel
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better, experience positive changes and become happier as a result of cooperatively
created experiences and products during and after drama sessions (Okvuran, 1993).
Because of its obvious benefits, drama is an important and influential teaching
method which can be used at any grade of (Celen & Vural, 2009; Kaf, 2000;
Okvuran, 1993; Ozdemir & Ustiindag, 2007; Sozer, 2006).

Through drama students learn to approach events multidimensionally while
acting and watching their friends’ acting. They also develop cooperative working
skills and respect others' thoughts and opinions during preparation for improvisation
which means that “..drama can serve as a behavior that can change a teaching
approach in itself,” (Karadag, 2005). O’Neill and Lambert (1995) state that: “Drama,
which is a social process itself, plays a role in improving social skills by providing
opportunities for social communication and group work.” In drama, students assume
different identities. They are both actor and audience. This richness of experience
makes drama a quite beneficial method in learning human behaviors.

In Turkey, “..drama has been scientifically embraced as a contemporary
educational approach after the 1980s. Especially following the works of Prof. Dr.
Inci San from Ankara University and Tamer Levent who was an artist in the State
Theatre, dramatization in education was revised under the concept of 'Educational
Creative Drama’' by surpassing its current definition of ‘portraying any context,”
(Adigiizel, 1993).

The drama course has been accepted as an optional course in 4-8th grade classes
at grade schools since the 1997-1998 academic year. Then, related course books and
programs were prepared by the Board of Education and Discipline. Additionally,
with the cooperation of the National Education Ministry and Contemporary Drama
Association, in-service trainings have been organized for teachers, which aim to
enhance teachers’ competencies in the application of drama in the classroom.

Together with the common use of drama in education, the course has been
included in many departments at universities by the Council of Higher Education
since the 1998-1999 academic year in which the curriculums and programs of
faculties underwent change. In this changing trend, a course, Drama in Primary
Education, has been added to the programs of classroom teaching departments.This
study aims to compare the perceptions and efficiency skills towards the drama
method between third year students who have taken drama courses before and
second year students who have not taken drama courses yet in the Department of
Primary School Teaching in Ahi Evran University during the 2015-2016 term. To
this end, the researcher sought to address the following questions:

e What are the perception levels of the two groups of students?

o What are the efficiency levels of the two groups of students?

e Do perception and efficiency levels towards drama differ between the
two groups?

e Do perception and efficiency levels differ in terms of gender?
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Method

The study is descriptive, meaning that it aims to reveal the current situation in total
and makes use of a screening model. This is a quantitative study, which was
designed as a screening model. “The screening model aims to exactly describe a past
or current situation. In this model, a screening process is applied to the entire
population of the study or on a group or sample from this population so as to attain a
general judgment about the population,” (Karasar, 2011). The basic advantage of
this approach is “...to provide us with copious information about a sample which
consists of a copious amount of people,” (Biiylikoztiirk, Kilig Cakmak, Akgiin,
Karadeniz & Demirci, 2008).

Study Sample

Since it was possible to reach all students in the target research population, there was
no need for a sampling method. The target population of the study consists of
second and third year students in the Primary School Teaching Department of Ahi
Evran University during the 2015-2016 academic year. Information on the sample
group is presented in table 1.

Table 1.
The Teacher Candidates’ Distribution Based on Class and Gender
Grade Level Gender Frequency Percent
2" Grade Female 81 93.1
Male 6 6.9
Total 87 52.4
3 Grade Female 58 73.4
Male 21 26.6
Total 79 476
Grand Total 166 100.0

All students were included in the study on the day of the survey. Out of 166
prospective teachers, 52.4 were from second year while 47.6 were from third year.
Among the teacher candidates in second year, 6.9% were male and 93.1% were
female. And for the third year teacher candidates, 73.4% were female while 26.6%
were male.

Data Collection Tools

The data of the study was gathered using a five-point Likert scale including 40
questions. Survey questions were categorized under three parts. The first part
included questions about participants’ demographic features; the second included
questions relating to students' perceptions towards the drama method and in the third
included questions relating to participants’ thoughts and opinions about drama
courses they took at the university. The 60-item survey was developed following a
literature review and under the guidance of expert opinion (Can & Cantiirk-Giinhan,
2009; Karadag, Korkmaz, Caliskan & Yiiksel, 2008) The survey was then conducted
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with third year university students from a different department at education faculty.
The ambiguous questions were revised, corrected or removed all together from the
survey. During the pre-test, the survey was measured to have a 0.91 Cronbach
Alpha.

Data Analysis

After the surveys were collected they were digitized. SPSS 15 was used to perform
the data analysis. The scores of answers corresponding the questions in the survey
were coded as: Strongly Disagree - 1 point; Disagree - 2 points; Undecided - 3
points; Agree - 4 points and Strongly Agree - 5 points. In total, four negative items
in the survey were coded in reverse. A high score represents a positive perception
and a high level of self-efficiency towards the drama method.

The data analysis was done accordingly. The researcher also made use of
frequency (), percent (%), arithmetic average (X), standard deviation (S) and a t-
test. The level of significance of the comparisons was measured as .05.

Table 2.
Minimum and Maximum Scores Used to Determine Teacher Candidates’
Perceptions and Self-Competencies About Drama Method

Number of Items Minimum Score Maximum Score
Perception 34 34 170
Self efficacy 6 6 30
Total 40 40 200

Out of the 40 items in the scale, 34 of them are related with “perception” and 6
of them are related with “self-competence.” The lowest score concerning perception
is 34 while the highest is 170. A participant can score 6 points at the lowest level
and 30 points at the highest level in the part related to self-competence.

Findings

The first sub question of the study examines “the perception levels of teacher
candidates who take and do not take the drama course towards the drama method,”
and the second sub question examines “the self-competence levels of the teacher
candidates who take and do not take drama course towards using the drama method
in class.” The findings related to these two questions are presented in Table 3.

Table 3
The Perception and Self-competence Levels of Teacher Candidates About the
Drama Method

Low Medium High Min Mak Y s
79.4- 124.7-
Range 34-79.3
Perception ° 124.6 170 95 151 1194 9.96
P f 0 118 48
% 0,0 711 28,9

Self Range 6.0-9.3 9.4-146 14.7-30 6 30 121.6 2.6
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efficacy f 21 118 27
% 127 71.08 16.22
934-  146.7-

Total Ronge 49983 1466 200 104 170 1315 109
f 0 153 13
% 0.0 922 78

. The perception scores of the students towards drama ranges between 95 and
151. The score average is 119.4. The findings about perception levels suggest that
about 71% have medium level while 29% have a high level of perception.

The score averages in self-efficiency variable is measured as X= 121.6, with a
range of 6 to 30 possible points. In the sample, 71.08% of teachers have medium,
16.22% have high and 12.7% have low levels of self-efficiency.

Table 4.

The Comparison of Perception and Self-competence Levels of Teacher Candidates
Who Take and Do not Take the Drama Course Towards the Application of the
Drama Method

Drama Course N X S sd t P
Have Taken 87 131.23 11.0
79 131.95 12.18 164 0.422 674

Have Not Taken

Table 4 represents the comparison data of second year students who have not
taken drama courses yet and third year students who have taken them. As shown in
the table, students’ perception and self-efficiency levels do not differentiate based on
whether or not they have taken drama courses (tuss)= 0,422 ve p>0,05).

Table 5.

The Comparison of Perception and Self-competence Levels of Teacher Candidates
Who Take and Do not Take the Drama Course Towards the Application of the
Drama Method In Terms of Gender Variable

Gender N i S o ¢ p
Female 139 131.9 11.4

164 .872 .384
Male 27 129.9 8.2

According to Table 5 in which male and female participants’ perceptions and self
efficiency levels are compared, the score averages of female students is slightly
higher than male students' score averages (X (femay=131.9 and (X (maie))=129.9).
However this is not statistically significant (p>0.05).

Conclusion, Discussion and Suggestion

This study has shown that prospective teachers generally have medium level of
perception and self efficiency towards the drama method regardless of their having
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taken a drama course. In the literature, from both studies in which samples consisted
of teachers (Ceylan & Omeroglu, 2011; Dalbudak, 2006; Dellal Akpmar & Kara,
2010; Kiligaslan & Giin, 2011; Kog, 3013; Maden, 2010; Sahin, 2006; Tutuman,
2011; Uzuner Yurt & Eyiip, 2012; Unal, 2004; Yildirim, 2008) and from the ones in
which samples consisted of prospective teachers (Altintag & Kaya, 2012; Basc1 &
Gilindogdu, 2011; Cetingdz & Cantiirk Gilinhan, 2011; Fenli, 2010; Hamurcu, 2009;
Oguz & Altun, 2013; Ormanc1 & Oren Sasmaz, 2010) it can be observed that both
teachers and prospective teachers believe in the benefits of the drama method in
general.

The study findings showed that there is not a significant difference between
teachers who have taken drama courses and those who have not in terms of drama-
related perceptions and self-efficiency skills. Kog¢ (2013) similarly stated that there
is not a significant difference in teachers’ self-efficiency levels towards using the
drama method in terms of prior drama trainig. However, other similar research by
Bramwell (1992), Ustiindag (1997), Gencel (2009) and Fenli (2010) showed that
prospective primary teachers develop more positive attitudes towards drama courses
after they take creative drama classes.

Additionally, no significant difference was found between teachers who have
taken drama courses and those who have not in terms of gender. Although there are
many studies supporting this fact, (Akbas & Celikkaleli, 2006; Altintas & Kaya
2012; Bertiz, 2005; Dogan, 2013; Dogan & Ozberk, 2013; Fenli, 2010; Maden,
2010; Unal, 2004) there are also many studies revealing findings on behalf of female
teachers or female prospective teachers (Altintas & Kaya, 2012; Karabag, 2014;
Kog, 2013; Oguz & Altun, 2013; Turan, Kuguoglu & Albayrak, 2012). However, in
the literature we can see a few studies on behalf of male teachers or prospective
teachers as well (Akbulut, 2010; Ipek& Acuner, 2011; Keshta, 2013; Korkut, 2009).

The study described and compared the competencies and perceptions of teacher
candidates who take and do not take the drama course towards making use of the
drama method in their classrooms, and concluded that all the participant teachers
candidates shared a medium level of self-competence towards the application, and
that there was no difference in perception and self-competence levels between the
teacher candidates who taka and who do not take the drama course. In this sense, the
following items can be suggested:

v' To increase competencies of teachers who deliver drama courses at
universities or to employ more efficient teachers in the drama method

v" To review the content of drama courses at universities, and especially to
provide guidelines concerning the application stage of drama

v" To organize drama classrooms (with tools and materials such as decors,
costumes, wardrobes etc.) which would ensure more realistic and functional
drama practices.
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Genigsletilmis Ozet

Drama bireylere; yasayarak, hareket ederek, etkinliklere bizzat katilarak,
¢evrelerindeki canli ya da cansiz varliklarla etkilesim igerisinde bulunarak, bir grup
icerisinde bulunarak, etkinliklerin sonucunda tartigarak, kesfederek, duyularim
kullanarak, hissederek, is birligi icerisinde bulunarak 6grenme firsati sunar (Giiney,
2009: 73). Hizla geligsen ve siirekli degisen diinyaya ayak uydurabilecek bireylerin
yetistirilmesinde, drama ile dgretimin kuskusuz 6nemli bir katkis1 vardir. Ciinkii
drama, bireylere farkli durumlara nasil uyum saglayabilecegini en yalin sekilde ve
empati kurdurarak 6greten yontemlerin baginda gelir (Sahin, 2006).

Tirkiye’de de “1980°1i yillardan sonra egitimde dramatizasyon kavrami ¢agdas
yaklagimlarla ve bilimsel olarak yeniden ele alinmaya baglanmigtir. Bu aragtirmada
2015-2016 ogretim yilinda Ahi Evran Universitesi Egitim Fakiiltesi’nin Simif
Egitimi Anabilim Dalinda okuyan ve Drama dersini almis olan 3. sinif 6grencileri ile
heniiz bu dersi almamis olan 2. siif Ogrencilerinin drama ydntemine iliskin
algilarinin ve kullanabilme yeterliliklerinin karsilastirilmas: amaglanmistir.

Bu genel amag gercevesinde asagidaki alt problemlerin cevaplari aranmustir.

v Drama dersini alan ve almayan 6gretmen adaylarinin drama yontemi ile ilgili
alg1 diizeyleri nasildir?

v' Drama dersini alan ve almayan Ogretmen adaylarinin drama yontemini
kullanmaya yonelik yeterlilik diizeyleri nasildir?

v' Drama dersini alan ve almayan ogretmen adaylarmin drama y6nteminin
uygulanmasina yonelik yeterlik ve alg1 diizeyleri farklilagmakta midir?

v Drama dersini alan ve almayan 6gretmen adaylarimin drama yontemi ile ilgili
yeterlik ve alg1 diizeyleri ile ilgili goriisleri cinsiyetlerine gore farklilasmakta
midir?

Bu aragtirma tarama modelinde gergeklestirilmis, var olan durumun oldugu gibi
ortaya konulmasinin amaglandigi betimsel bir ¢calismadir.
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Aragtirmada evrendeki tiim &grencilere ulasildigindan Orneklem tayinine
gidilmemistir. Caligma evreni, 2015-2016 Ogretim Y1ili Bahar yariyilinda Ahi Evran
Universitesi Siif Egitimi Anabilim dali 2. ve 3. smiflarina devam eden
ogrencilerinden olusturulmustur. Anketin uygulandig1 giin okulda olan ve goniillii
olan tiim ikinci ve iiciincii simif 6grencileri ¢aligmaya dahil edilmistir. Orneklem
grubundaki toplam 166 6gretmen adayinin 52.4’1 ikinci sinif ve 47.6°s1 da iiclincii
smif 6grencisidir.

Arastirmada veriler, 40 soruluk besli likert tipindeki bir anket aracilifiyla
toplanmustir. Anket sorular1 ii¢ béliimde yapilandirilmistir: ilk  bodliimde
katilimcilarin demografik 6zellikleri, ikinci boliimde calismaya katilan &gretmen
adaylarinin drama yontemi ile ilgili algi diizeyleri ve son boliimde ise &grenim
gordiikleri Universitede aldiklar1 drama egitimi ile ilgili disiincelerine yonelik
maddeler yer almaktadir. Anket literatiir taramasi sonrasinda, uzman goriisleri de
almarak taslak olarak 60 madde olarak hazirlandiktan sonra galismanin
gerceklestirildigi egitim fakiiltesinin baska anabilim dalindaki {igiincli siniflarina
devam eden 150 6grencisine uygulanmistir. Anlasilamayan sorular yeniden gézden
gecirilmis, diizeltilmis veya ¢ikarilmistir. Sonrasinda yapilan 6n denemede anketin
Cronbach Alfa katsayis1 .91 olarak hesaplanmustir.

Verilerin analizindenda 6l¢ek maddelerinin her birine verilen cevaplara karsilik
gelen puanlar su sekilde kodlanmistir: “Hi¢ katilmiyorum: 1 puan; katilmiyorum: 2
puan; karasizzim: 0 puan; katiliyorum: 4 puan ve tamamen katiliyorum: 5 puan”.
Olgekte yer alan toplam 4 adet olumsuz madde ise ters olarak kodlanmistir. Olgekten
alinan yiiksek puanlar 6gretmen adaylarinin drama yontemi ile ilgi algilarinin ve 6z
yeterliliklerinin olumlu olarak yiiksek diizeyde oldugunu gosterirken, alman diisiik
puanlar bu alanlardaki diizeylerinin de disiik oldugunu gostermektedir.  Analiz
islemi buna goére yapilmistir. Elde edilen verileri betimlemek i¢in ise yiizde (%),
frekans (f), ortalama (X), standart sapma (S) ve t- testi analizleri kullanilmistir.

Arastirmadan elde edilen sonuglar ise su sekildedir;

Ogretmen adaylarinin Drama dersi ile ilgili algi puanlar1 95 ile 151 arasinda
degismektedir. Puan ortalamalart ise 119°4’tiir. Alg1 diizeylerine iligskin veriler
incelendiginde 6gretmen adaylarinin yaklagik % 70’1 orta ve % 30’u da yiiksek
diizeyde algiya sahiptirler.

Ogretmen adaylarmin Drama dersi ile ilgili 6z yeterlilik diizeyleri puan

ortalamalar;; X = 121,6 iken puanlar; minimum 6, maksimum 30 puan
araligindadir. Calisma grubundaki &gretmen adaylarmin %71.8°1 orta diizeyde,
%16.22’si yiiksek diizeyde ve %12.7’si de diisiik diizeyde 6z yeterlilik puanlarina
sahiptirler.

Calisma grubundaki 6grencilerin drama teknigi ile ilgili algilarinin ve 06z
yeterlilik diizeylerinin Drama dersini almig ya da almamis olma durumlarina goére
anlamli diizeyde farklilagsmadig1 gozlenmistir (t(e4)= .422 ve p>.05).
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Calismaya katilan kadin ve erkek dgretmen adaylarinin Drama dersi ile ilgili 6z
yeterlilik ve alg1 diizeylerinin cinsiyetlerine gore karsilastirilmasi ile ilgili bulgulara
gore kadin dgretmen adaylarinin puan ortalamalar1 erkek dgretmen adaylarina gore
bir miktar daha yiiksek olsa da (X (,4,=131.9 ve X ee0=129.9) bu fark istatistiksel
olarak anlamli degildir (p>.05).

Bu calismada Drama dersini alan ve almayan Ogretmen adaylarinin drama
yontemi ile ilgili algi diizeylerinin ve kullanabilme yeterlilik diizeylerinin genel
olarak orta diizeyde oldugu saptanmistir. Alanyazinda gerek calisma grubunda
ogretmenlerin yer aldig1 caligmalarda (Unal, 2004; Dalbudak, 2006; Sahin, 2006;
Yildirim, 2008; Dellal Akpinar ve Kara, 2010; Maden, 2010; Kiligaslan ve Giin,
2011; Tutuman, 2011; Ceylan ve Omeroglu, 2011; Uzuner Yurt ve Eyiip, 2012;
Kog, 3013) gerekse 6gretmen adaylarinin yer aldigi ¢aligmalarda (Hamurcu, 2009;
Fenli, 2010; Ormanci ve Oren Sasmaz, 2010; Oguz ve Altun, 2011; Cetingdz ve
Cantiirk Giinhan, 2011; Bagc1 ve Glindogdu, 2011; Altintas ve Kaya, 2012) drama
ile ilgili tutumlarmin, uygulama diizeylerinin vb. arastirildigt ¢alismalar
incelendiginde; Ogretmenlerin ve Ogretmen adaylarmnin genel olarak dramanin
yararina inandiklari, dramayla ve dramayi derslerde kullanmayla ilgili olumlu
diisiinceye sahip olduklar1 ve dramayla ilgili tutumlarinin yiiksek diizeyde oldugu
gibi bulgular icerdikleri gézlenmektedir.

Aragtirma sonucunda Drama dersini alan ve almayan Ogretmen adaylarimin
drama yontemi ile ilgili algi diizeyleri ve kullanabilme yeterliliklerinin anlamli
derecede farklilasmadigi saptanmistir. Kog (2013) tarafindan yapilmig ¢alismada da
dramayla ilgili egitim alma durumlar1 farkli 6gretmenlerin dramayi kullanabilme
yeterlilikleri arasinda anlamli fark olmadigi belirlenmistir. Ote yandan Bramwell
(1992), Ustiindag (1997), Gencel (2009) ve Fenli (2010) tarafindan gergeklestirilmis
benzer calismalarda sinif dgretmeni adaylarinin, yaratict Drama dersini aldiktan
sonra derse yonelik tutumlarinin daha olumlu oldugu saptanmustir.

Drama dersini alan ve almayan 6gretmen adaylarinin drama yontemi ile ilgili
yeterlik ve algi diizeyleri ile ilgili goriisleri cinsiyetlerine gore farklilasmadigt
aragtirmada ulasilan sonuglardandir. Alanyazinda bu bulguyu destekleyen
arastirmalar olsa da (Unal, 2004; Bertiz, 2005; Fenli, 2010; Dogan ve Ozberk, 2013;
Dogan, 2013; Altintas ve Kaya 2012; Maden, 2010; Akbas ve Celikkaleli, 2006)
genel olarak kadin 6gretmenlerin ya da kadin 6gretmen adaylarinin lehine farklilik
bulunan pek ¢ok calisma (Karabag, 2014; Kog, 2013; Oguz ve Altun, 2013; Turan,
Kuguoglu ve Albayrak, 2012; Altntas ve Kaya, 2012; bulunmaktadir. Ayrica,
literatiirde erkek Ogretmen ya da 0gretmen adaylarinin lehine sonuglara ulasilmis;
Keshta (2013), ipek ve Acuner (2011), Akbulut (2010) ve Korkut, (2009) gibi az
sayida da olsa ¢aligmalarin yer aldig1 gézlenmistir.



