Ankara University Journal of Faculty of Educational Sciences
) Year: 2024, Volume: 57, Issue: 2, 467-530
e~ DOI: 10.30964/auebfd.1311558, E-ISSN:2458-8342, P-ISSN:1301-3718

A Phenomenological Study on the Intersections of High
School Students’ Educational Trajectories in Different
Types of High Schools in Turkey

ARTICLE TYPE Received Date Accepted Date Published Date
Research Article 06.08.2023 02.08.2024 07.25.2024
Ayse Giilsiim Akcatepe ()

Ankara University

Burcu Cildir (752
Erzincan Binali Yildirim University

Mustafa Sever (23
Ankara University

Abstract

In this research, we examined the student practices of high school students in different types of high schools
in Turkey in the light of Bourdieu's concepts of habitus and cultural capital. While tracing the essence of
student practices with a phenomenological approach, we tried to make explicit what lies at the intersections
of various high school types in terms of these practices and how the educational trajectories of students in
these schools are shaped and reshaped. We conducted the research in six types of high schools in Ankara.
Through a phenomenological analysis of in-depth interviews with 96 students and seven mothers, we
revealed student practices within the framework of the reciprocal relationships between habitus and cultural
capital in home and school environments. As a result of this analysis, we interpreted the essences that cut
across the educational trajectories of students positioned in different schools as living through school choice
illusion, declaring the position with a sense of entitlement, engaging with cultural fields, and utilizing sports
for the presentation of self. The main result of the research shows that although students are positioned in
different trajectories, the essence of their student practices does not change. We propose that this result
should be explained from the perspective that the existence of different schools or different routes for
students cannot guarantee the social mobility of individuals but continues to serve the reproduction of all
the historical and social contingencies that create these students' positionality.
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Being a student means acting and maintaining practices specific to student
phenomenon within a relevant field. These practices emerge within that field and
become meaningful only in that field and in other associated fields. Defining a person
as a student requires that person to be in a field where all contingencies regarding
student practices prevail. Just entering the field and being part of the interactions in
that field is sufficient for studentship to become an ascribed definition of identity.
Enrolling in a school, course, or institution for learning and accepting other
responsibilities that come with it brings along to be defined as a student of that
institution. From this perspective, this kind of definition provides only a tag. However,
studentship is not just a tag but a phenomenon that can be explained with different
meanings for individuals who have experienced being a student at different periods of
their lives. For a deeper understanding of being a student, it is helpful to refer to the
concepts that social theory offers to understand societies, social phenomena,
individual behaviors, and the relationships between and within individuals and
communities. With the help of social theory and its concepts, it is possible to
thoroughly examine the student phenomenon within the framework of wider social
contexts.

From a sociological and phenomenological perspective, understanding the
meaning of being a student necessitates a close examination of student practices.
Being a student is a phenomenon that can occur not only in formal education contexts
from early childhood to tertiary education but also in non-formal education contexts,
especially in terms of lifelong learning. This research deals specifically with the high
school period, which is one of the periods in which the contingencies of student
practice come to life. Therefore, the study focuses on high school students’ student
practices. In Turkey, an academic tracking system for the transition from middle
school to high school has existed for many years. As a consequence, different routes
have been settled as various high school types for students graduating from middle
school. Given that this is the situation in Turkey, the study focuses on students’
practices in different high school types in Turkey with a phenomenological approach
by tracing the essences of student experiences with particular attention to Bourdieu’s
concepts of habitus and cultural capital. With Bourdieu’s cultural capital and habitus
lenses, this research is an attempt to make explicit what lies at the intersections of
various high school types in terms of student practices and how these students’
educational trajectories are being shaped and reshaped. There is limited research
addressing high school students’ student practices (Edgerton et al., 2014; Kavurgaci
& Selvitopu, 2022). The majority of research discusses parental expectations for their
children who are in high school due to parents’ concerns for future educational
attainments (Bodovski, 2010). Although the concepts of habitus and cultural capital
are focal in various research, the concept of practice does not emerge as the main point
of these studies (Edgerton et al., 2014).

This research was conducted on six different types of high schools in Turkey,
including Anatolian, Anatolian imam preacher, fine arts, science, social sciences, and
vocational and technical Anatolian high schools. Recent literature has indicated that
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there are social inequalities and achievement differences between different schools in
Turkey (Alacaci & Erbas, 2010; Boliikbas & Giir, 2020; Gimiis & Atalmis, 2012;
Giir et al., 2013; Kogyigit et al., 2018; Suna et al., 2020a; Suna et al., 2020b; Sahin,
2019). High school education is provided after middle school in compulsory formal
or non-formal general, vocational, and technical schools, as well as in vocational
training centers (MEB, 2016). Since the 1990s, the placement of students in primary
and middle schools has been an issue in Turkey; however, the proliferation of high
schools admitting students through exams has turned the transition to high school into
a major challenge (Suna et al., 2020a, p.356). Despite the fact that compulsory
education is 12 years and this period includes high school, it is stated that a large part
of the age population in Turkey continues their education for 10 years. The fact that
the enrollment rate in the 15-19 age group, which corresponds to the high school
period, falls behind the OECD average is interpreted as a sign of difficulties in access
to education in this age group (TED, 2019). Turkey's secondary education assumes
that separating students into professions/branches should occur in high school, and
grouping them according to academic abilities will increase success (TED, 2008).
However, the achievement gaps among students from different schools are persistent,
and there is no indication that they will decrease in the foreseeable future (Giimiis &
Atalmis, 2012, p.65).

All high school institutions are hierarchically ranked, with science high
schools occupying the top position (Suna et al., 2020a, p.356). The history of the
science high school dates back to 1964. It was established in Ankara with the
assistance of the Ford Foundation, and since then, science high schools have served
as a gateway for students interested in pursuing careers in the fields of science and
mathematics (Tiirk & Kilig, 2015, p.47). Taking science high schools as a model, the
first social sciences high school was opened in 2003. The purpose of these schools,
which admit students through a central exam as in the science high school type, is to
educate students in the fields of literature and social sciences (Giir et al., 2013, p.5).
Anatolian high schools, which are the most common high schools in Turkey, were
first opened in 1955 in six cities, originally named “Maarif College”, and were later
renamed in 1975 (Tiirk & Kilig, 2015, p.47). Before 1999, students were selected for
enrollment in Anatolian high schools through a central exam after primary school and
had to complete a one-year preparatory class before starting middle school. The
transition to 8-year compulsory primary education resulted in the closure of the
middle school section of Anatolian high schools (Giir et al., 2013, p.6). Starting from
2005 until 2006, general high schools were gradually transformed into Anatolian high
schools. This initiative, which was stated to be aimed at improving the quality of
secondary education and encouraging more students to enroll in vocational and
technical secondary schools, gained momentum in 2010 (MEB, 2016). This
transformation process was completed in 2013 and general high schools were
transformed into Anatolian high schools. It is stated that in the 2000s, the efforts to
reduce the gap between secondary education institutions, such as the transformation
of general high schools into Anatolian high schools, were ineffective due to the
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hierarchical position of these two types of schools and even schools of the same type
in the field (Suna et al., 2020a, p.357).

Anatolian imam preacher high school, the first of which was opened in 1985
(Giir et al., 2013), is a school type whose position within the education system is a
controversial issue on the political agenda. Anatolian imam preacher high schools,
whose curriculum consists of 70% science and culture lessons and 30% Islamic
sciences, differ from other general secondary education institutions in that they offer
religious education in addition to the regular curriculum (MEB, 2021). In addition to
academic high school types, there are also some fine arts high schools and vocational
high schools that use special talent tests for students. Fine arts high schools in Turkey
were established in 1999 (Giir et al., 2013, p.8). Fine arts high schools offer
fundamental knowledge and skills pertaining to fine arts and serve as a foundation for
cultivating skilled professionals in the field (Tirk & Kilig, 2015, p.48). When the
general situation of secondary education in Turkey is evaluated, it is seen that
although there is diversity among high schools that prepare students for higher
education, a significant number of them are insufficient in this regard, and this
situation becomes even more complicated in terms of vocational and technical high
schools (TED, 2008). Vocational and technical high schools demonstrate the lowest
performance in general exams such as PISA (Berberoglu & Kalender, 2005; MEB,
2019) and therefore are situated at the bottom of the hierarchy of high schools. The
main objectives of vocational and technical secondary education, as stated by MONE
(2009), include meeting economic needs, training manpower for global competition,
providing high-tech vocational and technical education, and producing a qualified
labor force for the knowledge economy. However, there is dissatisfaction among
teachers, employees, students, and businesses involved in vocational education
regarding the Ministry of National Education’s inadequate attention to vocational and
technical education (Tamer & Ozcan, 2014). To comprehend students' daily lives in
different high schools, it is essential to have a grasp of these distinct school types.

Addressing the common and discrete essences of individuals’ student
practices in various high school types with Bourdieu’s habitus and cultural capital
lenses, which also means considering the structure and agency together, can bring
forth a strong analysis of how individuals’ educational trajectories are shaped, on
which routes they are located within these trajectories, how they have specific
dispositions in certain positions and which practices are indicative of these
dispositions. This analysis is intended to open a new line of discussion regarding the
function of these high schools in the education system within the local context by
revealing the essences that constitute the intersections and divergences of student
practices in various high school types.

Theoretical Perspective

This section is about the theoretical perspective we adopted throughout this
research. Employing Pierre Bourdieu’s conceptual tools on practice, this study looks
for the inner meanings of student practices. By focusing on high school students’
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practices within the field of education through the lenses of cultural capital and
habitus, we aim to make explicit what lies at the intersections of different high schools
in Turkey. Because Bourdieu’s thinking tools provide rich conceptual instruments for
educational researchers (Grenfell & James, 2004; Kenway & McLeod, 2004;
McNamara-Horvat, 2003), this study is based on the view that cultural capital and
habitus are functional tools for understanding the formation of high school students’
student practices in the field of education.

High school is a crucial stage of individuals’ personal educational trajectories.
A trajectory is constituted of a sequence of positions within a field (Bourdieu, 1998).
High school corresponds to a precisive period both in the position-takings of agents
in the field of education and in the formation of their educational trajectories.
Examining the practices of individuals in this period helps to understand the structure
of the field of education, the logic of its operation, and the nature of the relations in
this field. According to Bourdieu (2021), to understand what individuals become at
every moment on their trajectories, it is necessary to know their habitus. Habitus,
which is among Bourdieu’s most referred concepts, is defined as the “systems of
durable, transposable dispositions, structured structures predisposed to function as
structuring structures, that is, as principles which generate and organize practices and
representations (...)” (Bourdieu, 1990, p.52). Considering this definition of habitus,
Bourdieu underlines the twofold characteristics of the concept. The habitus is not only
a structuring structure but also a structured structure (Bourdieu, 1984). The dialectical
logic can be deduced from this depiction of the term. As a structuring structure,
habitus constructs practices and perceptions, meanwhile, as a structured structure
habitus is the product of socialization. Habitus refers to a set of dispositions or
tendencies, and it exists through the integration of the individual’s past experiences.
Habitus creates an illusion that individuals have the spontaneity and freedom to think
and act. Bourdieu uses the phrase of socialized subjectivity for habitus, that is, a
system of predispositions constructed throughout the lifespan via interactions with
others, and as a consequence, it is the habitus that functions for individuals as schemas
of perception, thinking, and acting. With this, Bourdieu points out the dialectical
relationship between objective structures and subjective tendencies (Bourdieu, 1995;
Maton, 2008) while claiming that the individual or even the personal or the subjective
is social (Bourdieu & Wacquant, 1992). In other terms, while the field constructs the
habitus, the habitus also contributes to the establishment of that field (Bourdieu &
Wacquant, 1992). After conducting extensive research on Bourdieu's work pertaining
to the notion of habitus, Reay (1995; 2004) proposes four essential elements of
habitus, which include “habitus as embodiment”, “habitus and agency,” habitus as “a
compilation of collective and individual trajectories”, and habitus as “a complex
interplay between past and present.” According to Reay (1995), “embodiment” is a
critical concept for habitus. Habitus is the manifestation of embodied capital and it
functions as a dispositional system that generates individuals’ action, perception, and
thinking schemas. In that sense, it has a socialized subjectivity characteristic that
informs the practice.
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Bourdieu’s thinking tools are inseparable for examining the social world
(Wacquant, 1989) and another concept of Bourdieu’s thinking tools is capital. The
capital could exist in different types and each type is interrelated with each other in
some way. It is the volume, the structure, and the type of one’s capital which is
decisive for agents’ positions and trajectories in a field. Having said that, in which
way and how to use this capital in a field is predetermined in habitus. So it would not
be wrong to claim that as social agents we make spontaneous actions in daily life
rather than arbitrary decisions. Accordingly, the type and volume of capital is the most
determinative possession in one’s educational life and social position. For Bourdieu,
‘capital is accumulated labor’ (Bourdieu, 1997, p.46) and it is the capital that
manifests itself in three genres: economic, cultural, and social (Bourdieu, 1997).
According to Bourdieu, cultural capital is the grounding tool (Wacquant, 1989) and
can exist in three forms namely; in the embodied state, in the objectified state, and in
the institutionalized state (Bourdieu, 1997). Through these forms, it can be understood
the mechanisms cultural capital manifests itself and the positions and dispositions of
individuals and analyzed individuals’ practices within a field.

Cultural capital, as conceptualized by Bourdieu, serves to elucidate the
disparities in academic attainment observed among children hailing from diverse
social class backgrounds (Bourdieu, 1997; 1998; Wacquant, 1989). It possesses the
potential to be converted into economic capital and educational qualifications. The
accumulation of cultural capital occurs unconsciously but at the same time, it has a
hereditary aspect which is a conscious investment process organized and ensured by
the family (Bourdieu, 1997). For instance, the way parents communicate and liaise
with their children is a salient feature of childrearing. According to Lareau (2003),
one way of fulfilling parenting practices for middle-class families is engaging in
discussions with their children in their daily lives as part of a concerted cultivation
process. It is something like a hidden curriculum of the family where parents provoke
their children’s thinking process and teach children to express opinions so they could
get in contact with adults without ever being fully extended as if they were interacting
with their peers (Lareau, 2003). Cultural capital in the embodied state differs from
other forms because it is akin to habitus by comprising personal abilities for
understanding the cultural codes (Yang, 2014). Cultural capital which embodies
parental practices has a potency for revealing the inherited capital from the family. So
childrearing and the outcomes of this process are a reflection of social class whatever
that class origin might be. Lareau (2003) remarks that it is parents’ social class which
has invisible but influential effects on children’s life trajectories. Children learn some
codes that ensure possession of cultural competence composed of appreciation and
perception schemas. These schemas, which Bourdieu called taste, manifest
themselves as social distinction mechanisms in social and educational life (Bourdieu,
1984; McCandless, 2015). Tastes in music, art, literature, and sports and the
preferences in these are substantial hallmarks of social class because acculturated taste
needs greater investment in cultural and other forms of capital (McCandless, 2015).
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Cultural capital is among the most well-known and frequently referred concepts
of Bourdieu and a lot of research on the sociology of education scrutinizes this concept
within the framework of educational settings (Dumais, 2002; Edgerton & Roberts,
2014). However, research dealing with the habitus concept and its role in educational
processes, and the relationality of cultural capital and habitus within the context of
educational inequalities are limited (Dumais, 2002; Edgerton & Roberts, 2014). One
of the prominent figures who discusses the role of habitus and cultural capital in
schooling is Diane Reay. Reay (1998) highlights the importance of the effects of
cultural capital and habitus on individuals’ educational trajectories. Edgerton &
Roberts (2014) put an interpretation on the dialectical nature of habitus and cultural
capital. By way of practice, dispositions can function as capital corresponding to the
expectations of the field. Edgerton and Roberts (2014) inquire into the dual nature of
dispositions notably on the concepts of habitus and cultural capital, and how this dual
nature interacts in school context and manifests itself in terms of educational success.

It is crucial to emphasize here that Bourdieu’s four main concepts which make
up his toolbox are inseparable from each other. Bourdieu (1984, p.101) uses the
imagery equation “(habitus)x(capital)+field=practice” showing the interrelatedness of
these concepts. This means that practice is derived from the interrelations between
habitus, capital, and field (Yang, 2014). It can be concluded that the practices are the
results or the endpoint in the field individuals are positioned, and the capital they have
is connected with habitus, and to the extent of the characteristic of the match between
habitus and field is determinative in how practices emerge. The capital that individuals
have has a role in the structuring of the habitus of individuals, but at the same time,
that capital manifests itself in different ways in the embodiment of the habitus.
Besides, habitus is decisive in the manifestation of capital in that way. Edgerton and
Roberts (2014) characterize practice as “individuals’ behavioral repertoire” (p.195)
that takes shape over time with the interaction of habitus and cultural capital in a
specific field. If practices are derived from interactions of capital, habitus, and field,
it makes sense to scrutinize students’ experiences by focusing on habitus and capital
to understand their practices. Reay (1998) drew upon Bourdieu’s cultural capital and
habitus notions to understand students’ higher education choice processes. According
to Reay (1998), school institutional habitus and familial habitus both separately and
with mutual interaction, have a considerable effect on students’ higher education
decision-making process, especially at the stage of determining which institution they
can apply to. It is important to assert here that it is the habitus that generates the
cultural capital accumulation process and this process is not only about generating
educational attainment but also producing social distinction (Reay, 1995, p.363).

Through this research, we aim to unveil the fundamental nature of students'
practices within the context of high schools, employing a phenomenological approach
that specifically examines the manifestations of habitus and cultural capital. By doing
so, this research opens a discussion on the function of various high school types in the
local context by interpreting the intersections of different trajectories.
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Method

This section includes a methodological description of how we conducted the
research.

Research Model

This study is the product of a comprehensive project carried out in Ankara, in
which the first two authors of this article took part as researchers and the third author
as project manager. The research project was carried out as a phenomenological study
(Patton, 2002) aimed to understand the essences of being a high school student
through student experiences. Phenomenological research strives to elucidate the
significance of human experience by centering on individuals' lived experiences while
encountering a specific situation or phenomenon (Moustakas, 1994) and seeks to
understand the essence of a particular phenomenon as experienced by individuals
(Creswell, 2013). In line with the project objectives, the focus was directed towards
students who have high school experience, leading us to engage with eleventh-graders
across various high school types. The phenomenological approach was utilized to
conduct a comprehensive analysis of students' daily experiences within school, home,
and other contexts.

As part of a larger project focusing on high school students' experiences of being
students, this article focuses on student practices through the lens of Bourdieu's
concepts of habitus and cultural capital. In the exploration of the student practices
associated with the high school student experience, the utilization of Bourdieu's
cultural capital and habitus concepts proves advantageous. In this sense, within the
scope of this research article, we focused on the practices of students in different high
schools in Turkey with a phenomenological approach by tracing the essences of
students’ experiences with particular attention to Bourdieu’s notions of habitus and
cultural capital. With Bourdieu’s cultural capital and habitus lenses, we attempt to
make explicit what lies at the intersections of various high school types in terms of
student practices and how these students’ educational trajectories are being shaped
and reshaped.

Study Group

Since this research paper is the product of a more comprehensive project, it
would be appropriate to first mention the project participants here. The overall aim of
the project was to uncover the meaning of being a high school student. In this context
we aimed to understand how they come to the school where they study, and the effects
of social and cultural mechanisms and support networks on this process, their social
environment’s thoughts about them, the effects of these thoughts on their daily lives,
and students’ expectations for the future. To this end, we attempted to reach
individuals closely linked to the high school student experience. Accordingly, the
participants of the research project consisted of high school students, their parents,
principals, and vice principals of the high schools included in the research, teachers
working in these schools, graduates of these schools, and academics working in
various education/ educational sciences faculties in Ankara. We tried to reach
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students with prior experiences as high school students, resulting in the inclusion of
students who were in eleventh grade at the time of the research. As this research
article, which is part of the project, focuses on student practices, the participants for
this paper consist of 96 eleventh-graders, comprising eight girls and eight boys from
each high school type, along with seven mothers representing different school types
(excluding vocational and technical Anatolian high school, where two mothers
voluntarily participated). Data was generated through the utilization of in-depth
interviews conducted with both students and their mothers. It should be noted that this
study did not specifically aim to solely reach out to mothers; however, during the
research process, it was the mothers who volunteered to participate in the study. To
explore students' experiences, in-depth interviews were conducted in the schools
selected for the research, namely Anatolian, Anatolian imam preacher, fine arts,
science, social sciences, and vocational and technical Anatolian high schools. The
selection of these schools was based on maximum variation sampling, following the
methodology outlined by Frankel and Wallen (2006).

Ethical Considerations

As Churchill (2022) stated in the conduct of human science research, it is always
important to be mindful and within this regard to ensure ethical research practices,
several steps were taken to protect the participants included in the study. Initially, an
application was submitted to the Ministry of National Education and the Ethics
Committee at Ankara University, aiming to establish an ethical framework and ensure
the ethical treatment of participants. After obtaining approval from both the Ministry
of National Education and the Ethics Committee, all necessary documents were
provided to the selected schools, and the research's purpose was clearly communicated
to all relevant parties. Following the approval and assistance provided by the school
in recruiting participants, consent forms were obtained from both students and their
parents. These forms have outlined the scope of the study, participation requirements,
and rights to withdraw at any time. To safeguard the anonymity and confidentiality of
participants, all individuals involved in the study were assigned special tags instead
of using their names, as per the recommendation by Creswell (2013). The interviews
were recorded by an audio recorder and both digital files and written documents were
stored in a secure place and not shared with anyone outside of the study.

Data Collection Tools and Procedures

In this phenomenological design of the study, a semi-structured interview guide
(Mason, 2002) was designed for collecting the data. The instrument includes open-
ended questions that allow participants to discuss their daily experiences as being a
high school student in detail. Kvale (1996) warns that in order to increase reliability,
a significant part of the interview process should take place before the actual recording
begins. Based on this view, a semi-structured interview guide was developed and a
pilot interview was conducted with an eleventh grader from an Anatolian high school.
The pilot was jointly subsequently refined based on feedback and analyzed by the
project team. The phenomenological interview serves as a valuable tool for exploring
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and collecting experiential data, enabling a deeper understanding of human
phenomena through phenomenological reflection (Van Manen, 2016). It allows for
the examination and extraction of rich experiential material, contributing to a more
comprehensive and profound comprehension of the subject under study. The final
version of the instrument included questions related to participants’ experiences of
their home and school environments, academic and social experiences, and their
overall sense of being as high school students. Qualitative data in the form of semi-
structured and face-to-face qualitative interviews with 96 students and seven mothers
were collected from six school types. Each student and mother participated in a single
interview session. The interviews were conducted by a team of 12 researchers, with
two researchers conducting the data collection process in each school type.
Participants provided consent for the interviews to be audio recorded. During the
transcription of the interview audio recordings, some of the recordings were
transcribed by a professional company and some by the researchers.

The Role of Researchers

At the outset, it may seem like contradictory processes to put forward a
phenomenological analysis from the perspective of Bourdieu's sociology. This
seemingly contradictory situation becomes more apparent when we want to talk about
one of the key concepts of phenomenology, namely epoché, which means that
researchers should set aside their subjective understandings during the research
process, and reflexivity, which focuses on the presence of the researcher's subjectivity
in the research process. Carrying out such a research from a theoretical perspective
that reflects a relational perspective may also raise questions about these concepts. In
order to address these question marks, it is first necessary to acknowledge the
following two ideas. First of all, any research is not completely free from the
subjective value judgments of the researchers. Therefore, the presence of the
researcher's subjectivity in the research process and reflexivity that focuses on it, is a
dimension that should be adopted in every research. Secondly, as Finlay (2009b)
underlines, the processes of bracketing and reflexivity in phenomenological research
should be seen as intertwined processes. At this point, as the authors of this article,
we feel the need to point out that our theoretical perspective came to the fore in the
analysis of the data set used for this research and in the reporting of this research. As
researchers who took an active role in designing and conducting the research project,
collecting and analyzing all the data, and finalizing the research, the unique aspect of
the research we have presented in this article is our theoretical approach that shapes
our view of the data. In this respect, this article reflects an original research produced
from the research conducted within the scope of the project.

Phenomenological research is possible when it offers rich descriptions of lived
experience and when researchers set aside their assumptions about the phenomenon
being studied in order to arrive at these descriptions (Finlay, 2009a). As researchers,
our positions in the data collection process were shaped by an awareness of our own
knowledge, presuppositions and assumptions about being a high school student that
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stem from our own experiences. This awareness enabled us as researchers to develop
an open attitude towards the researched and the research process as much as possible.
On the one hand, we avoided making assumptions about the phenomenon we studied
by bracketing our existing understandings of being a high school student, and at the
same time, we reached our research results with the existence of the mutual interaction
between these two processes, without forgetting the necessity of continuous reflective
thinking on our existing understandings, whose role in the construction of our
subjectivity cannot be ignored. Finlay (2009b) emphasizes that the main challenge for
researchers conducting phenomenological research is to strike a delicate balance
between bracketing and reflexivity and that researchers need to adopt a reflexive
attitude in order to determine which presuppositions to bracket. In this research, our
understandings of habitus and cultural capital were informed by our selection of
relevant pieces of data for analysis. In the data, we traced the narratives of everyday
life, which we think can be considered as manifestations of habitus and cultural
capital. Therefore, the narratives we selected for analysis are related to high school
students' "present” and "past”, in other words, their daily life experiences in high
school and their daily life experiences in their previous educational experiences. In
line with our theoretical perspective, we aimed to provide a rich description of these
experiences in order to make sense of student practices and interpret different
educational trajectories. We hope that our positions as researchers in the stages of data
collection, analysis and reporting will be taken into account in this framework.

Ethical Committee Approval

The ethical committee approval for this research was obtained from Ankara
University Ethical Committee (No: 85434274-050.04.04/74078, Date: 09.12.2014)

Data Analysis

The main purpose of the research project was to reveal the meaning of being a
high school student by examining the lived experiences of students. We consider
student practices, which are the focus of this article, as a component that defines what
it means to be a high school student, and thus the description of these practices should
be seen as a contribution to the construction of the meaning of being a high school
student. Therefore, in the phenomenological analysis of the project's data set used for
this article, our aim is to generate rich descriptions of student practices from students'
experiences and to try to understand them within the framework of the theoretical
approach we adopted.

In order to perform a phenomenological analysis, we did not use an external
framework to analyze our data, but adopted the three main stages of
phenomenological analysis, namely "phenomenological reduction”, "imaginative
variation" and "achieving the essence", and the processes of "bracketing or epoché"
and reflexivity that accompany all these stages (Finlay, 2009a; Finlay, 2009b;
Moustakas, 1994). By doing this, our primary aim was to arrive at a rich description
of students’ lived experiences that would enable us to understand student practices.
As mentioned in the theoretical framework, since the practices of individuals in a field
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exist through the interactions of their habitus and cultural capital in the field, in
analyzing the data for this article, we focused only on students’ experiences which we
see as indicators of their habitus and cultural capital. Since achieving a rich description
also requires interpreting the meaning of the lived experience (Creswell, 2013), the
data were analyzed through an interpretive process.

In the data analysis process, we used Maxqdal2, a computer-assisted qualitative
data analysis software. We uploaded the interview transcripts we selected to analyze
for this article to this software. Maxqdal2 supported us in various ways, such as
storing the data, selecting pieces of data that reflect the experience for
phenomenological reduction, comparing pieces of data, coding the data, comparing
the codes, and doing all these processes quickly and easily.

Van Manen (2017) warns that in phenomenological research, themes generated
by analyzing data are intermediate reflective tools. Taking this caveat into account,
we created the results and conclusions of the research. The descriptions of the themes
we present are the framework through which we make sense of the experiences that
bring student practice into existence in light of the theoretical perspective we have
adopted. The conclusions we have reached through a rigorous reinterpretation of our
descriptions and the discussion we have opened to encourage readers to rethink
different educational trajectories in the field via the essence of student practice are
presented in the conclusion of the study.

Results

The results illustrated that there are essences that constitute student practices
regardless of school type. So what creates the intersection of different trajectories is
student practices that identify being a high school student. Even if the students are
positioned in different trajectories in the field of education, the essences that generate
student practices do not change. These essences are discussed under the following
four headings: Living through school choice illusion, declaring the position with a
sense of entitlement, engaging with cultural fields, and utilizing sports for the
presentation of self.

Living Through School Choice Illusion

The students' understanding of their position within their schools is shaped not
only by their individual choices but also by the interplay of habitus and embodied
cultural capital, which exerts a significant influence on their thoughts through various
implicit or explicit mechanisms, including parenting practices. So, it can be argued
that it is the result of the actions they take with the embodied systematics of thoughts,
perceptions, and reasoning which are shaped by many social, historical, and cultural
interactions. Both students and their mothers interpret the transition from middle
school to high school as a conscious and plausible process to realize their wishes in a
way that will be most suitable for them. However, this process is not arbitrary, as
students tend to gravitate towards the most plausible option among those presented to
them in various forms, and their school choice practices are shaped not only by their



A Phenomenological Study on the Intersections of High School Students’ Educational Trajectories in Different Types... 479

interests but also by their embodied cultural capital and habitus, which play a
significant role in determining their positions. Students choose among those offered
to them according to their families' positions in social space.

“My father is already a jurist. Because he thought | would become
a lawyer as well, he was quite happy and said, ‘My daughter is studying
social sciences,” which made him happy. My mother already wanted me
to pursue what | love. There was actually some indecisiveness, but it
became clear to me towards the final stages, towards the period of making
choices.” (Female Student-2, Social Science High School)

“l also chose my father's profession. He is a male and female
beautician. | am also studying in the beauty department. It's a vocational
high school.” (Male Student-2, Vocational and Technical Anatolian High
School)

“Someone asked us why we send our child to a vocational high
school instead of an Anatolian high school. But we know the capacity of
our child, we know what he can do or not. If he enrolls in an Anatolian
high school, that kind of schools’ courses are hard. | know my child can't
afford it. In vocational high school, he can follow courses and can learn
an occupation too, so we prefer this school” (Mother-2, VVocational and
Technical Anatolian High School)

From these quotations, there seems to be a sharp social stratification pattern
between high schools. Different high schools aim to provide diverse opportunities
based on students' abilities and needs through their free choices. However, it is
observed that the central examination system in Turkey causes these schools to
operate in the opposite direction to their stated missions. Social mobility that high
schools are expected to ensure turns into a social stratification. As can be seen in one
of the mothers’ quotes above, enrollment in a vocational high school is the result of
confronting the fact that there is no other alternative. Both the children and parents
seem to acknowledge this restrictive order. Bourdieu (1984) points out that for
working-class parents there is a belief about academically oriented schools. Parents
think that these kinds of schools are 'not for the people like us’. Reay and Ball (1997)
note that parents' educational histories shaped students' educational paths. If the
parents have failed before in their educational life, they feel disappointment about
their children and their future. It draws the attention in the interviews that both
students and families accept this unspoken social stratification.

“When people find out that my child is studying in a science high
school, they show positive reactions because the science high school is
really a prestigious school in the eyes of people.” (Mother-1, Science
High School)

“My father is also happy, he says ‘I have an artist daughter’, he is
proud of me. So I'm happy too. My family is very supportive anyway.
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That's why | was able to come here as well. They never took an approach
like “What? Will you be an artist, a painter and how will you get a job or
make money?’ They have a good approach.” (Female Student-4, Fine
Arts High School)

“My teacher had likened pharmacists to merchants. He had said,
“You are not producing medicine there, you're not creating anything,
you're just selling,” and he had said, ‘This makes you very passive. You
should be in a better place.” That's why I came with the intention of
becoming a lawyer.” (Female Student-2, Social Science High School)

The students’ decision-making process is made through interactions with
significant others like their parents, inner circles like kith and kin, and teachers they
met with in their earlier schooling. There is a smooth continuity in the transition
between their positions in the educational trajectories. The high school period exists
as a continuation of previous educational experiences. Because it is a smooth
continuity, some students are conscious of the positions where they are as a result of
the academic tracking system.

“I had made quite a few choices; this high school was ranked 7th, it
was among the ones I randomly wrote; it came by chance.” (Male
Student-5, Anatolian High School)

While this student explicates his position by chance, in the science high school
in which the students interviewed in this research study, a quote from Louis Pasteur
was written at the entrance of the school building where all students could see it every
day, large enough for them to read: “Chance favors only the prepared mind.” The
interaction between the institutional doxa of the schools and the habitus of the students
constantly shapes the thinking, perceiving, and reasoning dispositions of students.
From another point, since the institutional doxa of Anatolian imam preacher high
school directly overlaps with the habitus of some families, these families want their
children to study in this type of school only because of this institutional doxa.

“My expectation is that education should be two-winged. So, both
spiritually and scientifically, our child will be fully equipped. We wanted
it. We agree with the family that we get a result from this school better
than we expect in educational quality.” (Mother-1, Anatolian Imam
Preacher High School)

“I preferred to enroll in this high school because I especially want
to study in an Anatolian imam preacher high school. This school is well-
known across Turkey. One of the reasons | enrolled in this high school is
because my father graduated from imam preacher high school as well. He
encouraged me because he wanted to see her son as an imam preacher
high school student too.” (Male Student-3, Anatolian Imam Preacher
High School).
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In fact, students “feel at home” in a way where they are. In other words, the
institutional doxa of each school is compatible with the habitus of the students of that
school. Therefore, the illusion that the students choose the school they will attend
becomes more evident here. That is the school chooses the student, not the student
chooses the school, and there is a harmony between the institutional habitus and doxa
and the students' habitus.

The placement of those students in those schools can be interpreted as an
expression of the interaction between agency and structure. There is no getting away
from the fact that the structure affects the pre-reflexive and predispositional level but
at the same time it should not be forgotten the individual agency in relation to this
effect. While structure affects which routes they will be positioned and therefore for
which preferences they will employ their agencies, habitus is the determining factor
in how and in what form the agency comes to life. How their agency is manifested in
the schools where students exist through habitus and embodied cultural capital. So it
can be interpreted as the reflection of the dialectical relationship between macro and
micro levels in society on the actions of individuals.

Declaring the Position with a Sense of Entitlement

Bourdieu (2021) points to the connection between the space of positions and the
space of dispositions. It is as if positions have chosen the individuals who can best
occupy them, or vice versa as if individuals have chosen positions that will enable
them to best express their dispositions, pursuits, tastes, abilities, and so on (Bourdieu,
2021). The explanations of students in certain high schools, as stated by Bourdieu,
appear as the reflection of the relationship between the space of positions and the
space of dispositions in the way individuals make sense of the world they live in.
There seems to be a common understanding that student practices in certain schools
require certain predispositions in that position, or vice versa, certain predispositions
only exist in that position. Predispositions for academic success are more pronounced
in high school because high school is the stage preceding higher education and is
therefore largely decisive in higher education. Therefore, academic achievement is an
issue that is on the agenda of all agents, including high school students and their
parents and teachers. Herein the common understanding that academic success
requires exclusion from social life (Reay, 2018) comes to the forefront. While another
position may define being a science high school student with practices such as
working hard, doing tests day and night, and lack of social life, students in science
high schools do not specifically limit their position to these practices alone. According
to them, being in this position includes other dispositions besides being hardworking.
However, a more striking finding is that being positioned in that school is interpreted
as a reward for having other, unique, special predispositions that others do not have.
A similar tendency to explain its position can be seen in the social science high school.
These tendencies to make sense of their position are also fed by the illusion that they
are there because they chose that school. Therefore, students in these two schools
make sense of their position with a sense of entitlement. This interpretation also
includes a view that others deserve their position.
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“I think getting higher scores is the result of taking responsibility,
working better in previous exams, and getting better results. When you go
to lower scores anyway, of course - except for some situations — the result
of your previous actions like, you did not fully fulfill your previous
responsibility that you went there. In my opinion, we can basically say for
this kind of people that responsibility awareness is not fully formed.”
(Female Student- 2, Science High School)

“(...) we were rare in Turkey; opened for a special purpose, to train
political scientists, lawyers. There was one year of practicing English as
a foreign language. These made us feel very special. We thought that
Istanbul Social Sciences High School was humber one and our school was
second. They always made us work as “you are special”, that is, they made
us feel like that.” (Male Student-4, Social Science High School)

“It is thought that they are (science high school students)
hardworking students and yes, they are hardworking and talented
students.” (Mother-1, Science High School)

Students' explanations of their position with a sense of entitlement appear as a
common interpretation, especially among students who are at the top of the academic
tracking system. They are all aware of the academic tracking system existing in
Turkey. Cultural capital in the institutionalized state, which corresponds to the
educational qualifications individuals have, is the product of educational attainments
in this tracking system. So, it would not be wrong to say that their educational
dispositions and practices are largely shaped by the influences of this unfair system.
This, in turn, reflects in students’ legitimizing the desire to be here but not there.

“I don't want to be too elitist but I don't think they came where they
are with much effort. If they had worked, there would be many people
who could reach an Anatolian High School or Science High School level;
because every person has potential. Why would | want to go to the
vocational high school if | spent a lot of effort to come to a good place?
These are the conditions of Turkey, if | had been living in another country,
maybe | would not think like this, but in the current conditions of Turkey,
these types of schools are poor and inadequate high schools so | do not
want to go. "(Female Student-1, Science High School)

This legitimation, which highlights the existing structures in the field, points to
the absurdity of a negotiation between the positions. At the same time, this view
reflects the approach that the structures in the field exist in accordance with merit and
that hard work, responsibility, and effort will bring success. This point of view is
partially correct, but incomplete because it ignores the types of capital owned and the
way of cultivation and parenting practices. The missing part of this view is completed
by the following comment from a vocational high school student, not only with an
emphasis on merit but also pointing to habitus.
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“I think they (students in other types of high schools) are those who
see life only as a lesson. Okay, they do it right, they are working. They
are more hardworking than me. They're more hardworking than anyone at
this school here. But (...) they don't know anything about what's going on
outside (in real life). They just do multiplication in math.” (Male Student-
5, Vocational and Technical High School)

The important thing here, as Bourdieu mentioned, is to be able to explain the
routes that govern different dispositions in different positions. Considering the
positions from the point of field-habitus match or mismatch, it can be understood more
clearly how certain dispositions are attributed to certain positions. The academic
tracking system appears as the most basic structure that shapes students' definitions
of success. This structure shapes their schemes of thought in the way that students
accept the existence of certain predispositions for certain positions without
questioning. This can be interpreted in terms of what Nash (2002) called “educated
habitus” for academic success-driven dispositions. By way of an educated habitus,
students can recognize the operative schemes and categories of the school. Thereby,
they are familiar with the rules of the game. Consequently, the widespread tendency
to define position through academic success reinforces the sense of entitlement in
students. Therefore, the existence of an academic tracking system is not considered a
problem. An obvious example of this situation is the concerns about the positions of
schools in this structure. Students from social science high school are concerned about
the loss of the privileged position of their school.

“(...) because social sciences high schools were really different.
People know what they want to be, they are aware of what they will
encounter. | think it was important to have one in Ankara. When it was
only one, the people who came here were obvious. I think it's not nice to
have 4, so it isn’t good. The scores also fell so much. I think Social
Science High Schools will no longer be able to catch those benefits.”
(Female Student-2, Social Science High School)

Declarations on their positions of students in Science and Social Science High
Schools reveal a strong sense of entitlement emphasizing various dispositions such as
hardworking, responsibility, effort, and talent. They compare themselves to others but
thrust themselves forward with their dispositions by developing a deficit discourse for
others. The academic, intellectual, and cognitive superiority implications in the
discourses of these students are a reflection of the intertwining of the institutional
habitus of these schools, which are structured together with their positions in the field,
and the individual habitus of the students. This is also a situation that positively
supports students' sense of belonging to their schools.

Engaging with Cultural Fields

Bourdieu (1984) defines taste as “an acquired disposition to differentiate and
appreciate (...) as a practical mastery (...) to sense or intuit what is likely or unlikely
(...)” (p.475). In addition to this, taste can be seen in the details of spontaneous
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gestures of the body on walking, talking, eating, etc. and in the preferences for
appreciation, it functions as a reflection of the embodied state of cultural capital. Taste
also functions for the objectified state of cultural capital by way of the inclination to
have certain cultural goods. So, high school students’ preferences in various cultural
fields are an expression of their tastes in these fields. Except for Fine Arts High
School, because of the unique mission and institutional habitus of this school, in other
high schools, students’ engagement with cultural fields is bounded by cultural
consumption habits. Their musical appreciation, taste in reading, taste in media, and
other cultural participation activities embody their cultural consumption habits.

High school students’ modes of cultural consumption habits are expressed
through listening to music, reading books, watching movies, going to cinema or
theater, going to concerts, and attending seminars. Students express their musical
appreciation within the framework of various music genres.

“I listen to good music; I don't discriminate. But generally, I listen
to Rock and Metal.” (Male Student-7, Anatolian High School)

“I listen to a lot of Rock music and I enjoy listening to ‘Retro’ as
well; that is, both old Rock songs and Retro music.” (Female Student-1,
Science High School)

“I prefer jazz more, it appeals to me. I'm not a big fan of Pop. I also
enjoy classical music.” (Female Student-4, Social Science High School)

“Usually foreign or Turkish pop.” (Female Student-6, Anatolian
Imam Preacher High School)

“Mostly the Rock genre. I usually listen to songs by Arctic
Monkeys.” (Female Student-1, Anatolian High School)

Students' musical appreciation ranges from pop to jazz, rock to metal, classical,
progressive to indie rock, rap, hip-hop, and local folk music to western or eastern
music. While pointing to well-known musicians from Turkey, students explain their
musical tastes by referring to prominent figures from western pop, rock, and metal
music such as Rihanna, Katy Perry, Ed Sheeran, Arctic Monkeys, Massive Attack,
Pink Floyd, and Led Zeppelin. Some of them, especially students from Fine Arts High
School, draw attention to the change in their musical taste.

“I don't listen to Pop, I don't enjoy it anymore. It used to appeal to
me when | was younger, but now | don't like it at all; it doesn't feel fun or
uplifting to me. Instead of inspiring me, it does the opposite.” (Male
Student-5, Fine Art High School)

This quote above underlines the meaning of music because it can be concluded
that this student has gained a distinctive approach to music. That is to say, interpreting
the music in terms of what it is supposed to serve is because of the mutual interaction
between institutional habitus and individual habitus. As Bourdieu (1984) mentioned
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“music is the most ‘spiritual’ of the arts of the spirit and a love of music is a guarantee
of spirituality. (...) Music is the pure art par excellence.” (p.19). This art has gained
different meanings for some students and is interpreted as a means of understanding
and interpreting oneself, society, and the world.

“I predominantly listen to rap. Because that's where reality comes
through, you know, I can't find those things in pop music. In rap, there are
real things, you know, from life. For example, they say it's snowing and
people are feeling cold outside. In pop, for instance, they talk about how
beautiful the snow is and all that. In rap, for example, they talk about
people out there in the cold, shivering, you know, it's like that, it's more
appealing to me when they do that.” (Male Student-6, VVocational and
Technical High School)

While rap music is interpreted in this way in vocational high schools, students
in Anatolian imam and preacher high schools make distinctions among the different
fractions in rap music. They especially prefer to listen to rap songs that do not contain
dirty words.

“Now I listen to rap, but not the fast-paced or explicit kind, you
know. | prefer listening to foreign songs, even though they are in
Turkish.” (Female Student-8, Anatolian Imam Preacher High School)

“There is rap, but (...) Rap songs don't really appeal to me that much
because most of them have dirty words, you know, although there are
some without abusive language, the majority of them being abusive
doesn't make it enjoyable, but... I generally prefer the ones without
abusive language.” (Female Student-2, Anatolian Imam Preacher High
School)

Besides listening to music, students’ cultural consumption habits on music
embody activities such as going to concerts or playing an instrument. For some
students, these activities become part of a daily life routine. Because they have long-
lasting dispositions for these activities by virtue of the habitus and cultural capital they
have.

“Sometimes to concerts. (...) In the past, I used to go to classical
music concerts with my family. | would enjoy it; | would fall asleep, but
I would enjoy it. Sometimes there are jazz concerts, and | go to them. |
like them, I enjoy listening to them.” (Male Student-5, Fine Art High
School)

“In elementary school, there were no music classes, but we had a
guitar and a keyboard at home; my parents had bought them, thinking we
would be interested. They noticed my musical ear when | was little, so |
guess that's why they got them. | used to listen to music, but | never had
the intention of playing or anything like that. Then I came to high school.
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There was a music environment at school. You may have seen the music
room... | can say that music became a part of my life after coming to this
school. I have been playing guitar and drums for 4 years. My main role in
the band is playing rhythm guitar and singing. We have been participating
in competitions with friends for 2 years... Honestly, everyone in the group
has different styles, but the style we create together can be described as
alternative rock. For example, one of our friends listens to jazz, someone
listens to metal, and I listen to Brit rock and jazz.” (Male Student-7, Social
Science High School)

High school students’ cultural consumption habits emerge as salient features of
student practices. Like tastes in music, they have tastes in reading too. Their tastes in
reading are restricted to books they have read. They read classics from American,
European, and Russian literature, classics from prominent figures such as
Dostoyevsky, Shakespeare, Hemingway, Kafka, Steinbeck, Virginia Woolf, Sylvia
Plath, Albert Camus, José¢ Saramago, and George Orwell. Reading comics is also
common among students. Their book preferences are shaped by recommendations
from their parents, friends, and teachers. Students are also affected by the movies they
watch. The tendency to read a book after watching a movie is a very common pattern
among students. Most of the students have read Lord of the Rings, Harry Potter,
Hobbit, Sherlock Holmes, Twilight, and Hunger Games. Some might say that students
were impressed by the bestsellers. This may be partly true. However, some students
who have distinctive reading habits were impressed by certain authors, and this results
in them having a writing habit.

“More than the book, it’s the author. I am influenced by Virginia
Woolf. | guess | see a bit of myself in her. The melancholic atmosphere
of Sylvia Plath and others attracts me to myself. In a speech by a writer
from Turkey, she said, "I suddenly started writing," and | was greatly
influenced by that. I also truly started writing all of a sudden. I took a pen
in my hand and found words pouring out. That's why | was so influenced
by him.” (Female Student-4, Social Science High School)

“I enjoy reading books, but I don't consider it just a hobby; it's
something | dedicate time to. Writing is the most important part of my
life. In fact, | brought my diary with me. | don't know why | brought it. |
never separate from it. | enjoy telling my diary things that | can't tell
anyone else, not because they're secrets or because | haven't told anyone,
but because they are things that need to be expressed. | don't have anyone
I can sit down with and have abstract conversations. That's why writing is
very important to me. I also share some of my writings on my blog.”
(Female Student-8, Science High School)

These quotes from social science and science high schools demonstrate that
these students’ cultural consumption habits turn into a mode of cultural production. It
must be said that this is not a common pattern that can be generalized to all school
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types. Generally, students' leisure activities exist as moments when various cultural
consumption habits such as going to the cinema or theater, going to various seminars
or conferences, and watching movies emerge. Students' preferences for these activities
reflect their cultural capital and habitus.

“I watch movies, of course. I particularly enjoy watching war films.
I also like watching antimilitarist films.” (Female Student-8, Science High
School)

“I generally like to have time at night with my brothers and watch
horror movies. In a week, sometimes in two weeks. Since school is a
priority, it is hard for me to go to the cinema. One month ago | went to a
cinema.” (Female Student-1, VVocational and Technical High School)

“I really enjoy going to the theater. Attending conferences, seminars,
and symposiums, being a participant there, and also being a listener
pleases me because | gain valuable experiences in every aspect.” (Female
Student-4, Social Science High School)

“Of course, we live in the capital city, Ankara. In fact, our purpose
for coming here from our hometown is to improve ourselves. As far as |
can, | try to attend symposiums, interviews, etc. except exam days.” (Male
Student-3, Anatolian Imam Preacher High School)

The engagement of high school students with cultural fields is reflected in their
cultural consumption habits, such as their musical appreciation, reading preferences,
movie watching, and participation in cultural activities. Students' tastes in music
encompass various genres, ranging from pop and rock to jazz and classical. Their
reading habits are shaped by influential authors and recommendations from parents,
friends, and teachers. The students' cultural consumption habits also extend to
watching movies, attending concerts, seminars, and theater performances. However,
it should be noted that the transformation of cultural consumption habits into modes
of cultural production is not a common pattern across all types of high schools. These
habits and preferences are influenced by the interaction between the students' long-
term predispositions, cultural capital inherited from their families, and the habitus of
the school they attend, ultimately shaping their engagement with cultural fields.

Utilizing Sports for the Presentation of Self

Doing sports is a prominent tool that lies at the intersections of different high
schools in terms of student practices. Doing sports emerges as a student practice that
comes to life with different purposes and different meanings. High school students are
interested in a wide variety of sports such as football, volleyball, basketball, handball,
tennis, table tennis, badminton, wrestling, boxing, taekwondo, karate, escrima,
kickboxing, archery, swimming, running, biking, ice skating, ballet, bodybuilding.
There is no dominant gender-based pattern related to sports. That is, although playing
volleyball at school is seen as a common trend among girls — and institutional doxa in
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schools is also effective in the development of this trend — there are also girls who are
interested in sports such as football, basketball, handball, archery, karate and
taekwondo, regardless of school type. Similarly, there are male students who are not
interested in sports such as football and basketball. However, there is a mechanism
that interrupts all students' relationship with sports, which is central exams. Although
there are some exceptions, almost all of the students had to take a break from sports
during exam periods.

“I was doing it, but now I had to quit due to lessons. I was running,
playing volleyball and involved in athletics before.” (Female Student-6,
Anatolian High School)

“Actually, I don't have much time to do sports, but | would like to,
my mother also would like me to. I'm already going home very tired. It
takes 7 pm even for me to start studying. That's why | don't have time to
do sports.” (Female Student-7, Social Sciences High School)

“Yes, I do sports. I've been swimming for 12 years. | have been
playing volleyball for 4 years in Fenerbahge (a well-known sports club in
Turkey). I will continue again. Because it was winter, both the school and
the lessons were heavy so I could not go swimming.” (Female Student-2,
Vocational and Technical High School)

“I have been playing tennis for about 10 years. Every summer with
my twin, we play tennis for 3-4 months, even in the exam year.” (Female
Student-6, Science High School)

Bourdieu (1984) draws attention to the fact that individuals associate with sports
by attributing different meanings to sports in line with their social class. According to
him, individuals establish their relations with sports in line with the physical benefits,
economic and social benefits (such as social mobility), and symbolic benefits that they
believe sports will bring. He points to sports such as boxing, football, and
bodybuilding as working-class sports while tennis is a sport for the bourgeoisie. In
this research, the relations students establish with sports can be interpreted in terms of
social and symbolic benefits. For example, being a licensed athlete exists as both a
common and important form of self-presentation among students. This is more
evident among vocational and technical high school students. In their lives, sport has
a more instrumental function like participating in tournaments and attaining rankings
at the local, national, or international level than health or entertainment.

“I was playing in Genglerbirligi (a well-known football team in
Turkey). | started kickbox now. | am the golden medalist and ranked first
in Ankara. (...) Kickboxing Monday, Wednesday, Friday. | go to body-
building on Tuesday, Thursday, Saturday, Sunday. | deal with stuff like
things every day because sometimes I need to blow off some steam.”
(Male Student-5, Vocational and Technical High School)
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Although there are exceptions, there is a tendency, especially among male
students to favor martial arts/combat sports like boxing, wrestling, and taekwondo.
As Bourdieu (1990) stated about doing sports, it is not only doing a sport it is a larger
social game for the players. Male high school students' experience with sports with
their body strength seems similar with the case to Light and Kirks’ (2000) high school
rugby players study. Researchers emphasize the existence of a distinct form of
masculinity associated with specific social classes, characterized by ideals of physical
dominance, competitiveness, resilience, teamwork, and self-control.

The relationship that students establish with sports is also shaped under the
influence of the school's institutional doxa. This situation is more evident in Anatolian
imam preacher high school and in fine arts high school. Students interpret this effect
of institutional doxa in terms of discrimination or restrictiveness.

“In other words, I think it is a privilege which is given to boys, they
have more opportunities than us for social activities. For example, if a trip
is going to take place, the boys are more welcome than us, or if a
competition is going to be held, our sports activities are not very welcome.
Even in volleyball boys are more precious than us. So, for example, if we
say that we will play volleyball, some of our teachers or school principal
comment like how you can play if you have a hijab, people who have hijab
don’t jump in the community, that kind of comments.” (Female Student-
8, Anatolian Imam and Preacher High School)

“The features I dislike about this school; I feel like we're limited. We
are an art school; we must be free. When you look at it, a very plain school,
there is no difference from other schools; but this is a school that must be
special.” (Female Student-6, Fine Arts High School)

In Anatolian imam preacher high school, students’ access for doing sports in
school differs in terms of gender. Girls are not encouraged to participate in sports and
their sports opportunities are limited. While this is the case in imam preacher high
school, the institutional doxa of the school in the fine arts high school has a more
exclusionary interpretation of sports for all students regardless of gender. Students in
fine arts high school are not allowed to do sports. Because any accident that may occur
in their hands can be an obstacle when they engage in painting or music. Therefore, it
is forbidden to have a ball at school. The school administration intervenes if it is
observed that students are doing a social activity related to sports anywhere in the
school. Such a restriction in an art school is interpreted as bizarre by students. Because
the high school period is seen as a period in which individuals make intense
questioning about who they are or could be (Chhuon & Wallace, 2014), opportunities
that support self-development should be provided for students. Students see sports as
the most practical and accessible means of being known among others, so doing sports
is a tool for the presentation of the self. Students’ relationship with sports reveals a
complex interplay between students’ cultural capital and the habitus of the school.
Regardless of gender, all students from diverse backgrounds demonstrate a strong
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interest in sports, but their dispositions are structured within the interaction of cultural
capital and habitus so they have varying understandings of sports. These dynamics
highlight the broader societal expectations, biases, and structural constraints that
shape students' choices and experiences. Recognizing and understanding these
dynamics is essential for promoting inclusivity and equal opportunities for self-
expression among high school students.

Discussion, Conclusion and Suggestions

The main result of the study illustrates that although the students are positioned
in different trajectories, the essence of the practices does not change. This result
should be explicated from the point of view that the existence of different schools or
different routes for students can not guarantee the social mobility of individuals, but
continues to serve the reproduction of all historical and social contingencies that
create the positionalities of the students. These are some preliminary manifestations
we can see when “the habitus of the home meets the habitus of the school” (Reay,
1995, p.368). A clear indication of this phenomenon is the enrollment of students from
families sharing similar socio-cultural backgrounds in specific schools. Families from
different social classes have different expectations from schools (McCandless, 2015).
The academic tracking system places students in high schools according to the scores
they get from the central exams. The cultural capital in all its forms, which cannot be
ignored in the emergence of gaining scores from central exams, largely draws the
boundaries of which high school students will be positioned. Nonetheless, the risk of
being restricted by their preferences increases for students who come from
underprivileged locations (Bourdieu & Passeron, 1979). So, it can be said that school
choices are shaped almost by the family’s social position even after graduation before
middle school. The habitus of the home is evident in the tendencies of parents’ and
students’ preferences for which high school to attend. In addition, it is possible to see
the reflections of the current political rhetoric in Turkey in the high school
preferences, together with the habitus incongruence.

When there is a congruence between the habitus of the home and the habitus of
the school, students feel like fish in water, as Bourdieu said. Students have a strong
sense of entitlement to their position, believing that they have position-specific
predispositions because they already have cultural schemas to recognize the
requirements for being in that position. This situation improves students' sense of
school belonging to certain types of high schools. Another closely related result is that
while success becomes individualized, failure becomes widespread. In other words,
being in a good position (being positioned in the school with the highest score in the
ranking produced by the academic tracking system for this research) is understood as
a usual result of the necessary dispositions of the individual. According to social
reproduction theory, dominant groups in society try to make their scarcity conditions
to protect the tools for their status (Bourdieu & Passeron, 1979; Wildhagen, 2009).
Science high school students and families underline the achievement of their position
by referring to hard work, responsibility, effort, and talent. Furthermore, some
students express concerns about the perceived decline in the quality and exclusivity
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of certain high schools, indicating a desire to maintain their privileged position within
the educational system. These viewpoints provide valuable insights into the students'
motivations and aspirations, highlighting the complex dynamics surrounding high
school choices and the perceived benefits associated with particular educational
pathways.

The cultural capital that students have manifested itself in their relations with
cultural fields. Student practices that define being a high school student appear
through various cultural consumption habits. These habits vary depending on the type
of high school they attend. Besides, it is seen that different meanings are attributed to
cultural consumption habits. While the social activities in terms of these consumption
habits may be integral to the daily routines of some students, for the majority, these
activities are not of significant importance. The extent to which social activities
occupy a student's life depends on various mechanisms such as parents' social
position, the forms and the volume of the capital they have, the importance parents
assign to these activities in relation to their child's future plans, and the habitus and
the institutional doxa of the school. Some students believe that engaging in high-status
social and cultural activities will place them in an advantageous position in their
educational future. Students tend to build their values or worthlessness over what
other schools mean to them. Thus, while constantly testing their positions, they also
predict what they will encounter in the future. This actually gives us clues about the
possible conflict in the social hierarchy or who will establish subordinate
relationships. Wildhagen (2009, p.178) stated that high-status cultural capital would
affect future educational expectations. So, in certain schools, students participate in
these activities with their families, school, and also through their individual initiatives.
A childhood in a family environment where words define the reality of things provides
in advance scholastic experiences for practices that will be embodied in the
interactions in school (Bourdieu & Passeron, 1990). So the finding of this research
shows that the differences that emerge in high school students’ ways of self-
expression, command of language use, and cultural consumption preferences are not
surprising. Taste acts as a catalyst for distinguishing between various consumption
habits. As Loh and Sun (2020) mentioned reading as a reflection of a certain kind of
cultural capital and it is precious in the school context but in this context, it is seen
that some students are neither conscious consumers of social activities like reading
nor get any promotion from school for reading. None of the students mention any
activity they share with their parents, because as Vincent and Ball (2007) noted, it is
expensive, and the parents don't have any plans on improving their children using
social possibilities. Reay (1998) remarked that the middle-class focus on education,
especially for higher education, is a context of certainty because they think that they
should follow the path with the people who like themselves. This is related to the
priority of success in the family.

Bourdieu (1984) highlights that social positions and trajectories are not
randomly distributed among individuals, as there is a robust interrelation between
social positions and the dispositions of those who occupy them. The apparent
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alignment between dispositions and the demands of a position can be partly attributed
to mechanisms that direct individuals already suited for those positions, either due to
their belief that they are inherently suited for specific roles or because they perceive
a reciprocal fit between their aspirations and achievements over time. These
viewpoints align with the social reproduction theory, which suggests that dominant
groups in society create scarcity conditions to safeguard their privileged status. In the
education field, by way of schooling practices, there are some implicit or explicit
mechanisms that function for the benefit of privileged groups in society. Soylu and
Sever (2022) researched private schools to examine the reproduction of social
privileges and concluded that private schools are the main mechanisms for privileged
groups to maintain their privileged status in society. Although social privileges are
learned in the family, these are reproduced and reinforced through schooling practices
at private schools by way of pedagogical tools and especially through extracurricular
activities (Soylu & Sever, 2022). However, we conducted our research in the context
of public schools and found that as a result of the academic ranking system, students
in schools with the highest scores think that they are in a privileged position and want
to maintain this position. We noticed that students' noteworthy characteristics emerge
when they emphasize the high school types they choose not to attend and express their
concerns by highlighting deficiencies.

The choice of high school was found to be a strategic decision influenced by
societal expectations and perceived advantages, but it also perpetuated an illusion of
choice, as students faced limited options due to socio-economic constraints and
institutional biases. Also, the perspectives shared by students regarding high school
selection reveal a strong sense of entitlement. Another finding is cultural consumption
habits and preferences are influenced by the interaction between the students' long-
term predispositions, cultural capital inherited from their families, and the habitus of
the school they attend, ultimately shaping their engagement with cultural fields.
Students’ engagement with sports reveals a complex interplay of gender, and cultural
capital, impacting students' engagement in sports for self-expression. These dynamics
reflect diverse motivations, preferences, and access to opportunities influenced by
social position and gender. Mutz and Miiller (2021) assert that participation in sports
is socially constructed. Various studies have shown that the determinants of the
students’ sports participation practices and sports preferences are social class and
gender (Coakley & White, 1992; Ferry & Lund, 2016; Miitz & Miiller, 2021; Strandbu
et al., 2020; Wright et al., 2003). From traditional masculine perspectives, as sport is
associated with concepts such as competition, strength, and power (Richman &
Shaffer, 2000; Strandbu et al., 2020), it is possible to say that this perspective may
have an impact on students’ sports participation practices. However, Dumais (2002)
highlights the positive effect of sports participation on both male and female students.
Richman and Shaffer (2000) found in their research that among adolescent females,
participation in sports positively supports physical development and body image
perception, and improves self-esteem. There is considerable research on sports
participation and its effects on children and adolescents concluding that it has positive
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effects on self-perception, self-esteem, and social acceptance (Balaguer et al., 2012;
Daniels & Leaper, 2006; Pot et al., 2016; Richman & Shaffer, 2000; Slutzky &
Simpkins, 2009; Wretman, 2017). Participation in sports in high school period can be
considered a reflection of self-esteem (Richman & Shaffer, 2000) and it provides a
socializing context for students and consequently peer influence comes to the
forefront in participation choices (Pot et al., 2016). Research has shown that for high
school students, participation in sports is seen as a mechanism or way to connect to
the social world they live in, therefore this practice is related to the self-concept and
identity formation process (Coakley & White, 1992; Wright et al., 2003).
Nevertheless, as Coakley and White (1992) highlighted that “sports participation and
sports skills are peripheral to other issues and concerns” (p.32) in young people’s
lives, our findings also point to the peripheral position of sports in high school
students’ lives because of their parents and inner circle’s academic success
expectations from them and students’ anxiety for the national exam for university
entrance. Sport is seen as an extracurricular activity in terms of curriculum so students
and parents attach different meanings to sport. Thus, in the context of our research, it
can be regarded as a way for self-presentation.

This research presents extensive prospects for future research and in-depth
exploration of the subject at hand. Further research is warranted within the Turkish
educational context to delve into the analysis of intersections of high school students'
educational trajectories in terms of student practices. The study endeavors to offer
comprehensive and nuanced perspectives on the varied pathways, obstacles, and
ambitions experienced by students across different high school settings, thereby
contributing to a deeper comprehension of the field of education. Moreover, the
findings of this study have the potential to inform and shape future educational
policies and practices, enriching the educational discourse and fostering meaningful
advancements in the field.

While the educational trajectories of students are both the cause and the result of
their positioning in different high schools, certain practices arising from being high
school students reveal the essences that constitute the intersection of these trajectories.
Having cultural capital within a specific field paves the way for how to think or act
on behalf of maintaining the position in that field. So possessing relevant cultural
capital puts individuals in advantageous and even privileged positions or trajectories
in the given field (Edgerton & Roberts, 2014). In other respects, interactions of habitus
at home and habitus at school throughout the schooling process are decisive in the
formation of student habitus. However, another mechanism that affects the formation
of habitus is capital. Habitus and capital cannot be dissociated from each other. When
habitus at home overlaps with the habitus at school, student practices emerge
spontaneously at school because the cultural capital in the embodied state has been
finding a space to manifest itself. Speaking of this research, all students can cope with
the rules of the game in the field and all of them are familiar with the practices within
the context of their schools. Being a student in these schools at a given moment is not
the result of a serendipitous encounter or the rational choices of students and their
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parents, it is an indication that students have reached a predetermined position in their
educational trajectory and a sneak peek of where they will be in the next stage, in
higher education. As individuals progress in their educational trajectories and occupy
different positions, their characteristics evolve to be the result of the system’s
redirection, selection, and exclusion effects (Bourdieu & Passeron, 1990).

But, what if the habitus of the home does not meet the habitus of the school? In
case of an inconsistency, there would be a struggle between the positions and
dispositions of the individual agency (Bourdieu, 2021). Likewise, if as Bourdieu and
Passeron (1990) argue, the education system can fulfill its function only as long as it
appeals to students with the cultural capital it assumes to have, how should we
interpret today the assumption that this function provides the social mobility of
individuals? Yang (2014) remarks that according to the reproduction theory,
education is the sole mechanism that keeps individuals in place and because practice
starts with structure and not with individual action, Bourdieu’s approach is seen as
deterministic. Critics of Bourdieu’s theory of practice concentrate on the deterministic
aspect of habitus, habitus as the structuring structure. These critics assemble under the
opinion that habitus does not open enough space for individual agency (Edgerton &
Roberts, 2014). In fact, it is the pre-reflective characteristic of habitus on practice
(Reay, 2004) that provokes these habitual determinism critics. However, Bourdieu
defines the field in terms of relations and by doing this tries to overcome the
objectivity-subjectivity dichotomy with his reflexive sociology putting a strong
emphasis on both causes and reasons in practice. Habitus includes not only socialized
subjectivity but also individual agency. In this respect, not only the structure but also
the agent and the interrelations between the two are provocative in the emergence of
practices. All daily life encounters are moments of contingencies as well as typicalities
and reflexivities (Unsaldi, 2020). From this point of view, pondering what is going on
in these schools entails focusing on student practices at the micro level without
ignoring the intertwining of macro and micro levels. Looking beneath the surface of
student practices in the field by means of habitus and cultural capital lenses, obviously
unfolds the intertwining nature between macro and micro, thus between structure and
agency. Conducting a thorough phenomenological study is a functional way to
analyze students’ practices in different high schools. By employing a
phenomenological analysis, researchers gain valuable insights into the unique
educational experiences and pathways of high school students, thereby establishing
the significance of utilizing phenomenological analysis to delve into the intricate
intersections and inherent complexities within students' educational journeys across
various types of high schools.

Bourdieu and Passeron (1990) remark that while the education system does not
meet the expectations of students who are not adequately equipped to fulfill the
expectations of the school, it also reveals that the school demands a student profile
which meets the expectations of the school in advance to function effectively. At this
point, then, with the responsibility of being an educator, a researcher, and a
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sociologist, we need to pose a question: Is it the school that should meet the
expectations of learners or learners that should meet the requirements of the school?
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Ogrenci olmak, iliskili bir alanda dgrencilik fenomenine dzgii pratikleri yapmak
ve slirdiirmek anlamina gelmektedir. Bu pratikler o alanda belirir ve yalnizca o alanda
ve iliskili diger alanlarda anlaml hale gelir. Bir bireyin 6grenci olarak tanimlanmasi
o bireyin, 6grencilik pratiklerine iliskin tiim olumsalliklarin hiikiim stirdiigii bir alanda
olmasin1 gerektirir. Yalnizca o alana girmek ve o alandaki etkilesimlerin pargasi
olmak bile 6grenciligin verili bir kimlik tanim1 haline gelmesi icin yeterlidir. Bir
okula, kursa ya da kuruma 6grenme amactyla kayit yaptirmak ve bununla birlikte
gelen diger sorumluluklart kabul etmek o kurumun 6grencisi olarak tanimlanmay1
beraberinde getirir. Bu agidan bakildiginda, bu tiir bir tanimlama yalnizca bir etiket
saglar. Ancak 6grencilik sadece bir etiket degil, yagsamlarinin farkli donemlerinde
6grenci olmayi deneyimlemis bireyler i¢in farkli anlamlarla agiklanabilecek bir
fenomendir. Ogrenci olmaya iliskin daha derin bir kavrayis icin sosyal teorinin
toplumlari, sosyal fenomenleri, bireysel davraniglart ve bireyler ve topluluklar
arasindaki ve i¢indeki iligkileri anlamak i¢in sundugu kavramlara bagvurmak yardimci
olacaktir. Sosyal teori ve kavramlarinin yardimiyla 6grencilik fenomenini daha genis
toplumsal baglamlar ¢ergevesinde derinlemesine incelemek olanaklidir.

Sosyolojik ve fenomenolojik bir bakis agisindan 6grenci olmanin anlamini
kavramak Ogrenci pratiklerinin yakindan incelenmesini gerektirmektedir. Ogrenci
olmak, okul 6ncesinden yiiksekdgretime yalnizca 6rgiin egitim baglamlarinda degil
ozellikle yagam boyu 6grenme acisindan yaygin egitim baglamlarinda da gergeklesen
bir fenomendir. Bu aragtirma o6grencilik pratigi olumsalliklarinin yasam buldugu
donemlerden biri olan lise donemini &zellikle ele almaktadir. Bu nedenle ¢aligsma lise
Ogrencilerinin 6grencilik pratiklerine odaklanmaktadir. Tiirkiye’de uzun yillardir
ortaokuldan liseye gecis i¢in akademik basariya gore gruplamaya dayali bir sistem
bulunmaktadir. Bu sistemin iriinii olarak ortaokuldan mezun olan 6grenciler igin
cesitli lise tiirleri bigiminde farkli rotalar belirlenmistir. Tiirkiye’deki bu durum goz
ontinde bulunduruldugunda, calisma, Bourdieu’nun habitus ve kiiltiirel sermaye
kavramlarina 6zel bir o6nem vererek fenomenolojik bir yaklasgimla O6grenci
deneyimlerinin 6zlerinin izini siirerek Tirkiye’deki cesitli lise tiirlerindeki 6grenci
pratiklerine odaklanmaktadir. Bourdieu’nun kiiltiirel sermaye ve habitus kavramlari
mercekleriyle bu arastirma, dgrenci pratikleri agisindan ¢esitli lise tiirlerinin kesigsme
noktalarinda nelerin yattigini ve bu Ogrencilerin egitim ydriingelerinin nasil
bi¢cimlendigini ve yeniden bigimlendigini aciga kavusturma girisimidir. Lise
ogrencilerinin dgrencilik pratiklerine deginen sinirli sayida arastirma s6z konusudur
(Edgerton vd., 2014; Kavurgaci ve Selvitopu, 2022). Arastirmalarin ¢ogu,
ebeveynlerin gelecekteki egitim kazanimlariyla ilgili endiseleri nedeniyle liseye giden
¢ocuklar1 igin ebeveyn beklentilerini tartismaktadir (Bodovski, 2010). Habitus ve
kiiltiirel sermaye kavramlar ¢esitli arastirmalarda odak noktasi olsa da pratik kavrami
bu ¢aligmalarin ana noktasi olarak belirmemektedir (Edgerton vd., 2014).

Bu arastirma Anadolu lisesi, Anadolu imam hatip lisesi, fen lisesi, giizel sanatlar
lisesi, mesleki ve teknik Anadolu lisesi ile sosyal bilimler lisesi olmak iizere
Tiirkiye’deki alti farkli lise tiiriinde yiriitiilmiistiir. Giincel alanyazin Tirkiye’de
farkli okullar arasinda sosyal esitsizlikler ve basar1 farkliliklart oldugunu
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gostermektedir (Alacaci ve Erbasg, 2010; Boliikbas ve Giir, 2020; Glimiis ve Atalmis,
2012; Giir vd., 2013; Kogyigit vd., 2018; Suna vd., 2020a; Suna vd., 2020b; Sahin,
2019). Lise egitimi ortaokuldan sonra zorunlu 6rgiin veya yaygin genel, mesleki ve
teknik okullarda ve mesleki egitim merkezlerinde verilmektedir (MEB, 2016).
1990°’lardan bu yana Tiirkiye’de Ogrencilerin ilkokul ve ortaokula yerlestirilmesi
iizerinde durulan bir konu olmustur ancak simavla 6grenci alan liselerin ¢ogalmasi
liseye gecisi biiyiik bir sorun haline getirmistir (Suna vd., 2020a, 356). Zorunlu
egitimin 12 yil olmasina ve bu siirenin lise donemini de kapsamasma karsin
Tirkiye'de cag niifusunun biiyiik bir boliimiiniin egitime 10 yilligina devam ettigi
belirtilmektedir. Lise donemine denk gelen 15-19 yas grubunda okullagsma oraninin
OECD ortalamasinin gerisinde kalmasi bu yas grubunda egitime erisimde giigliikler
yasandiginin isareti olarak yorumlanmaktadir (TED, 2019). Tiirkiye’de ortadgretim
odaginda, 6grencileri mesleklere/dallara ayirmanin lisede gergeklesmesi gerektigi ve
ogrencileri akademik yeteneklerine gore gruplamanin basariyr artiracagi
diistiniilmektedir (TED, 2008). Ancak farkli okullardan gelen dgrenciler arasindaki
basar1 farklar siirmektedir ve yakin bir gelecekte de bu farkin azalacagina dair bir
gosterge de soz konusu degildir (Glimiis ve Atalmisg, 2012, s. 65).

Tiim liseler hiyerarsik olarak siralanmaktadir ve bu siralamada fen lisesi en {ist
konumda goriinmektedir (Suna vd., 2020a, 356). Fen liselerinin tarihi 1964’e kadar
uzanir. {1k fen lisesi Ankara’da Ford Vakfinin destegi ile kurulmus ve o tarihten bu
yana fen liseleri, fen bilimleri ve matematik alanlarinda meslek edinmek isteyen
6grenciler igin bir gegit olarak hizmet etmistir (Tiirk ve Kilig, 2015, 5.47). Fen liseleri
model alinarak 2003 yilinda ilk sosyal bilimler lisesi agilmistir. Fen lisesi okul tiiriinde
oldugu gibi merkezi sinavla 6grenci alan bu okullarin kurulus amaci 6grencileri
edebiyat ve sosyal bilimler alaninda yetistirmek olarak belirtilmistir (Giir vd., 2013,
s.5). Turkiye'deki en yaygin liseler olan Anadolu liseleri ilk olarak 1955 yilinda altt
ilde acilmus, baslangigta "Maarif Koleji" olarak adlandirilmis ve daha sonra 1975
yilinda adi degistirilmistir (Tiirk ve Kilig, 2015, 5.47). 1999 yilindan 6nce Anadolu
liselerine kayit i¢in dgrenciler, ilkokuldan sonra merkezi bir sinava secilmekteydi ve
bu 6grencilerin ortaokula baglamadan 6nce bir yillik hazirlik sinifin1 tamamlamalar
gerekmekteydi. Sekiz yillik kesintisiz zorunlu egitime gegilmesi, Anadolu liselerinin
ortaokul boliimiiniin kapatilmasiyla sonuglanmstir (Giir vd., 2013, 5.6). 2005 yilindan
baglayarak 2006 yilina kadar genel liseler kademeli olarak Anadolu liselerine
doniistiirtilmistiir. Ortaggretimin kalitesini artirmak ve daha fazla 6grencinin mesleki
ve teknik ortadgretim okullarina kaydolmasini tesvik etmek amaciyla
gerceklestirildigi belirtilen bu girisim, 2010 yilinda ivme kazanmistir (MEB, 2010).
Bu doniisiim siireci 2013 yilinda tamamlanmis ve genel liseler Anadolu liselerine
doniistiiriilmustiir. 2000'li yillarda, genel liselerin Anadolu liselerine doniistiiriilmesi
gibi ortadgretim kurumlar1 arasindaki farkin azaltilmasina yonelik c¢abalarin, sozii
edilen iki okul tiiriiniin ve hatta ayni tiirdeki okullarin bile alandaki hiyerarsik
konumlart nedeniyle etkisiz kaldig1 belirtilmektedir (Suna vd., 2020a, $.357).

Anadolu imam hatip lisesi, ilki 1985 yilinda agilan (Giir vd., 2013) ve egitim
sistemi igerisindeki konumu politik giindemde tartigmali olan bir okul tiiriidir.



Tiirkive 'de Farkl Lise Tiirlerindeki Ogrencilerin Egitim Yoriingelerinin Kesisimleri Uzerine Fenomenolojik... 499

Programinda %70 fen bilimleri ve kiiltiir, %30 Islam bilimleri dersleri bulunan
Anadolu imam hatip liseleri, sliregelen 6gretim programina ek olarak din egitimi de
sundugu i¢in diger ortadgretim kurumlarindan ayrilmaktadir (MEB, 2021). Akademik
liselerin yan1 sira dgrenciler i¢in 6zel yetenek sinavlari kullanan bazi giizel sanatlar
liseleri ve meslek liseleri de s6z konusudur. Tiirkiye’de giizel sanatlar liseleri 1999
yilinda kurulmustur (Giir vd., 2013, s.8). Giizel sanatlar liseleri giizel sanatlara iligkin
temel bilgi ve becerileri sunmakta ve bu alanda yetenekli uzmanlar yetistirmek igin
bir alt yap1 olusturmaktadir (Tiirk ve Kilig, 2015, s.48). Tiirkiye’de ortadgretimin
genel durumu degerlendirildiginde, 6grencileri yiiksekdgretime hazirlayan genel
liseler arasinda cesitlilik olmakla birlikte dnemli bir kismmin bu konuda yetersiz
kaldig1, mesleki ve teknik liselerde bu durumun daha da karmasik hale geldigi
goriilmektedir (TED, 2008). Mesleki ve teknik liseler PISA gibi genel sinavlarda en
diistik performanst gostermekte (Berberoglu ve Kalender, 2005; MEB, 2019) ve bu
nedenle liseler hiyerarsisinin en altinda yer almaktadir. MEB (2009) tarafindan
belirtildigi iizere, mesleki ve teknik ortadgretimin temel amaclari, ekonomik
gereksinimlerin karsilanmasi, kiiresel rekabet igin insan giicii yetistirilmesi, yiiksek
teknolojili mesleki ve teknik egitim verilmesi ve bilgi ekonomisi i¢in nitelikli insan
giicii yetistirilmesi olarak belirtilmistir. Ancak Milli Egitim Bakanliginin mesleki ve
teknik egitime yeterince ilgi gostermedigi konusunda O6gretmenler, c¢aliganlar,
ogrenciler ve mesleki egitimle iligkili isletmeler arasinda bir memnuniyetsizlik $6z
konusudur (Tamer ve Ozcan, 2014). Ogrencilerin farkli liselerdeki giinliik yasamlarini
anlamlandirabilmek i¢in bu farkli okul tiirleri arasindaki ayrimi kavramak cok
o6nemlidir.

Bireylerin farkli lise tiirlerindeki dgrencilik pratiklerinin ortaklasan ve ayrigsan
Ozlerini Bourdieu’nun habitus ve kiiltiirel sermaye mercekleriyle ele almak, aym
zamanda yap1 ve failligi bir arada ele almak anlamina da gelirken bireylerin egitim
yoriingelerinin nasil bigimlendigi, bu yoriingelerde nerelerde konumlandiklari, belirli
konumlarda nasil belirli yatkinliklara sahip olduklart ve hangi pratiklerin bu
yatkimliklarin gostergesi olduguna dair giiclii bir ¢éziimleme ortaya ¢ikarabilir. Bu
¢oziimleme ile cesitli lise tiirlerindeki Ogrenci pratiklerinin kesisimlerini ve
ayrigsmalarin1 olusturan 6zleri ortaya koyarak yerel baglamda bu liselerin egitim
sistemindeki islevine iligkin yeni bir tartigma hatt1 agmak amaglanmaktadir.

Kuramsal Yaklasim

Bu boliim arastirma boyunca benimsedigimiz kuramsal yaklagimla ilgilidir.
Pierre Bourdieu’nun pratik ilizerine kavramsal araglarini kullanan bu ¢aligma, 6grenci
pratiklerinin i¢sel anlamlarini arastirmaktadir.  Kiiltiirel sermaye ve habitus
mercekleri aracilifiyla lise 6grencilerinin egitim alanindaki pratiklerine odaklanarak
Tirkiye’deki farkli liselerin kesisim noktalarinda nelerin yattigin1 acgikliga
kavusturmay1 amaglamaktayiz. Bourdieu’nun diisiinme araglari egitim alanindaki
arastirmacilar i¢in zengin kavramsal araglar sundugundan (Grenfell ve James, 2004;
Kenway ve McLeod, 2004; McNamara-Horvat, 2003) bu ¢alisma kiiltiirel sermaye ve
habitusun, lise 6grencilerinin egitim alanindaki 6grenci pratiklerinin olusumunu
anlamak i¢in islevsel araglar oldugu goriisiine dayanmaktadir.
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Lise, bireylerin kisisel egitim yoriingelerinin 6nemli bir agamasidir. Bir yoriinge
bir alan igerisindeki bir dizi konumdan olusur (Bourdieu, 1998). Lise, hem faillerin
egitim alanindaki konum aliglarinda hem de egitim ydriingelerinin olusumunda
belirleyici bir doneme karsilik gelir. Bu donemdeki bireylerin pratiklerini incelemek,
egitim alaninin yapisini, isleyis mantigini ve bu alandaki iligkilerin dogasini anlamaya
yardimci olur. Bourdieu’ya gore (2021), bireylerin kendi yoriingelerinin her aninda
neye doniistiiklerini anlamak i¢in onlarin habituslarimi bilmek gerekir. Bourdieu’nun
en ¢ok atifta bulunulan kavramlarindan biri olan habitus, “kalici, aktarilabilir
yatkimliklar, pratikleri ve temsilleri {ireten ve diizenleyen ilkeler olarak yapilandirici
yapilar bigiminde islev goérmeye egilimli yapilanmis yapilar biitiinii (...)” olarak
tanimlanmaktadir (Bourdieu, 1990, s.52). Habitusun bu tanimi goéz Oniinde
bulunduruldugunda Bourdieu kavramin iki yonlii 6zelliginin altim1 ¢izer. Habitus
yalnizca yapilandirict bir yap1 degil ayn1 zamanda yapilanmis bir yapidir (Bourdieu,
1984). Diyalektik mantik terimin bu tarifinden ¢ikarilabilir. Yapilandirict bir yap
olarak habitus pratikleri ve kavrayislari insa ederken yapilanmis bir yapi olarak
habitus toplumsallasmanin bir tiriiniidiir. Habitus bir dizi yatkinlik ve egilime isaret
eder ve bireyin gecmis deneyimleriyle biitiinlesmesiyle var olur. Habitus bireylerin
diistinme ve eyleme konusunda kendiligindenlige ve oOzgiirliige sahip olduklar
yanilsamasini yaratir. Bourdieu habitus i¢in toplumsallasmis 6znellik ifadesini
kullanir, yani habitus yasam boyu digerleriyle etkilesimler yoluyla insa edilen bir
yatkinliklar sistemidir ve sonug olarak, bireyler icin algilama, diisinme ve eyleme
semalar1 olarak iglev géren habitustur. Bununla Bourdieu, nesnel yapilar ile 6znel
egilimler arasindaki diyalektik iliskiye dikkat ¢ekerken (Bourdieu, 1995; Maton,
2008) bireyin hatta kisisel ya da 6znel olanin dahi toplumsal oldugunu iddia eder
(Bourdieu ve Wacquant, 1992). Diger bir deyisle alan habitusu insa ederken aym
zamanda habitus da bu alanin kurulmasina katkida bulunur (Bourdieu ve Wacquant,
1992). Reay (1995; 2004), Bourdieu’'nun habitus kavramina iligkin g¢aligmalari
iizerine kapsamli bir arastirma yiiriittilkten sonra habitusa iliskin dort temel bilesen
onerir: “somutlagmig/bedensellesmis habitus”, “habitus ve faillik,” “kolektif ve
bireysel yoriingelerin bir derlemesi olarak habitus” ve “ge¢mis ve simdi arasindaki
karmasik bir etkilesim olarak habitus”. Reay’e gore “somutlagsma/bedenlesme”
habitus i¢in 6nemli bir kavramdir. Habitus bedensellesmis sermayenin digavurumudur
ve bireylerin eylem, algi ve diisiinme semalarini iireten bir yatkinlik sistemi islevi
goriir. Bu anlamda pratigi bilgilendiren toplumsallasmis bir 6znellik 6zelligine
sahiptir.

Bourdieu’nun diistinme araglar1 sosyal diinyayr incelemede ayrilmaz bir
biitiindiir (Wacquant, 1989) ve Bourdieu’nun diisiinme araclarinin bir diger kavrami
da sermayedir. Sermaye farkli bigimlerde var olabilir ve her tiir bir bicimde digeriyle
iliskilidir. Bir alandaki faillerin konumlar1 ve ydriingeleri igin belirleyici olan, sahip
olunan sermayenin hacmi, yapisi ve tiiriidiir. Bununla birlikte bu sermayenin bir
alanda ne bigimde ve nasil kullanilacagi da habitusta Onceden belirlenmistir.
Dolayistyla toplumsal failler olarak giinliikk yasamda keyfi kararlar almaktansa anlik
eylemlerde bulundugumuzu iddia etmek yanlis olmayacaktir. Buna gore sermayenin
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tirli ve hacmi kiginin egitim yasaminda ve toplumsal konumundaki en belirleyici
sahipliktir. Bourdieu i¢in ‘sermaye birikmis emektir’ (Bourdieu, 1997, s.46) ve
kendini ii¢ tiirde gosterir: ekonomik, kiiltiirel ve sosyal (Bourdieu, 1997). Bourdieu’ya
gore kiiltiirel sermaye bir temellendirme aracidir (Wacquant, 1989) ve ii¢ bicimde var
olabilir: somutlagmig halde, nesnelesmis halde ve kurumsallasmis halde (Bourdieu,
1997). Bu bicimler aracilifiyla kiiltiirel sermayenin kendini gosterdigi mekanizmalar
ile bireylerin konumlar1 ve yatkinliklar1 anlasilabilir ve bireylerin bir alan igindeki
pratikleri ¢oziimlenebilir.

Bourdieu tarafindan kavramsallastirildigi bicimiyle kiiltiirel sermaye, farkli
sosyal sinif gegmislerinden gelen ¢ocuklar arasinda gozlemlenen akademik basari
esitsizliklerini aydinlatmaya hizmet eder (Bourdieu, 1997; 1998; Wacquant, 1989).
Ekonomik sermayeye ve egitim niteliklerine doniistiiriilme potansiyeline sahiptir.
Kiiltiirel sermaye birikimi bilingdis1 olarak gerceklesir ancak ayni zamanda aile
tarafindan diizenlenen ve saglanan bilingli bir yatirim siireci olarak goriilebilecek
kalitsal bir yonii de vardir (Bourdieu, 1997). Ornegin ebeveynlerin ¢ocuklariyla
iletisim ve iliski kurma bic¢imleri, ¢ocuk yetistirmenin goze ¢arpan bir 6zelligidir.
Lareau’ya (2003) gore orta sinif aileler i¢in ebeveynlik pratiklerini yerine getirmenin
bir yolu, uyumlu bir yetistirme siirecinin pargasi olarak giinliikk yasamlarinda
cocuklariyla tartigmalara girmektir. Bu, ebeveynlerin ¢ocuklarinin diisiinme siirecini
kiskirttig1 ve cocuklarina diigiincelerini ifade etmeyi 6grettigi ailenin ortiik programu
gibi bir seydir ve bdylece ¢ocuklar yetiskinlerle akranlariyla etkilesime giriyormus
gibi kolayca iletisim kurabilirler (Lareau, 2003). Somutlagmis durumdaki kdltiirel
sermaye, kiiltiirel kodlar1 anlamaya yonelik kisisel yetenekleri igermesi bakimindan
habitusa benzedigi i¢gin diger bigimlerden farklidir (Yang, 2014). Ebeveyn pratiklerini
bilinyesinde bulunduran kiiltiirel sermaye, aileden miras alinan sermayeyi ortaya
¢ikarma potansiyeline sahiptir. Dolayisiyla ¢ocuk yetistirme ve bu siirecin sonuglari,
smifsal kokeni ne olursa olsun, sosyal smifin bir yansimasidir. Lareau (2003),
cocuklarin yagsam yoriingeleri izerinde goriinmeyen ancak giiglii etkilere sahip olanin
ebeveynlerin sosyal sinifi oldugunu belirtmektedir. Cocuklar, onaylanma ve algilama
semalarindan olusan kiiltiirel yeterlilige sahip olmayi1 saglayan bazi kodlar 6grenirler.
Bourdieu’nun begeni olarak adlandirdigi bu semalar, toplumsal yagamda ve egitim
yasaminda sosyal ayrim mekanizmalar1 olarak kendini gosterir (Bourdieu, 1984;
McCandless, 2015). Miizik, sanat, edebiyat ve spordaki begeniler ve bunlardaki
tercihler, sosyal smifin 6nemli isaretleridir ¢iinkii kiltiirlesmis begeni, kiiltiirel
sermaye ve diger sermaye tiirlerine daha fazla yatirnm yapilmasmi gerektirir
(McCandless, 2015).

Kiiltiirel sermaye Bourdieu’nun en bilinen ve en sik atifta bulunulan kavramdir
ve egitim sosyolojisi lizerine yapilan ¢ok sayida arastirma, bu kavrami egitim
ortamlar1 ¢ercevesinde incelemektedir (Dumais, 2002; Edgerton ve Roberts, 2014).
Ancak habitus kavramini ve egitim siiregleri tizerindeki roliinii, kiiltiirel sermaye ve
habitus iliskiselligini egitim esitsizlikleri baglaminda ele alan arastirmalar sinirlidir
(Dumais, 2002; Edgerton ve Roberts, 2014). Habitus ve ayni zamanda kiiltiirel
sermayenin okullagmadaki roliinii tartigan dnemli isimlerden biri de Diane Reay’dir.
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Reay (1998) kiiltiirel sermaye ve habitusun bireylerin egitim yoriingeleri tizerindeki
etkilerinin dnemini vurgulamaktadir. Edgerton ve Roberts (2014) habitus ve kiiltiirel
sermayenin diyalektik dogasi iizerine bir yorum getirmistir. Pratik yoluyla,
yatkiliklar, alanin beklentilerine karsilik gelen sermaye olarak islev gorebilir.
Edgerton ve Roberts (2014), ozellikle habitus ve kiiltiirel sermaye kavramlari
iizerinden yatkinliklarin ikili dogasini ve bu ikili doganin okul baglaminda nasil
etkilesime girdigini ve egitim basarist acgisindan kendini nasil gosterdigini
sorgulamaktadir.

Bu noktada Bourdieu’nun alet ¢antasini olusturan dort temel kavramin
birbirinden ayrilamayacagini vurgulamak ¢ok 6nemlidir. Bourdieu (1984, s.101) bu
kavramlarin birbiriyle iliskisini gosteren “(habitus)x(sermaye)+alan=pratik” imgesel
denklemi kullanir. Bu, pratigin habitus, sermaye ve alan arasindaki karsilikli
iligkilerden tiiredigi anlamina gelmektedir (Yang, 2014). Pratiklerin bireylerin
konumlandigi alandaki sonuglar ya da son nokta oldugu, bireylerin sahip olduklari
sermayenin habitus ile baglantili oldugu ve pratiklerin nasil ortaya c¢ikacagi
konusunda habitus ile alan arasindaki eslesmenin niteliginin belirleyici oldugu
sonucuna varilabilir. Bireylerin sahip oldugu sermaye, bireylerin habituslarinin
yapilanmasinda rol oynar ancak aym1 zamanda bu sermaye, habitusun
somutlagsmasinda farkli bi¢imlerde kendini gdsterir. Ayrica habitus sermayenin bu
bicimde ortaya c¢ikmasinda belirleyicidir. Edgerton ve Roberts (2014) pratik
kavramini belirli bir alanda habitus ve kiiltiirel sermayenin etkilesimi ile zaman iginde
bi¢imlenen “bireylerin davranis dagarcigi” (s.195) olarak nitelendirir. Eger pratikler
sermaye, habitus ve alan etkilesimlerinden iiretiliyorsa, 6grenci pratiklerini anlamak
icin habitus ve sermayeye odaklanarak Ogrencilerin deneyimlerini irdelemek
mantiklidir. Reay (1998) 6grencilerin yiiksekogretim tercih siireglerini anlamak igin
Bourdieu’nun kiiltiirel sermaye ve habitus kavramlarindan yararlanmistir. Reay’e
(1998) gore okulun kurumsal habitusu ve ailesel habitus hem ayri ayri hem de
kargilikli etkilesim icinde, &grencilerin yiiksekdgretime karar verme siirecinde,
ozellikle de hangi kuruma basvurabileceklerini belirleme agamasinda Snemli bir
etkiye sahiptir. Burada belirtmek gerekir ki, kiiltiirel sermaye birikim siirecini
olusturan habitustur ve bu siire¢ sadece egitimsel kazanim iiretmekle ilgili degil ayni
zamanda toplumsal ayrimi liretmekle de ilgilidir (Reay, 1995, 5.363).

Bu arastirma araciligiyla amacimiz, 6zellikle habitus ve kiiltiirel sermayenin
disavurumlarini inceleyen fenomenolojik bir yaklagim kullanarak lise baglaminda
Ogrenci pratiklerinin temel dogasini ortaya ¢ikarmaktir. Bunu yaparak bu arastirma,
farkli yoriingelerin kesigimlerini yorumlayarak yerel baglamda farkl lise tiirlerinin
iglevini tartigsmaya agmaktadir.

Yontem

Bu bolim aragtirmanin nasil yiiriitiildiigiine iliskin yontemsel agiklamalari
icermektedir.
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Arastirma Modeli

Bu ¢aligma, Ankara’da yiirtitiilmiis ve ilk iki yazarin arastirmaci, ligiincii yazarin
proje yiiriitiiciisii olarak yer aldig1 kapsamli bir projenin {iriiniidiir. Arastirma projesi,
lise 6grencisi olmanin &zilinii 6grenci deneyimleri iizerinden anlamayi amaglayan
fenomenolojik bir caligma (Patton, 2002) olarak yiriitilmiistiir. Fenomenoloji
arastirmasi, bireylerin belirli bir durum ya da fenomenle karsilastiklarinda yasadiklari
deneyimleri merkeze alarak insan deneyiminin Onemini agiklamayr amaglar
(Moustakas, 1994) ve belirli bir fenomenin 6ziinii bireyler tarafindan deneyimlendigi
bi¢imiyle anlamaya caligir (Creswell, 2013). Projenin amaglari dogrultusunda, lise
deneyimine sahip 6grencilere odaklanilmig, bu da bizi cesitli lise tiirlerinde on birinci
simif Ogrencileriyle caligmaya yoneltmistir. Fenomenolojik yaklasim, 6grencilerin
okul, ev ve diger baglamlardaki giindelik deneyimlerinin kapsamli bir ¢dziimlemesini
yapmak i¢in tercih edilmistir.

Lise oOgrencilerinin 6grenci olma deneyimlerine odaklanan daha genis bir
projenin pargast olarak bu makale, Bourdieu’nun habitus ve kiiltiirel sermaye
kavramlarinin merceginden 6grenci pratiklerine odaklanmaktadir. Lise dgrenciligi
deneyimiyle iliskili 6grenci pratiklerinin kesfinde, Bourdieu’nun kiiltiirel sermaye ve
habitus kavramlariin kullanilmasi avantaj saglamaktadir. Bu anlamda, bu arastirma
makalesi kapsaminda, fenomenolojik bir yaklasimla Tirkiye’de ¢esitli lise
tirlerindeki 6grencilerin deneyimlerinin 6zlerinin izini siirerek Bourdieu’nun habitus
ve kiiltiirel sermaye kavramlart g¢ercevesinde Ogrenci pratiklerine odaklandik.
Kiiltiirel sermaye ve habitus kavramlar1 odaginda, 6grenci pratikleri agisindan gesitli
lise tiirlerinin kesisme noktalarinda nelerin yattigini ve bu O6grencilerin egitim
yoriingelerinin nasil bigimlendigini ve yeniden bigimlendigini agikliga kavusturmaya
calistyoruz.

Calisma Grubu

Bu arastirma makalesi daha kapsamli bir projenin iiriinii oldugu i¢in burada
oncelikle proje katilimcilarindan s6z etmek yerinde olacaktir. Projenin genel amaci
lise dgrencisi olmanin anlamimi ortaya ¢ikarmaktir. Bu baglamda o6grencilerin
okuduklart okula nasil geldiklerini, sosyal ve kiiltiirel mekanizmalarin ve destek
aglarinin bu siirece etkilerini, sosyal ¢evrelerinin onlar hakkindaki diisiincelerini, bu
diislincelerin  giindelik hayatlarina etkilerini ve &grencilerin  gelecege dair
beklentilerini anlamay1 hedefledik. Bu amagcla, lise 6grenciligi deneyimiyle yakindan
baglantili Dbireylere ulagsmaya c¢alisttk. Bu dogrultuda arastirma projesinin
katilmeilaring; lise Ogrencileri, bu 6grencilerin ebeveynleri, aragtirma kapsamina
alman liselerin miidiir ve miidiir yardimcilari, bu okullarda gérev yapan 6gretmenler,
bu okullardan mezun olanlar ve Ankara'daki gesitli egitim fakiiltelerinde gérev yapan
akademisyenler olusturmustur. Lise 6grenciligi deneyimi olan dgrencilere ulasilmaya
calistlmis ve arastirma sirasinda 11. sinifta olan &grenciler arastirma kapsamina
alinmistir. Projenin bir pargasi olan bu arastirma makalesi &grenci pratiklerine
odaklandigindan, bu makale i¢in katilimecilar, her lise tiiriinden sekiz kiz ve sekiz
erkek olmak tizere toplam 96 on birinci sinif 6grencisi ile farkli okul tiirlerini temsil
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eden yedi anneden olugsmaktadir (her lise tiirii igin bir anne, mesleki ve teknik Anadolu
lisesi lise tiirii i¢in iki anne goniillii olarak katilmistir). Veriler hem 6grenciler hem de
anneleri ile yapilan derinlemesine goriismelerden yararlanilarak elde edilmistir. Bu
calismanin 6zel olarak sadece annelere ulasmayi hedeflemedigini belirtmek gerekir;
ancak arastirma siirecinde c¢alismaya katilmaya goniillii olanlar anneler olmustur.
Ogrencilerin deneyimlerini ortaya ¢ikarmak icin arastirmada; Anadolu, Anadolu
imam hatip, fen, giizel sanatlar, mesleki ve teknik Anadolu ile sosyal bilimler
liselerinde derinlemesine goriismeler gerceklestirilmigtir. Bu okullarin se¢imi Frankel
ve Wallen (2000) tarafindan agiklanan yontem izlenerek maksimum g¢esitlilik
ornekleme ile gerceklestirilmistir.

Etik Siirec

Churchill’in ~ (2022) belirttigi gibi insan bilimleri arastirmalarinin
yiiriitiilmesinde duyarli olmak her zaman 6nemlidir ve bu baglamda etik bir aragtirma
uygulamalarini saglamaya doniik, ¢aligmada yer alan katilimcilari korumak igin gesitli
adimlar atilmustir. 11k olarak, etik bir gerceve olusturmak ve katilimcilara etik
davramlmasini saglamak amactyla Milli Egitim Bakanligina ve Ankara Universitesi
Etik Kuruluna izin almak i¢in bagvurulmustur. Hem Milli Egitim Bakanligindan hem
de Etik Kuruldan onay alinarak secilen okullar i¢in gereken tiim belgeler hazirlanmig
ve arastirmanin amact tiim taraflara acik bir bicimde anlatilmistir. Onaylarin ve
katilimcilara erisilmesinde okullarin sagladigi yardimin ardindan hem 6grencilerden
hem de ebeveynlerinden onam formlari alinmistir. Bu formlar, ¢alismanin kapsamini,
katilim kosullarin1 ve herhangi bir zamanda geri ¢ekilme haklarini 6zetlemektedir.
Katilimcilarin anonimligini ve gizliligini korumak i¢in Creswell’in (2013) de 6nerdigi
gibi caligmaya katilan tiim bireylere 6zel etiketler atanmistir. Goriismeler ses kayit
cihazi ile kaydedilmis ve hem dijital dosyalar hem de yazili belgeler giivenli bir yerde
saklanmis, projenin arastirmacilari disinda kimseyle paylasilmamuistir.

Veri Toplama Araclar ve Siireci

Fenomenolojik olarak tasarlanan bu arastirmada verilerin toplanmasi igin yari
yapilandirilmis bir gériisme rehberi (Mason, 2002) tasarlanmistir. Bu veri toplama
arac1 katilimeilarin bir lise 6grencisi olarak giinliikk deneyimlerini ayrmtili olarak
tartigmalarina olanak taniyan acik uglu sorular igermektedir. Kvale (1996),
giivenilirligi artirmak icin goriisme siirecinin 6nemli bir kisminin gergek kayit
baglamadan oOnce gerceklesmesi gerektigi uyarisint yapmaktadir. Bu goriisten
hareketle, yari yapilandirilmig bir goriigme rehberi olusturularak bu rehberle bir
Anadolu lisesinden on birinci smif dgrencisi ile pilot goriisme yapilmistir. Pilot
uygulamadan alman geri bildirimler 1s18inda goriisme rehberi arastirma ekibi
tarafindan gozden gegirilmistir. Fenomenolojik goriisme, deneyime dayali verileri
kesfetmek ve toplamak i¢in degerli bir aractir ve fenomenolojik yansitma ile insan
fenomenlerinin daha derinden anlagilmasi saglar (Van Manen, 2016). Bu zengin
deneyimsel malzemenin incelenmesine ve ortaya ¢ikarilmasina olanak saglar ve
incelenen konunun daha kapsamli ve derinlemesine anlagilmasina katkida bulunur.
Veri toplama aracinin son big¢imi, katilimcilarin ev ve okul ortamlarina iligkin
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deneyimleri, akademik ve sosyal deneyimleri ve genel cercevede lise dgrencisi
olmakla ilgili sorular1 igermistir. Altt okul tiirinden 96 6grenci ve yedi anne ile yari
yapilandirilmis ve yiiz yiize nitel goriigmelerle nitel veriler elde edilmistir. Her
ogrenci ve anne ile tek bir goriisme gergeklestirilmistir. Goriismeler, her okul tiiriinde
veri toplama siirecini yliriiten iki arastirmaci olmak iizere 12 arastirmacidan olusan
bir ekip tarafindan gerceklestirilmistir. Katilimcilar goriismelerin ses kaydinin
alinmasina izin vermislerdir. Ses kayd1 alinan goriismelerin bir kismi uzman bir girket
tarafindan bir kismi ise arastirma ekibi tarafindan yaziya aktarilmustir.

Arastirmacilarin Rolii

Bourdieu sosyolojisi perspektifinden fenomenolojik bir analiz ortaya koymak ilk
bakista birbiriyle celigkili siiregler gibi goriinebilir. Bu ¢eliskili gibi gdriinen durum,
fenomenolojinin anahtar kavramlarindan biri olan ve arastirmacilarin &6znel
anlayiglarin1 arastirma siiresince bir kenara birakmasi gerektigi anlamina gelen
paranteze alma (epoché) kavrami ile arastirmacinin 6znelliginin aragtirma siirecindeki
varlig1 ve bunu odagina alan diisiiniimsellik hakkinda konugmak istedigimizde daha
belirginlesir. iliskisel bir bakis1 yansitan bir kuramsal perspektiften hareketle boylesi
bir aragtirma gergeklestirmek de bu kavramlar iizerine soru isaretleri yaratabilir. Bu
soru igaretlerini gidermek i¢in Oncelikle su iki diisiinceyi kabul etmek gerekir.
Birincisi; herhangi bir arastirma, arastirmacilarin 6znel deger yargilarindan tamamen
arindirtlmig degildir. Bu nedenle arastirmacinin 6znelliginin arastirma siirecindeki
varligi ve bunu odagina alan disiiniimsellik her arastirmada benimsenmesi gereken
bir boyuttur. Ikincisi; Finlay’in (2009b) de altim g¢izdigi gibi fenomenoloji
aragtirmalarinda paranteze alma ile diisiniimsellik siiregleri i¢ ige gegmis siiregler
olarak goriilmelidir. Bu noktada bu makalenin yazarlar1 olarak kuramsal bakisimizin
bu arastirma ic¢in kullanilan veri setinin analizinde ve bu arastirmanin
raporlastirilmasinda one ¢iktigini belirtme geregi duyuyoruz. Arastirma projesinin
tasarlanmasi, yiiriitiilmesi, tiim verilerin toplanmasi, ¢éziimlenmesi ve arastirmanin
sonuglandirilmast agamalarinda da aktif gérev alan arastirmacilar olarak, bu makale
ile ortaya koydugumuz arastirmanin 6zgiin tarafi, verilere bakisimizi bigimlendiren
kuramsal yaklasgimimizdir. Bu yoniiyle de makale, proje kapsaminda yiiriitiilen
arastirmadan {iretilen 6zgiin bir aragtirmayi yansitmaktadir.

Fenomenolojik bir arastirma, yasanmis deneyimin zengin betimlemelerini
sundugunda ve aragtirmacilar bu betimlemelere ulasirken incelenen fenomen
hakkindaki varsayimlarini bir kenara biraktiginda miimkiin olabilir (Finlay, 2009a).
Aragtirmacilar olarak veri toplama siirecindeki konumlarimiz, lise 6grencisi olmaya
iligkin kendi deneyimlerimizden kaynaklanan bilgilerimiz, 6n kabullerimiz ve
varsayimlarimiz  iizerine bir farkindalikla bi¢imlenmistir. Bu farkindalik,
aragtirmacilar olarak arastirilanlara ve arastirma siirecine olabildigince agik bir tutum
gelistirebilmemizi saglamistir. Bir taraftan lise Ogrencisi olmaya iligkin mevcut
anlayislarimizi paranteze alarak inceledigimiz fenomene iliskin varsayimlarda
bulunmaktan kaginirken ayni zamanda 6znelligimizin kurulumundaki rolii g6z ardi
edilemeyecek olan bu anlayislarimiz {izerine yansitici bigimde siirekli diisiinmenin
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gerekliligini unutmadan, bu iki siire¢ arasindaki karsilikli etkilesimin varligiyla
aragtirma sonuglarimiza ulastik. Finlay (2009b), fenomenoloji arastirmasi yiiriiten
arastirmacilar igin temel gii¢liigiin paranteze alma ile diisiiniimsellik arasinda hassas
bir dengeyi kurabilmek oldugunu ve aragtirmacilarin hangi 6n kabulleri paranteze
alacaklarin1 belirleyebilmek i¢in de diigiiniimsel bir tavir igerisinde olmalari
gerektigini vurgulamaktadir. Bu arastirmada, habitus ve kiiltlirel sermayeye iliskin
kavrayislarimizin, analiz i¢in ilgili veri parcalarini segerken belirdigini sdylemeliyiz.
Veride, habitus ve kiiltiirel sermayenin disavurumlar1 olarak ele alabilecegimizi
diistindiigiimiiz giindelik yasam anlatilarinin izini siirdiik. Dolayisiyla analiz i¢in
sectigimiz anlatilar, lise 6grencilerinin “simdi” ve “ge¢mis” bir bagka deyisle lise
donemindeki gilindelik yasam deneyimleri ile 6nceki O6grenim yasantilarindaki
giindelik yasam deneyimleriyle ilgilidir. Kuramsal bakisimiz dogrultusunda bu
deneyimlerin zengin bir betimlemesini ortaya koyarak Ogrenci pratiklerini
anlamlandirmayi ve bu dogrultuda farkl egitsel yoriingeleri yorumlamayi hedefledik.
Arastirmacilar olarak verilerin toplanmasi, ¢6ziimlenmesi ve raporlagtiritlmasi
asamalarindaki konumlarimizin bu ¢ergevede dikkate alinmasint umuyoruz.

Etik Kurul Karan

Bu arastirma igin etik kurul onayr Ankara Universitesi Etik Kurulundan
alinmustir (No: 85434274-050.04.04/74078, Tarih: 09.12.2014).

Verilerin Analizi

Aragtirma projesinin temel amaci, Ogrencilerin yasanmis deneyimlerini
inceleyerek lise 6grencisi olmanin anlamini ortaya ¢ikarmaktir. Bu makalenin odak
noktast olan Ogrenci pratiklerini, lise Ogrencisi olmanin ne anlama geldigini
tanimlayan bir bilesen olarak goriiyoruz. Dolayisiyla bu pratiklerin betimlenmesi lise
Ogrencisi olmanin anlaminin ingasina bir katki olarak goriilmelidir. Bu nedenle
projenin bu makale i¢in kullanilan veri setinin fenomenolojik analizinde amacimiz,
ogrencilerin deneyimlerinden Ogrenci pratiklerine iliskin zengin betimlemeler
iretmek ve bunlart benimsedigimiz kuramsal yaklasim gercevesinde anlamaya
calismaktir.

Fenomenolojik bir analiz gergeklestirmek amaciyla, verilerimizi analiz etmek
icin digsal bir ¢er¢eve kullanmadik, ancak fenomenolojik analizin ii¢ ana agamasi olan
"fenomenolojik indirgeme", "imgesel ¢esitleme" ve "6ze ulasma" ve tiim bu agamalara
eslik eden "paranteze alma veya epoché" ve diisiiniimsellik siireglerini benimsedik
(Finlay, 2009a; Finlay, 2009b; Moustakas, 1994). Bunu yaparak oncelikli amacimiz,
O0grenci pratiklerini anlamamizi saglayacak olan, Ogrencilerin yasadiklar
deneyimlerin zengin bir betimlemesine ulagsmakti. Kuramsal ¢ergevede de belirtildigi
gibi, bireylerin bir alandaki pratikleri, o alandaki habituslar1 ve kiiltiirel
sermayelerinin etkilesimiyle var oldugundan, bu makalenin verilerini analiz ederken
sadece oOgrencilerin habituslarinin ve kiiltiirel sermayelerinin gostergesi olarak
gordiiglimiiz deneyimlerine odaklandik. Zengin bir betimlemeye ulagmak, yasanan
deneyimin anlamimi yorumlamay: da gerektirdiginden (Creswell, 2013), veriler
yorumlayici bir siiregle analiz edilmistir.
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Veri analizi siirecinde, bilgisayar destekli bir nitel veri analizi yazilimi olan
Maxqdal?2 kullandik. Bu makale i¢in analiz etmek {izere sectigimiz yaziya aktarilmis
gorigsme metinlerini bu yazilima yiikledik. Maxqdal2, wverilerin saklanmasi,
fenomenolojik indirgeme i¢in deneyimi yansitan veri pargalarinin segilmesi, veri
pargalarinin karsilastirilmasi, verilerin kodlanmasi, kodlarin karsilastirilmasi ve tiim
bu islemlerin hizl1 ve kolay bir sekilde yapilmasi gibi ¢esitli yollarla bize destek oldu.

Van Manen (2017) fenomenolojik arastirmada verilerin analiziyle olusturulan
temalarin ara yansitict araglar oldugu konusunda uyarmaktadir. Bu uyartyr dikkate
alarak arastirmanin bulgularin1 ve sonuglarini olusturduk. Sundugumuz temalara
iliskin betimlemeler, benimsedigimiz kuramsal bakisla, 6grencilik pratigini var eden
deneyimleri anlamlandirdigimiz ¢ergevedir. Betimlemelerimizi titizlikle tekrar
yorumlayarak ulastigimiz sonuglar ile okuyucular1 6grenci pratiginin 6zii iizerinden
alandaki farkli egitsel yoriingeleri yeniden diisiinmeye yonlendirmek amaciyla
actigimiz tartisma, makalenin sonug bolimiinde sunulmustur.

Bulgular

Arastirmanin bulgulart okul tiirlinden bagimsiz olarak &grenci pratiklerini
olusturan &zler oldugunu gostermistir. Dolayisiyla farkli yoriingelerin kesigimini
yaratan sey, lise dgrencisi olmay1 tammlayan 6grencilik pratikleridir. Ogrenciler
egitim alaninda farkli yoriingelerde konumlansalar bile &grencilik pratiklerini
olusturan 6zler degismemektedir. Bu 6zler asagidaki dort baslik altinda tartisilmistir:
Okul se¢imi yanilsamasi ile yagsamak, konumunu hak edis duygusuyla agiklamak,
kiiltiirel alanlara katilim, benlik sunumu i¢in spordan yararlanmak.

Okul Secimi Yanilsamasi ile Yasamak

Ogrencilerin okullarindaki konumlarina iliskin anlayiglar1 yalmzca bireysel
tercihleriyle degil, ayn1 zamanda ebeveynlik uygulamalari da dahil olmak iizere gesitli
ortiik veya agik mekanizmalar yoluyla diistinceleri iizerinde 6nemli bir etkiye sahip
olan somutlasmis kiiltiirel sermaye ile habitusun kargilikli etkilesimiyle de
bicimlenmektedir. Dolayisiyla bunun, bir¢ok sosyal, tarihsel ve kiiltiirel etkilesimler
tarafindan bi¢imlendirilmis diisiinceler, algilamalar ve akil yiiriitmenin somutlagsmis
bir sistematigi ile gergeklestirdikleri eylemlerinin bir sonucu oldugu sdylenebilir.
Hem 6grenciler hem de anneleri ortaokuldan liseye gegisi, kendi isteklerini kendileri
i¢in en uygun olacak bi¢cimde gergeklestirdikleri bilingli ve akla yatkin bir siireg olarak
yorumlamaktadirlar. Ancak bu siire¢ keyfi degildir ¢iinkii 6grenciler kendilerine
cesitli bigcimlerde sunulan segenekler arasindan en akla yatkin olana yonelme
egilimindedir ve okul tercihi pratikleri sadece ilgileri tarafindan degil, ayn1 zamanda
konumlarini belirlemede 6nemli rol oynayan somutlagmis kiiltiirel sermayeleri ve
habituslari tarafindan da bigimlenmektedir. Ogrenciler ailelerinin toplumsal uzamdaki
konumlarma gore kendilerine sunulanlar arasindan se¢im yapmaktadirlar.

“Babam zaten hakim, hukuk¢u. Buradan benim hukuk¢u olarak
¢ikacagimi diisiindiigii igin, kendi gayet mutlu, “Kizim sosyal bilimlerde
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okuyor” dedigi i¢in de mutlu. Annem zaten benim sevdigim seyi yapmami
istiyordu. Bir kararsizlik vardi aslinda, ama son donemlerine, tercih
donemlerine dogru netlesmisti.” (Kiz Ogrenci-2 Sosyal Bilimler Lisesi)

“Ben de baba meslegi tercih ettim. Bay, bayan giizellik uzmamn
kendisi. Ben de giizellik boliimiinde okuyorum. Meslek lisesi.” (Erkek
Ogrenci-2, Mesleki ve Teknik Anadolu Lisesi)

“Bize ¢ocugumuzu niye Anadolu lisesine degil de meslek lisesine
gonderdik diye soranlar oldu. Ama biz ¢ocugumuzun kapasitesini
biliyoruz, neyi yapabilir neyi yapamaz biliyoruz. Anadolu lisesine kayit
yaptirsa o tlir okullarm dersleri zor. Ben ¢ocugumuzun basaramayacagini
biliyorum. Meslek lisesinde dersleri takip eder ve bir meslek de 6grenir o
yiizden bu liseyi segtik.” (Anne-2, Mesleki ve Teknik Anadolu Lisesi)

Bu alintilara bakildiginda liseler arasinda keskin bir toplumsal tabakalagma
ortintiisii oldugu goriilebilir. Farkli yetenek ve gereksinimlere sahip dgrencilere 6zgiir
secimleri ile genis bir yelpazede olanaklar sunmay1 amaglayan farkli tiirde liselerin,
Tirkiye’deki merkezi sinav sistemi nedeniyle okullarinin ¢ergeveledikleri
misyonlarin tam tersi yonde isledikleri goriilmektedir. Liselerin saglamasi beklenen
sosyal hareketlilik toplumsal bir tabakalagsmaya donmektedir. Yukarida yer verilen
annelerden birine ait alintida da goriilebilecegi gibi mesleki bir liseye kayit yaptirmak
bagka hicbir se¢im sansinin olmadigi gergegiyle yiizlesmenin bir sonucudur. Hem
cocuklar hem de ebeveynler bu kisitlayici diizeni kabullenmis goriinmektedir.
Bourdieu (1984) is¢i sinifindan gelen ailelerde akademik yonelimli okullara iligkin bir
inan¢ olduguna isaret etmektedir. Ebeveynler, bu tiir okullarin “kendileri gibi
insanlar” i¢in olmadigini diisiiniir. Bu dogrultuda Reay ve Ball (1997) ebeveynlerin
egitim gegmislerinin 6grencilerin egitim rotalarini belirledigini not diiger. Eger aileler
daha once kendi egitim yasamlarinda basarisiz olmuslarsa ¢ocuklart ve onlarin
gelecegine iligskin hayal kiriklig1 hissederler. Goriismelerde hem 6grencilerin hem de
ailelerin bu dile getirilmeyen toplumsal tabakalagmayi kabul ettikleri dikkati
¢ekmektedir.

“Insanlar ¢ocugumun fen lisesinde okudugunu o6grendiklerinde
olumlu tepkiler veriyorlar ¢iinkii fen lisesi insanlarin goziinde ¢ok prestijli
bir okul.” (Anne-1, Fen Lisesi)

“Babam da mutlu ‘Sanat¢1 bir kizzm var.” diyor, benimle gurur
duyuyor. O yiizden ben de mutluyum. Ailem beni gok destekliyor. Buraya
bu nedenle gelebildim. Higbir zaman ‘Ne? Sanat¢1 mi, ressam mi olacaksin
ve nasil ig bulacaksin ya da para kazanacaksin?’ gibi bir yaklagimlari
olmadi hig. Her zaman iyi yaklasiyorlar.” (Kiz Ogrenci-4, Giizel Sanatlar
Lisesi)

“Ogretmenim tiiccarliga benzetmisti eczacilari. “Sen orada bir ilag
iiretmiyorsun, bir sey iiretmiyorsun, sadece satryorsun” demisti, “Bu seni
¢ok pasiflestirir. Sen daha iyi bir yerde olmalisin” demisti. Hukuk¢u olmak
isteyerek geldim.” (Kiz Ogrenci-2 Sosyal Bilimler Lisesi)
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Ogrencilerin karar verme siirecleri ebeveynleri, akraba ve yakin gevreleri, daha
onceki okullarinda tanistiklart dgretmenler gibi 6nemli diger kisilerle etkilesimler
yoluyla gerceklesmektedir. Egitim yoriingelerindeki konumlar1 arasindaki geciste
yumusak bir stireklilik s6z konusudur. Lise donemi, dnceki egitim deneyimlerinin bir
devamu olarak var olmaktadir. Konumlar arasindaki gegiste yumusak bir siireklilik
oldugu goz oOniinde bulunduruldugunda, bazi 6grenciler, bulunduklari konumun
akademik bagariya gore gruplama sisteminin bir sonucu oldugunun bilincindedir.

“Birkag tercih yapmistim, bu lise de 7. siradaydi, Oylesine
yazdiklarim arasindaydi. Sans eseri geldi.” (Erkek Ogrenci-5, Anadolu
Lisesi)

Anadolu lisesindeki bu o6grenci bulundugu konumun sans eseri oldugunu
aciklarken, bu aragtirmada goriigiilen dgrencilerin devam ettigi fen lisesinde, sansla
ilgili olarak okul binasmnin giriginde tiim Ogrencilerin her giin gorebilecegi ve
okuyabilecekleri biiyiikliikte Louis Pasteur’den su alint1 yer almaktadir: “Sans ancak
yetismig kafalara yardim eder.” Okullarin kurumsal doxalari ile 6grencilerin
habituslar1 arasindaki etkilesim, 6grencilerin diisiinme, algilama ve akil yiiriitme
egilimlerini siirekli bicimlendirmektedir. Bir bagka agidan bakildiginda Anadolu
imam hatip lisesinin kurumsal doxasi bazi ailelerin habituslar1 ile dogrudan ortiistiigii
icin bu aileler sirf bu kurumsal doxa nedeniyle ¢ocuklarmin bu tir okullarda
okumasini istemektedir.

“Beklentim egitimin iki yonlii olmasi yoniinde. O yilizden ¢ocugumuz
hem ruhen hem de bilimsel olarak tamamen donanimli olacak. Biz Oyle
istedik. Ailecek bu okuldan bekledigimiz egitim kalitesinden daha iyi
sonug aldigimiz1 diisiiniiyoruz.” (Anne-1, Anadolu Imam Hatip Lisesi)

“Imam Hatip Lisesinde okumak istedigim igin buray: tercih ettim.
Buranin da Tiirkiye capinda bir imam Hatip Lisesi oldugunu bilerek buraya
geldim. Buraya gelmemdeki faktdrlerden birisi, babanun Imam Hatipli
olmastydi. Cocugunun da imam Hatipli olmasin1 istedigi i¢in beni de tesvik
etti, ben de olaya sicak baktim.” (Erkek Ogrenci-3, Anadolu imam Hatip
Lisesi).

Aslinda ogrenciler bulunduklari yerde bir bakima kendilerini “evlerinde
hissetmekteler”. Diger bir deyisle her okulun kurumsal doxas1 6grencilerinin habitusu
ile uyumludur. Bu nedenle &grencilerin gidecekleri okullar1 segtiklerine iligkin
yanilsama bu noktada daha belirgin hale gelmektedir. Yani 6grenci okulu degil okul
ogrenciyi se¢gmektedir ve kurumsal habitus ve doxa ile 6grenci habitusu arasinda bir
uyum s6z konusudur.

Bu 6grencilerin bu okullara yerlestirilmesi fail ile yap1 arasindaki etkilesimin bir
ifadesi olarak yorumlanabilir. Yapimnin 6n-diisiniimsel ve yatkinlik diizeyinde bir



510 Ayse Giilsiim Akcatepe, Burcu Cildir ve Mustafa Sever

etkisi oldugu gerceginden kagis yoktur ama ayni zamanda bu etkiyle ilgili olarak
bireysel failligi de unutmamak gerekir. Yapi, hangi rotalarda konumlanacaklar1 ve
dolayisiyla failleri i¢in hangi segimleri yapacaklari {izerinde etkili olurken failin nasil
ve hangi bicimde yasam buldugu konusunda belirleyici olan habitustur. Ogrencilerin
bulunduklar1 okullarda failliklerini gOsterme bigimleri, habitus ve somutlagmig
kiiltiirel sermaye araciligiyla var olur. Dolayisiyla bu, toplumdaki makro ve mikro
diizeyler arasindaki diyalektik iliskinin bireylerin eylemlerine yansimasi olarak
yorumlanabilir.

Konumunu Hak Edis Duygusuyla A¢iklamak

Bourdieu (2021) konumlar uzanu ile yatkinliklar uzami arasindaki baglantiya
dikkati cekmektedir. Sanki konumlar kendilerini en iyi bi¢imde dolduracak kisileri
secmis ya da tam tersi bireyler yatkinliklarini, arayislarini, begenilerini, yeteneklerini
vb. en iyi ortaya koymalarini saglayacak konumlari se¢mis gibidir (Bourdieu, 2021).
Belirli liselerdeki Ogrencilerin agiklamalari, Bourdieu’niin de belirttigi gibi,
yasadiklart diinyay1 anlamlandirmalarinda konumlar ve yatkinliklar uzami arasindaki
iligkinin yansimasi bigiminde karsimiza g¢ikmaktadir. Belli okullardaki 6grenci
pratiklerinin o konumda belli yatkinliklar1 gerektirdigi ya da tam tersi belli
yatkimliklarin sadece o konumda var oldugu yoniinde yaygin bir anlayis var gibi
goriinmektedir.  Akademik  basariya  yonelik  yatkinliklar  lisede  daha
belirginlesmektedir; ¢linkii lise, yiiksekdgretimden dnceki asamadir ve bu nedenle
yiiksekogretimde biiyiik Slgiide belirleyicidir. Dolayisiyla akademik basari, lise
ogrencileri, onlarin ebeveynleri ve 6gretmenleri de dahil olmak {izere tiim aktdrlerin
giindeminde olan bir konudur. Burada akademik basarinin sosyal yagamdan
dislanmay1 gerektirdigine dair yaygin anlayis (Reay, 2018) 6n plana ¢ikmaktadir.
Baska bir konum, fen lisesi 6grencisi olmayi1 ¢ok ¢alismak, gece giindiiz test ¢ozmek,
sosyal yasamdan yoksun olmak gibi pratiklerle tanimlayabilirken, fen liselerindeki
ogrenciler konumlarini yalnizca bu pratiklerle sinirlandirmamaktalar. Onlara gore bu
konumda olmak c¢aliskan olmanin yaninda basgka yatkinliklar: da icermektedir ancak
daha ¢arpict olan bulgu, bu okulda konumlanmanin digerlerinde olmayan baska,
Ozgiin, 6zel yatkinliklara sahip olmanin bir 6diilii olarak yorumlanmasidir. Konumunu
aciklamaya yonelik benzer bir durum sosyal bilimler lisesinde de goriilmektedir.
Konumlarini anlamlandirmaya yonelik bu egilimler, o okulu sectikleri i¢in orada
bulunduklar1 yanilsamasindan da beslenmektedir. Dolayisiyla bu iki okuldaki
ogrenciler konumlarini bir hak edis duygusuyla anlamlandirmaktadir. Bu yorum aym
zamanda bagkalarinin da kendi konumlarini hak ettikleri goriisiinii de icermektedir.

“Ben sOyle diigiiniiyorum: Daha yiiksek puan almak, Onceki
girdigimiz siavlara daha iyi ¢alisip sorumlulugu daha iyi yapip daha iyi
netice almamiz sonucunda oluyor. Zaten daha diisik puanlara gittigin
zaman, -istisnalar diginda tabii ki- 6nceki sorumlulugunu tamamen yerine
getirmemissin ki oraya gitmissin. Bence temel olarak sorumluluk bilinci
tam olusmamus diyebiliriz.” (Kiz Ogrenci-2, Fen Lisesi)
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“(...) Turkiye’de sayiliydik; 6zel bir amag igin, siyasal bilimciler,
hukukgular yetistirmek icin agilmis. Bir y1l yabanc1 hazirlik ingilizcesi var.
Bunlar bizi ¢ok 6zel hissettiriyordu. Istanbul Sosyal Bilimler Lisesi bir,
Ankara Sosyal Bilimler Lisesi iki, o0yle diisliniiyorduk. Bizi hep “siz
Ozelsiniz” diye calistirtyorlardi, yani Oyle hissettiriyorlardi.” (Erkek
Ogrenci-4, Sosyal Bilimler Lisesi)

“Onlarin ¢ok ¢aligkan 6grenciler oldugu diisiiniiliiyor ve evet ¢aligkan
ve yetenekli 6grenciler.” (Anne-1, Fen Lisesi)

Ogrencilerin kendi konumlarim hak edis duygusuyla agiklamalari &zellikle
akademik bagariya gore gruplama sisteminin en {stiinde yer alan dgrenciler arasinda
yaygin bir yorum olarak ortaya ¢ikmaktadir. Ogrencilerin tiimii Tiirkiye’de akademik
basariya gore siralama sisteminin var oldugunun farkindadir. Bireylerin sahip
olduklar egitimsel niteliklere karsilik gelen kurumsallagsmis halde kiiltiirel sermaye,
bu siralama sistemindeki egitimsel kazanimlarin iriiniidiir. Dolayisiyla egitsel
yatkinliklarinin ve pratiklerinin biiyiikk 6l¢iide bu adaletsiz sistemin etkisinde
bicimlendigini sdylemek yanlig olmaz. Bu da 6grencilerin orada degil de burada olma
arzusunu mesrulagtirmalarina yansimaktadir.

“Cok elitistlik yapmak istemem, ama onlar da oraya gelirken fazla
emek harcayarak geldiklerini diigiinmiiyorum. Eger ¢aligmis olsalard: yine
bir Anadolu Lisesi ya da Fen Lisesi diizeyinde bir yere gelebilecek ¢ok
insan var; ¢linkil her insanda potansiyel vardir. Ben emek harcayip iyi bir
yere gelmisgken, niye Ticaret Meslek Lisesine gitmek isteyeyim? Tiirkiye
sartlarinda durum boyle, baska bir iilkede yasiyor olsaydim belki boyle
distinmezdim, su anda Tirkiye sartlarinda bana puani kotii ve yetersiz bir
lise tiirii olarak geldigi i¢in ona gitmek istemem.” (Kiz Ogrenci-1, Fen
Lisesi)

Alandaki mevcut yapilar1 6ne ¢ikaran bu mesrulastirma, konumlar arasinda bir
miizakerenin anlamsizligina isaret etmektedir. Ayni zamanda bu bakis, alandaki
yapilarin liyakate gore var oldugu ve ¢ok calismanin, sorumlulugun ve cabanin
basariy1 getirecegi yaklasimini yansitmaktadir. Bu bakis agis1 kismen dogru olmakla
birlikte, sahip olunan sermaye tiirlerini, yetistirme bigimini ve ebeveynlik pratiklerini
g6z ardi ettigi i¢in eksiktir. Bu goriisiin eksik kismi, bir meslek lisesi 6grencisinin
sadece liyakate vurgu yapmakla kalmayip habitusa da isaret eden asagidaki
yorumuyla tamamlanmaktadir:

“Bence o dgrenciler hayati ancak bir ders olarak gdriiyor. Tamam
hakkini veriyorlar, calistyorlar. Benden de caliskanlar. Bu okuldaki
herkesten daha c¢ok calisiyorlar. Fakat... disarida neler oldugunu
bilmiyorlar. Onlar sadece matematikte c¢arpim yapiyorlar.” (Erkek
Ogrenci-5, Mesleki ve Teknik Anadolu Lisesi)

Burada 6nemli olan Bourdieu’nun da degindigi gibi farkli konumlardaki farkli
yatkinliklar1 yoneten rotalar1 agiklayabilmektir. Alan- habitus uyumu ve uyumsuzlugu
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acisindan konumlara bakildiginda belirli yatkinliklarin belirli konumlara nasil
atfedildigi daha agik bigimde anlasilabilir. Akademik basariya gore siralama sistemi
Ogrencilerin bagart tanimlarini bigimlendiren en temel yapi olarak kargimiza
cikmaktadir. Bu yapi, 6grencilerin belirli konumlar igin belirli yatkinliklarin varligini
sorgulamadan  kabul etmeleri biciminde onlarin  diisinme  semalarini
bicimlendirmektedir. Bu, Nash’in (2002) akademik basar1 odakli yatkinliklar i¢in
“egitimli habitus” olarak adlandirdig1 terim acisindan yorumlanabilir. Egitimli bir
habitus yoluyla dgrenciler okulun islemsel gemalarini ve kategorilerini tantyabilirler.
Bdylece oyunun kurallarina asina olurlar. Sonug olarak konumu akademik basari
lizerinden tanimlamaya doniik yaygin egilim, 6grencilerde hak edis duygusunu
pekistirmektedir. Bu nedenle akademik basari sisteminin varligi bir sorun olarak
gorilmemektedir. Bu duruma belirgin bir 6rnek, okullarin bu yapi igindeki
konumlarma iligkin kaygilardir. Sosyal bilimler lisesi 6grencileri, okullarinin
ayricaliklt konumunu kaybetmesinden endise duymaktadir.

“(...) sosyal bilimler liseleri gercekten farkliydi dedigim yonleriyle.
Insanlar ne olmak istediklerini biliyorlar, neyle karsilasacaklarinin
farkindalar. Ankara'da bir tane olmasi bence énemliydi yani. Bir taneydi ve
buraya gelen insanlar belliydi. 4 tane olmasi giizel degil bence, yani iyi
olmadi. Puanlar1 da ¢ok diistii boyle olunca. Bence artik o ayirt ediciligi
yakalayamayacak.” (Kiz Ogrenci-2, Sosyal Bilimler Lisesi)

Fen ve sosyal bilimler liselerinde 6grenim goren Ogrencilerin konumlarina
iliskin beyanlari, ¢aligkanlik, sorumluluk, caba ve yetenek gibi gesitli yatkinliklari
vurgulayarak gii¢li bir hak edis duygusu ortaya koymaktadir. Bu &grenciler
kendilerini bagkalariyla karsilastirmakta ancak bagkalari igin bir eksiklik séylemi
gelistirerek kendi yatkinliklariyla kendilerini 6ne ¢ikarmaktadirlar. Ogrencilerin
sOylemlerindeki akademik, entelektiiel ve biligsel istiinliik imalari, bu okullarin
alandaki konumlariyla birlikte yapilanan kurumsal habituslari ile 6grencilerin bireysel
habituslariin i¢ ige gegmesinin bir yansimasidir. Bu ayni zamanda 6grencilerin
okullarina aidiyet duygularint olumlu yonde destekleyen bir durumdur.

Kiiltiirel Alanlara Katilhm

Bourdieu (1984) begeniyi "ayirt etmek ve degerini anlamak i¢in edinilmis bir
yatkimlik (...) pratik bir ustalik (...) neyin olasi veya olasi olmadigini sezmek ya da
anlamak (...)" (s.475) olarak tanimlar. Bunun yam sira begeni; yiiriime, konusma,
yemek yeme vb. durumlarda bedenin anlik jestlerinin ayrintilarinda ve deger bilme
tercihlerinde goriilebilmekte, kiiltiirel sermayenin somutlagsmig halinin bir yansimasi
olarak islev gormektedir. Begeni, kiiltiirel sermayenin nesnelesmis bigimi igin de
belirli kiiltiirel irtinlere sahip olma egilimi yoluyla islev goriir. Dolayistyla lise
Ogrencilerinin ¢esitli kiiltiirel alanlardaki se¢imleri, bu alanlara yonelik begenilerinin
bir ifadesidir. Giizel sanatlar lisesi disginda, bu okulun kendine 6zgii misyonu ve
kurumsal habitusu nedeniyle, diger liselerde 6grencilerin kiiltiirel alanlara katilimu,
kiiltiirel titketim aliskanliklar1 ile sinirlidir. Miizik begenileri, okuma zevkleri, medya
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begenileri ve diger kiiltiirel katilim etkinlikleri kiiltiirel tiiketim aligkanliklarini
somutlastirmaktadir.

Lise oOgrencilerinin kiiltirel tiiketim aligkanliklart1 miizik dinlemek, kitap
okumak, film izlemek, sinema- tiyatroya gitmek, konsere gitmek, seminerlere
katilmak gibi etkinliklerle ifade edilmektedir. Ogrenciler miizik begenilerini gesitli
miizik tiirleri ¢cergevesinde ifade etmektedirler.

“Genelde Rock ve Metal dinliyorum. Iyi miizigi dinlerim; onda ayrim
yapmam.” (Erkek Ogrenci-7, Anadolu Lisesi)

“Cok fazla rock miizik dinlerim ve retro dinlemeyi seviyorum yani
eski rock parcalarmi da dinlemeyi de severim.” (Kiz Ogrenci-1, Fen Lisesi)

“Ben daha ¢ok caz seviyorum, daha ¢ok hosuma gidiyor. Popu ¢ok
sevmiyorum. Bir de klasik miizik seviyorum.” (Kiz Ogrenci-4, Sosyal
Bilimler Lisesi)

“Genellikle yabanc1 ya da Tiirk pop miizigi dinlerim.” (Kiz Ogrenci-
6, Anadolu Imam Hatip Lisesi)

“Genelde rock tarzi. Genellikle Arctic Monkeys grubunun sarkilarin
dinliyorum.” (Kiz Ogrenci-1, Anadolu Lisesi)

Ogrencilerin miizikal begenileri poptan caza, rock’tan metale, klasikten,
progresiften bagimsiz rock’a, rap’ten hip-hop’a, halk miiziginden bati1 ya da dogu
miizigine kadar uzanmaktadir. Tiirkiye’den taninmis miizisyenleri isaret eden
ogrenciler, miizik zevklerini dile getirirken Rihanna, Katy Perry, Ed Sheeran, Arctic
Monkeys, Massive Attack, Pink Floyd, Led Zeppelin gibi bati pop, rock ve metal
miiziginin 6nde gelen adlarindan s6z ederek miizik begenilerini anlatmaktadirlar.
Bazilar, 6zellikle giizel sanatlar lisesi 6grencileri, miizik begenilerindeki degisime de
dikkat cekmektedir.

“Popu dinlemiyorum, hogsuma gitmiyor artik. Kii¢iikkken ¢ok hosuma
gidiyordu da artik hi¢ sevmiyorum; eglenceli gelmiyor, beni agmiyor. Hani
ilham vermesi gerekirken, tam tersini yapiyor.” (Erkek Ogrenci-5, Giizel
Sanatlar Lisesi)

Yukaridaki bu alinti, miizigin anlamimi vurgulamaktadir ¢iinkii bu dgrencinin
miizige kars1 kendine 6zgii bir yaklasim edindigi sonucuna varilabilir. Yani miizigin,
neye hizmet etmesi gerektigi agisindan yorumlanmasi, kurumsal habitus ile bireysel
habitus arasindaki karsilikli etkilesimden kaynaklanmaktadir. Bourdieu'nun (1984)
belirttigi gibi, “miizik, ruha seslenen sanatlarin en basinda gelir ve miizik sevgisi,
maneviyatin garantisidir. (...) Miizik milkemmel bir saf sanattir.” (s.19). Bu sanat bazi
ogrenciler i¢in farkli anlamlar kazanmis ve kendini, toplumu ve diinyay1 anlama ve
yorumlama arac1 olarak yorumlanmuistir.

“Agirlikli rap dinlerim g¢iinkii gercekler buradan gelir, yani pop
miizikte bulamiyorum Oyle seyler. Rapte gercekler vardir, hayat vardir.
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Mesela rapte disarida kar yagiyor ve insanlar disarida {isiiyor der. Popta
mesela bunu kar yagiyor ne kadar giizel falan bdyle anlatiyorlar. Rapte
mesela iste digarida sogukta iisiiyen insanlar var, iste boyle yani. Boyle
yaptiklarinda benim hosuma gidiyor.” (Erkek Ogrenci-6, Mesleki ve
Teknik Anadolu Lisesi)

Meslek liselerinde rap miizik boyle yorumlanirken Anadolu imam hatip
liselerinde 6grenciler rap miizikteki farkli alt tiirlerin ayrimim bilmektedir. Ozellikle
miistehcen sozler icermeyen rap sarkilari dinlemeyi segmektedirler.

“Simdi rap dinliyorum ama bildigimiz hizli ya da kiifiirlii gibisinden
degil. (...) belki dinlemigsinizdir. Onun miizikleri ¢ok hosuma gidiyor.
Onun disinda yabanci sarki dinlemeyi daha ¢ok seviyorum. Tiirk¢e miizige
ragmen.” (Kiz Ogrenci-8, Anadolu Imam Hatip Lisesi)

“Ben karigik dinliyorum birazcik. Rap de dinliyorum mesela, Tiirkge
Rapler’den dinliyorum. (...) Rap olarak var ama (...) falan dinliyorum
genelde. Rapler pek sey olmuyor hani daha ¢ok kiifiir icerikli oluyorlar
onlar, yani kiifiirsiizleri de var da geneli kiifiir igerikli oldugu i¢in ¢ok sey
olmuyor ama.” (Kiz Ogrenci-2, Anadolu Imam Hatip Lisesi)

Ogrencilerin miizikle ilgili kiiltiirel tiiketim aliskanlhiklari, miizik dinlemenin
yani sira konsere gitme veya enstriiman ¢alma gibi etkinlikleri de icermektedir. Bazi
ogrenciler icin bu etkinlikler gilinliik yasam diizeninin bir pargast haline gelir. Ciinkii
sahip olduklar1 habitus ve kiiltiirel sermaye sayesinde bu etkinlikler i¢in uzun siireli
yatkinliklara sahiptirler.

“Konserlere bazen. Acikcasi, yakin zamanda hi¢ gitmedim. Ama
geemiste ailemle klasik miizik konserlerine giderdim. Zevk alirdim;
uyurdum, ama zevk alirdim. Bazen caz konserleri oluyor, onlara
gidiyorum. Severim onlar1, severek dinliyorum.” (Erkek Ogrenci-5, Giizel
Sanatlar Lisesi)

“IIkokuldayken, galan yoktu ama evde siirekli gitar ve org vard;
annemler almisti ilgilenirsiniz diye. Ben arada kendi kendime bir seyler
yapmaya ¢alisirdim. Annemler miizik kulagimin oldugunu kiigiikken fark
etmislerdi, o ylizden almislardi sanirim. Nota bilgim filan da yoktu ama
kendi bagima bir seyler yapardim. Okuldaki miizik dersleri kadar miizik
bilgim vardi. Miizik falan dinlerdim ama, miizik yapayim falan diye hig
amacim olmamisti. Sonra liseye geldim. Okulda miizik ortami vardi. Miizik
odasin1 gormiissiiniizdiir... Miizik hayatima bu okula geldikten sonra
bagladim diyebilirim. 4 yildir gitar ve bateri ¢caliyorum. Grubumdaki asil
roliimse, ritim gitar ¢alip sOylemek. Arkadaglarla 2 yildir yarigmalara
katiltyoruz... Agikgas1 gruptaki herkesin tarzlar1 farkli ama beraber
yaptigimiz tarz alternatif rock diyebiliriz. Mesela bir arkadasimiz caz
dinliyor, metal dinleyen var, ben Brit-rock ve caz dinlerim.” (Erkek
Ogrenci-7, Sosyal Bilimler Lisesi)
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Lise ogrencilerinin kiiltiirel tiiketim aliskanliklari, 6grenci pratiklerinin 6ne
¢ikan ozellikleri olarak belirmektedir. Miizik begenileri gibi, okuma begenileri de
vardir. Okuma begenileri, okuduklar1 kitaplarla simirhdir. Ogrencilerin Amerikan,
Avrupa ve Rus edebiyatinin klasiklerini, Dostoyevski, Shakespeare, Hemingway,
Kafka, Steinbeck, Virginia Woolf, Sylvia Plath, Albert Camus, José Saramago,
George Orwell gibi 6nemli adlarin klasiklerini okuduklar1 gortilmiistiir. Cizgi roman
okumak da 6grenciler arasinda yaygindir. Kitap se¢imleri ailelerinin, arkadaslarinin
ve dgretmenlerinin dnerileriyle bigimlenmektedir. Ogrenciler izledikleri filmlerden de
etkilenmektedir. Bir film izledikten sonra o filmin temel alindig1 kitab1 okuma egilimi,
dgrenciler arasinda ¢ok yaygin bir ériintiidiir. Ogrencilerin cogu Yiiziiklerin Efendisi,
Harry Potter, Hobbit, Sherlock Holmes, Alacakaranlik, A¢lik Oyunlar1 gibi kitaplar
okumustur. Kimileri 6grencilerin ¢ok satanlar listelerinden etkilendigini sdyleyebilir.
Bu kismen dogru olabilir ancak kendine 6zgii bir okuma aliskanligina sahip olan bazi
Ogrenciler belirli yazarlardan etkilenmis ve bu da onlarin bir yazma aliskanligi
edinmelerine yol agmustir.

“Kitaptan ziyade yazar. Ben Virginia Woolf’tan etkileniyorum.
Herhalde biraz kendime benzetiyorum. Sylvia Plath’in falan karamsar
havast beni ¢ok kendime g¢ekiyor. Bir de Didem Madak var. Bogazici
Universitesindeki bir konusmasinda, “birden yazmaya basladim” demis;
bundan ¢ok etkilenmistim. Ben de gercekten birden yazmaya basladim.
Aldim elime kalemi, baktim birden kelimeler dokiiliiveriyor. Onun igin
ondan ¢ok etkilendim.” (Kiz Ogrenci-4, Sosyal Bilimler Lisesi)

“Kitap okumayir severim ama bunu bir hobi olarak
degerlendirmiyorum, zaman ayirdigim bir sey. Yazi yazmak benim
hayatimin en 6nemli pargasi. Hatta giinliigiimii de getirdim yanimda.
Neden getirdigimi bilmiyorum. Ondan hi¢ ayrilmiyorum. Kimseye
sOyleyemedigim seyleri giinliigiime sdylemeyi seviyorum, ama bir sir
oldugundan ya da kimseye sdylemedigimden degil, ifade edilecek seyler
degil. Oturup soyut konusabildigim biri yok. Bu ylizden yazi yazmak
benim i¢in ¢ok Onemli. Blog’um falan da, bazi yazilarimi orada
paylastyorum.” (Kiz Ogrenci-8, Fen Lisesi)

Sosyal bilimler ve fen liselerinden yapilan bu alintilar, bu 6grencilerin kiiltiirel
tilketim aligkanliklarinin bir kiiltiirel iiretim bigimine doniistiigiinii gostermektedir.
Bunun tiim okul tiirlerine genellenebilecek yaygin bir 6riintii olmadig1 sdylenmelidir.
Ogrencilerin bos zaman etkinlikleri genellikle sinema-tiyatroya gitmek, cesitli
seminer-konferanslara gitmek, film izlemek gibi cesitli kiiltiirel tiketim
ahiskanliklarimin ortaya ¢iktig1 anlar olarak karsimiza ¢ikmaktadir. Ogrencilerin bu
etkinliklere yonelik se¢imleri, kiiltiirel sermayelerini ve habituslarini yansitmaktadir.

“Film izliyorum tabii ki. Tiyatroya, sinemaya gitmeyi seviyorum.
Savas filmleri izlemeyi daha ¢ok seviyorum. Antimilitarist filmler izlemeyi
seviyorum.” (Kiz Ogrenci-8, Fen Lisesi)
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“Genelde agabeylerimle gece oturup korku filmlerini izlemeyi
severim. Bir haftada, bazen iki haftada. Okul 6ncelikli oldugu igin
sinemaya daha zor gidiyorum. En son bundan 1 ay dncesinde gitmistim.
Bos vaktim oldukga, denk geldikce gidiyorum.” (Kiz Ogrenci-1, Mesleki
ve Teknik Anadolu Lisesi)

“Tiyatroya gitmek ¢ok hosuma gidiyor. Konferanslara, seminerlere,
sempozyumlara katilmak, orada katilimer olmak, hem de dinleyici olmak
hosuma gidiyor, ¢linkii her anlamda ¢ok degerler kazaniyorum.” (Kiz
Ogrenci-4, Sosyal Bilimler Lisesi)

“Tabii Ankara’da, baskentte oturuyoruz. Aslinda bizim buraya
gurbetten gelis amacimiz kisisel olarak, kisilik olarak kendimizi
gelistirmemiz. Sempozyumlara, sohbetlere, sdylesilere elimden geldigi
kadariyla, sinav zamani haricinde, programimi aksatmayacak sekilde
katilmaya galistyorum.” (Erkek Ogrenci-3, Anadolu Imam Hatip Lisesi)

Lise Ogrencilerinin kiiltiirel alanlarla baglari, miizikal begenileri, okuma
secimleri, film izleme ve kiiltiirel etkinliklere katilimlari gibi kiiltiirel tiiketim
aliskanliklarina da yansimaktadir. Ogrencilerin miizik begenileri, pop ve rocktan caz
ve klasige kadar uzanan ¢esitli tiirleri kapsamaktadir. Okuma aligkanliklari, etkili
yazarlar ve ebeveynlerden, arkadaslardan ve Ogretmenlerden gelen Onerilerle
bigimlenmektedir. Ogrencilerin kiiltiirel tiikketim aliskanliklar1 aym zamanda film
izlemeyi, konser, seminer ve tiyatro oyunlarma katilmayr da kapsamaktadir ancak,
kiiltiirel tikketim aliskanliklarinin kiiltiirel Giretim bigimlerine doniismesinin tiim lise
tiirlerinde ortak bir 6riintii olmadigini belirtmek gerekir. Bu aliskanliklar ve segimler,
6grencilerin uzun vadeli yatkinliklari, ailelerinden miras aldiklari kiiltiirel sermayeleri
ve devam ettikleri okulun habitusu arasindaki etkilesimden etkilenmekte ve sonug
olarak kiiltiirel alanlara baglanimlarini bigimlendirmektedir.

Benlik Sunumu i¢in Spordan Yararlanmak

Spor yapmak, 6grenci pratikleri agisindan farkli liselerin kesisim noktalarinda
yer alan 6ne ¢ikan bir aragtir. Spor yapmak, farkli amaglar ve farkli anlamlarla yasam
bulan bir 6grenci pratigi olarak belirmektedir. Lise 6grencileri futbol, voleybol,
basketbol, hentbol, tenis, masa tenisi, badminton, giires, boks, tekvando, karate,
escrima, kickboks, ok¢uluk, ylizme, kosu, bisiklet, bale, viicut gelistirme, buz pateni
gibi farkli spor dallariyla ilgilenmektedir. Sporla ilgili cinsiyete dayali baskin bir
ortintii yoktur. Yani okulda voleybol oynamak kizlar arasinda yaygin bir egilim olarak
goriilse de- ve okullardaki kurumsal doxanin da bu egilimin gelismesinde etkisi olsa
da- okul tirii fark etmeksizin futbol, basketbol, hentbol, ok¢uluk, karate ve tekvando
gibi sporlarla ilgilenen kizlar da vardir. Benzer bigcimde futbol, basketbol gibi
sporlarla ilgilenmeyen erkek Ogrenciler de bulunmaktadir ancak tiim &grencilerin
sporla iligkisini kesen bir mekanizma var ki o da merkezi sinavlardir. Baz1 istisnalar
olmakla birlikte 6grencilerin tamamina yakini sinav donemlerinde spora ara vermek
zorunda kalmistir.
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“Yapiyordum ama, su an dersler geregi birakmak zorunda kaldim.
Daha once atletizmde gorev aliyordum, kosu yapiyor, voleybol
oynuyordum.” (Kiz Ogrenci-6, Anadolu Lisesi)

“Aslinda spor yapmaya pek vaktim yok ama, isterim, annem de ister
ama. Zaten benim eve gidip gelmem giinde 2 saati buluyor. Zaten eve ¢ok
yorgun gidiyorum. Benim ders ¢aligmaya baglamam bile 7’yi buluyor. Bir
de iistline dershane var. O yiizden spor yapmaya vaktim yok.” (Kiz
Ogrenci-7, Sosyal Bilimler Lisesi)

“Evet spor yaptyorum. 12 yildir yiiziiyorum. 4 yildir Fenerbahge’de
voleybol oynuyorum. Tekrar devam edecegim ¢iinkii kist1 hem okul hem
dersler ¢ok zordu o yiizden yiizmeye gidemedim.” (Kiz Ogrenci-2, Mesleki
ve Teknik Anadolu Lisesi)

“Yaklagik 10 yildir tenis oynuyorum. Her yaz ikizimle 3-4 ay tenis
oynuyoruz, hatta siav yilimizda bile oynadik.” (Kiz Ogrenci-6, Fen Lisesi)

Bourdieu (1984), bireylerin sosyal siniflar1 dogrultusunda spora farkli anlamlar
yiikleyerek sporla iligki kurduklarina dikkat ¢cekmektedir. Ona gore bireyler sporla
olan iligkilerini, sporun getirecegine inandiklari fiziksel yararlar, ekonomik ve sosyal
yararlar (toplumsal hareketlilik gibi) ve sembolik yararlar dogrultusunda kurar. Boks,
futbol, viicut gelistirme gibi sporlarin is¢i sinifina yonelik sporlar, tenisin ise
burjuvaziye yonelik bir spor olduguna isaret eder. Bu arastirmada 6grencilerin sporla
kurduklari iliskiler sosyal ve sembolik yararlar agisindan yorumlanabilir. Ornegin,
lisansli bir sporcu olmak, dgrenciler arasinda hem yaygin hem de énemli bir benlik
sunumu big¢imi olarak var olmaktadir. Bu durum mesleki ve teknik lise 6grencilerinde
daha belirgindir. Sporun yagamlarinda saglik ve eglenceden ¢ok turnuvalara katilmak,
yerel, ulusal veya uluslararasi diizeyde dereceler elde etmek gibi daha aragsal bir islevi
vardir.

“Genglerbirligi’nde oynuyordum. Simdi kickboksa basladim. Ankara
birincisiyim. (...) Kickboks Pazartesi, Carsamba, Cuma. Sali, Persembe,
Cumartesi, Pazar da kas gelistirmeye gidiyorum. Giinliik bir seylerle
ugrasiyorum ciinkii kafamin dagilmasi lazim bazen. (Erkek Ogrenci-5,
Mesleki ve Teknik Anadolu Lisesi)

Ayr tutulabilecek durumlar olmakla birlikte 6zellikle erkek dgrenciler arasinda
boks, giires ve tekvando gibi doviis sanatlari/doviis sporlari se¢me egilimi vardir.
Bourdieu'niin (1990) spor yapmakla ilgili olarak belirttigi gibi, spor yapmak yalnizca
bir spor degil, ayn1 zamanda oyuncular i¢in daha genis bir sosyal oyundur. Erkek lise
ogrencilerinin beden gligleriyle sporla ilgili deneyimleri, Light ve Kirks'iin (2000) lise
ragbi oyuncularinin g¢aligmasiyla benzer goriinmektedir. Arastirmacilar, fiziksel
egemenlik, rekabetcilik, dayaniklilik, takim calismasi ve 6zdenetim hayalleriyle
nitelendirilen belirli sosyal smiflarla iligkili farkli bir erkeklik bi¢iminin varligini
vurgulamaktadir.
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Ogrencilerin sporla kurduklar1 iliski de okulun kurumsal doxasimn etkisinde
bicimlenmektedir. Anadolu imam hatip lisesi ve giizel sanatlar lisesinde bu durum
daha belirgindir. Ogrenciler kurumsal doxanin bu etkisini ayrimcihk ya da
kisitlayicilik olarak yorumlamaktadir.

“Yani erkeklere yapilan ayricalik bence hani sadece su, onlara daha
fazla imkan veriliyor yani sosyal aktivite yoniinden. Mesela bir geziye
gidilecekse oglanlar daha fazla gotiriiliyor ya da iste bir miisabaka
diizenlenecekse tenis olsun iste futbol olsun ya voleybolda bile hani
oglanlar 6n plana ¢ikarken bizim spor faaliyetlerimiz pek hos goriilmiiyor
yani agikcasi. Yani mesela voleybol oynayacagiz dersek siz kapalilar da
var arada ne olacak onlar nasil oynayacak ya da toplum igerisinde
oynayamaz Oyle kapalilar hoplamaz ziplamaz tarzi goriisleri oluyor bazi
hocalarimizin ya da hani en basitinden okul miidiiriimiiziin.” (Kiz Ogrenci-
8, Anadolu Imam Hatip Lisesi)

“Sevmedigim  oOzellikleri, bogazimiza kadar sikilmis gibi
hissediyorum. Biz bir sanat okuluyuz, 0zglir olmaliyiz. Sdyle bir
baktiginizda ¢ok sade bir okul, diger okullardan farkli degil; ama burasi
ozellik tasimas1 gereken bir okul.” (Kiz Ogrenci-6, Giizel Sanatlar Lisesi)

Anadolu imam hatip liselerinde 6grencilerin okulda spor yapma olanaklar
cinsiyete gore farklilik gostermektedir. Kiz ¢ocuklari spora yonlendirilmemekte ve
spor yapma olanaklari siirlandiriimaktadir. imam hatip lisesinde durum béyleyken
giizel sanatlar lisesinde okulun kurumsal doxasi cinsiyet gdzetmeksizin tiim
Ogrenciler i¢in daha dislayici bir spor anlayisi tagimaktadir. Giizel sanatlar lisesi
6grencilerinin spor yapmalarina izin verilmemektedir. Ciinkii ellerinde olusabilecek
herhangi bir kaza resim veya miizikle ugrasirken onlara engel olabilir. Bu nedenle
okulda top bulundurmak yasaktir. Ogrencilerin okulun herhangi bir yerinde sporla
ilgili bir sosyal etkinlik yaptiklari gozlemlenirse okul yonetimi hemen miidahale
etmektedir. Bir sanat okulunda boyle bir kisitlama &grenciler tarafindan tuhaf olarak
yorumlanmaktadir. Cilinkii lise donemi, bireylerin kim olduklar1 ya da olabilecekleri
konusunda yogun sorgulamalar yaptiklar: bir ddnem olarak goriildiigiinden (Chhuon
ve Wallace, 2014), 6grencilere kendilerini gelistirmelerini destekleyici olanaklar
sunulmalidir. Ogrenciler sporu, digerleri arasinda taninmanin en kisa ve ulagilabilir
yolu olarak gérmektedir, bu nedenle spor yapmak benligin sunumu igin bir aragtir.
Ogrencilerin sporla iliskisi, dgrencilerin kiiltiirel sermayeleri ile okul habitusu
arasindaki karmasik etkilesimi ortaya koymaktadir. Cinsiyetten bagimsiz olarak,
farkli ge¢mislere sahip tiim Ogrenciler spora karsi gii¢lii bir ilgi gosterir ancak
yatkinliklar1 kiiltiirel sermaye ve habitus etkilesimi i¢inde yapilandirilmigtir. Bu
nedenle spora yonelik farkli anlayiglara sahiptirler. Bu dinamikler, 6grencilerin
secimlerini ve deneyimlerini bigimlendiren daha genis toplumsal beklentileri,
Onyargilar1 ve yapisal kisitlamalar1 vurgulamaktadir. Bu dinamiklerin taninmasi ve
anlagilmasi, lise Ogrencileri arasinda kapsayiciligin ve kendini ifade etmede esit
firsatlarin desteklenmesi igin gereklidir.
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Tartisma, Sonug ve Oneriler

Calismanin ana sonucu, &grencilerin farkli yoriingelerde konumlanmalarina
ragmen pratiklerin 6ziiniin degismedigini gostermektedir. Bu sonug, 6grenciler i¢in
farkli okullarin veya farkli rotalarmm varligimin, bireylerin sosyal hareketliligini
kesinlestiremeyecegini ancak 6grencilerin bu konumsalliklarini yaratan tiim tarihsel
ve sosyal olumsalliklarin yeniden firetilmesine hizmet etmeye devam ettigi bakis
acistyla agiklanmalidir. Bunlar, “evin habitusu okulun habitusuyla bulustugunda”
(Reay, 1995, s.368) gorebildigimiz bazi 6n belirtilerdir. Bu fenomenin agik bir
gostergesi, benzer sosyo-kiiltiirel gecmisleri paylasan ailelerden gelen 6grencilerin
belirli okullara kayit olmasidir. Farkli sosyal siniflardan ailelerin okullardan
beklentileri farklidir (McCandless, 2015). Akademik basariya gore gruplama sistemi,
ogrencileri merkezi sinavlardan aldiklari puanlara gore liselere yerlestirmektedir.
Merkezi sinavlardan alinan puanlarin ortaya ¢ikmasinda géz ard: edilemeyecek olan
her tirden kiiltiirel sermaye, Ogrencilerin hangi lisede konumlandirilacaginin
siirlarint bilyiik 6lglide ¢izmektedir. Bununla birlikte temel sosyal olanaklar
acisindan sinirliga sahip olan 6grenciler i¢in segimlerinin kisitlanma riski artmaktadir
(Bourdieu ve Passeron, 1979). Dolayisiyla okul segimlerinin, ortaokuldan bile ¢ok
once ilkokul mezuniyeti sonrasinda, neredeyse ailenin sosyal konumu tarafindan
bi¢imlendirildigi soylenebilir. Evin habitusu, ebeveynlerin ve 6grencilerin hangi
liseye gideceklerine yonelik secimlerindeki egilimlerinde kendini gdstermektedir.
Ayrica, habitus uyumsuzlugu ile birlikte Tiirkiye'deki giincel siyasi sOylemin
yansimalarini da lise se¢imlerinde gérmek olanaklidir.

Evin habitusu ile okulun habitusu arasinda bir uyum oldugunda 6grenciler
kendilerini, Bourdieu'nun dedigi gibi, sudaki balik gibi hisseder. Ogrenciler, konuma
0zgili yatkinliklar tasidiklarina inanarak, konumlarma iligkin giiclii bir hak edis
duygusuna sahiptir; ¢iinkii 0 konumda olmanin gerekliliklerini taniyacak kiiltiirel
semalara zaten sahiptirler. Bu durum 6grencilerin belirli lise tiirlerine yonelik okula
aidiyet duygusunu gelistirmektedir. Bununla yakindan ilgili bir baska sonu¢ da
basarinin bireysellesirken basarisizligin yayginlagsmasidir. Diger bir deyisle, iyi bir
konumda olmak (bu arastirma igin akademik basariya gére gruplama sisteminin
iirettigi siralamada en yiiksek puana sahip okulda konumlanmak), bireyin gerekli
yatkmliklarinin olagan bir sonucu olarak anlasilmaktadir. Toplumsal yeniden iiretim
kuramina gore, toplumdaki baskin gruplar kendi statiilerinin araglarini korumak i¢in
kendi kitlik kosullarini yaratmaya calisirlar (Bourdieu ve Passeron, 1979; Wildhagen,
2009). Fen lisesi ogrencileri ve aileleri, ¢ok ¢aligmaya, sorumluluga, ¢abaya ve
yetenege atifta bulunarak bulunduklari konuma ulagmanin altini gizerler. Ayrica, bazi
Ogrenciler, egitim sistemi igindeki ayricalikli konumlarini siirdiirme arzusuna isaret
ederek, bazi liselerin kalitesinde ve kendine 6zgii olma konusunda algilanan kotiiye
dogru degisim hakkinda endiselerini dile getirmektedir. Bu bakis acilari, lise
secimlerini g¢evreleyen karmasik dinamikleri ve belirli egitim yollariyla iliskili
algilanan yararlarn vurgulayarak, Ogrencilerin motivasyonlar1 ve isteklerinin
anlasilmasi konusunda degerli bilgiler saglamaktadir.
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Ogrencilerin sahip olduklar1 kiiltiirel sermaye, kiiltiirel alanlarla iliskilerde
kendini gostermektedir. Lise 6grencisi olmay1 tanimlayan 6grenci pratikleri gesitli
kiiltiirel tiketim aligkanliklariyla kargimiza ¢ikmaktadir. Bu aligkanliklar 6grenim
goriilen lise tiirline gore degismektedir. Ayrica, kiiltiirel tiikketim aligkanliklarina farkli
anlamlar yiiklendigi goriilmektedir. Bu tiiketim aligkanliklar1 agisindan sosyal
etkinlikler bazi &grencilerin giinliik rutinlerinin ayrilmaz bir parcasi olabilirken
cogunlugu i¢in bu etkinlikler ¢cok da onemli degildir. Sosyal etkinliklerin bir
Ogrencinin yasaminda ne Ol¢iide yer aldigi, ebeveynlerin toplumsal konumu, sahip
olduklar1 sermaye bi¢imi ve hacmi, ebeveynlerin ¢ocugun gelecek planlari agisindan
bu etkinliklere verdigi 6nem, okulun kurumsal doxasi ve habitusu gibi ¢esitli
mekanizmalara baghdir. Kimi 6grenciler, yiiksek statiilii sosyal ve Kkiiltiirel
etkinliklerde bulunmanin, egitim geleceklerinde kendilerini istiinliiklii bir konuma
getirecegine inanmaktadir. Ogrenciler degerli oluslarini ya da degersizliklerini diger
okullarin onlar i¢in ne anlama geldigi iizerine yapilandirma egilimindedir. Boylece
konumlarimi siirekli deneyerek gelecekte nelerle karsilasacaklarini kestirmeye
calisirlar. Bu aslinda bize toplumsal hiyerarside olasi bir ¢catisma ya da kimin ast-ist
iligkileri kuracag: hakkinda ipuglart verir. Wildhagen (2009, s.178), yiiksek statiilii
kiiltirel sermayenin gelecekteki egitim beklentilerini etkileyecegini belirtmistir.
Dolayistyla bazi okullarda 6grenciler aileleri, okullar1 ve bireysel girisimleriyle bu
etkinliklere katilmaktadir. Sozciiklerin gercekligi tanimladifgi bir aile ¢evresinde
gegen bir ¢ocukluk, okuldaki etkilesimlerde somutlastirilacak pratikler i¢in 6nceden
akademik deneyimler saglar (Bourdieu ve Passeron, 1990). Dolayisiyla bu
aragtirmanin, lise 6grencilerinin kendilerini ifade etme bigimlerinde, dil kullanimina
hakimiyetlerinde ve kiiltiirel tiikketim se¢imlerinde farkliliklar belirdigini gostermesi
sasirtict degildir. Begeni, gesitli tiiketim aligkanliklart arasinda ayrim yapmak igin bir
katalizor gorevi gérmektedir. Loh ve Sun'in (2020) belirttigi gibi okuma belirli bir
kiiltiirel sermayenin yansimasidir ve okul baglaminda degerlidir, ancak bu baglamda
baz1 6grencilerin ne okuma gibi sosyal etkinliklerin bilingli tiiketicileri oldugu ne de
okuma igin okuldan herhangi bir tesvik aldiklar1 goriilmektedir. Ogrencilerin hicbiri
ebeveynleriyle paylastiklart herhangi bir etkinlikten bahsetmemektedir; ¢linkii
Vincent ve Ball’mm da belirttigi (2007) bu etkinlikler pahalidir ve ebeveynlerin
cocuklarini sosyal olanaklar1 kullanarak gelistirmek gibi bir planlar1 yoktur. Reay
(1998), orta sinifin egitime, 6zellikle de yiiksekdgretime odaklanmasinin bir kesinlik
baglami oldugunu ¢iinkii kendilerine benzeyen insanlarla ayni yolu izlemeleri
gerektigini diisiindiiklerini belirtmistir. Bu durum, aile i¢indeki basar1 onceligi ile
ilgilidir.

Bourdieu (1984) toplumsal konumlar ve yoriingelerin bireyler arasinda rastgele
dagilmadigim1  vurgulayarak toplumsal konumlar ile bunlar1 isgal edenlerin
yatkinliklar1 arasinda saglam bir karsilikli iligki oldugunu vurgulamaktadir.
Yatkinliklar ile bir konumun gereklilikleri arasindaki belirgin uyum kismen, ya
dogustan belirli roller i¢in uygun olduklarina inandiklar1 ya da zaman iginde istekleri
ve basarilar1 arasinda karsilikli bir uyum algiladiklari i¢in hali hazirda o konumlar i¢in
uygun olan bireyleri ydnlendiren mekanizmalara atfedilebilir. Bu bakis agilari,
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toplumdaki baskin gruplarin ayricalikli statiilerini korumak i¢in kitlik kosullari
yarattigint One siiren toplumsal yeniden iretim kurami ile uyumludur. Egitim
alaninda, okullasma pratikleriyle, toplumdaki ayricalikli gruplarin yararina igleyen
baz1 ortiik veya acik mekanizmalar vardir. Soylu ve Sever (2022) toplumsal
ayricaliklarin yeniden iiretimini incelemek amacryla 6zel okullart arastirmis ve 6zel
okullarin ayricalikli gruplarin toplumdaki ayricalikli statiilerini siirdiirmelerinde
temel mekanizma oldugu sonucuna varmistir. Toplumsal ayricaliklar ailede
ogrenilmekle birlikte, 6zel okullardaki okul i¢i pratikler, pedagojik araglar ve 6zellikle
program disi etkinlikler araciligiyla yeniden iiretilmekte ve pekistirilmektedir (Soylu
ve Sever, 2022). Ancak biz arastirmamizi devlet okullar1 baglaminda gergeklestirdik
ve akademik siralama sisteminin bir sonucu olarak en yiiksek puanli okullardaki
Ogrencilerin ayricalikli bir konumda olduklarini diigiindiiklerini ve bu konumu
korumak istedikleri sonucuna ulastik. Ogrencilerin dikkate deger o6zelliklerinin,
gitmemeyi tercih ettikleri lise tiirlerini vurguladiklarinda ve eksiklikleri 6ne ¢ikararak
endiselerini dile getirdiklerinde belirdigini fark ettik.

Lise se¢iminin, toplumsal beklentiler ve algilanan iistiinliiklerden etkilenen
stratejik bir karar oldugu ancak aym zamanda ogrencilerin sosyo-ekonomik
kisitlamalar ve kurumsal Onyargilar nedeniyle smirli segeneklerle kars:i karsiya
kalarak bir se¢cim yanilsamasini siirdiirdiigii bulunmustur. Ayrica, 6grencilerin lise
secimine iligkin paylastigi bakis agilari, giiclii bir hak edis duygusunu ortaya
koymaktadir. Diger bir bulgu ise, 6grencilerin; kiiltiirel tilketim aliskanliklarinin ve
secimlerinin, uzun vadeli yatkinliklari, ailelerinden miras aldiklari kiiltiirel sermaye
ve devam ettikleri okulun habitusu arasindaki etkilesimden etkilendigi ve sonug
olarak kiiltiirel alanlara katilimlarin1 bigimlendirdigidir. Ogrencilerin spora katilimu,
ogrencilerin kendilerini ifade etmek igin spora katilimlarini etkileyen toplumsal
cinsiyet ve kiiltiirel sermayenin karmasik bir etkilesimini ortaya koymaktadir. Bu
dinamikler, toplumsal konum ve cinsiyetten etkilenen c¢esitli motivasyonlari,
secimleri ve olanaklara erigimi yansitmaktadir. Mutz ve Miiller (2021) spora katilimin
sosyal olarak insa edildigini ileri siirmektedir. Cesitli caligmalar, dgrencilerin spora
katilim pratiklerinin ve spor tercihlerinin belirleyicilerinin sosyal sinif ve toplumsal
cinsiyet oldugunu gostermistir (Coakley ve White, 1992; Ferry ve Lund, 2016; Miitz
ve Miiller, 2021; Strandbu vd., 2020; Wright vd., 2003). Geleneksel eril perspektiften
bakildiginda spor; rekabet, giic ve kuvvet gibi kavramlarla iliskilendirildiginden
(Richman ve Shaffer, 2000; Strandbu vd., 2020), bu perspektifin 6grencilerin spora
katilim pratikleri tizerinde etkili olabilecegini soylemek miimkiindiir. Bununla birlikte
Dumais (2002), spora katilimin hem erkek hem de kiz 6grenciler iizerindeki olumlu
etkisini vurgulamaktadir. Richman ve Shaffer (2000) arastirmalarinda, ergenlik
cagindaki kadmlar arasinda spora katilimin fiziksel gelisimi ve beden imaj1 algisini
olumlu yonde destekledigini ve benlik saygisini gelistirdigini bulmuslardir. Spora
katilim ve bunun ¢ocuklar ve ergenler iizerindeki etkilerine iliskin, benlik algist,
benlik saygisi ve sosyal kabul iizerinde olumlu etkileri oldugu sonucuna varan énemli
aragtirmalar bulunmaktadir (Balaguer vd., 2012; Daniels ve Leaper, 2006; Pot vd.,
2016; Richman ve Shaffer, 2000; Slutzky ve Simpkins, 2009; Wretman, 2017). Lise
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doneminde spora katilim, Ozsayginin bir yansimasi olarak degerlendirilebilir
(Richman ve Shaffer, 2000) ve 6grenciler i¢in sosyallesme baglami sagladigindan
sonug olarak katilim se¢imlerinde akran etkisi 6n plana ¢ikmaktadir (Pot vd., 2016).
Arastirmalar, lise 68rencileri icin spora katilimin, i¢inde yasadiklari sosyal diinyayla
baglanti kurmanin bir mekanizmasi veya yolu olarak goriildiigiinii, dolayistyla bu
pratigin benlik kavrami ve kimlik olusturma siireciyle iligkili oldugunu gostermistir
(Coakley ve White, 1992; Wright vd., 2003). Bununla birlikte, Coakley ve White'in
(1992) vurguladig: gibi, "spora katilim ve spor becerileri genglerin yasamlarindaki
diger konu ve kaygilarin periferisinde yer almaktadir" (s.32), bizim bulgularimiz da
lise dgrencilerinin yagsamlarinda sporun periferik konumuna isaret etmektedir; ¢linki
ogrencilerin iiniversiteye giris i¢in uygulanan merkezi sinav kaygilar: olmakla birlikte
ebeveynlerinin ve yakin gevrelerinin de onlardan akademik basart beklentileri vardir.
Spor, Ogretim programi agisindan ders dist bir etkinlik olarak goriildiigiinden,
Ogrenciler ve ebeveynler spora farkli anlamlar yiiklemektedir. Dolayisiyla,
aragtirmamiz baglaminda spor, lise 6grencileri i¢in benlik sunumunun bir yolu olarak
goriilebilir.

Bu aragtirma, ele alinan konunun derinlemesine incelenmesi ve gelecekte
yiiriitillecek arastirmalar i¢in kapsamli bakis agilari sunmaktadir. Tiirk egitim sistemi
baglaminda, lise 6grencilerinin egitim yoriingelerinin kesisme noktalarini 6grenci
pratikleri acgisindan inceleme konusunda daha fazla arastirma yapilmasi
gerekmektedir. Bu ¢alisma, farkli lise ortamlarinda 6grencilerin deneyimledikleri
cesitli yollar, engeller ve hedefler hakkinda kapsamli ve incelikli bakis agilari
sunmaya caligmakta ve bdylece egitim alaninin daha derinlemesine anlagilmasina
katkida bulunmaktadir. Dahasi, bu c¢alismanin bulgular; gelecekteki egitim
politikalart ve uygulamalarini bilgilendirme ve bigimlendirme, egitim soylemini
zenginlestirme ve alanda anlamli ilerlemeleri tegvik etme potansiyeline sahiptir.

Ogrencilerin egitim y&riingeleri, farkli liselerde konumlanmalarinin hem nedeni
hem de sonucu olurken, lise &grencisi olmaktan kaynaklanan bazi pratikler, bu
yoriingelerin kesigimini olusturan ozleri ortaya g¢ikarmaktadir. Belirli bir alanda
kiiltirel sermayeye sahip olmak, o alandaki konumu korumak adina nasil
diistiniileceginin ya da hareket edileceginin yolunu acar. Dolayisiyla ilgili kiiltiirel
sermayeye sahip olmak, bireyleri verili alanda ustiinliiklii ve hatta ayricalikli
konumlara veya yoriingelere yerlestirir (Edgerton ve Roberts, 2014). Diger bir agidan
da okullagma siireci boyunca evdeki habitus ile okuldaki habitusun etkilesimi, 6grenci
habitusunun olusumunda belirleyicidir. Ancak habitus olusumunda etkisi olan bir
diger mekanizma da sermayedir. Habitus ve sermaye birbirinden ayristirilamaz.
Evdeki habitus okuldaki habitus ile ortistigiinde, 6grenci pratikleri okulda
kendiliginden ortaya ¢ikar ¢iinkii somutlagsmis durumdaki kiiltiirel sermaye kendini
gosterecek bir alan bulmustur. Bu arastirmaya gelince, tiim 6grenciler alanda oyunun
kurallariyla bas edebilmektedir ve hepsi okullar1 baglamindaki pratiklere asinadir.
Belirli bir anda bu okullarda 6grenci olmak, tesadiifi bir karsilagsmanin ya da
Ogrencilerin ve ebeveynlerinin rasyonel sec¢imlerinin sonucu degil, dgrencilerin
egitim yoriingelerinde 6nceden belirlenmis bir konuma ulagtiklarinin gostergesi ve bir
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sonraki asamada, yiiksekdgretimde nerede olacaklarinin bir 6n gostergesidir. Bireyler
egitim yoriingelerinde ilerledikge ve farkli konumlarda bulundukga, o6zellikleri
sistemin yeniden yonlendirme, segme ve digarida birakma gibi etkilerinin bir sonucu
olarak gelisir (Bourdieu ve Passeron, 1990).

Peki ya evin habitusu ve okuldaki habitus uyusmazsa? Bir tutarsizlik
durumunda, bireysel failin konumu ve yatkinliklar1 arasinda bir miicadele olacaktir
(Bourdieu, 2021). Benzer bi¢cimde, Bourdieu ve Passeron'un (1990) 6ne siirdiigii gibi,
egitim sistemi ancak sahip oldugunu varsaydig: kiiltiirel sermayeye sahip 6grencilere
seslendigi siirece islevini yerine getirebiliyorsa, bu islevin bireylerin toplumsal
hareketliligini sagladigr varsayimini bugilin nasil yorumlamaliyiz? Yang (2014),
yeniden {iretim kuramina gore egitimin bireyleri yerinde tutan tek mekanizma
oldugunu ve pratigin bireysel eylemle degil yapiyla baslamasi nedeniyle
Bourdieu'nun yaklagiminin  belirleyici olarak  goriilldiigiinii  belirtmektedir.
Bourdieu'nun pratik kuramina yonelik elestiriler, yapilandirici yapi olarak habitusun
belirleyici yonii iizerinde yogunlagsmaktadir. Bu elestiriler, habitusun bireysel faillige
yeterince alan agmadigi goriisiinde birlesmektedir (Edgerton ve Roberts, 2014).
Aslinda, bu habitus¢u determinizm elestirilerini kiskirtan sey, habitusun pratik
iizerindeki On-yansitict 6zelligidir (Reay, 2004). Ancak Bourdieu, alani iligkiler
acisindan tanimlar ve bunu yaparak pratikte hem nedenler hem de gerekgelere giiclii
bir vurgu yapan diisiinlimsel sosyolojisiyle nesnellik- 6znellik ikililigini asmaya
caligir. Habitus yalnizca toplumsallagmis 6znelligi degil ayn1 zamanda bireysel failligi
de igerir. Bu bakimdan pratiklerin ortaya ¢ikisinda yalnizca yapi degil, fail ve ikisi
arasindaki karsilikli iliskiler de kiskirticidir. Giindelik yasamdaki tiim karsilagsmalar,
olumsalliklarin yani sira tipikliklerin ve diisiiniimselliklerin de anlaridir (Unsald,
2020). Bu agidan bakildiginda bu okullarda neler olup bittigi lizerine kafa yormak,
makro ve mikro diizeylerin i¢ i¢e gectigini géz ardi etmeden mikro diizeyde 6grenci
pratiklerine odaklanmaktan gegmektedir. Habitus ve kiiltiirel sermaye mercekleri
araciligiyla alandaki 6grenci pratiklerinin goriinen kisminin altina bakmak, makro ve
mikro, dolayistyla yap: ve fail arasindaki i¢ ice ge¢mis dogay1 agikga gozler dniine
sermektedir. Kapsamli bir fenomenoloji arastirmasi yiiriitmek, 6grencilerin farkl
liselerdeki pratiklerini ¢6ziimlemenin islevsel bir yoludur. Bu arastirma ile
aragtirmacilar, fenomenolojik bir ¢dziimleme kullanarak lise 6grencilerinin benzersiz
egitim deneyimleri ve yollar1 hakkinda degerli i¢goriiler elde etmis ve bdylece
6grencilerin gesitli lise tiirlerindeki egitim yolculuklarindaki karmasik kesisimleri ve
igsel karmasikliklar1 arastirmak i¢in fenomenolojik ¢oziimlemelerin Onemini de
ortaya koymuslardir.

Bourdieu ve Passeron (1990), egitim sisteminin, okulun beklentilerini yerine
getirmek i¢in yeterince donanimli olmayan 6grencilerin beklentilerini karsilamadigim
belirtirken, okulun da etkili bir bi¢imde isleyis gosterebilmesi i¢in dnceden okulun
beklentilerini karsilayan bir 6grenci profili istedigini ortaya koymaktadir. O halde bu
noktada bir egitimci, bir aragtirmaci ve bir sosyolog olmanin sorumluluguyla bir soru
sormamiz gerekiyor: Okulun gereksinimlerini karsilamasi gereken 6grenenler midir
yoksa okul mudur dgrenenlerin beklentilerini karsilamasi gereken?
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