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Yabanci Diller Yiiksekokulu ingilizce Programinin COVID-
19 Uzaktan Egitim Siirecinde Gelistirilmesine iliskin Bir

ihtiyac Analizi: Okuma Becerileri™

Sukran TOK?, Sevda DOLAPCIOGLU? Emel KULAKSIZ?

Ozet

Covid-19'un ortaya c¢ikmasiyla birlikte dil 6gretimi de dahil
olmak Uzere egitimin pek cok alaninda uzaktan egitim
uygulamasi zorunlu hale gelmistir. Ancak online egitimde
ogrenci ve egitmen ihtiyaglari ylGz ylze egitime gore farkhlik
gosterebilmektedir. Bu nedenle bu ¢calisma, uzaktan egitimde
okuma becerisine yonelik dil 6grenen ve o6gretenlerin
ihtiyaclarini  belirleyerek okudugunu anlama ve program
gelistirmeyi  kolaylastirici  ¢cikarimlar  ortaya  koymayi
amaglamaktadir. Bu amacla 13 6grenci ve 4 6gretim elemani
ile gérusme yapilarak yudratulen bu ¢alismada, nitel arastirma
yontemlerinden durum c¢alismasi yontemi benimsenmistir.
Veriler, yari yapilandirilmis gérismeler ve online ders kayitlari
araciligiyla toplanmis ve veri tutarliigr NVIVO-12 icerik analizi ile
kontrol edilmistir. Bulgular, égrencilerin ilgi alanlarina giren
metinleri daha iyi anlayabildiklerini, kelime bilgisinin detaylari
anlama ve ana fikir bulmayi dogrudan etkiledigini, uzaktan
egitimde o6grenme ortami veya motivasyon eksikligi gibi
sorunlarin yasanabilecegini ve bilinmeyen kelime ve ana fikri
bulma stratejilerinin sinirli oldugunu veya stratejik olmadigini
ortaya koymustur. Bu baglamda ogrencilerin  uzaktan
egitimde okuma becerisi derslerinde kullandiklari stratejilerin
gelistiriimesi gerektigi belirtilebilir.
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Giris

ingilizce tUm dUnyada akademik calismalarin ortak dili olarak kabul
edilmekte ve adaylarin is basvurularinda dil yeterliliklerini kanitlamalari
beklenmektedir. Bu nedenle Turkiye'deki cogu universite %100 veya %30
ingilizce egitim vermektedir ve yabanci dil hazirhk programlari
ogrencilerin akademik dersleri ve kariyer gelisimleri icin ¢cok onemlidir.
Fajri ve Saputri'nin (2020) belirttigi gibi egitim hayatini sorunsuz ve verimli
bir sekilde tamamlamak isteyen &grencilerin amaclarindan biri de bu
sebeple ingilizce dil becerilerini gelistirmektir. Bu baglamda hazirlik sinifi,
Uuniversite ogrencilerinin yabanci dil becerilerini gelistirmek icin ki
akademik yariyil yogun yabanci dil egitimi vermektedir ve alinan egitim,
ogrencilerin dil becerilerinin seviyesine gore farklilik gostermektedir.

Okuma, ingilizce é3renmede 6grencilerin  bilislerini gelistirmelerine,
kelime dagarcigi olusturmalarina ve keyif almalarina olanak taniyan kritik
bir beceridir (Lekawael ve Ferdinandus, 2021). GunUumuzde okuma,
ogrenme icin hala guclu bir aractir ve suphesiz dunya capindaki egitim
sistemlerinde cok 6nemli bir unsurdur (Vuong ve digerleri 2021). Bununla
birlikte, okuma becerilerinin 6gretimi karmasik bir konudur ve &égrenci
yeterliligi, yasl, motivasyonu, 6gretmen faktéru, program, materyaller ve
ogrenme baglamindan etkilenir (Grabe, 2006). Dreyer ve Nel'in (2003)
belirttigi gibi, Universite dgrencileri okuma becerilerini gelistirmenin ve
okuma stratejilerini uygulamanin onlarin icerik bilgilerini ve dolayli olarak
akademik performanslarini gelistirebileceginin farkina varmalidir. Ancak
bazi 6grenciler, okuma aliskanliklarindaki hatalari kabul etmeden etkisiz
stratejiler kullanabilmektedir (Ehri ve digerleri, 2017; Inkelaar ve Simpson,
2015; Klingner ve Vaughn, 2016; National Institute of Child Health and
Human Development (NICHHD), 2017; Perfetti ve digerleri, 1985; Pressley
ve digerleri, 2001, Swanson ve digerleri, 2009). Bu baglamda dersler yoluyla
ogrencilerin okuma becerilerinin gelistirilmesi ogretmenlerin
sorumlulugundadir. Hamra'nin (2010) éne surdugu gibi okuma, uygulama
gerektiren bir beceridir ve alistirmalar, okuma bilgisi, stratejileri ve 6grenci
katilimini gerektirir.

Pandeminin yol actigi krizler, dunyada saglik (WHO, 2023), ekonomi (IMF,
2022), turizm (UNWTO, 2022) ve egitim (UNESCO, 2022) basta olmak Uzere,
pek cok sektor icin sayisiz sorunu beraberinde getirmistir. Tum
ogretmenler video konferans duzenleme, hesap olusturma veya farkli
turde dosyalari, sunumlari veya kayitlari paylasma konusunda yeterince
bilgili olmadigi belirlenmistir. MS Teams veya Zoom gibi yeni cevrimici
ogretim yazilimlarina alismak icin sinirli zamana sahip olmak da ayrica bir
zorluk teskil etmistir (Slaski ve digerleri, 2020).

COVID-19 pandemisinin dunyadaki yikici etkisinin ardindan (Reimers ve
Schleicher, 2020), bdyle bir kriz doneminde ¢ocuklarin ve genclerin egitim
ihtiyaclarina yanit vermek hayati dnem tasimaktadir (Grabe, 20006).
Ogretim tasariminin énemli bir bileseni, 6grenci ihtiyaclarinin analizidir.
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Grabowski'ye (2004) gore arastirmaci, gercek ihtiyact tanimlamak ve
ihtiyaclar ile mevcut égretim tasarimi arasindaki boslugu kapatmak icin
ihtiyac analizi yoluyla veri toplar. Toplanan veriler, belirli bir baglamda
hedef grup icin uygun olan icerik, siralama, dagitim ve dgretim stratejileri
icin bir temel icerir. Yapilan calismalar 1siginda, ihtiyac degerlendirmesi,
stratejik 6gretim kararlari vermede 6nemli bir islev géormustur. Ote yandan
Lekawael ve Ferdinandus'un (2021) belirttigi gibi, 6gretmenlerin okuma
materyalleri tasarlamadan once &grencilerin ihtiyaclarini belirlemeleri
gerekir. ihtiyac analizleri, egitim strecindeki beklentilerin ve aksakliklarin
belirlenmesi icin gereklidir. Holme ve Chalauisaeng (2006), 6grencilerin
kendi ihtiyaclarini belirlemenin, onlarin kendi &égrenme hedeflerini
belirflemelerine neden olabilecedini éne surmustar. ilgili calismalar
Isiginda, bu calisma mevcut sorunlari hem égrenci hem de &gretmen
acisindan incelemekte, ihtiyaclari hakkinda fikir vermekte ve okuma
editiminin kalitesini artirmayr amaclamaktadir. ihtiyac analizi sonuclari
incelenerek 6grenci beklentileri ve hedefleri daha dogru belirlenebilir ve
dgretme-6grenme ortami etkin bir sekilde planlanabilir. inhtiyac analizi,
etkili egitim planlamasinin ilk adimidir ve o&égretmenlerin 6grenme
surecine daha verimli katki saglayan o6gretim modellerini planlamalarina
yardimci olmaylr amaglar. Ancak Eslami (2010) tarafindan yapilan
arastirmaya goére, ogrencilerin ve &gretim elemanlarinin ihtiya¢c ve
beklentileri arasinda bir uyumsuzluk vardir. Hamra ve Syatriana (2012)
tarafindan yapilan arastirma ise, 6grenci ihtiyaclarina gdre olusturulan bir
okuma o6gretim modelinin, okudugunu anlama becerilerini gelistirdigini
gostermistir. Bu nedenle bu calismada bu uyumu saglamak amaciyla
sadece o&gretmen goéruslerine degil, o6grenci goéruslerine ve ders
gozlemlerine de yer verilmistir. Simdiye kadar yapilan ihtiyac analizi
calismalarinda genellikle sadece dil 6grenme problemleri (Akmal Qizi, 2021;
Ozmat ve Senemoglu, 2021) veya uzaktan egitim problemleri (Digtyar ve
digerleri, 2019; YUce, 2019; Xabibullaevna, 2021) incelenmistir ve ihtiyaclar
belirlenmistir. Bu baglamda mevcut calisma, uzaktan egitim surecindeki
problem ve ihtiyaclara dair hem 6grenci hem de 6gretmen godruslerini
degerlendirmesi bakimindan alana katki saglamaktadir.

Yabanci Dil Egitiminde Okuma Becerisine iliskin Alanyazin Taramasi

Okuma, dil bilgisi ve gercek dunya bilgisinin kullanilmasini gerektiren
etkilesimli bir surectir (Stanovich, 2009). Okuyucularin okumaya iliskin
icsellestirdikleri modelleri ve inanglari da okuma performanslarini
etkilemektedir. Okuma becerisinin bireysel bir yetenek oldugu dusuncesi,
onun &zunde toplumsal bir yapilya sahip olmasiyla sorgulanmaktadir.
Okuma pratikleri, belirli baglamlar icinde ortaklasa insa edilir, okuyucunun
sosyal ve kulturel gecmisi tarafindan sekillendirilir ve metinle etkilesiminin
amacindan etkilenir. (McGuire ve Kress, 2018). Pearson ve Paris (1993),
cocuklarin okumaya dair inanclarinin, érnegin okumayi kolay mi zor mu
bulduklarinin, okuma performanslarini etkileyebilecegdini savunuyor. Duke
(2000) ise, okuyucularin kendine guvenlerinin, yani okumayi etkin bir
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sekilde yapabileceklerine dair inanclarinin énemini tartisiyor. Duke,
kendilerini iyi okuyucu olarak gdren o&grencilerin  zorluklarla
karsilastiklarinda daha fazla dayaniklilik gdsterme egiliminde oldugunu
iddia ediyor. Yabanci dilde okumay! etkileyen diger bir faktdér de
okudugunu anlamanin  kudlturler arasi  boyutudur. Arastirmalar,
okuyucularin tanidik kulturlerle ilgili metinleri okurken okudugunu
anlamada daha basaril oldugunu gostermektedir (Nunnan, 1999). Hedge'e
(2000) gore yabanci dilde okuma, metni anlamlandirma surecinde etkin
bir beceridir. Hedge (2000), Nunnan'a (1999) ek olarak, iyi bir okuyucunun
sdzcukleri, gramer yapilarini ve diger dilsel ozellikleri hizli ve dogru bir
sekilde desifre edebilecegdine dikkat ceker. Akici bir okuyucu, 6zellikle iyi bir
dil yapisi bilgisine sahiptir ve bircok kelime turinu otomatik olarak
taniyabilir. Yabanci dilde okuma, okunma amacina gére farkh turlere
sahiptir. Hedge (2000) bu turleri alici okuma, yansitici okuma, géz
gezdirme, tarama ve yodun okuma olarak siniflandirir. Bu nedenle
ogrencilerin yabanci dil okuma becerilerinin gelecekteki amaclarinin
belirlenmesi, uygun materyallerin  hazirlanmasi  ve etkinliklerin
uygulanmasi gerekmektedir.

Okuma becerisi, yabanci dil 6gretiminde dort temel beceriden biridir.
Ozmat ve Senemoglu (2021), calismalarinda &grencilerin yabanci dil
ogrenmedeki en buyuk sorunlarinin ders kitaplarindaki yetersiz iletisim
alistirmalari oldugunu bulmuslardir. Ozguven eksikligi (Ddrnyei, 2005;
Chapelle, 2001), kalabalik siniflar (Hattie, 2009; Nye ve Hedges, 1998) ve
disiplin sorunlari (Freiberg ve Robinson, 2007; Weisten ve Sprague, 2000)
da dil é6grenenler icin buyuk engellerdir. Uzaktan egitim ile yabanci dil
ogretiminde bu sorunlarin bir kismi ¢oézulebilirken, farkli degiskenlerin
ortaya cikmasi ile yeni sorunlar ortaya cikabilmektedir. Ornegdin, uzaktan
egitimde teknoloji sayesinde daha fazla gdrsel ve isitsel materyal
kullanilabilirken, ylz yUze egitime gdre 6grenci kameralari ve mikrofonlari
aynl anda veya siklikla acik olmadigindan sinif yénetimi ve katilimini
saglamak zordur.

Dreyer ve Nel'in (2003) yaptigi bir arastirmaya goére okuma stratejilerini
ogretmek, o6grencilerin okuma becerilerindeki basarilarinda istatistiksel
olarak anlamli bir gelisme saglamaktadir. Arastirmacilar, teknolojik olarak
gelistirilmis bir ortamda okumayl 6grenmenin faydalarini, teknolojinin
mevcut oldugu her yerde ve her zaman daha fazla kaynagda erisebilmek
olarak tanimlamaktadir. Ote yandan Phelps ve Shilling (2006), okuma
becerileri 6gretiminin matematik ve fen bilgisi gibi icerik bilgisi
gerektirdigini vurgulamaktadir. Hamra ve Syatriana'nin (2010) etkilesimli
okudugunu anlama modelinde goéruldugu gibi, okuma becerilerinin
ogretiminde yeni ara¢c ve yontemlerin kullanilmasi olumlu sonuclar
verebilir. Bu nedenle, Dreyer ve Nel'in (2003) belirttigi gibi, dil 6gretmenleri
olarak meslektaslarimizla birlikte 6grencileri sinirlayan faktérleri ortaya
cikarmali ve her ogrenciyi bunlari degistirecek bilgi ve stratejilerle
donatmaliyiz. Salam'a (2017) gore okuma dersine uygun materyallerin
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gelistirilmesi okuma materyali bilgisi, okuma stratejisi, metin turu, metin
stili, metin konusu, 6grenme etkinligi ve 6grenmenin degderlendirilmesi
olmak Uzere toplam yedi boyutta ele alinmalidir. Salam (2017), okuma
dersleri 6gretiminin dikkate alinmasi gereken daha bircok bileseni
oldugunu ortaya cikarmistir. Ogretmenlerin okudugunu anlama égretimi
konusundaki uygulamali bilgilerine yonelik, icerik bilgisine, &grenci
bilgisine ve o6grencinin égrenmesi ve anlamasina odaklanan bir tipoloji
gelistirilmelidir. Meijer vd., (1999), ogretmenlerin okuma becerileri
ogretimindeki bilgilerinin  cesitliligini  vurgulamistir. Moats'in  (2009)
arastirmasina gore ise, okuma ogretilen 6grencilerin égretmenlerinin bilgi,
tutum ve gorusleri onlarin okuma becerilerinin gelismesinde 6nemlidir. Bu
nedenle bu calisma, uzaktan egitimde okuma becerisi dersinde yasanan
sorunlari ve ihtiyaclarl hem 6grenci hem de 6gretmen bakis acisiyla analiz
etmekte ve degerlendirmektedir.

COVID-19 salgini, ingilizce Dil Ogretimi (ELT) alanini, 6zellikle okuma
becerisi 6gretimini dnemli dlcude etkilemistir. Ogretmen adaylari, editim
planlarini uyarlamak ve teknolojiyle ilgili becerilerini gelistirmek zorunda
kalmistir (Tunaboylu ve inal, 2021). Sanal siniflara gecis, hem dgretmenler
hem de égrenciler icin zorluklar sunmus, daha etkili 6gretim araclarina
ihntiyac dogurmustur (Alotaibi, 2022). ingilizce dil 6gretmenleri, interaktif
sinif deneyimlerinin kaybini yasamis olsalar da uluslararasi etkinliklere
erisimin artmasindan da faydalanmislardir (Sukirman, 2023). Ortaokul
ogrencileri, cevrimici 6grenmenin avantajlarini kabul etmelerine ragmen,
yUz yuze egitimi tercih ettiklerini ifade etmislerdir (Tumen-Akyildiz ve
digerleri 2021). Bu calismalar, salgin déneminde ingilizce OJretmenligi
BolUmu'nde okuma o&6gretiminde yenilikci  yaklasimlara ihtiyacg
duyuldugunu vurgulamaktadir.

Yabanci Dil Egitiminde Uzaktan Egitim ile ilgili Alanyazin Taramasi

Teknolojinin gunluk hayatimizda kullaniminin artmasiyla énem kazanan
uzaktan egitim, Covid-19 salgininin ortaya ¢cikmasiyla birlikte bir zorunluluk
haline gelmistir. Ancak zaten zorlu bir stUrec¢ olan yabanci dil 6gretimi,
uzaktan egitimin elzem hale gelmesiyle daha buyUk bir sinava
donusmustur. Yuce'nin (2019) belirttigi gibi cevrimici egitimde sinif
yonetimi, o6grencilerin dikkatini cekmede gucluk, odaklanma ve dikkat
sorunlari, internet ve bilgisayar kullanimindan kaynaklanan teknik sorunlar
ve web araclarinin kullanimi gibi bircok sorun bildirilmistir.

Digtyar vd.,'ne (2019) gdre uzaktan egitim ortaminda ¢ok sayida 6grenciyi
yonetmenin zorluklari, her 6grenciye bireysel olarak zaman ayrilarak ve
yeni bilgi teknolojilerinden yararlanilarak asilabilir. Kalabalik sinif
ortaminda ogretmenlerin &grencilerin bireysel o6grenmelerini kontrol
etmesi zordur. Trajanovic vd., (2007) tarafindan yapilan bir calisma yabanci
dil o6gretiminde uzaktan egitim uygulama zorlugundan bahsetmistir.
Ancak, iletisim icin en ileri teknoloji ve senkron ve asenkron araclari
kullanarak bu sorunun asilabilecegini 6ne surmustur. Doughty ve Long
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(2003), uzaktan yabanci dil 6gretiminin 6zelliklerinden bahsederken, sinif
disinda ikinci yabanci dile maruz kalmanin tipik yokluguna, buyuk
gruplarda dil o6gretimine kiyasla kursta kullanilan teknolojinin giris
takibinin goreceli kolayligina, son tuketicilerin nispeten yuksek
motivasyonuna, olgunluguna ve c¢ok yonlulugune ve bunlarin
kombinasyonuna dikkat c¢ekmistir. Ayrica bu tur degerlendirme
arastirmalarini  olaganustu uygulanabilir ve umut verici olarak
nitelendirmistir. Vorobel ve Kim (2012), yabanci dil egitiminde uzaktan
egitim ile ilgili 24 makaleyi inceledikleri calismada, uzaktan egitim ile ilgili
agirlikli olarak ders ve goérev tasarimi, uzaktan isbirligi ve konferans,
degerlendirme ve uzaktan egitimde farkli formatlarda dil 6gretimi odakli
calismalar bulmuslardir- ancak Covid doneminde uzaktan egitimde degil-
bu da ogretmen-ogrenci iletisimi ve &grenci katilimi konusunda daha
derin arastirmalara ihtiya¢c oldugunu gdstermektedir Calisma ayrica
ogretmen-é6grenci ve ogrenci-ogrenci geri bildirimi, kelime o6gretimi,
telaffuz, dilbilgisi ve okuma &gretimi gibi onemli konularda énemli bir
eksiklik oldugunun altini gcizmistir.

Uzaktan egitimde dil 6gretimi sadece okuma ve yazma kisimlarindan
ziyade bir butun olarak incelenmelidir. Ekmekgi (2015), ogrencilerin
cogunun icerik, bicim, okuma ve dilbilgisi bdlumlerinden memnun
oldugunu ancak es zamanli dersleri yetersiz buldugunu tespit etmistir. Ek
olarak Malyuga ve Ponomarenko (2012), uzaktan egitimin basarisinin etkili
ogretmen-ogrenci iletisimine bagh oldugunu savunmaktadir. White
(2007) ise, yabanci dil egitimini yenilik ve kimlik acisindan incelemistir.
White'a gore, bu tur bilgi ve teknoloji olanaklarindan yararlanmak, yabanci
dil ogretmenleri ile bilgi teknolojileri uzmanlarinin yakin is birligini
gerektirmektedir. Benzer sekilde Kidemli (2010) arastirmasinda, dil
ogretmenlerinin, ogrencilerin  hem ogretmenleri hem de akranlari
tarafindan desteklendigi 6grenme topluluklarinin olusturulmasinda ve
surdurulmesinde 6nemli bir role sahip oldugunu belirtmistir. Son olarak
Yuce (2019), yabanci dil egitiminde is birlikli 6grenme etkinliklerinin,
yenilikci ve kullanici dostu multimedya araclariyla égrenciler arasindaki is
birligini artirabilecegini 6ne surmustuar.

COVID-19 salgini, yabanci dil 6grenim ve ogretimi alanini temelden
yeniden sekillendirmistir. Cevrimici egitime gecis, hem olumlu hem de
olumsuz sonuglar dogurarak cesitli etkiler dogurmus olsa da fonetik
ogretimi Uzerindeki etkisi 6zel bir dikkat gerektirmektedir. Nguyen (2023)
ve Yu ve Xu (2022), cevrimici 6grenmenin ogrenciler ve egitimciler icin
beceri gelisimini arttirma ve esneklik saglama gibi avantajlarini
vurgulamaktadir. Ancak Nguyen (2023) ve Sukirman (2023) tarafindan
belgelendigi Uzere, teknik zorluklar, saglik sorunlari ve sinif yonetimi ve
etkilesiminde yasanan engeller gibi zorluklar da devam etmektedir.
Popova ve Rozhdestvenskaya (2020), salginin fonetik égrenim Uzerindeki
olumsuz etkisini vurgulayarak, 6grencilerin konsantrasyon, 6z disiplin ve
motivasyonla ilgili yasadigi zorluklara dikkat cekmektedir. Buna ragmen,
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Sukirman (2023) ongdrulemeyen bir avantaji da ortaya koymaktadir:
uluslararasi etkinliklere ve egitim kaynaklarina erisimde artis.

Yontem
Arastirmanin Amaci

Mevcut calisma, Covid-19 surecinde hazirlik sinifinda yabanci dil olarak
ingilizce egitimi almakta olan 6grencilerin ézellikle okuma becerisinin
ogretiminde uzaktan egitim surecinde yasadiklari sorunlari tespit etmek,
bu sorunlarin ders &égretmenlerinin gozuyle degerlendirilmesini ve bu
sorunlara yonelik ¢dzUm onerileri getirilmesini amaclamaktadir. Séz
konusu c¢alisma, literaturde genellikle sadece &grenci veya sadece
ogretmen goéruslt barindiran calismalarin  aksine, sorunlarin her iki
perspektiften degerlendirilmesini saglayarak ve ¢6zUm énerileri acisindan
da sadece arastirmacilarin degil bizzat dersi vermekte olan égretmenlerin
de gdérusunu icermesi acisindan alana katki saglamaktadir.

Arastirma Deseni

Bu arastirmada nitel arastirma yontemlerinden biri olan durum calismasi
yontemi kullanilmistir. Durum calismasi, var olan sorunlarin tespiti ve
¢cozumu icin ¢coklu bilgi kaynaklarini (gézlem, gérusme vb.) kullanarak
onerilerde bulunmaya odaklanir (Buyukozturk ve digerleri, 2009; Creswell,
2016; Yin, 2009). Grabowski'ye (2004) gore, gozlemler ve gdérusmeler
genellikle ihtiya¢ analizi uzmanlari tarafindan onerilen araclardir. Benzer
sekilde bu calismanin amaci da COVID-19 surecinde devam eden
egitimdeki mevcut sorunlari tespit etmektir. Co6zUm olarak dil 6gretiminde
okuma becerisi olgusunda yasanan sorunlara derinlemesine oneriler
getirilmistir. Bu kapsamda elde edilen kapsamli veriler butuncul bir bakis
acisiyla ve coklu bilgi kaynaklari kullanilarak (gdzlem-gérusme) analiz
edilerek raporlanmistir.

Katilimcilar

Katilimcilar, izmir'de bir devlet Universitesinde dil yeterliligi acisindan orta
oncesi hazirlik dizeyinde 6grenim goren on Ug¢ hazirlik 6grencisi ve burada
gorev yapan dort ingilizce é6gretim gdrevlisidir. Kurumda on yedi farkli sinif
bulunmakta olup, bu siniflardan on ikisi temel, U¢cu orta dncesi ve ikisi orta
duzeyde ingilizce egitimine baslamistir. Ogrencilerin seviyeleri dénem
basinda yapilan seviye belirleme sinavina goére belirlenir. Haftalik ders
saatleri 6grencilerin seviyelerine gore degismekte olup sirasiyla 25,22 ve 20
saattir. Hazirlik egitiminde haftada ortalama U¢ ders okuma becerisine
ayrilmaktadir. 2020-2021 Egitim-Ogretim yili guz yariyiinda YOK karari
geregi dersler asenkron derslerle desteklenerek uzaktan egitim yoluyla
online ders olarak yurutulmustur. Yabanci Diller YUuksekokulunda mevcut
ogretim Uyesi sayisl yirmi olup, 6gretim elemanlarinin her biri en az yuksek
lisans derecesine sahiptir. Her bir katilimci, seckisiz olmayan 6rnekleme
tdrlerinden uygun ornekleme modeli (Buyukozturk ve digerleri, 2013) ile
secilmis ve arastirmaya génulld olarak katilmistir.  Katilimcilarin
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demografik bilgileri asagidaki tablolarda sunulmustur.

Tablo 1
Katilimci Ogretim Elemanlarinin Demografik Bilgileri
Cinsiyet Yas Egitim Duzeyi Ders Online
verdigi egitim
seviye tecrubesi
Ogretmen1 Kadin 30 Yuksek Lisans Baslangic Evet
Ogretmen 2 Kadin 32 Doktora (devam Orta 6ncesi Evet
ediyor)
Ogretmen 3 Kadin 34 Doktora (devam Orta 6ncesi Evet
ediyor)

Ogretmen 4 Kadin 47 Yuksek Lisans Baslangi¢ Evet

Tablo 2

Katilimcir Ogrencilerin Demografik Bilgileri

Cinsiyet Yas ingilizce Seviyesi

Ogrenci 1 Kadin 17 Orta oncesi seviye
Ogrenci 2 Kadin 18 Orta 6ncesi seviye
Ogrenci 3 Kadin 18 Orta dncesi seviye
Ogrenci 4 Kadin 20 Orta dncesi seviye
Ogrenci 5 Kadin 18 Orta 6ncesi seviye
Ogrenci 6 Kadin 18 Orta oncesi seviye
Ogrenci 7 Kadin 18 Orta oncesi seviye
Ogrenci 8 Erkek 19 Orta oncesi seviye
Ogrenci 9 Erkek 18 Orta oncesi seviye
Ogrenci 10 Erkek 18 Orta dncesi seviye
Ogrenci 11 Kadin 48 Orta dncesi seviye
Ogrenci 12 Kadin 18 Orta dncesi seviye
Ogrenci 13 Erkek 19 Orta éncesi seviye

Bulgularin guvenilirligini ve dogrulugunu saglamak icin katilimcilara
calismadan c¢ekilme haklari da hatirlatilmistir.

Veri Toplama Araglari

Arastirmanin verileri, gecerlik ve guvenirligi artirmak icin arastirmacilar
tarafindan uzman gorusu alinarak gelistirilen yari yapilandirilmis gérusme
ve ders gozlemleri yoluyla, gozlem formu kullanilmadan toplanmistir. Veri
toplama araclari temel olarak 6grencilerin ve o6gretmenlerin okuma
derslerinde zorlandiklari konulari ve okuma alt becerilerini (ana fikri bulma,
ayrintilari aciklama, cikarim yapma, metindeki gondermeleri belirleme,
kelime dagarcigl) belirleme amacina hizmet etmektedir. Bu amacla
oncelikle okuma becerisinin 6gretimine yoénelik alanyazin ve rubrikler
taranmis, alt beceriler belirlenmis ve buna gdre gdrusme sorulari
olusturulmustur. Arastirmanin ilk asamasi olan gdrusme, program
gelistirme alaninda profesér ve dogcent unvanina sahip ikKi
akademisyenden uzman gorusu alindiktan sonra veri toplamak icin
kullaniimistir ve verilerin toplanmasi icin ilgili kurumdan etik kurul izni ve
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dersi gozlemlenecek katilimcilardan onam alinmistir. Elde edilen verilerin
gecerlik ve guvenirligini saglamak ve bulgulari desteklemek amaciyla dért
farkli  ogretim elemaninin  okuma dersleri okuma alt becerileri
dogrultusunda gozlemlenmis ve incelenmistir. Gozlemler, haftada iki ders
saati okuma olmak Uzere toplam sekiz ders saatinden olusmakta ve doért
ogretim elemaninin ders kayitlarinin izlenmesi, yaziya dékulmesi ve analiz
edilmesini icermektedir. Gozlem, gdzlemlenen kisilere mudahale
edilmedigi icin dogrudan gdzlem, katilimcilarin goézlemden haberdar
olmasi nedeniyle acik gézlem olarak tanimlanabilir (Kawulich, 2012).

Bu calismada ogrencilere asagidaki yari yapilandiriimis gdérusme sorulari
sorulmustur:

1. Ogrenci olarak uzaktan egitim yaparken ne gibi sorunlar
yaslyorsunuz? Zorlandiginiz noktalar nelerdir?

2. Uzaktan egitim suUrecinde kursa katiliminizi etkileyen faktorleri
aciklar misiniz?

3. Genel olarak okuma metinlerindeki ana fikri anlayabiliyor
musunuz? Anlamakta zorlandiginiz seylerin sebepleri neler olabilir?
Kolaylastirici faktorler neler olabilir? Ana fikri daha kolay belirlemek igin
onerileriniz nelerdir?

4, Okuma etkinliklerindeki detaylari ne kadar iyi anliyorsunuz?
Detaylari anlamakta zorlandiginiz seylerin sebebi ne olabilir? Kolaylastirici
faktorler neler olabilir?  Metindeki ayrintilar nasil daha kolay
bulunabilirsiniz?

5. Okurken bilmediginiz  kelimeleri  gdérdugunuzde ne
yaparsiniz/hissedersiniz? Bilmedigin kelimelerle nasil daha iyi basa
cikabilirsin?

6. Okuma etkinliklerinde metindeki gdndermeleri belirleyebilir
misiniz? Ornedin, zamirlerin veya sifatlarin ne veya kimler icin kullanildigini
fark edebiliyor musunuz? Referans sorularina nasil daha basarili cevap
verebilirsiniz?

7. Okuma etkinliklerindeki ¢cikarim sorularini cevaplayabilir misiniz?
Bunlarla ilgili zorluk cekmenizin sebepleri neler olabilir? Cikarim sorularini
daha basarili cevaplamak icin dnerileriniz nelerdir?

8. Okuma parcgalarinda yazarin yazma amacini veya tutumunu
belirleyebilir misiniz? Bu konuda kendinizi gelistirmenize ne yardimci olur?

Ayni amacla 6gretim elemanlarina yoneltilen sorular su sekildedir:

1. Egitmen olarak uzaktan egitim yaparken ne gibi sorunlar
yaslyorsunuz? Zorlandiginiz noktalar nelerdir?

2. Uzaktan egitim surecinde ogrencilerin derse katilimini etkileyen
faktorleri aciklayabilir misiniz?
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3. Dersinizde okuma becerisi 6gretiminde yasanan sorunlar nelerdir?
- Ana fikri bulmak

- Ayrintilari anlama

- Cikarim yapmak

- Kelime bilgisi

- Metindeki referanslari belirleme

4. Bu sorunlar géz 6nune alindiginda okuma becerisinin 6gretimine
yonelik dnerileriniz nelerdir?

Veri Toplama

Mevcut calisma, 2020-2021 akademik yilinda yurutulmuastar. Katilimcilara
oncelikle calismanin icerigi hakkinda bilgi verilmis, bu bilimsel calismaya
katilmayl kabul eden katilimcilar icin uygun goérusme tarih ve saati
belirlenmis ve Microsoft Teams program araciligiyla arastirmacilar
tarafindan gelistirilen yari yapilandirilmis gérusme sorulari sorulmustur.
Gorusmeler, katilimcilarin onayi alinarak kayit altina alinmis ve gérusmeler
yaziya dékulmustur. Arastirmanin ikinci asamasi olan ders gozlemi icgin
ogretim elemanlarindan okuma becerisi dersi kayitlari istenmis ve bu
dersler alanyazin taramasi ile belirlenen okuma alt becerileri
dogrultusunda incelenmistir.

Veri Analizi

Ogrenciler ve o6gretim elemanlari ile Tdrkce olarak yardatUlen yar
yapilandirilmis gérusmeler ve ders gdzlemlerinden elde edilen veriler icerik
analizi ile cozUmlenmistir. Metin ve Unal (2022) tarafindan belirtildigi Gzere,
icerik analizi, belirli  kurallar c¢ercevesinde (6rnekleme, kodlama,
kategorilendirme vb.) bircok farkli materyali, dokUman, metin ve evrak gibi,
nesnel, dlculebilir ve dogrulanabilir bilgilere ulasma amaciyla analiz etmeyi
hedefleyen bir nitel arastirma ydntemi icinde yer alan bir tekniktir. Bu
sekilde, bir konu veya alandaki genel egilimleri belirlemek mumkun
olmaktadir. Bu ydntemle elde edilen sonuclarin, gelecekte planlanan
calismalara rehberlik etmesi ve hedeflenen konulara odaklanmasi
beklenmektedir. Bu arastirmanin ana hedefi, egitim bilimleri alaninda
yaygin olarak kullanilan betimsel icerik analizi yonteminin, diger sosyal
bilimler alanlarinda da uygulanabilir olabilmesi icin analiz surecinin nasil
gerceklestirilecedi konusundaki sorulari gidermektir (Ultay ve digerleri,
2021). Bunun icin dncelikle hangi verilerin hangi okuma dersi alt becerisini
icerdigi renk kodlamasi ile belirlenmistir. Veriler ayrica NVIVO-12
programina yuklenmis ve kategorize edilerek analiz edilmistir. Veriler kod
bdtunlugu acisindan ug¢ arastirmaci tarafindan analiz edilmis ve kod
bdtunltdgu saglanmistir. Puanlar arasindaki tutarlihgin belirlenmesinde
“Cohen's Kappa” formulu kullaniimis ve bulgular bélumunde her bir kod
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icin degerler verilmistir. Cohen's Kappa (k) = .83 mukemmel uyum
duzeyinde bulunmustur.

Bulgular

Bulgular, 6grenci goéruslerine dayali bulgular ve o6gretmen gdzlem-
gorusme bulgulari olarak iki kategoride sunulmustur (bkz. Tablo 3 ve Sekil

1).

Tablo 3
Covid-19 Uzaktan Egitimde Okudugunu Anlama Sorunlarina iliskin Ogrenci
Gorusleri

Temalar N R Cohen’s Kappa (k)
Kappa Katsayisi

Ana Fikri Bulma 12 21 92
Kelime Bilgisi 10 14 .86
Strateji Kullanimi 7 7 .98
Uzaktan Egitim Sureci 13 25 .85
Ogrenme Ortami 4 5 65
Teknolojik Altyap! 6 6 .96
Sistemsel Etkilesim 9 n .99
Avantajlar (+) 2 2 .82
Detaylarin Aciklanmasi 1 19 .84
Kelime Bilgisi 7 n .82
Strateji Kullanimi 10 7 .86
Metin icindeki Atiflari 12 14 84
Belirleme

Hata Yapma Kaygisi 1 1 .82
Cikarimda Bulunma 10 15 .81
Kelime Bilgisi 6 8 .81
Strateji Kullanimi 6 7 .82
Yazarin Amacini Bulma 12 14 .81
Kelime Ogrenme 1 15 78

(N=Katilimci sayisi, R=Kod tekrar sayisi)

Covid-19 pandemi onlemleri kapsaminda uzaktan egitim yoluyla yurutulen
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okuma derslerinde yasanan sorunlarin basinda uzaktan egitimden
kaynaklanan sorunlar da gelmektedir. Ayrica ana fikri bulma, ayrintilari
aciklama, ¢cikarimda bulunma, kelime d6grenme, yazarin amacini bulma,
metindeki alintilari belirleme ve hata yapmaktan korkma boyutlarinda da
sorunlar oldugu goérulmustur. Uzaktan egitimde yasanan sorunlarin
ogrenme ortamindan, teknolojik altyapidan ve sistemsel etkilesimden
kaynaklandigi gorulmustur.

Ogrenciler konuma bagll olarak d6grenme ortamindaki dikkat dagitici
unsurlarin varligini su sekilde vurgulamislardir:

Online egitimde odamda oldugum icin aklim baska seylere
gidebiliyor. Bunun disinda baska bir sorunum yok (Ogrenci 1).

Ornedin uyandigimda evdeyim. Rahat bir ortamdayim. Tamamen
odaklanmak ¢cok zor. Tabii ki odaklanmaya calisiyorum ama bu kolaylikta
tabii ki pek bir sey olmuyor (Ogrenci 2).

Ogrenciler, uzaktan egditim surecinde teknolojik altyapi kaynakili
sorunlarin varligina da dikkat cekmistir:

Bazen baglanti kopmasi olabiliyor mesela bazen ekrani paylasirken
slayt gec cikabiliyor ekranimiza. Bu tur problemler olabilir. O yuzden
bazen cevap veremiyorum. Bunun disinda érnegin sinaviarda kopukluk
olabiliyor (OJrenci ).

Genel olarak su an kendi durumuma bakacak olursak daha cok
internet kaynakli bir sorun oldugunu dustnuyorum. internetin kesilmesi
(Ogrenci 8).

Konusma ve genel olarak sistemsel etkilesimdeki sorunlar su sekilde
belirtilmistir:

Zorlandigim noktalar genel olarak benimle ilgili degil, seslerin
karismasi ya da sira alma ya da baska bir seyin gercek hayattaki gibi
olmamasindan kaynaklaniyor. Bundan hoslanmadim (Ogrenci 10).

Nasil diyebilirim. Derslere katilma istegi duymuyorum ama sanki
yuz ylze olsaydim, beni boyle katilmaya tesvik ederdi. Digerleri zaten
engel oluyor. Karisiklik var (Ogrenci 13).

Derse girerken ya sesler Ust Uste geliyor ya da ben derse g"irerken
baskasi araya giriyor o yuzden sadece bu tur bir problemimiz var (Ogrenci
4).

Ogrencilerden ikisi uzaktan egditimin bazi avantajlari oldugunu
belirtmistir:

Aslinda, c¢cok ve isteyerek katiliyorum. Gercekten zamanin nasil
gectigini bilmiyorum. .............. Ben asla sikilmam. Zaman nasil da uguyor...
Cok iyi hissettiriyor. Bu salgin surecinde bana c¢ok iyi davrandiniz.
Ogrenmeyi zaten seviyorum. Acikcasi benim icin ¢ok iyi oldu (Ogrenci 13).
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Bilgisayari acip derse katiimak benim icin ¢ok rahatti. Yani kendi
hazirligimi séyleyeyim, herhangi bir hazirligim yoktu (Ogrenci 8).

Ogrenci gérusme verilerinden hareketle uzaktan egditim surecinde
ogrencilerin dil 6grenimine katilimini olumsuz etkileyen baslica faktérlerin
internet kullanimindan kaynaklanan sorunlar, baglanti-teknoloji, sistemsel
etkilesim ve ogrenme ortamindaki dikkat dagitici unsurlar oldugu
sdylenebilir.

Diger bir bulgu ise 'kelime bilgisi', 'okuma stratejisini kullanmadaki
eksiklikler' ana fikri bulma, ayrintilari aciklama ve okuma becerisinden
cikarimlarda bulunma sorunlarinin basinda gelmektedir. Bu bulgu onemli
bir ihtiyacin varligina isaret etmektedir. Ogrenciler konu ile ilgili sorunlarini
su sekilde ifade etmislerdir:

Aklima ana fikri bulmakla ilgili bir sey gelmiyor ama yani... Ana fikri
bulmak icin genellikle ilk cumlelere bakarim. Bunun disinda hicbir sey
yapmiyorum. Hemen belli oluyor (Ogrenci1).

Genel olarak, ornegin, gecen kelimelere daha fazla odaklanarak
konunun ne oldugunu anlayabilecedimi dusunutyorum. iste bu kadar
(Ogrenci 7).

Eger kelimeleri anlarsam, onlari cabucak bulurum. Benim bununla
ilgili bir sorunum yok (Ogrenci 12).

Metni yorumlayamiyorsam, bilmedigim ¢ok kelime varsa ya da o
anda kilometrelerce uzaktaysam bunlar benim i¢cin ¢ok buyuk etkenler
(Ogrenci 3).

Aslinda detaylari kacirmamin asil sebebinin daha o6nce de
soyledigim gibi kelime dagarcigi oldugunu dusunuyorum. Yani kelimeleri
bilsek cok detaya girmezdik ama.. Onu gelistirecek seyler yapabiliriz
(Ogrenci 4).

Ogrenciler kelimeleri dgrenmek icin ceviriye bakma, tahminde
bulunma, kelimenin kokunu bulma, sozluge bakma, muzik dinleme ve film
izleme gibi farkli yollari kullandiklarini belirtmislerdir:

Ilk basta sasiriyorum, yani ilk defa oldugu icin bilmedigim bir kelime
goruyorum. Sonra tum cumleyi okurum. Ne olabilecegini tahmin
ediyorum. Bazen, kelime bilesik bir kelimeyse, érnegin, kokunu falan bilip
bilmedigime bakarim. Eger bilirsem, nasil bir sey oldugunu tahmin
ederim. Bulamazsam dogrudan sézlige bakarim (OJrenci1).

Kelime bilgimin [yi oldugunu dudsunddgum icin kendimi kotu
hissederim. Ama bilmek i¢cin yaziyorum. Alfabetik sirayla. Hatta kolayca
bulup hatirlamak icin defterlere siralarim (Ogrenci 13).

Bazen c¢ok basit olan seyleri unutuyorum ve direk bir seyler
yaptigimi biliyorum, hani sézluk kullaniyorum ya da telefondan ceviriyi
aclyorum. Tabii c¢eviri ¢ok dogru degil ama hemen bdyle bakmaya
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calistyorum. Not aliyorum. Bu kadar. Bunlari bir sekilde halletmeye
calisiyorum (Ogrenci 2).

Sonra kelimenin tdrine bakiyorum. Bulamazsam sézlikte ararim
veya cevirisini kullanirim (Ogrenci 7).

Ogrenciler (Ogrenci 7-2), ana fikri bulma, ayrintilari aciklama ve ¢cikarimda
bulunma becerilerinin gelisimindeki sorunlarin basinda 'sézcuk bilgisi'
oldugunu belirterek, ceviriyi sézcuk 6grenme araci olarak kullandiklarini
belirtmislerdir. Bu bulgular isiginda 6grencilerin metinde asina olmadiklari
kelimelerle karsilastiklarinda beklenen stratejilere ek olarak ceviri
programlarini kullandiklari sonucuna ulasiimistir. Bu bulgu, 6grencilerin
kelime o&grenimi ile ilgili bazi stratejileri égrenmeleri gerektigini
gostermektedir.

Ogrenciler ayrica yazarin amacini bulmakta zorlandiklarini belirtmislerdir.
ki &grenci, metin ilgilerini ¢cekerse yazarin amacini bulabileceklerini
belirtmislerdir:

Bunu gercekten bilmiyorum (Ogrenci 2).
Hayir, bunu tanimlayamiyorum (OJrenci 5).

Tanimlayabilirim ama 100 Gzerinden 50 veririm herhalde, o ylzden
bunu Turkce de yapabilirim diyemem (OJrenci 8).

Yani sadece okumaktansa onun hakkinda kendi c¢ikarimlarimi
yapip sonra yazari hakkinda dustinmek daha tatmin edici oluyor benim
icin (Ogrenci 3).

Mesela kedilerle ilgili olan digerine gore zor degildi. O ikincisinde
citkarim yapmak daha zordu (Ogrenci 7).

Hata yapma ve dilbilgisi sorunu yasayan ogrenciler disinda,
ogrencilerin tamamina yakini (n=12) metindeki gondermeleri belirlemede
sorun yasamadiklarini belirtmislerdir:

Benim de bir sorunum var. Katilmak istiyorum Aktif olmak istiyorum
ama bu sekilde biraz ézguven eksikligim var. Katilmak Uzereyken sanki
yvanlis ya da eksik bir sey sdyleyebilirmisim gibi...... (Ogrenci 4).

Cok zor sorular varsa cok nadir“yani cok zor oldugunda zorlanirim
ama bunun disinda hi¢ zorlanmam. (Ogrenci 5).

Evet, size sunu séyleyeyim. ilk dersinizde Ingilizce zamirleri ve
sifatlari dustindundz. Hani zamirin anlami, sifatin anlami... Cunka benim
hi¢ ihtiyacim olmadi. Muhtemelen onlari cumlede sifat olarak kullandim
(Ogrenci 9).

Ogrenci gorUslerine ek olarak 6gretmen goéruslerine dayali gérusme
ve gdzlem bulgulari sentezlenerek sunulmustur (bkz. Sekil 1).
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Sekil 1
Ogretmen Ders Kaydina lliskin Gézlem Bulgulari: Etkinlik Sikligi

25
20
15
10
5
0

A B C D Jiy B C D E
B Ogretmen 1 M Ogretmen 2
60 60
50 50
40 40
30 30
20 20
10 10
0 0
A B C D E F A B C D E
M Ogretmen 3 M Ogretmen 4

A: Ana fikri bulma; B: Detaylari agiklama; C: Kelime Bilgisi; D: Uzaktan Egitim Problemleri; E: Referans Sorulari
Sorma; F: Not alma

Okuma dersinde U¢ &6gretmen daha cok referans sorulari sormaya
odaklanirken, bir 6gretmen daha ¢ok detaylari aciklamaya odaklanmistir.
Farkh yeterlik duUzeylerinde ogretim yapan tum &gretmenler ana fikri
bulma ve ayrintilari aciklama etkinliklerini yapmislardir. Kelime c¢alismalari
her &6gretmen icin farkli siklikta yapilmaktadir. Problemler genellikle
kelime bilgisi etkinlikleri ve uzaktan egitim problemleriyle ilgilidir.
Calismaya katilan &gretmenlerin tamami uzaktan egitimden kaynakli
sorunlar yasadiklarini ifade etmislerdir.

........... birkag égrenci gevrimici gérinse de égretmen seslendiginde
cevap vermediler (Ogretmen1).

............ internet baglantisindan dolayr gérintu ve ses dondugu igin
ogretmen ve o6grenci birbirini anlamakta gucluk cekti (Ogretmen 2).

............ ilk basta sinif gessizdi, sonra iki égrenci ayni anda soruyu
cevapladi ve sesler karistl. (Ogretmen 4).

......... Birka¢c égrenci ayni anda cevap verdiginde, cevabi anlamak
zorlastl. S6z almanin bazen kafa karisikligina neden oldugu géruluyor ve
ogrencilerin ¢cogu sessiz kalmayi ve derse katiimamayi tercih ediyor
(OJretmen 3).
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Kelime dagarcigiyla ilgili olarak, 6gretmenler farkli siklikta etkinliklere yer
vermektedirler. Ancak égrenciler tarafindan ders boyunca bu konuda bazi
etkisiz stratejiler kullanildigi belirtilmistir:

............ Sorulari cevaplarken bir 6grenci ingilizce kelimenin anlamini
sordugunda bir 6grenci Turkce cevap verdi (Ogretmen 1).

........... Daha sonra o&grencilere sorarak bilmedigini ddsundugu
kelimelerin anlamlarini kontrol etti. Ogrenciler kelimelerin anlamlarini
Turkce séylemeyi tercih ettiler (OJretmen 2).

Dersinde kelime alistirmalarina en ¢cok yer veren 6gretmen 4 konu
ile ilgili olarak sunlari belirtmistir:

.......... Ogretmen &grencilere okuma parcasinda gecen cumleyi
ogretmek icin énce gunluk hayatlarindan hatirlayabilecekleri bir soru
sormus ve égrenciler soruyu bu cumle ile cevaplamistir.

incelenen ders kayitlarindan hareketle her 6gretmenin derslerinde
ana fikri bulma ve ayrintilari agiklamaya yonelik etkinliklere yer vermesi
dikkat ¢ekicidir ve arastirmacilarin bu konudaki gézlemi su sekildedir:

...... Bir sonraki etkinlikte 6gretmen 6grencilerden grup olarak metni
okuyup metnin konusuna uygun bir paragraf yazip metne eklemelerini
istemistir (Ogretmen 1).

OJretmen 3 bu etkinlikle 63rencilere dogrudan ana fikri sormak yerine
farkli bir strateji bulmalarini saglamistir. Bu yaklasimin 6grenci katilimi
uzerinde olumlu bir etkisi oldugu gorulmektedir.

..Baska bir égrenciye son paragrafi okumasi icin gorev verdi ve
okumanin sonunda paragrafin ne hakkinda oldugunu sordu. Ogrenci
paragrafin ne hakkinda oldugunu soyledikten sonra detay ekleme
ihtiyaci hissetmistir (OJretmen 2).

Ogretmenlerin ders kayitlarinda ana fikir ve konulari belirtirken ayrinti
ekleme ihtiyaci hissettikleri géz dnune alindiginda ogrencilerin okuma
derslerinde paragrafin ana fikrini ve konusunu belirlemede zorlandiklari
goérulmektedir.

Ogretmen 3 ve Ogretmen 4 derslerinde en cok referans sorulari
kullanmislardir:

...... Referans sorularin yer aldigir bir sonraki metinde égretmen ilk
soruyu O6drencilere aciklayarak cevaplamis ve &grencilere metni
okumalari ve sorulari cevaplamalari i¢in sure vermistir. Sure dolduktan
sonra ogretmen soruyu cevaplamak icin kimin gonulld oldugunu
sormustur. ik birkac soru dgrenciler tarafindan sorunsuz bir sekilde
cevaplanmistir (Ogretmen 3).

....... Ogretmen referans sorularinda sadece sahis zamirlerinin
sorulmadigini  vurgulamistir.  Ogrencilerle birlikte bir metin daha
okumuslar ve orada gecen zamirleri bir arada bulmuslardir. Bir sonraki
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alistirma referans soru alistirmasiydi ve 6gretmen égrencilere 3-4 dakika
sure vererek sorulari cevaplamalarini istemistir (Ogretmen 4).

Gozlem bulgularina paralel olarak gérusme bulgulari da okudugunu
anlama dersinde yasanan temel sorunlarin uzaktan egitim ve kelime
dagdarcigindan kaynaklanan sorunlar oldugunu goéstermistir. Ogretmenler,
okumayl motive eden teknoloji tabanli araclarin veya kisa ders kitabi
etkinliklerin kullanilmasinin, ogrencilerin okudugunu anlama
problemlerinin ustesinden gelmelerine  yardimci olabilecegdini
belirtmislerdir. Kelime bilgisi temasinda ogretmenlerin tamami
ogrencilerin belirli bir okuma stratejilerinin olmadigini veya bu stratejileri
yanlis kullandiklarini belirtmislerdir:

Bu konuda zorlaniyorlar c¢unku bir kelimeyi soylediklerinde,
bilmedikleri bir kelimeyse, onu nasil yapacaklarina ve nasil bulacaklarina
dair ister istemez bir korku ve kaygi yasiyorlar. Hatta bununla ilgili bana
sorulari bile oldu (Ogretmen 2).

Bence kelime dagarcigiyla ilgili en buyuk sorun, oégrencilerin
kelimeleri etkisiz stratejilerle 6grenmeye calismalari. Ogrencilerimin cogu
bilmedikleri bir kelimeyle karsilastiklarinda hemen bir sézltuge veya ceviri
programina yoneliyorlar. Anlami tahmin etmeye ya da ¢ikarim yapmaya
calismazlar (Ogretmen 3).

Kelime dagarcigi problemlerine cogunlukla etkisiz kelime 6grenme
teknikleri neden olur. Simdi bazi &égrenciler ¢cok kelime calistiklarini
séylediginde ve nasil calistiklarini sordugumda égrencilerim sola ingilizce,
sag tarafa Turkce yazdiklarini séyltyorlar. Oyle calistiklarini séyltyorlar
mesela en buyuk sorun kelimeleri i¢csellestirememek yani kelimeleri
Iingilizce ifade edememek (Ogretmen 4).

Ogretmenlerin tamami okudugunu anlama etkinliklerini gerceklestirirken
uzaktan egitimden kaynaklanan sorunlar yasadiklarini belirtmislerdir:

Derslerimde gozlemledigim en buyuk sorun ogrencilerin derse
katihmlarinin yuz yuze egitime goére daha az olmasi. Diger bir deyisle
ogrencilerin derse katilimini  saglamakta zorlaniyorum. Sonucta
ogrenciler kameralarini acmiyorlar. Onlarla g6z temas: kuramayiz.
Kisacasi ders anlatirken 6grencilerin gercekten bizi dinleyip dinlemedigini
kontrol etme sansimiz yok (Ogretmen 3).

Bazilarinin hala bilgisayari yok. Bu ylzden ders esnasinda telefon
kullanmakta zorlanabilirler veya internet ile ilgili sikinti yasayabilirler.
Internet ylzinden giris yapamayacaklarini séyledikleri zamanlar cok
oldu. Ayrica ev ortamindan dolayr yani kisisel sebeplerden dolayi
zorlanabilirler (OJretmen 2).

Covid surecinin disinda dusunursek online egitimdeki en buyuk
sorun zaman yénetiminde iyi olamamalari. Bu nedenle dersi izlemeleri
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gerekir cunku online egitim veren okullarda genellikle su imkan vardir;
oégrenciler ders kayitlarini daha sonra izleyebilirler (Odretmen 4).

Tum égretmenler, teknoloji tabanli araglarla okumaya karsi olumlu tutum
gelistirmenin ve ogrencileri okumaya motive etmenin yollarini aramayi
dnermistir.  Ayrica Ogretmen 3 okuma stratejilerinin  dgretilmesi
gerektigini; OJretmen 4 ise kitaplara daha kisa metinlerin dahil edilmesini
onermistir:

Ogrencilere kendilerini daha motive hissetmeleri icin okuma
stratejileri de 6gretebiliriz (Ogretmen 3).

Cok okumalari ve uzerine bir seyler dretmeleri gerekiyor, bunu
surekli yapmak zorundalar. Yani béyle bir arac olabilir. Ogrencilere daha
kapsamli okumalar verilebilir. Bana sordular mesela, ben de paylastim.
Hatta okuyabilecekleri uygulamalari paylastim (OJretmen 2).

Oncelikle daha kisa metinler kullaniimali, 6zellikle gelistirilecek cok
alan varsa, daha kisa metinler -basit anlamda degil- 6grenciye bu sekilde
baktiginda tum motivasyonunu ve umutsuzliugunu kaybetmesine neden
olmayacak metinler kullaniimalidir. "Bununla basa c¢ikabilirim" hissi
yaratacak olanlar. (OJretmen 4).

Ana fikri bulma konusunda &égrencilerin 6zellikle yonergeyi anlamada ve
metindeki ayrintilari ana fikirden ayirt edememede sorun yasadiklarini
belirtmislerdir:

Ornegin, égrenciler ana fikri bulmak icin bir metinde nereye
bakacaklarini bilemiyorlar. Ornedin, bir 6nceki derste onlara anlattigima
ragmen orada olmasalardi, égrettigim konuyu nerede arayacaklarini
anlayamayabilirler. Ornegin okuma dersinde zorlandiklari icin bir sey
okuyup da anlamiyorlarsa, anlatan kimse yoksa daha da zorlaniyorlar
(OJretmen 2).

Ogrenciler ana fikrin ne oldugdunu anlamakta zorlanabiliyorlar.
Ozellikle cevap verirken detaylarin ana fikirle ilgili bir sey oldugunu
dusunebilirler (Ogretmen 3).

Sonugc ve Oneriler

Arastirma sonucunda, diger pek cok calismada oldugu gibi senkron
derslere katilim sdrecinde uzaktan egitimden kaynaklanan sorunlar
oldugu gérulmustur (Alraimi ve digerleri, 2022; Andel ve digerleri, 2020;
Carbajal-Carrera, 2021; Dziuban ve digerleri, 2019; Morrison ve digerleri,
2021; Ozudogru, 2020; Rasmitadila ve digerleri, 2020; Vaughan ve digerleri,
2021). Bazi ogretmenler genellikle Web'de bulunan kaynaklarin turu
hakkinda sinirli bir anlayisa, sinirli arastirma becerilerine ve siniflarinda
Web tabanli kaynaklari hazirlama ve kullanma konusunda sinirli becerilere
sahip olabilirler. Ornegdin Farisa vd.'nin (2022) calismasi, égretmenlerin
yetkinliklerinin siniflarinda tum bilisim teknolojileri aracglarini neredeyse
tamamen entegre etmekten nadiren kullanmaya kadar cesitlilik
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gosterdigini ortaya koymustur. Bu sonuclar, ingilizce édretmenlerinin
ingilizce &gretmek icin bilisim teknolojileri ortamini ve araclarini
anlayabilmek ve kullanabilmek icin daha fazla bilisim teknolojileri ile ilgili
mesleki gelisim programlarina ihtiyac duyduklarini 6ne surmektedir.
Ahmed ve Tumen-Akyildiz (2022) da arastirmalari sonucunda ingilizce
ogretiminde yabanci dil (EFL) ogretmenleri de, bu aracglari kullanma
becerilerini gelistirmek ve dijital yerli haline gelmek icin egitim ve
seminerlere ihtiya¢c duyduklarini ifade ettiler. Grabowski'nin (2004)
arastirmasinin bir sonucu olarak, sinifta Web kullanimini kolaylastiran veya
engelleyen ogretmen faktorleri arasinda tutum, beceri ve bilgi yer
almaktadir. Trajanovic vd., (2007), uzaktan egitimde en buyuk sorunun
ogretmen-ogrenci ve ogrenci-ogrenci iletisimi oldugunu belirlemistir.
Ogrencilerin  hazir bulunusluklarini artirmak icin ne tur etkinlikler
yapabilecekleri konusunda stratejiler paylasilabilir veya motivasyonlarini
artirmak icin  neler yapilabilecegi konusunda fikir alisverisinde
bulunulabilir. Bu sayede 6grenciler okuma derslerini yeniden planlayarak
o0drenme surecine daha fazla dahil olabilirler. Yuce'nin (2019)
arastirmasinda ogretmenler, uzaktan egitimde okuma ve dinleme
becerilerinin 6gretiminin diger dil becerilerine gére daha kolay oldugunu
belirtmislerdir. Ayrica cevrimici yabanci dil 6greniminin temel sorunlarinin
yuz yuze etkilesim, odaklanma, web araclari ve teknoloji tabanl sorunlar
oldugu tespit edilmistir. Bu bulgular calismanin bulgulari ile uyumludur.
Benzer sekilde, Digtyar vd., (2019), universitelerde uzaktan egitim yoluyla
dil 6greniminde 6grencilere dluzenli mesleki destek, yuksek motivasyon ve
gerekli elektronik kaynaklarin saglanmasinin  &gretimin  kalitesini
artirabilecegdini belirtmislerdir. Slaski vd. (2020), Universite ortaminda
uzaktan egitimin sorunlarini farklh bir bakis acisiyla incelemislerdir.
Pandemi kaynakli uzaktan egitim, pandemi doneminde teknoloji iyi
kullanilarak  firsata  donustarUlebilir.  Ogrenci  davranislari  ve
akademisyenlerle ilgili sorunlar uzaktan egitime hazir degildir. Bu
ihtiyaclara yonelik multimedya uygulamalari  kullanilarak  sorun
yasayanlarin bireysel olarak yenilenmesine olanak saglanir.

Kelime 6grenmek, herhangi bir hedef dili 6grenmenin hayati bir parcasi
olarak kabul edilir ve kelime 6grenmek, dil becerilerini gelistirir. Hashemi
(2021) tarafindan yapilan bir arastirmaya gdre okuma becerilerinden
kelime bilgisinin 6grencilerin ¢cikarimda bulunma, ayrintilarianlama ve ana
fikri bulma alt becerilerini dogrudan etkiledigi sonucuna varilmistir.
Calismamizda kelime 6grenimine yonelik stratejilerin gelistiriimesinde ve
uygulanmasinda halen 6nemli eksikliklerin oldugu tespit edilmistir. Bu
konuda ileri ¢calismalara ihtiya¢ vardir. Grabe'ye (2006) gore, okudugunu
anlama ile kelime dagarcigl arasinda guclu bir iliski vardir. Bu durum,
ogrencilerin kelime bilgilerindeki eksikliklerin veya bilinmeyen kelimelerin
anlamlarini tahmin etme konusundaki eksikliklerinin ¢cikarimda bulunma,
detaylari anlama ve ana fikri bulma becerileri konusunda buyuk bir engel
olusturdugunu hatta kelime bilgisinin bu alt bdlumleri 6grenmenin én
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kosulu oldugunu géstermektedir. Bu bulgu, Vorobel ve Kim'in (2012) de
vurguladigi gibi, uzaktan egitimde kelime &gretimi ve okuma becerilerinin
eksikligini ortaya koymaktadir. Benzer sekilde Eshonqulova (2021), tum
yabanci dil becerilerinin temelini olusturdugunu belirterek kelime
bilgisinin dGnemini vurgulamistir.

Nurkamto vd., (2021) yabanci dil 6gretmenleriyle yaptiklari 6rnek durum
incelemesinde, &grencilerin  okuduklarini  anlamadaki eksikliklerinin
cogunlukla okuma stratejisi eksikliginden kaynaklandigini tespit etmistir.
Ogrencilerin bilinmeyen kelimelerin anlamini ve ana fikri bulma teknikleri
sinirll oldugu veya stratejik olmadigl bulunmustur. Bu veriler 1siginda,
okudugunu anlamayi gelistirmek icin bilinmeyen kelimelerin anlamlarinin
nasil tahmin edilecegi konusunda daha kapsamli bir strateji egitimi
verilmesi, kelime calismalari ve kelime tekrarlarina agirlik verilmesi
gerektigi vurgulanmahdir. Ogrencilerin ana fikri bulma basarisinin disuk
olmasi, ana fikri nerede bulacadini bilmeme, ylUzeysel tarama teknigine
asina olmama veya bu konuda yeterince pratik yapmama gibi sebeplerden
de kaynaklanabilir. Ediger'e (2006) gore, yabanci dil égrenenler icin
stratejik yeterlilik 6nemlidir. Bu baglamda, strateji 6gretimine yonelik daha
fazla calisma icerecek sekilde okuma derslerinin planlanmasi, okuma
becerilerinin gelistiriimesinde etkili olabilir. Kelime 6grenme yoluna iliskin
bulgulardan biri de &grencilerin metinde bilmedikleri kelimelerle
karsilastiklarinda uygulamalari beklenen stratejilerin yani sira ceviri
programlari kullandiklaridir. Bu bulgu, 6grencilerin kelime 6grenimi ile
ilgili bazi stratejileri 6grenmeleri gerektigini gostermektedir. Eshonqulova
(2021) da ogrencilerin dili anlama sorunlarinin kaynaginin kelime bilgisi
eksikligi oldugunu vurgulamistir. Benzer sekilde Baskan ve Ustabulut
(2020) “Yabanci dilde okuma becerisinin gelismesi icin bireylerin dncelikle
hedef dildeki metinleri dogru anlamalari gerekir” gdrusundedirler ve
bunun icin de kelime bilgisinin yeterli olmasi gerektigini eklemektedir.

Ogrencilerin ilgi alanlari ve bakis acilari, okudugdunu anlama becerilerinin
gelisimine katki saglayabilir. Lekawael ve Ferdinandus (2021), 6grencilerin
zevk icin  okumaya dayali "kapsamli okuma" deneyimlerini nasil
deneyimlediklerini incelemistir. Bu yaklasim, ingilizce kelime dagarcigini
ve okudugunu anlama duzeylerini artirmaktadir. Vuong vd., (2021),
ogrencilerin kisisel tercihlerini anlayarak ve onlara kitap &nerilerinde
bulunarak onlarin okuyucu olarak okumaya olan ilgilerini artirabilecekleri
sonucuna ulasmistir. Ogrencilerin ilgi alanlarina uygun okuma metinlerini
belirlemenin mumkun olmadigr durumlarda égrencilerin ilgi alanlarina
uygun kitap bulabilecekleri kaynaklarla tanistirilmasi ilgilerini artirabilir.
Holme ve Chalauisaeng'in (2006) arastirma bulgularinda vurguladiklari
gibi ogrencilerin belirledikleri metinleri okumalari okuma becerilerinin
daha etkili bir sekilde 6grenilmesini destekleyecektir. Pandemi surecinde
anadili ingilizce olmayan Ulkelerin yasadidi dil 8renme sorunlari artmistir.
Bu calisma, derinlemesine ¢o6zum odakl calismalar yapmak icin
odaklanmasi gereken ihtiyac ve c¢ozumlerin haritasini sunmaktadir.
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Yabanci dil egitimindeki ihtiyaclara yonelik calismalarin yapilmasinin bu
alana katki saglayacagi dusunulmektedir.

Uzaktan egitim ile okuma dersleri arasindaki farkliliklar, égrenci ve
dgretmenlerin farkli ihtiyaclarindan kaynaklanabilir. Ogretmen ve
ogrencilerin sorunlari ve ihtiyaclari ortak paydada degerlendirilmelidir.
Okuma dersleri uzaktan egitimdeki sorunlari en aza indirecek sekilde
yeniden planlanmalidir.

Bu arastirma nitel bir arastirmadir; bu nedenle calismanin sonuclari farkl
ogrenme ortamlari, 6grenciler ve 6gretmenler icin genellenemez. Bulgular
ayrica uzaktan egitimde sadece okuma derslerine odaklanmis olup,
yasanan sorunlar veya ayni égrenci ve égretmen grubunun algilari diger
dil becerileri icin farklihk gosterebilmektedir. Bu baglamda séz konusu
calismanin karma yontemle ve daha buyuk bir orneklem gurubuyla
tekrarlanmasi daha guvenilir bulgular elde edilmesini saglayabilir. Benzer
sekilde bu calismadaki sorunlari ¢ozmeyi amaclayan ancak farkh dil
becerilerine odaklanan c¢alismalarin artmasi da dil 6gretimi strecine katki
saglayabilir.

Etik Kurul izin Bilgisi: Bu arastirma izmir Demokrasi Universitesi Sosyal
ve Beseri Bilimler etik kurulunun 07.12.2020 tarih ve 2020/12-13 sayili karar
izni ile yapilmistir.

Yazar Cikar Catismasi Bilgisi: Yazarlarin beyan edecegi bir c¢ikar
catismasi yoktur.

Yazar Katkisi: Yazarlarin esit katilimi.
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Introduction

English is widely accepted as the common language for academic
studies worldwide, and candidates are expected to demonstrate their
language proficiency in job applications. Therefore, most universities in
Turkey offer 100% or 30% of their education in English, and foreign
language preparatory programs are crucial for students' academic
courses and career development. As Fajri and Saputri (2020) noted, one
of the goals of students aiming to complete their education smoothly
and efficiently is to improve their English language skills. In this context,
the preparatory class provides intensive foreign language education for
two academic semesters to enhance the foreign language skills of
university students, and the education received varies based on the
students' language proficiency levels.

Reading is a critical skill that allows students to enhance their cognition,
build vocabulary, and derive enjoyment from learning English
(Lekawael & Ferdinandus, 2021). Reading remains a powerful tool for
learning in the present day and is undoubtedly a crucial element in
education systems worldwide (Vuong et al, 2021). However, the
teaching of reading skills is a complex issue, influenced by factors such
as student proficiency, age, motivation, teacher factors, program,
materials, and learning context (Grabe, 2006). According to Dreyer and
Nel (2003), university students should realize that improving reading
skills and applying reading strategies can enhance their content
knowledge and, indirectly, their academic performance. However,
some students may use ineffective strategies without acknowledging
errors in their reading habits (Ehri et al,, 2017; Inkelaar & Simpson, 2015;
Klingner & Vaughn, 2016; NICHHD, 2017; Perfetti et al., 1985; Pressley et
al., 2001; Swanson et al,, 2009). In this context, it is the responsibility of
teachers to improve students' reading skills through lessons, as
suggested by Hamra (2010), who emphasized that reading is a skill that
requires practice and involves exercises, reading knowledge, strategies,
and student participation.

The crises caused by the pandemic have brought numerous challenges
to various sectors worldwide, including health (WHO, 2023), economy
(IMF, 2022), tourism (UNWTO, 2022), and education (UNESCO, 2022). It
has been determined that not all teachers are sufficiently
knowledgeable about organizing video conferences, creating accounts,
or sharing different types of files, presentations, or recordings.
Additionally, adapting to new online teaching software such as MS
Teams or Zoom within a limited time poses an additional challenge
(Slaski et al., 2020).

Following the devastating impact of the COVID-19 pandemic
worldwide (Reimers and Schleicher, 2020), responding to the
educational needs of children and young people during such a crisis
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period is crucial (Grabe, 2006). An essential component of instructional
design is the analysis of student needs. According to Grabowski (2004),
researchers collect data through needs analysis to identify real needs
and bridge the gap between needs and existing instructional design.
The collected data include a foundation for content, sequencing,
distribution, and instructional strategies suitable for the target group in
a specific context. In light of previous studies, needs assessment has
played a crucial role in making strategic instructional decisions.
However, there is often a mismatch between the needs and
expectations of students and instructors (Eslami, 2010). Research by
Hamra and Syatriana (2012) demonstrated that a reading teaching
model created according to student needs improved comprehension
skills. Therefore, this study contributes to the field by not only
considering teacher opinions but also including student perspectives
and class observations to ensure harmony in addressing the issues and
needs related to reading skills during distance education.

Literature Review on Reading Skills in Foreign Language Education:

Reading is an interactive process that requires the use of both grammar
and real-world knowledge (Stanovich, 2009). Models and beliefs
internalized by readers about reading also influence their reading
performance. The idea that reading proficiency is an individual skill is
questioned because it inherently has a social structure. Reading
practices are co-constructed within specific contexts, shaped by the
reader's social and cultural background, and influenced by the purpose
of interaction with the text (McGuire and Kress, 2018). Pearson and Paris
(1993) argue that children's beliefs about reading, such as whether they
find reading easy or difficult, can affect their reading performance.
Duke (2000) discusses the importance of readers' self-confidence, and
their belief in their ability to read effectively. According to Duke,
students who see themselves as good readers tend to show more
resilience when facing challenges.

Another factor affecting reading in a foreign language is the cross-
cultural dimension of comprehension. Research indicates that readers
are more successful in understanding texts related to familiar cultures
(Nunnan, 1999). Hedge (2000) suggests that reading in a foreign
language is an active skill in the process of comprehending the text. She
emphasizes that a good reader can decipher words, grammatical
structures, and other linguistic features quickly and accurately. A fluent
reader, especially one with a good knowledge of language structures,
can recognize many types of words automatically. Reading in a foreign
language has different types depending on the purpose of reading,
classified by Hedge (2000) as receptive reading, reflective reading,
skimming, scanning, and intensive reading. Therefore, it is necessary to
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determine the future goals of students' foreign language reading skills,
prepare appropriate materials, and implement activities accordingly.

Reading proficiency is one of the four fundamental skills in foreign
language teaching. Ozmat and Senemoglu (2021) found that the
biggest problems for students in foreign language learning were
inadequate communication exercises in textbooks. Lack of self-
confidence (Dornyei, 2005; Chapelle, 2001), crowded classrooms (Hattie,
2009; Nye & Hedges, 1998), and discipline issues (Freiberg & Robinson,
2007; Weisten & Sprague, 2000) are significant barriers for language
learners. While some of these problems can be addressed with distance
education in foreign language teaching, new problems may arise due
to different variables. For example, in distance education, more visual
and auditory materials can be used thanks to technology. However,
managing the class and ensuring participation are challenging
because students' cameras and microphones are not open
simultaneously or frequently compared to face-to-face instruction.

Teaching reading strategies, as shown in a study by Dreyer and Nel
(2003), statistically significantly improves students' success in reading
skills. Researchers define the benefits of learning to read in a
technologically enhanced environment as the ability to access more
resources anywhere and anytime technology is available. On the other
hand, Phelps and Shilling (2006) emphasize that teaching reading skills
requires content knowledge, such as mathematics and science. As seen
in the interactive reading comprehension model proposed by Hamra
and Syatriana (2010), using new tools and methods in teaching reading
skills can yield positive results. Therefore, as stated by Dreyer and Nel
(2003), language teachers should work with their colleagues to identify
factors limiting students and equip each student with knowledge and
strategies to change them. According to Salam (2017), developing
suitable materials for reading lessons should consider seven
dimensions: reading material knowledge, reading strategy, text type,
text style, text topic, learning activity, and learning assessment. Salam
(2017) revealed that there are many other components to consider in
teaching reading lessons. A typology focusing on applied knowledge
related to teachers' confidence in teaching reading comprehension,
content knowledge, student knowledge, and student learning and
understanding should be developed. Meijer et al., 1999, emphasized the
diversity of teachers' knowledge about teaching reading skills.
According to Moats (2009), teachers' knowledge, attitudes, and views
on teaching reading are essential for the development of students'
reading skills. Therefore, this study analyzes and evaluates the problems
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and needs experienced in the reading skills class during distance
education from both student and teacher perspectives.

The COVID-19 pandemic significantly affected English Language
Teaching (ELT), especially the instruction of reading skills. Prospective
teachers had to adapt their teaching plans and enhance their skills
related to technology (Tunaboylu & inal, 2021). The transition to virtual
classes posed challenges for both teachers and students, requiring the
need for more effective teaching tools (Alotaibi, 2022). While English
language teachers experienced the loss of interactive class experiences,
they also benefited from increased access to international events
(Sukirman, 2023). Middle school students expressed a preference for
face-to-face education, despite accepting the advantages of online
learning (Tumen-Akyildiz et al., 2021). These studies emphasize the need
for innovative approaches to reading instruction in the English
Teaching Department during the pandemic period.

Literature Review on Distance Language Education

With the increasing use of technology in our daily lives, distance
education has gained significance, becoming a necessity, particularly
with the onset of the COVID-19 pandemic. However, foreign language
education, already a challenging process, has turned into a greater test
with the essentiality of distance learning. Difficulties in online
education, such as challenges in class management, difficulties in
capturing students' attention, focus and attention issues, technical
problems arising from internet and computer use, and the use of web
tools, have been reported as noted by Yuce (2019).

According to Digtyar et al., 2019, the challenges of managing a large
number of students in a distance education environment can be
overcome by allocating individual time to each student and utilizing
new information technologies. Trajanovic et al., 2007, discussed the
challenges of implementing distance education in foreign language
teaching, suggesting that this challenge can be overcome by using
state-of-the-art technology and synchronous/asynchronous tools for
communication.

Doughty and Long (2003) highlighted the characteristics of distance
foreign language teaching, such as the typical absence of exposure to
a second foreign language outside the classroom, the relative ease of
tracking input in the course compared to language teaching in large
groups, the relatively high motivation, maturity, and versatility of end-
users, considering them as promising and highly applicable aspects.
Vorobel and Kim (2012) examined 24 articles on distance education in
foreign language teaching, focusing on course and task design,
distance collaboration and conferences, assessment, and studies on
language teaching in different formats in distance education. However,
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there is a need for deeper research on teacher-student communication
and student participation, especially during the Covid era.

The study also emphasized significant deficiencies in areas such as
teacher-student and student-student feedback, vocabulary teaching,
pronunciation, grammar, and reading instruction. distance education
in language teaching should be examined as a whole, not just in
reading and writing. Ekmekc¢i (2015) found that while most students
were satisfied with the content, form, reading, and grammar sections,
they found synchronous lessons inadequate. Additionally, Malyuga and
Ponomarenko (2012) argue that the success of distance education
depends on effective teacher-student communication. White (2007)
examined foreign language education in terms of innovation and
identity, suggesting that leveraging such information and technology
resources requires close collaboration between foreign language
teachers and information technology experts. Similarly, Kidemli (2010)
emphasized the important role of language teachers in creating and
maintaining learning communities where students are supported by
both teachers and peers. Finally, Yuce (2019) suggested that
collaborative learning activities in foreign language education can
enhance collaboration among students using innovative and user-
friendly multimedia tools.

The COVID-19 pandemic has fundamentally reshaped the field of
foreign language learning and teaching. The transition to online
education, while bringing both positive and negative outcomes,
requires special attention to its impact on phonetic education. Nguyen
(2023) and Yu and Xu (2022) emphasize the advantages of online
learning in enhancing skill development and providing flexibility for
students and educators. However, technical challenges, health issues,
and obstacles in class management and interaction continue to be
ongoing difficulties, as documented by Nguyen (2023) and Sukirman
(2023). Popova and Rozhdestvenskaya (2020) highlight the negative
impact of the pandemic on phonetic learning, drawing attention to the
challenges students face in concentration, self-discipline, and
motivation. Nevertheless, Sukirman (2023) also points out an
unforeseen advantage: an increase in access to international events
and educational resources.

Methodology
Research Purpose

This study aims to identify the problems that students, specifically those
studying English as a foreign language in a preparatory class during the
COVID-19 period, face in the instruction of reading skills through
distance education. The study also intends to evaluate these problems
from the perspective of both the students and the instructors,
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providing solutions to these issues. Unlike studies that often include
only student or teacher opinions, this research contributes to the field
by evaluating problems from both perspectives and incorporating the
views of teachers who are actively delivering the course, offering
solutions to the identified problems.

Research Design

This study utilized the case study method, one of the qualitative
research methods. Case studies focus on identifying existing problems
and providing recommendations for solutions using multiple sources
of information (observation, interviews, etc.) (Buyukozturk et al., 2009;
Creswell, 2016; Yin, 2009). According to Grabowski (2004), observations
and interviews are commonly recommmended tools by needs analysis
experts. Similarly, the purpose of this study is to identify the current
problems in ongoing education during the COVID-19 process using
observations and interviews. In terms of solutions, in-depth
recommendations are provided for the problems experienced in the
phenomenon of reading skills instruction in language teaching.
Comprehensive data obtained in this context are analyzed and
reported using a holistic perspective and multiple information sources
(observation-interview).

Participants

Participants include thirteen preparatory students with a pre-
intermediate level of language proficiency and four English instructors
working at a state university in Izmir. The institution has a total of
seventeen different classes, twelve of which are at the basic level, three
at the pre-intermediate level, and two at the intermediate level of
English education. The levels of students are determined based on the
placement test conducted at the beginning of the semester. Weekly
course hours vary according to students' levels, being 25, 22, and 20
hours, respectively. Three hours per week on average are allocated to
reading skills in preparatory education. In the fall semester of the 2020-
2021 academic year, courses were conducted as online classes through
distance education, supported by asynchronous lessons, as per the
decision of the Higher Education Council (YOK). There are twenty
instructors in the School of Foreign Languages, and each instructor
holds at least a master's degree. Participants were selected through
non-probability sampling methods, specifically the convenient
sampling model (Buyukdzturk et al, 2013), and volunteered to
participate in the study. Demographic information of the participants is
presented in the tables below.
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Table 1
Demographic Information of Participant Instructors
Gender Age Education Levelofthe Experience
students of online
they teach education
Teacher1 Female 30 MA Elementary Yes
Teacher2 Female 32 PhD (in Pre-intermediate Yes
progress)
Teacher3 Female 34 PhD (in Pre-intermediate Yes
progress)

Teacher4 Female 47 MA Elementary Yes

Table 2

Demographic Information of Participant Students

Gender Age Level of English

Student 1 Female 17 Pre-intermediate
Student 2 Female 18 Pre-intermediate
Student 3 Female 18 Pre-intermediate
Student 4 Female 20 Pre-intermediate
Student 5 Female 18 Pre-intermediate
Student 6 Female 18 Pre-intermediate
Student 7 Female 18 Pre-intermediate
Student 8 Male 19 Pre-intermediate
Student 9 Male 18 Pre-intermediate
Student 10 Male 18 Pre-intermediate
Student 1 Female 48 Pre-intermediate
Student 12 Female 18 Pre-intermediate
Student 13 Male 19 Pre-intermediate

To ensure the reliability and accuracy of the findings, participants were
reminded of their right to withdraw from the study.

Data Collection Instruments

The data for the research were collected through semi-structured
interviews and class observations conducted by researchers, with the
aim of increasing validity and reliability. Data collection instruments
primarily focused on identifying the challenges faced by students and
teachers in reading lessons, as well as reading sub-skills (finding the
main idea, explaining details, making inferences, identifying references
in the text, and vocabulary). To achieve this, literature related to reading
skills and rubrics was reviewed, sub-skills were identified, and interview
qguestions were formulated accordingly. In the first phase of the study,
after obtaining expert opinions from two academics holding the titles
of professor and associate professor in the field of program
development, interviews were conducted and ethical approval was
obtained from the relevant institution, along with consent from the
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participants whose classes were to be observed. To ensure the validity
and reliability of the collected data and support the findings, the
reading lessons of four different instructors were observed and
analyzed based on reading sub-skills. Observations, comprising a total
of eight class hours (two hours of reading per week) for each instructor,
involved monitoring, documenting, and analyzing the class records of
the instructors. Since there was no intervention with the observed
individuals during the observations, direct observation can be defined
as non-participant observation due to the participants' awareness of
being observed (Kawulich, 2012).

For this study, the following semi-structured interview questions were
posed to students:

1. What kind of problems do you experience while attending
distance education as a student? What are the challenging
points for you?

2. Can you explain the factors that affect your participation in the
course during distance education?

3. In general, can you understand the main idea in reading texts?
What could be the reasons for things you find difficult to
understand? What could be facilitating factors? What are your
suggestions for determining the main idea more easily?

4. How well do you understand the details in reading activities?
What could be the reason for difficulties in understanding
details? What could be facilitating factors? How can details in the
text be found more easily?

5. What do you do/feel when you encounter words you don't know
while reading? How can you better cope with unknown words?

6. Can you identify references in the text in reading activities? For
example, can you notice how pronouns or adjectives are used?
How can you provide more successful answers to reference
guestions?

7. Can you answer inference questions in reading activities? What
could be the reasons for struggling with these? What are your
suggestions for answering inference questions more
successfully?

8. Can you determine the author's purpose or attitude in reading
passages? What would help you improve in this regard?

Similar questions were addressed to instructors:

1. What kind of problems do you experience while conducting
distance education as an instructor? What are the challenging
points for you?
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2. Canyou explain the factors affecting students' participationin the
course during distance education?

3. What are the problems encountered in teaching reading skills in
your course?

e Finding the main idea

e Understanding details

¢ Making inferences

e Vocabulary

e |dentifying references in the text

4. Considering these problems, what are your suggestions for
teaching reading skills?

Data Collection

The study was conducted during the academic year 2020-2021.
Participants were initially informmed about the content of the study and
a suitable date and time for the interview were determined for
participants who agreed to participate in this scientific study. Semi-
structured interview questions developed by the researchers were
asked through the Microsoft Teams, and interviews were recorded and
transcribed after obtaining participant consent. For the second phase
of the study, class records for reading skills were requested from
instructors, and these classes were examined based on the reading
sub-skills identified through the literature review.

Data Analysis

Data obtained from semi-structured interviews and class observations
conducted in Turkish with students and instructors were analyzed
using content analysis to ensure the reliability of the findings. As stated
by Metin and Unal (2022), content analysis is a qualitative research
method that aims to analyze various materials, documents, texts, and
records within a specific framework of rules (sampling, coding,
categorization, etc.) to obtain objective, measurable, and verifiable
information. This method enables the identification of general trends in
a subject or field. The main goal of this research is to address questions
about how the descriptive content analysis method, widely used in the
field of educational sciences, can be applied to other social sciences. To
achieve this, it was initially determined which data included which
reading sub-skill through color coding. The data were then loaded into
the NVIVO-12 program and categorized for analysis. Three researchers
analyzed the data for code integrity to ensure consistency between
scores. The "Cohen's Kappa" formula was used to determine the
consistency between scores, and values for each code were provided in
the findings section. Cohen's Kappa (k) = .83 was found at an excellent
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level of agreement.

Findings
The findings are presented in two categories: student perspectives and
teacher observation-interview findings (see Table 3).

Table 3
Covid-19 -Student Views on the Problems of Reading Comprehension in
Distance Education

Themes N R Cohen’s Kappa (k)
Kappa Coefficients
Finding the Main Idea 12 21 92
Vocabulary 10 14 .86
Strategy Use 7 7 98
Distance Education Process 13 25 .85
Learning Environment 4 5 .65
Technological Infrastructure 6 6 96
Systemic Interaction 9 n 99
Advantages (+) 2 2 .82
Explanation of Details n 19 84
Vocabulary 7 n .82
Strategy Use 10 7 .86
References in the Text 12 14 84
Anxiety about Making Mistakes 1 1 .82
Making Inferences 10 15 .81
Vocabulary 6 8 .81
Strategy Use 6 7 .82
Finding the Author’'s Purpose 12 14 .81
Vocabulary Learning 1 15 .78

(N=Number of participants, R=Frequency of the codes)

One of the primary challenges encountered in reading classes
conducted through distance education as part of the Covid-19
pandemic measures is the issues arising from distance learning.
Additionally, difficulties are observed in dimensions such as identifying
the main idea, explaining details, making inferences, vocabulary
learning, determining the author's purpose, identifying quotations in
the text, and fear of making mistakes. It is noted that the problems
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during distance education stem from the learning environment,
technological infrastructure, and systemic interaction.

Students have emphasized the presence of distracting elements in the
learning environment depending on their location during online
education:

"My mind can wander because | am in my room during online
education. | don't have any other problems besides that." (Student 1)

"For example, when | wake up, | am at home. | am in a
comfortable environment. Focusing completely is very difficult. Of
course, | try to focus, but it's not as easy as it seems." (Student 2)

Students have also pointed out problems related to technological
infrastructure during distance education:

"Sometimes there may be a disconnection, for example, when
sharing the screen, the slide may appear late on our screen. Such
problems can occur. So sometimes | can't respond. Besides, there may
be interruptions during exams." (Student 1)

"In general, if | look at my current situation, | think it's more of an
internet-related issue. Internet disconnection." (Student 8)

Issues related to communication and systemic interaction are
expressed as follows:

"The difficulties | have are generally not related to me; they arise
from the mixing of sounds or things not being the same as in real life,
like taking turns or something. | didn't like that." (Student 10)

"How can | say? | don't feel like attending classes, but if it were
face-to-face, it would encourage me to participate like that. Others are
already blocking it. There is confusion.”" (Student 13)

"When entering the class, either the sounds overlap or someone
else interrupts while I'm entering the class, so we only have this kind of
problem." (Student 4)

Two students have mentioned some advantages of distance education:

"Actually, | participate a lot and willingly. | really don't know how
time passes. ... | never get bored. How time flies... It feels very good.
You treated me very well during this pandemic process. | already love
learning. Frankly, it was very good for me." (Student 13)

"Opening the computer and joining the class was very
comfortable for me. Let me tell you about my preparation; | had no
preparation at all." (Student 8)

Based on student interview data, it can be said that the factors
that negatively affect students' participation in language learning
during distance education are problems arising from internet use,
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connection-technology, systemic interaction, and distracting elements
in the learning environment.

Another finding is that 'vocabulary,' 'lack of use of reading strategy,
problems in finding the main idea, explaining details, and making
inferences are among the primary issues. Students expressed their
problems related to the topic as follows:

"I don't think of anything about finding the main ideq, but..
Generally, | look at the first sentences to find the main idea. | don't do
anything else. It becomes clear right away." (Student 1)

"In general, for example, | think | can understand what the topic
is by focusing more on the last words. That's it." (Student 7)

"If | understand the words, | find them quickly. | have no problem
with that." (Student 12)

"If | can't interpret the text, if there are many words | don't know,
or if I'm miles away at that moment, these are significant factors for
me." (Student 3)

"Actually, | think the main reason | miss details is, as | said before,
vocabulary. If we knew the words, we wouldn't go into much detail,
but... We can do things to improve that." (Student 4)

Students stated that they use various methods such as looking at
translations, making predictions, finding the root of the word, looking
at the dictionary, listening to music, and watching movies to learn
words:

"At first, I'm surprised because it's the first time I've seen an
unknown word. Then | read the whole sentence. | guess what it could
be. Sometimes, if the word is a compound word, for example, | look to
see if | know the root. If | know, | guess what it is. If | can't find it, | look
directly at the dictionary." (Student 1)

"I feel bad because | think my word knowledge is good. But | write
to know. Alphabetically. | even rank them in notebooks to easily find
and remember." (Student 13)

"Sometimes, | forget very simple things, and | know | did
something directly, | use the dictionary, or | open the translation from
the phone. Of course, the translation is not very accurate, but | try to
look at it right away. | take notes. That's it. I'm trying to handle these
somehow." (Student 2)

"Then | look at the type of the word. If | can't find it, | look in the
dictionary or use the translation.” (Student 7)
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In addition to the difficulties in making inferences and language
problems, students (n=12) have mostly stated that they do not have any
problems in identifying references in the text:

"I have a problem too. | want to participate; | want to be active,
but | have a little lack of self-confidence in this way. When I'm about to
participate, | feel like | can say something wrong or incomplete... “
(Student 4).

"If there are very difficult questions, | rarely have difficulty, only
when it's very difficult. But other than that, | don't have any difficulty.”
(Student 5).

"Yes, let me tell you this. In your first lesson, you thought about
English pronouns and adjectives. You know the meaning of the
pronoun, the meaning of the adjective... Because | never needed them.
Probably | used them as an adjective in the sentence.” (Student 9).

In addition to student opinions, interview and observation findings
based on teacher views are synthesized and presented (see Figure ).

Figure 1
Observation Findings for Teacher Lesson Recording: Activity Frequency
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A: Finding the main idea; B: Explaining details: C: Vocabulary: D Distance Education
Problems: E: Asking Reference Questions: F: Note taking

In the reading lesson, three teachers focused more on asking reference
guestions, while one teacher focused more on explaining details. All
teachers teaching at different proficiency levels conducted activities
related to finding the main idea and explaining details. Vocabulary
studies are conducted at different frequencies for each teacher.
Problems are generally related to vocabulary activities and distance
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education issues. All participating teachers expressed that they faced
problems due to distance education:

"..a few students did not respond when the teacher called, even
though they appeared online" (Teacher 1).

"..the image and sound froze due to internet connection, making
it difficult for the teacher and students to understand each other”
(Teacher 2).

"At first, the class was silent, then two students answered the
question at the same time, and the sounds mixed" (Teacher 4).

"When a few students answered at the same time, it became
difficult to understand the answer. Taking turns sometimes causes
confusion, and most students prefer to remain silent and not
participate in the class" (Teacher 3).

Regarding vocabulary, teachers use various frequencies for activities.
However, some ineffective strategies used by students during lessons
were noted:

"When a student asked the meaning of an English word, another
student responded in Turkish" (Teacher 7).

"Later, when a student asked about the meaning of words he
thought he didn't know, another student checked the meanings in
Turkish. Students preferred to say the meanings of words in Turkish"
(Teacher 2).

Teacher 4, who emphasized vocabulary exercises the most, stated the
following about the topic:

"The teacher asked students a question related to their daily lives
to teach the sentence in the reading passage and students answered
the question with this sentence.”

Based on the examined class records, it is noteworthy that each teacher
included activities related to finding the main idea and explaining
details in their lessons. The researcher's observation on this matter is as
follows:

"In the next activity, the teacher asked students to read the text
as a group, write a paragraph related to the topic, and add it to the
text" (Teacher1).

"Teacher 3 encouraged students to find a different strategy
rather than directly asking for the main idea. This approach seems to
have a positive effect on student participation."

"Another student was assigned to read the last paragraph and
asked what the paragraph was about at the end of the reading. The
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student felt the need to add details after stating what the paragraph
was about" (Teacher 2).

Considering the need felt by teachers to add details when specifying
the main idea and topics in class records, it is observed that students
struggle to determine the main idea and topic of a paragraph in
reading lessons.

Teachers 3 and 4 used reference questions the most in their lessons:

"In the next text with reference questions, the teacher explained
and answered the first question for students, and then gave them time
to read the text and answer the questions. After the time elapsed, the
teacher asked who volunteered to answer the question. The first few
questions were answered smoothly by students" (Teacher 3).

"The teacher emphasized that only personal pronouns were
asked in reference questions. They read another text with students and
found the pronouns mentioned there together. The next exercise was
a reference question exercise, and the teacher asked students to
answer the questions, giving them 3-4 minutes" (Teacher 4).

In line with observation findings, interview findings also indicated that
the fundamental problems in understanding reading lessons were
related to distance education and vocabulary. Teachers suggested that
the use of technology-based tools or short textbook activities that
motivate reading could help students overcome their reading
comprehension problems. Concerning vocabulary, all teachers
mentioned that students either lack specific reading strategies or
misuse them:

"They struggle with this because when they say a word, if it is a
word they don't know, they experience a fear and anxiety about how
to deal with it and find it. They even asked me questions about it"
(Teacher 2).

"In my opinion, the biggest problem with vocabulary is that
students try to learn words with ineffective strategies. When some
students say they study a lot of words and | ask how they study, they
say they write English on the left and Turkish on the right. That's how
they study, for example, the biggest problem is not being able to
internalize words, that is, not being able to express the words in
English" (Teacher 3).

All teachers stated that they faced problems related to distance
education while conducting reading comprehension activities:

"The biggest problem | observed in my classes is that students’
participation is less than face-to-face education. In other words, | have
difficulty ensuring students' participation in the lesson. After all,
students don't open their cameras. We can't make eye contact with
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them. In short, when explaining the lesson, we have no chance to check
whether students are really listening to us or not" (Teacher 3).

"Some still don't have a computer. So, they may have difficulty
using a phone during class or may experience problems with the
internet. There have been many times they said they couldn't log in
due to the internet. Also, due to the home environment, they may have
difficulty, or for personal reasons, they may struggle" (Teacher 2).

"If we think beyond the Covid process, the biggest problem in
online education is that they are not good at time management.
Therefore, they need to follow the lesson because in schools that
provide online education, there is usually this opportunity; students
can watch the lesson recordings later" (Teacher 4).

All teachers suggested developing a positive attitude toward reading
with technology-based tools and finding ways to motivate students to
read. Additionally, Teacher 3 suggested teaching reading strategies,
and Teacher 4 suggested including shorter texts in books:

"We can teach reading strategies to students so that they feel
more motivated" (Teacher 3).

"They need to read a lot and produce something on it; they have
to do it continuously. So, this can be a tool. Students can be given more
comprehensive readings. For example, they asked me, and | shared. |
even shared the applications they can read. (Teacher 2).

"First of all, shorter texts should be used, especially if there is
much to improve, shorter texts—not in a simple sense—should be used
that will not cause students to lose all their motivation and despair
when they look at it in this way. Those that create a 'l can handle this'
feeling" (Teacher 4).

Teachers mentioned that students, especially in understanding
directives and distinguishing details from the main idea, face
challenges in determining the main idea:

"For example, students don't know where to look in a text to find
the main idea. For example, even though | told them in the previous
lesson, if they weren't there, they might not understand where to look
for the topic | taught. For example, if they struggle to read something
in the reading lesson and don't understand it because there is no one
to explain, they struggle even more" (Teacher 2).

"Students may have difficulty understanding what the main idea
is. Especially when answering, they may think that the details are
about the main ideq" (Teacher 3).
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Conclusion and Implications

The research findings indicate, as in many other studies, challenges in
distance education affecting participation in synchronous classes
(Alraimi et al., 2022; Andel et al., 2020; Carbajal-Carrera, 2021; Dziuban et
al., 2019; Morrison et al.,, 2021; OzUdogru, 2020; Rasmitadila et al., 2020;
Vaughan et al., 2021). Some teachers may have a limited understanding
of the types of resources available on the web, limited research skills,
and limited abilities to prepare and use web-based resources in their
classes. For instance, Farisa et al.'s (2022) study revealed a diversity in
teachers' competencies, ranging from rarely integrating all ICT tools
into their classes to not using them at all. These results suggest that
English teachers may need more professional development programs
related to ICT to understand and use ICT environments and tools for
teaching English. Ahmed and Tumen-Akyildiz (2022) also expressed the
need for training and seminars to enhance the skills of EFL teachers in
using these tools and becoming digitally competent.

As a result of Grabowski's (2004) research, attitude, skill, and knowledge
are among the teacher factors that facilitate or hinder web use in the
classroom. Trajanovic et al., 2007, identified that the major problem in
distance education is the lack of teacher-student and student-student
communication. Strategies can be shared on how to increase students'
readiness, or ideas can be exchanged on what can be done to increase
their motivation. This way, students can become more engaged in the
learning process by reshaping their reading lessons. Yuce's (2019)
research indicated that teachers found teaching reading and listening
skills in distance education easier than other language skills. The study
also identified the fundamental problems of online foreign language
learning as face-to-face interaction, focus, web tools, and technology-
based issues, which are consistent with the findings of this study.

Similarly, Digtyar et al, 2019, suggested that regular professional
support, high motivation, and the provision of necessary electronic
resources through distance education could enhance the quality of
language learning in universities. Slaski et al., 2020, examined the
problems of distance education in a university setting from a different
perspective. Distance education due to the pandemic can be turned
into an opportunity by using technology effectively. Multimedia
applications can be used to individually renew those experiencing
problems, addressing their needs.

Learning vocabulary is considered a vital part of acquiring any target
language and enhances language skills. According to Hashemi's (2021)
research, vocabulary knowledge directly influences students' sub-skills
such as inference, understanding details, and finding the main idea.
Our study identified significant deficiencies in the development and
implementation of strategies for vocabulary learning, indicating a need
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for further research in this area. Grabe (2006) emphasized a strong
relationship between reading comprehension and vocabulary. This
situation suggests that deficiencies in students' vocabulary or their
ability to guess the meanings of unknown words pose significant
obstacles to inference, understanding details, and finding the main
idea, even indicating that vocabulary knowledge is a prerequisite for
learning these sub-skills. This finding highlights the lack of vocabulary
teaching and reading skills in distance education, as also emphasized
by Vorobel and Kim (2012). Similarly, Eshonqulova (2021) emphasized
the importance of vocabulary knowledge, stating that it forms the
foundation of all foreign language skKills.

In a case study conducted with foreign language teachers, Nurkamto
et al.,, 2021, found that students' deficiencies in understanding what
they read are mostly due to a lack of reading strategies. It was found
that students have Ilimited or non-strategic techniques for
understanding the meanings of unknown words and finding the main
idea. In light of this data, it is emphasized that more comprehensive
strategy training should be given on how to predict the meanings of
unknown words to improve reading comprehension, and more
emphasis should be placed on vocabulary studies and repetitions. The
low success of students in finding the main idea may also be due to
reasons such as not knowing where to find the main idea, not being
familiar with the superficial scanning technique, or not practicing
enough in this regard. According to Ediger (2006), strategic
competence is important for foreign language learners. In this context,
planning reading lessons more inclusive of strategy instruction may be
effective in improving reading skills. One of the findings related to the
path of vocabulary learning is that when students encounter words
they do not know in the text, they use translation programs in addition
to the expected strategies. This finding indicates that students need to
learn some strategies related to vocabulary learning. Eshonqulova
(2021) also emphasized that language understanding problems of
students are due to a lack of vocabulary knowledge. Similarly, Baskan
and Ustabulut (2020) argue that individuals must first understand texts
in the target language for the development of reading skills in a foreign
language, and they add that this requires sufficient vocabulary
knowledge.

Students' interests and perspectives can contribute to the
development of reading comprehension skills. Lekawael and
Ferdinandus (2021) examined how students experienced "extensive
reading" based on reading for pleasure. This approach enhances
English vocabulary and reading comprehension levels. Vuong et al,,
2021, concluded that by understanding students' personal preferences
and recommending books to them, their interest in reading as readers
can be increased. Introducing students to resources where they can
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find books suitable for their interests when it is not possible to
determine reading texts according to students' interests can also
increase their interest. As highlighted in the research findings of Holme
and Chalauisaeng (2006), having students read texts they choose will
support the more effective learning of reading skills. The language
learning problems experienced by non-native English-speaking
countries have increased during the pandemic. This study presents a
map of needs and solutions that need to be focused on in-depth
solution-oriented studies. It is thought that studies on the needs of
foreign language education will contribute to this field.

Differences between distance education and reading lessons may stem
from different needs of students and teachers. The problems and needs
of teachers and students should be evaluated on a common ground.
Reading lessons should be redesigned in distance education to
minimize problems.

This research is qualitative; therefore, the results cannot be generalized
to different learning environments, students, and teachers. The findings
also focused only on reading lessons in distance education, and the
issues experienced, or the perceptions of the same group of students
and teachers may vary for different language skills. In this context,
repeating the study with a larger sample group and using mixed
methods may provide more reliable results. Similarly, future studies
that aim to solve the problems in this study but focus on different
language skills can contribute to the language teaching process.
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