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Ozet

Bu arastirmada ogretmen goruslerine gore karizmatik liderlik,
duygusal emek ve lidere guven arasindaki iliskinin
incelenmesi amaglanmistir. Arastirmanin orneklemi, 2020-
2021 egitim 6gretim yilinda Trabzon ili tim ilgelerindeki resmi
ilkokul, ortaokul ve liselerde goérev yapan 522 égretmenden
olusmaktadir. Arastirmanin verileri, Duygusal Emek Olcedi,
Conger-Kanungo Karizmatik Liderlik Olcegi ve Lidere Given
Olcegi kullanilarak toplanilimistir. Veriler Pearson momentler
carpimi korelasyon katsayisi ve hiyerarsik regresyon ile analiz
edilmistir. Arastirma bulgularina gére karizmatik liderlik, lidere
guven ve duygusal emegin alt boyutlari arasinda anlamli
iliskiler tespit edilmistir. Ayrica hiyerarsik regresyon analizine
gore de karizmatik liderlik ve lidere guvenin duygusal emegin
alt boyutlarinin anlamli olarak yordayicisi oldugu goérilmdstdar.
Elde edilen sonuclar karizmatik liderlik, duygusal emek ve
lidere guven degiskenleri baglaminda tartisiimis ve politika
yapicilarina, uygulayicilara ve arastirmacilara  ydnelik
onerilerde bulunulmustur.

*Bu ¢calisma birinci yazarin doktora tezinden Gretilmistir.

1 Trabzon Universitesi, 0000-0001-8831-6613, gamzetuti@trabzon.edu.tr

Makale Bilgileri

Arastirma
Makalesi

Goénderim Tarihi
13/06/2023
Kabul Tarihi
24/01/2024
Yayin Tarihi
15/05/2024

Anahtar
Kelimeler

Karizmatik
liderlik,
Duygusal emek,
Lidere gUven,
Ogretmen

2 Hacettepe Universitesi EGitim Fakultesi, 0000-0002-1166-6831, mrtozdem@gmail.com

164
Atif:

Tuti, G. ve Ozdemir, M. (2024). Karizmatik liderlik, lidere glven ve duygusal emege ydnelik
dgretmen gorUsleri: Trabzon ili érnedi. Pamukkale Universitesi Egitim Fakultesi

Dergisi [PAUEFD], 61, 164-186. https://doi.org/10.9779/pauefd. 1314078

NN

https://doi.org/10.9779/pauefd.1314078

™

A
Synyey W



PAUEFD, 61, 164-186 [2024] https://doi.org/10.9779/pauefd.1314078
Giris
Egitimin énemli paydaslari olan yonetici, 6gretmen, égrenci ve veliler
okul ortaminda surekli iletisim ve etkilesim icerisindedir. Bu etkilesim
surecinin merkezinde de ogretmenler bulunmaktadir. EgJitim ve
ogretimin basariyla  yurutulmesinde  anahtar rol oynayan
ogretmenlerin  sUre¢ icerinde kontrollU duygularla davranislar
sergilemesi beklenir. Duygusal emek olarak ifade edilen bu
davranislari 6gretmenler sergilerken okulun hedefleri baglaminda &6z
duygu ydénetimine ihtiya¢c duyarlar. Hargreaves (1998) bu 6z duygu
yonetimini, kisisellestirerek dégretimin kalbine benzetmistir. Ogretim

sirasinda cocuklarin duygularini kavrayarak bunlara uygun duygusal
emek davranisi sergilemenin 6nemli oldugunu ifade etmistir.

Duygusal emek; calisanin belli bir karsilik elde etmek icin duygularini
yoénetmesi ve duzenlemesidir (Hochschild, 1983). Bu duygu yonetimi
kisiler arasi etkilesimin yogun oldugu meslek gruplarinda daha fazla
én  plana cikmaktadir. Ogretmenlik meslegi de bu meslek
gruplarindan biridir. Egitim &gretim sureclerinin her asamasinda
duygusal emek davranisi sergilemeyi gerektiren bu meslekte
ogrenciler ile etkili bir o6gretim gerceklestiriimesinde olumlu
duygularin ise kosulmasi beklenir (Hargreaves, 1998). Ogretmenlerin
ogrencilere  sundugu kazanimlarin  gerceklestigini  gérmesiyle
mutluluk  duymasi; aksine  kazanimlarin  gerceklestiremedigi
durumlarda ise hayal kirikligr yasamasi égretimin duygusal boyutunun
gostergesi olarak sunulabilir.

Alanyazinda taramalarinda arastirmacilarin, &égretmen duygusal
emeginin sonuclarina ve oncullerine odaklandiklari gérulmektedir.
Onceki arastirmalar 6gretmen duygusal emegdinin érgutsel iklim
(Mavi, 2020), is performansi (Akhter, 2016), duygusal zeka (Yin ve
digerleri, 2013), o6gretimin etkililigi (Gaan, 2012), 6rgutsel vatandaslik
(Begenirbas ve Meydan, 2012) ve is doyumu (Pugliesi, 1999) gibi
degiskenlere olumlu katki sagladigini; tukenmislik (Serin, 2014; Yao ve
digerleri, 2015), stres (Kilic ve Demirel, 2019), gerginlik (Gelderen ve
digerleri, 2011) ve sinizm (SU Erdz, 2014) gibi degiskenleri de olumsuz
etkiledigini ortaya koymustur.

Diger yandan kimi kisisel ve 6rgutsel etmenlerin 6gretmen duygusal
emegini yordadigi da cesitli calismalarda kesfedilmistir. Kisisel
etmenleri ele alan ¢alismalarda duygusal zeka (Savas, 2012; Carikel,
2018), iyi olus (Bakar, 2018; Erturk ve digerleri, 2016), is doyumu
(Cheung ve Tang, 2011), memnuniyet (Zhang ve Zhu, 2008), glven
(Tuti, 2021) ve tukenmislik (Lee ve Chelladurai, 2018; Zhang ve Zhu,
2008) gibi degiskenlerle calisildigi gorulmustar. Orgltsel etmenleri ele
alan calismalarda ise 6rgutsel destek (Kagamak, 2019), érgutsel politika
algilari (Akbas ve Bostanci, 2019), yonetsel destek (Erturk ve digerleri,
2016) ve lider uye etkilesimi (Cankal, 2020) gibi degiskenlerle
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calisiimistir. Bunlarin disinda liderligin de duygusal emek Uzerinde
onemli bir etki olusturdugu bilinmektedir (Gurer ve Ciftci, 2019;
Ozdemir ve Kogak, 2018; Senel ve Aydogan, 2019; Tuti, 2021; Uzun, 2021).
Olasi yasanacak kriz sirasinda, égretmenlerin dusunceleri alinarak ve
yoénetime de yansitarak sorunun c¢ozulmesine olanak saglarlar.
Adiguzel'in (2016) de belirttigi gibi calisanin dusuncelerinin dinlenmesi,
¢c6zum surecinde katkisinin bulundugunu hissetmesi yonetime karsi
duydugu guveni olumlu yonde etkilemektedir. Lider okul yoneticileri
okullarda &érgutsel sinerjini ortaya ¢ikmasini ve 6rgute bunun olumliu
sekilde yansitiimasini saglamaktadir. Ayrica ogretmenlerin egitim
ogretim surecinde istek ve beklentilerini onemseyerek bu dogrultuda
onlarin motivasyonlarinin desteklenmesine ortam olusturmaktadir. Bu
sayede orgutte yuksek performans elde edilebilir, birey ve okul da
akademik basarlyl yakalayabilir. OrgUt icerisinde glveni tesis ederek
bunu basaran etkili lider yonetici tiplerinden birisi de karizmatik
liderlerdir.

Karizmatik lider; bireyin nitelik ve degerinin nadir rastlanan &zellikleri
tasiyor olmasi nedeniyle diger insanlardan ayrilan, topluma olan
yaklasimi ile insanlara inan¢ ve guven duygusunu vererek, insanlarin
kendisini gonulden takip etmesini saglayacak guce sahip kisidir
(Weber, 1995). Karizmatik liderlerin guven uyandiran, ilham veren, yol
gosteren, olumlu gelecek algisi olusturan ve izleyicilerinin ufkunu
genisleterek kendi hayatlarindaki gercekten onemli seyleri fark
etmelerini saglayan ozellikleri vardir (Uyguc¢ ve digerleri, 2000).
Karizmatik liderlerdeki bu o6zellikler érgutsel sureclerde bircok
degiskende etki yaratmaktadir. Bu etki orgutsel baglilik, orgutsel
vatandaslik, 6rgut kultaru, takim butunlugu, calisan performansi ve
motivasyon degiskenleri ile karizmatik liderlik arasinda yapilan
korelasyonel calismalarin pozitif iliskili olmasi ile aciklanabilir (Aykanat,
2010; Celik, 2017; Isik, 2016).

Karizmatik liderlik &zellikleriyle duygusal emek Uzerinde onemli bir
etki gésteren diger bir degiskenin ise “guven” oldugunu sdéylemek
mMUumkundur. Son on yildir 6rgutsel guven ve liderlik arasindaki iliskiye
yonelik yapilan calismalarin artmasi 6nem kazanilan bir alan
oldugunun kanitidir. Eger bir calisan kendi orgutunde kendisini
guvende hissetmiyorsa ve diger calisanlar ile yeterli duzeyde iliski
kuramiyorsa orgutsel sureclerde olumsuzluk yasanmasina sebep
olacaktir. (Braun ve digerleri, 2013; Tuti ve Ada, 2019). Bu
olumsuzluklarini ortadan kaldirma gorevi ise egitim orgutlerinde lider
okul mudurlerine dusmektedir. Bu baglamda arastirmanin 6zgun
tarafi, duygusal emek Uzerinde karizmatik liderlik ve lidere guvenin
yordama gucune odaklanmasidir. Bu odak noktasinin incelenmesinin
alanyazina birden fazla énemli katkisi bulunmaktadir. ilk olarak,
mudurlerin &zellikle kriz durumlarinda sergiledikleri karizmatik liderlik
davranislarinin  ¢cézum odakli okul kudltirdnun olusturulmasi ve
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orgutsel motivasyonun surekliligi acgisindan ¢ok &nemlidir. Okul
kaltaranu olumsuz etkileyen faktorleri anlamak, onlari bu rolde
desteklemenin yollarini belirlemeye ve okullari i¢cin olumlu sonuclari
tesvik etmeye yardimci olabilir.

Cunku lider olan okul mudurlerine duyulan guven calisanlarin iyi olus
(Ceyanes, 2004; Kelloway ve digerleri, 2012; Liu ve digerleri, 2022;
Taspinar ve Eryesil, 2021; Uslu ve Simsek, 2020; Yin ve digerleri, 2013),
motivasyon (Bektas ve digerleri, 2022; Huggins ve diderleri, 2016; irge,
2016; Karabekir ve digerleri, 2016; Okcu ve digerleri, 2020; Pranitasari,
2020) liderlik uygulamalarini (Bass ve digerleri, 2003; Bulut, 2012;
Cemaloglu ve Kiling, 2012; Vineburgh, 2010) yordayici énemli bir
degiskendir. Bu nedenle okul mudurlerinin  karizmatik liderlik
davraniglarinin  é6gretmenlerde olusturdugu guven baglaminda
duygusal emeklerini ne dlcude etkiledigini anlamak okullarda daha
etkili liderligin ve karar vermenin nasil tesvik edilecegine dair icgoruler
saglayabilir. Bir diger oénemli katkisi ise duygusal emek egitim
liderliginde yeterince arastirilmamis bir yapidir. Lidere guven ve
karizmatik liderligin, duygusal emek surecini yordama duzeylerinin
ogretmen goruslerine goére incelenmesi, bu iliskinin  baglantisal
yapisini tanimlayarak yeni bakis acilari saglayabilir.

Genel olarak, bu arastirma karizmatik liderlik ve lidere guUven
literaturune katkida bulunarak ogretmenlerin duygusal emeklerine
etkisinde mudurlerin nasil desteklenebilecegine dair bir vizyon
saglama ve dolayisiyla okullar, 6gretmenler ve dgrenciler icin olumlu
sonuclari  tesvik etme potansiyeline sahiptir. Bu kapsamda
gerceklestirilen alanyazin taramalarinda duygusal emek ve karizmatik
liderlik iliskisinin sinirli calismaya konu edinildigi goérulmustar. Ayrica
duygusal emek ve lidere guven degiskeni arasindaki iliskinin nasil
olduguna yonelik alanyazinda bir bosluk vardir. Ancak karizmatik
liderlik, lidere guven ve duygusal emek iliskisi calisiilmamistir.
Dolayisiyla bu calismanin amaci karizmatik liderlik, lidere guven ve
duygusal emek arasindaki ¢cok yonlu iliskileri 6gretmen verisine dayali
incelemektedir. Bu kapsamda arastirmada asagidaki sorulara yanit
aranmistir;

1. Katilimcilarin  karizmatik liderlik, duygusal emek ve lidere
guvene iliskin gorusleri nedir?
2. Karizmatik liderlik ve lidere guven, duygusal emegin anlaml bir
yordayicisi midir?
Yoéntem
Arastirmanin Modeli

Bu calismanin amaci, o6gretmenlerin karizmatik liderligi, duygusal
emegi ve liderlige gUveni arasindaki iliskiyi incelemektir. Calisma, nicel
arastirma yontemleri  kullanilarak iligskisel arastirma modeliyle
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tasarlanmistir.  Tarama, mevcut veya gec¢mis bir  durumun
betimlenmesidir (Buyukozturk ve digerleri, 2014). Karizmatik liderlik,
duygusal emek ve liderlere duyulan guven arasindaki farkhliklarin
varligini, kapsamini ve olasi sonuclarint belirlemek icin iliskisel
arastirma modeli tercih edilmistir (Fraenkel ve digerleri, 2012).

Calisma Grubu

Arastirmanin evrenini, 2020-2021 egitim égretim yilinda Trabzon iline
bagli resmi ilkokul, ortaokul ve lisede goérev yapan 8336 6gretmen
olusturmaktadir. Orneklemi ise % 95 glven duzeyinde ve .05 anlamlilik
duzeyinde yapilan hesaplamalar sonucunda 522 ogretmenin temsil
edecedi varsayllmistir (Ozdemir, 2018). Orneklem tespitinde Trabzon
ilinin 18 ilcesinde (Akgcaabat, Arakli, Arsin, Besikduzu, Carsibasi,
Caykara, Dernekpazari, Duzkdy, Hayrat, Koprubasi, Macka, Of,
Ortahisar, Surmene, Salpazari, Tonya, Vakfikebir, Yomra) gorev
yapmakta olan 6gretmen sayilari dlcut alinarak hangi resmi okullardan
secilecegi tabakall 6rnekleme yontemi ile belirlenmistir.

Tum ilgelerden katilim saglanmistir. Katilim saglayan égretmenlerin
demografik bilgilerine dair gostergeler Tablo T'de sunulmustur.

Tablo 1
Katilimcir Ogretmenlere Ait Demografik Bilgiler
Alt Boyutlar Frekans (n) Yuzde (%)
Cinsiyet
Kadin 271 519
Erkek 251 481
Yas
20-30 71 13.6
31-40 224 429
41-50 172 33
50 ve Uzeri 55 10.5
Egitim Duzeyi
Lisans 432 82.8
Lisansustu 90 17.2
Mesleki Kidem
1-5 il 52 10
6-10 Vil 126 24.]
1-15 Vil 110 21.1
16-20 Vil 83 15.9
21 Vil ve Uzeri 151 28.9
Okul Kademesi
Ilkokul 161 30.8
Ortaokul 135 25.9
Lise 226 433
Toplam 522 100
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Calisma érneklemi demografik acidan incelendiginde cinsiyet ve okul
kademesi baglaminda homojen bir katilim saglandigi gorulmektedir.
Mesleki kideme gore bakildiginda ise gdreve yeni baslayanlarin katilm
oraninin daha dusUk oldugu ve lisans mezunlarinin ¢cogunlukta
oldugu sdylenebilir.

Calismada Kullanilan Olgcme (Veri Toplama) Araclari

Arastirmanin veri toplama araclarina ait gecerlik analizleri i¢in
dogrulayici faktér analizi (DFA) yapilmistir.  DFA  sonuglarinin
degerlendirilmesinde referans uyum o&lcutleri kullaniimistir (Simsek,
2007). Tablo 2'de bu referans uyum olcutleri sunulmustur. Yapilan
degerlendirmeler bu dlcut degerler (Schermelleh ve digerleri, 2003)
cercevesinde gerceklestirilmistir.

Tablo 2

Uyum Indekslerine iliskin Olcutler

Uyum T .

indeksleri Kabul Edilebilir Uyum Mukemmel Uyum
x2/sd 2<x2/sd<3 O0<x2/sd<?2
RMSEA .05 < RMSEA .08 .00 < RMSEA .05
AGFI .85 < AGFI <90 90 < AGFI <1.00
NFI 90 = NFI =£.95 95 < NFI £1.00
CFlI 90 <CFl=£.95 95 < CFI=1.00
IFI 90 <IFl<.95 95 <IFI <100
CF 90 = GFl <95 95 < GFI <1.00
SRMR <0.05

Ki-kare <O_.08

p degeri p>.05

Lidere Giiven Olcegi (LGO)

Katilimcilarin lidere gUvenini dlcebilmek amaciyla Tuti ve Ozdemir
(2020) tarafindan gelistirilen “Lidere GUven Olcegdi” kullaniimistir. Besli
Likert tipinde kurgulanan o&lcek tek boyutlu olup toplam 20
maddeden olusmaktadir (érnek madde: Farkl goruslere saygl
gosterir). Olcedin puanlamasinda 1 (Kesinlikle Katilmiyorum) ile 5
(Kesinlikle Katiliyorum) arasinda dereceleme kullaniimistir. Mevcut
arastirmadaki 522 érneklem ile LGO'nUn Cronbach Alfa katsayisi 0.98
olarak hesaplanmistir. Gerceklestirilen analiz sonucunda Olcek
varyansin %73'Unu  aciklamistir. Tek faktorlU modele iliskin DFA
bulgulari sonucunda elde edilen uyum iyiligi degderlerinin, x2/sd=2.12,
RMSEA=0.072, GFI=0.90 ve AGFI=0.85 degerleri kabul edilebilir uyum;
NFI=0.97, CFI=0.99 ve IFI=0.99 degerleri mukemmel uyum gdsterdigi
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tespit edilmistir (Schermelleh ve digerleri, 2003). Bu degerlere dayall
olarak, CK-KLO'nUn bu calisma icin uygun oldugu sonucuna
ulasiimistir.

Conger-Kanungo Karizmatik Liderlik Olcegi (CK-KLO)

Bu arastirmada, égretmenlerin karizmatik liderlik goruslerini olgcmek
amaciyla Conger ve Kanungo (1994) tarafindan gelistirilen ve Ozdemir
ve Pektas (2020) tarafindan Turkce'ye uyarlanan CK-KLO kullaniimistir.
CK-KLO, begsli Likert tipinde derecelendiriimis 25 madde ve alti
boyuttan olusmaktadir. Bu boyutlar, (i)vizyonu belirleme ve aciklama
(alti madde) (6rnek madde: Cosku uyandiran bir konusmacidir),
(ii)cevresel duyarlik godsterme (yedi madde) (6rnek madde: Orgut
calisanlarinin sinirlarinin farkindadir), (iii)sira disi davranislar sergileme
(¢ madde) (6rnek madde: Orgutsel hedeflere ulasmada alisiimadik
tutum sergiler), (iv)kisisel risk Ustlenme (dért madde) (6rnek madde:
Orgut ugruna buyuk kisisel riskler alir), (v)Uye ihtiyaclarina duyarhk
gosterme (U¢ madde) (6rnek madde: Calisanlarin ihtiyac ve hislerine
duyarldir) ve (viimevcut durumu surdurmeme (iki madde) (ornek
madde: Orgutsel hedeflere erismek icin risksiz ve saglam bir yol
haritasindan yanadir) seklindedir. Olcedin puanlamasinda 1 (Hic
Katilmiyorum) ile 5 (Tamamen Katiliyorum) arasinda dereceleme
kullanilmistir. Mevcut arastirmadaki 522 orneklem ile gerceklestirilen
analizler sonucunda CK-KLO'nUn Cronbach Alfa katsayisi 0,95 olarak
hesaplanmistir, bu sonu¢c CK-KLO'nUn dlcedin guvenilir oldugunu
gostermektedir. CK-KLO'nUn uyum degerleri x2/sd=4.41, RMSEA=
0.094, AGFI=0.78, NFI=0.89, CFI= 0.90, IFI=0.84 ve GFIl= 0.82 olarak elde
edilmistir. Bu kabul edilebilir aralik degerlerine dayali olarak
(Schermelleh vd., 2003), CK-KLO'nUn bu calisma icin uygun oldugu
sonucuna ulasiimistir.

Duygusal Emek Olgegi (DEO)

Bu arastirmada Diefendorff vd. (2005) tarafindan gelistirilen ve Basim
ve Begdenirbas (2012) tarafindan Turkceye uyarlanan DEO kullaniimistir.
DEO, begsli Likert tipinde derecelendirilmis, toplam 13 maddeden ve U¢
alt boyuttan olusmaktadir. Bu boyutlar (i)yUzeysel rol yapma (alti
madde) (6rnek madde: Ogrencilerle ilgilenebilmek icin rol yaparim),
(iilderinden rol yapma (dort madde) (6rnek madde: Gdstermem
gereken duygulari gercekte de hissetmek icin caba harcarim) ve
(iildogal duygulardir (G¢ madde) (6rnek madde: Ogrencilere
gosterdigim duygular samimidir). DEO'nUn puanlamasinda 1 (Hicbir
zaman) ile 5 (Her zaman) arasinda dereceleme kullaniimistir. Mevcut
arastirmadaki 522 o6rneklem ile hesaplanan i¢ tutarlik katsayilarina
bakildiginda yuzeysel rol yapma boyutu icin 0.92, derinden rol yapma
boyutu icin 0.85 ve dogal duygular icin 0.83 olarak hesaplaniimistir. Bu
katsayilar, olcegin guvenilirligini desteklemektedir. Olcek toplam
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Cronbach's Alfa katsayisi ise 0.86 olarak bulunmustur. DEO'nin uyum
degerleri x2/sd=2.51, RMSEA= 0.063, AGFI=0.93, NFI=0.92, CFl= 0.96,
IFI=0.90 ve GFl= 0.93 olarak elde edilmistir. Bu degerlerden yola
cikarak, DEO'nUn bu calisma icin uygun oldugu sonucuna ulasiimistir.

Veri Analizi ve islemler

Veri analizi hazirlik asamasinda oncelikle etik komisyon ve uygulama
izni alinmistir. Veri toplama surecinde veriler pandeminin etkilerinden
dolayl cevrimici toplaniimistir. Cevrimici olusturulan Google form
orneklemde yer alan tum okullarla paylasiimis olup, génullultk esasina
gore katilim saglanmistir. DonuUs saglanan 534 veri icerisinde tum
yanitlara cevap vermeyen, eksik ve dluzgun doldurulmayan 12 form
belirlenerek ayiklanmistir. Boylelikle kayip veri ile u¢ deger denetimleri
saglanmistir. Ayrica bir arastirmacinin ayni yontemi kullanarak verileri
toplamasi ve analiz etmesi sonucu ortaya farkli yanhhklar
cikabilmektedir. Bu tur bir yanllik, farkli veri kaynaklari veya arastirma
yontemleri kullanilarak elde edilen sonuclari karsilastirirken hatali
sonuclara yol acabilir (MacKenzie ve Podsakoff, 2012). Bu sonuclar
ortak yontem yanliligi (common method bias) sorunu olarak ifade
edilmektedir. Bu sorununun tespiti icin Harman'in tek faktdr testi
uygulanmistir. Gerceklestirilen analiz sonrasinda, AFA bulgularina gore
tek faktdrden olusmayan bir yapi ortaya konulmustur. ilk faktdrdan
varyans orani %41 olarak belirlenmistir. Bu oranin %50'nin altinda
olmasi ortak yontem yanlligi sorununun bulunmadigi seklinde ifade
edilebilir (Podsakoff ve digerleri, 2003). Uygulanan analizlere ek olarak
dogrusallik, es varyansliik ve normallik, sayiltilari da incelenmistir.
Dogrusallik varsayimi icin  olusturulan grafikler incelendiginde
standartlastirilmis artik degerler ile standartlastirilmis yordanan
degerleri gdsteren sacilma diyagraminin dogrusal bir iliskiyi gosterdigi
ve noktalarin bir eksen etrafinda toplandigi goérulmustur.

Analiz ydnteminin tespiti icin normallik testi uygulanmistir. Elde edilen
bulgulara gore Uc¢ élcegin toplam ve alt boyut puanlarinin carpiklik ve
basiklik degerleri dogal duygular alt boyutu ve lidere guven dlcedi
toplam puani disinda kalanlarin hepsinde 3 sinirlarinda yer
almaktadir. Bu bulgulardan yola cikarak olgcek verilerinin normal
dagilim gosterdigi sodylenebilir. 200'den fazla olusan verilerde bu
degerlerin  Ust limitinin  yuksek tutularak normallikten kucguk
sapmalarin buyuk oérneklemlerde sonuclari ¢ok fazla etkilemedigi
(Field, 2009) ifadesinden yola cikarak, verilerin tek degiskenli normal
dagilim varsayimini karsiladigi kabul edilmistir (Cokluk ve digerleri,
2012). Olcek toplam puanlarinin badimli degisken oldugu ve
demografik ozelliklerin bagimsiz degisken oldugu durumda incelenen
es varyanslilik sonucunda Box's M testine gore dlceklere ait varyans
kovaryans matrisinin homojen olmadigi tespit edilmistir (p<0.05). Grup
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varyanslarinin homojenligini tespit etmek amaciyla Levene's testi
uygulanmistir.

Olceklerin ayri ayri homojenligi incelendiginde ise dogdal duygular,
karizmatik liderlik (toplam), vizyonu belirleme ve aciklama, cevresel
duyarlik gésterme, Kkisisel risk Ustlenme, Uye ihtiyaclarina duyarlik
gosterme ve lidere guven olceginin es varyanslilik durumunu sagladigi
yani varyans kovaryans matrisinin homojen oldugu bilgisi elde
edilmistir (p>0.05). Duygusal emek (toplam), yuzeysel rol yapma,
derinden rol yapma, sira disi davranislar sergileme ve mevcut durumu
surdurmeme boyutlarinda ise homojen olmadigl tespit edilmistir
(p<0.05). Regresyon analizinde kullanilan bagimh ve bagimsiz
degiskenlerin genellikle en az esit aralik dlceginde dlculen normal
dagilmasi beklenen surekli degiskenler olmasi gerekmektedir. Bu
calismadaki  surekli degiskenler regresyon analizine orijinal
degerleriyle alinirken, sureksiz degiskenler ise “dummy degisken”
olarak dahil edilmistir. Calismada yer alan cinsiyet kategorik degiskeni
dummy degiskenlere dénusturllerek erkek O ve kadin 1 olarak
kodlanmis, analize dahil edilmistir.Olcek toplam puanlarina ait
korelasyon degerlerine de bakilmis olup d&lcek toplam puanlari
istatistiksel olarak anlamli elde edilmistir (p<0.001). Olcek puanlari
arasindaki korelasyon katsayilari r<0.90 oldugundan puanlar arasinda
coklu es dogrusalligin bulunmadigi ifade edilebilir. Verilerin analizi IBM
SPSS v23 ile gerceklestirilmistir. Normal dagilim gdstermeyen verilerin
iliskisel  bulgulari  Spearman’s rho korelasyon Kkatsayisi ile
yorumlanmistir. Literaturde bir bagimsiz ve iki bagimli degiskenin yer
aldigi regresyon modellerinde cogunlukla coklu dogrusal regresyon
analizi kullanilsa da bu analiz daha ¢cok bagdimsiz degiskenlerin ayni
anda bagimli degisken Uzerinde olusturdugu degisimin aciklanmaya
calisildigl durumlarda tercih edilmektedir. Bu calismada ise duygusal
emegin alt boyutlarindan olusan bagimli degiskenlerin aciklanma
yuzdesine etki eden lidere guven ve karizmatik liderlik bagimsiz
degiskenlerinin arastirma baglamina etkisiyle bloklar halinde
eklenerek etkilerinin ayri ayri gosterilmesini saglamayl amacladigi icin
hiyerarsik regresyon analizi kullaniimistir (Howell, 1992). Son olarak
degiskenler arasindaki korelasyon katsayisinin degerlendiriimesinde
Cohen (1988) tarafindan yapilan siniflandirma kullaniimistir. Bu
siniflandirmaya gore (r); O — 0.09 arasinda ise iliski yok, 0.10 — 0.29
arasinda ise dusuk iliski, 0.30 — 0.49 arasinda ise orta iliski, 0.50 - 1.00
arasinda ise yuksek iliski bulundugu ifade edilmistir.

Bulgular
Olcme Modeline iliskin Bulgular

Arastirmanin bagimsiz ve bagimli degiskenleri arasindaki yapisal
iliskilerin incelenmesinden 6nce arastirma degiskenleri icin dlcme
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modeli gerceklestirilmistir. AMOS programi ile gercgeklestirilmis olan
dogrulayici faktdr analizi sonucu Tablo 3'te sunulmustur.

Tablo 3 )

Arastirma Degiskenlerine Ait Olcme Modeli Sonucu

Degiskenler/Faktérler  x2 dafr x2/df CFI  TLI RMSEA SRMR
Karizmatik liderlik

Lidere guven 4805507 1544 314 0.88 0.80 0.06 0.05

Duygusal emek

Tablo 3'ten de goéruldugu Uzere olcme modeline ait iyilik uyum
dederleri kabul edilebilir referans araliklarindadir (Hu and Bentler,
1999).

Karizmatik Liderlik, Duygusal Emek ve Lidere Giivene iliskin
Bulgular

Arastirmada katilimcilarin  degiskenler baglaminda betimleyici ve
iliskisel bulgulari Tablo 4'te sunulmustur.

Tablo 4

Karizmatik Liderlik, Duygusal Emek ve Lidere Guven Arasindaki Korelasyon
Degerleri

1 2 3 4 5 6 7 8 9 10 n
1.DE-YUzeysel
R.Y. -
2.DE-Derinden
R.Y. 40*% -

3.DE-Dogal D. -09 21 -
4.KLO-Vizyonu

B.A. .09 271* 27* -

5.KLO-Cevresel

D.G. .06 19* 39* 79* -

6.KLO-Sira  disi

D.S. 33 18* .09 50* 51* -

7. KLO-Kisisel

R.U. 25% 4* 20 57 59%  74% -

8.KLO-Uye i.D.G. 079 13* 62*  T71* 78 45 62¢ -
9.KLO-Mevcut

D.S. on a7 68 22 28 12¢ I+ 26% -

10. CK-KLO A7 19+ 30*  86* 88 73  8I* 82x 3¢ -

1n.LGO a0 4% 38 65  66*  32* 42 88 24 B4 -

Ortalama 267 367 428 378 390 325 337 395 375 370 419
Standart

Sapma 105 96 060 85 75 96 92 90 0.88 .70 76

*p< .05, r: Spearman’s rho korelasyon katsayisi

173



PAUEFD, 61, 164-186 [2024] https://doi.org/10.9779/pauefd.1314078

Tablo 4 incelendiginde degiskenler ve alt boyutlarinin genelinde
Spearman’s rho  korelasyon  degerlerinin anlamli oldugu
gorulmektedir. Elde edilen toplam olcek puanlari arasindaki iliskisel
incelemeye gore lidere guven ve karizmatik liderlik (r = .64, p<.05)
arasinda pozitif yonlu, yuksek duzeyde bir iliski bulunmaktadir. Alt
boyutlar arasindaki iliskisel incelemeye gore ise mevcut durumu
surmeme ve dogal duygular arasinda en yuksek dederler (r = .68,
p<.05) bulunmaktayken; lidere guven ve yuzeysel rol yapma arasinda
en dusuk degerler (r = .11, p<.05) gézlemlenmektedir.

Karizmatik Liderlik ve Lidere Giuvenin Duygusal Emegi Yordama
Giicune iliskin Bulgular

Arastirmada karizmatik liderlik ve lidere guvenin duygusal emegi
yordama gucune iliskin analizleri duygusal emegin alt boyutlari
basliklarinda U¢ ayri bulgu olarak sunulmustur. Katilimcilarin sahip
oldugu yuzeysel rol yapma boyutu Uzerinde lidere guven ve karizmatik
liderligin yordama duzeylerini gdsteren hiyerarsik regresyon analizi
Tablo 5'te sunulmustur.

Tablo 5

Lidere Guven ve Karizmatik Liderligin Yuzeysel Rol Yapma Boyutu
Uzerindeki Yordayicilik Dlzeyi

Yuzeysel Rol Yapma

Yordayici Model 1 Model 2 Model 3

Degisken

Model 1
Cinsiyet J28* 2.488 134* 2.633 142

Yas .200* 2.332 190 2.237 161
Egitim .018 .363 .033 .662 .037*
Duzeyi

Mesleki -176* -2.084 -173* -2.068 -155
Kidem

Okul -168** -3.313 -162%* -3.235 -164
Kademesi

Model 2
Lidere Guven -150** -3.016 -.033*

Model 3
Karizmatik =177
Liderlik

2.808
1.889
755
-1.854

-3.296

-.506

-2.667

R? 054 .094 112
R? 042 .077 103
Duzeltilmis

F(degdisim) 4.34%* 9.09** VAL

* p<.05, ** p<.01, **p<.001
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Tablo 5'e bakildiginda model 1, model 2 ve model 3'Un yuzeysel rol
yapma boyutunu anlamli bir sekilde yordadigi bulgusuna ulasiimistir.
Elde edilen bulgular genel olarak incelendiginde demografik
degiskenler, toplam varyansin %4'0nu (R? = 0.042; F(degisim) = 4.348,
p<.05); demografik degiskenlere lidere guven eklendiginde toplam
varyansin %7'sini (R? = 0.077; F(degisim) = 9.095, p<.05); demografik ve
lidere guven degiskenlerine karizmatik liderlik eklendiginde yuzeysel
rol yapma boyutuna iliskin toplam varyansin %10'u (R? = .103;
F(degisim) = 7.114, p<.05) kadarini acikladigi goérulmektedir. Model T'de
demografik degiskenlerden egitim duzeyi (f=.018, t(522)=-1.937, p>.05)
disindaki tumunun yuzeysel rol yapmayi anlamli olarak yordamaktadir.
Cinsiyet degiskeninde erkek katilimcilarin, yas degiskeninde 50 Uzeri
yasa sahip olanlarin, mesleki kidem degiskeninde 11-15 yil arasinda
mesleki kideme sahip olanlarin ve okul kademesi degiskeninde ise
ilkokul kademesindeki katilimcilarin lehine yordayicilik etkisinin daha
fazla oldugu gorulmustur. Model 2'de yas (=190, t(522)=2.237, p>.05) ve
egitim duzeyi (p=.33, t(522)=.662, p>.05) disindaki tum degiskenler
yuzeysel rol yapmayl anlamli olarak yordamaktadir. Model 3'te ise
mesleki kidem (= -.155, t(522)= -1.854, p>.05), yas (=161, t(522)= 1.889,
p>.05), okul kademesi (f= -.164, t(522)= -3.296, p>.05) ve karizmatik
liderlik (B=-177, t(522)= -2.667, p>.05) degiskenleri disindaki tumunun
yuzeysel rol yapmay! anlamli olarak yordadigi géorulmektedir.

Katilimcilarin sahip oldugu derinden rol yapma boyutu Uzerinde lidere
guven ve karizmatik liderligin yordama duzeylerini gdsteren hiyerarsik
regresyon analizi Tablo 6'da sunulmustur.

Tablo 6
Lidere GuUven ve Karizmatik Liderligin Derinden Rol Yapma Boyutu
Uzerindeki Yordayicilik Duzeyi

Derinden Rol Yapma

Yordayici Model 1 Model 2 Model 3
Degisken
B t B t B
Model 1
Cinsiyet -.015 -.281 -.010 -184 .000
Yas 262** 3.007 253** 2928 219* 2.537
Egitim .041 .813 .054 1.058 .059 1170
Duzeyi
Mesleki -168 -1.955 -165 -1.937 -143
Kidem
Okul -.073 - -.069 -1.345 -.071
Kademesi 1.428
Model 2
Lidere J125* 2.474 -0N
Guven
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Model 3

Karizmatik 207* 3.066

Liderlik

R2 .042* .064** .087***
R2 .038 .O571** 07 4%+
Duzeltilmis

F(degisim) 2.24* 29714 9.40%*

* p<.05, ** p<.01, **p<.001

Tablo 6'ya bakildiginda model 1, model 2 ve model 3'Un derinden rol
yapma boyutunu anlamli bir sekilde yordadigi bulgusuna ulasiimistir.
Elde edilen bulgular genel olarak incelendiginde demografik
degiskenler, toplam varyansin %4'unu (R? = 0.038; F(degisim) = 2.245,
p<.05); demografik degiskenlere lidere guven eklendiginde toplam
varyansin %5'ini (R? = 0.051; F(degisim) = 2.916, p<.05); demografik ve
lidere guven degiskenlerine karizmatik liderlik eklendiginde derinden
rol yapma boyutuna iliskin toplam varyansin %7'si (R? = .074;
F(degisim) = 9.401, p<.05) kadarini acikladigr gérulmektedir. Model T'de
demografik degiskenlerden yas (f=.262, t(522)= 3.007, p<.05) degiskeni
disindaki tumu derinden rol yapmayi anlamli olarak yordamamaktadir.
Yas degiskeninde 20-30 arasinda yasa sahip olanlarin lehine
yordayiclilik etkisinin daha fazla oldugu goérulmustur. Model 2'de yas
(B=.253, t(522)=2.928, p<.05) ve lidere glven (B=.125, t(522)= 2.474, p<.05)
disindaki tum degiskenler derinden rol yapmayl anlamli olarak
yordamamaktadir. Model 3'te ise yas (B=.219, t(522)=2.537, p<.05) ve
karizmatik liderlik ($=.207, t(522)= 3.066, p<.05) disinda kalan tum
degiskenlerin derinden rol yapmayl anlamli olarak yordamadigi
goérulmektedir.

Katilimcilarin sahip oldugu dogal duygular boyutu Uzerinde lidere
guven ve karizmatik liderligin yordama duzeylerini gdsteren hiyerarsik
regresyon analizi Tablo 7'de sunulmustur.

Tablo 7
Lidere GlUven ve Karizmatik Liderligin Dogal Duygular Boyutu Uzerindeki
Yordayicilik DUzeyi

Dogal Duygular

Yordayici Model 1 Model 2 Model 3
Degisken

§ t § t § t
Model 1
Cinsiyet -19g8%* -3.820 B -3.735 - 184 -3.614
Yas 185* 2146 174* 2.046 149 1747
Egitim -.045 -.888 -.029 -.576 -.025 -.505
Duzeyi
Mesleki -150 -1.765 -147 1746 -131 1562
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Kidem
Okul -.032 -.635 -.026 -523 -.028

Kademesi

Model 2
Lidere 161 3237 063

Guven

Model 3
Karizmatik J150*
Liderlik

-.556

947

2243

R? .078 .092 J1O4%**
R? .062. .080 097+

Duzeltilmis
F(degisim) 3.84% 5.03* 5120

* p< .05, ** p<.01, **p<.001

Tablo 7'ye bakildiginda model 1, model 2 ve model 3'Un dogal duygular
boyutunu anlamli bir sekilde yordadigi bulgusuna ulasiimistir. Elde
edilen bulgular genel olarak incelendiginde demografik degiskenler,
toplam varyansin %6'sini (R? = 0.062; F(degisim) = 3.848, p<.05);
demografik degiskenlere lidere guven eklendiginde toplam varyansin
%8'ini (R? = 0.080; F(degisim) = 5.033, p<.05); demografik ve lidere
guven degiskenlerine karizmatik liderlik eklendiginde derinden rol
yapma boyutuna iliskin toplam varyansin %9'unu (R? = .091; F(degisim)
= 5123, p<.05) kadarini acikladigi gérulmektedir. Model 'de demografik
degiskenlerden cinsiyet (f=-.198, t(522)= -3.820, p<.05) ve yas (B=.185,
t(522)= 2.146, p<.05) degiskeni disindaki tumu dogal duygulari anlamli
olarak yordamamaktadir. Cinsiyet degiskeninde kadin katilimcilarin ve
yas degiskeninde 41-50 yas araliginda olan katilimcilarin lehine
yordayicilik etkisinin daha fazla oldugu goérulmustur. Model 2'de
incelendiginde cinsiyet (p=-.191, t(522)= -3.735, p<.05) ve yas (B=174,
t(522)= 2.046, p<.05) disindaki tum degiskenler dogal duygulari anlamli
olarak yordamamaktadir. Model 3'te ise cinsiyet (f=-.184, t(522)= -3.614,
p<.05) ve karizmatik liderlik (f=.150%, t(522)= 2.243, p<.05) disinda kalan
tum degiskenlerin  dogal duygulari anlamli olarak yordamadigi
goérulmektedir.

Tartisma ve Sonug¢

Arastirmmada karizmatik liderlik, lidere guven ve duygusal emege
yonelik &gretmen goruslerinin  incelenmesi  amaclanmistir.  Bu
dogrultuda elde edilen sonuclar alanyazin sonuclar ile karsilastirilarak
tartisiimistir.

Arastirmanin ilk sorusu olarak degiskenler arasindaki iliskiler betimsel
olarak incelenmistir. Oncelikle karizmatik liderlik ve duygusal emegin
alt boyutlari arasinda korelasyonel iliski ele alinmistir. Sonuclara gore
en guclu iliskinin, karizmatik liderligin Uye ihtiyaclarina duyarlk

177



PAUEFD, 61, 164-186 [2024] https://doi.org/10.9779/pauefd.1314078

gosterme ile mevcut durumu surdurmeme alt boyutuyla duygusal
emegin dogal duygular alt boyutu arasinda oldugu gorulmektedir. Bu
sonuclardan yola c¢ikarak okul muddurlerinin Uye ihtiyaclarina duyarl
olmasi ve mevcut durumu surdurmeme davranislarinda bir azalis
yasanmaslyla ogretmenlerin dogal duygular sergileme duzeyleri
arasinda dogrusal kuvvetli bir iliski oldugu ifade edilebilir. Literature
bakildiginda bu iki ana degisken ile ilgili bir arastirmaya
rastlaniimamistir. Fakat duygusal emegin diger liderlik alanlariyla
calisan arastirmacilar mevuttur. Tombak'in (2017) c¢alismasindaki
ogretimsel liderlik ve dogal duygular arasindaki iliski bulgusu ile
Kafadar ve Kaygin'in (2017) calismasindaki etik liderlik ve dogal
duygular arasindaki iliski bulgusu arastirma sonuclariyla benzerlik
gostermektedir. Lidere guven ve duygusal emegin alt boyutlari
arasinda korelasyonel iliskiye bakildiginda ise en guclu iliski lidere
guven ve dogal duygular alt boyutu arasinda oldugu sonucuna
ulasiimistir. Bu sonuctan yola c¢ikarak 6gretmenlerin lider olan okul
mudurlerine ne kadar fazla guven duyarsa, sahip olduklari dogal
duygulari sergileme duzeylerinin o kadar artabilecegi ifade edilebilir.
Duygusal emek ve yoneticiye guven degiskenleri arasindaki pozitif
iliskiyi tespit eden arastirmalarin sonuclari bu ifadeyi desteklemektedir
(Bedebirbas ve Turgut, 2014; Tuti, 2021; Unal, 2011). Olcek toplam
puanlarli Uzerinden karizmatik liderlik ve lidere guven arasinda
istatistiksel acidan anlamli, pozitif yonlu ve yuksek duzeyde bir
korelasyon oldugu sonucuna ulasiimistir. Bu sonuctan yola c¢ikarak
okul  muadurlerinin karizmatik  liderlik  davranislari  arttik¢a
ogretmenlerin lider olan okul mudurlerine karsi guvenlerinde de bir
artis olabilecegi séylenebilir. Yani okul mudurlerinin karizmatik liderlik
davranislarinin, o&gretmenlerin lidere guven davraniglari Uzerinde
pozitif yuksek bir etkiye sahip oldugu sdylenebilir. Karizmatik liderligin,
lidere yonelik ciktilarina bakildiginda, bunlar (i) lidere yénelik sayg, (ii)
lidere guven, (iii) liderden doyum saglama olarak ifade edilmektedir
(Ozdemir ve Pektas, 2020). Lidere yodnelik bu ciktilar, arastirmada
karizmatik liderligin lidere guvendeki toplam varyansin énemli bir
oranda aclklamasina dayanak olusturdugu ifade edilebilir. Alanyazina
bakildiginda karizmatik liderlik ve lidere guven degiskenlerinin iliskisel
incelendigi ¢cok az arastirmaya rastlanilmistir. Gergeklestirilen
arastirmalar yoneticiye guven ile farkli liderlik turleriyle yapilan
arastirmalarin oldugu gérulmustur. Gerceklestirilen bu arastirmalarda
Kavak'in (2019) arastirmasinda yoneticiye glven ve babacan liderlik
arasindaki iliski; Dogan'in (2019) arastirmasinda yoneticiye glven ve
dénusumcu liderlik arasindaki iliski ve Pasa’'nin (2015) arastirmasinda
ise yoneticiye guven ile etik liderlik arasindaki iliski pozitif yonlu ve
anlamli olmasi arastirmanin bu sonucuyla benzerlik gdstermektedir.

Duygusal emedin yuzeysel rol yapma, derinden rol yapma ve dogdal
duygular boyutu Uzerinde lidere guUven ve karizmatik liderligin
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yordama duzeyini tespit etmek amaciyla gerceklestirilen hiyerarsik
regresyonun sonucuna gére u¢ modelin de duygusal emegdin tum
boyutlarini yordadigr goérulmustur. Hiyerarsik regresyon sonuclari
genel olarak degerlendirildiginde karizmatik liderlik ve lidere glven
degiskenlerinin duygusal emegin alt boyutlari Uzerindeki en fazla
yordama yuzdesinin yuzeysel rol yapma boyutunda oldugu, en az ise
derinden rol yapma boyutunda oldugu gdérulmustur. Ayrica arastirma
sonuclarina gdére karizmatik liderlik ve lidere guven duygusal emegin
diger boyutlarindan farkli olarak sadece yuzeysel rol yapma boyutunu
negatif yonlud yordamaktadir. Yani o6gretmenlerin okul mudurlerini
karizmatik lider olarak gormeleri ve guven duymalari onlarin yuzeysel
rol yapma davranislarini azaltirken, derinden rol yapma ve dogal
duygular davranislarinda ise artirdigr sdylenebilir.  LiteratUre
bakildiginda karizmatik liderlik ve lidere gUven degiskenlerinin
duygusal emegin alt boyutlari Uzerindeki yordayiciligini inceleyen bir
arastirmaya rastlanilmamistir. Fakat farkl liderlik turlerinin duygusal
emegin alt boyutlari Uzerindeki yordayiciligl inceleyen arastirmalar
gorulmustur. Begenirbas ve Yalcin (2020) tarafindan gerceklestirilen
arastirmada hizmetkar liderlik algisi calisanlarin derinden rol yapma ve
dogal duygular davranislari ile pozitif bir korelasyona sahipken
yuzeysel rol yapma boyutu ile negatif bir korelasyona sahip oldugu
tespit edilmistir. Bu bulgu da arastirma sonuclariyla benzerlik
gostermektedir. Senel ve Aydogan (2019) tarafindan gercgeklestirilen
arastirmada ise etik liderligin duygusal emegin alt boyutlari Uzerindeki
etkisi incelenmis olup etik liderligin duygusal emegin tum boyutlari
uzerinde pozitif anlamli bir etkisi bulundugu sonucuna ulasiimistir. Bu
bulgu ise arastirma sonuclariyla ortusmemektedir. Bunun sebebi
olarak, arastirmalarin farkli bélgeden ve okul turlerinden olusan
orneklem &zelliklerinden kaynaklandigi sdylenebilir.

Sinirliklar ve Gelecek Arastirmalar

Bu arastirmanin birtakim sinirliliklari da bulunmaktadir. ilk sinirhilik bu
arastirmanin Kkesitsel (cross-sectional) veriye dayali olarak nicel
arastirma yontemleriyle gerceklestirilmis olmasidir. Bu sinirliliktan yola
cikarak boylamsal (longitudinal) veriye dayali olarak zamansal
degisimin izlenebilecedi bir calisma yapilmasi onerilebilir. Onerilen
arastirmada nitel ya da karma arastirma yontemleri de kullanilarak
nicel verilerin nedenleri daha derinlemesine incelenebilir. Diger bir
sinirlilik ise arastirmanin égretmen goéruslerine gore gergeklestirilmis
olmasidir. Bu nedenle bir sonraki arastirmalar icin okul yoneticilerinin
de goruslerine basvurularak yapilmasi énerilebilir.

Sonug ve Oneriler

Arastirmanin sonuglari genel olarak degerlendirildiginde politika
yapicilari ve uygulayicilara bazi dnerilerde bulunulabilir. Arastirmada
okul muddurlerinin, karizmatik liderlik davranislarini orta duzeyde
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sergiledikleri gérulmektedir. Karizmatik liderligin kriz durumlarinda
ortaya c¢lkma o&zelliginden yola c¢ikarak salgin surecinde okul
yoéneticilerinin kriz yénetimi becerileri konusunda daha yeterli bir
duzeyde olmasi gerektigi beklentisi mevcuttur denilebilir. Milli Egitim
Bakanhgr (MEB) tarafindan okul yoneticilerine bu baglamda
karizmatik liderlik davranislarini guclendirecek kriz yénetimi egitimi
modulleri hazirlanip yénetici egitimleri gerceklestirilmesi dnerilebilir.
Ayrica  arastirmada  okul mudurlerinin karizmatik  liderlik
davranisglarinin, ogretmenlerin lidere guven davranisglari Uzerinde
pozitif yuksek bir etkiye sahip oldugu sonucundan yola ¢ikarak okul
yoéneticilerinin karizmatik liderlik ve guven davranislarinin énem arz
ettigi dustunulmektedir. Bu yuzden MEB tarafindan okul yoneticilerinin
secilmesinde, &zellikle mulakat asamasinda, 0zel komisyonlar
kurularak okul yoneticisi adaylarinda liderlik, glven ve karizmatik
liderlik géz énunde bulundurularak, okul paydaslarinin ihtiyaclarina
duyarlilik gosterebilen, vizyon sahibi, ikna kabiliyeti yuksek ve kisisel
risk Ustlenebilecek kisilerin géreviendirmesi dnerilebilir.

Etik Kurul izin Bilgisi: Bu arastirma, Hacettepe Universitesi Bilimsel
Arastirma ve Yayin Etigi Kurulunun 20/05/2020 tarihli 35853172-300
sayili karari ile alinan izinle yaratalmauastur.

Yazar Cikar Catismasi Bilgisi: Yazarlarin beyan edecegi bir c¢ikar
catismasi yoktur.
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Introduction

Administrators, teachers, students and parents, the significant
stakeholders of education, are in constant communication and
interaction in the school environment. Teachers are at the center of
this interaction process, as well. Teachers, that play a key role in the
successful conduct of education and training, are expected to exhibit
behaviors with controlled emotions throughout the process. While
teachers exhibit these behaviors, which are referred to as emotional
labor, they are in need of self-emotion management in the context of
the school's goals. Hargreaves (1998) compared this self-emotion
management to the heart of teaching by personalizing it. He stated
that it is important to understand children's emotions and exhibit
appropriate emotional labor behavior during teaching process.

Emotional labor is the employee's management and regulation of his
or her emotions in order to obtain a certain response (Hochschild,
1983). This emotional management becomes more prominent in
professional groups where interpersonal interaction is intense. The
teaching profession is one of these professional groups. In this
profession, which requires emotional labor behavior at every stage of
the educational process, positive emotions are expected to be used to
ensure effective teaching with students (Hargreaves, 1998).

That teachers are happy to see the achievements they offered to
students were realized, and on the contrary, that teachers feel
disappointment in cases where the gains were not achieved can be
presented as an indicator of the emotional dimension of teaching.

In the literature review, it is seen that researchers focus on the
consequences and antecedents of teacher emotional labor. Previous
studies have shown that while teacher emotional labor contributes
positively to variables such as organizational climate (Mavi, 2020), job
performance (Akhter, 2016), emotional intelligence (Yin et al. 2013),
effectiveness of teaching (Gaan, 2012), organizational citizenship
(Begenirbas & Meydan, 2012) and job satisfaction (Pugliesi, 1999; it also
negatively affects variables such as burnout (Serin, 2014; Yao et al,
2015), stress (Kilic & Demirel, 2019), tension (Gelderen et al., 2011) and
cynicism (Su Erdz, 2014).

On the other hand, it has been discovered in various studies that some
personal and organizational factors predict teacher emotional labor. In
studies dealing with personal factors, it has been seen that the
variables of emotional intelligence (Savas, 2012; Carikgl, 2018), well-
being (Bakar, 2018; Erturk et al., 2016), job satisfaction (Cheung & Tang,
2011, job satisfaction (Zhang & Zhu, 2008), trust (Tuti, 2021) and
burnout (Lee & Chelladurai, 2018; Zhang & Zhu, 2008) have been
studied. In studies addressing organizational factors, variables such as
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organizational support (Kagcamak, 2019), organizational policy
perceptions (Akbas & Bostanci, 2019), managerial support (Erturk, et al,,
2016) and leader-member interaction (Cankal, 2020) have been
studied. Apart from these, it is known that leadership has a significant
impact on emotional labor (Gurer & Ciftci, 2019; Ozdemir & Kocak, 2018;
Senel & Aydogan, 2019; Tuti, 2021; Uzun, 2021). During a possible crisis,
they allow the problem to be solved by taking teachers' opinions and
reflecting them to the management. As Adiguzel (2016) states,
listening to the employee's thoughts and feeling that the employee
has contributed to the solution process positively affects their trust in
the management. Leader school administrators ensuring
organizational synergy should emerge in schools and that this is
reflected positively in the organization. In addition, this creates an
environment for supporting teachers' motivations by paying attention
to their wishes and expectations during the education process. In this
way, high performance can be achieved in the organization, and the
individual and the school can achieve academic success. One of the
types of effective leaders who achieve this by establishing trust within
the organization is charismatic leaders.

Charismatic leader is the person who is distinguished from other
people due to the reason the individual's quality and value have rare
characteristics, and who has the power to make people follow him
wholeheartedly by giving them a sense of faith and trust with his
approach to society (Weber, 1995). Charismatic leaders have
characteristics that build confidence, inspire, guide, create a positive
perception of the future, and by broadening the horizons of their
followers, enable them to realize the truly important things in their
own lives (Uyguc et al, 2000). These characteristics of charismatic
leaders have an impact on many variables in organizational processes.
This effect can be explained by the positive correlation of correlational
studies implemented between charismatic leadership and
organizational commitment, organizational citizenship, organizational
culture, team integrity, employee performance and motivation
variables (Aykanat, 2010; Celik, 2011; Isik, 2016).

It is possible to say that another variable that has a significant impact
on emotional labor with charismatic leadership features is "trust". The
increase in studies on the relationship between organizational trust
and leadership in the last decade is evidence that it is an area that has
gained importance. If an employee does not feel safe in his own
organization and cannot establish adequate relationships with other
employees, this will cause negativity in organizational processes.
(Braun et al, 2013; Tuti & Ada, 2019). The task of eliminating these
negativities falls on the leading school principals in educational
organizations. In this context, the unique aspect of the research is that
it focuses on the predictive power of charismatic leadership and trust
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in the leader on emotional labor. Examining this focal point has several
important contributions to the literature. First of all, the charismatic
leadership behaviors exhibited by principals, especially in crises, are
very important for the creation of a solution-oriented school culture
and the continuity of organizational motivation. Understanding the
factors that negatively impact school culture can help identify ways to
support them in this role and promote positive outcomes for their
school because the trust in school principals who are leaders is an
important predictive variable of well-being of employees (Ceyanes,
2004, Kelloway et al. 2012; Liu et al., 2022; Taspinar & Eryeni, 2021; Uslu &
Simsek, 2020; Yin et al., 2013), motivation (Bektas et al., 2013; Huggins et
al., 2016; irge, 2016; Karabekir et al.,, 2016; Okcu et al.,, 2020; Pranitasari,
2020) leadership practices (Bass et al., 2003; Bulut, 2012; Cemaloglu &
Kiling, 2012; Vineburgh, 2010). Therefore, understanding to what extent
school principals' charismatic leadership behaviors affect their
emotional labor in the context of the trust they create in teachers can
provide insights into how to promote more effective leadership and
decision-making in schools. Another important contribution is that
emotional labor is an under-researched construct in educational
leadership. Examining the predictive levels of trust in the leader and
charismatic leadership in the emotional labor process according to
teachers' opinions can provide new perspectives by defining the
connectional structure of this relationship.

Overall, this research by contributing to the charismatic leadership
and leader trust literature has the potential to provide a vision of how
principals can be supported in their impact on teachers' emotional
labor and thereby to promote positive outcomes for schools, teachers,
and students. In the literature review carried out in this context, it was
seen that the relationship between emotional labor and charismatic
leadership has been the subject of limited study. Moreover, there is a
gap in the literature regarding the relationship between emotional
labor and the variable of trust in the leader. However, the relationship
between charismatic leadership, trust in the leader and emotional
labor has not been studied. Therefore, the aim of this study is to
examine the multifaceted relationships between charismatic
leadership, trust in the leader and emotional labor based on teacher
data. In this context, answers to the following questions were sought
in the research;

1. What are the participants' views on charismatic leadership,
emotional labor and trust in the leader?

2. Are charismatic leadership and trust in the leader a significant
predictor of emotional labor?
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Method
Research Design

The purpose of this study is to examine the relationship between
teachers' charismatic leadership, emotional labor and trust in the
leader. The study was designed with a correlational survey model
using quantitative research methods. The survey is the description of a
current or past situation (BuUyukozturk et al, 2014). The relational
research model was preferred to determine the existence, scope and
possible consequences of the differences between charismatic
leadership, emotional labor and trust in leaders (Fraenkel et al., 2012).

Participants

The population of the research consists of 8336 teachers working in
public primary, secondary and high schools in Trabzon in the 2020-
2021 academic year. It was assumed that 522 teachers would represent
the sample as a result of calculations made at 95% confidence level
and .05 significance level (Ozdemir, 2018). In determining the sample,
the number of teachers working in 18 districts of Trabzon (Akcaabat,
Arakli, Arsin, Besikduzu, Carsibasi, Caykara, Dernekpazari, Duzkoy,
Hayrat, Koprubasi, Macka, Of, Ortahisar, Surmene, Salpazari, Tonya,
Vakfikebir, Yomra) was taken as a criterion and from which public
schools to be selected was determined by the stratified sampling
method.

Participation was achieved from all districts. Indicators regarding the
demographic information of the participating teachers are presented
in Table 1.

Table 1
Demographic Information of the Participating Teachers
Subdimensions Frequency (n) Percentage (%)
Female
Female 271 519
Male 251 48.1
Age
20-30 71 13.6
31-40 224 429
41-50 172 33
50 and more 55 10.5
Level of Education
Bachelor 432 82.8
Master 90 17.2
Professional Seniority
1-5 Years 52 10
6-10 Years 126 241
11-15 Years 10O 21.1
16-20 Years 83 15.9
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21 Years and more 151 28.9
School Level

Primary School 161 30.8

Secondary School 135 259

High School 226 433

When the study sample is examined from a demographic perspective,
it is seen that there is a homogeneous participation in terms of gender
and school level. When examined according to professional seniority,
it can be said that the participation rate of those who have just started
working is lower and the majority are bachelors.

Measurement (Data Collection) Tools of the Study

Confirmatory factor analysis (CFA) was performed for the validity
analysis of the data collection tools of the study. Model-fit fit criteria
were used to evaluate CFA results (Simsek, 2007). These model-fit
criteria are presented in Table 2. The evaluations were carried out
within the framework of these criterion values (Schermelleh et al,
2003).

Table 2
Criteria for Fit Indices

Fit Index Acceptable Fit Perfect Fit
x2/df 2<x2/df<3 O<x2/df<2
RMSEA .05 < RMSEA .08 .00 < RMSEA .05
AGFI .85 < AGFI <90 90 < AGFI<1.00
NFI 90 < NFI =£.95 95 < NFI £1.00
CFlI 90 < CFl<.95 95 < CFI <1.00
IFI 90 =<IFI=£.95 95 <IFI =£1.00
GFl 90 < GFl <95 95=<GFI<1.00
SRMR <0.05 <0.08
Chi-square
p>.05 -
p value

Trust in Leader Scale (TLS)

In order to measure the participants' trust in the leader, the "Trust in
Leader Scale" developed by Tuti & Ozdemir (2020) was used. The scale,
designed as a five-point Likert type, is one-dimensional and consists of
a total of 20 items (sample item: Respects different opinions). A rating
between 1 (Strongly Disagree) and 5 (Strongly Agree) was used in the
scoring of the scale. With 522 samples in the current study, the
Cronbach's Alpha coefficient of the TLS was calculated as 0.98. As a
result of the analysis, the scale explained 73% of the variance. The
goodness of fit values obtained as a result of the CFA findings
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regarding the single-factor model; x2/df=2.12, RMSEA=0.072, GFI=0.90
and AGFI=0.85 were found to show acceptable fit; NFI=0.97, CFI=0.99
and IFI=0.99 values were found to show perfect fit (Schermelleh et al,,
2003). Based on these values, it was concluded that CK-CLS was
suitable for this study.

Conger-Kanungo Charismatic Leadership Scale (CK-CLS)

In this study, CK-CLS, developed by Conger & Kanungo (1994) and
adapted into Turkish by Ozdemir & Pektas (2020), was used to
measure teachers' charismatic leadership views. CK-CLS consists of 25
items and six dimensions rated on a five-point Likert type. These
dimensions are (i) determining and explaining the vision (six items)

(sample item: He is an enthusiastic speaker), (i) showing
environmental sensitivity (seven items) (sample item: The organization
is aware of the limits of its employees), (iii) exhibiting extraordinary

behaviors(three items) (sample item: Exhibits unusual attitudes in
achieving organizational goals), (iv) taking personal risks (four items)
(sample item: Takes great personal risks for the sake of the
organization), (v) showing sensitivity to member needs (three items)
(sample item: Is sensitive to the needs and feelings of employees) and
(vi) not maintaining the current situation (two items) (sample item: Is
in favor of a risk-free and solid road map to achieve organizational
goals). A rating between 1 (I Completely Disagree) and 5 (I Completely
Agree) was used in the scoring of the scale. As a result of the analyzes
conducted with 522 samples in the current study, the Cronbach Alpha
coefficient of the CK-CLS was calculated as 0.95, which shows that the
CK-CLS is reliable. The fit values of CK-CLS were obtained as y2/df=4.41,
RMSEA= 0.094, AGFI=0.78, NFI=0.89, CFI= 0.90, IFI=0.84 and GFI= 0.82.
Based on these acceptable range values (Schermelleh et al,, 2003), it
was concluded that the CK-CLS was suitable for this study.

Emotional Labor Scale (ELS)

In this research, ELS developed by Diefendorff et al.(2005) and adapted
into Turkish by Basim & Begenirbas (2012) was used. ELS consists of a
total of 13 items and three sub dimensions rated on a five-point Likert
type. These dimensions are (i) superficial acting (six items) (sample

item: | pretend to be interested in students), (ii) deep acting (four
items) (sample item: | make an effort to actually feel the emotions |
need to show) and (iii) natural emotions (three items) (sample item:

The emotions | show to students are sincere). A rating between 1
(Never) and 5 (Always) was used in the scoring of ELS. Considering the
internal consistency coefficients calculated with 522 samples in the
current study, it was calculated as 0.92 for the superficial acting
dimension, 0.85 for the deep acting dimension and 0.83 for natural
emotions. These coefficients support the reliability of the scale. The
total Cronbach's Alpha coefficient of the scale was found to be 0.86.
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The fit values of ELS were obtained as x2/df=2.51, RMSEA= 0.063,
AGFI=0.93, NFI=0.92, CFI= 0.96, IFI=0.90 and GFI= 0.93. Based on these
values, it was concluded that ELS was suitable for this study.

Data Analysis and Procedures

During the data analysis preparation phase, ethical commission and
legal permission were obtained first. Within the data collection
process, data was collected online due to the effects of the pandemic.
The online Google form was shared with all schools in the sample, and
participation was achieved on a voluntary basis. Among the 534 data
returned, 12 forms that did not respond to all responses, were
incomplete, and were not filled out properly were identified and
sorted out. Thus, missing data and outlier controls were provided.
Additionally, different biases may arise when a researcher collects and
analyzes data using the same method. Such bias can lead to
erroneous conclusions when comparing results obtained using
different data sources or research methods (MacKenzie & Podsakoff,
2012). These results are referred to as the common method bias
problem. Harman's single factor test was applied to determine this
problem. After the analysis, a structure that did not consist of a single
factor was revealed, according to the EFA findings. The variance rate of
the first factor was determined as 41%. When this rate is below 50%, it
can be stated that there is no common method bias problem
(Podsakoff et al, 2003). In addition to the applied analyses,
assumptions of linearity, homoscedasticity and normality were also
examined. When the graphs created for the linearity assumption were
examined, it was seen that the scatter diagram showing the
standardized residual values and the standardized predicted values
showed a linear relationship and the points were gathered around an
axis. Normality test was applied to determine the analysis method.
According to the findings, the skewness and kurtosis values of the
total and sub-dimension scores of the three scales are within +3 [imits,
except for the natural emotions sub-dimension and the total score of
the trust in leader scale. Based on these findings, it can be said that
the scale data show a normal distribution. Based on the statement
that small deviations from normality do not affect the results much in
large samples (Field, 2009) by keeping the upper limit of these values
high in data consisting of more than 200 samples, it was accepted
that the data met the univariate normal distribution assumption
(Cokluk et al.,, 2012). As a result of the homoscedasticity examined
when the scale total scores are the dependent variable and
demographic characteristics are the independent variable, it was
determined that the variance and covariance matrix of the scales was
not homogeneous according to Box's M test (p <0.05). Levene's test
was applied to determine the homogeneity of group variances. When
the homogeneity of the scales was examined separately, it was found
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that the natural emotions, charismatic leadership (total), determining
and explaining the vision, showing environmental sensitivity, taking
personal risks, showing sensitivity to member needs and trust in the
leader scale provided homoscedasticity, that is, the variance and
covariance matrix was homogeneous (p >0.05). It was found that it
was not homogeneous in the dimensions of emotional labor (total),
superficial acting, deep acting, exhibiting unusual behavior and not
maintaining the current situation (p <0.05). Dependent and
independent variables used in regression analysis should generally be
continuous variables that are expected to be normally distributed,
measured on the least equal interval scale. While continuous variables
were included in the regression analysis with their original values,
discontinuous variables were included as "dummy variables" in this
study. The gender categorical variable in the study by being converted
into dummy variables, male was coded as O and female was coded as
1, and was included in the analysis. The correlation values of the scale
total scores were also examined and the scale total scores were found
to be statistically significant (p<0.001). Since the correlation
coefficients between the scale scores are r<0.90, it can be stated that
there is no multicollinearity between the scores. Data analysis was
performed with IBM SPSS v23. Correlational findings of non-normally
distributed data were interpreted with Spearman's rho correlation
coefficient. Although multiple linear regression analysis is mostly used
in the literature in regression models with one independent and two
dependent variables, this analysis is preferred in cases where it is tried
to explain the change caused by independent variables on the
dependent variable at the same time. In this study, hierarchical
regression analysis was used with the influence of the research
context of the independent variables of trust in leader and charismatic
leadership, which affect the explanation percentage of the dependent
variables composed of the sub-dimensions of emotional Ilabor,
because it aimed to show the effects separately by adding them in
blocks (Howell, 1992). Finally, the classification made by Cohen (1988)
was used to evaluate the correlation coefficient between variables.
According to this classification, when (r); is between O - 0.09, there is
no relationship, when it is between 0.10 - 0.29 there is low relationship,
when it is between 0.30 - 0.49 there is medium relationship, and when
it is between 0.50 - 1.00 there is high relationship.

Findings
Findings Regarding Measurement Model

Before examining the structural relationships between the
independent and dependent variables of the research, a
measurement model was developed for the research variables. The
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results of the confirmatory factor analysis performed with the AMOS
program are presented in Table 3.

Table 3
Mesurement Model Result Regarding Research Variables
Variables/Factors X2 df  x2/df CFlI TLI RMSEA SRMR

Charismatic

Leadership 4805507 1544 314 088 080 006 0.05

Trust in Leader

Emotional Labor

As seen in Table 3, the goodness of fit values of the measurement
model are within acceptable reference ranges (Hu & Bentler, 1999).

Findings Regarding Charismatic Leadership, Emotional Labor and
Trust in Leader

The descriptive and relational findings of the participants in the study
in the context of variables are presented in Table 4.

Table 4
Correlation Values Between Charismatic Leadership, Emotional Labor and
Trust in Leader

1 2 3 4 5 6 7 8 9 10 n
1.EL-Superficial A. -
2.EL-Deep A. 40* -
3.EL-Natural E. -09 21 -
4.CLS-VisionD.E. 09 21 27* -
5.CLS-Env. S.S. 06 19* 39* 79* -
6.CLS-Un. Bhv. E. 33* 18* .09 .50* 51* -

7.CLS-T. P. Risks 25% 4% 20* 57+ 5O* T4* -
8.CLS-M. Needs

S.S. 079  13* .62* T1* 78* 45* .62* -

9.CLS-N.M. C. S. 0T A7* .68* 22% 28* 2 q1* 26* -

10. CK-CLS A7* J19* 30* .86* .88* 73* 81* .82* 31* -

T.TLS q* 14* 38* .65* .66* 32 42F .68* 24* .64* -
Average 267 367 428 378 390 325 3.37 395 375 370 419
Standard

Deviation 1.05 96 .060 .85 .75 96 92 90 0.88 .70 .76

*p< .05, r: Spearman’s rho correlation coefficient

When Table 4 is examined, it is seen that Spearman's rho correlation
values are significant across the variables and their sub-dimensions.
According to the correlational analysis between the total scale scores
obtained, there is a positive, high level relationship between trust in
the leader and charismatic leadership (r = .64, p <.05). According to the
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relational analysis between the sub-dimensions, the highest values (r =
.68, p <.05) were found between not continuing the current situation
and natural emotions; the lowest values (r = .11, p<.05) are observed
between trust in the leader and superficial acting.

Findings Regarding the Predictivity Power of Charismatic

Leadership and Trust in Leader on Emotional Labor

In the study, analyzes of charismatic leadership and trust in the
leader's predictive power of emotional labor were presented as three
separate findings under the headings of sub-dimensions of emotional
labor. Hierarchical regression analysis showing the predictive levels of
trust in the leader and charismatic leadership on the superficial acting
dimension of the participants is presented in Table 5.

Table 5
Predictive Level of Trust in Leader and Charismatic Leadership on
Superficial Acting Dimension

Superficial Acting

Predictor Model 1 Model 2 Model 3

Variable

https://doi.org/10.9779/pauefd.1314078

B t B t B

Model 1

Gender

Age
Education
Level

Prof. Seniority

School Level

Model 2
Trust in
Leader

Model 3
Charismatic
Leadership

J128*
.200*
.018

-176*

168**

2.488
2.332
363

-2.084

-3.313

134%*
190
.033

-173*

-162**

-150**

2.633
2237
.662

2.068

3.235

-3.016

142*
161
.037*

-155

-164

-.033*

-177

2.808
1.889
755

-1.854

-3.296

-.506

-2.667

RZ
R?Corrected
F(change)

.054
.042
4.34%

.094
.077
9.09*

112
103
7.1

* p<.05, ** p<.01, **p<.001

Looking at Table 5, it was found that model 1, model 2 and model 3
significantly predicted the superficial acting dimension. When the
findings are examined in general, demographic variables account for
4% of the total variance (R? = 0.042; F(change) = 4.348, p<.05); when
trust in the leader was added to demographic variables, 7% of the total
variance (R2 = 0.077, F(change) = 9.095, p<.05); when charismatic
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leadership is added to the demographic and leader trust variables, it is
seen that it explains 10% (R? = .103; F(change) = 7.114, p<.05) of the total
variance regarding the superficial acting dimension. In Model 1, all
demographic variables except education level (=.018, t(522)=-1.937,
p>.05) significantly predict superficial acting. It was observed that the
predictive effect was greater in favor of male participants in the
gender variable, in favor of those over 50 in the age variable, in the
professional seniority variable in favor of those with 11-15 years of
professional seniority, and in the school level variable, in favor of the
participants in primary school. In Model 2, all variables except age
(=190, t(522)=2.237, p>.05) and education level (B=.33, t(522)=.662,
p>.05) meaningfully predict superficial acting. In Model 3, all variables
except professional seniority (B= -.155, t(522)= -1.854, p>.05), age (B=.16],
t(522)= 1.889, p>.05), school level (B= -.164, t(522)= -3.296, p>.05) and
charismatic leadership (B=-177, t(522)= -2.667, p>.05) are seen to
significantly predict superficial acting.

Hierarchical regression analysis showing the predictive levels of trust
in the leader and charismatic leadership on the deep acting
dimension of the participants is presented in Table 6.

Table 6
Predictive Level of Trust in Leader and Charismatic Leadership on Deep
Acting Dimension

Deep Acting

Predictor Model 1 Model 2 Model 3
Variable

Model 1
Gender -.015 -.281 -.010 -184 .000

Age 262** 3.007 253** 2928 219*
Education 041 813 .054 1.058 .059

Level
Prof. -168 -1.955 -165 -1.937 -143
Seniority

School -.073 -1.428 -.069

- -.071
Level 1.345

Model 2
Trustin J25* 2.474 -.0M

Leader

Model 3
Charismatic 207**
Leadership

-.003
2537
1170

-1.695

-1.401

-162

3.066

R2 .042* .064** .087***
R? corrected .038 L0571+ 07 4%+
F(change) 2.24* 2971 9.40%**

* p<.05, ** p<.01, **p<.001
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Looking at Table 6, it was found that model 1, model 2 and model 3
significantly predicted the deep acting dimension. When the findings
are examined in general, demographic variables account for 4% of the
total variance (R? = 0.038; F(change) = 2.245, p<.05); when trust in the
leader was added to demographic variables, 5% of the total variance
(R? = 0.051; F(change) = 2916, p<.05); when charismatic leadership is
added to the demographic and leader trust variables, it is seen that it
explains 7% (R? = .074; F(change) = 9.401, p<.05) of the total variance
regarding the deep acting dimension. In Model 1, all demographic
variables except age (B=.262, t(522)= 3.007, p<.05) do not significantly
predict deep acting. In the age variable, it was observed that the
predictive effect was greater in favor of those aged between 20-30. In
Model 2, all variables except age (B=.253, t(522)=2.928, p<.05) and trust
in the leader (B=.125, t(522)= 2.474, p<.05) do not predict significantly
deep acting. In Model 3, it appears that all variables except age (f=.219,
t(522)=2.537, p<.05) and charismatic leadership ($=.207, t(522)= 3.066,
p<.05) do not significantly predict deep acting.

Hierarchical regression analysis showing the predictive levels of trust
in the leader and charismatic leadership on the natural emotions
dimension of the participants is presented in Table 7.

Table 7
Predictive Level of Trust in Leader and Charismatic Leadership on Natural
Emotions Dimension

Natural Emotions

Predictor Model 1 Model 2 Model 3

Variable

§ t B t B t

-197%

Model 1

Gender -198™*

-3.820 -3.735 - -3.614
184+
2.046 149

-576 -.025

2146 174*
-.888 -.029

1.747
-505

Age .185*
Education -.045
Level

Prof. -150
Seniority

School Level -.032 -.635 -.026 -.523 -.028 -.556

-1.765 -147 -1.746 -131 -1.562

Model 2
Trust in 161
Leader

3.237 .063 947

Model 3
Charismatic J150*
Leadership

2.243

RZ
R2Corrected

.078

.062.

.092
.080

1O4%*
097
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F(change) 3.84** 5.03*** 52

* p< .05, ** p<.01, **p<.001

Looking at Table 7, it was found that model 1, model 2 and model 3
significantly predicted the natural emotions dimension. When the
findings are examined in general, demographic variables account for
6% of the total variance (R? = 0.062; F(change) = 3.848, p<.05; when
trust in the leader was added to demographic variables, 8% of the total
variance (R? = 0.080; F(change) = 5.033, p<.05; when charismatic
leadership is added to the demographic and leader trust variables, it is
seen that it explains 9% (R? = .091; F(change) = 5.123, p<.05) of the total
variance regarding the deep acting dimension. In Model 1, all
demographic variables except gender (B=-.198, t(522)= -3.820, p<.05)
and age (B=.185, t(522)= 2.146, p<.05) do not significantly predict natural
emotions. It was observed that the predictive effect was greater in
favor of female participants in the gender variable and in favor of the
participants between the ages of 41-50 in the age variable. When
examined in Model 2, all variables except gender (B=-.191, t(522)= -3.735,
p<.05) and age (B=.174, t(522)= 2.046, p<.05) do not significantly predict
natural emotions. In Model 3, it appears that all variables except for
gender (B=-184, t(522)= -3.614, p<.05) and charismatic leadership
(B=150* t(522)= 2243, p<.05 do not significantly predict natural
emotions.

Discussion and Conclusion

This study aims to examine teachers' views on charismatic leadership,
trust in the leader and emotional labor. In this regard, the results
obtained were discussed by comparing them with the results in the
literature.

As the first question of the research, the relationships between the
variables were examined descriptively. First of all, the correlational
between the sub-dimensions of charismatic leadership and emotional
labor was handled. According to the results, the strongest relationship
appears to be between the sub-dimension of charismatic leadership,
showing sensitivity to member needs and not maintaining the current
situation, and the natural emotions sub-dimension of emotional labor.
Based on these results, it can be stated that there is a strong linear
relationship between school principals' sensitivity to member needs
and a decrease in their behavior of not maintaining the current
situation, and teachers' levels of displaying natural emotions. When
looking at the literature, no research was found on these two main
variables. However, there are researchers working with other
leadership areas of emotional labor. The finding of the relationship
between instructional leadership and natural emotions in Tombak's
(2017) study and the finding of the relationship between ethical
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leadership and natural emotions in Kafadar and Kaygin's (2017) study
are similar to the research results of the study. When looking at the
correlational relationship between trust in the leader and the sub-
dimensions of emotional labor, it was concluded that the strongest
relationship was between trust in the leader and the natural emotions
sub-dimension. Based on this result, it can be expressed that the more
teachers trust their school principals, the more their level of displaying
their natural emotions will increase. The results of studies detecting
the positive relationship between emotional labor and trust in the
manager variables support this statement (Begenbirbas & Turgut,
2014; Tuti, 202T; Unal, 2011).

Based on the total scores of the scale, it was concluded that there was
a statistically significant, positive and high level correlation between
charismatic leadership and trust in the leader. Based on this result, it
can be said that as the charismatic leadership behaviors of school
principals increase, there may be an increase in teachers' trust in
school principals who are leaders. In other words, it can be said that
the charismatic leadership behaviors of school principals have a high
positive effect on teachers' trust in the leader behaviors. When the
outcomes of charismatic leadership towards the leader is looked at,
these outcomes are expressed as (i) respect for the leader, (ii) trust in
the leader, (iii) satisfaction with the leader (Ozdemir & Pektas, 2020).
These results regarding the leader can be stated to establish the basis
that charismatic leadership explains a significant proportion of the
total variance of trust in the leader in the studly.

When looking at the literature, very few studies were found that
examined the variables of charismatic leadership and trust in the
leader relationally. The research conducted has shown that there are
studies on trust in the manager and different types of leadership. In
these studies, in Kavak's (2019) study, relationship between trust in the
manager and fatherly leadership; in Dogan (2019) study, the
relationship between trust in the manager and transformational
leadership and in Pasa's (2015) study, the relationship between trust in
the manager and ethical leadership are positive and significant, which
is similar to this result of the study. According to the results of the
hierarchical regression performed to determine the predictive level of
trust in the leader and charismatic leadership on the superficial acting,
deep acting and natural emotions dimensions of emotional labor, it
was seen that all three models predicted all dimensions of emotional
labor. When the hierarchical regression results were evaluated in
general, it was seen that the predictive percentage of charismatic
leadership and trust in leader variables on the sub-dimensions of
emotional labor was the most in the superficial acting dimension and
was the least in the deep acting dimension. In addition, according to
the research results, charismatic leadership and trust in the leader
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negatively predict only the superficial acting dimension, unlike other
dimensions of emotional labor. So, it can be said that teachers' seeing
school principals as charismatic leaders and trusting them reduces
their superficial role-playing behaviors and increases their deep role-
playing and natural emotion behaviors. When looking at the literature,
not any research examining the prediction of charismatic leadership
and leader trust variables on the sub-dimensions of emotional labor is
found. However, studies examining the predictive power of different
leadership types on the sub-dimensions of emotional labor were seen.
In the research conducted by Begenirbas and Yalcin (2020), it was
determined that the perception of servant leadership had a positive
correlation with employees' deep acting and natural emotion
behaviors, while it had a negative correlation with the superficial
acting dimension. This finding is similar to the research results, as well.
In the research conducted by Senel and Aydogan (2019), the effect of
ethical leadership on the sub-dimensions of emotional labor was
examined and it was concluded that ethical leadership had a positive
significant effect on all dimensions of emotional labor. This finding
does not coincide with the results of the research. As for the reason, it
can be stated to stem from sample characteristics of the research
consisting of different regions and school types.

Limitations and Further Research

This research also has some limitations. The first limitation is that this
research was conducted with quantitative research methods based on
cross-sectional data. Based on this limitation, conducting a study in
which temporal change can be monitored based on longitudinal data
might be recommended. In the proposed research, the reasons for the
guantitative data can be examined in more depth by using qualitative
or mixed research methods. Another limitation is that the research
was conducted based on teachers' opinions. For this reason, it may be
recommended that future research should be conducted by
consulting the opinions of school administrators.

Conclusion and Suggestions

When the results of the research are evaluated in general, some
suggestions can be made to policy makers and practitioners. In the
research, it is seen that school principals exhibit charismatic
leadership behaviors at a moderate level. Based on the characteristic
of charismatic leadership to emerge in crisis situations, it can be said
that there is an expectation that school administrators should have a
more adequate level of crisis management skills during the epidemic.
In this context, it may be recommended that the Ministry of National
Education (MoNE) prepare crisis management training modules for
school administrators that will strengthen charismatic leadership
behaviors and conduct administrator trainings. In addition, based on
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the result of the study that the charismatic leadership behaviors of
school principals have a high positive effect on the trust in the leader
behaviors of teachers, it is thought that the charismatic leadership and
trust behaviors of school administrators are of significance. Therefore,
in the selection of school administrators by the MoNE, especially at the
interview stage, it may be recommended to establish special
commissions, with reference to leadership, trust and charismatic
leadership traits of school administrator candidates, and appoint
individuals who can show sensitivity to the needs of school
stakeholders, have a vision, have high persuasive abilities and can take
personal risks.
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