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OGRETMEN DEGERLENDIRME OKURYAZARLIGI:
TURKIYE'DEKI MEVCUT DURUM, SORUNLAR VE
COZUM ONERILERI

Yesim OZER OZKAN'

OZET

Ogretmen degerlendirme okuryazarligi, son yillarda uluslararast alanyazina benzer bir egilimle Tiirkiye’de giderek
daha fazla 6nem kazanmaktadir. Ancak, mevcut veriler, Turkiye'deki Ogretmen adaylarinin ve Ogretmenletin
degerlendirme okuryazarlig diizeylerinin yeterli seviyelerde olmadigini gostermektedir. Bu durum iki acidan dikkate
degerdir; Oncelikle Ggretmenlerin degerlendirme okuryazarhgmmn dastkligh 6grencilerini dogru  bir  sekilde
degerlendirememe sorununu ortaya cikarabilir. Tkinci olarak ise 6gretmen yetistirme programlarinda sunulan Slgme
ve degetlendirme derslerinde kazanilan yeterliklerin tzerine dustnilmesi gerekliligidir. Bu makalede, Ttirkiye'deki
ogretmenlerin degetlendirme okuryazathgimna iliskin mevcut durum analiz edilmis, sorunlar ele alinmis ve ¢6zim
onerileri sunulmustur. Bu makalede kullanilan yontem bir sistematik detlemedir. Bu kapsamda dahil etme ve hari¢
tutma Olglitleri cercevesinde 20 calisma incelenmistir. Literatiir taramasinda Turkiye'deki degetlendirme okuryazatrligi
alaninda yaymlanan cesitli akademik calisma ve raporlardan yaratlanilmis ve elde edilen bulgular degerlendirme
okuryazarliginin mevecut durumunu anlamak icin kullanilmistir. Turkiye'deki 6gretmen degetlendirme okuryazarligt
tzerine yapilan calismalarda genellikle sahadaki G6gretmenlerin  yerine Ogretmen adaylarinin  katilimiyla
gergeklestirildigi ve cogunlukla 1990 standartlarina gore gelistirilmis, Tirkceye uyarlanmis Olgme araglarinin
kullanildigt gozlemlenmistir. Incelenen galismalar, 6gretmenlerin genellikle giincel egitim hedefleriyle uyumlu
olmayan geleneksel degerlendirme uygulamalarina sikga bagvurduklarini ve degetlendirme kavramlari konusunda
sinirlt bilgiye sahip olduklarini gdstermektedir. Sonug olarak Tirkiye'de 6gretmenlerin degetlendirme okuryazarhgini
gelistirmeye yonelik bazt ilerlemeler kaydedildigini, ancak hala ele alinmast gerecken 6nemli zorluklarin oldugu
s6ylenebilir. Sonuglar degerlendirme okuryazarligina odaklanan daha kapsamli mesleki gelisim programlarina ve
ogretmenlere strekli destek saglanmasina olan ihtiyact vurgulamaktadir.

Anahtar Kelimeler: 6gretmen degetlendirme okuryazarligi, mesleki gelisim, 6gretmen
egitimi, 6grenci katthimy, i birligi ve geri bildirim

TEACHER ASSESSMENT LITERACY: CURRENT
SITUATION, PROBLEMS AND SOLUTIONS IN
TURKIYE
ABSTRACT

In recent years, assessment literacy has been gaining increasing significance in Turkiye, following a trend similar to
that observed in the international literature. However, cutrent data indicate insufficient pre- and in-setvice teachers'
assessment literacy levels in Tirkiye. This situation is noteworthy in two aspects; firstly, teachers are not evaluating
their students accurately. Secondly, it highlights the necessity of contemplating the adequacy of measurement and
evaluation competencies provided in teacher education programs. In this article, the current situation regarding
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teachers' assessment literacy in Turkiye will be analysed, and problems will be addressed. In addition, solutions will
be proposed. The method used in this article is a systematic review. In this context, 20 studies were examined within
the framework of inclusion and exclusion criteria. The literature review draws upon a range of academic studies and
reports published in the field of assessment literacy in Tirkiye and analyses the findings to understand the current
state of assessment literacy. In studies on teacher assessment literacy in Tirkiye, it has been observed that the
participation is generally conducted with prospective teachers instead of practising teachers, and predominantly,
measurement tools developed and adapted to Turkish based on the 1990 standards are employed. The reviewed
studies indicate that teachers often resort to traditional assessment practices that are not in line with current
educational goals, showcasing limited knowledge of assessment concepts. As a result, some progress has been made
in enhancing teachers' assessment literacy in Tirkiye; however, it can be stated that there ate still significant
challenges that need to be addressed. Furthermore, the results emphasize the need for more comprehensive
professional development programs focusing on assessment literacy and continuous support for teachers.

Keywords: teacher assessment literacy, professional development, teacher education, student
involvement, collaboration and feedback

1. INTRODUCTION

1.1. The Concept of Teacher Assessment Literacy

Assessment is a process which facilitates and enhances student learning. When it comes to
assessment in education, broad applications are considered. In recent years, classtoom assessment
approaches towards the core of learning that is in class. Classroom assessments are important for
improving student learning, especially when they include formative feedback and help students understand
their learning strategies (Kitchen et al.., 2019). In order to carry out classroom assessments effectively, it is
necessary for the teachers to have knowledge and skills in assessment. This competence is named
“assessment literacy” in the literature.

Assessment literacy was first introduced by Stiggins in 1991. According to Stiggins (1991), teachers
who have assessment literacy are those who know what and how they measure, can develop the
assessment and assessment tools necessary in the assessment process or can choose the appropriate ones,
can present examples that can reveal the success of their students, can realize the problems and produce
solutions to these problems. Based on the definition, teachers are expected to be individuals who have the
knowledge and skills to make sense of the data obtained in measurement and evaluation processes in every
field, from classroom assessment to large-scale tests. Webb (2002) also defined assessment literacy as the
knowledge of what students know, how it can be assessed, and how the results can be analyzed to
improve both student achievement and curriculum development. In addition to these definitions, Popham
(2004) advocated that assessment literacy and accountability in education are inseparable, highlighting the
need for the accurate evaluation of student's performance on tests.

Newer concepts of assessment literacy have shifted away from constraining the knowledge and skills
required for proficiency in assessment, and instead towards being a contextual and social practice that

requires teachers to negotiate assessment knowledge in relation to their pedagogy, curriculum, and
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classroom (DeLuca ve Braund, 2019). Popham (2018) stated that assessment literacy will both make
teachers better educators and enable students to receive a better education.
1.2. The Importance of Teacher Assessment Literacy

Assessing student performance is one of the most critical responsibilities of classroom teachers
(Mertler, 2003). Teachers must have a high level of assessment literacy to support learning and teaching,
determine best practices in classroom assessment and use standardized test knowledge. Assessment
literacy has become an important topic in education as it plays a critical role in improving the quality of
teaching and learning. This situation leads to teachers not being able to assess their students accurately,
and therefore, questioning the effectiveness of the education system.

Despite the standards-based paradigm for over two decades, teachers still have low levels of
assessment literacy (DeLuca & Braund, 2019). A strong understanding of educational assessment forms
the basis of high-quality assessment practices in the classroom. It is estimated that teachers spend 50% of
their teaching time on assessment-related activities (Plake & Impara, 1996). From this point of view, the
expectation and desire of teachers to have high evaluation literacy can be seen as a basic professional
requirement in education systems. Popham (2004) drew attention to this need by describing assessment
illiteracy as “professional suicide”. Therefore, measuring and supporting teachers' assessment literacy has been
a primary focus for the past two decades (DeLuca et al,, 2016). Only by using adequate assessment
techniques and grading practices, teachers can improve their teaching, increase students' motivation and
increase their success levels (Mellati & Khademi, 2018). Despite the importance of assessment literacy,
research indicates that many teachers lack adequate knowledge and skills in this area (Popham, 2011).

In the report “Assessment and Assessment in Education: Student Evaluation in Ttrkiye” prepared
by the Organization for Economic Cooperation and Development (OECD), what is a formative
assessment for teachers in Tirkiye, how it should be embedded in teaching practice, and how results
should be used in teaching-learning process, including adjustments in teaching. they do not show a
consistent understanding of how to inform; It was observed that some teachers whom the review team
spoke with described continuous summative assessment practices when asked to explain how they
conducted formative assessment (Kitchen et al., 2019).

In a recent study in Tirkiye (Acar-Erdol & Yildizli, 2018), teachers were asked to use questionnaires
for the purpose they used to evaluate, as well as classroom observations. Based the findings; it can be said
that more than half of the teachers make assessments to provide feedback to students, increase learning,
determine the level of success and monitor the progress of students, in other words, they adopt the
"assessment for learning" approach for assessment. Howevet, the results of the observations made in this
study showed that a significant part of the teachers did not give adequate or explanatory feedback, which

is an important component in the assessment for learning. This finding shows that teachers have
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difficulties in fulfilling the requirements of the evaluation objectives or that they do not have sufficient
awareness of the objectives of in-class evaluations. In addition, it is seen that teachers cannot include in-
class assessments in their teaching processes due to systemic pressure elements such as excessive course
load, crowded classrooms and central exams.

A teacher who is assessment literate can improve and enhance both the teaching process and student
learning. In his study examining the impact of assessment literacy on teachers impact on students'
education, Popham (2018) stated that assessment literacy would make teachers better educators and
enable students to receive a better education. According to Popham, an assessment-literate teacher uses
the right tests for the right purposes when making educational decisions. They prevent the misuse of tests
for assessing student achievement and use useful tests tailored to students' needs throughout the
educational process.

1.3. Challenges in Developing Assessment Literacy

In Turkiye, several structural problems in the education system contribute to the challenges related to
teacher assessment literacy. One of the main issues is the lack of adequate training for teachers on
assessment methods and practices. The majority of teacher education programs do not provide
comprehensive training on assessment, leaving many teachers ill-equipped to design and implement
effective assessment strategies. Many programs prioritize other aspects of teaching, such as pedagogy and
content knowledge, over assessment and evaluation skills. In Tirkiye, teacher candidates are required to
pass the Public Personnel Selection Exam (KKPSS) after completing their undergraduate education to be
assigned as teachers. The questions directed towards teacher candidates in this exam are in a multiple-
choice format and primarily aimed at assessing the candidate's knowledge level rather than practical
application. Consequently, teacher candidates tend to prioritize the knowledge aspect over the practical
application, even in courses that involve hands-on practice.

Another problem is the emphasis on exams and student achievement in Tirkiye can hinder the
development of assessment literacy skills. This approach to assessment can limit teachers' creativity and
ability to use a variety of assessment methods, resulting in a narrow understanding of assessment among
teachers. Teachers and students may not be adequately informed about alternative assessment methods
that are necessary to measure student achievement beyond exams and grades. Additionally, the focus on
high-stakes exams can lead to teaching strategies that prioritize test preparation over learning outcomes.

The hierarchical structure of the education system in Tirkiye is another factor that affects teacher
assessment literacy. The centralized approach to curriculum development and assessment can limit teacher
autonomy and creativity, making it difficult for teachers to develop assessment strategies that are tailored

to their students' needs and abilities.
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Finally, the lack of resources and support for teachers also contributes to the challenges related to
teacher assessment literacy in Tirkiye. Teachers often have large class sizes and limited access to
technology, making it difficult to implement effective assessment strategies that take into account the
diverse needs of their students.

Addressing these structural problems in the education system will be critical to improving teacher
assessment literacy in Turkiye. Providing comprehensive training on assessment methods and practices,
promoting a more diverse approach to assessment, and increasing teacher autonomy and support can help
to create a more effective and equitable education system.

Given the challenges mentioned above, analysing the current state of assessment literacy among
teachers in Tirkiye is considered crucial for improving their assessment literacy. Teachers require more
practical professional support to help them use assessment practices more effectively in the classroom and
integrate assessment practices into their classroom teaching. Heitink et al. (2016) highlighted the
importance of investing in teachers' professional development as a necessary requirement for the
reflection of assessment for learning in classroom assessment practices. Therefore, it is important to
conduct studies that will increase teachers' assessment literacy levels to promote the use of best practices
in classroom assessment and standard test information. In this article, an analysis of the current situation
regarding assessment literacy among teachers in Tirkiye will be conducted, and the problems will be
addressed. Additionally, solutions will be presented. The purpose of this article is to explore a
comprehensive literature review of teacher assessment literacy in Ttrkiye.

2. METHOD
The method used in this article is a systematic review. This review was conducted by first utilizing the
sources of previous research on teacher assessment literacy in Tirkiye. A systematic review is a method
used to gather, classify, summarize, and analyze all available evidence related to a specific research topic or
hypothesis.

2.1. Eligibility Criteria
In order to determine the eligibility criteria for the studies, inclusion and exclusion criteria were initially
defined based on the relevant literature. The selection of studies was conducted considering this inclusion.

2.1.1. Inclusion criteria
This review encompasses peer-reviewed research articles and thesis examining Teacher assessment literacy
in Tiurkiye, published between 2010 and 2023. Since the first study on Teacher Assessment Literacy in
Tirkiye was conducted in 2010, the starting point has been set as the year 2010. The literature search was
conducted in both Turkish and English languages. Only nationally and internationally published studies

conducted on Teacher Assessment Literacy within the sample of Turkiye were included in the research.
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The reason behind this is to comprehensively understand the studies conducted in this field in Turkiye
and analyze the topic within the context of the country.

2.1.2. Exclusion criteria
In the research, national and international studies conducted outside the sample of Tiirkiye, studies written
in languages other than English and Turkish were excluded. Another exclusion criterion was “language
assessment literacy.” Studies related to "language assessment literacy" were not included in the research as
it is distinct from teacher assessment literacy. In research studies where theses were transformed into
articles, only articles were used in the analysis.

2.2 Information Sources
Social science databases were utilized in the literature search. The theses were searched at the National
Thesis Center in Tirkiye. The National Thesis Center is a center affiliated with the Council of Higher
Education in Tirkiye. It is responsible for collecting, organizing, and providing access to postgraduate
theses prepared in Tirkiye in electronic format, and all theses must be registered in this system. The article
search was conducted in two stages. Firstly, the article search was carried out on Dergipark, which is the
common platform for journals in Tirkiye. In addition, an examination was conducted on Tirkiye's
research on teacher assessment literacy, with a focus on scholarly articles available in the EBSCOhost and
Web of Science databases.

2.3. Search Strategy
The keyword strategies are "assessment literacy”, “assessment and evaluation literacy”, and “literacy levels

of assessment and evaluation”. The search was done on 9 April 2023. Figure 1 indicates Mascarenhas et al.

(2018) proposed study protocol.

Step 1
Search Starting

Step 2

Articles and
Thesis Search

Step 3

Documents
Selection

*Search by *20 article *20 article

keywords and ot/and thesis or/and thesis ¢ Information
74 papers dlzmidl for docement based on
(42 Master's analysis content

“— orPhD ] N— \__| analysis
thesisand 32
article)
obtained

Figure 1. The systematic literature review process

When searched with keywords, 72 studies were retrieved. A total of 42 Mastet's or PhD theses were
reached. 32 of these theses were on language assessment literacy. These studies were excluded and a total
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of 10 theses were included in the study. The article search was carried out on Dergipark, EBSCOhost and

Web of Science databases. A total of 32 articles were reached. Articles on language assessment literacy

were excluded from these trowels. The majority of the articles consist of studies produced from the thesis.

Due to studies being articles generated from a thesis, these studies were included under a single title. The

studies were not presented as two separate studies. The research was carried out on 20 studies. As a result

of the literature research, the studies on teacher assessment literacy in Ttrkiye are listed in Table 1.

Table 1. Studies on teacher assessment literacy in Turkiye

Article Year Method/Type Sample Sample
Size
Butiner, Yigit & Cimer 2010 Scale Adaptation Pre-service teacher 260
(2010) (Mertler & Campbell (2005)
Assessment Literacy
Inventory)
Gl (2011) 2011 Scale Adaptation Pre-service Teachers 180
(Plake & Impara (1993)
Assessment Literacy
Questionnaire)
Ogan  Bekiroglu 2014 Quantitative and Pre-service Physics 28
Suzuk (2014) Qualitative Teachers
Article
Karaman (2014) 2014 Survey Model Pre-service teachers 289
Karaman & PhD Thesis &
(2014) Thesis” Article
Akdag (2015) 2015-2020 Mixed Method Pre-service teachers 90+6
Girsoy &  Aydogdu PhD Thesis & Thesis’
(2020) Article
Yalvag (2016) 2016 Relational Model Science 149
Master Thesis Pre-service teachers
Girsoy (2017) 2017 Conceptual Analysis - -
Article
Cambay & Kazang 2018 Survey Model Pre-service teachers 105
(2018) Article
Izci, Caliskan & Aktirk 2018 Survey Model Pre-service teachers 203
(2018) Article
Ergil (2019) 2019-2021 Survey Model Secondary School Teachers 189
Ergiil&Cetin (2021) Master Thesis &
Thesis’ Article
Azrak (2017) 2017-2019 Survey Model Social Studies Pre-service 282
Azrak &  Yalcinkaya Mastet Thesis & teachers
(2019) Thesis” Article
Tunkler (2019) 2019 Survey Model Social Studies Pre-service 90
Article teachers
Kog (2019) 2019-2020 Mixed Method Science 290
Kog¢&Bulut (2020) Master Thesis & Pre-service teachers
Thesis’ Article
Natr (2020) 2020 Qualitative Mathematics Teachers 6
Master Thesis
Acar Giivendir & Ozer 2021 Relational Model Pre-service Teachers 126
Ozkan (2021) Article
Korkut (2019) 2019-2021 Qualitative Science Teachers 4
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Demirdogen & Korkut Master Thesis &
(2021) Thesis’ Article
Berk (2021) 2021 Survey Model Pre-service Computer and 188
Master Thesis Instructional Technologies
Akpolat & Geng (2022) 2022 Relational Model Pre-service teachers 216
Article
Atasoy (2022) 2022 Relational Model High school chemistry 119 teachers
Master Thesis teachers and pre-service and 56 pre-
teachers service
teachers
Dinger (2023) 2023 Scale Adaptation In-service Teachers 405
(DeLuca, et al. (20106)
Approaches Classroom

Assessment Inventory)

As shown in Table 1, the first study on teacher assessment literacy in Tirkiye was published in 2010, and
the studies were published between 2010 and 2023. In Tturkiye, three studies were found related to the
adaptation of scales (Butiiner et al., 2010; Gul, 2011; Dinger 2023) for teacher assessment literacy. The
first scale adaptation study (Bittiner et al., 2010) holds the distinction of being the initial investigation
conducted on assessment literacy in Tirkiye. The majority of the studies are descriptive and based on

comparisons of different groups regarding assessment literacy.

3. FINDINGS

3.1.  Teacher Assessment Literacy Among Teachers in Turkiye: Analysis of The
Current Situation
In recent years, the issue of assessment literacy among teachers in Turkiye has been gaining increasing

importance. While the concept of assessment literacy, which emerged in 1991, was considered the basic
concept of measurement and evaluation studies carried out abroad, this concept started to take place in
studies in Tirkiye with delay (Giirsoy, 2017). One of the first studies on assessment literacy in Ttrkiye was
the adaptation of the Assessment Literacy Inventory developed by Mertler and Campell (2005) into
Turkish by Bittner et al. (2010). In the adaptation study of this inventory, data were obtained from pre-
service teachers. The literacy of teachers and teacher candidates was tried to be determined by using the
related inventory. A year later, Gul (2011) adapted the scale developed by Plake and Impara (1993)
Teacher Assessment Literacy Questionnaire into Turkish in her mastet's thesis. Similar to the previous
study, the scale data were obtained from pre-service teachers. In nearly all studies conducted after 2011,
the assessment literacy of teachers or teacher candidates has been determined using a scale adapted by
Bituner et al. (2010).

Although the concept of assessment literacy has entered Tirkiye late compared to the international
arena, studies have been carried out on the knowledge, skills and proficiency perceptions of teachers about

measurement and evaluation methods, which can be related to assessment literacy.
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In these studies, conducted at vatious levels, it has been observed that teachers do not have sufficient
knowledge, skills and proficiency in the field of assessment and evaluation (Aksu, 2012; Birgin & Baki,
2009; Cakan, 2004; Gelbal & Kelecioglu, 2007; Ozsevgeg, Cepni & Demircioglu, 2004; Kuran & Kanatli,
2009; Ulutas, 2003). In addition, when the studies on teacher assessment literacy in Tirkiye are examined,
it is seen that pre-service teachers (Akdag, 2015; Azrak & Yalcinkaya, 2019; Cambay & Kazang, 2018; Giil,
2011; Acar Guvendir & Ozer Ozkan, 2021; Izci et al., 2018; Karaman & Sahin, 2014; Tunkler, 2019;
Yalvag, 2016) and in-service teachers (Ergul, 2019; Korkut, 2019; Natir, 2020) assessment literacy levels
were found to be low and needed to be improved.

When the sample of studies on teacher assessment literacy is examined, pre-service teachers (Acar
Giivendir & Ozer Ozkan, 2021; Azrak & Yalginkaya, 2019; Biitiiner, et al., 2010; Giil, 2011; Karaman &
Sahin, 2014; Ogan-Bekiroglu & Suzuk, 2014; Ttnkler, 2019; Yalvag, 2016) and it is seen that there are
studies on secondary school teachers (Ergil, 2019) and high school chemistry teachers and pre-service
teachers (Atasoy, 2022). The majority of studies on assessment literacy in Tirkiye have been conducted on
students enrolled in teacher education programs at the university level (pre-service teachers), while the
scarcity of studies conducted on in-service teachers is noteworthy. The sample selection specifically
targeted fourth-grade students who had taken the measurement and evaluation course. While their
completion of the course and enrollment in an education faculty are significant criteria, it may not be
appropriate to draw conclusions regarding teacher assessment literacy based on the data obtained from
this sample. This is due to the influence of the Teacher Selection and Placement Examination (KPSS) in
Turkiye, which affects these students' perspectives on measutement and evaluation. The examination
primarily assesses their knowledge levels in measurement and evaluation, in addition to their assessment
literacy.

Furthermore, another important deficiency is the lack of studies conducted on primary school
teachers, who are expected to be the most competent in terms of assessment literacy. In the studies
conducted on pre- and in-service teachers, it was observed that their assessment literacy was low in
general.

One of the compilation studies dealing with the concept of assessment literacy in Tirkiye in detail
was carried out by Giirsoy (2017). The author conducted a conceptual analysis of assessment literacy in his
research. It examined how the concept was defined by different researchers, the importance of being
assessment literate, the reasons that affect teachers' assessment literacy, and teachers' attitudes towards the
concept. The author analyzed the historical development of the standards based on assessment literacy
and compared them with the standards set by the Ministry of National Education in Tirkiye. In this
respect, it is an important compilation in terms of conceptually addressing the concept of assessment
literacy.
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In addition to the quantitative study (Korkut,2019) examined the assessment literacy levels of science
teachers who graduated from the faculty of science, literature and education through qualitative research
in the literature. Teachers graduated from two different faculties; It was observed that they differed in
providing feedback to students. It has been observed that while teachers who graduated from the faculty
of education play a supportive role in providing feedback to the students, teachers who are graduates of
the faculty of science and literature cannot provide effective feedback.

In studies on assessment literacy in Turkiye, it is seen that it is generally carried out with the
participation of pre-and in-service teachers and mostly measurement tools developed according to 1990
standards and adapted to our language are used. Deluca et al. (2016) developed the “Approaches
Classroom Assessment Inventory” (ACAI), which can be used to measure assessment literacy according
to the "Classroom Assessment Standards", due to the criticisms directed at the 1990 standards and the
suggestion that these standards show weak psychometric properties. According to the Joint Committee on
Standards for Educational Assessment (JCSEE), 2015, these standards aim to provide principles and
guidelines for the effective assessment of students by teachers. Compared to the 1990 standards, it is seen
that the "Classroom Assessment Standards" define teachers' assessment and evaluation competencies in a
more comprehensive way. This inventory was adapted into Turkish by Dinger (2023) in his master's thesis
and examined its measurement invariance across gender groups. According to this study, it can be
concluded that valid and reliable measurements and comparisons for gender groups can be carried out by
using the Approaches to Classroom Assessment Inventory (ACAI).

4. CONCLUSION and DISCUSSION

Assessment is an essential part of teaching and learning, and teacher assessment skills play a key role
in ensuring that assessment is effective and accurate. While the concept of assessment literacy, which
emerged in 1991 by Stiggins, was considered the basic concept for measurement and evaluation studies
carried out abroad, this concept only found its way into studies in Tirkiye with a delay. In studies on
assessment literacy in Tirkiye, it is seen that it is generally carried out with the participation of teachers or
teacher candidates, and mostly measurement tools developed according to 1990 standards and adapted to
our language are used.

In Turkish studies on teacher assessment literacy, it is observed that it is usually conducted with the
participation of pre-in-service teachers, and mainly measurement tools developed according to 1990
standards and adapted to our language are used. The review reveals that while there has been some
progtess in improving teachers' assessment literacy in Tiurkiye, there are still significant challenges that
need to be addressed. The studies reviewed show that teachers have limited knowledge of assessment

concepts, and they often rely on traditional assessment practices that do not align with current educational
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goals. The review also highlights the need for more comprehensive professional development programs
that focus on assessment literacy and provide ongoing support to teachers.

In conclusion, addressing the issues related to teacher evaluation literacy is crucial for improving the
quality of education in Tirkiye. Policymakers, educational institutions, and individual teachers should take
steps to develop and implement effective solutions. Providing adequate resources, improving teacher
training programs, and promoting a culture that values a variety of assessment methods are some of the
key measures that can be taken. By enhancing teacher assessment literacy, educators will be better
equipped to accurately measure and evaluate student learning, which can lead to improved academic
outcomes and increased educational equity.

4.1.  Solution Proposals: Policies and Practices to Enhance Assessment Literacy
in Tiirkiye

In order to improve assessment literacy among teachers in Turkiye, there are several policies and
practices that can be implemented. The researcher has categorized these policies and practices under four
main headings and discussed them in detail below.

4.1.1. Professional development

One of them is to provide professional development opportunities for teachers based on their
individual needs in the area of assessment. Providing regular and ongoing professional development
opportunities for teachers to improve their assessment literacy skills can be an effective strategy. It is
important to provide teachers with opportunities to learn about various assessment tools they can use to
evaluate students' performance in a way that is flexible and self-paced, regardless of time and location
constraints. Plake et al. (1993) conducted one of the first studies on teacher assessment literacy in the
literature. In this study, it was obsetved that teachers who had received education in measurement and
evaluation obtained significantly higher scores on the Teacher Assessment Literacy Scale compared to
those who did not receive such education. Similarly, the study conducted by Koh (2011) aimed to
determine the effects of enhancing teachers' assessment literacy on students through a longitudinal and
quasi-experimental design. The research findings demonstrated a significant increase in assessment literacy
among teachers who received long-term and continuous training compared to those who received short-
term training. This study is valuable in drawing attention to the significant impact of educational
interventions in the field of measurement and evaluation on teachers' assessment literacy. Another critical
consideration is that these training opportunities should offer teachers experiential learning in small-group
settings. Workshops conducted in small groups, allowing for ample time, enhance teachers' assessment
skills more effectively than in large-group settings with time limitations.

4.1.2. 'The Role of school administrators in promoting teachers' assessment literacy

EGITIMDE YENT YAKLASIMLAR DERGIST
Journal of New Approaches in Education

Cilt 6/Sayt 2, 2023



Yesim Ozer Ozkan

An important contribution to improving teachers' assessment literacy is the support provided by
school administrators. School leaders can encourage teachers to develop their assessment literacy skills
and provide them with the necessary support. This can include training opportunities, access to resources,
and ongoing feedback and mentoring. School administrators can establish policies and guidelines at the
school level to promote assessment literacy. These policies and guidelines can encourage teachers to adopt
effective assessment strategies, ensure consistency in assessment processes, and provide guidance for
better-evaluating student learning outcomes. By priotitizing and investing in the development of teachers'
assessment literacy, school administrators can help create a culture of effective assessment practices within
the school. This can encourage teachers to share their experiences, exchange best practices, and engage in
collaborative projects.

4.1.3. Curriculum revision

Revising the national curriculum to include more emphasis on assessment literacy can help teachers
develop a stronger understanding of assessment principles and practices. This can also include the
integration of assessment literacy into teacher training programs. To enhance teachers' assessment literacy,
updating teacher education programs and providing more detailed coverage of assessment topics is
necessary. Before embarking on curriculum revision, it is imperative to conduct a thorough needs
assessment to identify the specific areas where teachers require support and development in assessment
literacy. This assessment can involve surveys, interviews, and analysis of student performance data to
determine the existing gaps and challenges faced by teachers. In their study conducted in 2010, DeLuca
and Klinger found that teacher candidates expressed a desire for a more comprehensive and practice-
oriented curriculum in the measurement and evaluation course during their undergraduate education.

4.1.4. Collaboration and feedback

Encouraging collaboration and feedback among teachers can also be effective in improving
assessment literacy. This can involve opportunities for teachers to share assessment strategies, provide
feedback on each othet's assessments, and engage in peer coaching. Engaging students in the assessment
process can also be beneficial for improving assessment literacy among teachers. This can include
involving students in self-assessment and peer assessment activities and providing them with feedback on
their assessments. Overall, a comprehensive approach that involves professional development, curriculum
revisions, collaboration and feedback, and student involvement can help improve assessment literacy

among teachers in Turkiye.
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