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Culture, which plays an important role in ensuring the continuity of societies, is
transferred to future generations with a regular and effective cultural heritage
education. One of the ways to ensure that cultural items are delivered to individuals in
a healthy way is the Social Studies course. In this study, it is aimed to reveal the impact
of Web 2.0 technologies on the teaching of cultural heritage issues in the Social Studies
course. Within the framework of this purpose, the study was carried out by mixed
method. The data were obtained through the Cultural Heritage Academic Achievement
Test and semi-structured interviews. The obtained data were analyzed with the help of
content analysis and SPSS program. The participant group of your research consists of
59 sixth grade students studying at a public school located in the city center of Ardahan.
As a result of the obtained data, it was seen that the teaching of cultural heritage
education topics in the Social Studies course with Web 2.0 technologies had a significant
impact on the experimental group. In addition, as a result of interviews with students,
it was concluded that these technology tools are useful in the course, make the subjects
more effective and permanent, play a role in embodying abstract subjects, and make
the lesson more fun. Based on these results, suggestions for using more Web 2.0 tools
in the Social Studies course process, informing students and teachers enough about
these tools, conducting studies in different units and areas on this topic have been
presented.
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Arastirma Makalesi

Toplumlarin devamliligini saglamada 6nemli rol oynayan kultir; duzenli ve etkili bir
kaltarel miras egitimi ile gelecek nesillere aktariimaktadir. Kiiltiirel 6gelerin saghkh bir
bicimde bireylere ulastiriimasini saglayan yollardan biri de sosyal bilgiler dersidir. Bu
¢alismada sosyal bilgiler dersi kiltirel miras konularinin 6gretiminde Web 2.0
teknolojilerinin etkisini ortaya konulmasi amaglanmaktadir. Bu amag gergevesinde
galisma arastirma yontem arastirmalarindan gomulu karma desen ile yuritilmustar.
Veriler Kultiirel Miras Akademik Basari Testi ve yari yapilandiriimig gériismeler ile elde
edilmistir. Elde edilen veriler igerik analizi ve SPSS programi yardimi ile ¢6zimlenmistir.
Arastirmanin katilimci grubunu Ardahan il merkezinde yer alan bir devlet okulunda
O6grenim gérmekte olan 59 altincl sinif 6grencisi olusturmaktadir. Elde edilen veriler
sonucunda Web 2.0 teknolojileri ile sosyal bilgiler dersinde kiltiirel miras egitimi
konularinin 6gretiminin deney grubu lehine anlamli etki yarattigi gorilmistar. Ayrica
ogrenciler ile yapilan gorismeler sonucunda bu teknoloji araglarinin ders iginde yararh
oldugu, konulari daha etkili ve kalici hale getirdigi, soyut konulari somutlastirmada rol
oynadigl, dersi daha eglenceli hale getirdigi sonucuna ulagilmistir. Bu sonuglara
dayanarak sosyal bilgiler ders sirecinde daha fazla Web 2.0 araci kullaniimasi, 6grenci
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ve 6gretmenlerin bu araglar hakkinda yeteri kadar bilgilendirilmesi, bu konu tzerine
farkl tinite ve alanlarda galismalarin yapilmasi énerileri sunulmustur.

Introduction

Thanks to the cultural elements that help to ensure social unity and establish healthy interpersonal
relationships, individuals are able to form their own identities Decently. It is not enough to take a culture
consisting of more than one element in a single dimension and express it in a simple way. Culture consists
of the combination of all kinds of physical, abstract or concrete entities belonging to societies, integrated
with that society over time (Ugar, 2014). A culture that helps the members of the society to come together
Decently and attracts attention with its unifying feature; it is described as every product put forth by
human beings (Yesilbursa, 2011). Culture, which can contain all kinds of features such as architecture,
literature, art, history, faith, tradition, tradition, helps individuals in society to form their personality and
gain a sense of belonging. (Karip, 2012; Ivon and Kuscevic, 2013). This concept is defined by UNESCO
(United Nations Educational, Scientific and Cultural Institution) with the expression “the traditions and
forms of expression of the people are the most effective way to show their presence in the world” and, in
the most general expression, culture; It has been expressed as “a phenomenon that defines a society,
consists of a combination of material and spiritual characteristics, includes people's rights, values,
traditions, customs and beliefs” (UNESCO, 1982; UNESCO, 1992, p.12). From the definitions made, it is
seen that culture contains multiple elements, it cannot be simplified only in the form of daily life activities,
customs and practices, it is a fan concept belonging to societies that can emphasize all kinds of abstract,
concrete, material, spiritual elements.

Cultural elements accumulate over time and reach from the past to the present. All kinds of feelings,
thoughts, relics or facts that have come down to us in the historical process are expressed as cultural
heritage (Lowenthal, 2005). Cultural heritage is the whole that reflects the self-values of societies and
helps to separate one society from another (Cakmak, 2020, p.156). Cultural heritage items, which are
evidence of people's existence in this life, are assets that express the accumulation, wealth and attitude
towards time in the process that humanity has undergone (Cankaya, 2008). Thanks to the cultural heritage
items, the ways of living, thinking styles, stages of previous societies, social characteristics and
experiences can be seen. In the Convention for the Protection of the Intangible Cultural Heritage signed
by UNESCO in Paris on October 17, 2003, cultural heritage is divided into two categories: tangible and
intangible cultural heritage (SOCUM). Tangible cultural heritage items, on the other hand, are classified
internally as ‘'movable’ and ‘immovable" (UNESCO, 1972) Tangible cultural heritage items are included in
Figure 1.

Figure 1
Cultural Heritage Items Designated by UNESCO
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Figure 1 shows the concrete cultural heritage items determined by UNESCO. It seems that tangible
cultural heritage items are divided into two main headings as movable and immovable cultural heritage
items in themselves. Movable cultural heritage items consist of art works such as finds, ethnographic
materials, sculpture, theater, music, miniature, painting, dance, building, film and literature, while
immovable cultural heritage items consist of monuments, building groups and settlements (Dargin Sahin,
2010).

The items of cultural heritage left to us from previous generations are transferred to future
generations through education. Cultural heritage education is the transfer of cultural elements,
behavioral patterns and life patterns to young people through formal educational institutions or social
means (Srivastava, 2015). Cultural heritage education is important to ensure the continuity of a society
and not to transfer cultural items to the next generation intact (Sara¢ and Arikang, 2010, p.47-48;
Tasdemir, 2018, p.8). The preservation, preservation and transfer of cultural heritage items is only
possible with education. Cultural heritage education includes the teaching of cultural items from all angles
(Avci, 2014). One of the courses that plays an important role in the process of cultural heritage education
is the social studies course. This course, which aims to realize the social existence of individuals, adapts
the information received from different branches of social science to the age levels of individuals and
provides them with information in order to raise conscious, logical-thinking, responsible citizens (Garcia
and Michaelis, 2001; Miles, 2021). While social studies introduces us to the cultures of other societies in
the world, it also provides appropriate conditions for the introduction of Turkish cultural elements and
sensitization to these elements (Oztiirk, 2015; Tasdemir, 2018). The social studies course helps students
to protect cultural items with cultural heritage education and to transfer these items to generations, to
gain identity awareness to individuals (Girel and Cetin, 2018, p.35). Social studies, which has played an
important role in the transfer of cultural heritage since the twentieth century, should pay attention to
attracting the attention of students in this process and providing students with a holistic education that
is related to their lives and can connect with facts. It will be possible for cultural heritage education to be
permanent and effective only when this process is related to student life. (Hunter, 2014, p.118).

The social studies course benefits from different ways in the process of cultural heritage education.
For example; students use active learning techniques to create meaningful lives, trips to out-of-class
environments are made, the course process is supported by visuals, relics or literary products. In addition,
rich living environments are offered to individuals in the course by using technological tools in accordance
with today's needs. Students have the opportunity to get to know the cultural characteristics and
elements of both their own and different societies in different digital environments. In this way, students
are provided with more than one experience in the classroom (Jancic and Hus, 2018; Zhabykbayeva,
Sanay, et al., 2021; Sariyatun, Suryani et al., 2021). One of the technological tools that can be used in the
classroom is Web 2.0 tools. These tools, which offer people many opportunities such as creating, sharing,
changing, communicating content, also help students to learn permanently and effectively during the
lesson process, provide real-life experience experiences, facilitate interaction with other friends and
teachers (Karaman, Yildirim and Kaban, 2008; Fitchett and Meuwissen, 2018; Giines, Ayantas, Glines et
al., 2021). Web 2.0 tools are useful in teaching abstract concepts in a more permanent way in the social
studies course, making cultural heritage items that are difficult to access more accessible with Web 2.0
tools, and introducing different cultural practices and items.

Studies aimed at revealing the views of teachers and students with cultural heritage education in social
studies course in the literature (Giirdogan Bayir and Cengelci Kése, 2019; Ozlek, 2019; Azrak and
Yalginkaya, 2020; Demirezen and Aktas; 2020, Goksu, 2021; Sevingen, 2021; Atilkan, 2022; Kartal, 2022),
studies aimed at determining cultural heritage items in textbooks and curriculum (Cengelci, 2012; Gurkan,
2015; Cengelci Kése and Kekeg, 2019; May 2019; Ates, 2021; Kaplan and Oner, 2022), a study conducted
by action research (Sag, 2018) and a study conducted by semi-experimental method (Dénmez and
Yesilbursa, 2014) were found. In addition, studies on social studies education and the use of Web 2.0 tools
(Almali and Yesiltas, 2020; Celik, 2020; Balcin and Galiskan, 2021; Tlnkler, 2021; Gencer and Gezer, 2022;
Kirimh and Demirezen, 2022; Oztiirk, 2022; Yildirim, Tanrikulu and Ablak, 2022; Balci, 2023) have been
reached. As aresult of the literature search conducted, there were no studies on the use of Web 2.0 tools
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in social studies course cultural heritage education. Different Web 2.0 tools were used in the study process
and the study was conducted with mixed method research. These features increase the originality and
importance of the research.

The Purpose of the Research

The aim of this study is 6. to demonstrate the impact of using Web 2.0 tools in the teaching of cultural
heritage issues in the classroom Social studies course. Depending on this basic purpose, the sub-
objectives of the research are as follows:

¢ Are the cultural heritage education activities developed based on Web 2.0 tools effective on the
academic achievements of the experimental group students?

¢ 2. How do the students of the experimental group in which the cultural heritage education activities
developed based on Web 2.0 tools are applied make sense of the implementation process?

Method
Research Model

6. This study, which aims to reveal the effect of Web 2.0 tools on the teaching of cultural heritage
issues in the classroom social studies course, was conducted using a mixed method. In mixed method
research, quantitative and qualitative approaches are considered together, and different aspects of the
subject are revealed by obtaining multiple data sources. At the same time, the validity and reliability of
the research are increased thanks to the method that provides in-depth information (Caracelli and
Greene, 1993; Yildirm and Simsek, 2018). In the study, embedded mixed pattern from mixed method
researches was used. In embedded design, research is mostly focused on quantitative approach and
qualitative design is used as a secondary method. The data obtained by quantitative means are brought
more meaningful with qualitative data (Yildirim and Simsek, 2018). In experimental studies where the
embedded pattern is used, the preliminary test is applied and the data are analyzed first, then the
qualitative data are obtained and analyzed, and the effect of the experimental process applied is
determined with the data obtained by applying the final test. At the last stage, qualitative and quantitative
data are interpreted together (Creswell, 2019). Since this study is based on quantitative method,
embedded mixed pattern was used in the research due to the interpretation of the results obtained from
experimental processes and qualitative data together.

Study Group

The study group of the study consists of 59 sixth grade students studying at a public school located in
the city center of Ardahan. At the first stage, the participants were selected by a sample of criteria, and
then the experimental and control groups were randomly selected. For the implementation of the
application, the sufficient number of classroom presence, the voluntary presence of the social studies
teacher who will support the application, the availability of internet connection in the school
infrastructure have been determined as criteria. At the stage of determining the experimental and control
groups, the groups were randomly determined by taking the opinions of the social studies teacher. At the
end of the process, semi-structured interviews were conducted with a total of 10

Data Collection Tools

Data were obtained with different data collection tools depending on the purpose of the research. The
Cultural Heritage Education Academic Achievement Test used in the quantitative dimension of the
research was prepared by the researcher, validity and reliability analyses were put there. In the
preparation of the achievement test, a pilot study of the test was conducted with 125 sixth grade students
who were different from the main group of the study. Before the pilot study, the test consists of 25
multiple choice questions. However, as a result of the analyses, reliability and validity studies conducted
with the pilot study, 20 multiple choice questions were determined for the test items. Semi-structured
interview forms were used to obtain qualitative data. In-depth data can be obtained by drilling questions
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prepared in advance in a more flexible process with semi-structured interviews (Tirn(klG, 2000). The
reliability and distinctiveness indices of the achievement test are included in Table 1.

Table 1

Item Analysis Schedule of the Achievement Test After the Pilot Study
Test Items Di Da pj Difficulty rj Distinctiveness
Article 1 12 12 0,35 Middle o* Should Be Discarded
Article 3 29 12 0,60 Easy 0,34 Good
Article 4 13 7 0,29 Difficult 0,17* Should Be Discarded
Article 5 14 3 0,25 Difficult 0,32 Good
Article 6 24 12 0,52 Middle 0,35 Good
Article 8 5 6 0,16 Very difficult 0,029* Should Be Discarded
Article 7 18 7 0,36 Middle 0,31 Good
Article 9 24 13 0,54 Middle 0,32 Good
Article 10 21 7 0,41 Middle 0,41 Excellent
Article 11 17 13 0,60 Easy 0,11* Should Be Discarded
Article 12 28 5 0,48 Middle 0,67 Excellent
Article 13 30 8 0,55 Middle 0,64 Excellent
Article 14 34 12 0,67 Easy 0,64 Excellent
Article 15 24 9 0,48 Middle 0,44 Excellent
Article 16 9 6 0,22 Difficult 0,08* Should Be Discarded
Article 17 24 10 0,5 Middle 0,41 Excellent
Article 18 22 5 0,39 Middle 0,5 Excellent
Article 19 25 7 0,47 Middle 0,52 Excellent
Article 20 29 5 0,5 Middle 0,70 Excellent
Article 21 18 4 0,64 Middle 0,41 Excellent
Article 22 23 8 0,45 Middle 0,44 Excellent
Article 23 20 10 0,44 Middle 0,29 It Should Be Corrected
Article 24 24 6 0,44 Middle 0,52 Perfect
Article 25 17 4 0,30 Difficult 0,38 Good

Table 1 shows the reliability and distinctiveness indices of the Cultural Heritage Education Academic
Achievement Test. When the item difficulty indices are examined, it is seen that easy, medium, difficult
and very difficult questions are included among the test items. Dec. In addition, when the item
discrimination indices are taken into consideration some test items need to be removed from the test. 2
Who took part in the test. the separateness index of the substance is 0, 4. the separateness index of the
substance is 0.17, 8. the separateness index of the substance is 0.029, 11. the separability index of the
substance is 0.11 and 16. it was decided to exclude these substances from the test due to the fact that
the separability index of the substance is 0.08. In addition, test items that do not have a sufficient level of
distinctiveness have been arranged. After the necessary arrangements, the number of items of the
achievement test was determined as 20 multiple choice questions. At the stage of determining the scope
validity of the achievement test, expert opinions were consulted, and when preparing questions, the
relationship of achievements with cultural heritage issues and the content of the subject were taken into
account. The specification table for the scope validity is included in Table 2.
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Table 2
Success Test Scope Validity Marker Table
Learning Acquisition Question
area No
SB.6.1.1. It examines the change of social roles over time. 5
T SB.6.1.2. Analyzes the place and role of social, cultural and historical ties in the 2,4,5,6,7,8,9
© formation of social unity. ,11,14,16
% %‘ SB.6.1.3. Questions prejudices about differences in order to live in harmony in 2,16
% 8 society.
v SB.6.1.4. Participates in activities that support social cooperation and solidarity in 8,16
§ the formation of social unity.
SB.6.1.5. He argues that the solutions to a problem should be based on rights, 8,
responsibilities and freedoms.
SB.6.2.1. It makes inferences about the geographical, political, economic and 1,3,17,18
o cultural characteristics of the first Turkish states established in Central Asia.
f’gf’ SB.6.2.2. It interprets the emergence of Islam and the changes it brings with it. 12,17,18,20
5 SB.6.2.3. He notices the changes that have taken place in political, social and 12,13,17,18,
_:‘c:, cultural fields along with the acceptance of Islam by Turks. 19,20
S SB.6.2.4. The process of Turkish acquisition of Anatolia as a homeland XI and XIII. 13,15,19
g analyzes within the scope of centuries.
= SB.6.2.5. Explains the role of historical trade routes in inter-communal political, 15
O

cultural and economic relations. Dec.

When the scope validity index table of the achievement test is examined, it is seen that the
achievement test includes every achievement and problem related to the Individual and Society, Culture
and Heritage learning areas included in the social studies course curriculum. Another data collection tool
is semi-structured interview forms. Thanks to semi-structured interviews, the interview process is more
flexible, and the questions prepared before the interview can be supplemented with different sounding
questions depending on the situation during the interview (Turnikll, 2000, p.550). According to the
reactions of the interviewer during the process, different questions can be added in relation to the open-
ended questions (Yildirim and Simsek, 2018, p.110). Two different interview forms were prepared for
teachers and students separately for the Social Studies teacher and the volunteer participants in the
experimental group after the application.

The questions in the interview forms are in a form that can generally reflect opinions about the
process, such as the problems encountered, student and teacher attitudes. Information about the
students was included in the first stage of the interview form prepared for the students. The prepared
questions were completed with the help of three social studies and two Turkish teachers, and then
submitted for expert opinion. After the feedback, it was determined that some of the questions included
in the form were similar, while others were not suitable for the student level and had a complex structure.
As a result of the responses and corrections made, the number of questions in the interview form, which
was 14, was reduced to 11, and the other questions were revised in terms of language and level. Questions
in the interview form; cultural and heritage assets that students have learned, Web 2. the course process
in which 0 technologies are used, the problems encountered in the process, the effectiveness of Web 2.0
tools have been created in such a way that they can reveal information and opinions about the entire
process. When preparing the interview form with the social studies teacher conducting the application,
personal information was included in the first part, and in the other part, questions were prepared
regarding the teacher's experimental process; the use of Web 2.0 tools in the lesson process, their
effectiveness, students' level of use of Web 2.0 tools, opinions about the prepared lesson plans. The
prepared questions were revised as a result of the interviews with the thesis advisor and the final version
was given.
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Application Process

Lesson plans, achievement test, interview and observation forms have been prepared and the
application process of the research has been started. The application manager was interviewed with the
social studies teacher before the application and informed about the progress of the process. Before the
experimental procedure, the Cultural Heritage Education Academic Achievement Test was applied to the
experimental group consisting of 29 participants and the control group consisting of 30 participants.
December Dec. 2022 — December 04, 2022, the lesson plans related to the acquisition of ten courses
belonging to the Individual and Society, Culture and Heritage units were applied to the experimental
group for eleven weeks and within thirty-three lesson hours. sept. 12, 2022 - December 04, 2022.
September 12, 2022 - December 12, 2022, 2022, 2022, 2022. Information about the application process
is given in Table 3.

Table 3
Application Process
Week Acquisition The Web 2.0 tool used
1. Week It examines the change of social roles over time. Canva
2.Week Analyzes the place and role of social, cultural and historical ties in the formation  Storyjumper ve myQuiz
of social unity.
3. Week Questions prejudices about differences in order to live in harmony in society. Wordpress ve Wordwall
4. Week Participates in activities that support social cooperation and solidarity in the Wisemapping, Khoot ve
formation of social unity. Youtube
5. Week He argues that the solutions to a problem should be based on rights, Classroomclipboard ve
responsibilities and freedoms. Padlet
6. Week It makes inferences about the geographical, political, economic and cultural Youtube, Google Earth,

characteristics of the first Turkish states established in Central Asia

eStory ve Socrative

7. Week It makes inferences about the geographical, political, economic and cultural
characteristics of the first Turkish states established in Central Asia Youtube, Google Earth,
eStory ve Socrative
8. Week It interprets the emergence of Islam and the changes it brings with it.
Prezi ve Kahoot
9. Week He notices the changes that have taken place in political, social and cultural
fields along with the acceptance of Islam by Turks. Show Zoho ve
Wordwall
10 Weeks The process of Turkish acquisition of Anatolia as a homeland Xl and XIlI.
analyzes within the scope of centuries. Animoto ve Wordwall

Detailed information about the application process is included in Table 3. During the eleven-week
implementation phase, Canva, Storyjumper and myQuiz, Wordpress and Wordwall, Wisemapping, Khoot
and Youtube, Classroomclipboard, Padlet, Google Earth, eStory, Socrative, Prezi, Kahoot, Show Zoho,
Animoto, Thinglink and Quizizz Web 2.0 tools were used.

Data Analysis

The data obtained during the research process were analyzed in a sequential manner in accordance
with the research pattern. First, quantitative data were analyzed, then qualitative data were considered,
and then two data types were collated and interpreted. SPSS packet data program was used in the analysis
of quantitative data. First, Shapiro-Wilk, Skewness-Kurtosis (Skewness-Kurtosis) and Kolmogorov-Smirnov
test values were calculated to determine the normality values of the experimental and control groups.
Based on the results obtained, it has been decided which types of tests will be used in the analysis of the
data (Alpar, 2016, p.36; Buyukoztirk, 2017, p.42). Detailed information about the normality values is
presented in Table 4.
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Table 4
Information about the Values of Normality
Groups Shapiro-Wilk Kolmogorov-Smirnov Skew  Kurtosis
Deney grubu .010, .022 0419 -.621
Kontrol grubu .0245 .200 -.882 -.577

Table 4 contains information about the normality values. The Shapiro-Wilk value in the experimental
group, .010, Kolmogorov-Smirnov value, .022, of the value of the skew, .419, of the kurtosis value -.621
results have been reached. In the control group, the Shapiro-Wilk value, .245 is, of the Kolmogorov-
Smirnov value, .it is 200, the rate of distortion. 882 of the kurtosis ratio, while the value is -.it was found
to be worth 577. The December values of the obtained data were examined, and it was found that the
skewness and kurtosis values were within the limits of normality. The skewness and kurtosis values should
be distributed Decently between +1.5 and -1.5 (Tabachnick and Fidell, 2015, p.688). In addition, another
way to find out whether the test results show a normal distribution is to look at whether the p value
obtained as a result of the Shapiro-Wilk test is greater or less than 0.5. It is concluded that if the p value
obtained from the test result is greater than 0.5, the test scores have a normal distribution value, and if
they are less than this value, they do not show a normal distribution (Royston, 1983, p.118). As a result of
these test values, the p value belonging to the experimental group is 0.10, while the p belonging to the
control group is. it is designated as 245. Also, since the normal distribution results of the last test belonging
to the experimental and control groups are between the values of Kurtosis Skewness -1.5 and +1.5, the
Kolmogorov-Smirnov data are higher than 0.05 in the experimental and control groups, it was assumed
that the final test results belonging to the two groups also show a normal distribution. Dec. As a result of
the analyses, dependent groups t-test was used in intra-group analyses, while independent groups
(Decoupled groups) t-test was used in the analyses conducted between different groups. Qualitative data,
on the other hand, were given nickname names to the students during the analysis of the interviews
analyzed by content analysis. The data obtained depending on the interview questions are presented with
the code, theme, frequency and nickname names of the students.

Ethics Committee Decision

This study was conducted by the Ethics Committee of the Institute of Educational Sciences of Eskisehir
Anadolu University, the decision taken at the date of 25.03.2022 meeting and the Ardahan Provincial
Directorate of National Education (E-63784619-805-01-381495 ) were carried out with the approval given
by. Validity and reliability studies related to the quantitative dimension of the research are of great
importance. The validity and reliability studies related to the achievement test, which is one of the data
collection tools, are described in detail in the data collection tools section. In addition, another security
threat at the experimental stage is that the researcher acts biased in order to confirm his own hypotheses
(Rosenthal, 1963 act. Gezer, 2020, p.45). In order to eliminate this threat, a different social studies teacher
than the researcher conducted the application in the experimental and control groups. In order to
increase the credibility of the qualitative research, the researcher has established close long-term
relationships with the application teacher, study group students and school staff from the beginning to
the end of the application process. In addition, another way that will increase the Credibility of the process
with participating teachers and volunteer students at the end of the implementation process is data
diversity. Data diversification is defined as the diversification of data collection tools (Bogdan and Biklen,
2007, p.45). By collecting data with more than one data collection tool, a contribution was made to the
credibility of the research. Another way to ensure credibility is to get opinions and help from experts.
From the very beginning of the research process to the report writing process, assistance was received
from many different experts from within and outside the field. The qualitative data obtained were
described clearly and in detail, and in addition, the interview data related to the research process were
presented directly in the findings section and supported with citations.
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Findings

In this part of the study, the findings obtained by analyzing the data obtained are included. The Effects
of Cultural Heritage Education Activities Developed Based on Web 2.0 Tools on the Academic
Achievement of Experimental Group Students The effects of cultural heritage education activities
developed based on Web 2.0 tools on the academic achievements of experimental group students are
presented in Table 5.

Table 5
KMEAMT Pre-Test Independent Samples of Experimental and Control Groups T-Test Results
Group N Mean Ss p
Experiment 29 44 10 ,310
Control 30 46 12

Table 5 shows the academic achievement test results of the control before the experimental
procedure and the pre-test applied to the experimental groups. While the test average of the control
group was 46, the test average of the experimental group was 44. When these obtained values were
examined, the p value was higher than 0.05 and there was no significant Deciency between the two
groups. The results of the experimental group in which the cultural heritage education activities
developed based on Web 2.0 tools were applied after the experimental procedure and the final test
achievement tests applied to the control groups in which the current curriculum was applied are included
in Table 6.

Table 6

Statistical Results Regarding the KMABT Experimental And Control Groups
Group N Mean df sS t p
Experiment 29 85 57 10.9 12 ,000
Control 30 60.66 54 13.1 12

Table 6 shows the independent sample t test results of the experimental and control groups after the
experimental procedure. When the table is examined, the test average of the experimental group was 85,
while the final test result of the control group was 60.66. These values obtained are p=.since 000 is <0.05,
it was concluded that there is a significant difference. In other words, it is seen that cultural heritage
education conducted with Web 2.0 tools has a positive effect on the experimental group. The Cohen d
value was calculated in order to reveal the effect of the process on the experimental group. The calculated
d valueis 2.611. This value obtained reveals that the effect level is weak, but there are special cases where
even an effect of 0.2 can have a strong effect (Kilig, 2014).

Students' Perceptions about the Application Process

Information about the opinions of the experimental group students, which constitute the qualitative
dimension of the research, is given below. First of all, it is aimed to reveal the answer to what the concept
of culture means according to the students' views. The themes obtained from the student's answers are
listed in Table 7.
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Table 7
Themes of the Concept of Culture according to the Participating Students

Codes Theme Participant Frequency
Our daily applications Everything that is in Sude, Ali, Merve, 6
Things we do in our family our daily life Kerem, Yaren, Mehmet
What belongs to us, the applications that Practices that exist in Ali, Mehmet, Yagmur 3
we constantly make society
A pplications made in the past and coming  Everything that usedto = Ahmet, Sude, Merve, 4
to the present be left to our day Kerem
Everything that used to be
Traditions and customs that exist in our Traditions, customs, Yagmur, Ahmet, Ali 3
society customs and customs
Our customs such as hand kissing, feasting

The way societies live Kerem, Ahmet 2
The things we do together Characteristics that Yigit, Elanur, 2
Total distinguish our nation

from others
The elements that bring us together Dec Social unity, Elanur, Merve 2
The things we do together togetherness
Total 22

When Table 7 is examined, the concept of culture belonging to students; the practices that exist in
society, everything that has survived to the present, traditions, customs, customs, ways of life of societies,
characteristics that distinguish our nation from others are presented with the themes of social unity,
togetherness. Ali said about the concept of culture: "Culture, | think, means everything that belongs to
us. | mean, it could be anything that's been going on since our ancestors." while expressing it in the form,
Ela nur culture is "Everything in our daily life." he explained it as follows. Yaren, on the other hand,
describes culture as “all kinds of items from the past to the present." he stated as. In order to reveal the
perceptions about the concept of cultural heritage in the minds of the participating students, what do
they understand from the concept of cultural heritage was asked. The themes obtained from the students'
opinions are presented in Table 8.

Table 8
Themes of the Concept of Cultural Heritage According to Student Views

Codes Theme Participant Frequency

Kerem, Ahmet, Sude, Merve, 7
Yaren, Mehmet, Yigit

The practices left to us
by our ancestors

The practices that our elders have
done

The legacies left to us by our ancestors
What our elders taught us

The sleepovers that we have left until Cultural items left to Elanur, Merve,Kerem 3
our grandchildren the generations after us

Customs that were made in the past Customs and traditions Yagmur, Sude, Merve, 3
and came to us from the past

Our cultural characteristics dating back

to the past

Total 13

The table contains the codes, themes and frequencies related to the concept of cultural heritage,
which consists of the perceptions of the participating students. The students expressed the concept of
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cultural heritage with the themes of “practices left to us from our ancestors, cultural items left to the
generations after us, customs and traditions from the past”. The concept of cultural heritage is often
defined in the form of “Practices left to us from our ancestors”. When defining the concept of cultural
heritage, Yagmur expressed his views as “Cultural heritage is something related to the culture left to us
by our ancestors”, while Yigit expressed his thoughts as “Cultural heritage can be anything that belongs
to the culture that was left to us by our ancestors and that we will get tired of for the next people”. In
order to reveal the students' perceptions of cultural heritage items, they were asked what they
understood when they were called cultural heritage items. The codes, themes and frequencies obtained
from the students' responses are given in Table 9.

Table 9
Cultural Heritage Items According to Student Views
Codes Theme Participant Frequency
Our Holidays Tangible Kerem, Ahmet, Sude, Merve, 10
Henna night and our cultural heritage Yaren, Mehmet, Yigit
weddings items Elanur, Yagmur, Ali
Hospitality

Our traditions and customs
Our Language
Our religious items

Our Meals

Our architectural structures Intangible Kerem, Ahmet, Sude, Merve, 10
cultural heritage Yaren, Mehmet, Yigit
items Elanur, Yagmur, Ali

Total 20

When Table 9 is examined, the codes, themes and frequencies obtained from the students'
perceptions of cultural heritage items are seen. The cultural heritage items belonging to the students are
classified according to the themes of “Tangible cultural heritage items and Intangible cultural heritage
items”. Students explain the cultural heritage items as “our holidays, henna nights and weddings,
hospitality, traditions and customs, architecture, language, religion, food”. Merve said about our cultural
heritage items: "Our traditional clothes, our daily lifestyles, the things we do on holidays, our games at
weddings. while defining it as “, Kerem gave examples as "Holidays, weddings, food, clothes,
handicrafts...".

In order to reveal the students' opinions about Web 2.0 tools and the use of these tools in the social
studies course, the students were asked their opinions about Web 2.0 tools. In addition, they were asked
which of the Web 2.0 tools used in the course process they remembered. The code, theme and
frequencies obtained from the answers are presented in Table 10.
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Table 10
Opinions about Web 2.0 Tools
Codes Theme Participant Frequency
To be fun and enjoyable Help to Mehmet, Yigit 7
Includes images and videos learn Elanur, Yagmur, Ali, Kerem,
Conducting exercises Ahmet

To be interactive
Embodying the subjects
To ensure permanent learning

Teaching with games Making Sude, Merve, Elanur, Yagmur, Ali, 10
To be fun and enjoyable learning fun  Kerem, Ahmet Mehmet, Yigit
Total 17

When Table 10 is examined, it is seen that the participating students expressed positive opinions about
Web 2.0 tools. Students find Web 2.0 tools fun. The fact that these tools contain visuals and videos,
conduct exercises, teach with games, and are interactive are positively received by students. Ali expressed
his views on this topic that the courses have settled better in my visual memory with the many images
and videos included in the Web 2.0 tools, while he gave examples of the Canva, Wordwall, Khoot
applications that | remember from the Web 2.0 tools. Mehmet gave his opinions as follows: "In short, it
was a nice, fun process, there were many applications, | remember Canva, Prezi, Khoot, Wordwall
applications as examples of Web 2.0 tools.” he expressed his thoughts in the form of.

After the students' opinions against Web 2.0 tools were put forward, they were asked what they
wanted to be different during the course in order to determine whether they had different wishes for this
process. At the end of the interviews, it was seen that the students had a positive attitude towards the
process, while some students stated that they wanted more games, applications and activities in the
process. Kerem's views on the process “The lesson process was fun, | wish there were more activities."
while expressing it in the form, Mehmet said, "We did some nice activities in class, but | would like to
solve more questions.” he expressed himself in the form. In order to determine whether the use of Web
2.0 tools during the social studies course creates any awareness of this course and the use of technology,
“Has the use of Web 2.0 tools during the course created any awareness of the use of social studies and
technology for you?” the question has been posed. From the responses obtained, it was determined that
students created a positive awareness of both the social studies course and technological tools, and
increased their interest in issues related to cultural heritage. Yagmur's views on this question “I learned
different technological tools and | wanted to use them, my interest in the lesson increased." while
expressing it in the format, Yigit said, "l was only playing games and watching videos from the computer,
| can actually do different applications in games for lesson purposes.” he has expressed himself in the
form of.

In order to determine whether the participating students would like to use Web 2.0 tools in other
learning areas in the social studies course, we asked them, “If you wanted to use Web 2.0 tools in other
learning areas of the social studies course, how would you use them?” the question is managed. According
to the findings obtained, it has been seen that students also want to use these tools in different learning
areas. Ahmet, one of the participants, gave his thoughts as follows: “People can be in the field of learning
about Places and Environments, as well as Science, Technology and Society. while expressing his views as
“Mehmet, who wants these tools to be used in all learning areas of the course, said, "l think every learning
area can be. Because we can solve different questions at the end of all of them." he expressed it in the
form. The aim of the social studies course is to reveal the effectiveness of Web 2.0 tools in teaching
cultural heritage issues, the themes obtained from the student responses are presented in Table 11.
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Table 11
The Contribution of Web 2.0 Tools to the Teaching of Cultural Heritage Issues
Codes Theme Participant Frequency
Introduction of cultural heritage items Introduction of cultural ~ Mehmet, Yigit 8
Drawing attention to cultural heritage items heritage items Elanur, Yagmur,
Introducing the cultural heritage with visuals Ali, Kerem,Ahmet,
and videos Sude,
Introducing the works of the past
Introducing different cultures Introducing different Sude, Merve, 5
Introducing practices belonging to other cultures Elanur, Yagmur,
cultures Ali,
To make the elements of cultural heritage Embodying cultural Kerem,Ahmet 4
concrete heritage issues Mehmet, Yigit
To ensure permanent Mehmet, Yigit 3
learning Elanur,
Total 20

Table 11 shows the contribution of Web 2.0 tools to the teaching of cultural heritage issues according
to students. With the answers received from the students, the themes of “Introducing cultural heritage
elements, Introducing different cultures, embodying cultural heritage issues, Ensuring permanent
learning” were reached.

Students expressed the contribution of Web 2.0 tools to the teaching of cultural heritage issues in the
direction that Web 2.0 tools introduce different cultural heritage elements, cultures and artifacts of the
past, draw attention to issues and reinforce issues with different activities. Ali's views on the subject “On
the subject of cultural heritage, it allowed me to see the visuals of many works or applications belonging
to our past. while expressing her thoughts in the form of ", Merve expressed the words "We have
compared with different different cultures".

In order to determine whether Web 2.0 tools have led to any changes in student behavior, they were
asked, “What do you pay attention to in your behavior related to cultural heritage after the educational
applications that have been implemented?” the question has been asked. After the interviews, it was
found that the students' interest in cultural heritage and its elements increased. Merve's views on the
question “My frequent hearing about the concept of cultural heritage has increased my interest in it. |
would like to research our cultural heritage and learn more,” he expressed his thoughts. Kerem said, "My
interest has increased, especially in our culture and the importance of our language. | realized that we
need to protect our Turkish language better." has expressed increasing interest in cultural heritage in the
form of. In order to determine whether they encountered any problems during the course process used
by Web 2.0 tools, “What kind of difficulties did you encounter while using Web 2.0 tools during the
course?” the question has been posed. In general, students stated that they did not experience any
difficulties, while some students stated that some minor problems occurred due to the Internet
infrastructure during the course. Ahmet's views on the process “There is no big problem that | remember,
once the Internet was frozen in the classroom, the video did not progress. while expressing her opinion
in the form of ", Ela nur said, "Actually, | didn't have much problems. There was only one time the internet
went out in the classroom, then we had a small problem.” he expressed his thoughts in the form of.

As a result of the quantitative and qualitative data obtained, it is seen that these data support one
another. It was found that the students of the experimental group were able to define culture and cultural
heritage, express the elements of cultural heritage. As a result of these data, it is seen that Web 2.0 tools
improve the academic achievements of students while at the same time helping to transfer cultural
heritage topics and concepts. While the increase in success levels was revealed with numerical data, it
was supported in more detail with qualitative data.

Discussion & Conclusion
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Discussion, Conclusions and Recommendations

In this study, where the effect of Web 2.0 tools in cultural heritage education was investigated, it was
found that there was a significant difference between the latest tests applied as a result of the
experimental procedure and those based on Web 2.0 tools in favor of the experimental group.
Accordingly, it has been concluded that the use of Web 2.0 tools in the social studies course has a positive
impact on cultural heritage education. Merg (2017) stated that Google Earth application, which is one of
the Web 2.0 tools, Oner (2017) and Domestic (2018) EBA application, Demir (2019) digital stories, Tak and
Demir (2019) software tools, Azi (2020), Aslan and Cakmak (2021) augmented reality applications, Celik
(2021) digital story tools increase the success in social studies course. Kirrmliand Demirezen (2022) stated
that in addition to increasing the students' interests, motivation and achievements, Web 2.0 tools
encourage students to be curious, research and solve problems. Sevingen (2022) stated that Web 2.0 tools
increase the level of digital citizenship and academic achievement. Oner (2022) stated that Web 2.0 tools
such as video, animation, Kahoot, Voki, Plickers attract students' interest in the course and support their
learning in social studies courses. According to the basic principles of inclusive education, it has been
revealed that it is necessary to actively use Web 2.0 tools in order for students to become active. Kurtdede
Fidan and Yazici (2023) stated that Web 2.0 tools attract students' interest and increase the permanence
of information.

While Byrne (2009) revealed the effect of Web 2.0 on learning, Terrell, Richardson and Hamilton (2011)
revealed the effect of Web 2.0 tools on success. In the research, data have been revealed that Web 2.0
technologies facilitate cooperation and communication. Wanago (2013) similarly stated in his study that
Web 2.0 tools are important in providing cooperation and sharing. Pausé and McCarroll have revealed the
role of Web 2.0 tools in maintaining communication and cooperation in the study conducted by Elizabeth
(2022).

Looking at the results obtained from student opinions, which is another stage of the study, it was seen
that the use of Web 2.0 tools in cultural heritage education creates awareness for students to learn culture
and culture-related concepts, while students give examples from their daily lives when explaining these
concepts. As a result of the interviews, data on the impact of Web 2.0 tools on the transfer of cultural
heritage were revealed. Similarly, Cao, Srirama, et al., (2006) revealed the contribution of social software
and mobile tools to the transfer of cultural heritage; while Barak, Herscovitz, Kaberman and Dori (2009)
explained the role of Web 2.0 tools in the transfer of cultural heritage. Kiligc (2019) presented examples of
the transfer of cultural heritage through the media and mentioned the importance of transferring cultural
heritage to new generations through mass media. Garcia-Santiago and Olvera-Lobo (2020), Garcia-
Santiago and Olvera-Lobo (2021) have revealed the use of social media and Web 2.0 tools in the field of
cultural heritage education.

When students make definitions about the concept of culture, it has been seen that they define it as
“all kinds of practices that reflect our customs, customs and traditions and distinguish us from other
societies”. Students have used the concepts of “our holidays, henna nights, weddings, hospitality, customs
and traditions, architectural structures, language, religious elements and food” cultural heritage items.
Deveci (2009) while defining the concept of culture in interviews with prospective teachers; it has been
observed that items such as weddings, henna nights, clothes, holidays, works of art, historical artifacts
have been used. According to the student opinions obtained in the study conducted by Avci (2014),
similarly, students defined culture as life products from the past, traditions, customs, games, holidays and
weddings. Turkcan and Bozkurt (2015) revealed the elements that elementary school students use when
defining the concept of culture in their minds. When students define this concept, it is similar to the
literature; they have benefited from cultural items such as local dishes, museums, clothes, artistic
products, holidays and music.

As another result, it has been seen that Web 2.0 tools increase students' interest in technological tools
and they are willing to use these tools for studying. In addition, students related to the social studies
course process with Web 2.0 tools; they stated that they consider the process to be an impressive and
enjoyable process that contributes to permanent learning, visuals and videos contribute to the lesson,
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exercises help the permanence of information, embody abstract topics. In the field of cultural heritage
education, Web 2.0 tools; it has been concluded that it helps to introduce cultural heritage items and
different cultures, reinforce topics with exercises and activities, introduce cultural heritage items and
artifacts with visuals.

Senyurt and Sahin (2022) stated that Web 2.0 tools help students to ensure active participation in the
lesson and to learn by having fun. In geography education, Chinesiz and Ozdemir (2021) stated that Web
2.0tools increase academic achievement, while Yildirim (2023) revealed the contribution of Web 2.0 tools
to field education. Yavuz (2023) emphasized that Web 2.0 tools in the field of religious culture and moral
knowledge attract students' attention and help them to learn permanently. Turkish Turkish education for
the use of Web 2.0 tools for Mete and Batibay, (2019) in the Turkish course of the Web 2.0 tools of the
Khoot application to the students' motivation to reveal the effect of the Learnin Apps, one of the Web 2.0
tools in Montenegro and Strange (2021) in Turkish lessons revealed the effect of learning and
reinforcement of what is learned. In addition, the study conducted by Tenceci (2020) shows the awareness
of Web 2.0 tools by Turkish teachers and how they can be used in grammar lessons. Regarding the
problems experienced during the process, some students stated that the internet connection was slow in
the lesson, and there were problems in advancing the video. In addition, it has been seen that Web 2.0
technologies lead to a change in student behavior regarding cultural heritage. For example, students were
eager to introduce and recognize their own cultural elements. Students' awareness of protecting cultural
heritage artifacts has increased. Students expressed their opinions that there should be more exercises
and games with course content during the course conducted with Web 2.0 tools. Social studies education
more space can be given to the use of Web 2.0 tools in the transfer of cultural heritage. For the videos
and visuals to be used during the course, attention can be paid to the Internet connection infrastructure
of the classroom, physical characteristics such as sound, light. Activities developed with Web 2.0 tools
related to other learning areas and achievements of the social studies course can be included. With the
use of Web 2.0 tools, there have not been many numbers in the field of social studies education. For this
issue; Web 2.0 tools can contribute to the acquisition of values, skills and concepts contained in the social
Studies course, by conducting studies in different learning areas at different grade levels, by conducting
research on the effectiveness of Web 2.0 tools. Studies can be conducted to investigate the impact of
different tools and activities in cultural heritage education. Surveys and interviews can be conducted to
reveal teachers' Web 2.0 tools and the level of use of these tools in the course. Introductory studies can
be made for students and teachers about the use of Web 2.0 tools in the social studies course, or books
or videos can be prepared.
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Tiirkge Siirimui

Giris

Toplumsal birlikteligin saglanmasinda ve bireyler arasi iliskilerin saglikli bicimde kurulmasina yardimci
olan kulturel unsurlar sayesinde bireyler kendilerine ait kimliklerini olusturabilmektedir. Birden fazla
unsurdan olusan kulturi tek bir boyut il ele alip basit bir bicimde ifade etmek yeterli degildir. Kiltur
toplumlara ait olan, zaman iginde o toplum ile bitiinlesmis, fiziksel, soyut ya da somut her tirli varliklarin
birlesiminden meydana gelmektedir (Ucar, 2014). Toplumda yer alan Gyelerin bir araya gelmesine
yardimci olan, birlestirici 6zelligi ile dikkat ¢eken kltlr; insanoglu tarafindan ortaya konulan her (riln
olarak tarif edilmektedir (Yesilbursa, 2011). Mimari, edebiyat, sanat, tarih, inang, gelenek gérenek gibi her
tirlu ozelligi iginde barindirabilen kiltiur toplumda yer alan bireylerin kisilik olusumlarina ve onlarin
aidiyetlik duygusu kazanmasina yardimci olmaktadir. (Karip, 2012; lvon ve Kuscevic, 2013). Bu kavram
UNESCO (Birlesmis Milletler Egitim, Bilim ve Kaltir Kurumu) tarafindan “halkin gelenekleri ve ifade
bicimleri, diinyadaki varhgini géstermenin en etkili yolu” ifadesi ile tanimlanmis ve en genel ifade ile kiltir;
“bir toplumu tanimlayan, maddi manevi 6zelliklerin bilesiminden meydana gelen, insanlarin haklarini,
degerlerini, gelenek, gorenek ve inanclarini iceren bir olgu” olarak ifade edilmistir (UNESCO, 1982;
UNESCO, 1992, s.12). Yapilan tanimlardan kiltirin birden ¢ok 6geyi icinde barindirdigi, yalnizca giinlik
yasam aktiviteleri, gelenek ve gorenek uygulamalari seklinde basite indirgenemeyecegi, toplumlara ait;
soyut, somut, maddi, manevi her tiirlii unsura vurgu yapabilen yelpaze bir kavram oldugu gorilmektedir.

Kiltirel unsurlar zaman iginde birikerek gegmisten gliniimlze kadar ulasmaktadir. Tarihsel slrecte
bize kadar gelen her turli duygu, disince, kalinti ya da olgular kiiltiirel miras olarak ifade edilmektedir
(Lowenthal, 2005). Kiiltiirel miras; toplumlarin 6z degerlerini yansitan ve bir toplumun digerinden
ayrilmasina yardimci olan bitiindiir (Cakmak, 2020, s.156). insanlarin bu yasamdaki varliklarinin birer
kaniti olan kiltiirel miras 6geleri, insanoglunun gegirdigi siirecteki birikimleri, zenginlikleri ve zamana karsi
durusunu ifade eden varliklardir (Cankaya, 2008). Kdlttrel miras ogeleri sayesinde 6nceki toplumlarin
yasayls bicimleri, disinme tarzlari, gecirmis oldugu evreleri, toplumsal o6zellikleri ve tecribeleri
gorilebilmektedir. UNESCO tarafindan 17 Ekim 2003 tarihinde Paris’te imzalanan Somut Olmayan Kulturel
Mirasin Korunmasi Sozlesmesi’'nde; kiiltiirel miras somut ve somut olmayan kiiltiirel miras (SOKUM)
olarak ikiye ayrilmistir. Somut kiltiirel miras ogeleri ise “tasinir’” ve “tasinmaz”’ olarak kendi icinde
siniflandirilmistir (UNESCO, 1972) Somut kiltlrel miras dgeleri Sekil 1'de yer almaktadir.

Sekil 1
UNESCO Tarafindan Belirlenen Kiiltiirel Miras Ogeleri

Somut
kultarel
miras

T

Tasginir
miraslar

) A}
Arkeolojik Etnografik
buluntula

malzemel

r

Taginmaz
miraslar

) ) )
Anitlar Bina Yerleslm
gruplar yerleri

Sekil 1’de UNESCO’nun belirlemis oldugu somut kiltiirel miras 6geleri yer almaktadir. Somut kiltirel
miras ogeleri kendi icinde tasinir ve tasinmaz kiltirel miras unsurlari olarak iki ana basliga ayrildig
gorulmektedir. Tasinir kiltiirel miras ogeleri; buluntular, etnografik malzemeler, heykel, tiyatro, muzik,
minyatir, resim dans, yapi, film ve edebiyat gibi sanat eserlerinden olusurken, tasinmaz kiltirel miras
unsurlari ise; anitlar, bina gruplari ve yerlesim yerlerinden olusmaktadir (Dargin Sahin, 2010).

Resimler,
minyatdrler,
heykeller vb.

1=
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Onceki nesillerden bize kalan kiiltiirel miras égeleri egitim yoluyla gelecek kusaklara aktariimaktadir.
Kaltirel miras egitimi; resmi egitim kurumlari ya da toplumsal araglarla kiltirel unsurlarin, davranis
bigimlerinin ve yasam kaliplarinin genglere aktariimasidir (Srivastava, 2015). Bir toplumun devamhhgini
saglama da ve kiltlrel 6gelerin gelecek nesile bozulmadan aktarilmasin da kultirel miras egitimi dnemlidir
(Sarag ve Arikang, 2010, s.47-48; Tasdemir, 2018, s.8).

Kiltirel miras 6gelerinin korunmasi, yasatilmasi ve aktariimasi ancak egitim ile mimkindar. Kiltarel
miras egitimi kiltlrel o6gelerin her agidan 6gretilmesini kapsamaktadir (Avci, 2014). Kilttrel miras
egitimini slrecinde 6nemli rol alan derslerden biri de sosyal bilgiler dersidir. Bireylerin toplumsal
varolusunu gerceklestirmeyi amaclayan bu ders bilingli, mantikli dislinebilen, sorumluluk sahibi
vatandagslar yetistirilebilmek igin farkli sosyal bilim dallarindan almis oldugu bilgileri bireylerin yas
seviyelerine uygun hale getirip onlara sunmaktadir (Garcia ve Michaelis, 2001; Miles, 2021). Sosyal bilgiler
diinyada yer alan diger toplumlarin kultirlerini bize tanitirken ayni zaman da Tirk kiiltiir 6gelerin
tanitilmasi ve bu 6gelere duyarhlik kazandirilmasi icin uygun kosullari saglamaktadir (Oztiirk, 2015;
Tasdemir, 2018). Sosyal bilgiler dersi, 6grencilere kiiltlirel miras egitimi ile kiiltirel 6gelerin korunmasi ve
bu 6gelerin nesillere aktarilmasi, bireylere kimlik bilincinin kazandirilmasinda yardimci olmaktadir (Gurel
ve Cetin, 2018, s.35). Yirminci yuzyildan beri kiltirel miras aktariminda 6nemli rol oynayan sosyal bilgiler
bu stregte 6grencilerin dikkatlerini gekmeye ve 6grencilere onlarin yasamlariyla iligkili, gergekler ile bag
kurabilen bitincil bir egitim sunmaya dikkat etmelidir. Kiltlirel miras egitiminin kalici ve etkili olmasi
ancak bu siirecin 6grenci yasantisiyla ilgili oldugunda mimkin olacaktir. (Avci, 2014, 5.118).

Sosyal bilgiler dersi kiiltiirel miras egitimi siirecinde farkli yollardan yararlanmaktadir. Ornegin;
ogrencilerin anlamli yasantilar olusturabilmesi icin aktif 6grenme teknikleri kullanmakta, sinif disi
ortamlara geziler yapilmakta, ders sireci gérseller, kalintilar ya da edebi Griinler ile desteklenmektedir.
Ayrica ginimdizin ihtiyaglarina uygun olarak teknolojik araglardan yararlanilarak bireylere ders iginde
zengin yasanti ortamlari sunulmaktadir. Ogrenciler farkli dijital ortamlarda hem kendi hem de farkli
toplumlarin kulturel 6zellikleri, 6gelerini tanima firsati yakalamaktadir. Bu sayede sinif igcinde 6greniciler
birden fazla deneyim saglanmaktadir (Jancic ve Hus, 2018; Zhabykbayeva, Sanay, vd., 2021; Sariyatun,
Suryani vd., 2021). Sinif icinde yararlanilabilecek teknolojik araglardan biri de Web 2.0 araglaridir.
insanlara icerik iretme, paylasma, degistirme, iletisim kurma gibi bircok firsat sunan bu araglar ders
sirecinde de o6grencilerin kalici ve etkili 6grenmesine yardimci olmakta, gercek yasam deneyim
deneyimleri sunmakta, diger arkadaslari ve Ogretmeni ile etkilesim saglamasini kolaylastirmaktadir
(Karaman, Yildinm ve Kaban, 2008; Fitchett ve Meuwissen, 2018; Glines, Ayantas, Gines vd., 2021).
Sosyal bilgiler dersinde soyut kavramlarin daha kalici bigimde 6gretilmesinde, ulagim imkani zor olan
kiltirel miras 6gelerinin Web 2.0 araglariyla daha ulasilabilir hale gelmesinde, farkl kiltirel uygulamalar
ve Ogelerin tanitilmasinda Web 2.0 araglari yarar saglamaktadir.

Alan yazininda sosyal bilgiler dersinde kiiltlirel miras egitimi ile 6gretmen ve 6grenci goérislerini ortaya
koymayi amaglayan calismalara (Giirdogan Bayir ve Cengelci Kdse, 2019; Ozlek, 2019; Azrak ve Yalginkaya,
2020; Demirezen ve Aktas; 2020, Goksu, 2021; Sevingen, 2021; Atilkan, 2022; Kartal, 2022), ders
kitaplarinda ve 06gretim programinda kiltiirel miras ogelerin belirlenmesi amacglayan c¢alismalara
(Cengelci, 2012; Giirkan, 2015; Cengelci Kése ve Kekeg, 2019; May 2019; Ates, 2021; Kaplan ve Oner,
2022), eylem arastirmasi ile yarutilen ¢alismaya (Sag, 2018) ve yari deneysel yéntemle arastiran ¢alismaya
(Dénmez ve Yesilbursa, 2014) rastlaniimigtir. Ayrica sosyal bilgiler egitimi ve Web 2.0 araglarinin kullanimi
ile ilgili calismalara (Almali ve Yesiltas, 2020; Celik, 2020; Balcin ve Galiskan, 2021; Tiinkler, 2021; Gencer
ve Gezer, 2022; Kirimli ve Demirezen, 2022; Oztiirk, 2022; Yildirim, Tanrikulu ve Ablak, 2022; Balci, 2023)
ulasilmistir. Yapilan alan yazini tarama sonucunda “Sosyal bilgiler” dersi kiiltlirel miras egitiminde Web
2.0 araglarinin kullanimina dair herhangi bir ¢alismaya rastlaniimamistir. Calisma sirecinde farkli Web 2.0
araglarn kullanilmis ve galisma karma yontem arastirmasi ile yuritilmastir. Bu ozellikler arastirmanin
6zglinlGglinl ve 6nemini arttirmaktadir.
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Arastirmanin Amaci

Bu calismanin amaci 6. sinif sosyal bilgiler dersinde kiltirel miras konularinin 6gretiminde Web 2.0
araglar kullaniminin etkisini ortaya koymaktir. Bu temel amaca bagli olarak aragtirmanin alt amaglari
sunlardir:

e Web 2.0 araglarina dayali olarak gelistirilen kiiltlirel miras egitimi etkinlikleri deney grubu
ogrencilerinin akademik basarilari Gzerinde etkili midir?

e  Web 2.0 araglarina dayali olarak gelistirilen kilttrel miras egitimi etkinliklerinin uygulandigi deney
grubu 6grencileri uygulama sirecini nasil anlamlandirmaktadir?

Yoéntem
Arastirma Modeli

6. Sinif sosyal bilgiler dersinde kultirel miras konularinin 6gretiminde Web 2.0 araglarinin etkisini
ortaya koymayi amaclan bu ¢alisma karma yéntemle ylratilmistir. Karma yéntem arastirmalarinda nicel
ve nitel yaklagimlar birlikte ele alinmakta, birden fazla veri kaynagi elde edilerek konunun farkli yénleri
ortaya konulmaktadir. Ayni zamanda derinlemesine bilgi sunan yéntem sayesinde arastirmanin gegerlilik
ve glvenirligi arttinimaktadir (Caracelli ve Greene, 1993; Yildirrm ve Simsek, 2018). Calismada karma
yontem arastirmalarindan gomili karma desen kullanilmistir. Gomuli desende ¢ogunlukla arastirmalar
nicel yaklasim odakl olup ikincil yontem olarak nitel desenden yararlanilmaktadir. Nicel yolla elde edilen
veriler nitel verilerle daha anlamli getirilmektedir (Yildirim ve Simsek, 2018). Gom{ll desenin kullanildigi
deneysel arastirmalarda ilk olarak on test uygulanip veriler ¢éziimlenir, ardindan nitel veriler elde edilip
¢O6zUmlenir ve son test uygulanarak elde edilen veriler ile uygulanan deneysel siirecin etkisi belirlenir. Son
asamada ise nitel ve nicel veriler birlikte yorumlanir (Creswell, 2019). Bu galisma nicel yontem agirlikli
oldugundan, ayrica deneysel islemler ve nitel verilerden elde edilen sonuglarin birlikte yorumlanmasindan
dolayi arasirmada gomili karma desen kullaniimigtir.

Calisma Grubu

Arastirmanin ¢alisma grubunu Ardahan il merkezinde yer alan bir devlet okulunda 6grenim gérmekte
olan 59 altinci sinif dgrencisi olusturmaktadir. ilk asamada katilimcilar 6l¢iit 6rneklem ile segilirken
ardindan deney ve kontrol gruplarn rastlantisal yollarla segilmistir. Uygulamanin yiritalmesi igin sinif
mevcudunun yeteri sayida olmasi, uygulamayi yitiirecek olan sosyal bilgiler 6gretmenin génilli olmasi,
okul alt yapisinda internet baglantisinin olmasi 6lgit olarak belirlenmistir. Deney ve kontrol gruplarinin
belirlenmesi asamasinda sosyal bilgiler 6gretmenin gorusleri alinrak rastlantisal bigcimde gruplar
belirlenmistir. Stire¢ sonunda deney grubu 6grencileri ile gorisme yapmak amaciyla goniillik esasl olmak
Uzere 5 kiz 5 erkek toplam 10 6grenci ile yari yapilandiriimis gérismeler yiuritiimastir. Toplam sinif
mevcudu da géz oniine alinarak yalnizca gonilli 6grenciler ile gériismeler yapilmis, cinsiyete gore goris
sayilarin benzer olmasina dikkat edilmistir.
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Kullanilan Veri Toplama Araglari

Arastirmanin amacina bagli olarak farkli veri toplama araglari ile veriler elde edilmistir. Arastirmanin nicel
boyutunda kullanilan Kdilttrel Miras Egitimi Akademik Basari Testi arastirmaci tarafindan hazirlanmis,
gecerlik ve glivenirlik analizleri orataya konulmustur. Basari testinin hazirlanmasinda ilk olarak ¢alismanin
asil grubundan farkli 125 altinci sinif 6grencisi ile testin pilot ¢alimasi yuritilmuastar. Pilot galisma
oncesinde test 25 ¢coktan segmeli sorudan olusmaktadir. Ancak pilot ¢calisma ile yapilan analizler, glivenirlik
ve gecerlik calismalari sonucu test maddeleri 20 goktan se¢meli soru belirlenmistir. Nitel verilerin elde
edilmesinde yari yapilandirilmis gérisme formlarindan yararlanilmistir. Yari yapilandiriimis gériismeler ile
daha esnek bir siirecte 6nceden hazirlanan sondaj sorular ile derinlemesine veriler elde edilebilmektedir
(Tarnakla, 2000). Basari testine ait glivenirlik ve ayirt edilicilik indeksleri Tablo 1’de yer almaktadir.

Tablo 1
Pilot Calisma Sonrasi Basari Testinin Madde Analiz Cizelgesi

Test Da Da pj Gugluk rj Ayirt edicilik
Maddeleri

16 6 0,32 Orta 0,29 Dizeltilmeli
Madde 1 12 12 0,35 Orta o* Atilmali
Madde 3 29 12 0,60 Kolay 0,34 iyi
Madde 4 13 7 0,29 Zor 0,17* Atilmali
Madde 5 14 3 0,25 Zor 0,32 iyi
Madde 6 24 12 0,52 Orta 0,35 iyi
Madde 8 5 6 0,16 Cok zor 0,029* Atilmali
Madde 7 18 7 0,36 Orta 0,31 iyi
Madde 9 24 13 0,54 Orta 0,32 iyi
Madde 10 21 7 0,41 Orta 0,41 Mikemmel
Madde 11 17 13 0,60 Kolay 0,11%* Atilmali
Madde 12 28 5 0,48 Orta 0,67 Mikemmel
Madde 13 30 8 0,55 Orta 0,64 Mikemmel
Madde 14 34 12 0,67 Kolay 0,64 Mikemmel
Madde 15 24 9 0,48 Orta 0,44 Mikemmel
Madde 16 9 6 0,22 Zor 0,08* Atilmali
Madde 17 24 10 0,5 Orta 0,41 Mikemmel
Madde 18 22 5 0,39 Orta 0,5 Mikemmel
Madde 19 25 7 0,47 Orta 0,52 Mikemmel
Madde 20 29 5 0,5 Orta 0,70 Mikemmel
Madde 21 18 4 0,64 Orta 0,41 Mikemmel
Madde 22 23 8 0,45 Orta 0,44 Mikemmel
Madde 23 20 10 0,44 Orta 0,29 Duiizeltilmeli
Madde 24 24 6 0,44 Orta 0,52 Mikemmeli
Madde 25 17 4 0,30 Zor 0,38 iyi

Tablo 1'de Kiiltlrel Miras Egitimi Akademik Basari Testi’ne ait glivenirlik ve ayirt edilicilik indeksleri yer
almaktadir. Madde guicliik indeksleri incelendiginde test maddeleri arasinda kolay, orta, zor ve ¢ok zor
diizeyde sorularin yer aldig1 gortlmektedir. Ayrica madde ayirt edicilik indekslerine ele alindiginda bazi
test maddelerinin testten gikarilmasi gerekmektedir. Teste yer alan 2.maddenin ayrit edicilik indeksinin O,
4. maddenin ayrit edicilik indeksinin 0,17, 8. maddenin ayrit edicilik indeksinin 0,029, 11. maddenin ayrit
edicilik indeksinin 0,11 ve 16. maddenin ayrit edicilik indeksinin 0,08 degerinde oldugundan dolayi bu
maddelerin testten cikarilmasina karar verilmistir. Ayrica yeterli diizeyde ayirt ediciligi olmayan test
maddeleri dliizenlenmistir. Gerekli diizenlemelerin ardindan basari testinin madde sayisi 20 ¢coktan se¢meli
soru olarak belirlenmistir. Basari testinin kapsam gecerliginin belirlenme asamasinda uzman gorislerine
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basvurulmus, sorular hazirlanirken, kazanimlarin kiltirel miras konulari ile iliskisi ve konunun igerigi goz
onlne alinmistir. Kapsam gegerliligine ait belirtke tablosu Tablo 2’de yer almaktadir.

Tablo 2
Bagari Testi Kapsam Gegerliligi Belirtke Tablosu
Ogrenme Kazanim Soru No
alani
SB.6.1.1. Sosyal rollerin zaman igerisindeki degisimini inceler. 5
SB.6.1.2. Sosyal, kiltlrel ve tarihi baglarin toplumsal birlikteligin 2,4,5,6,7,8,
g olusmasindaki yerini ve rollinli analiz eder. 9,11,14,16
) SB.6.1.3. Toplumda uyum igerisinde yasayabilmek icin farklliklara yonelik 2,16
|q__) on yargilari sorgular.
q>>; SB.6.1.4. Toplumsal birlikteligin olusmasinda sosyal yardimlasma ve 8,16
5 dayanismayi destekleyici faaliyetlere katilir.
SB.6.1.5. Bir soruna getirilen ¢dzlimlerin hak, sorumluluk ve 6zgurlikler 8,
temelinde olmasi gerektigini savunur.
SB.6.2.1. Orta Asya’da kurulan ilk Turk devletlerinin cografi, siyasal, 1,3,17,18
ekonomik ve kulturel 6zelliklerine iliskin ¢ikarimlarda bulunur.
o SB.6.2.2. islamiyet’in ortaya cikisini ve beraberinde getirdigi degisimleri 12,17,18,2
= yorumlar. 0
% S$B.6.2.3. Tiirklerin islamiyet’i kabulleri ile birlikte siyasi, sosyal ve kiiltirel  12,13,17,1
:; alanlarda meydana gelen degisimleri fark eder. 8,19,20
= SB.6.2.4. Turklerin Anadolu’yu yurt edinme surecini Xl ve XllI. ytzyillar 13,15,19
> kapsaminda analiz eder.
SB.6.2.5. Tarihi ticaret yollarinin toplumlar arasi siyasi, kiltlrel ve 15

ekonomik iliskilerdeki rollinii aciklar.

Basarina testine ait kapsam gegerlilgi belirtke tablosu incelendiginde basari testinde sosyal bilgiler
dersi 6gretim programinda yer alan Birey ve Toplum ile Kiltiir ve Miras 6grenme alanlarina ait her
kazanimla sorunun yer aldigi gériilmektedir.

Bir diger veri toplama araci ise yari yapilandirilmis gorisme formlardir. Yari yapilandiriimis gérismeler
sayesinde gorlisme slireci daha esnek ge¢mekte, gériisme Oncesi hazirlanan sorular gériisme sirasinda
duruma gore farkli sondaj sorular ile desteklenebilir (TUrnikll, 2000, s.550). Siregte goriismecinin
verecegi tepkilere gore acik uglu sorularla iligkili olarak farkl sorular eklenebilir (Yildirim ve Simsek, 2018,
5.110). Sosyal bilgiler 6gretmeni ve deney grubunda uygulama sonrasi gonulli katihmcilar igin 6gretmen
ve Ogrencilere ayri ayri olmak Uzere iki farkh gorlisme formu hazirlanmistir. Goérisme formlarindaki
sorular; karsilagilan sorunlar, 6grenci ve 6gretmen tutumlari gibi sirece iliskin gorisleri genel olarak
yansitabilecek bicimdedir. Ogrenciler icin hazirlanan gériisme formunun ilk asamasinda 6grencilere iliskin
bilgiler yer almistir. Hazirlanan sorular ¢ sosyal bilgiler ve iki Tiirkce 6gretmeninden yardim alinarak
tamamlanmis ardindan uzman goriisiine sunulmustur. Geri donitler sonrasinda formda yer alan bazi
sorularin benzerlik gosterdigi, bazilarinin ise 6grenci seviyesine uygun olmadigi ve karmasik yapida oldugu
belirlenmistir. Yapilan doniit ve dizeltmeler sonucunda gériisme formundaki 14 olan soru sayisi 11'e
disurilmis, diger sorular ise dil ve diizey bakimindan revize edilmistir. Goriisme formundaki sorular;
6grencilerin 6grenmis olduklari kiltir ve kiltirel miras varliklari, Web 2. 0 teknolojilerinin kullanildigi ders
slireci, slirecte karsilasilan sorunlar, Web 2.0 araglarinin etkililigi gibi tim siirece iliskin bilgi ve gorusleri
ortaya cikarabilecek sekilde olusturulmustur.

Uygulamay yiriten sosyal bilgiler 6gretmeni ile yapilan goérisme formu hazirlanirken ilk kisimda
kisisel bilgilere yer verilmis, diger kisimda ise 6gretmenin deney siirecine iliskin olarak; Web 2.0 araglarinin
ders slrecindeki kullanimi, etkililigi, Web 2.0 araglarini 6grencilerin kullanma diizeyleri, hazirlanan ders
planlarina dair gorusleri ortaya ¢ikaracak sorular hazirlanmistir. Hazirlanan sorular tez danismani ile
yapilan gortismeler sonucunda revize edilerek son hali verilmistir.
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Uygulama Siireci

Ders planlari, basari testi, gbriisme ve gozlem formlarinin hazirlanmasi ile arastirmanin uygulama siirecine
gecilmistir. Uygulama yuritucisu sosyal bilgiler 6gretmeni ile uygulama 6ncesinde gorusiilmis, slirecin
ilerleyisi hakkinda bilgilendirilme yapilmistir. Deneysel islem 6ncesinde 29 katilimcidan olusan deney
grubuna ve 30 katihmcidan olusan kontrol gruplarina Kiiltiirel Miras Egitimi Akademik Basari Testi
uygulanmistir. Ardindan Birey ve Toplum, Kiltlir ve Miras Unitelerine ait olan on ders kazanimi ile ilgili
ders planlari deney grubuna 12 Eylil 2022 — 04 Aralik 2022 tarihleri arasinda on bir hafta siireyle ve otuz
l¢ ders saati icinde uygulanmistir. Uygulama stirecine iliskin bilgiler Tablo 3’te yer almaktadir.

Tablo 3

Uygulama Siireci

Hafta

Kazanim

Kullanilan Web 2.0 araci

Sosyal rollerin zaman igerisindeki degisimini inceler.

Canva

Sosyal, kiltiirel ve tarihi baglarin toplumsal birlikteligin olusmasindaki
yerini ve roliini analiz eder.

Storyjumper ve myQuiz

Toplumda uyum icerisinde yasayabilmek igin farkliliklara yonelik 6n
yargilari sorgular.

Wordpress ve Wordwall

Toplumsal birlikteligin olusmasinda sosyal yardimlagma ve dayanismayi
destekleyici faaliyetlere katilir.

Wisemapping, Khoot ve
Youtube

Bir soruna getirilen ¢dzimlerin hak, sorumluluk ve 6zgirlikler temelinde
olmasi gerektigini savunur.

Classroomclipboard ve
Padlet

Orta Asya’da kurulan ilk Tiirk devletlerinin cografi, siyasal, ekonomik ve
kilturel 6zelliklerine iliskin gikarimlarda bulunur

Youtube, Google Earth,
eStory ve Socrative

Orta Asya’da kurulan ilk Tlrk devletlerinin cografi, siyasal, ekonomik ve
kilturel 6zelliklerine iliskin gikarimlarda bulunur

Youtube, Google Earth,
eStory ve Socrative

islamiyet’in ortaya cikisini ve beraberinde getirdigi degisimleri yorumlar.

Prezi ve Kahoot

Tiirklerin islamiyet’i kabulleri ile birlikte siyasi, sosyal ve kiiltiirel alanlarda
meydana gelen degisimleri fark eder.

Show Zoho ve
Wordwall

Turklerin Anadolu’yu yurt edinme sirecini X1 ve XlIl. ylzyillar kapsaminda
analiz eder.

Animoto ve Wordwall

11. Hafta| 10 Hafta | 9. Hafta |8. Hafta|7. Hafta |6. Hafta| 5. Hafta | 4. Hafta | 3. Hafta |2.Hafta|l. Hafta

Tarihi ticaret yollarinin toplumlar arasi siyasi, klltlrel ve ekonomik
iliskilerdeki roltind agiklar.

Thinglink ve Quizizz

Tablo 3’te uygulama siirecine iliskin ayrintili bilgiler yer almaktadir. On bir hafta siiren uygulama
asamasinda Canva, Storyjumper ve myQuiz, Wordpress ve Wordwall, Wisemapping, Khoot ve Youtube,
Classroomclipboard, Padlet, Google Earth, eStory, Socrative, Prezi, Kahoot, Show Zoho, Animoto,
Thinglink ve Quizizz Web 2.0 araglarindan yararlaniimistir.
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Veri Analizi

Arastirmada surecinde elde edilen veriler arastirma desenine uygun olarak sirali bir sekilde
¢6ziimlenmistir. ilk olarak nicel veriler ¢dziimlenmis ardindan nitel veriler ele alinmig sonrasinda iki veri
tlrd harmanlanip yorumlanmistir. Nicel verilerin ¢6zimlenmesinde SPSS paket veri programindan
yararlanilmis ilk olarak deney ve kontrol gruplarina ait normallik degerlerinin belirlenmesi i¢in Shapiro-
Wilk, Skewness-Kurtosis (Carpiklik-Basiklik) ve Kolmogrov-Smirnov testi degerleri hesaplanmistir. Elde
edilen sonuglardan yola gikarak verilerin analizinde hangi tir testlerin kullanilacagina karar verilmistir
(Alpar, 2016, s.36; Buyukoztiirk, 2017, s.42). Normallik degerlerine iliskin ayrintili bilgiler Tablo 4’te
sunulmustur.

Tablo 4
Normallik Degerlerine iliskin Bilgiler
Gruplar Shapiro-Wilk Kolmogrov-Smirnov Carpikhk Basikhk
Deney grubu .010, .022 0419 -.621
Kontrol grubu .0245 .200 -.882 -577 Tablo 4’te

normallik
degerlerine iliskin bilgiler yer almaktadir. Deney grubunda Shapiro-Wilk degeri, .010, Kolmogrov-Smirnov
degeri, .022, carpiklik degerinin, .419, basiklik degerinin -.621 sonucuna ulasiimigtir. Kontrol grubunda ise,
Shapiro-Wilk degerinin, .245 oldugu, Kolmogrov-Smirnov degerinin, .200 oldugu, ¢arpiklik oraninin. 882
degerinde iken basiklik oraninin, -.577 degerinde oldugu goriilmustir. Elde edilen verilerin aralik degerleri
incelenmis, carpiklik ve basiklik degerlerinin normallik sinirlari igcinde yer aldig1 gérulmistur. Carpikhk ve
basikhk degerleri +1,5 ile -1,5 arasinda dagihm gostermesi gerekmektedir (Tabachnick ve Fidell, 2015,
5.688). Ayrica test sonuglarinin normal dagilim gosterip gostermedigini anlamanin bir diger yolu da
Shapiro-Wilk testi sonucunda elde edilen p degerinin 0.5’ten biylk veya kiiglik olmasina bakilmasidir. Test
sonucundan elde edilen p degeri 0.5ten biiylik olmasi durumunda test puanlarinin normal dagilim
degerinde oldugu, bu degerden kiicik olmasi halinde ise normal dagilm gostermedigi sonucuna
ulagilmaktadir (Royston, 1983, s.118). Bu test degerleri sonucunda deney grubuna ait p degeri, 0.10,
kontrol grubuna ait p ise. 245 olarak belirlenmistir. Deney ve kontrol gruplarina ait son test normal dagilim
sonuglart Carpikhik (Kurtosis) Basiklik (Skewness) -1.5 ve +1.5 degerleri arasinda yer aldigindan ayrica;
Kolmogrov-Smirnov verileri deney ve kontrol gruplarinda 0.05 degerinin Gzerinde oldugundan iki gruba
ait son test sonugclarinin da normal dagihm goésterdigi kabul edilmistir. Analizler sonucunda grup igci
analizlerde bagiml gruplar t-testi kullanilirken, farkli gruplar arasinda yapilan analizlerde ise bagimsiz
gruplar (iliskisiz gruplar) t-testinden yararlanilmistir.

Nitel veriler ise igerik analizleri ile ¢ozimlenmis gorismelerin ¢dzimlenmesi sirasinda 6grencilere
rumuz isimler verilmistir. Gériisme sorularina bagh olarak elde edilen veriler kod, tema, frekans ve
ogrencilere ait rumuz isimler ile sunulmustur.

Etik Kurul Karari

Bu calisma Eskisehir Anadolu Universitesi Egitim Bilimleri Enstitiisi Etik Kurulu, 25.03.2022 tarihi
toplantisinda alinan karar ve Ardahan il Millf Egitim Midurliigu (E-63784619-805-01-381495) tarafindan
verilen onay ile ylruttlmastir. Arastirmanin nicel boyutuna iliskin gegerlik ve glvenirlik galismalari biiyik
onem tasimaktadir. Veri toplama araglarindan olan basarin testine iliskin gecerlik ve glivenirlik ¢calismalari
veri toplama araglar kisminda ayrintili olarak agiklanmistir. Ayrica deneysel asamada ki bir diger giivenlik
tehdidi ise arastirmacinin kendi hipotezlerinin dogrulanmasi igin yanli davranmasidir (Rosenthal, 1963’ten
akt. Gezer, 2020, s5.45). Bu tehdidin ortadan kaldiriimasi icin deney ve kontrol gruplarinda uygulamayi
arastirmacidan farkh bir sosyal bilgiler 6gretmeni ylritmstir. Nitel boyutta arastirmanin inandiriciliginin
arttirilmasi igin ise arastirmaci uygulama siirecinin basindan sonuna kadar uygulama 6gretmeni, ¢alisma
grubu 6grencileri ve okul personeli ile yakindan uzun sireli iliskiler kurmustur. Ayrica uygulama sireci
sonunda katilimci 6gretmen ve goniilli 6grenciler ile siirece yonelik inandiriciligr arttiracak olan diger bir
yol ise veri cesitliligidir. Veri ¢esitlemesi, veri toplama araglarinin ¢esitlendirilmesi olarak
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tanimlanmaktadir (Bogdan ve Biklen, 2007, s.45). Birden fazla veri toplama araci ile veriler toplanarak
arastirmanin inandiricihgina katki saglanmistir. inandiricihgin  saglanmasindaki diger bir yol ise
uzmanlardan goris ve yardim almaktir. Arastirma surecinin en basindan rapor yazim siirecine kadar alan
icinden ve disindan birgok farkli uzmandan yardim alinmistir. Elde edilen nitel veriler agik ve detayli olarak
betimlenmis, ayrica bulgular kisminda arastirma siirecine ait gorisme verileri dogrudan sunularak
alintilarla desteklenmistir.

Bulgular
Calismanin bu kisminda elde edilen verilerin analizleri ile ulasilan bulgular yer almaktadir.

Web 2.0 Araglarina Dayali Olarak Gelistirilen Kiltiirel Miras Egitimi Etkinliklerinin Deney Grubu
Ogrencilerinin Akademik Basarilarina Etkileri

Web 2.0 araglarina dayah olarak gelistirilen kiltirel miras egitimi etkinliklerinin deney grubu
ogrencilerinin akademik basarilarina etkileri Tablo 5’te sunulmustur.

Tablo 5
Denev ve Kontrol Gruplarina Ait KMEAMT On Test Badimsiz Orneklemler T-Testi Sonuclar
Gruplar N Mean Ss p
Deney 29 44 10 ,310
Kontrol 30 46 12

Tablo 5’te deneysel islem 6ncesi kontrol ve deney gruplarina uygulanan 6n test akademik basari test
sonuglari yer almaktadir. Kontrol grubuna ait test ortalamasi 46 iken deney grubuna ait test ortalamasi 44
degerindedir. Elde edilen bu degerler incelendiginde p degerinin 0,05 degerinin lzerinde oldugu ve iki
grup arasinda anlaml farklilk bulunmamistir. Deneysel islem sonrasinda Web 2.0 araglarina dayali olarak
gelistirilen kulttrel miras egitimi etkinliklerin uygulandigi deney grubu ve mevcut 6gretim programinin
uygulandigi kontrol gruplarina uygulanan son test basari testlerine iliskin bulgular Tablo 6’da yer
almaktadir.

Tablo 6

KMABT Deney Ve Kontrol Gruplarina iliskin istatistiksel Sonuglar
Grup N Mean df ss t p
Deney 29 85 57 10.9 12 ,000
Kontrol 30 60.66 54 13.1 12

Tablo 6’da deneysel islem sonrasi deney ve kontrol gruplarina ait bagimsiz 6rneklem t testi sonuclari
ver almaktadir. Tablo incelendiginde deney grubuna ait test ortalamasi 85 iken kontrol grubuna ait son
test sonucu 60.66 seklindedir. Elde edilen bu degerler p=.000 <0,05 oldugundan anlamli farkliligin oldugu
sonucuna ulasiimistir. Baska bir ifade ile Web 2.0 araglari ile yiritilen kiltlrel miras egitiminin deney
grubu Gzerinde olumlu yonde etkiledigi gorilmektedir. Strecin deney grubu lzerindeki etkisinin ortaya
konulmasi amaciyla Cohen d degeri hesaplanmistir. Hesaplanan d degeri ,2.611 degerindedir. Elde edilen
bu deger etki dlizeyinin zayif oldugunu ortaya koymaktadir ancak 0,2 degerindeki bir etkinin bile kuvvetli
etki olusturabilecegi 6zel durumlar yer almaktadir (Kilig, 2014).

Ogrencilerin Uygulama Siirece iliskin Algilar

Arastirmanin nitel boyutunu olusturan deney grubu 6grenci gorislerine iliskin bilgiler asagida yer
almaktadir. ilk olarak dgrencilerin gériislerine gére kiiltiir kavraminin ne ifade ettigi cevabinin ortaya
konulmasi amaclanmistir. Ogrenci cevaplarindan elde edilen temalar Tablo 7 de yer almaktadir.
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Tablo 7
Katilimci Odrencilere Gére Kiiltiir Kavrami Temalar
Kod Tema Katihmci Frekans
Gunlik uygulamalarimiz Gunlik hayatimizda Sude, Ali, Merve, 6
Ailemizde yaptigimiz seyler ki her sey Kerem, Yaren,
Mehmet
Bize ait olan, strekli yaptigimiz Toplumda var olan Ali, Mehmet, Yagmur 3
uygulamalar uygulamalar
Gegmiste yapilan ve gliniimiize gelen Eskiden glinimize Ahmet, Sude, Merve, 4
uygulamalar kalan her sey Kerem
Eskiden olan her sey
Toplumuzda var olan gelenek ve Gelenek, gorenekler,  Yagmur, Ahmet, Ali 3
goérenekler Orf ve adetler
El 6pme, bayramlasma gibi adetlerimiz
Toplumlarin yasayis Kerem, Ahmet 2
sekilleri
Sadece bize ait olan uygulamalar Milletimizi Yigit, Elanur, 2
digerlerinden ayiran
ozellikler
Bizi bir araya getiren ogeler Toplumsal birlik, Elanur, Merve 2
Birlikte yaptigimiz seyler beraberlik
Toplam 22

Tablo 7 incelendiginde 6grencilere ait kiltir kavrami; toplumda var olan uygulamalar, eskiden
guniimize kalan her sey - gelenek, gorenekler, 6rf ve adetler, toplumlarin yasayis sekilleri, milletimizi
digerlerinden ayiran o6zellikler toplumsal birlik, beraberlik temalari ile ortaya konulmustur. Kultir
kavramini Ali “Kultir bence bize ait her sey demektir. Yani, atalarimizdan bu yana devam eden her sey
olabilir.” seklinde ifade ederken, Ela nur kiltirt “Gunlak hayatimizdaki her sey.” seklinde agiklamistir.
Yaren ise klltlrt “Gegmisten glinimiize kadar her tlrlu 6ge.” olarak belirtmistir. Katilimci 6grencilerin
zihinlerindeki kiltirel miras kavramina iliskin algilarin ortaya c¢ikarilmasi amaciyla kdltirel miras
kavramindan ne anladiklari sorulmustur. Ogrenci gériislerinden elde edilen temalar Tablo 8'de

sunulmusgtur.

Tablo 8

Ogrenci Gériislerine Gére Kiiltiirel Miras Kavrami Temalar
Kod Tema Katihmci Frekans
Buyiiklerimizin yapmis oldugu uygulamalar Atalarimizdan bize kalan Kerem, Ahmet, Sude, Merve, 7
Atalarimizin bize biraktigi miraslar uygulamalar Yaren, Mehmet, Yigit
Buytklerimizin bize 6grettikleri
Bizdeb torunlarimiza kadar kalan Bizden sonraki nesillere Elanur, Merve,Kerem 3
uyugulamlar kalan kalturel 6geler
Eskiden yapilan ve bize gelen adetler Gegmisten gelen adet ve Yagmur, Sude, Merve, 3
Eskiye dayanan kilturel 6zelliklerimiz gelenekler
Toplam 13

Tabloda katihmci 6grencilerin algilarindan olusan kiltiirel miras kavramina iliskin kod, tema ve
frekanslar yer almaktadir. Ogrenciler kiiltiirel miras kavramini; “atalarimizdan bize kalan uygulamalar,
bizden sonraki nesillere kalan kiltlirel 6geler, gegmisten gelen adet ve gelenekler” temalari ile ifade

etmislerdir. Kiltlrel

miras kavrami

siklikla
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tanimlanmistir. Kiltrel miras kavramini tanimlarken Yagmur goéruslerini “Kiltiirel miras atalarimizdan
bize kalan kdltir ile ilgili seydir” biciminde ifade ederken Yigit “Kiltirel miras atalarimizdan bize kalan ve
yine bizim de sonraki insanlara bikacagimiz kiiltiire ait her sey olabilir” seklinde distincelerini dile
getirmistir. Ogrencilerin kiltiirel miras 6gelerinden algiladiklarini ortaya koymak amaci ile onlara kiiltirel
miras égeleri denilince ne anladiklari sorulmustur. Ogrencilerin yanitlarindan elde edilen kod, temala ve
frekanslara Tablo 9’da yer verilmistir.

Tablo 9
Ogrenci Gériislerine Gére Kiiltiirel Miras Ogeleri
Kod Tema Katihmci Frekans
Bayramlarimiz Kerem, Ahmet, Sude, Merve, 10
Kina gecesi ve dugiinlerimiz Somut kdiltiirel Yaren, Mehmet, Yigit
Misafirperverlik miras dgeleri Elanur, Yagmur, Ali
Gelenek ve goreneklerimiz
Dilimiz

Dini 6gelerimiz
Yemeklerimiz

Mimari yapilarimiz Somut olmayan  Kerem, Ahmet, Sude, Merve, 10
kiiltiirel miras Yaren, Mehmet, Yigit
égeleri Elanur, Yagmur, Ali

Toplam 20

Tablo 9 incelediginde 6grencilerin kiltirel miras 6gelerine iliskin algilarindan elde edilen, kod, tema
ve frekanslar gériilmektedir. Ogrencilere ait kiiltiirel miras égeleri “Somut kiiltiirel miras dgeleri ve Somut
olmayan kiiltirel miras ogeleri” temalari ile siniflandinlmistir. Ogrenciler kiiltiirel miras o6gelerini
“bayramlarimiz, kina gecesi ve diglnler, misafirperverlik, gelenek ve gorenekler, mimari, dil, din,
yemekler” olarak agiklamaktadir. Kiltlirel miras ogelerimizi Merve “Geleneksel kiyafetlerimiz, glinlik
yasam tarzlarimiz, bayramlarda yaptigimiz seyler, digiinlerdeki oyunlarimiz.” seklinde tanimlarken,
Kerem ise “Bayramlar, diigtinler yemekler, kiyafetler, el sanatlari...” olarak 6rnekler vermistir.

Ogrencilerin Web 2.0 araglari ve bu araclarin sosyal bilgiler dersinde kullanimina iliskin égrenci
goruslerini ortaya koymak amaci ile 6grencilere Web 2.0 araglari hakkindaki gérisleri sorulmustur. Ayrica
ders surecinde kullanilan Web 2.0 araglarindan hangilerini hatirladiklari sorulmustur. Cevaplardan elde
edilen kod, tema ve frekanslar Tablo 10’da sunulmustur.

Tablo 10
Web 2.0 Araglari Hakkindaki Gériisleri
Kod Tema Katilimci Frekans
Eglenceli ve zevkli olmasi Mehmet, Yigit 7
Gorsel ve videolar icermesi Elanur, Yagmur, Ali,
Alistirmalar yapilmasi Ogrenmeye yardimci Kerem, Ahmet

Etkilesimli olmasi
Konulari somutlastirmasi
Kalicl 6grenmeyi saglamasi

Oyunlar ile 6gretmesi Ogrenmeyi eglenceli hale Sude, Merve, 10
Eglenceli ve zevkli olmasi getirici Elanur, Yagmur, Ali,
Kerem, Ahmet
Mehmet, Yigit
Toplam 17
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Tablo 10 incelendiginde katilimci 6grencilerin Web 2.0 araglarina yonelik olumlu goérisler belirttigi
gorilmektedir. Ogrenciler Web 2.0araglarini eglenceli bulmaktadir. Bu araglarin gérsel ve videolar
icermesi, alistirmalar yapilmasi, oyunlar ile 6gretmesi, etkilesimli olmasi 6grenciler tarafindan olumlu
olarak karsilanmaktadir. Bu konu hakkindaki gorislerini Ali Web 2.0 araglari icinde yer alan birgok gorsel
ve videolar ile gorsel hafizama derslerin daha iyi yerlestigini ifade ederken, Web 2.0 araglarindan
hatirladigim Canva, Wordwall, Khoot uygulamalarini 6rnek vermistir. Mehmet ise gorislerini “Kisaca
glzel, eglenceli bir sirecti, bircok uygulama vardi, Web 2.0 araglarina 6rnek olarak Canva, Prezi, Khoot,
Wordwall uygulamalarini hatirliyorum.” seklinde distincelerini dile getirmistir.

Ogrencilerin Web 2.0 araclarina karsi goriisleri ortaya konulduktan sonra onlarin bu siirece ait farkl
bir isteklerinin olup olmadigini belirlemek amaci ile ders siirecinde farkli nelerin olmasini istedikleri
sorulmustur. Yapilan goérismeler sonunda o6grencilerin siirece karsi olumlu tutum iginde oldugu
gorulirken bazi 6grencilerin ise siregte daha fazla oyun, uygulama ve etkinlik istediklerini belirtmistir.
Kerem siirece dair goruslerini “Ders sireci eglenceliydi daha fazla etkinlik olmasini isterdim.” seklinde
ifade ederken, Mehmet ise “Derste giizel etkinlikler yaptik ancak daha fazla soru ¢ézmek isterdim.”
biciminde kendini ifade etmistir.

Sosyal bilgiler dersi stirecinde Web 2.0 araglarinin kullaniminin bu derse ve teknoloji kullanimina karsi
herhangi bir farkindalik olusturup olusturmadigini belirlemek amaciyla “Ders sirecinde Web 2.0
araclarinin kullanimi sosyal bilgiler ve teknoloji kullanimina karsi sizde herhangi bir farkindalik olusturdu
mu?” sorusu yoneltilmistir. Elde edilen yanitlardan 6grencilerin hem sosyal bilgiler dersine hem de
teknolojik araglara karsi olumlu yonde bir farkindalik olusturdugu, kiltirel miras ile ilgili konulara ilgilerini
arttirdigi belirlenmistir. Bu soru hakkindaki gorislerini Yagmur “Farkli teknolojik araglar 6grendim ve
bende onlari kullanmak istedim, derse karsi ilgim artti.” biciminde ifade ederken, Yigit “Bilgisayardan
yalnizca oyun oynayip video izliyordum aslinda farkli uygulamalara ders amacgli oyunlarda yapabilirim.”
seklinde kendini ifade etmistir.

Katihmci 6grencilerin sosyal bilgiler dersinde yer alan diger 6grenme alanlarinda Web 2.0 araglarini
kullanmayi isteyip istemediklerini belirlemek amaci ile onlara “Web 2.0 araglarini sosyal bilgiler dersinin
diger 6grenme alanlarinda kullanmak isteseniz nasil kullanirdiniz?” sorusu yodnetilmistir. Elde edilen
bulgulara gore 6grencilerin farkli 6grenme alanlarinda da bu araglari kullanmak istedikleri goralmustdr.
Katilimcilardan olan Ahmet disiincelerini “insanlar Yerler ve Cevreler ile Bilim Teknoloji ve Toplum
6grenme alaninda olabilir.” seklinde ifade ederken, dersin tim 6grenme alanlarinda bu araglarin
kullanilmasini isteyen Mehmet ise gorislerini “Bence her 6grenme alani olabilir. Cink{ hepsinin sonunda
farkli sorular ¢o6zebiliriz.” bigiminde ifade etmistir. Sosyal bilgiler dersi kiltirel miras konularinin
O0gretiminde Web 2.0 araglarin etkililiginin ortaya gikarilmasi amaglanmigtir, 6grenci yanitlarindan elde
edilen temalar Tablo 11’de sunulmustur.

Tablo 11

Web 2.0 Araclarinin Kiiltiirel Miras Konularinin Ogretimine Katkisi
Kod Tema Katilmci Frekans
Kilttrel miras 6gelerini tanitmasi Kilttrel miras Mehmet, Yigit 8
Kilturel miras 6gelerine dikkat ¢cekmesi ogelerini tanitmasi Elanur, Yagmur,
Gorseller ve videolar ile kilttrel mirasi Ali,
tanitmasi Kerem,Ahmet,
Gegmige ait eserleri tanitmasi Sude,
Farkh kaltlrleri tanitmasi Farkh kaltlrleri Sude, Merve, 5
Diger  kiltirlere ait uygulamalari tanitmasi Elanur, Yagmur,
tanitmasi Ali,
Kaltirel miras o6gelerini somut hale Kdiltirel miras Kerem,Ahmet 4
getirmesi konularini Mehmet, Yigit

somutlastirmasi

Alistirmalar ve etkinliklerle ile konularin  Kalici 6grenmeyi Mehmet, Yigit 3
pekistirilmesi saglamasi Elanur,

1135



Kantekin — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(3), 2024, 1110-1142

Kod Tema Katihmci Frekans
Kaltirel mirasa iliskin  oyunlarin yer

almasi

Toplam 20

Tablo 11'de 6grencilere gore Web 2.0 araglarinin kiltiirel miras konularinin 6gretimine katkilari yer
almaktadir. Ogrencilerden elde edilen cevaplar ile “Kiltiirel miras 6gelerini tanitmasi, Farkl kiltirleri
tanitmasi, Kiltirel miras konularini somutlastirmasi, Kalici 6grenmeyi saglamasi” temalarina ulasiimistir.

Ogrenciler Web 2.0 araglarinin farkli kiltiirel miras ogelerini, kiiltiirleri ve gecmise ait eserleri
tanitmasi, konulara dikkat cekmesi ve farkli etkinliklerle konulari pekistirmesi yéniinde Web 2.0 araglarinin
kalttrel miras konularinin 6gretimine katkilarini ifade etmislerdir. Konuya ait gérislerini Ali “Kaltiirel miras
konusunda ise gegmisimize ait bircok eserin veya uygulamalarin gorsellerini gormemi sagladi.” seklinde
disuncelerini dile getirirken, Merve “Farkh farkli kiltrler ile karsilastirdik” sozlerini dile getirmistir.

Web 2.0 araglarinin 6grenci davranislarinda herhangi bir degisine yol agip agmadigini belirlemek amaci
ile onlara “Gergeklestirilen egitim uygulamalarindan sonra kiltlrel miras ile ilgili davraniglarinizda nelere
dikkat ediyorsunuz?” sorusu sorulmustur. Yapilan gériismeler sonrasinda 6grencilerin kiltlrel miras ve
ogelerine karsi ilgilerinin arttigina ulasilmistir. Soru hakkindaki gorislerini Merve “Kiiltiirel mirasi
kavramini stk duymam ona olan ilgimi arttirdi. Kiltlirel mirasimizi arastirmak ve daha ¢ok sey 6grenmek
isterim” seklinde diistincelerini ifade etmistir. Kerem ise “Ozellikle kiiltiirimiize ve dilimizin &nemine karsi
ilgim artti. Tirkgemizi daha iyi korumamiz gerektigini anladim.” seklinde kiltirel miras artan ilgisini dile
getirmistir. Web 2.0 araglarinin  kullandigi ders surecinde her hangi bir sorunla karsilasip
karsilasmadiklarini belirlemek amaci ile “Ders siirecinde Web 2.0 araglarindan yararlanirken ne tir
zorluklarla karsilagtiniz?” sorusu yoneltilmistir. Genel olarak 6grenciler herhangi bir zorluk yagamadiklarini
belirtirken bazi 6grenciler ise ders icinde internet alt yapisindan kaynakl olarak kii¢lk bazi sorunlar
meydana geldigini dile getirmislerdir. Strece iliskin gorislerini Ahmet “Hatirladigim biyik bir sorun yok
sinifta bir kere internet donmustu video ilerlemedi.” seklinde gériisina dile getirirken, Ela nurise “Aslinda
pek sorun yasamadim. Yalnizca bir defa sinifta internet gitmisti o zaman kui¢lik bir sorun yasamistik.”
seklinde dustncelerini ifade etmistir.

Elde edilen nicel ve nitel veriler sonucunda bu verilerin bir birini destekledigi goriilmektedir. Deney
grubu 6grencilerinin kiiltir ve kultlrel mirasin tanimini yapabildikleri, kiltirel miras ogelerini ifade
edebildikleri gérulmistir. Bu veriler sonucunda Web 2.0 araglarinin 6grencilerin akademik basarilarini
gelistirirken ayni zamanda kiltirel miras konu ve kavramlarinin aktarimina yardimci oldugu
goriilmektedir. Basari dlizeylerinin artisi sayisal veriler ile ortaya konulurken nitel veriler ile daha ayrintili
bicimde desteklenmistir.

Tartisma, Sonug ve Oneriler

Kiltirel miras egitiminde Web 2.0 araglarinin etkisinin arastirildigi bu calismada deneysel islem
sonucunda uygulanan son testler ile Web 2.0 araglarina dayali etkinliklerin deney grubu lehine anlamli
farkhhk oldugu gorilmuistir. Buna gore Sosyal bilgiler dersinde Web 2.0 araglari kullaniminin kiltirel
miras egitimine olumlu yonde etki ettigi sonucuna ulasiimistir. Merg¢ (2017) Web 2.0 araglarindan olan
Google Eart uygulamasinin, Oner (2017) ve Yerli (2018) EBA uygulamasinin, Demir (2019) dijital dykdlerin,
Tak ve Demir (2019) yazilim araclarinin, Azi (2020), Aslan ve Cakmak (2021) artirllmis gergeklik
uygulamalarinin, Celik (2021) dijital hikaye araglarinin sosyal bilgiler dersinde basariyi arttirdigini
belirtmistir. Kirrmli ve Demirezen (2022) 6grencilerin ilgilerini, motivasyon ve basarilarini arttirmanin yani
sira Web 2.0 araglarinin 6grencileri merak ve arastirmaya, problem ¢dzmeye tesvik ettigini belirtmistir.
Sevingen (2022) Web 2.0 araglarinin dijital vatandaslik diizeyini ve akademik basariyi arttirdigini ifade
etmistir. Oner (2022) sosyal bilgiler derslerinde video, animasyon, Kahoot, Voki, Plickers gibi Web 2.0
araclarinin 6grencilerin ders icinde ilgilerini ¢cektigini ve 6grenmelerini desteklerini belirtmistir. Kapsayici
egitiminin temel ilkeleri geregi 6grencilerin etkin hale gelebilmesi icin Web 2.0 araglarindan aktif bicimde
yararlanilmasi gerektigi ortaya konulmustur. Kurtdede Fidan ve Yazici (2023) Web 2.0 araglarinin
ogrencilerin ilgilerini ¢cektigini, bilgilerin kalicihgini arttigini belirtmistir.
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Byrne (2009) Web 2.0'in 6grenme lizerindeki etkisini ortaya koyarken, Terrell, Richardson ve Hamilton
(2011) Web 2.0 araglarinin basariya olan etkisini ortaya koymustur. Arastirmada Web 2.0 teknolojilerinin
is birligini ve iletisimi kolaylastirdigi konusunda veriler ortaya konulmustur. Wanago (2013) yuratmus
oldugu calismada benzer olarak Web 2.0 araglarinin is birligi ve paylasimi saglamada 6nemli oldugunu
belirtmistir. Pausé ve McCarroll, Elizabeth (2022) tarafindan yapilan calismada Web 2.0 araglarinin iletisim
ve ig birligini saglamdaki rollinii ortaya koymustur.

Calismanin diger bir asamasl olan 6grenci gorlslerinden elde edilen sonuglara bakildiginda ise;
ogrenciler kiltirel miras egitiminde Web 2.0 araglari kullaniminin kiiltir ve kaltirle iliskili kavramlar
ogrenmelerine yonelik farkindalk olusturdugu ifade ederken, 6grencilerin bu kavramlari agiklarken giinliik
yasamlarindan Ornekler verdikleri gorulmustir. Yapilan gorismeler sonucunda Web 2.0 araglarinin
kiiltarel miras aktarimina etkisine iliskin veriler ortaya konulmustur. Benzer bicimde Cao, Srirama, vd.,
(2006) sosyal yazilimlarin ve mobil araglarin kiilttirel miras aktarimina katkisini ortaya koyarken; Barak,
Herscovitz, Kaberman ve Dori (2009) Web 2.0 araglarinin kilttrel miras aktarimi konusundaki roliini
actklamistir. Kilig (2019) kiltiirel mirasin medya ile aktarimina ornekler sunarak, kitle iletisim araglari ile
kalttrel mirasin yeni nesillere aktarimi konusundaki 6nemine deginmistir. Garcia-Santiago ve Olvera-Lobo
(2020), Garcia-Santiago ve Olvera-Lobo (2021) sosyal medya ve Web 2.0 araglarinin kiiltiirel miras egitimi
alanindaki kullanimini ortaya koymustur.

Ogrenciler kiiltiir kavramina iliskin tanim yaparken “6rf, adet gelenek ve géreneklerimizi yansitan, bizi
diger toplumlardan ayiran her tiirlii uygulama” olarak tanimlar yaptiklari gérilmistiir. Ogrenciler kiiltiirel
miras ogelerini “bayramlarimiz, kina gecelerimiz, diglinlerimiz, misafirperverlig§imiz, gelenek ve
goreneklerimiz, mimari vyapilarimiz, dilimiz, dini o6gelerimiz ve yemeklerimiz” kavramlarindan
yararlanmiglardir. Deveci (2009) 6gretmen adaylar ile yapmis oldugu gorlismelerde onlarin kultlr
kavramini tanimlarken; digtinler, kina geceleri, kiyafetler, bayramlar, sanat eserleri, tarihi eserler gibi
ogelerden yararlanildigi gorilmustiir. Avci (2014) tarafindan yapilan ¢alismada alinan 6grenci goruslerine
gore, benzer bicimde 6grenciler kiltliri gegmisten gelen yasanti Grilinleri, gelenek, gérenek, oyun, bayram
ve diginler olarak tanimlamiglardir. Turkcan ve Bozkurt (2015) ilkokul 6grencilerinin zihinlerindeki kiiltiir
kavramini tanimlarken kullandiklari 6geleri ortaya koymustur. Ogrenciler bu kavrami tanimlarken alan
yaziniyla benzer bicimde; yoresel yemekler, miizeler, kiyafetler, sanatsal triinler, bayramlar ve muzikler
gibi kiiltirel 6gelerden yararlanmiglardir.

Diger bir sonuc olarak Web 2.0 araglarinin 6grencilerin teknolojik araglara olan ilgisini arttirdigi, bu
araclari ders ¢alismak igin kullanmaya istekli olduklari gérilmistir. Ayrica Web 2.0 araglari ile sosyal
bilgiler ders siirecine iliskin 6grenciler; siireci kalici 6grenmeye katki saglayan, etkileyici ve zevkli bir siireg
olarak gordukleri, gorseller ve videolarin derse katki sagladigini, alistirmalarin bilgilerin kaliciligina
yardimci oldugunu, soyut konulari somutlastirdigini belirtmislerdir. Kiltirel miras egitimi konusunda ise
Web 2.0 araglarinin; kultiirel miras ogelerini ve farkli kiltirleri tanitmasi, alistirmalar ve etkinliklerle
konulari pekistirmesi, gorseller ile kiltlirel miras 6gelerini ve eserlerini tanitmasi konusunda yardimcl
oldugu sonuglarina ulasiimistir.

Senyurt ve Sahin (2022) Web 2.0 araglarinin 6grencilerin derse aktif katilimini ve eglenerek 6grenmeyi
saglamasinda yardimci oldugu ifade edilmistir. Cografya egitiminde Cenesiz ve Ozdemir (2021) Web 2.0
araglarinin akademik basariyi arttirdigini ifade ederken, Yildirnm (2023) ise Web 2.0 araglarinin alan
egitimine katkisini ortaya koymustur. Yavuz (2023) din kaltlrl ve ahlak bilgisi alaninda Web 2.0 araglarinin
ogrencilerin dikkatlerini gektigini ve kalici 6grenmeye yardimci oldugunu vurgulamistir. Tirkge egitiminde
Web 2.0 araglarinin kullanimina yonelik olarak Mete ve Batibay, (2019) Tirkce dersinde Web 2.0
aracglarindan olan Khoot uygulamasinin 6grencilerin motivasyonlarina olan etkisini ortaya koyarken,
Karadag ve Garip (2021) Turkce derslerinde Web 2.0 araglarindan olan Learning Apps’in 6grenmeye ve
ogrenilenleri pekistirmeye olan etkisini ortaya koymustur. Ayrica Tenekeci (2020) tarafindan yiiritilen
calismada Tirkce 6gretmenleri tarafindan Web 2.0 araglarinin bilinirligini ve dil bilgisi derslerinde nasil
kullanilabilecegi belirtilmistir. Slreg icinde yasanan sorunlara yonelik bir kisim 6grenci derste internet
baglantisinin yavas oldugunu, videonun ilerletiimesinde sorun yasandigi belirtilmistir. Ayrica Web 2.0
teknolojilerinin kiltirel miras konusunda 6grenci davranislarinda degisime yol actigi gortlmustir.
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Ornegin dgrenciler kendi kiiltiirel 6gelerini tanitma ve tanima konusunda istekli olmuslardir. Ogrencilerin
kiiltirel miras eserlerini korumaya yonelik farkindalklari artmistir. Ogrenciler Web 2.0 araglari ile
yurutllen ders surecinde alistirmalarin ve ders igerikli oyunlarin daha fazla olmasi yéninde gorislerini
belirtmiglerdir. Sosyal bilgiler egitimi kultirel miras aktariminda Web 2.0 araglarinin kullanima daha fazla
yer verilebilir. Ders slirecinde kullanilacak video ve gorseller igin sinifin internet bagi alt yapisina, ses, isik
gibi fiziki 6zelliklerine dikkat edilebilir. Sosyal bilgiler dersinin diger 6grenme alanlari ve kazanimlarina
iliskin Web 2.0 araglari ile gelistirilmis etkinliklere yer verilebilir. Web 2.0 araglarinin kullanimi ile sosyal
bilgiler egitimi alaninda ¢ok fazla sayiya rastlanilmamistir. Bu konuya yoénelik; Web 2.0 araglarinin sosyal
Bilgiler dersinde yer alan deger, beceri ve kavramalarin kazandirilmasina, Farkli sinif diizeylerinde farkli
0grenme alanlarinda ¢alismalara yapilarak Web 2.0 araglarinin etkililigini ile aragtirmalar yapilarak alana
katki saglanabilir. Kiltlirel miras egitiminde farkh araglar ve etkinlilerin etkisini arastirmaya yonelik
galismalara yapilabilir. Ogretmenlerin Web 2.0 araglari ve ders iginde bu araglarin kullanim diizeylerini
ortaya koymak icin anket ve goriismeler yapilabilir. Sosyal bilgiler dersinde Web 2.0 araglarinin kullanimina
iliskin 6grenci ve oOgretmenlere yonelik tanitici calismalar yapilabilir ya da kitaplar veya videolar
hazirlanabilir.
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