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ABSTRACT

Students usually estimate the level of difficulty of a foreign language by referring to its grammar. Some of
them complain about its vocabulary. Hence, the purpose of this study is to examine these difficulties in two
domains of the English language- grammar and vocabulary. The sample of the study included 121 Turkish
State University students studying English preparation school (63 females, and 58 males). Participants' mean
age was M = 21.27 (SD = 2.61). They were assessed by English Grammar and Vocabulary Difficulties
Scale (EGVDS) which has two subscales, English Grammar Difficulties Subscale (18 items) and English
Vocabulary Difficulties Subscale (11 items). These subscales are valid instruments for measuring these
aspects of English because one factor was extracted within each of these two subscales. In addition, their
reliability was very high (o = .948 and o = .920, respectively). These kinds of difficulties were in mutual
positive, strong and statistically significant correlation. They also positively correlated with participant's age
and the number of years they spent in learning English. Although males reported a higher level of difficulty
while learning English grammar and vocabulary, the gender differences were not statistically significant.
Additionally, the difference between the level of grammar and vocabulary difficulties was statistically
significant in favor of the vocabulary topics.

Keywords: Grammar, vocabulary, EFL (English as a foreign language), ELL (English language learners).

TURK OGRENCILER ARASINDA KARSILASILAN iNGILiZCE
KELIME BILGIiSIi VE DILBILGIiSIi ZORLUKLARI: BiR TURK
DEVLET UNIVERSITESINDE YAPILAN VAKA CALISMASI

OZET

Opgrenciler cogunlukla bir yabanci dilin giiglitk seviyesini gramerine bakarak fikir yiiriitmektedirler. Kimi
ogrenciler dilin kelimelerinden sikayet ederler. Bu yiizden, bu calismanin amaci Ingilizcenin alanlarndan
iki tanesi olan grameri ve kelime bilgisini incelemektir. Omeklem, bir Tiirk Devlet iiniversitesinin Ingilizce
hazirlik okuyan 63 bayan ve 58 erkek olmak toplam 121 katihmer {izerinde gergeklestirilmistir.
Katilimeilarn ortalama yagi M = 21.27 (SD = 2.61)'dir. Cahisma, Ingilizce Dilbilgisi Giigliikleri Alt Olgegi
(18 madde) ve Ingilizce Kelime Bilgisi Giigliikleri (11 madde) isimlerinde iki alt lgek olmak iizere Ingilizce
Grameri ve Kelime Bilgisi Giigliikleri Olgegi (EGVDS) ile yiiriitiilmiistiir. Bu alt dlgekler, tek faktoriin
bahse konu her iki alt dlgek igerisinden gikarilmus olmasindan 6tiirii Ingilizcenin bu yénlerini dlgmeye
yarayan gegerli enstriimanlardir. Buna ek olarak, bunlarm giivenirliklerinin yiiksek oldugu ortaya ¢ikmistir
(strastyla .= .948 ve 0.=.920). Bu tiir 6grenme giigliikleri karsilikli olarak pozitif, giiclii ve istatiksel olarak
onemli korelasyon igerisinde olup, katilimeilarin yaslar1 ve Ingilizce 6grenmek igin harcadiklar yil sayilari
ile de pozitif yonlii iliskiler ortaya cikmustir. Katilmer erkeklerin Ingilizce grenirken karsilastiklar:
dilbilgisi ve kelime bilgisi ile ilgili olarak karsilastiklarim ifade ettikleri giigliiklerinin yiiksek olmasina
ragmen cinsiyet farkliliklarinin istatistiki olarak anlamli olmadig1 ortaya ¢ikmustir. Ayrica, dilbilgisi ve
kelime bilgisi giigliikleri arasindaki fark, kelime bilgisi konularmin lehine olacak sekilde istatistik olarak
anlamli gikmugtir.

Anahtar Kelimeler: Dilbilgisi, kelime bilgisi, yabanci dil olarak ingilizce (EFL), Ingilizce 6grencileri
(ELL).
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1.INTRODUCTION

English language learning is a global process because English has become a language of
the scientific/academic community, professional relations, diplomacy (along with
French) and online teaching (with some exceptions). EFL/ESL (English as a
foreign/second language) students face various difficulties while learning English,
especially as grammar, vocabulary, pronunciation and punctuation of their mother tongue
are quite distinct from those of English.

So far, lots of studies have been carried out on grammar errors (Ferris, 2004,49) and
students' perceptions of grammar error correction (e.g. Lee, 2004, 285). Likewise,
Loewen, Li, Fei, Thompson, Nakatsukasa, Ahn and Chen (2009, 96) identified six
clusters of students' beliefs about grammar: efficacy of grammar ("Studying grammar
formally is essential for mastering a second language"), negative attitude to error
correction ("Teachers should not correct students when they make errors in class"),
priority of communication ("It is more important to practice a second language in real-
life situations than to practice grammar rules"), importance of grammatical accuracy
("Second language writing is not good if it has a lot of grammar mistakes"), importance
of grammar ("Good learners of a second language usually know a lot of grammar rules"),
and negative attitude to grammar instruction ("There should be more formal study of
grammar in my second language class"). While learning grammar, it seems that whereas
irregular grammar forms are stored in the declarative memory, regular grammar forms
are a part of the procedural mental system (McClelland & Patterson, 2002, 464-465).

The vocabulary of a language comprises all its words used by a group of people (Shaw
& Shaw, 1970, 620). In order to teach vocabulary to EFL/ESL students, teachers should
answer the following five questions (Carlo, August, McLaughlin, Snow, Dressler,
Lippman, Lively, & White, 2004, 192-193): 1) which words should be learned? 2) How
should the words be introduced? 3) How often should these words be encountered? 4)
What aspects of word knowledge should be focused? 5) What instructional techniques
should be applied? Unfortunately, lots of teachers did not develop programs that help
students improve their second-language reading vocabulary (Garcia, 826). Nonetheless,
Chen and Li (2010, 341) proposed the "context-awareness techniques" based on "the
situational learning approach”, where meaningful vocabulary learning process is
integrated with life, social, cultural and technology contexts. In general, students are not
familiar with the sufficient number of English words that are needed for independent
usage of English for academic purpose (Nurweni & Read, 1999, 171).

According to the notion of the author of this study, there were no studies encountered
particularly on grammar and vocabulary difficulties. The available studies examined the
process of English grammar and vocabulary learning, the impact of teachers' feedback on
students' English language attainments, etc. Consequently, this study tended to examine
students' self-reported proficiency in English grammar and vocabulary domains.

2.4. The aim of the study

The main aim of the present study was to examine the psychometric properties of English
Grammar and Vocabulary Difficulties Scale (EGVDS), along with its relationship with
participants' age and the number of years they have been learning English.

551



English Vocabulary and Grammar Difficulties Encountered Among Turkish Students...

In particular, the author of this study was interested in searching for answers to the
following research questions:

1- Isthis scale a valid and reliable instrument that can be used to measure grammar
and vocabulary difficulties EFL students are faced with?

2- Do English grammar difficulties correlate significantly with its vocabulary
difficulties?

3- Do these two categories of difficulties (English Grammer and Vocabulary
Difficulties) correlate with participants' age and history of learning English?

4- Are there any gender differences in English grammar and vocabulary
difficulties?

5-  Are there any differences in the level of difficulty between English grammar
and vocabulary topics?

1.2. Significance of the Study

Constance Weaver (1996, 2) defined grammar as "the functional command of sentence
structure that enables us to comprehend and produce language”. Therefore it is a
"skeleton" of language that allows us to use it properly. Kolln and Hancock (2005, 11)
highlighted the following characteristics of English grammar taught in public schools
worldwide: rhetorically focused, scientifically grounded, professionally supported and
publicly embraced. Considering it within this scope, the importance of learning grammar
and vocabulary is an undeniable fact especially in a our country where English learners
and students do not have a lot of interactive occasions whereby they can master their
English knowledge by alive sources. For that reason, English language learners are
having to develop a route of following grammar books, dictionaries, and sort of
supplementary audio-visual aids if they can. It renders formal instruction compulsory for
them. While doing this, there is a high probability of being confused, misuse of structures
unless they are led by experts or instructors who will show them the contextual usage of
the grammar structures and forms. These discrepancies led the author to carry out this
needed study to contribute to the field.

2. METHOD

This study can be described as a correlational one because the main part of this research
deals with examining the relationships between grammar and vocabulary difficulties,
participants' age and length of study of English. At the same time, it is a cross-sectional
study because data were collected at one specific point in time. Following data analyzing
were used: Both descriptive and inferential statistical analysis was utilized. To test factor
validity, factor analysis (more precisely, principal component analysis — PCA) was
conducted. To test reliability (internal consistency) of the two aforementioned subscales,
an item analysis was used, and Cronbach's alpha coefficients were calculated. To examine
the relationships between variables, Pearson's product-moment coefficient of correlation
(r) was calculated. To test if there are any gender differences, an independent-samples t-
test was applied. Finally, to examine the level of difficulty between English grammar and
vocabulary topics, paired-samples t-test was conducted. Participants' average scores on
the two subscales were calculated by adding up their answers on each item and dividing
this result by the number of items (by 18 in the case of the first subscale and by 11 in the
case of the second subscale).
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2.1. Sample

The sample of the present study consists of 121 students who attended a State University
in Turkey. The range of their age was between 18 and 27 years of age. The mean of their
age was calculated as M = 21.27 (SD = 2.61). Students who were in 1st to 6th year of
their study participated in this study (M = 2.54, SD = 1.40). As for gender structure of
the sample, there were 63 females (52.1% of the overall sample) and 58 males (47.9% of
the total sample).

2.2. Instruments and procedure

First, participants were asked to provide information on their gender, age, year of study
and number of years they have been learning English as a foreign language.

Second, English Vocabulary and Grammar Difficulties Scale (EVGDS) were
administered. It consists of two separate subscales. The first one (English Grammar
Difficulties Subscale) consists of 18 items, derived from the chapters of Azar's (1992,
VII-XI11) book entitled: Fundamentals of English Grammar (2nd edition). These items
cover main English grammar topics: 1) present time (Simple Present and Present
continuous), 2) past time (Simple past and Past continuous), 3) future time (be going to,
will, be about to), 4) nouns and pronouns, 5) modals (can, could, may, might, should,
have to), 6) asking questions (yes/no, who(m), what, which, how), 7) Present perfect and
Past perfect, 8) Articles (a, an, the), 9) conjunctions (and, for, nor, but, or, yet, so), 10)
gerunds and infinitives, 11) passive sentences, 12) adjective clauses (using who, whom,
whose and that), 13) comparisons (comparative and superlative), 14) nun clauses
(if/whether, "that-clause™), 15) quoted and reported speech, 16) conditionals (expressing
wishes, using "if"), 17) preposition combinations (depend on, search for), and 18)
phrasal/multi-part verbs (put off, do over, get on).

Each of these items was attributed with a five-point Likert scale, where 1 — very easy
(very simple), 2 — easy (simple), 3 — neither easy nor difficult, 4 — difficult (complex,
hard to learn), and 5 — very difficult (very complex, very hard to learn). The higher score,
the more difficult grammar party. Factor validity and reliability of this subscale were
tested. Based on Kaiser-Guttmann’s criterion (i.e. eigenvalues greater than 1), four
factors were extracted.

However, the last three factors included a small number of items and were hard to
interpret. Taking into account Cattell's scree-plot criterion (Figure 1), one factor should
be retained. It accounted for 53.66% of the variance. Factor loadings of the items ranged
between .619 and .812, and their communalities ranged .405 —.660. The reliability (more
precisely, internal consistency) of this subscale, expressed as Cronbach's alpha
coefficient was very high (a = .948).
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Figure 1. Scree plot of the English Grammer Difficulties Subscale Items

The second subscale (English Vocabulary Difficulties Subscale) comprises 11 items
based on the Appendix of Harris, Mower and Sikorzynska's (2008, 156-176) book new
opportunities: Education for life — Upper-intermediate students' book (4th edition).
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Figure2. Scree plot of the English Vocabulary Difficulties Subscale Items
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Consequently, these vocabulary topics are: 1) prefixes (anti-, multi-, super-, trans-, co-,
under-.), 2) suffixes (-ish, -like, -ful, fully), 3) synonyms (big = huge, honor = privilege),
4) opposites (major — minor, narrow — broad, near — distant), 5) compound adjectives
(class-conscious, time-consuming), 6) compound nouns (solar power, common sense), 7)
compound verbs (double-check, mass-produce), 8) collocation (turn red, catch a cold, go
mad), 9) idioms (a hot potato, cry over spilt milk), 10) proverbs ("When in Rome, do as
the Romans", "No man is an island", "Fortune favors the bold"), and 11) abbreviations
(CEO, BBC, AD, GDP). The same Likert-type scale as in the previous subscale was used.
The higher score on this subscale, the more difficult vocabulary party.

By using factor analysis, this subscale proved to be a unidimensional instrument. Both
Kaiser-Guttmann’s and Cattell's scree-plot criterion (Figure 2) yielded the results for this
finding. This single factor that was extracted explained 55.75% of the variance. Items'
factor loadings ranged from .660 to .837, and their communalities were between .474
and.630. The internal consistency of this scale was also very high (o = .920).

This research was carried out in July 2016 with university students who attended English
preparation school at a Turkish state university. It took them 15 minutes to read the
contents of the scale and to give their answers. The researcher collected instruments
materials, coded and entered participants' answers into SPSS for Win ver. 16.0 where he
performed the appropriate statistical analyses.

3. FINDINGS

In the beginning, descriptive statistics were showed (Table 1): the total number of
participants (N), participants’ minimum and maximum scores on the subscales, means
values (M) and standard deviations (SD).

Table 1.

The English language speaking anxiety levels of participants

Variables N Min Max M SD
Grammar difficulties 121 1.39 411 2.20 0.65
Vocabulary difficulties 121 1.27 4.00 2.28 0.69

As can be noticed (Table 1), participants reported low to moderate level of difficulty
about English grammar topics (M = 2.20) and vocabulary topics (M = 2.28). This is
because the theoretical mean of these scales is equal to the value of 3. In other words,
these two mean values are lower than the theoretical one.

English grammar difficulties were in very strong positive and statistically significant
correlation with vocabulary difficulties (r (119) = .920, p <.001; see Table 2). English
grammar difficulty level was also in moderate positive and statistically significant
correlation with participants' age (r (119) = .626, p <.001) and the number of years they
have been learning English (r (119) = .514, p <.001). Similar pattern was observed in the
case of English vocabulary difficulties: r (119) = .687, p <.001 (for participants' age) and
r (119) = .560, p <.001 (for years spent in learning English).
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Table 2.
Matrix of correlations between grammar difficulties, vocabulary difficulties,
participants' age and number of years they have been learning English:

Grammar Vocabulary  Participants’ Years spent in

difficulties  difficulties Age learning
English
Grammar difficulties 1 .920 .626 514
Vocabulary difficulties 1 .687 .560
Participants' age 1 877
Years spent in learning 1

English
Note. P <.001 for all coefficients of correlation

Participants' age was in strong positive and statistically significant correlation with the
number of years they have been learning English (r (119) = .877, p <.001).

Table 3.
The results of independent-samples t-test (gender differences)
Variables Gender N M SD SEam t df p

Grammar Males 58 231 0.66
difficulties Females 63 211 0.63
Vocabulary Males 58 239 0.70
difficulties Females 63 217 0.66

0.12 1.742 119 .084

0.12 1.704 119 .091

Note. SEam — standard error of mean difference

As indicated in Table 3, males reported a higher level of English grammar difficulties
(M= 2.31) compared to females (M = 2.11). However, this difference (0.20) was not
statistically significant (t (119) = 1.742, p> .05).

From the figures presented in the same table, it can be noticed that the results' pattern of
English vocabulary difficulties is pretty similar: males scored higher (M = 2.39) in
comparison with females (M = 2.17), but this difference (0.22) was not statistically
significant (t (119) = 1.704, p> .05).

Table 4.
The results of paired-samples t-test (differences in the level of difficulty between grammar
and vocabulary topics).

Variables N M SD SEam T
Grammar difficulties 121 2.20 0.65 0.02 -2.926
Vocabulary difficulties 121 2.28 0.69

Note. SEam — standard error of mean difference

The data displayed in Table 4 indicated that participants are faced with a higher level of
English vocabulary difficulties (M = 2.28) than that of English grammar difficulties
(M=2.20). The difference between this pair of arithmetic means (0.08) was statistically
significant (t (120) =-2.926, p <.01).
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4. DISCUSSION AND CONCLUSION

Our results revealed very favorable values of factor validity and internal consistency
indicators with regard to English Grammar and Vocabulary Difficulties Scale (EGVDS).
To be more specific, its subscales are unidimensional measures of English grammar and
vocabulary difficulties in EFL students. Their reliability was very high, and Cronbach's
alpha coefficients (a = .948 and o = .920, respectively) indicated strong interitem and
item-total correlations. Thus, the answer to the first research question was affirmative.

Levels of English grammar and vocabulary difficulties are mutually correlated. This
correlation is strong, positive and statistically significant (r = .920). On the basis of its
value, the calculated common variance is 84.64%. Therefore, these two variables share
more than % of their variances and based on students' knowledge of English grammar
rules and their vocabulary level can be predicted with a great probability. Accordingly,
the answer to the second research question was affirmative as well. This result was
obtained because students learn English grammar in parallel with vocabulary (e.g. Azar,
1992, VII-XII; Harris, Mower, & Sikorzynska, 2008, 2-4; Montana, 9-12).

Students' difficulties when they are faced with English grammar and vocabulary domains
were positive and statistically significant correlations with their age and number of years
spent in learning English. The first relationship (grammar and vocabulary difficulties
with participants' age) was greater compared to the second one (grammar and vocabulary
difficulties with years spent in learning English). This discrepancy was probably due to
the notion that students did not include non-formal and informal learning of English
before their college and university studies. The finding that the level of perceived
difficulty while learning English is positively related to participants' age and years spent
in learning English could be explained in the following way: as students keep on learning
English, they encounter some new difficulties and demands. They are, in fact,
overwhelmed by English varieties, tiny differences in meaning of some English words
and complex grammar structures that are used in English for academic purposes (EAP).
Their English knowledge is not sufficient for academic writings, oral presentation of
course topics in English, etc. This is in line with the findings from the study carried out
by Nurweni and Read (1999, 171). These results suggest answering positively to the third
research question.

There were no gender differences either in terms of English grammar or English
vocabulary difficulty level. However, males' scores were slightly higher compared to
those of females. This finding is in accordance with that of Ellis (1994, 202), and can be
explained by the notion that female students are more motivated to learn foreign
languages than male students (Maclntyre, Baker, Clément, & Donovan, 2002, 547; Mori
& Gobel, 202). Hence, the answer to the fourth research question is negative.

Students reported higher levels of English vocabulary difficulties compared to levels of
English grammar difficulties. This difference was statistically significant and indicated
that students face more problems and issues while learning new English words and their
forms. On the other hand, grammar rules are quite clear and straightforward, because
grammar is a logical system with a set of rules that should be followed. Thus, this group
of findings yielded an affirmative answer to the last research question.

In conclusion, English Grammar and Vocabulary Difficulties Scale (EGVDS) is a valid
and reliable instrument that can be used at a tertiary level of education, among EFL
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students. Participants' level of English grammar difficulties, their level of English
vocabulary difficulties, age, and years spent in learning English are mutually
intercorrelated. There are moderate to strong positive and statistically significant
correlations among them. Also, gender differences were not statistically significant.
However, students' English vocabulary level of difficulty is significantly higher
compared to their level of difficulty about English grammar.

Further studies should examine students' awareness of cognates. Cognates are words that
are "spelled similarly and have similar meanings across languages" (Manyak & Bauer,
2009, 174). This can be another vocabulary topic, and its difficulty should be compared
to the difficulty of other vocabulary domains. Future studies should also shed light on
vocabulary-grammar topics that are learned within each English unit. In other words, they
should examine the combination of grammar structures and key words that have to be
learned appropriate for students at different levels of learning English. If some topics are
harder to learn compared to others, and if they do not have the appropriate "timing" for
teaching and learning, English language curricula should be changed and redesigned.

558



Hakan AYDOGAN

REFERENCES

Azar, B. S. (1992). Fundamentals of English grammar (2nd edition). London: Longman.

Carlo, M. S., August, D., McLaughlin, B., Snow, C. E., Dressler, C., Lippmann, D. N.,
Lively, T. J.,, and White, C. E. (2004). Closing the gap: Addressing the
vocabulary needs of English-language learners in bilingual and mainstream
classrooms. Reading Research Quarterly, 39(2): 188-215.

Chen, C. M. and Li, Y. L. (2010). Personalized context-aware ubiquitous learning system
for supporting effective English vocabulary learning. Interactive Learning
Environments, 18(4): 341-364.

Ellis, R. (1994). The study of second language acquisition. New York: Oxford University
Press.

Ferris, D. R. (2004). The "Grammar correction" debate in L2 writing: Where are we, and
where do we go from here? (And what do we do in the meantime...?). Journal
of Second Language Writing, 13: 49-62.

Garcia, G. E. (2000). Bilingual children's reading. In M.L. Kamil, P.B. Mosenthal, P.D.
Pearson, and R. Barr (Eds.), Handbook of reading research, 3: 813-834.
Mahwah, NJ: Erlbaum.

Harris, M., Mower, D., and Sikorzynska, A. (2008). New opportunities: Education for
life- upper intermediate students' book. Harlow, UK: Longman, Pearson.

Kolln, M. and Hancock, C. (2005). The story of English grammar in United States
schools. English Teaching: Practice and Critique, 4(3): 11-31.

Lee, 1. (2004). Error correction in L2 secondary writing classrooms: The case of Hong
Kong. Journal of Second Language Writing, 13: 285-312.

Loewen, S., Li, S., Fei, F., Thompson, A., Nakatsukasa, K., Ahn, S. and Chen, X. (2009).
Second language learners' beliefs about grammar instruction and error
correction. The Modern Language Journal, 93: 91-104.

Maclintyre, P. D., Baker, S. C., Clément, R. and Donovan, L. A. (2002): Sex and age
effects on willingness to communicate, anxiety, perceived competence and L2
motivation among junior high school French immersion students. Language
Learning, 52: 537-564.

Manyak, P. C. and Bauer, E. B. (2009). English vocabulary instruction for English
learners. The Reading Teacher, 63(2): 174-176.

McClelland, J. L. and Patterson, K. (2002). 'Words or rules' cannot exploit the regularity
in exceptions. Trends in Cognitive Sciences, 6(11): 464-465.

Montana, J. G. (2008). Basic English grammar: Structures and vocabulary (A short
course in English for adult students, 2nd edition). Santiago de Chile:
Departamento Comunicacional Del Ejército.

Mori, S. and Gobel, P. (2006): Motivation and gender in the Japanese EFL classroom.
System, 34: 194-210.

Nurweni, A. and Read, J. (1999). The English vocabulary knowledge of Indonesian
university students. English for Specific Purposes, 18(2): 161-175.

Shaw, J. R. and Shaw, J. (1970). The New horizon ladder dictionary of the English
language. New York: Nail Penguin Inc.

559



English Vocabulary and Grammar Difficulties Encountered Among Turkish Students...

GENIS OZET
1. Giris

Ingilizce uluslararas1 anlamda bilimsel, akademik, diplomasi ve gevrimigi egitimin dili
haline gelmistir. Ingilizceyi yabanci veya ikinci dil olarak dgrenen kisiler 6zellikle
Ingilizcenin grameri, kelime bilgisi, telaffuzu ve noktalama isaretleriyle ilgili olarak ana
dillerinin yapisindan kaynaklanan cesitli sorunlarla karsilasmaktadirlar. Constance
Weaver (1996, 2) grameri dili kavramamizi ve liretmemizi saglayan ciimle yapi taglarinin
islevsel Ogesi olarak tanimlamaktadir. Bugiine kadar ¢ok yaygin olarak yapilan gramer
hatalar1 (Ferris, 2004, 49) ve 6grencilerin bu hatalar1 algilamasi ile ilgili olarak (Lee,
2004, 285) bircok ¢aligsmalar yapilmistir. Benzer sekilde Loewen, Li, Fei, Thompson,
Nakatsukasa, Ahn ve Chen (2009, 96) 6grencilerin gramer bilgisi ile ilgili alt1 inancindan
bahsetmektedirler: Gramerin etkinligi (“Gramer ¢alisma pratik manada ikinci bir dilde
uzmanlagmak igin gereklidir), hata diizeltilmesine olumsuz tavir sergileme
(“Ogretmenlerin sinifta 6grencilerin yaptiklar1 hatalar1 diizeltmemeleri yoniindeki
egilim), iletisimin Onceligi kurali (6grenilen ikinci bir dili gramer kurallarini pratik
etmeye calismak yerine, ger¢ek hayatin igerisindeki baglamlarda kullanip onu
igsellestirme yoniindeki diigiince), gramatik dogrulugun 6nemi (bir¢ok gramer hatasi
iceriyorsa ikinci dili yazma siireci iyi degildir inanci), gramerin 6nemi (iyi ikinci dil
ogrencileri, o dilin gramer kurallarina da ¢gogunlukla hakimdirler) ve gramer dgretimine
karst olumsuz tavir sergilerler (ikinci dil 6grendigim sinifta daha ¢ok formal gramer
calismasi yapilmalidir fikri). Gramer 6grenirken, diizenli gramer yapilarinin prosediirel
zihni sistemin bir pargasi olmasina karsin, diizensiz formlar deklaratif hafiza boliimiinde
yer saklanirlar (McClelland & Patterson, 2002, 464-465).

Bir dilin kelime bilgisi o dili konusan tiim insanlar tarafindan kullanilan tiim sdzctikleri
anlamina gelmektedir. Ingilizceyi yabanci dil veya ikinci dil olarak dgreten dgretmenlere
su sorular yoneltilebilir (Carlo, August, McLaughlin, Snow, Dressler, Lippman, Lively,
& White, 2004, 192-193): 1): Yabanci dil 6grenilirken hangi sozciikler 6grenilmelidir?
2) Sozciikler nasil sunulmalidir? 3) Bu sozciiklerle ne kadar siklikla karsilagiimaktadir?
4) Sozciiklerin hangi kisimlarina yogunlasilmalidir? 5) Kelimelerin sunumunda hangi
ogretim teknikleri uygulanmalidir? Chen ve Li (2010, 341) anlaml kelime dgrenme
stirecinin ger¢ek hayat, sosyal, kiiltiirel ve teknolojik baglamlarla entegre olundugu ve
durumsal/baglamsal 6grenme yaklagimi esasina dayali “baglam farkindalikli teknikler”
onerisinde bulunmuslardir. Genel manada, 6grenciler akademik maksatli bagimsiz olarak
Ingilizce kullanimu igin gerekli olan yeterli sayidaki Ingilizce sozciiklere agina degildirler
(Nurweni & Read, 1999, 171).

Bu calisma yabanci dil olarak ingilizce 6grenen &grencilerin Ingilizce gramer ve kelime
bilgisi alanlarindaki kendi sdylemlerine dayali yeterliliklerini incelemeyi amaglamstir.

2. YOntem

Bu ¢alisma baslica gramer ve kelime bilgisi giicliikleri, katilimcilarin yaslar1 ve Ingilizce
Ogrenme siireleri arasindaki iliskileri incelediginden nicel ve korelasyonel olarak
nitelendirilebilir. Ayni zamanda, hem tanimlayici hem de ¢ikarimsal istatiksel
analizlerinden faydalanilmistir. Faktor gegerliliklerini test etmek igin, faktor analizi (tam
olarak Ana Komponant Analizi-PCA) kullamlmistir. Giivenirligi 6lgmek iginse
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Cronbach Alfa katsayilart hesaplanmistir. Degiskenler arasindaki iliskileri incelemek i¢in
de Pearsonin {iriin-moment korelasyon katsayisi hesaplanmistir. Cinsiyet farkliliklarmin
olup olmadigini test etmek iginse bagimsiz t-test araci kullanilmistir. Sonug olarak da
Ingilizce gramer ve kelime bilgisi konular1 arasindaki giicliik seviyelerini incelemek igin
ciftli dlcekli t-test uygulanmustir. Katilimeilarin her iki alt 6lgek iizerindeki ortalama
skorlar1 onlarm her bir madde igin vermis olduklar1 cevaplarin toplanmasi ve bu sonucun
da toplamdaki madde sayisina boliinmesi ile hesaplanmustir (ilk 6lgek igin 18 madde ve
ikinci Olgek i¢inse 11 madde esas alinmistir).

[lk etapta katilimcilara cinsiyetleri, yaslari, dgrencilik yil siireleri ve Ingilizceyi yabanci
dil olarak ¢aligma y1l siireleri sorulmustur. Sonra, ingilizce Kelime ve Gramer Zorluklar1
Olgegi uygulanmistir. Bu dlgek iki ayr alt dlgekten olusmaktadir. Ilki (Ingilizce Gramer
Zorluklar Olgegi), Azar’in (1992, s.VII-XIII) Fundamentals of English Grammer adli
kitabindan tiiretilen 18 maddeden olusmaktadir. Bu maddeler ana gramer konularini
icermektedir: 1) Basit Genis ve Simdiki Zaman, 2) Gegmis Zaman (Basit Gegmis ve
Gegmisteki Siirekli Zaman), 3) Gelecek Zaman (be going to, will ve be about to yapilari),
4) Isimler ve Zamirler 5) Kipler (can, could, may, might, should, have to...), 6) Soru
Sorma Sozciikleri/Yapilari, 7) Henliz Bitmis Zaman ve Mis’li Gegmis Zaman, 8)
Artikeller (the, a, an), 9) Baglaclar, 10) isim Fiil ve Mastarlar, 11) Edilgen Yapular, 12)
Sifat Ciimlecikleri, 13) Ustiinliik Formlar1, 14) Isim Ciimlecikleri (if/whether, “that-
clause”), 15) Dolayli Aktarim Yapilari, 16) Sart Ciimlecikleri, 17) Edatlar, 18) Deyimsel
Yapilar.

Bu maddelerin herbiri besli Likert 6lgegi ile (1-) ¢ok kolay, 2-kolay, 3-ne kolay ne de
zor, 4-zor, 5-¢cok zor) olgiilmiistiir. Skor yiikseldikge, gramer kismiyla ilgili zorluk da
yiikselmektedir. Bu alt 6lgegin Faktor gecerligi ve giivenirligi test edilmigtir. Kaiser-
Guttmann’in kriterlerine goére (eigen degerleri 1’den daha biiyiiktiir) dort faktor disarida
brrakilmistir.).

3. Bulgular, Tartisma ve Sonuglar

Sonuglarimiz Ingilizce Grameri ve Kelime Dilbilgisi Zorluklar1 Olgegi (EGVDS) ile ilgili
olarak oldukca yiiksek ve miispet faktor gegerlik ve igsel tutarlilik gostergeleri degerleri
oldugunu ortaya ¢ikarmistir. Daha somut konusmak gerekirse, bu dlgege ait ait dlgeklerin
Yabanci Dil Olarak Ingilizce Ogretiminde (EFL) Ingilizce grameri ve kelime bilgisi
zorluklar1 diizeyine ait tek boyutlu dlciiler oldugu goriilmiistiir. Giivenirlikleri ¢ok yiiksek
olduklar1 ortaya ¢ikmustir ve Cronbach alfa katsayilari (sirasiyla, o = .948 and o = .920)
kuvvetli maddeler arasi ve total-madde korelasyonlar1 gdstermistir. Bu yiizden, ilk
aragtirma sorusuna olan cevap dogrulayici ¢gikmustir.

Ingilizce gramer ve kelime bilgisi zorluklarmin karsilikli olarak korelasyon igerisinde
oldugu saptanmistir. Bu korelasyon pozitif ve istatiksel olarak anlamlidir (r=.920). Bu
degerler 15181nda, hesaplanmis ortak varyans % 84.64’tiir. Bu ylizden, bu iki deger toplam
varyanslarm dortte {i¢iinii paylagmaktadir ve dgrencilerin Ingilizce gramer kurallari ve
kelime bilgisi zorluklar1 biiylik oranda tahmin edilebilmektedir. Bu dogrultuda, ikinci
arastirma sorusuna olan yanit da dogrulayici niteliktedir. Bu sonug dgrencilerin ingilizce
grameri kelime bilgileriyle paralel olarak oOgrenmelerinden otiirii elde edilmistir
(Ornegin, Azar, 1992, VII-XII; Harris, Mower, & Sikorzynska, 2008, 2-4; Montana, 9-
12).
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Ogrencilerin Ingilizce gramer ve kelime bilgileri alanlarinda karsilastiklar1 zorluklarla
yaslar1 ve Ingilizce 6grenmek icin gecen yil siireleri arasindaki korelasyon da istatiksel
olarak manidar ¢ikmustir. i1k iliski (gramer ve kelime bilgilerinin katilimcilarin yaslartyla
olan iliskisi), ogrencilerin Ingilizceyi Ogrenmek icin gecirdigi yil siireleriyle
karsilastirildiginda daha yiliksek olarak goriilmiistiir. Bunun &grencilerin kolej ve
{iniversite yasantilarindan ingilizceyle olan formal ve gayri-formal iliskilerinin dahil
edilmeyisi fikrinden kaynaklanabilecegi goriisii de muhtemeldir.

Ogrencilerin kendi ifadelerine dayal Ingilizce dgrenme zorluklar1 seviyesiyle ilgili
bulgu, arastirma katilimcilarinin yaslar1 ve Ingilizce 6grenme siireleri ile asagidaki
sekilde agiklanabilir: Ogrenciler Ingilizce 6grenmeye devam ettikge, yeni birtakim
zorluklar ve taleplerle karsilasmaktadirlar. Ogrenciler bilyiik gogunlukla ingilizce
sozciiklerdeki kiiglik anlamsal farkliliklardan, kelimelerin zenginliginden ve Akademik
Maksath Ingilizce (EAP) icerisinde kullamlan kompleks Ingilizce gramer yapilardan
kaynaklanan zorluklarin altinda kalmaktadirlar. Ogrencilerin Ingilizce bilgileri akademik
yazilar ve sozIlii sunumlari takip etmeye yeterli olmadigindan bu yapilar 6grencileri
yildirabilmektedir. Bu gergeklik Nurweni ve Read (1999, 171) tarafindan yiiriitiilen
calismada da ortaya ¢ikarilmistir. Sonug olarak, elde edilen bu bulgular {iglincii aragtirma
sorusunun yanit bulmasinda dogrulayici niteliktedir.

Ingilizce gramerin ve kelime bilgisinin ¢alisiimasinda karsilasilan zorluk seviyeleri ile
ilgili olarak katilimcilar arasinda cinsiyet farkliliklarina dayali sonuglara rastlanmamistir.
Bununla beraber, erkek 6grencilerin bayan 6grencilere gore az da olsa daha yiiksek
skorlar elde ettikleri goriilmiistiir. Bu bulgumuz Ellis’in (1994, 202) calismasiyla
benzerlik arz etmektedir ve bayan 6grencilerin erkeklere gore yabanci dil 6grenmek i¢in
daha motive olduklar1 tezinden kaynaklanmaktadir (Maclntyre, Baker, Clément, &
Donovan, 2002, 547; Mori & Gobel, 202). Bu ytizdendir ki, dordiincii aragtirma sorusuna
olan yanit olumsuzdur.

Katilime1 6grenciler Ingilizce gramer zorluklar: seviyeleri ile karsilastirildiginda daha
yiiksek oranda Ingilizce kelime bilgisi zorluklariyla karsilastiklarini ifade etmislerdir. Bu
farklilik istatiksel olarak anlamlidir ve calismamuz oOgrencilerin ingilizce kelime
yapilarint 6grenirken daha c¢ok sorunla karsilastiklarini gostermistir. Diger taraftan,
gramer kurallart net ve agiktir, kendi icerisinde biiylik degiskenlikler gdstermezler.
Bunun sebebi ise gramerin takip edilmesi gereken bir mantik silsilesine sahip olmasidir.
Bu nedendendir ki, bu bulgularimiz sonuncu aragtirma sorusuna dogrulayici yanit
vermektedir.

Sonu¢ olarak, Ingilizce Gramer ve Kelime Bilgisi Zorluklar1 Olgegi (EGVDS),
Ingilizcenin Yabanci Dil (EFL) olarak dgretiminde yabanci dil 6grenen ogrenciler
arasinda iiniversite seviyesinde kullanilabilecek giivenilir ve gegerli bir aragtir. Arastirma
katilimeilarinin Ingilizce gramer zorluklari, kelime bilgisi zorluklari, yaslar1 ve ingilizce
ogrenmek i¢in gecirdikleri yillarin sayilar1 karsilikli olarak korelasyona sahiptirler.
Bunlarin arasinda orta, ilimli diizeyden kuvvetli, pozitif ve istatiksel olarak 6nemli
korelasyona sahip olanlar vardir. Buna ek olarak, cinsiyet farkliliklar istatiksel olarak
anlamhi ¢ikmamustir. Ne var ki, &grencilerin Ingilizce kelime bilgileri zorluklari
diizeyleri, Ingilizce grameri zorluk diizeyleri ile karsilastirildiginda énemli dlciide daha
yiiksek ¢cikmustir.
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