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Abstract

The existing literature on teachers’ professional development indicates that teaching experiences contribute
both to their professional learning and development and student achievement. Yet, research on the reflection
of these experiences on their professional development is rather scarce. Hence, this qualitative study aimed
to investigate teachers’ reflective thinking on their professional experiences. Participants of the study were
a group of experienced teachers teaching various subjects at Turkish state schools who were selected via
purposive sampling. The research data were gathered using a semi-structured interview form developed by
the researchers following an extensive review of literature and were used for content analysis. The results
showed that teacher professionalization is largely governed by their experiences, which increase the quality
of their work and enable them to focus on success. It was also revealed that teachers questioned their
previous professional lives with their current professional experiences and expressed reflective thoughts
about their professional life. In conclusion, their reflective thoughts contributed to their professional
development as they gained competence in professionalization, pedagogy, effective teaching, and behavior
management. The research concludes with a couple of practical implications generated based on the
obtained results (i.e., organization of pre-service and in-service training seminars on communication and
interaction with students, creating effective learning environments, approach to parents, classroom
management, teaching and learning process and communication) and a few suggestions for future
directions.
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The roles and responsibilities imposed on teachers make them perhaps the most
indispensable component of educational processes. They are assigned not only to train
students to be beneficial to themselves and the society but also to provide other
educational services (Kocabas & Karakdse, 2005) such as transmission of social
culture and values to younger generations, training of a qualified labor force (Celikten
& Sanal, 2005), coordination of educational components and organization of the
educational environment (Erdem & Gozel, 2014; Kuruvilla, 2019), and evaluation of
the quality of the education system (Akcan & Polat, 2016; Yal¢in, 2016). In addition,
they guide students’ learning life (Liu et al., 2018; Scott, 2009; Yavuz et al., 2016),
guide them to participate in the learning process (Ada & Kiigtikali, 2009; Kuruvilla,
2019), contribute to the progress and development of societies (Chakraborty &
Gangopadhyay, 2020; Kuruvilla, 2019; Seferoglu, 2004), and lead individual/social
change and transformation in the short and long terms (Cetin & Sadik, 2020).
Enabling the pedagogical transformation of students (Ozer et al., 2016), they are also
responsible for school-based developments in students’ lives (Hotaman, 2020),
representing the biggest variable in student achievement (Angrist & Lavy, 2001;
Jacob & Lefgren, 2004; Phillips, 2003; Tygret, 2017; Vogt & Rogalla, 2009). As a
matter of fact, training qualified teachers has received significant attention due to the
prominence of teachers for the students, society, and education system (Caena, 2014;
Coninx et al., 2013; Jiang et al., 2016).

Teacher training is a very inclusive and multidimensional process that covers the
selection and training of pre-service teachers by equipping them with essential
professional knowledge and skills, as well as the employment and professional
development of in-service teachers. This process is intended to enable teachers to
perform their job in the best possible way. Notwithstanding, pre-service teacher
training may fall short in overcoming challenges faced by teachers (McMurrey, 2015;
Musset, 2010; OECD, 2005) even though they received high-quality training before
their career started. In such cases, they can commit professional mistakes in both their
early and late career stages. These mistakes could be caused by the fact that teaching
is a human-oriented profession that requires communication with many stakeholders
and entails numerous problems in addition to the difficulty of managing students with
different developmental characteristics, temperaments, and socio-cultural family
structure (Atmaca, 2020). Nonetheless, teaching can help individuals renew
themselves, develop self-criticism, empathy and reflective thinking skills
(Shallenberger, 2015). From this viewpoint, professional mistakes enhance
professional development and learning (McGregor, 2006; Schoemaker, 2011). These
mistakes can be transformed into opportunities for professional development and
learning through reflective thinking activities of teachers, often characterized by
observation, communication, judgment, decision making, and teamwork (Dymoke &
Harrison, 2008). More precisely, these activities require “conscious identification and
definition of schooling and classroom problems, generating reasonable ‘guiding
ideas’ or hypotheses, and testing them through intelligent action” (Farber & Armeline,
1992, p. 1).
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Calling attention to the necessity of equipping students with 21st century skills,
Toker (2021) advocates that teachers will be inevitably “engaged in reflective thinking
practices and guide their own development” (p. 93). Reflective thinking practices are
key to professional development (Vermunt & Endedijk, 2010), as genuine
professionals learn from their experiences through conscious and systematic reflection
(Kwakman, 2003). Teachers seize many opportunities that support their professional
learning and contribute to their professional development through in-class practices
(Glimiis et al., 2018).

Professional development is conceived of as a learning process, resulting from
the meaningful interaction between the teacher and their professional context, both in
time and space (Kelchtermans, 2014, p. 217). As it requires teachers to take on their
initial learning (Craft, 2002), it is considered a cornerstone of reform efforts to
increase teachers’ capacity for high-quality teaching (Ozer-Ozkan & Anil, 2014;
Filipe et al., 2015). Not surprisingly, the policies of the world’s successful education
systems lean on the increased professional development of teachers. Accordingly, in
raising the education standard and quality, efforts toward enhancing teacher
professionalism for ensuring quality of the teacher and teaching quality become the
important issue in the education policy production (Jamil, 2014, p. 181). Kwakman
(2003) classified teachers’ professional learning activities into professional reading,
doing, reflection, and collaboration. Timperley et al. (2007), however, classify
professional development activities as (i) activities to update knowledge and skills,
(ii) reflective activities based on experiences, and (iii) cooperation activities with
colleagues. In this vein, Chang et al. (2011) argue that professional development of
teachers is largely determined by the experiences they have gained as well as the
reflective and innovative activities they perform. According to van Woerkom (2003),
strong professionals can be characterized by regularly reflecting on their experiences
to improve their future behaviors (cited in Korthagen, 2017). Conscious reflection
activities on professional experiences constitute a part of teacher learning (Korthagen,
2017). Teachers’ experiences contribute not only to their professional learning and
development but also to student achievement (Clotfelter et al., 2007; Harris & Sass,
2011; Rockoff, 2004). Despite these contributions, research on the reflection of
professional experiences on the professional development of teachers is rather scarce
in the relevant literature in Turkey and abroad (Korkko et al., 2016; Orakgt, 2021;
Shavit & Moshe, 2019). In this context, the current research aims to reveal the
reflective thoughts of a group of Turkish teachers on their professional experiences in
Turkey and the contributions of these thoughts to their professional development. In
line with this aim, the following research questions were addressed:

1. What are the teachers’ reflective thoughts about their professional experience?

2. How do the teachers think their professional experience has been reflected on
their professional development?

The following section offers information about the research method employed
in this study.
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Method

This section introduces the research model, study group, data collection, data
analysis, and the validity and reliability of the research.

Research Model

The phenomenological design was used in this qualitative research because it is
a suitable pattern for studying intense human experiences (Merriam, 2009). In this
design, researchers attempt to understand the meaning that the participants ascribe to
their experiences and how they reflect these experiences (Merriam, 2009; Patton,
2014). It was exclusively preferred in this research as it uncovered how teachers make
sense of their professional experiences and reflect on their professional development.

Study Group

Phenomenological studies require the selection of the study group from
individuals who have "experience™ in the scope of the research and can reflect their
experiences (Creswell, 2012; Smith & Eatough, 2007). The research participants were
selected using criterion sampling, a purposeful sampling method. Having at least 10
years of professional experience was determined as a criterion with the assumption
that this period would be sufficient for teachers to gain a considerable amount of
experience in teaching and to conduct informative evaluations on it. In the research, a
rich data set was targeted through maximum diversity by interviewing teachers who
were teaching distinct subjects at schools of various educational levels, as shown in
Table 1.

Table 1
Demographic Information of the Study Group

Length of Professional

Participant Experience Gender Branch
(Year)
Tl 24 Male Classroom
T2 22 Male Classroom
T3 21 Male Turkish Language and
Literature
T4 17 Female Primary Mathematics
T5 27 Male Turkish Language and
Literature
T6 20 Male Social Studies
T7 28 Male Religious Culture and
Ethics
T8 28 Female Science
T9 17 Male Social Studies
T10 20 Male Primary Mathematics

T11 11 Female English Language
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As presented in Table 1, the study group comprised 11 teachers with 11-33 years
of professional experience. Their branches were classroom teaching, English
language, primary mathematics, religious culture and ethics, science, social studies,
and Turkish language and literature.

Data Collection Tool

Although various data collection tools, including observation, field notes, and
researcher diaries, are used in qualitative studies (Creswell, 2013), interviews are
mostly preferred in phenomenological studies (Merriam, 2009; Yildirim & Simsek,
2013). In this study, the research data were collected using a semi-structured interview
form developed by the researchers. The first part of the form consisted of three
questions on the demographic information of the participants (length of professional
experience, gender and branch), while the second part consisted of three questions
intended to elicit their opinions about their professional experiences. To illustrate, the
first and second questions were designed to reveal their reflective thoughts on their
professional experience, while the third question was to reveal how these reflective
thoughts influence their professional development. To prepare the questions, the
existing literature was extensively reviewed and expert opinions were elicited.
Subsequently, a preliminary application was conducted, and the questions in concern
were associated with the research problem. Before the interview, consent was
obtained from the participants, without revealing the names of the institutions and
individuals, to ensure that the data obtained in the study would be used for scientific
purposes. The interview sessions were either audio recorded or noted with the
approval of the participants. Each session lasted between 15 to 30 minutes.
Considerations regarding validity and reliability during the interview process are
presented in the validity and reliability section.

Ethical Committee Approval

Ethics committee approval was obtained from the Social and Human Sciences
Ethics Committee, Kahramanmaras Siit¢ii Imam University, Tiirkiye (Date
27.07.2022 & No. 2022-32).

Data Analysis

The research data were subjected to content analysis, one of the qualitative
analysis methods. In content analysis, the data are initially examined to group similar
data sets together based on certain concepts, categories, and themes, and are organized
in an understandable manner (Lune & Berg, 2017; Creswell & Poth, 2016; Merriam,
2009). Accordingly, the interviews were transcribed for each participant and analyzed
by the researchers. The analyzed data were coded, and the codes were converted into
themes. Previous studies conducted on similar issues were also considered to form the
codes and themes in concern. Finally, they were systematically presented in tables.
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Validity and Reliability

The prerequisite for ensuring validity and reliability in qualitative research is to
conduct it ethically (Merriam, 2009). With this in mind, the ethics committee approval
was obtained from the university where the first two researchers worked. In addition,
the participants were informed about the data collection process and the research in
general at the beginning of the online interview sessions. Subsequently, validity and
reliability, which generally refer to the concepts of persuasiveness, transferability,
consistency, and confirmability, need to be ensured in qualitative research (Lincoln &
Guba, 1985; Yildirim & Simsek, 2011). Transferability was ensured by explaining all
stages of the research in detail, namely the research method, preparation and
implementation of the data collection tools, data collection and analysis, and reporting
the findings. It is noteworthy that any expressions that would guide the participants
were avoided during the interviews (Creswell & Miller, 2000).

The raw data and data analysis results were stored by the researcher and made
ready for external auditing, ensuring confirmability (Creswell, 2016). For
consistency, the data were initially coded by the two researchers separately, and the
compatibility between the coders was subsequently checked (Creswell, 2016). In case
of incompatibility with the codes, the researchers discussed the relevant code and
reached a consensus on it. Finally, the participants’ statements were quoted to increase
consistency.

The research results are presented in the following section.
Results

In an attempt to respond to the first research question, the participants were
posed the following interview questions: (i) What would you like to do in your
previous professional life with your current professional experience? and (ii) What
would you not like to do in your previous professional life with your current
professional experience? In this section, the findings obtained from their responses
are tabulated and interpreted. The codes and themes formed out of their responses to
the question “What would you like to do in your previous professional life with your
current professional experience?” are shown in Table 2.
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Table 2
What Teachers Would Like to Do with Their Current Professional Experience
Codes Themes Participants
Preparing lesson plan and materials Creating a learning T2, T11
Making teaching more fun environment T11
Endorsing the school Attitggﬁotglw ard T2

Dealing with more students
Staying calm in case of tensions

Showing more love to students Inte;?ﬁg;’:t:v'th .|T83‘.;;)6’.;—171
Getting to know students better T
Getting to know the parents better T4, T7
More effective interaction with the parents Interaction with the T10
Understanding the parents parents T1
Organising extracurricular activities Social activities T5

The opinions of the teachers about what they would do in their previous
professional lives with their current professional experiences were gathered under the
themes of creating learning environments, interaction with students, interaction with
parents, social activities, and attitude toward school. It is seen that what the teachers
want to do in their previous professional lives are mostly related to their interaction
with the students (T3, T6, T8, T7, T9 & T11). They stated that they wanted to stay
calm in case of tensions, to be more interested in them, to show more love to them,
and to get to know them better. Claiming that they would be calm while approaching
the students, T7 stated,

“When | look back, what would I do with my current experience and
knowledge? | was a little angrier before, in those youth years. We were shouting
and calling, but an educator should never shout. They should approach the
student with peace”.

The opinion of T8, one of the teachers who stated that they would show more
love to the student, on this subject is as follows:

“l would have approached, at least, some problematic students and those
who did not follow the rules in a different way. Because | learned to be patient.
We were young, and | didn 't like children that much when I was young. But now,
I love them. I would have been gentler with the children thanks to what maturity
or experience contributed to me. | used to be a little harsh then. | would have
been more affectionate.”

Stating that they would wish to get to know students better, T9 notes,
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“l would have wished to deal with children more. | would have preferred
to be more sensitive to their family and environment. At the beginning of our
profession, we were like a fish out of water. We may not be well aware of some
concerns, however, as time progresses, knowing more about children’s lives
enables us to evaluate them better.”

T3 expressed their wish to show more interest to the students with the following:

“If 1 had gone back and taught with these experiences, | would have
approached students with more interest and love. All of them already received
academic information from books or other sources, and | would have wished to
help them learn more about life.”

In a similar vein, T11 expressed their regret for not approaching the students

from a more holistic perspective,

“With the idealism of my early years, | used to force the students to study
very hard. | wouldn't pay much attention to their motivation, life, family
problems, financial difficulties, etc... Frankly, it was useless to put so much
pressure on them. I wish | had shown more love to them and made them feel
more valued.”

The teachers reported that they would have wished to understand the parents, to

get to know them better and to communicate with them more effectively (T1, T4, T7
& T10). To illustrate, T7 reported their opinion,

“Getting to know the students’ family is essential. A student brings the way
they behave in their family to school. We encounter many unfortunate events.
When we examine this, we learn that either the parents are divorced or the father
is an alcoholic or a gambling lover. There is no peace in the family, and there is
violence. This is also reflected in the child. We did not know this in the initial
years of our teaching. The school principals and other administrators used to
say ‘Dear colleagues, this is the curriculum. Enter your classes on time, leave
on time, give students homework, and do not leave them without homework’.
However, we could have been more useful if we had been so knowledgeable and
experienced in the first years. We could have raised better generations.”

Sharing the same view, T4 notes,

“In my initial years, | used to evaluate children just as they came to school.
I was critical about how they came to school and their behaviors. However, as
time progressed, and as | made family visits and got to know their families, | felt
that different factors triggered their (mis)behaviours at school. When 1 visited
their homes and got to know their mothers and fathers in a social environment,
I saw that there were justified reasons for some of the behaviors of those
children. And now, | realized that, from time to time, | had been really
prejudiced.”
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Among the things that teachers would have wished to do in their previous
professional lives are endorsing school (T2), preparing plans and materials (T2,
T11), and organizing social activities (T5). Concerning this, T2 states,

“While working in a village school, we grounded our teaching mostly on
the curriculum and taught at the knowledge level. There were no other
opportunities for the children. The school did not have laboratory facilities.
Over the years, we learned that we could not expect certain things from the state
and that we could prepare that laboratory environment and those materials
ourselves. I am currently preparing teaching materials on my own. We need
nothing from the state or the laboratory. If | could have gone back, | would have
prepared materials with the students to allow more experiential learning.”

Regarding the learning environment, T11 informs,

“Actually, we left the fun part of the lesson aside as we focused more on
instruction and competitiveness at school. | wish | had employed games and
songs more often instead of multiple choice tests and worksheets.”

Expressing their view on organizing activities, T5 notes,

“I'would have organized more activities. Looking around me right now, it’s
not nice to say, but social activities have almost come to a standstill in schools.
When we do not count specific days and weeks, nothing remains. You know their
quality or influence. They go no further than formality. | think 1 would have
organized more social activities.”

The codes and themes generated from their responses to the question “What

would not you like to do in your previous professional life with your current
professional experience?” are shown in Table 3.

Table 3

What Teachers Would Not Do with Their Current Professional Experience

Codes Themes Participants
Excessive teacher talk Tl
Breaking hearts Communication T7
Quick anger T8
Excessive discipline Classroom T2, T11
Excessive distance from others T3

. S management
Excessive prescriptivism T8
Instruction-only practices Teaching and T10, T11
Rote-based instruction learning process T3

. . . Measurement and
Rewarding academic achievements only T6

evaluation
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Table 3 shows that the teachers’ opinions about what they would not have wished
to do with their current professional experience were grouped under the themes of
classroom management, communication, and measurement and evaluation. It is worth
noting that they were mostly related to classroom management (T2, T3 & T8). Within
this theme, the teachers stated that they were over-disciplined, over-distanced, and
over-prescriptive in their past professional lives, and that they would not have wished
to behave in that manner with their current experience. T2’s view on being over-
disciplined is as follows:

“Well, 1 was a disciplined teacher. 1 will do my job by complying with the
rules. Maybe this discipline puts pressure on children from time to time. As a
rule, I tried to put everything in its proper place. I didn’t give children so much
freedom. | wanted them to fulfil their responsibilities. | did not accept any
excuses. | forced them to do it. For this reason, they were doing their homework
come hell and high water. They were doing their daily work. Thus, I did not
tolerate them. Sometimes we could have left the door (halfway) open for them.
Now, | can do so. Consequently, | wish | hadn't acted like that.”

T3, who was extremely distant from the students in their past professional life,
stated that “I would not have wished to be too distant from the students with my current
professional experience. | would have acted with a kind but firm authority”. Pointing
out that they only taught in the past, they also noted,

“l would have wished to introduce them (students) the elements of life
rather than the elements of the sentence. | would have asked them to find the
adjectives in the nature, not the adjectives in the sentences”.

Expressing that they had shouted at students in the past and broke their hearts,
T7 stated,

“l used to get very angry with the students, | used to shout a lot. With my
current experience, | realize that it was a weakness. In those years, of course,
we were shouting at the students a lot because of our inexperience. Therefore,
sometimes we broke their hearts. If | had had my current experience, | would not
have done this. | would never have shouted at them. I would have avoided
hurting their pride.”

Trying to convince parents with extended speeches in previous years, T1 reports,

“l could have extended the communication with people a little more.
Sometimes | could have understood some parents more quickly and taken
precautions accordingly. Sometimes, | tried to convince them with over-
communication. In fact, later on, | learned easier ways to convince them. | wish
| had tried to understand them more. But of course, instead of trying to convince
them by talking all the time, as | used to do, | could have made them feel that I
value them more with different methods and techniques.”

Rewarding the students’ academic achievements only, T6 conveys,
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“l would not have acted in that way. That is, | would not have made a
student a favorite just because of their academic achievement. I wouldn’t have
starred a student who was just academically successful. I wouldn't have done
that.”

Reporting that they would not have employed rote-based instruction with their
current professional experience, T10 notes, “The method of rote-based instruction
requires teaching children by accepting them as machines rather than social beings.
I used this method very rarely, but I wish | had never done so.”

The codes and themes obtained from the teachers’ views on the reflection of
their professional experiences on their professional development are given in Table 4.

Table 4

Teachers’ Reflections of Professional Experience on Professional Development

Codes Themes Participants
Problem-solving Skill development T1,T6

. Pedagogical
Getting to know students better competency T2,T3, T8, T11
Ignoring some details T2
Increasing work quality Professionalism T5
Focusing on achievement T8
Being more understanding of students Behaviour T1,T4,T9, T11

management

Multi-faceted evaluation Effective teachin T6
Instructional practices 9 T2, T11

The teachers’ experiences have had positive repercussions on their
professionalization (T2, T5, T8), behavior management (T4, T9, T10, T11),
pedagogical competencies (T2, T3, T8, T11), skill development (T1, T6) and
education and training practices (T6, T2, T11). These experiences have contributed to
the development of their problem-solving skills and enabled them to ignore the details
for professionalism, to increase the work quality, to focus on success, to be more
understanding of the students for pedagogical management, and to increase their
pedagogical competencies for getting to know the students better. Stating that their
professional experiences contributed to the development of their problem-solving
skills, T1 notes,

“Of course, my experiences have had a very positive impact on my
professional life. When | encounter a problem, | can better solve it. Now, | can
get through it without harming the students, parents, myself, or other staff in the
school environment. In addition, | can help students better with any problem.”
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Expressing that these experiences have made it easier for them to get to know
the students, T2 says,

“When we look at our past lives, we can understand the psychological
structure of both students and other members of the society, their troubles and
anxiety at work. So, our experience has given us that. When we look at them, we
can understand their situation. ...from the way they respond to the questions,
from the movements of their hands, from the movements of their eyes, from the
changes that occur in their body to their breathing... We have gained these
competencies through experience.”

Stating that their experiences have contributed to their professional development
by enabling them to ignore some details, T5 notes, “It seems as if we are coming to a
point that looks better, broader, and focuses on the lesson by disregarding
insignificant details.” The view of T4, who explained that their experience has
enabled them to conduct multi-faceted evaluation, is as follows:

“My professional experience has changed my perspective on life. I look at
children from a different perspective. | consider things from different angles. As
I mentioned, | am not just saying ‘the child displayed this behaviour’. Instead, I
am considering many underlying reasons. | do not evaluate their success merely
through their school achievements. Now, | consider it a multi-faceted success. |
don't think a student is good at math. | evaluate their success in an ethical sense.
.1 care about their reading now. I care if they have participated in social
activities. | was definitely not a person of that kind. Now | am completely multi-

s 9

faceted. I say, ‘let the children show success, wherever they do it’.

Believing that their experience has enabled them to take a more positive
approach toward the students, T9 and T11 mention, respectively,

“My professional experience has had a particularly positive effect on me.
Regarding this, at the point of approaching the students or teachers while
managing the school.... It has a positive effect on keeping the communication
channels open, considering the interests, wishes, and abilities of the students and
the parents’ wishes.” (T9)

“I think my professional experience has made me a better teacher today. In
light of my experience, | try to approach each student with love and make them
feel valued. When | am available at school, | take care to spend time playing
games with them. At the same time, | try to make my teaching more fun. This is
what they exactly expect.”

Noting that their experience has enabled them to be more understanding of the
students, T4 states, “l have become a more understanding teacher. | have become
more tender-hearted, whereas | was an angry teacher in the past. | don't know, but |
have become a more emotional teacher.” Advocating that their experience has
contributed to their professional success, T8 reports,
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“The teaching profession involves accumulation. As a person works and
lives, their perspective on life changes; it is not like youth. It is not like in our
initial professional years, where we were changing gradually. For example, we
are always learning lessons from what we experience. It would not be like that
(if we did not have experience). Therefore, my experience in teaching affects my
professional life positively. Of course, | see myself more successful in my
profession now.”

The following section discusses the research results, conclusions, and practical
implications generated in light of the results reported so far.

Discussion, Conclusion and Suggestions

The research findings revealed that the teachers wished to get to know their
students better in line with their professional experience. It can be concluded that they
did not know their students well enough during their initial years of teaching. This
might be attributed to crowded classrooms, their inexperience in teaching, not having
spent enough time with the students, and excessive workload, including non-
instructional duties (Chandran et al., 2022; Gilstrap, 2003; ince, 2019; Khouya, 2018;
McMurrey, 2015; Kozikoglu & Senemoglu, 2018; Kuruvilla, 2019). To overcome the
constraint exerted by inexperience, Utilova et al. (2022) offered mentoring informing
that mentor teachers support novice (or less experienced) teachers by sharing
professional experiences and knowledge with them. In this vein, informal interactions
between teachers could be suggested as an overcoming strategy because they largely
enhance professional development (Conway, 2008).

The findings also indicated that, with their current professional experience, they
would not have been over-disciplined, over-distant, or prescriptive toward the
students to maintain classroom management. It is concluded that they could have
encountered challenges with classroom management or employed incorrect strategies
to maintain classroom management in the initial years of their career. This assumption
is supported by the existing literature (Chandran et al., 2022; Kuruvilla, 2019; Karatas,
2015; McMurrey, 2015; Owens, 2006; Yildirim et al., 2017; Sezer, 2017; Wolff et al.,
2015). Ina study conducted on the challenges faced by novice language teachers, most
of the participants attributed their struggle with classroom management to the fact that
they did not know how to treat student misbehaviors and manage students with
discipline problems (Chandran et al., 2022; McMurrey, 2015). Therefore, the
teachers’ being over-disciplined, prescriptive, and distant in the classroom may be due
to their consideration of classroom management as providing discipline in the
classroom. This agrees with previous research on similar topics (Nakpodia, 2010;
Ustiin & Demirbag, 2003; Ustiin & Eres, 2009). However, this approach, especially
the overuse of disciplinary referrals, may have detrimental effects on vulnerable
students’ academic achievement (McMurrey, 2015), which also jeopardizes teachers’
interaction with students and decreases their motivation. Therefore, they should keep
in mind that classroom management refers to creating a climate that facilitates
learning by establishing an appropriate learning environment rather than establishing
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authority in the classroom (Cift¢i, 2015; Tertemiz, 2006). To put in a nutshell, the
challenges the teachers encountered and the mistakes they committed with classroom
management might be caused by their excessive use of classroom discipline and
failure to use effective communication skills, employ effective strategies for
managing undesired cases and conflicts, and anger management (Atmaca, 2020;
Chandran et al., 2022; McMurrey, 2015).

Another finding of the research showed that the teachers wished they had got to
know their students better with their current professional experience. Teacher
competencies also cover getting to know students, considering that they are at the
heart of educational activities. Far beyond being aware of students’ academic
progress, this requires teachers to know their social and emotional development,
strengths, weaknesses, interests, and demands as well as the socioeconomic status of
their family (Sahin & Beydogan, 2016). Though it may be impeded by the teachers’
having to teach in crowded classrooms and being assigned with excessive workload
(Chandran et al., 2022; McMurrey, 2015), their wish to have known their students
better might be attributed to the fact that they have noticed the significance of knowing
students well in a successful educational process.

In a cross-cultural study on teachers’ early career, Giingdr et al. (2019) revealed
that both Turkish and Polish language teachers arrange teacher-parent meetings to
cope with students’ indifference to language education as well as student
misbehaviours. Not surprisingly, the participant teachers of the current research
expressed that they wished to have communicated with the parents more, got to know
and understood them better. Moving from this viewpoint, teachers who establish and
maintain effective communication with the parents will probably know and
understand them better. This type of teacher-parent communication contributes to
parental collaboration with the school, students’ academic achievement, and
decreased student misbehaviours (Ozdogru, 2021; Rosenholtz; 1989; Unsal &
Agcam, 2019). In this respect, teachers should be aware that teacher-parent
communication has become more indispensable thanks to the spread of student-
centred education (Ozdogru, 2021) and should be eager to initiate, maintain, and
extend communication with parents.

Concerning rewards, the teachers stated that they would not have rewarded only
academic achievements if they had had their current professional experience. Their
use of a rewarding and evaluation system that prioritizes only academic achievement
is attributed to the dominance of the central exams in the Turkish education system.
As a matter of fact, the achievement of the students and teachers is mostly associated
with the success of the students in these exams (Cetin & Unsal, 2018). For this very
reason, the teachers might have evaluated the students’ competence only with their
academic achievements. Rewarding their artistic, sportive, and social achievements
as well as their academic achievements can contribute to their development of positive
attitudes toward school and learning, which might help increase their motivation and
academic competence.
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Considering what the teachers wished they had/had not done with their current
professional experience, it can be concluded that they question their professional life
and think reflectively about it. Namely, that most of the teachers noted they avoid
similar mistakes today shows that their experiences provided them the opportunity of
professional learning (Atmaca, 2020). The fact that they question their actions and
professional mistakes and attempt to compensate for them by self-criticism indicates
that they have gained awareness of the mistakes they make and the negative effects of
these mistakes on students.

The current research has concluded that teacher professionalization is largely
governed by their experiences, which increase the quality of teachers’ work and
enable them to focus on success. Similar to the results of the current research, teachers
have reported that professionalism can be formed over time (Uzun et al., 2013).
Tichenor and Tichenor (2009) conceptualize teacher professionalization as
“representing the best in the profession and setting the highest standard for best
practice” (p. 9). Accordingly, teachers’ experiences help them increase the quality of
their work and reach high standards in their profession. Hence, one can claim that
these professional experiences contribute to teacher professionalization. These
experiences also enhance their instructional skills. This particular result of the
research is confirmed by previous research (Bayindir et al., 2016).

Instructional skills refer to the teachers’ ability to put field-specific theoretical
knowledge into practice in the classroom, to engage students in classroom activities,
and to promote individual learning by using a variety of methods and techniques,
maintaining interest and attention in the lesson, and providing well-timed feedback
(Bayindir et al., 2016; Bilen, 2006). From this viewpoint, teachers’ professional
experiences can contribute both to their professional development and attainment of
learning outcomes because their instructional skills play a significant role in
harvesting learning products (Bayindir et al., 2016).

It can be stated that teachers question their previous professional lives with their
current professional experiences, and they reflect on their professional life. Therefore,
their reflective thoughts contribute to their professional development as they gain
competence in professionalization, pedagogy, effective teaching, and behavior
management.

The following practical implications were generated in light of the results of the
current research.

1. Settings/platforms can be created where teachers can share their professional
knowledge, which is formed through professional experience, with other teachers.

2. What the teachers want to do in their professional life is largely about their
approach to the students and their parents, which is principally determined by
communication. Therefore, activities that raise awareness about the importance of
communication in professional life can be organized both in pre-service teacher
training and in-service seminars.



440 Serkan Unsal, Revhan Agcam and Cennet Tandirct

3. Pre-service and novice teachers may receive pre-service and in-service
training on communication and interaction with students, creating effective learning
environments, approach to parents, classroom management, teaching and learning
processes, and communication.

For further research, the factors that trigger challenges teachers experience in
classroom management could be investigated. Alternatively, how teachers’
professional experiences are reflected in their personal and social development can be
examined in other research.
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Ogretmenlere yiiklenen rol ve sorumluluklar, onlar1 egitim siireclerinin belki de
en vazgegilmez bileseni haline getirmektedir. Ogretmenler, dgrencilerin kendilerine
ve topluma faydali olacak sekilde yetistirilmesinin yani sira toplumsal kiiltiir ve
degerlerin sonraki nesillere aktarilmasi, nitelikli isgiiciiniin yetistirilmesi (Celikten ve
Sanal, 2005), egitim bilesenlerinin esgiidiimii, egitim ortaminin hazirlanmasi (Erdem
ve Gozel, 2014; Kuruvilla, 2019) ve egitim sisteminin niteliginin degerlendirilmesi
(Akcan ve Polat, 2016; Yal¢in, 2016) gibi diger egitim hizmetlerini de yerine
getirmekle gorevlidir (Kocabas ve Karakdse, 2005). Ogretmenler ayrica, dgrencilerin
Ogrenme hayatlarina rehberlik etmekte (Liu vd., 2018; Scott, 2009; Yavuz vd., 2016),
Ogrenme siirecine katilmada onlara yol gostermekte (Ada ve Kiigiikali, 2009;
Kuruvilla, 2019), toplumlarin ilerlemesi ve gelismesine katkida bulunmakta
(Chakraborty ve Gangopadhyay, 2020; Kuruvilla, 2019; Seferoglu, 2004) olup kisa
ve uzun vadede bireysel/toplumsal degisim ve doniisiime oOnciiliik etmektedirler
(Cetin ve Sadik, 2020). Ogrencilerin pedagojik déniisiimiinii saglayan 6gretmenler
(Ozer vd., 2016), ayn1 zamanda dgrenci basarisindaki en biiyiik degiskeni temsil
etmekte (Hotaman, 2020) ve 6grencilerin yasamlarindaki okul temelli gelismelerden
de sorumlu olmaktadir (Angrist ve Lavy, 2001; Jacob ve Lefgren, 2004; Phillips,
2003; Tygret, 2017; Vogt ve Rogalla, 2009). Nitekim, 6gretmenlerin &grenciler,
toplum ve egitim sistemi agisindan tasidigi oneme istinaden nitelikli 6gretmen
yetistirme konusu biiyiik ilgi ¢ekmektedir (Caena, 2014; Coninx vd., 2013; Jiang vd.,
2016).

Ogretmen egitimi, 6gretmen adaylarinin segimi ve temel mesleki bilgi ve
becerilerle donatilarak yetistirilmesinin yan1 sira, Ogretmen istihdami ve
Ogretmenlerin mesleki gelisimlerini de igine alan oldukg¢a kapsayici ve ¢ok boyutlu
bir siirectir. Bu siire¢, 6gretmenlerin gorevlerini en iyi sekilde yerine getirmelerini
amaglamaktadir. Bununla birlikte, hizmet Oncesi Ogretmen egitimi, mesleki
yasamlarina baslamadan once kaliteli bir egitim almis olsalar dahi, dgretmenlerin
karsilastig1 zorluklarn iistesinden gelmesinde yetersiz kalabilmektedir (McMurrey,
2015; Musset, 2010; OECD, 2005). Bu gibi durumlarda, 6gretmenler mesleki
yasamlarinin hem basinda hem de ilerleyen donemlerde hatalar yapabilmektedir. Bu
hatalar; 6gretmenligin insan odakli bir meslek olmasi, birgok paydasla iletisim
kurmay1 gerektirmesi ve birgok sorunu beraberinde getirmesinin yani sira farkl
gelisimsel Ozelliklere, mizaca ve sosyo-kiiltiirel aile yapisina sahip &grencileri
yonetmenin zorlugundan kaynaklanabilmektedir (Atmaca, 2020). Bununla birlikte,
ogretmenlik, bireylerin kendilerini yenilemelerine ve 6zelestiri, es duyum ve yansitici
diigiinme becerilerini gelistirmelerine yardimer olabilmektedir (Shallenberger, 2015).
Bu agidan bakildiginda, mesleki hatalarin mesleki gelisimi ve 6grenmeyi arttirdig
ifade edilebilir (McGregor, 2006; Schoemaker, 2011). S6z konusu hatalar, genellikle
gozlem, iletisim, yargilama, karar verme ve takim ¢alismasiyla nitelenen yansitict
diigiinme etkinlikleri yoluyla 6gretmenler igin mesleki gelisim ve 6grenme firsatlarina
donistiiriilebilmektedir (Dymoke ve Harrison, 2008). Daha agik bir ifadeyle, bu
etkinlikler "okul ve simif sorunlarinin bilingli olarak tanimlanmasi, bu sorunlarin
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¢oziimiine iligkin makul ve yol gosterici fikir veya kuramlar iiretilmesi ile bunlarin
akilli eylemlerle sinanmasini” gerektirmektedir (Farber ve Armeline, 1992, p. 1).

Ogrencilere 21. yiizy1l becerileri kazandirilmasinin gerekliligine dikkat ceken
Toker (2021), “Ogretmenlerin de siirekli yansitict diisiinme uygulamalar: iginde
olmalar1 ve kendi gelisimlerine yon vermelerinin ka¢milmaz” oldugunu
savunmaktadir (s. 93). Gergek profesyonellerin bilingli ve sistematik yansitma
yoluyla kendi deneyimlerinden 6grenmeleri (Kwakman, 2003), yansitici diigiinme
uygulamalarini mesleki gelisimin anahtar1 halinde getirmektedir (Vermunt ve
Endedijk, 2010). Ogretmenler, sinif ici uygulamalar sayesinde mesleki 6grenmelerini
destekleyen ve mesleki gelisimlerine katki saglayan bir¢ok firsattan yararlanmaktadir
(Glumiis vd., 2018).

Mesleki gelisim, 6gretmen ile onun mesleki baglami arasindaki hem zaman hem
de mekan agisindan anlamli etkilesimin sonucu olarak ortaya ¢ikan bir 6grenme siireci
olarak ifade edilmektedir (Kelchtermans, 2014). Bu gelisim, 6gretmenlerin ilk
O0grenme sorumlulugunu {stlenmelerini gerektirmesi (Craft, 2002) nedeniyle,
Ogretmenlerin nitelikli 6gretim kapasitesini arttirmaya yonelik reform g¢abalariin
temel tast olarak kabul edilmektedir (Ozer-Ozkan ve Amil, 2014; Filipe vd., 2015).
Diinyanin basarihi egitim sistemlerine iliskin politikalarin dgretmenlerin mesleki
gelisiminin giliglendirilmesine dayali olmasi sasirtict degildir. Buna gore, egitim
standart ve niteliginin yiikseltilmesinde 6gretmen ve Ggretimin niteliginin giivence
altina alinmasi ve &gretmen profesyonelliginin artirilmasina yonelik c¢aligmalar,
egitim politikasi tiretiminde 6nemli bir konu haline gelmektedir (Jamil, 2014, p. 181).
Kwakman (2003) &gretmenlerin mesleki dgrenme etkinliklerini mesleki okuma,
uygulama, yansitma ve isbirligi olarak simiflandirmigtir. Timperley vd. (2007) ise
mesleki gelisim etkinliklerini (i) bilgi ve becerileri giincellemeye yonelik etkinlikler,
(i) deneyimlere dayali yansitic1 etkinlikler ve (iii) meslektaglarla isbirligi etkinlikleri
olarak siniflandirmaktadir. Bu baglamda, Chang vd. (2011), 6gretmenlerin mesleki
geligimlerinin biiyiik 6l¢iide kazandiklar1 deneyimlerin yam sira gergeklestirdikleri
yansitici ve yenilik¢i etkinliklerle belirlendigini ileri siirmektedir. Van Woerkom'a
(2003) gore esas profesyoneller, deneyimlerini gelecekteki davraniglarini gelistirmek
i¢in diizenli olarak yansitan kisiler olarak nitelendirilebilir (Akt. Korthagen, 2017).
Mesleki deneyimlere iliskin bilingli yansitma etkinlikleri 6gretmen 6grenmesinin bir
pargasini olusturmaktadir (Korthagen, 2017). Ogretmenlerin bu deneyimleri, yalnizca
kendilerinin mesleki 6grenme ve gelisimine degil ayn1 zamanda 6grenci basarisina da
katki saglamaktadir (Clotfelter vd., 2007; Harris ve Sass, 2011; Rockoff, 2004). Buna
ragmen, Tirkiye'de ve yurt disinda mesleki deneyimlerin 6gretmenlerin mesleki
gelisimlerine yansimasini konu alan arastirmalara pek rastlanmamaktadir (Korkko
vd., 2016; Orakg1, 2021; Shavit ve Moshe, 2019. Bu baglamda mevcut arastirmada,
Tirkiye'de bir grup 6gretmenin mesleki deneyimlerine iliskin yansitici diigiinceleri ile
bu digiincelerinin  mesleki  gelisimlerine  katkilarmin  ortaya ¢ikarilmasi
amaglanmaktadir. S6z konusu amag¢ dogrultusunda asagidaki aragtirma sorularina
yanit aranmigtir:
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1. Ogretmenlerin mesleki deneyimlerine iliskin yansitic1 diisiinceleri nelerdir?

2. Ogretmenler mesleki deneyimlerinin mesleki gelisimlerine nasil yansidigim
distintiyorlar?

Bir sonraki boliimde c¢aligmada kullanilan arastirma yontemi hakkinda bilgi
verilmektedir.

Yontem

Bu boéliimde arastirmanin modeli, ¢aligma grubu, verilerin toplanmasi ve
¢oziimlenmesi ile arastirmanin gegerlik ve giivenirligi hakkinda bilgi verilmektedir.

Arastirmanin Modeli

Bu nitel arastirmada, yogun insan deneyimlerini incelemek i¢in uygun bir desen
olarak kabul edilen fenomenolojik desen kullanilmigtir (Merriam, 2009). Bu desende
arastirmacilar, katilimeilarin deneyimlerine yiikledikleri anlami ve bu deneyimleri
yansitma bigimlerini anlamaya ¢alisirlar (Merriam, 2009; Patton, 2014). S6z konusu
model, 6gretmenlerin mesleki deneyimlerini anlamlandirma ve mesleki gelisimlerine
yansitma bigimlerinin ortaya ¢ikarilmasi amacina istinaden bu arastirmada 6zellikle
tercih edilmistir.

Calisma Grubu

Fenomenolojik ¢aligmalar, ¢alisma grubunun arastirma kapsaminda "deneyimi”
olan ve deneyimlerini yansitabilecek bireylerden segilmesini gerektirmektedir
(Creswell, 2012; Smith ve Eatough, 2007). Arastirmanin katilimcilar1 amagh
omekleme yontemlerinden 6l¢iit &rnekleme ile belirlenmistir. Ogretmenlerin
ogretmenlik konusunda hatir1 sayilir bir deneyim kazanmak ve bu konuda
bilgilendirici degerlendirmeler yapabilmek i¢in yeterli olacagi varsayimiyla en az 10
yillik mesleki deneyime sahip olmalari katilimer 6lgiitii olarak belirlenmistir. Tablo
1’de goriildiigii gibi, arastirmada farkli egitim kademelerindeki okullarda ve farkli
Ogretim alanlarinda gorev yapan Ogretmenlerle goriisiilmek suretiyle maksimum
cesitlilik saglanarak zengin bir veri seti hedeflenmistir.

Tablo 1
Calisma Grubunun Demografik Bilgileri
Mesleki Deneyim

Katilimei Siiresi (Yil) Cinsiyet Ogretim Alam
01 24 Erkek Sinif
02 22 Erkek Sinif
03 21 Erkek Tiirk Dili ve Edebiyat1
04 17 Kadin [Ikdgretim Matematik
05 27 Erkek Tiirk Dili ve Edebiyati
06 20 Erkek Sosyal Bilgiler
07 28 Erkek Din Kiiltiiri ve Ahlak Bilgisi
08 28 Kadim Fen Bilgisi
09 17 Erkek Sosyal Bilgiler

010 20 Erkek [lkdgretim Matematik
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011 11 Kadin Ingilizce
Tablo 1’de sunuldugu iizere, ¢alisma grubu, 11-33 yillik mesleki deneyime sahip
11 6gretmenden olugmaktadir. Katilimcilar sinif, ingilizce, ilkdgretim matematik, din
kiiltiirii ve ahlak bilgisi, fen bilgisi, sosyal bilgiler ve Tiirk dili ve edebiyati alanlarinda
ogretmenlik yapmaktaydi.

Veri Toplama

Nitel aragtirmalarda gdzlem, alan notlar1 ve arastirmaci giinliikleri gibi ¢esitli
veri toplama araglart kullanilsa da (Creswell, 2013), fenomenolojik caligmalarda
cogunlukla goriismeler tercih edilmektedir (Merriam, 2009; Yildinim ve Simsek,
2013). Bu c¢alismada arastirma verileri aragtirmacilar tarafindan gelistirilen yari
yapilandirilmig goriisme formu kullanilarak toplanmistir. Formun ilk bdliimiinde
katilimcilarin demografik bilgilerine (mesleki deneyim siiresi, cinsiyet ve ogretim
alam) iliskin ti¢ soru ve ikinci boliimiinde ise katilimcilarin mesleki deneyimlerine
iliskin goriislerinin alinmasina yénelik ii¢ soruya yer verilmistir. Orneklendirmek
gerekirse, birinci ve ikinci sorular ogretmenlerin mesleki deneyimlerine iliskin
yansitici diisiincelerini; tiglincii soru ise bu diisiincelerinin mesleki gelisimlerini nasil
etkiledigini ortaya c¢ikarmak amaciyla tasarlanmistir. Sorularin hazirlanmasi
asamasinda, mevcut alan yazin kapsamli bir sekilde taranmis ve uzman goriislerinden
yararlanilmigtir. Daha sonra 6n uygulama yapilarak s6z konusu sorular arastirma
problemiyle iliskilendirilmistir.

Goriisme Oncesinde, arastirmada elde edilen verilerin bilimsel amaglarla
kullanilmasim1  saglamak amaciyla, kurum ve kisi isimleri agiklanmadan
katilimcilardan onam alinmistir. Goriisme oturumlart ses kaydina alinmis ya da
katihimcilarin da onayi alinarak not edilmistir. Her bir oturum 15 ile 30 dakika
arasinda slirmiistiir. Gorlisme siirecinin gegerlilik ve giivenirligine iligskin hususlar
gegerlik ve giivenirlik boliimiinde sunulmaktadir.

Etik Kurul Kararn

Arastirmaya iliskin etik kurul onay1, Kahramanmaras Siitcii Imam Universitesi
Universitesi Sosyal ve Beseri Bilimler Etik Kurulu'ndan (Tarih 27.09.20233 ve No.
2022-32) alinmustir.

Veri Coziimlemesi

Aragtirma verileri nitel analiz yontemlerinden icerik analizine tabi tutulmustur.
Icerik analizinde dncelikle verilerin incelenerek benzer veri setlerinin belirli kavram,
kategori ve temalara gore bir araya getirilmesi ve anlasilir bir sekilde diizenlenmesi
saglanir (Lune ve Berg, 2017; Creswell ve Poth, 2016; Merriam, 2009). Bu
dogrultuda, katilimcilarla yapilan her bir gériisme ayri ayr1 yaziya gegirilmis ve
aragtirmacilar tarafindan ¢oziimlenmistir. Coziimlenen veriler kodlanmig ve kodlar
temalara doniistirilmiistiir. S6z konusu kod ve temalarin olusturulmasinda benzer
konularda daha 6nce yapilmis ¢aligmalar da dikkate alinmigtir. Son olarak, olusturulan
kod ve temalar tablolar halinde sunulmustur.
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Gegerlik ve Giivenilirlik

Nitel arastirmalarda gegerlik ve gilivenirligin saglanmasinin 6n kosulu, arastirmanin
etik olarak gerceklestirilmesidir (Merriam, 2013). Bu diisiinceden hareketle,
arastirmacilarin gorev yaptig1 yiiksekogretim kurumundan etik kurul onay1 alinmustir.
Diger taraftan, gevrimici gerceklestirilen gériisme oturumlarinin baginda katilimeilara
veri toplama siireci ve arastirma hakkinda genel bilgiler verilmigtir. Nitel
aragtirmalarda genellikle ikna edicilik, aktarilabilirlik, tutarlilik ve dogrulanabilirlik
kavramlarini ifade eden gegerlik ve giivenirligin saglanmasina ¢aligilmistir (Lincoln
ve Guba, 1985; Yildirim ve Simsek, 2011). Arastirmanin tim asamalar1 (arastirma
yontemi, veri toplama araglarinin hazirlanmas: ve uygulanmasi, verilerin toplanmasi
ve ¢Oziimlenmesi, bulgularin raporlanmasi) ayrintili bir sekilde ifade edilerek
aktarilabilirlik saglanmistir. Gorlismelerde katilimcilart yonlendirecek her tiirlii
ifadeden kagimilmigtir (Creswell ve Miller, 2000).

Ham veriler ve veri analizi sonuglari arastirmacilar tarafindan saklanmak
suretiyle dis denetime hazir hale getirilerek teyit edilebilirligi saglanmistir (Creswell,
2016). Tutarliligin saglanmasi amaciyla, veriler 6ncelikle iki arastirmaci tarafindan
ayrt ayrt kodlanmig ve daha sonra kodlayicilar arasindaki uyumluluk goézden
gecirilmistir (Creswell, 2016). Kodlar arasinda uyumsuzluk olmasi durumunda
aragtirmacilar tartisarak ilgili kod iizerinde fikir birligine varmistir. Son olarak,
tutarliligy arttirllmast amaciyla katilimeilarin ifadelerinden alintilar yapilmustir.

Arastirma bulgulari bir sonraki béliimde sunulmaktadir.
Bulgular

Birinci arastirma sorusuna yanit vermek amaciyla katilimcilara su goriisme
sorular1 yoneltilmistir: (i) Su anki mesleki deneyiminiz ile onceki mesleki yasamanizda
ne yapmak isterdiniz? ve (ii) Su anki mesleki deneyiminiz ile onceki mesleki
yasamanizda ne yapmak istemezdiniz? Bu boliimde katilimcilarin yanitlarindan elde
edilen bulgular tablolagtirtlarak yorumlanmistir. “Su anki mesleki deneyiminiz ile
onceki mesleki yasamanizda ne yapmak isterdiniz? ” sorusuna verilen yanitlardan elde
edilen kodlar ve temalar Tablo 2'de gosterilmektedir.

Tablo 2

Ogretmenlerin Mevcut Mesleki Deneyimleri ile Onceki Mesleki Yasamlarinda

Yapmak Istedikleri
Kodlar Temalar Katilimcilar
Ders plani ve ders arag-geregleri hazirlamak Ogrenim ortan 02,011
Ogretimi daha eglenceli hale getirmek olusturma O11

Okulu desteklemek Okula kars! tutum 3
Daha fazla 6grenciyle ilgilenmek

Gerginlik aninda sakin kalmak

Ogrencilere daha fazla sevgi gdstermek Ogrencilerle
Ogrencileri daha yakindan tanimak iletisim

03, 06, 07
08, 09, 011
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Tablo 2 (devam)

Velileri daha yakindan tanimak 04, 07
Velilerle daha etkili iletisim kurmak Velilerle iletisi 010
Velileri anlamak cHietle tlelisim 01
Ogretim dis1 etkinlikler planlamak Sosyal etkinlikler 05

Ogretmenlerin mevcut mesleki deneyimleriyle énceki mesleki yasamlarinda
yapmak istediklerine iliskin goriisleri, 6grenme ortamlar:i olusturma, égrencilerle
etkilesim, velilerle etkilesim, sosyal etkinlikler ve okula kars: tutum temalar altinda
toplanmistir. Ogretmenlerin 6nceki meslek yasamlarinda yapmak istediklerinin
cogunlukla 6grencilerle olan etkilesimleriyle ilgili oldugu goriilmektedir (03, 06, 07,
08, 09 ve O11). Bu katihimeilar, gerginlik aninda sakin kalmak, 6grencilerle daha
fazla ilgilenmek, onlara daha fazla sevgi gostermek ve onlari daha iyi tanimak
istediklerini belirtmislerdir. Ogrencilere yaklasirken sakin olabilecegini 6ne siiren 07,
sunlari ifade etmistir:

“Geriye doniip baktigimda su anki deneyimim ve bilgimle ne yapardim? Daha
once biraz daha dfkeliydim, o genglik yillarinda. Bagiriyorduk, ¢agiriyorduk
ama bir egitimci asla bagirmamalr. Ogrenciye siikunetle yaklasmalidir.”

Ogrenciye daha fazla sevgi gosterebilecegini belirten dgretmenlerden O8’in bu
konudaki goriisii su sekildedir:

“En azindan bazi sorunlu égrencilere ve kurallara uymayan ogrencilere farkl
bir sekilde yaklasirdim. Ciinkii sabirli olmayr 6grendim. Gengtik ve o zamanlar
cocuklart bu kadar sevmezdim. Ama simdi onlari seviyorum. Olgunluk veya
deneyimin bana kattiklari ile onlara karsi daha nazik davranirdim. O zamanlar
biraz sert davraniyordum. Daha sefkatli olurdum.”

Ogrencileri daha yakindan tanimak istedigini belirten O9 sunlar1 ifade etmistir:

“Cocuklarla daha c¢ok ilgilenmek isterdim. Aileleri ve ¢evrelerine karsi daha
duyarli olmayt tercih ederdim. Meslegimizin basinda sudan c¢ikmis balik
gibiydik. Bazi kaygilarin pek farkinda olmayabiliriz;, ancak zaman ilerledik¢e
cocuklarin yasamlart hakkinda daha fazla bilgi sahibi olmak, onlari daha iyi
degerlendirmemizi saglyyor.”

03 bgrencilere daha fazla ilgi gostermek istediklerini su sozlerle ifade etmistir:

“Eger geriye doniip bu tecriibelerle ders verebilseydim, égrencilere daha fazla
ilgi ve sevgiyle yaklagirdim. Hepsi akademik bilgiyi zaten kitaplardan veya diger
kaynaklardan alyordu ve ben de onlarin hayat hakkinda daha fazla sey
ogrenmelerine yardimci olmak isterdim.”

Benzer sekilde, O11 de ogrencilere daha biitiinciil bir bakis agisiyla
yaklagamadig i¢in iiziintiisiinii su sekilde dile getirmistir,



448

Serkan Unsal, Revhan Agcam ve Cennet Tandirci

“Ilk yilarimdaki idealizmle égrencileri ¢ok ¢alismaya zorlardim. Onlarin
motivasyonu, hayat:, aile sorunlar, maddi stkintilarina vs. pek dikkat etmezdim.
Agikgast tizerlerinde bu kadar baski yapmanin faydasi yoktu. Keske onlara daha
cok sevgi gosterseydim, kendilerini daha degerli hissetmelerini saglasaydim.”

Ogretmenler velileri anlamak, onlar1 daha iyi tanimak ve onlarla daha etkili

iletisim kurmak istediklerini belirtmislerdir (O1, 04, 07 ve 010). Ornegin, 07
goriislerini su sekilde ifade etmigtir:

“Ogrencilerin ailelerini tanimak énemlidir. Bir 6grenci ailesindeki davranis
bigimlerini okula getirir. Pek ¢ok talihsiz olayla karsilasiyoruz. Bunlari
inceledigimizde ya anne ve babasinin bogsanmis oldugunu ya da babanin alkolik
va da kumar bagimlist oldugunu dgreniyoruz. Ailede huzur yok, siddet var. Bu
da cocuga yansiyor. Ogretmenligimizin ilk yillarinda bunu bilmiyorduk. Okul
miidiirleri ve diger idareciler ‘Sevgili meslektaglarimiz, miifredat bu.
Derslerinize zamaninda girin, zamaninda ¢ikin, égrencilere édev verin, onlar
odevsiz birakmaymn’ derdi. Halbuki ilk yilarda bu kadar bilgili ve deneyimli
olsaydik daha faydali olabilirdik. Daha iyi nesiller yetistirebilirdik.”

Ayn goriisii paylasan O4 sunlar1 ifade etmistir:

“flk yularimda ¢ocuklar okula geldikleri gibi degerlendirirdim. Okula gelis
bicimleri ile davramslarimi elestirirdim. Ancak zaman ilerledikce, aile
ziyaretleri yapip ailelerini tamdik¢a, okuldaki istenmeyen davraniglarim farkl
etkenlerin tetikledigini hissettim. Evlerini ziyaret edip sosyal ortamda anne ve
babalarmm tamdigimda o ¢ocuklarin bazi davranmiglarimin hakli sebepleri
oldugunu gordiim. Ve simdi, zaman zaman ger¢ekten onyargili oldugumu fark
ettim.”

Ogretmenlerin dnceki meslek yasamlarinda yapmak isteyecegi seyler arasinda

okulu desteklemek (02), ders plani ve arag-geregleri hazirlamak (02, O11) ve sosyal
etkinlikler diizenlemek (O5) yer almaktadir. O2’nin konuya iliskin gbdriisii su
sekildedir:

“Kéy okulunda ¢alisirken 6gretimimizi ¢cogunlukla miifredata dayandwrdik ve
bilgi diizeyinde dgretim yapardik. Cocuklara baska firsat kalmiyordu. Okulun
laboratuvar olanaklari  yoktu. Yillar gectikce bazi seyleri devletten
bekleyemeyecegimizi, o laboratuvar ortamini, o malzemeleri kendi basimiza
hazirlayabilecegimizi ogrendik. Su anda ogretim araglarint kendi basima
hazirliyorum. Devletten ya da laboratuvardan hicbir seye ihtiyacimiz yok. Eger
gecmise donebilseydim o6grencilerle birlikte daha deneyimsel ogrenmelere
olanak saglayacak arag-geregler hazirlardim.”

O11 6grenme ortamyla ilgili olarak sunlar1 aktarnusgtir:

“Aslinda daha ¢ok egitim ve Okuldaki rekabete odaklandigimiz icin dersin
eglenceli kismint bir kenara biraktik. Keske ¢oktan se¢meli sinavlar ve ¢alisma
yapraklari yerine oyunlart ve sarkilart daha sik kullansaydim.”
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05 etkinliklerin diizenlenmesine iliskin goriislerini su sekilde ifade etmistir:

“Daha ¢ok etkinlik diizenlerdim. Su an etrafima baktigimda, bunu séylemek pek
hos degil ama, okullarda sosyal etkinlikler neredeyse durma noktasina geldi.
Belirli giinleri ve haftalari saymadigimizda geriye hicbir sey kalmiyor. Bunlarin
da niteliklerini veya etkilerini biliyorsunuz. Formaliteden oteye gecemiyorlar.
Daha ¢ok sosyal etkinlik diizenlerdim diye diigiiniiyorum.”

“Su anki mesleki deneyiminiz ile dnceki mesleki yasamanizda ne yapmak
istemezdiniz? sorusuna verilen yanitlardan elde edilen kodlar ve temalar, Tablo 3'te
gosterilmektedir.

Tablo 3

Ogretmenlerin Mevcut Mesleki Deneyimleri ile Onceki Mesleki Yasamlarinda

Yapmak Istemedikleri
Kodlar Temalar Katilimcilar
Derste fazla konusmak _ 01
Kalp kirmak Iletisim 07
Cabuk 6fkelenmek 08
Fazla disiplin uygulamak 02, 011
Fazla mesafeli durmak Simif ydnetimi 03
Fazla kuralc1 davranmak 08
Yalnizca 6gretim yapmak Ogretme ve 010, 011
Ezbere dayal1 6gretim yapmak Ogrenme siireci 03
Yalnizca akademik basarilart 6diillendirmek Olgme Ve 06

degerlendirme

Tablo 3'te Ogretmenlerin mevcut mesleki deneyimleriyle gecmis mesleki
yasamlarinda yapmak istemeyeceklerine iligskin goriislerinin sinif yonetimi, iletisim ve
ol¢me ve degerlendirme temalar1 altinda gruplandigi goriilmektedir. Bu kodlarin
cogunlukla sinif yonetimi temast ile baglantili olduklarini belirtmek gerekir (02, O3
ve 08). Bu tema kapsaminda ogretmenler gecmis mesleki yasamlarinda asiri
disiplinli, asir1 mesafeli ve asir1 kuralct olduklarini, simdiki deneyimleriyle bu sekilde
davranmak istemediklerimi belirtmislerdir. O2’nin asin1 disipline iliskin goriisii
soyledir:

“Ashinda ben disiplinli bir 6gretmendim. Kurallara uyarak isimi yaparim. Belki
bu disiplin zaman zaman ¢ocuklarda baski yaratiyor. Kural olarak her seyi
dogru yere koymaya c¢alistm. Cocuklara fazla ozgiirliik tanimadim.
Sorumluluklarini yerine getirmelerini istedim. Hicbir mazereti kabul etmedim.
Onlart bunu yapmaya zorladim. Bu nedenle, iki elleri kanda da olsa, édevlerini
yapuyorlardr.  Giinliik islerini  yapiyorlardi. Bu yiizden onlara anlayis
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gostermedim. Bazen onlara kapuyt (variya kadar) agik birakabilirdik. Artik bunu
yapabilirim. Sonug olarak keske (ge¢miste) béyle davranmasaydim.”

Gegmis mesleki yasaminda dgrencilerden son derece uzak duran O3 sunlar
ifade etmistir: “Simdiki mesleki deneyimimle oOgrencilerden ¢ok uzak durmayt
istemezdim. Tatli-sert bir otorite ile hareket ederdim”. Gegmiste sadece Ggretim
yaptigini ifade ederek ayrica sunlari belirtmistir: “Onlara (ogrencilere) ciimlenin
ogelerinden ziyade hayatin ogelerini tanitmak isterdim. (Onlardan) ciimlelerdeki
stfatlart degil, dogadaki sifatlar: bulmalarin isterdim.”

Gegmiste dgrencilere bagirip onlarin kalplerini kirdigimi ifade eden O7, sunlari
sOylemisgtir:

“Ogrencilere ¢ok kizardim, ¢ok bagirirdim. Su anki deneyimimle bunun bir
zayifik oldugunu anliyorum. O yillarda tabi ki deneyimsizligimizden dolayi
ogrencilere ¢ok bagiriyorduk. Bu yiizden bazen kalplerini kirdik. Su anki
deneyimime sahip olsaydim bunu yapmazdim. Onlara asla bagirmazdim.
Gururlarmni incitmekten kaginirdim.”

) Onceki yillarda uzun konusmalarla ebeveynleri ikna etmeye calistigin bildiren
O1 sunlar1 aktarmigtir:

“Insanlarla iletisimimi biraz daha arttirabilirdim. Bazen bazi velileri daha
cabuk anlayp ona gére énlem alabilirdim. Bazen fazla iletisim kurarak onlar
ikna etmeye ¢calistim. Ashinda daha sonra onlart ikna etmenin daha kolay yollar:
oldugunu dgrendim. Keske onlart daha fazla anlamaya ¢aligsaydim. Ama tabi ki
eskiden yaptigim gibi siirekli konusarak onlar ikna etmeye ¢alismak yerine,
farkly yontem ve tekniklerle onlara daha ¢ok deger verdigimi hissettirebilirdim.”

Ogrencilerin sadece akademik basarilarin1 &diillendiren O6’nin  goriisleri
sOyledir:

“Ben bu sekilde davranmazdim. Yani bir dgrenciyi surf akademik bagarisindan

dolay1 en sevdigim ogrenci olarak gérmezdim. Sadece akademik yonden basarili

olan bir 6grenciye yildiz vermezdim. Bu égrenciye diger 6grencilerin yaninda

‘aferin’, ‘iyi’, ‘giizel’ demezdim.”

Simdiki mesleki deneyimi ile ezbere dayali 6gretim yapmayacagini belirten
010, “Ezbere dayali Sgretim yontemi, ¢ocuklart sosyal varliklar olarak degil
makineler olarak kabul ederek dogretmeyi gerektirir. Bu yontemi ¢cok nadir kullandim
ama keske hi¢ kullanmasaydim™ demistir.

Ogretmenlerin mesleki deneyimlerinin mesleki gelisimlerine yansimasina
iligkin goriislerinden elde edilen kod ve temalar Tablo 4’te verilmistir.
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Tablo 4

Ogretmenlerin Mesleki Deneyimlerinin Mesleki Gelisimlerine Yansimalar
Kodlar Temalar Katihmcilar
Problem ¢ozme Beceri gelisimi 01, 06
Ogrencileri daha iyi tanima Pedagojik yeterlilik 02, 03, 08, 011
Ayrintilar1 6nemsememe 02
Isin niteligini arttirma Profesyonellesme 05
Basariya odaklanma 08
Ogrencileri daha iyi anlama Davranig yonetimi 01, 04, 09, 011
Cok yonlii degerlendirme S 06
Ogretim uygulamalari Etkili dgretim 02, 011

Ogretmenlerin mesleki deneyimleri, profesyonellesmelerine (02, 05, 08), davranis
yonetimine (04, 09, 010, O11), pedagojik yeterliliklerine (02, 03, 08, 011), beceri
gelistirmelerine (O1, 06) ve egitim-6gretim uygulamalarina (06, T2, T11) olumlu bir
sekilde yansimistir. Bu deneyimler Ogretmenlerin problem ¢dzme becerilerinin
gelismesine katkida bulunarak onlarin profesyonellesme i¢in bazi ayrintilar1 g6z ardi
etmelerini, isin niteligini arttirmalarini, bagariya odaklanmalarini, pedagojik yonetim
konusunda 6grencilere karsi daha anlayislt olmalarini ve 6grencileri daha iyi tanimaya
yonelik pedagojik yeterliliklerini gelistirmelerini saglamistir. Mesleki deneyimlerinin
problem ¢dzme becerisinin gelisimine katki sagladigim belirten O1, sunlan
kaydetmistir:
“Tabi ki deneyimlerimin mesleki yasamima ¢ok olumlu etkisi oldu. Bir sorunla
karsilastigimda onu daha iyi ¢ézebiliyorum. Artik (sorunlariy) ogrencilere,
velilere, kendime ve okul ortamindaki diger personele zarar vermeden
atlatabiliyorum. Ayrica ogrencilere herhangi bir sorunla karsilastiklarinda
daha ¢ok yardimcr olabiliyorum.”

Bu deneyimlerin dgrencileri tanimalarii kolaylastirdigim ifade eden O2’nin
gorisleri su sekildedir:

“Gegmig yasamlarimiza baktigimizda hem ogrencilerin hem de toplumun diger
tiyelerinin psikolojik yapilarimi, is yerindeki sikintilarmmi ve kaygilarim
anlayabiliviz. Yani bunu bize deneyim verdi (6gretti). Onlara baktigimizda
durumlarimt  anlayabiliyoruz. ...Sorulara cevap verme sekillerinden, el
hareketlerinden, g6z  hareketlerinden,  viicutlarinda meydana  gelen
degisikliklerden nefes alma bicimlerine kadar... Bu yetkinlikleri deneyimle
kazandik.”

Deneyimlerinin bazi ayrmtilart gbz ardi etmelerini saglayarak mesleki
gelisimine katki sagladigini belirten O3, "Gereksiz ayrintilart atlayarak daha iyi
goriinen, daha genis, derse odaklanan bir noktaya geliyoruz gibi goriiniiyor" demistir.
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Deneyimlerinin ¢ok yonlii degerlendirme yapmasina olanak sagladigini ifade
eden O4'lin goriisii su sekildedir:

“Mesleki deneyimim hayata bakis a¢imi degistirdi. Cocuklara farkly bir gézle
bakiyorum. Olaylara farkli acgilardan bakiyorum. Bahsettigim gibi, sadece
‘cocuk bu davranmisi sergiledi’ demiyorum. Bunun yerine, altta yatan bir¢ok
nedeni goz oniinde bulunduruyorum. (Ogrencilerin) basarisim sadece okul
bagarilarina gére degerlendirmiyorum. Artik bunu ¢ok yonlii bir basar olarak
goriiyorum. Bir O6grencinin matematiginin iyi oldugunu diigiinmiiyorum.
Bagsaridarint etik anlamda degerlendiriyorum. ...Artik onlarin okumasini
onemsiyorum. Sosyal etkinliklere katilip katiimadiklarini énemsiyorum. Ben
kesinlikle boyle bir insan degildim. Artik tamamen ¢ok yonliiyiim. Ben diyorum
ki, ‘Cocuklar nerede olursa olsun bagari géstersin’.”

Yasadiklart deneyimin 6grencilere karsi daha olumlu yaklasmalarini sagladigini
diisiinen O9 ve O11 sirastyla sunlar1 ifade etmistir:

“Mesleki deneyimimin iizerimde ozellikle olumlu bir etkisi oldu. Okulu
yonetirken, 6grenci veya 6gretmenlere yaklasma noktasinda... Ogrencilerin ilgi,
istek ve yetenekleri ile velilerin isteklerinin dikkate alinmasu iletisim kanallarinin
agitk tutulmasinda olumlu etki yaratiyor.” (09)

“Mesleki deneyimimin beni bugiin daha iyi bir 6gretmen yaptigini diisiiniiyorum.
Tecriibelerimin 1518inda her ogrencime sevgiyle yaklagmaya ve onlara degerli
olduklarint hissettirmeye c¢alistyorum. Okulda miisait oldugum zamanlarda,
onlarla oyun oynayarak vakit gegirmeye 6zen gosteriyorum. Aymi zamanda
derslerimi daha eglenceli hale getirmeye ¢alistyorum. Tam olarak bekledikleri
sey bu.” (011)

Deneyimlerinin 6grencilere karsi daha anlayish olmasini sagladigim belirten O4,
“Daha anlayisli bir dgretmen oldum. Eskiden ofkeli bir dgretmenken, daha yufka
yiirekli oldum. Bilmiyorum ama daha duygusal bir 6gretmen oldum”™ demistir.
Deneyimlerinin mesleki basarilarina katki sagladigini savunan T8 ise sunlari
kaydetmistir:

“Ogretmenlik meslegi birikim icerir. Insan ¢alisip yasadikca hayata bakis agist
degisir; genclik gibi degil. Meslegimizin yavas yavas degistigimiz ilk yillar: gibi
degil. Mesela yasadiklarimizdan siirekli dersler ¢ikariyoruz. Béyle olmazdi
(eger deneyimimiz olmasaydi). Dolayisiyla ogretmenlik deneyimim mesleki
hayatimi olumlu yonde etkiliyor. Tabii artik meslegimde kendimi daha basarili
goriiyorum.”

Bir sonraki boliimde arastirma bulgulari, sonuglar ve buraya kadar aktarilan
sonuclarin 1g181nda olusturulan uygulama onerilerine yer verilmektedir.
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Tartisma, Sonug ve Oneriler

Aragtirma bulgular1 &gretmenlerin  mesleki deneyimleri dogrultusunda
Ogrencilerini daha iyi tamimak istediklerini ortaya koymustur. Katilimcilarin
ogretmenlik yapmaya basladiklari yillarda 6grencilerini yeterince tanimadiklari ifade
edilebilir. Bunun nedeni siniflarin kalabalik olmasi, 6gretmenlik konusundaki
deneyimsizlikleri, 6grencilerle yeterince zaman gegirememeleri ve ders dist gorevleri
de igine alan asir1 is yiikii olabilir (Chandran vd., 2022; Gilstrap, 2003; ince, 2019;
Khouya, 2018; Kozikoglu ve McMurrey, 2015; Kozikoglu ve Senemoglu, 2018;
Kuruvilla, 2019). Deneyimsizligin neden oldugu kisithligin Gistesinden gelmek igin
Utilova ve ark. (2022), mentdr Ogretmenlerin yeni (veya daha az deneyimli)
ogretmenlerle mesleki deneyim ve bilgilerini paylasarak onlara destek
olabileceklerini onermistir. Bu baglamda, 6gretmenler arasindaki resmi olmayan
(sosyal) etkilesimler, mesleki gelisimi biiyiik 6l¢lide artirdigi gerekgesiyle bir ¢6ziim
onerisi olarak sunulabilir (Conway, 2008).

Bulgular ayn1 zamanda, 6gretmenlerin mevcut mesleki deneyimleriyle, sinif
yonetimini saglamak i¢in 6grencilere karsi asir1 disiplinli, asir1 mesafeli veya kuralci
olmak istemediklerini géstermistir. Buradan, 6gretmenlerin mesleki yasamlarinin ilk
yillarinda sinif yonetimi konusunda zorluklarla karsilasmis olabilecekleri veya sinif
yonetimini saglamak igin yanlig stratejiler kullanmis olabilecekleri sonucuna
varilmistir. Bu varsayim, mevcut alan yazin tarafindan da desteklenmektedir
(Chandran vd., 2022; Kuruvilla, 2019; Karatag, 2015; McMurrey, 2015; Owens, 2006;
Yildirim vd., 2017; Sezer, 2017; Wolff vd., 2015). Meslege yeni baglayan yabanci dil
Ogretmenlerinin karsilastigi zorluklar {izerine yapilan bir arastirmada, katilimcilarin
¢ogu smif yonetimi konusunda yasadiklari sorunlari, Ogrencilerin istenmeyen
davranislarina nasil miidahale edeceklerini ve disiplin sorunu olan dgrencileri nasil
yoneteceklerini bilmemelerine dayandirmistir (Chandran vd., 2022; McMurrey,
2015). Dolayisiyla 6gretmenlerin sinifta asir1 disiplinli, kuralc1 ve mesafeli olmalari,
sinif yonetimini sinifta disiplini saglama olarak gérmelerinden kaynaklaniyor olabilir.
Bu sonug, benzer konularda daha 6nce ulasilan arastirma sonuglartyla ortiismektedir
(Nakpodia, 2010; Ustiin ve Demirbag, 2003; Ustiin ve Eres, 2009). Ancak bu
yaklagim, 6zellikle de disipline sevkin asir1 kullanimi, hassas durumdaki 6grencilerin
akademik basarilar1 tizerinde olumsuz etkiler yaratabilmekte (McMurrey, 2015) ve
Ogretmenlerin  0grencilerle  etkilesimini  tehlikeye atarak motivasyonlarini
dugiirebilmektedir. Bu nedenle, sinif yonetiminin sinifta otorite kurmaktan ziyade
uygun 0grenme ortami ile 6grenmeyi kolaylagtiran bir iklim olugturmak anlamina
geldigi unutulmamahidir (Ciftgi, 2015; Tertemiz, 2006). Ozetle, 6gretmenlerin sinif
yonetimi konusunda karsilastiklar1 zorluklar ve yaptiklar hatalar, sinif disiplinini asir1
kullanmalar1, etkili iletisim becerilerini kullanamamalari, istenmeyen durum ve
catigmalar1 yonetmek i¢in etkili stratejiler uygulayamamalar1 ve 6fke yonetimini
saglayamamalarindan kaynaklaniyor olabilir (Atmaca, 2020; Chandran vd., 2022;
McMurrey, 2015).
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Aragtirmanin bir diger bulgusu, 6gretmenlerin su anki mesleki deneyimleriyle
gegmisteki dgrencilerini daha iyi tanimayi dilediklerini ortaya koymustur. Ogretmen
yeterlilikleri ayn1 zamanda egitim etkinliklerinin merkezinde yer almasi nedeniyle
ogrencileri tanimayr da kapsamaktadir. Bu durum, o&grencilerin akademik
ilerlemelerinin farkinda olmanin ¢ok Otesinde, Ggretmenlerin onlarin sosyal ve
duygusal gelisimlerini, giiclii ve zayif yonlerini, ilgi alanlarin1 ve taleplerini ve ayrica
ailelerinin sosyoekonomik durumunu bilmesini gerektirmektedir (Sahin ve Beydogan,
2016). Ogretmenlerin kalabalik siniflarda ders vermek zorunda kalmalar1 ve asir1 is
yiikii ile gorevlendirilmeleri buna engel olsa da (Chandran vd., 2022; McMurrey,
2015), ogrencilerini daha iyi tanima istekleri, onlarin basarili bir egitim siirecinde
6grencileri iyi tanimanin 6nemini fark etmelerinden kaynaklanmis olabilir.

Ogretmenlerin ilk mesleki yillarina iliskin yapilan kiiltiirler arasi bir ¢aligmada,
Giingdr ve ark. (2019) hem Tiirk hem de Polonyali yabanci dil dgretmenlerinin
6grencilerin dil egitimine ilgisizligi ve istenmeyen 6grenci davranislarina iliskin
sorunlar1 ¢dzmek amaciyla veli toplantilari diizenlediklerini ortaya koymustur.
Arastirmaya katilan 6gretmenlerin velilerle daha fazla iletisim kurma, onlar1 daha iyi
tanima ve anlamayi istediklerini ifade etmeleri sagirtict degildir. Bu agidan
bakildiginda, velilerle etkili iletisim kuran ve bu iletigimi stirdiiren 6gretmenlerin
onlar1 daha iyi tanimas1 ve anlamasinin muhtemel oldugu diisiiniilmektedir. Bu tiirden
bir 6gretmen-veli iletisimi; veli-okul igbirligi, 6grencilerin akademik basarisinin
arttirilmasi ve istenmeyen 6grenci davraniglarinin azalmasina katkida bulunmaktadir
(Ozdogru, 2021; Rosenholtz; 1989; Unsal ve Agcam, 2019. Bu bakimdan
Ogretmenler, Ogrenci merkezli egitimin yayginlagmasiyla birlikte 6gretmen-veli
iletisiminin daha da vazgecilmez hale geldiginin farkinda olmali (Ozdogru, 2021) ve
velilerle iletisimi baglatma, siirdiirme ve genigletme konusunda istekli olmalidir.

Ogretmenler, odiillendirme konusunda, mevcut mesleki deneyimlerine sahip
olsalardi  gecmiste sadece akademik Dbasarilart  ddiillendirmeyeceklerini
belirtmislerdir. Ogretmenlerin sadece akademik basarryr 6n planda tutan bir
odiillendirme ve degerlendirme sistemini tercih etmeleri, merkezi smavlarin Tiirk
egitim sisteminde agirlikli bir sekilde kullanilmasina bagl olabilir. Nitekim, 6grenci
ve Ogretmenlerin bagarist biiylik oranda 6grencilerin bu sinavlardaki basarisiyla
iliskilendirilmektedir (Cetin ve Unsal, 2018). Tam da bu nedenle, 6gretmenler
ogrencilerin yeterliligini sadece akademik basarilariyla degerlendirmis olabilirler.
Ogrencilerin akademik basarilarinin yani sira sanatsal, sportif ve sosyal basarilarinin
da 6diillendirilmesi, onlarin okula ve 6grenmeye karsi olumlu tutum gelistirmelerine
katkida bulunabilir ve bu da motivasyonlarinin ve akademik yeterliliklerinin
artmasina yardimei olabilir.

Ogretmenlerin simdiki mesleki deneyimleri ile gegmiste yapmak ya da
yapmamak istedikleri dikkate alindiginda, mesleki yasamlarimi sorguladiklari ve
yansitict disiindiikleri sonucuna varilabilmektedir. S6z gelimi, 6gretmenlerin
¢ogunun giiniimiizde benzer hatalardan kagindiklarint belirtmesi, yasadiklar
deneyimlerin onlara mesleki 6grenme firsati sagladigini gostermektedir (Atmaca,
2020). Uygulama ve mesleki hatalarini sorgulamalar1 ve dzelestiri yaparak bunlart
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telafi etmeye caligmalari, yaptiklart hatalarin ve bu hatalarin 6grenciler tizerindeki
olumsuz etkilerinin farkina vardiklarimi géstermektedir.

Bu aragtirmada, 6gretmen profesyonellesmesinin biiyiik 6lgtide mesleki deneyimlere
baglt oldugu, bunun da Ogretmenlerin is niteligini arttirdifi ve basariya
odaklanmalarini sagladig1 sonucuna ulagilmistir. Bu sonucu destekler nitelikte, farkli
bir arastirmada da Ogretmenler profesyonelligin zamanla olusabilecegini
bildirmiglerdir (Uzun wvd., 2013). Tichenor ve Tichenor (2009) 6gretmen
profesyonellesmesini “meslekteki en iyiyi temsil etmek ve en iyi uygulama i¢in en
yiiksek standardi belirlemek” olarak kavramsallastirmaktadir (s. 9). Buna gore,
6gretmenlerin deneyimleri, yaptiklari igin niteligini artirma ve mesleklerinde yiiksek
standartlara ulagsmalarina yardimer olmaktadir. Dolayisiyla, s6z konusu mesleki
deneyimlerin 6gretmenlerin profesyonellesmesine katki sagladig: ileri siiriilebilir.
Aragtirmamin bu deneyimlerin aym zamanda Ogretmenlerin Ogretim becerilerini
gelistirmelerine iliskin sonucu, Onceki arastirma sonucglari ile de Ortiigsmektedir
(Bayindir vd., 2016).

Ogretim becerileri, 6gretmenlerin cesitli yontem ve teknikleri kullanarak, derse
olan ilgiyi ve dikkati siirdiirerek ve Ogrencilere dogru zamanda geri bildirim
saglayarak alana 6zgii kuramsal bilgilerini sinif iginde uygulama, 6grencileri sinif ici
etkinliklere dahil etme ve bireysel 6grenmeyi tesvik etme becerisini ifade etmektedir
(Bayindir vd., 2016; Bilen, 2006). Bu ac¢idan, 6gretim becerilerinin 6grenme
triinlerinin elde edilmesinde O6nemli bir rol oynadigi (Baymdir vd., 2016)
diisincesinden hareketle, Ogretmenlerin mesleki deneyimleri hem mesleki
gelisimlerine hem de 6grenme c¢iktilarina ulagsmalarina katkida bulunabilmektedir.
Ogretmenlerin  mevcut mesleki deneyimleriyle onceki meslek yasamlarini
sorguladiklar1 ve bu deneyimlerini simdiki mesleki yasamlarina yansittiklar1 ifade
edilebilir. Dolayisiyla 6gretmenlerin  yansitici  diisiinceleri, profesyonellesme,
pedagoji, etkili dgretim ve davranis yonetimi konularinda yeterlilik kazandirarak
mesleki gelisimlerine katkida bulunmaktadir.

Arastirma sonucglart 1s18inda  gelistirilen uygulama Onerileri asagida
sunulmustur.

1. Ogretmenlerin mesleki deneyimleri sonucu olusan mesleki bilgilerini diger
Ogretmenlerle paylasabilecekleri ortamlar/platformlar olusturulabilir.

2. Ogretmenlerin mesleki yasamlarinda yapmak istedikleri biiyiik 6lgiide grenci
ve velilere yaklagimlariyla ilgilidir ve bunun da temelde iletisime dayandigi
goriilmektedir. Bu nedenle, hem hizmet dncesi 6gretmen egitimlerinde hem de hizmet
i¢i seminerlerde mesleki yagsamda iletisimin 6nemi konusunda farkindalik olusturacak
etkinlikler diizenlenebilir.

3. Ogretmen adaylar1 ve goreve yeni baslayan dgretmenler, dgrencilerle iletigim
ve etkilesim, etkili 6grenme ortamlar1 olusturma, velilere yaklasim, sinif yonetimi,
Ogretme-0grenme siirecleri ve iletisim konularinda hizmet dncesi ve hizmet i¢i egitim
alabilirler.
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Sonraki g¢aligmalarda 6gretmenlerin siif yonetiminde yasadiklari zorluklar
tetikleyen etmenler ele alinabilir ya da 6gretmenlerin mesleki deneyimlerinin kisisel
ve sosyal gelisimlerine yansima bigimleri arastirilabilir.
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