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ABSTRACT

This research was conducted in collaboration with the US Embassy Education Department located in
Ankara and the Local Directorate of National Education (DoNE). The study aimed at designing an online
in-service training program based on the needs and expectations of K-12 English language teachers; and to
identify their perceptions regarding the online in-service-training program to make implications for the
design of future online in-service programs. A needs analysis survey was conducted, resulting in an online
program which included topic areas, such as use of technology, engagement of students in online classes,
effective teaching and assessment of speaking and writing skills, use of drama techniques, professional
development, the profile of next generation learners, as well as pedagogical approaches. The focus group
meetings with the participant teachers at the end of the program revealed that the teachers in the study
benefited from the online program in terms of improving their overall online teaching and assessment skills,
contributing to their professional development, and improving their own language proficiency levels.

Keywords: online in-service training, K-12 English language teachers, evaluation, teacher perceptions.

0z

Bu arastirma, Izmir Milli Egitim Miidiirliigii ve Izmir’de bulunan bir vakif {iniversitesinin Yabanci Diller
Yiiksekokulu 6gretmen egitimcilerinin igbirligi ile yiiriitiilmiistiir. Arastirmanin amaci ilk ve ortadgretimde
calisan Ingilizce 6gretmenlerinin ihtiyaclarina dayali bir hizmet-ici egitim tasarlamak ve tasarlanan hizmet-
ici egitime iliskin 6gretmenlerin algilarini belirleyerek bu egitimin degerlendirmesini yapmak ve ileriye
yonelik onerilerde bulunmaktir. Ihtiyag analizi sonuglarina gore Ingilizce 6gretmenleri, teknoloji kullanimi,
cevrimici 6gretimde 6grenci katilimi, yazma ve konusma becerilerinin etkili 6gretimi, mesleki gelisim,
yazma ve konusma becerilerin degerlendirilmesi, drama tekniklerinin kullanimi, gelecek nesil 6grenci
profil 6zellikleri ve pedagojik yaklasimlar konularint hizmet-igi egitim programinda gérmek istediklerini
belirtmislerdir. Cevrimigi 6gretmen egitimi sonrasinda yapilan odak grup ¢aligma analizleri, gretmenlerin,
cevrimici 0gretim becerileri ve teknoloji kullanimlarinin iyilestigini, 6grencilerin derse katilimlarinin
arttigini ve 6gretim siireglerinin iyilestigini, mesleki gelisimlerinden tatmin olduklarini, yazma ve konugma
Ogretme becerilerinin gelistigi ve bu becerilere iligkin degerlendirme kalitesinin arttigini, kisisel
gelisimlerine olumlu katki sagladigmni, Ingilizce dil yetkinliklerinin artigim ve egitim igeriginin MEB
Ingilizce programlar ile tutarli oldugunu géstermistir.
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Anahtar Kelimeler: Hizmet ici uzaktan egitim, ilk ve orta 6gretim Ingilizce dil 6gretmenleri,
degerlendirme, 6gretmen algilari.

INTRODUCTION

Extensive reforms have taken place in Turkish education system in recent years due to the
inevitable changes in teachers’ and students’ roles, teaching approaches and methodologies.
These changes have highlighted the significance of professional development (PD) and in-service
training (INSET) in terms of teachers’ adaptations to them, and fulfilment of national education
policy and philosophy. In the simplest terms, PD refers to all career-related trainings and
education. Owen (2003) defines professional development as activities which support the
professional and individual development of teachers within the system. Similarly, Stone (2014)
refers to planned, unplanned, formal, and informal efforts that contribute to personal and
professional development in a positive way. In-service training activities are part of the PD
activities for in-service teachers, experienced or novice, to update their knowledge and practice.
INSET programs aim to increase the quality of instruction by improving teachers’ knowledge and
teaching skills through a wide variety of activities, such as journal writing, teaching portfolios,
peer coaching, peer observation, case studies, one-to-one and group activities, action research,
and teacher support groups (Fullan, 2001; Joyce & Showers, 2002; Richards & Farrell, 2005).

In Turkey, INSET programs and activities for K-12 education are conducted by either
General Directorate of Teacher Training and Development, Ministry of National Education
(MoNE), or the schools themselves (Babanoglu & Yardimei, 2017; Milli Egitim Bakanligi, 2018;
Ozer, 2004). INSET activities in Turkey started in 1960s, delivered via the In-Service Training
Department, which was established specifically for this purpose (Ozer, 2004). As of 2000, these
activities were conducted in the form of short-term courses and seminars, rather than long term
intensive programs, to meet the contextual needs of teachers, and they were mainly focused on
computer and Internet applications, foreign language teaching methods and total quality
management in education (Ozer, 2004). The MoNE has recently provided an overview for 2023
to improve foreign language education quality and teacher qualifications, which due to the
number of language teachers involved, has a special emphasis on online trainings (MEB, 2018).
In fact, the MoNE started offering online in-service training over the last few years, because the
traditional face-to-face INSET approach failed to meet the needs of the increasing numbers of K-
12 English teachers in Turkey (MEB, 2018). In general, the studies in the field of K-12 in Turkey
show that the quality and quantity of the face-to-face training programs are not at the desired
level, since teachers from all fields and disciplines struggle with changing educational paradigms
(Babadogan & Olkun, 2007) and feelings of lacking competence (Elmas et al., 2014; Taneri &
Engin-Demir, 2011). Research on the PD and INSET policies of the MoNE revealed that, with
some exceptions, in general, English language teachers are discontented with these activities,
finding them ineffective due to the quality of trainers, inappropriate training methods, and lack of
support given (Balta et al., 2015; Odabasi et al., 2010; Kog, 2016; Korkmazgil & Seferoglu, 2013;
Uysal, 2012; Uztosun, 2018). In their study, Korkmazgil and Seferoglu (2013) pointed out that
teachers expected PD activities which could support their classroom management skills and use
of technology; and also refresh English language knowledge and raise awareness of the target
culture. Also, Kog (2016) revealed that the content of the PD activities was not relevant to
teachers’ needs. A comprehensive report on K-12 English language teachers at state schools in
Turkey (British Council, 2013) found that grammar-based and teacher-centred approaches
persisted, resulting in lack of opportunities for communication and interactions between language
learners. Thus, the report highlights the need for developing a comprehensive and sustainable
system of INSET for English teachers’ continuous professional development, which aims to
increase overall competency.The report also recommends collaboration between universities’
Faculties of Education, Schools of Foreign Languages and MoNE for in-service training and
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continuous professional development activities in order to train teachers on communicative
approaches, student centred teaching, and use of technology (British Council, 2013).

While the above-mentioned research identified the issues in face-to-face INSET activities,
the spread of COVID-19 as of March 2020 created additional problems in the form of an abrupt
shift from face-to-face to remote forms of teaching and learning. This was a difficult and sudden
transition for all teachers, including English language teachers (Dhawan, 2020; Hazelrigg, 2019).
This transition showed that it is important to offer opportunities for in-service teachers to
experience online training through professional activities (Akayoglu, et al., 2020; Simonson,
2019). In fact, some, but an insufficient amount of online trainings had already been provided to
teachers pre-COVID, but COVID-19 accelerated the transition to online PD and INSET activities
during the time of uncertainty.

The related research sums up the advantages of online PD and INSET as flexibility in time
and place, cost-effectiveness, and peer support (Arslan, 2018; Basaran, 2020; Kasap & Usul,
2018; Kabilan, 2004). Arslan (2018) suggests that, as teachers have tight schedules and great
responsibilities, online training can offer some flexibility regarding time and place, such as the in
convenience of working from home or another convenient place. Basaran (2020) argues that
online training gives teachers opportunities to adjust the training according to their own pace and
level by repeating, playing, and replaying the content of online training activities. Kasap and Usul
(2018) state that offering online PD activities is a more cost-effective choice compared to face-
to-face ones due to the substantial number of English language teachers in the country.
Additionally, Kabilan (2004) suggests that online training increases motivation and teaching
quality as teachers can communicate and collaborate while developing interactive competence
awareness towards technological tools. Krishnan, et al. (2020) found that teachers were able to
improve their language skills, and motivation and willingness to participate in professional
development activities. In their study, Rosangela and Xia (2014) suggested that these trainings
contributed to teacher efficiency in class, and likewise increased students’ language level.
Similarly, emphasizing the professional benefits of in-service training in his study, Uztosun
(2018) lists the benefits as learning new methods and techniques, becoming competent in using
new technology and developing materials, broaden perspectives, and establishing cooperative
communication among colleagues. All these studies emphasize the benefits of exchanging
materials and resources, expanding professional networks, reflecting on their own teaching
practices, and learning from peer-support.

Recent research also reveals practical tips regarding online trainings. In his research, Sahin
(2012) states that teachers prefer application-based approaches and short training sessions as well
as sharing practical ideas as part of PD activities. British Council and TEPAV research (2013)
recommends that training programs should offer current and up-to-date ELT methodology. In a
similar vein, Korkmazgil (2015) proposes that teachers prefer practice-based and hands-on
activities rather than theory-driven ones. Gimiisoglu (2016) emphasizes the role of age in the
appreciation of in-service training, suggesting that teachers aged 36-40 are more positive about
in-service training than those aged 22-30; and teachers with 21-25 years of experience have more
positive attitudes than those with 26 years and above. The study also indicates that the participants
are particularly interested in 21% century skills (e.g., creative thinking, critical thinking, problem-
solving skills, communication skills), technology, material design, classroom management as well
as improving teaching productive skills (speaking and writing). Similarly, the research by Ileri
(2019) highlights a need for a focus on speaking assessment and technology use.

The research on online INSET activities also indicates limitations, such as restricted
opportunities for interaction between the trainer and the trainees; drop-out rates, and lack of
experience in using technology tools or Learning Management Systems (LMS) (Jung, 2001). Hall
and Knox (2009) report that online trainings may miss the human touch, and fail to provide a
feeling of community, and online communication may reduce the amount of visual support and
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increases chances of misunderstandings. The report by European Joint Research Centre (2017)
highlights the importance of digital competency for online activities, indicating that teachers
should be able to communicate and collaborate to save time and gain technological skills to avoid
wasting time and misusing technological tools.

The studies on advantages and disadvantages of online training activities emphasize the
importance of needs analysis in designing an online in-service teacher training to avoid short-
termism in educational policies and thus, ineffective programs in Turkey (Giinel & Tanriverdi,
2014). In general, the needs analysis research results to date reveal priorities for assessment of
speaking, improving target language skills, material design, classroom management, 21% century
skills, recent ELT methodology, ICT utilization, and practice-based activities. However, literature
review confirms the lack of research on online INSET activities; and therefore, ways of improving
the efficiency of these activities needs to be explored (Goksoy, 2014; Karasolak, et al., 2012).
Thus, the primary aim of the current study was to identify K-12 English language teachers’ needs
and to design an online in-service training program accordingly, and to support them during times
of uncertainty through opportunites for consultation throughout the training program. The
secondary aim was to identify their perceptions of online in-service training in order to contribute
to more effective future INSET activities.

The purpose of this study is twofold:

1. to design an online in-service training program based on the needs and expectations of
K-12 English language teachers

2. to identify their perceptions regarding the online in-service-training program designed
according to their needs and expectations.

METHOD

This research was conducted in collaboration with the US Embassy Education Department
located in Ankara and the Local Directorate of National Education (DoNE) in Izmir during the
fall semester in the 2021-2022 Academic Year. Prior to the research, official approval was
obtained from the Directorate of National Education in Izmir; and care was taken to ensure ethic
standards were applied, , such as participants’ informed consent and confidentiality. Due to the
COVID-19 pandemic, the training program, data collection, and data analysis were all conducted
online. A team of seven people worked on this project, including the two researchers.

Firstly, an official call was made by the DoNE in izmir for volunteers for an online in-
service training program; and 51 K-12 English teachers showed interest. Secondly, an online
survey including items about teaching skills, methodology and techniques, and technology was
shared with those interested English language teachers in Izmir. In a separate part of the survey,
the teachers were also invited to make suggestions for the topics to be covered in the program, as
well as their expectations and the challenges that they anticipated. The purpose of the survey
forwarded to 51 teachers was to identify their needs, and based on these, to design an online in-
service training program. Table 1. below shows the results of the needs analysis conducted.

Table 1

Needs Analysis Results

Themes f %

Next Generation Profile 12 24%
Pedagogical Approaches 12 24%
Effective Teaching of Productive Skills 29 57%
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Assessment of Productive Skills 18 35%
Student Engagement in Online Teaching 35 69%
Use of Drama Techniques 14 27%
Professional Development 19 37%
Use of Technology 41 80%

Upon the analysis of the needs, prior to the program, a 45-minute focus group meeting was
conducted with 24 volunteer teachers to gather in-depth information about the participant
teachers’ expectations and challenges. Table 2 presents the common expectations and challenges
along with direct quotations from the focus group meeting.

Table 2

Expectations and Challenges

Themes

Sample Quotation

Expectations

Challenges

Self-development

Improvement of Teaching
Skills
Networking/Communication
Improving Language
Proficiency

Improving Student Learning

Effective Use of Technology

Technical Difficulties
Time

Mode of Training

Language

“I expect to learn some tips for my professional
development via self-reflection”

“I would like to extend my knowledge about assessing
the productive skills”

“I expect to expand my network and collaboration with
new colleagues”

“I would like to practice my English as I believe it is
getting rusty”

“I hope to get my students more willing to learn a
language”

“ I expect to learn about tech variety to create more
effective online lessons”

“I am worried I might have internet connection
problems”

“Adjusting my time for both my own online lessons and
the training sessions might be a challenge”

“As the training is online, I might get distracted easily,
I may not focus for 60 minutes. | might feel
overwhelmed”

“Because I am teaching at primary schools my English
skills are getting rusty: therefore, I might have difficulty
in understanding the native speaker trainers in the
program”

The analysis of the stated expectations and challenges determined the content of the
sessions, which were designed by the training team and the two researchers. Based on the analysis
of the survey, the researchers designed the training program considering the main themes
identified; namely, 21% Century Student Profile, Next Generation Pedagogy, Drama, Adding Tech
Variety, Professional Development for ELT Teachers, Speaking, Speaking Assessment, Writing,
Writing Assessment, Gamification, Student Engagement and Collaboration when teaching online.
A 5-week training program with 12 synchronous sessions was designed (see Appendix A.).

The challenges (see Table 2) stated by the teachers were also taken into consideration and
addressed when designing the training programme. To alleviate concerns about possible clashes
between the training sessions and their own lessons, the sessions were scheduled in the evening,
after work hours. Teachers were also concerned about maintaining focus over a 60-minute online

2092



session. Keeping this concern in mind, all the trainers in the program planned their sessions to be
as interactive as possible to promote engagement. Another concern was the possibility of not fully
understanding the native speaker trainers. The two researchers, therefore, talked to the native
speaker trainers about this particular concern; and asked them to grade their language. These
challenges noted by the course participants were also stated in similar research on online INSET
activities. As noted in the introduction part, the limitations mentioned in other studies were limited
chances for interaction between the trainer and the trainees; drop-out rates, inexperience in using
technology tools or Learning Management Systems (LMS) (Jung, 2001) as well as the lack of
human touch and sense of community along with reduced visual support which may lead to some
misunderstings (Hall & Knox, 2009).

In order for the teachers to benefit further from the training, the researchers reduced the
number of participants in sessions by dividing them into two groups, and planned the training
programme accordingly. The sessions were offered concurrently for each group three times a
week, in the evenings with hands-on interactive activities. These sessions were delivered by the
seven teacher trainers, two of whom are native speakers, working in the Teacher Development
Unit of the School of Foreign Languages at a foundation university in izmir. Upon the completion
of the training program, the participant teachers were granted a certificate of completion. One
important aspect of the program was to encourage the teachers to implement the newly-learned
tools, approaches and techniques in their online classes in the following term. In order to get them
to share their real online teaching experiences, a dissemination conference was planned at the end
of the spring semester. Those who were interested in participating in the conference were paired
up with trainers to work on their presentations. The trainers provided consultation to the teachers
on a regular basis throughout their presentation studies, which allowed teachers to get feedback,
and to shape their presentations. The teachers were also given a special session on how to conduct
small-scale action research as a preparation for the conference. At the dissemination conference
held online, 19 out of the 51 teachers shared their experiences with their colleagues. 209 K-12
teachers from Izmir, including the director of education, and school directors attended the online
conference, and the presenters and the participants were given a certificate of attendance. The
conference was well-received, with substantial amount of positive feedback.

2.1. Participants

51 volunteer K-12 English language teachers participated in the online in-service training
upon the official announcement made by the DoNE. Of the 51 participants, three were male and
48 were female, with teaching experience varying from 8 to 20 years. The teachers were all from
primary and secondary schools, except for two high school teachers. Participation in the program
was entirely voluntary. No personal information that would identify the participants was
collected, and no incentive was offered.

2.2. Data Collection

The data was collected by the researchers through surveys and focus group discussions.
Prior to the program, the researchers collected data via google forms to identify the teachers’
needs. The form also included a brief section on demographic details, such as gender, experience,
and school/level. The researchers also conducted a focus group meeting with 24 volunteer
teachers to identify their expectations and challenges regarding the program. This further helped
the researchers to choose content aligned with identified needs and expectations and also taking
into consideration the challenges they anticipated.

Upon the completion of the program, 41 teachers shared their feedback on the online
training using the Padlet platform. This helped the researchers identify the teachers’ perceptions,
feelings and concerns regarding the online in-service training offered. In addition, an online focus
group meeting was organized with 16 volunteers to elicit candid views on online training and to
discuss the points raised in the surveys and the written feedback. The online focus group meeting
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lasted approximately one and a half hours; the researchers recorded the meeting and took detailed
notes.

2.3. Data Analysis

Before the analysis, the researchers agreed that all the data collected (verbalizations/notes
taken) would be transcribed in order to avoid having to relisten to the data. After the transcription
was finalized, an inductive analysis was employed. In the course of analysis, initially, the data
were analysed independently by two researchers, who then worked together to revise the coding.
According to Coffey and Atkinson (1996), coding fractures the data, and opens interpretation to
higher levels of abstraction. The analysis process was finalized after the two researchers reviewed
and reanalysed the data thoroughly based on the final coding. Finally, inferences were drawn
based on the codes and categories. After the coding and the themes were identified, descriptive
statistics were employed. Frequency of occurrence of themes was calculated from lowest to
highest, as well as the percentages, to incorporate the total number of scores into the calculation.

FINDINGS AND DISCUSSION

The purpose of the study was to design an online in-service training program based on the
needs and expectations of K-12 English language teachers. The results of the needs analysis
indicated that the main needs stated were use of technology (80%), student engagement in online
teaching (69%), effective teaching of productive skills (57%), professional development (37%)
and assessment of productive skills (35%). The participant teachers were also interested in
learning more about drama techniques (27%), next generation profile (24%) as well as
pedagogical approaches (24%). The following teacher expectations were identified: self-
development, improvement of teaching skills, networking and communication, improving
language proficiency, improving student learning and effective use of technology. These were
taken into consideration in designing the training program.

The needs and expectations of the participant teachers in the current study are parallel to
the findings of the studies conducted by Giimiisoglu (2016), Korkmazgil and Seferoglu (2013),
fleri (2019) and British Council and TEPAV (2013). Giimiisoglu (2016) indicates that 21 century
skills, use of technology and effective teaching of productive skills were among the most
commonly stated needs. Similarly, Korkmazgil and Seferoglu (2013) found that use of technology
and refreshing English language knowledge were the main needs in an in-service training
program. ileri (2019) also confirmed similar needs regarding teaching and assessing productive
skills as well as technology use. The majority in his study (81.5%) reported a need for training on
how to assess the speaking skill. British Council and TEPAV (2013) also proposed the inclusion
of current and up-to-date ELT methodology in training programs.

Another aim of the study was to identify their perceptions regarding the online in-service-
training program designed according to their needs and expectations. The data collected and
collated from the written feedback and the focus group meeting is presented below as direct
quotations from the participant teachers’ written and oral feedback:
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Table 3

Post-training Perceptions

Themes f % Sample Quotations

Improving Online 41 80% ‘I tried breakout rooms for the first time. My students loved
Teaching Skills/Use of it. It was so useful”’

Technology “This training gave me a chance to actually put into practice

the new things I learnt in the sessions; i.e. Nearpod,
Flippidity, Jamboard”

Relevancy of Training 15 30% “The content of the program was very relevant to our school
Program to MoNE curriculum. We received lots of positive feedback from our
Curriculum students”

Improving Student 37 73% “My students learnt that they could be active in online
Learning teaching too”

“With the help of this training program, peer interaction
among my students considerably increased”

Professional Development 38 75%  “Attending this program gave me an academic satisfaction”
“As an old-school teacher, | was not feeling competent in
using technology. This training was a life saver for me”

“ By forming our WhatsApp groups we shared our
experiences and interacted a lot, which contributed to our
professional development”

Personal-Development 21 45%  “Ifelt encouraged to try out new technological tools in my
lessons”

“To be able to make a conference presentation boosted my
self-confidence”

Teaching and Assessing 40 78%  “Iwas feeling lost about assessing writing. Now, | have a

Productive Skills much clearer idea about what to do by using the new writing
criteria I was introduced in the course”

“We improved teaching skills by using peer correction,
feedback, group/pair work in breakout rooms”

“I will put more emphasis on student production rather than
teaching them discrete grammar items”

Improving Teachers’ 13 26%  “This training gave us a chance to practice our English as we

Language Proficiency don’t have it in our school settings”’

Others 12 24% “It was fun, I saw the positive impact on my students’
learning”

“We put ourselves into the students shoes, we got to
experience  what  they  were  going  through”
“It was great to share my colleagues’ experiences and to
realize that | am not alone in this adventure. We learnt ever
50 much from one another”
“Trainers in the course were great motivators and role-
models for us. They actually used all the techniques they were
presenting in the sessions”
“Flexibility of time and not having to travel to other places
were some of the huge advantages of the online program”

As can be seen in Table 3, the main themes shared by the teachers were as follows:
improving online teaching skills/use of technology (80%), improving student learning (73%),
professional development (75%), teaching and assessing productive skills (78%), personal-
development (45%), improving teachers’ language proficiency (26%) and relevancy of the
training program to MoNE curriculum (30%).

The online in-service training program described in this study is similar to the one designed
by Basaran (2020) in the sense that the themes covered areas such as technology use, assessment
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and evaluation, personal development, teaching approaches and methodology, interactive
activities, and use of materials. The similarity reflects the approach taken by both studies, i.e.,
basing content on identified needs. This is also confirmed by Arslan (2018) who suggests an ideal
training program should be grounded on the teachers’ needs with a focus on technology,
classroom management and teaching skills.

The feedback collected indicates that the most prominent theme is improving online
teaching skills/use of technology (80%). The quotation “In this course | learnt so many digital
teaching tools that | had never heard of before. This made me feel technologically competent”
clearly shows that the program contributed to the teachers’ digital competency. This finding is in
alignment with the conclusions drawn by Kabilan (2004), Uztosun (2018) and ileri (2019)
regarding increased awareness towards ICT use, and greater competence in using new technology
and in developing materials.

One of the main themes identified in this study was improving students’ learning (43%) as
can clearly be seen in the following quotation: “I practised everything | learnt in the course; my
students noticed the difference in my teaching. This had a positive impact on me as well as
students.”” This particular theme was also supported by Rosengela and Xia (2014), who reported
that their in-service teacher training program not only improved teacher efficiency in class but
also increased students’ language level by providing more opportunities for students to actively
engage in learning.

The following quotation from the teachers’ feedback is a reflection of the theme regarding
professional development: “As a teacher with 26 years of experience, | feel more and more
encouraged to attend this kind of training activities as they have a positive impact on my
professional development”. This theme also is supported by Krishnan et al. (2020), whose
findings revealed that their training course was found to be very valuable, as well as suitable in
enhancing professional development. Similarly, Kabilan (2004) and Macia and Garcia (2016)
emphasized the value of online training programs in terms of increasing motivation and quality,
increasing knowledge of technological tools, expanding professional networks and learning from
others. In his study, Qura (2016) designed an online-training and found that it had a significant
effect on participants' professional performance. His post training observations showed changes
in participant teachers' performance. For example, they replaced traditional methods in teaching
grammar with more effective strategies; they were able to make their lessons more interesting and
keep students' attention via improved classroom management. It can be concluded that the
contribution to professional development was the recurring theme in many similar studies.

One of the themes identified in the feedback was teachers improving their language
proficiency. This theme was also supported in Bettinelli’s (1998) research, which indicated that
the Italian EFL teachers improved their target language skills by active involvement in the online
in-service training. In a similar vein, Krishnan, et al., (2020) indicated that the teachers’ language
improved after a similar training program. Parallel to this finding, Qoura (2016) conducted a study
to investigate the effect of an online training program in developing the communicative
competence of in-service EFL teachers, finding that teachers improved their communicative
competence.

The theme regarding the improvement of teaching and assessing productive skills is
reflected in the following teachers’ comment: “During the online training program I gained a lot
of new information about effective teaching and assessment of speaking and writing skills . This
finding confirms the outcome identified in Ileri’s (2019) study: teachers need to improve
themselves on productive skills, in particular, speaking assessment and technology use.

Regarding personal development, the participant teachers in the current study noted the
training increased their self-confidence as evidenced in the quotation that follow: “To be able to
make a conference presentation boosted my self-confidence . Similarly, Uztosun (2018) found
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out that the participants in his study agreed that INSET widened their perspective, increased their
motivation, and led to self-development.

CONCLUSION AND IMPLICATIONS

The studies conducted in the field of teacher education at the K-12 level in Turkey indicate
that the quality and quantity of the face-to-face training programs are not at the desired level. The
teachers need greater support to face problems due to changing educational paradigms
(Babadogan & Olkun, 2007), and not feeling sufficiently competent in the classroom (Elmas et
al., 2014; Taneri & Engin-Demir, 2011). Therefore, this study was conducted to serve the purpose
of designing an online needs-based teacher training program to prepare teachers for a change in
their educational paradigms; i.e. switching to online instruction. This research study can also be
considered as a prime example of collaboration between universities and MoNE regarding
continuous professional development ventures.

The study at hand primarily focused on the advantages and disadvantages of online training
programs from the participant teachers’ point of views; and the findings suggest that online
programs can be a valuable complement or alternative to traditional face-to-face training. The
online in-service training showed that 51 participating K-12 English language teachers improved
their skills and approaches in teaching and assessing writing and speaking, technology use,
pedagogical approaches as well as improving their own language proficiency. They also gained
valuable experience in conducting classroom-based teacher research.

Online teacher training has particular advantages, such as accessibility, flexibility and cost-
effectives; and it lends itself to being interactive and collaboration. As highlighted in the present
study, through online training, English language teachers are able to engage in interactive
activities and discussions, and collaborate with other educators in distant locations both in their
home country and from the globe. This can lead to the development of innovative teaching
approaches and methods, enhanced student learning outcomes and higher job satisfaction.

While online in-service training has many significant advantages, it is important to ensure
that the training provided is high quality and it is aligned with the needs and work context of the
course participants and their learners. An online training program is effective only when it is
carefully designed, interactive, engaging, and opportunities for feedback and reflection are
incorporated into it. It can be concluded from this study that online in-service training for English
language teachers is a very valuable tool for professional development thanks to the increasing
availability and accessibility of technology as well as the provision of readily-available
opportunities to enhance their teaching skills and knowledge. It is also woth mentioning that such
programs have important implications for quality assurance in educational settings, highlighting
the siginificance of ensuring the high quality of the programs aligned with the specific needs of
teachers and their students as well as regular evaluation and improvement.
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GENISLETILMIS OZET
Giris

Son yillarda yasanan dogal afetler ve teknoloji alaninda yasanan hizli degisimler her alanda
oldugu gibi yiiksekdgretim alaninda da kagimilmaz déniisiimlere yol agmistir. Ogretmenlerin bu
degisimlere uyum saglayabilmeleri ve kendilerini gelistirebilmeleri i¢in ihtiyaclara dayali olarak
gelistirilen hizmet- i¢i egitimin 6nemi yadsinamaz. En yalin haliyle hizmet-i¢i 6gretmen egitimi,
akran egitimi, vaka ¢alismalari, bire-bir veya grup faaliyetleri, yoneylem aragtirmalari, destek
gruplart gibi yapilan tiim etkinlikleri kapsar ve &gretimin kalitesini arttirmayi, 6gretmenlik
mesleginin gelistirilmesi ve iyilestirilmesini amaglar (Fullan, 2001; Joyce & Showers, 2002;
Richhards & Farrell, 2005). Ancak, alan arastirmalari, Tirkiye’de diizenlenen hizmet-ici
egitimlerin arzu edilen diizeyde olmadigini gostermektedir (Babadogan & Olkun, 2007). Dil
ogretimi alaninda yapilan arastirmalar bu sonuglar1 desteklemekte, Ingilizce 6gretmenlerinin
diizenlenen hizmet-igi egitimleri yeterli bulmadiklarini, 6gretmen egitimcilerinin beklentilerini
karsilamadigini, kendilerine verilen destegi yetersiz bulduklarin1 géstermektedir (Balta, et al.,
2015; Odabas at al., 2010; Korkmazgil & Seferoglu, 2013; Uysal, 2012). Yiiz yiize yiiriitiilen
Ogretmen egitimlerinin yasanan salgin hastaliklar ve dogal afetler nedeniyle ¢evrimici egitimlere
doniistiiriilmeye baslamasi, ¢evrimici egitim faaliyetlerinin avantajlari ve dezavantajlarinin
arastirilmasint gerekli kilmistir. Say1 olarak oldukca yetersiz olmakla birlikte aragtirmalar
cevrimi¢i diizenlenen Ogretmen egitim faaliyetlerinin de yiiz yiize egitimlerde oldugu gibi
ogretmen beklentilerini karsilamadigini gostermektedir (Goksoy, 2014; Karasolak vd., 2012).
Aragtirmalarin ortak bulgusu, hizmet-i¢i egitim faaliyetlerinin tasarlanmadan 6nce mutlaka
ihtiya¢ analizinin yapilmasi, igerik planlamasmin bu dogrultuda yapilandirilmasi ve
degerlendirmeler sonucunda egitimlerin iyilestirilmesidir (Giinel & Tanriverdi, 2014). Bu
bulgulara dayanarak, bu arastirmanin amaci ilk ve orta 6gretim diizeyinde goérev yapan ingilizce
Ogretmenlerinin ihtiyaglarma dayali bir hizmet-i¢i egitim programi tasarlamak, bu programa
iliskin Ogretmen algilarin1 tespit etmek ve ileriye yonelik daha etkili hizmet i¢i egitim
programlarin tasarlanmasini saglamaktir.

Aragtirmanin amact,

1. Ilk ve ortadgretimde galisan Ingilizce 6gretmenlerinin ihtiyaglarina dayali bir hizmet-
ici egitim tasarlamak,

2. Tasarlanan hizmet-i¢i egitime iliskin 6gretmenlerin algilarini belirleyerek bu egitimin
degerlendirmesini yapmak ve ileriye yonelik dnerilerde bulunmaktir.
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Ydntem

Bu arastirma, Izmir Milli Egitim Miidiirliigii ve izmir’de bulunan bir vakif iiniversitesinin
Yabanci Diller Yiiksekokulu 6gretmen egitimcilerinin igbirligi ile yiiriitiilmiistiir. Arastirmaya
izmir’de ilk ve ortadgretim diizeyinde galisan 51 Ingilizce 6gretmeni, ikisi arastirmaci olmak
lizere 7 8gretmen egitimcisi katilmistir. Oncelikle gevrimigi bir anket uygulanarak ihtiyag analizi
yapilmis, katilimer Ingilizce 6gretmenlerinin gelistirilmeye agik egitim ihtiyaglari belirlenmis ve
ihtiyag alanlarina yonelik bir egitim igerigi tasarlanmustir. Ihtiyaglara dayali gelistirilen egitim
programinda pedagojik yaklasimlar, konusma ve yazma becerilerinin Ogretilmesi ve
degerlendirilmesi, &grencilerin ¢evrimici derslere aktif katiliminin saglanmasi, teknoloji
kullanimi, drama tekniklerinin kullanimi ve Alfa kusagi cocuklarinin karakteristik 6zellikleri gibi
konulara yer verilmistir. Cevrimici 6gretmen egitim, haftada ii¢ kez, dort hafta boyunca iki gruba
ayrilan 6gretmenlere 45 dakikalik oturumlar olarak planlanmistir. Aragtirmada anket ve odak grup
calismalar1 ile veri toplanmis; icerik analizi yapilarak tema ve alt temalar belirlenmistir.
Arastirmada, yapilan odak grup calismalarinda 6gretmen beklenti ve ihtiyaglarmin yanisira
cevrimi¢i dgretmen egitimine iliskin kaygilar da belirlenmistir. Egitim sonunda katilimeilara
sertifika verilmis, caligmalarint bir konferans etkinliginde sunmalar1 ve kendi aralarinda bir
iletisim ag1 kurmalar1 saglanmustir.

Bulgular

Ihtiyag analizi sonuglarina gore Ingilizce ogretmenleri, teknoloji kullanimi (%80),
¢evrimici 6gretimde 6grenci katilimi (%69), yazma ve konusma becerilerinin etkili 6gretimi
(%57), mesleki gelisim (%37), yazma ve konusma becerilerin degerlendirilmesi (%35), drama
tekniklerinin kullanim1 (%27), gelecek nesil 6grenci profil ozellikleri (%24) ve pedagojik
yaklasimlar (%24) konularini hizmet-i¢i egitim programinda gérmek istediklerini belirtmislerdir.
Cevrimigi O6gretmen egitimi sonrasinda yapilan odak grup calisma analizleri, 6gretmenlerin,
cevrimici dgretim becerileri ve teknoloji kullanimlarin iyilestigini (%80), 6grencilerin derse
katilimlarmin arttigini ve dgretim siireglerinin iyilestigini (%73), mesleki gelisimlerinden tatmin
olduklarini (%75), yazma ve konusma &gretme becerilerinin gelistigi ve bu becerilere iliskin
degerlendirme kalitesinin arttigini (%78), kisisel gelisimlerine olumlu katki sagladigim (%45),
Ingilizce dil yetkinliklerinin artigin1 (%26) ve egitim iceriginin MEB Ingilizce programlari ile
tutarli oldugunu (%30) gostermistir.

Sonug

Bu arastirma, ihtiyaglara yonelik hazirlanan hizmet-i¢i egitim programlarinin yiiz yiize
egitim programlari kadar etkili olabilecegini ancak egitim programlarinin tasarlanirken dikkatli
davranilmast gerektigini vurgulamaktadir. Arastirma, katilimci Ogretmenlerin ¢evrimici
egitimleri ulagilabilirlik, rahatlik, zaman yonetimi ve ekonomik olmalar1 gibi nedenlerle tercih
edilebilecegini; icerigin iyi planlanmasi ve &gretmen egitimcilerinin iyi se¢ilmesi durumunda
egitimin etki dalgasmin artabilecegini gostermistir. Ayrica, bu arastirma, MEB ve {iniversite
igbirligin dnemini, ¢cevrimi¢i 6gretmen egitimlerinin yiiz yiize egitimlere ilaveten ¢ok degerli bir
alternatif oldugunu, 6zellikle salgin hastalik ve dogal afet gibi zor zamanlarda gretmenler igin
isbirlik¢i bir iletigim aginin olusturulmasinin onlara iyi geldigini de gostermistir.
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