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Abstract

Education administrators have an important role in the success of inclusive
education practices. Therefore, there is a need to conduct such a study. This
research was carried out to determine the opinions and suggestions of
education administrators about inclusive education practices. The research
was carried out with the participation of 256 education administrators
working in Ankara in the spring term of the 2021-2022 academic year.
Survey model, one of the quantitative research methods, was used in the
research. After the literature review was conducted to collect data in the
research, the Personal Information Form developed by the researcher and
the Opinions and Suggestions Form of Education Administrators on
Inclusion Education Applications were used. The data of the research were
analyzed by descriptive analysis method. As a result of the research,
education administrators stated that inclusive education practices are not
functional, the level of proficiency in inclusive education is low, teachers
and education administrators have in-service training needs related to
inclusive education and there are problems in the social field. In the study,
education administrators stated that there are problems in accepting
inclusive students, the physical facilities in the school are insufficient, there
is a lack of equipment, the class size is large, and there are students with
more than one disability. Education administrators stated that teachers
should be supported by education administrators in inclusive education,
that education administrators and teachers should be provided with face-
to-face practical training and in-service training on inclusive education,
that teachers can organize activities to ensure the social acceptance of
students and families with normal development, and that guidance
teachers support in inclusive education practices made recommendations
as to what should be done.
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Egitim Yoneticilerinin Kaynastirma Egitim Uygulamalarina Iliskin
Goriisleri ve Onerileri

Oz

Kaynastirma egitimi uygulamalarinin basarili olmasinda egitim yoneticilerinin 6nemli bir roli
bulunmaktadir. Bu nedenle, boyle bir arastrmanin yapilmasina ihtiya¢ duyulmustur. Bu
arastirma, egitim yoOneticilerinin kaynastirma egitim uygulamalarma iliskin goriis ve
onerilerinin belirlenmesi amaciyla yapilmistir. Arastirma, 2021-2022 egitim 6gretim yili bahar
doneminde Ankara'da gorev yapan 256 egitim yoneticisinin katilimiyla gerceklestirilmistir.
Arastirmada nicel arastirma yontemlerinden tarama modeli kullanilmistir. Arastirmada veri
toplamak i¢in literatiir taramasi yapildiktan sonra, arastirmaci tarafindan gelistirilen Kisisel Bilgi
Formu ve Egitim Yoneticilerinin Kaynastirma Egitim Uygulamalarma iligskin Gortis ve Onerileri
Formu kullanilmistir. Arastirmamin verileri, betimsel analiz yontemiyle analiz edilmistir.
Arastirma sonucunda egitim yoneticileri, kaynastrma egitim uygulamalarimin islevsel
olmadigini, kaynastirma egitiminde yeterlik diizeyinin diisiik oldugunu, 6gretmen ve egitim
yoneticilerinin kaynastirma egitimi ile ilgili hizmet ici egitim ihtiyaclarimin oldugunu ve
toplumsal alanda sorunlar oldugunu belirtmislerdir. Arastirmada egitim yoneticileri,
kaynastirma 6grencilerinin kabul edilmesinde sorun yasandigini, okuldaki fiziki imkanlarin
yetersiz oldugunu, arag-gerec eksikliginin yasandigini, sinif mevcudlarimin fazla oldugunu ve
birden fazla engeli olan o6grencilerin bulundugunu belirtmislerdir. Egitim yoneticileri,
kaynastirma egitiminde 6gretmenlerin egitim yoneticileri tarafindan desteklenmesi gerektigi,
egitim yoneticileri ve 6gretmenlere kaynastirma egitimi konusunda yiiz ytize uygulamali egitim
ve hizmet ici egitim verilmesi gerektigi, 6gretmenlerin normal gelisim gosteren dgrencilerin ve
ailelerin sosyal kabuliinii saglamak amaciyla etkinlikler diizenleyebilecegi ve kaynastirma
egitimi uygulamalarinda rehber gretmenlerin destek olmas: gerektigi seklinde onerilerde
bulunmuslardir.

Anahtar Kelimeler: Kaynastirma egitimi uygulamalari, egitim yoneticisi, kaynastirma 6grencisi.

Introduction

Education includes not only individuals with normal developmental
characteristics, but also individuals with special needs. Educational needs of
individuals with special needs are met in special education environments or general
education environments where they can receive education together with their normal
peers (Odluyurt, 2012). In inclusive education, students with special needs receive
education in the same environment as their normally developing peers. In inclusive
education practices, individuals with special needs are provided with necessary
supportive education services and they are provided with education in the same
educational environment as their peers at normal development level (Goztin & Yikmus,
2004; Kargin, 2014; Rief & Heimburge, 2006; Verma, 2019).

Inclusion education, which is defined as the students with normal development
level and the students in need of special education, receive education in the same
educational environment, education administrators, teachers, students, parents, etc.
requires all stakeholders to work collaboratively. Studies show that legal regulations,
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education administrators, teachers, Guidance Research Centers (RAM), physical
conditions of schools, students with normal development and special needs and their
families are effective in the success of inclusive education practices (Batu & Kircaali
Iftar, 2011; Guckert et al., 2016; Unal & Ahmetoglu, 2017). In order for inclusive
education practices to be successful, these factors must work together, complement
and support each other (Atkin, 2013; Batu & Kircaali Iftar, 2011; Yildiz et al., 2016).

When the studies on inclusive education are examined, it is seen that there are
many problems in inclusive education practices (Atkin, 2013; Batu & Kircaali Iftar,
2011; Guckert et al., 2016; Sevim & Atasoy, 2020; Unal & Ahmetoglu, 2017; Yildiz et al.,,
2016). ). For example, in the study of Sara¢ and Colak (2012), it was determined that
the wishes of the classroom teachers were not taken into account in the inclusive
education practices in primary schools, the physical conditions were not suitable for
mainstreaming education, and the support was given. Classroom teachers were not
given enough information about inclusion. In Demir and Acar's (2011) research, it was
seen that 31% of 45 classroom teachers interviewed did not support inclusive
education. In a study, it was concluded that education administrators have
responsibilities towards students, parents and teachers in inclusive education
practices, and that stakeholders should work together in order to carry out inclusive
education practices successfully (Unay et al., 2021). In addition, in order for inclusive
education practices to be carried out successfully, individuals with special needs
should benefit from educational opportunities equally and all stakeholders involved
in inclusive education should work in cooperation (Batu, 2011; Causton-Theoharis, et
al., 2011; Kargin, 2014; Sucuoglu et al., 2015).

When the literature on inclusive education practices is examined, there are
many studies examining the views, attitudes and perceptions of teachers and guidance
teachers regarding inclusive education practices (Batu & Kircaali Iftar, 2011; Dilci,
2018; Sarag & Colak, 2012; Sucuoglu). et al., 2015; Unal & Ahmetoglu, 2017), however,
it has been determined that the studies examining the views of school administrators
on inclusive education practices are quite limited (Bulutoglu & Ozbas, 2019; Erdem &
Yildiz, 2017; Kargn et al., 2003).

In a study, it was determined that the vast majority of teachers did not have
sufficient knowledge about inclusive education (Babaoglan & Yilmaz, 2010; Deniz &
Coban, 2019), and similarly, education administrators did not have enough
information about inclusive education (Bolat). & Ata, 2017). In addition, it has been
determined that the level of cooperation between education administrators and
teachers is limited and teachers have problems in terms of physical environment and
equipment (Deniz & Coban, 2019). In other studies, it was concluded that school
administrators' views on inclusive education are very important (Yazicioglu, 2021) and
that strategies for inclusive education should be developed (Ainscow & Sandill, 2010;
Bittner et al., 2020). In addition, in the study of Bolat and Ata (2017), it was stated that
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inclusive education does not serve the purpose of education administrators, but it can
be a useful practice if appropriate conditions are provided and stakeholder institutions
should support this mainstreaming education. In addition, education administrators
stated that teachers, students, families and society do not accept inclusive students, the
schools are inadequate in terms of physical and equipment, the classes are
overcrowded, and inclusive students with more than one disability can cause various
problems in the classrooms.

In the 21st century, educational administrators are expected to be individuals
who have effective communication skills, have good relations with people, are
knowledgeable, self-confident, can identify and solve problems correctly, and can take
necessary decisions by staying calm in times of crisis. Within the scope of inclusive
education practices, education administrators also have important duties (Celikten,
2016). When the studies on inclusive education are examined, it is seen that although
the role of education administrators in inclusive education is very important, there is
not enough research on this subject. The fact that education administrators are in a
leading position in schools and in this context, being a guide in inclusive education
has also led to the need for research on this subject. Within the scope of this research,
it is aimed to determine the opinions and suggestions of education administrators on
inclusive education and to contribute to the field in this direction.

Method

Research Design

The descriptive survey model, which is one of the quantitative research
methods, was used in the research. In the descriptive survey model, an attempt is
made to describe a situation that existed in the past or that still exists. The subjects
examined in this type of research are examined in detail. These studies are also called
survey studies. In descriptive survey research, a systematic review is made. Then, a
data set is created by performing frequency analysis. In this way, descriptive
scanning reveals the situation related to the research area (Karasar, 2006). The
universe of this research consists of education administrators working in Ankara in
the 2021-2022 academic year. The sample of the study consists of 256 education
administrators selected by simple random sampling method from education
administrators.
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Participants
Table 1. Information on the sociodemographic characteristics of the participants.
Variables Categories f %
Gender Female 94 36,7
Male 162 63,3
Age 20-30 year 24 94
31-40 year 71 27,7
41- 50 year 126 49,2
51 year or more 35 13,7
Educational Status University 129 50,4
Master's or Doctorate 127 49,6
Working status School Principal 173 67,6
Vice Principal 83 32,4
Workplace Preschool 47 18,4
Primary School 105 41,0
Secondary School 46 18,0
High School 58 22,7
Perceived Income Level Low 24 94
Middle 102 39,8
Good 130 50,8

The research was carried out on 256 education administrators working in
Ankara in the spring term of the 2021-2022 academic year. When Table 1 is examined,
it is seen that 94 (36.7%) of the education administrators participating in the research
were female and 162 (63.3%) were male; When the participants are examined by age
level; There are 24 education administrators between the ages of 20-30 (9.4%), there
are 71 education administrators between the ages of 31-40 (27.7%), there are 126
education administrators between the ages of 41-50 (49.2%) and over 35 education
administrators (13.7%); 129 (50.4%) of the education administrators were
undergraduate graduates, 127 (49.6%) were graduates, 173 (67.6%) of the education
administrators were school principals and 83 (32.4%) were vice principals; Of the
education administrators, 47 (18.4%) worked in preschool, 105 (41.0%) worked in
primary school, 46 (18.0%) worked in secondary school, 58 (22.7%) worked in high
school. ; When educational administrators are examined in terms of perceived income
level; It was found that 24 (9.4%) of them had a perceived income level low, 102
(39.8%) had a medium level of perceived income, and 130 (50.8%) had a good level of
perceived income.

Data Collection Tools

Personal Information Form: After reviewing the literature and taking expert opinion,
the Personal Information Form developed by the researcher was used. In the Personal
Information Form, there are questions about gender, age, education level, occupation,
school and perceived income level.
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Opinions and Recommendations of Education Administrators on Inclusive Education
Practices Form:

When the literature is examined, it is seen that there is not enough research on the views
of education administrators on inclusive education. As seen in the researches, it is seen
that the views of education administrators on inclusive education are important
(Yazicioglu, 2021). Therefore, there is a need for research on this subject. In the research,
the views of education administrators on inclusive education were examined by making
a literature review. Then, the survey items related to this subject were determined and a
draft form was created. In order to ensure the content validity of the form created in the
research, opinions were taken from two special education experts and two measurement
experts. A preliminary application form was created after the feedback from the experts
(Buiytikoztiirk, 2005). After the pre-application, the Education Administrators Opinion
and Suggestion Form on Inclusion Education Practices was finalized and used in this
study.

Data Collection and Analysis

The research was carried out in the province of Ankara. The data of the research
were collected through Google Forms. Before the study was conducted, the necessary
ethical permission was obtained in the session number 05 of Kirikkale University
Social and Human Sciences Research Ethics Committee and the Ministry of National
Education, and the research was carried out with voluntary participants. Personal
Information Form and Education Managers' Opinions and Suggestions Form
Regarding Inclusive Education Practices were applied to 256 education
administrators. In the research, the opinions and suggestions of the education
administrators regarding the inclusive education practices were analyzed with the
descriptive analysis method. After the data were entered into the system, analyzes
were made with a computer-aided statistical program.
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The Views of Education Administrators on Inclusive Education Practices are
shown in Table 2.

Table 2. Views of education administrators on inclusive education practices.
Views of Education Categories f %
Administrators on Inclusive
Education Practices

Your level of knowledge Middle 82 32,0
about inclusive education Good 126 49,2
practices Very Good 48 18,8
Do you think that inclusive Yes 117 45,7
education practices are No 139 54,3
carried out successfully?

I think that education I do not agree 129 50,4
administrators have the I am undecided 127 49,6
necessary qualifications for I agree 46 18,0

inclusive education practices.

When the knowledge levels of the participants regarding inclusive education
practices were examined in Table 2, 82 (32.0%) of the participants stated that they were
at a moderate level, 126 of them were at a good level (49.2%) and 48 of them were at a
good level. was at a very good level; While 117 (45.7%) of the participants think that
inclusive education practices are carried out successfully, 139 (54.3%) think that they
are not carried out successfully; It was found that 129 (50.4%) of the participants
thought that the education administrators did not have the necessary qualifications to
implement inclusive education, 81 (31.6%) were undecided, 46 (18.0%) thought that
they were successful in applying inclusive education.

The Opinions of Education Administrators on Teachers' Practices of Inclusive
Education are shown in Table 3.
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Table 3. Opinions of education administrators on teachers' practices of inclusive education.

Opinions of Education Categories f %

Administrators on Teachers'

Practices of Inclusive

Education

I think that teachers have the 1 do not agree 117 45,7

necessary qualifications for I am undecided 69 27,0

inclusive education practices. I agree 70 27,4

I think that teachers make I do not agree 47 18,4

the necessary effort to I am undecided 82 32,0

implement inclusive I agree 127 49,6

education.

Teachers carry out activities I do not agree 69 27,0

in the classroom for the I am undecided 70 27,3

social acceptance of inclusive [ agree 117 45,7

students.

Teachers allocate enough I do not agree 94 36,7

time to inclusive students. I am undecided 150 58,6
Iagree 12 4,7

In Table 3, when the views of the participants on the competencies of teachers
in inclusive education practices are examined; 117 (45.7%) of the participants thought
that the teachers had the necessary qualifications, and 69 (27.0%) were undecided on
this issue, and 70 (27.4%) of the participants thought that the teachers did not have the
necessary qualifications. When their views on their efforts in education practices are
examined; 47 (18.4%) of the participants thought that the teachers made the necessary
effort, 82 (32.0%) were undecided on this issue, and 127 (49.6%) of the participants
thought that the teachers did not make the necessary effort. When the opinions of the
participants on doing activities in the classroom for acceptance are examined, 69
(27.0%) of the participants show that the teachers make the necessary effort, and 70
(27.3%) are undecided on this issue, and 117 (45.7%) are the teachers. When the
opinions of the participants on whether they do not do activities in the classroom for
the social acceptance of inclusive students and whether the teachers allocate enough
time to the inclusive students, 94 of the participants (36.7%) of the participants spare
enough time, 150 (58.6%) are undecided on this issue. and 12 (4.7 %) of them stated that
teachers do not allocate enough time for inclusive students.

The Views of Education Administrators on Inclusive Students and Normally
Developing Students are shown in Table 4.
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Table 4. Views of education administrators on inclusive students and normally developing

students.
Views of Education Categories f %
Administrators on Inclusive
Students and Normally
Developing Students
Inclusive students negatively 1 do not agree 185 72,3
affect normally developing I am undecided 47 18,4
students. [ agree 24 94
There is a problem between I do not agree 150 58,6
inclusive students and I am undecided 59 23,0
normally developing I agree 47 18,4
students.
Inclusive students take the I do not agree 186 72,7
time of normally developing I am undecided 46 18,0
students. [ agree 24 94
Inclusive education has I do not agree 81 31,6
benefits for inclusive I am undecided 70 27,3
students. I agree 105 41,0
Inclusive education has I do not agree 12 4,7
benefits for normally I am undecided 56 219
developing students. I agree 188 73,5
I think that inclusive I do not agree 137 53,5
students should be educated I am undecided 12 4,7
in different classes. I agree 107 41,7
I think that inclusive I do not agree 70 27,3
education practices should I am undecided 70 27,3
be carried out by special I agree 116 45,3

education teachers.

In Table 4, when the views of the participants on inclusive students and
students with normal development are examined; 185 of the participants (72.3%) did
not think that inclusive students had a negative impact on students with normal
development, 47 (18.4%) were undecided on this issue, and 24 (9.4%) of them said that
inclusive students had a negative impact on students with normal development. When
the opinions of the participants about the inclusive students and the students with
normal development were examined; 150 (58.6%) of the participants do not think that
there is a problem between inclusive students and normal development students, 59
(23.0%) undecided on this issue, and 47 (18.4%) are inclusive and normal development
students. that there are problems among the developmental students, 186 (72.7%) of
the participants do not think that inclusive students take the time of the students with
normal development, 46 (18.0%) are undecided on this issue, and 24 (9%, 4), when the
views of the participants on the benefits of inclusive education for inclusive students
are examined; 81 (31.6%) of the participants thought that inclusive education has no
benefits for inclusive students, 70 (27.3%) were undecided on this issue and 105 (41.0%)
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thought that inclusive education had benefits for mainstreaming students, When the
views of the participants on whether inclusive education is beneficial for students with
normal development or not; Twelve of the participants (4.7%) thought that inclusive
education does not have benefits for students with normal development, 56 (21.9%)
were undecided on this issue, and 188 (73.5%) of them thought that inclusive education
was not beneficial for students with normal development. When the opinions of the
participants on whether inclusive students should receive education in different
classes or not; 137 (53.5%) of the participants do not think that inclusive students
should receive education in different classes, and 12 (4.7 %) are undecided on this issue
and 107 (41.7%) think that inclusive students should receive education in different
classes. When the views of the participants on the implementation of inclusive
education practices by special education teachers are examined; 70 (27.3%) of the
participants do not think that inclusive education practices should be carried out by
special education teachers, and 70 (27.3%) are undecided on this issue, and 116 (45.3%)
of them do not think that inclusive education practices should be carried out by special
education teachers. It was seen that he thought that it should be carried out by his
teachers.

The Opinions of Education Administrators on Problems Experienced in
Inclusive Education Practices are shown in Table 5.

Table 5. Opinions of Education Administrators on Problems Experienced in Inclusive
Education Practices.

Opinions of Education Administrators on Problems Experienced in Inclusive f %
Education Practices

Lack of knowledge of teachers about inclusive education practices 64 25
Lack of a school counselor 17 6,7
Negative teacher attitudes 29 11,3
Negative parental attitudes 17 6,7
Negative peer attitudes 23 9
Too many students in classes 41 16
Unsuitable physical environment 36 14
Lack of equipment 29 11,3
Total 256 100

In Table 5, When the views of education administrators regarding the problems
experienced in inclusive education practices are examined; 64 of the participants (25%)
had a lack of knowledge about inclusive education practices, 17 (6.7 %) of them did not
have a school counselor, 29 (11.3%) had negative teacher attitudes, 17 (6%, 7) negative
parental attitudes, 23 (9%) negative peer attitudes, 41 (16%) the number of students in
the classes is too high, 36 (14%) the physical environment is not suitable, 29 (11.3%)
They stated that there was a lack of equipment.
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Conclusion

In the study, education administrators stated that negative peer and teacher
attitudes are among the problems experienced in inclusive education practices.
Among these problems are the teachers' lack of knowledge about inclusive education
practices, the high number of students in the classrooms, the unsuitable physical
environment, the lack of tools and equipment, the lack of guidance teachers in the
school, and the problems arising from teachers, parents and peers. Similarly, in the
study of Unay, Ercicek, and Giinal (2021), it was determined that education
administrators had some problems in inclusive education practices. In the study
conducted by Sara¢ and Colak (2012), it was determined that the wishes of the
classroom teachers were not taken into account in the inclusive practices in primary
schools, that the inclusive practices were carried out in unsuitable physical conditions,
and that other school officials helped the classroom teachers, but these aids were not
sufficient and functional. In addition, in the study of Calisoglu and Tamsir (2018), it
was determined that teachers had a lack of knowledge about inclusive education
practices. In Kogyigit's (2015) research, it was determined that there are problems
arising from administrators, teachers, students, parents, and the educational
environment in inclusive education. On the other hand, in the study of Bulutoglu and
Ozbas (2019), education administrators stated that the physical environment was
suitable. In the study, it was found that 32.0% of the education administrators had a
medium level of knowledge about inclusive education. In the study of Bulutoglu and
Ozbas (2019), it was seen that the level of knowledge of education administrators about
inclusive education is not sufficient. In the study of Bolat and Ata (2017), it was found
that inclusive education practices were not at the desired level, and the level of
knowledge of education administrators about inclusive education was not sufficient.
The views of education administrators on inclusive education are effective in inclusive
education practices.

In the study, education administrators stated that negative peer and teacher
attitudes are among the problems experienced in inclusive education practices. In the
study of Calisoglu and Tarusir (2018), families stated that normally developing
children exclude children with special needs and cannot communicate with teachers
at the desired level. In the research, it was concluded that 41.7% of the education
administrators thought that inclusive students should receive education in different
classes. In the study of Bulutoglu and Ozbas (2019), it was determined that education
administrators think that inclusive students should receive education in separate
classes. In addition, teachers stated that their level of proficiency in inclusive education
is not at the desired level. It was observed that the teachers did not apply the
provisions of the regulations at the expected level due to their insufficient knowledge
of the field and practice of inclusive education, they did not hold the Individualized
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Education Program (IEP) meetings at a sufficient level, and they stated that the
inclusive students should receive education in a separate class.

In the study of Deniz and Coban (2019), it was concluded that teachers wanted
inclusive education to be done in separate classes. In the study of Bulutoglu and Ozbas
(2019), it was determined that the education administrators were not satisfied with the
attitudes of the parents of the inclusive students. This situation shows the importance
of working in cooperation with all stakeholders involved in inclusive education. In the
research of Calisoglu and Tanisir (2018), education administrators stated that they
distribute inclusive students by paying attention to the legislation, class size and
teachers' willingness and having sufficient experience and experience. Classroom
teachers, on the other hand, stated that they had difficulty by stating that they could
not receive sufficient education regarding inclusive education. In Yazicioglu's (2019)
research titled “Determining the Opinions of School Principals on the Legal
Regulations on Inclusive Education", it was found that the legal regulations on
mainstreaming education in Turkey are sufficient, but there is a need for up-to-date
legal regulations on some issues and there are problems in the implementation of legal
regulations. As a result, it was stated that the legal regulations regarding inclusive
education, which is an important educational model in the education of students with
special needs in Turkey, should be reviewed and the problems related to the legislation
in practice should be determined. In Yazicioglu's (2021) study, it was concluded that
school principals' positive approaches to inclusive education were effective in the
success of inclusive education. This shows that the role of the school principals is
important in inclusive education practices.

In the research, it has been determined that education administrators and
teachers have a lack of knowledge about inclusive education and inclusive education
practices. In this context, face-to-face applied trainings and in-service trainings on
inclusive education can be given to education administrators and teachers. In the study
of Babaoglan and Yilmaz (2010), it was concluded that most of the classroom teachers
did not receive inclusive education and they felt inadequate about inclusive education.
In this context, both education administrators and teachers can be informed about
inclusive education practices. In this way, prejudices towards inclusive education can
be eliminated. In addition, a positive change can be achieved in the negative attitudes
of both education administrators and teachers towards inclusive education.

In the study, it was found that teachers' attitudes were effective on students
with normal development and their families. In the study of Can and Kara (2017), it
was determined that classroom teachers who have knowledge about inclusive
education approach students with special needs more positively than those who do
not. In this context, it is thought that creating educational environments suitable for
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inclusive education and making teachers feel that they are not alone in this process
will increase success. In order to ensure social acceptance, teachers can organize
activities or provide training for students with normal development and their families
with the support of the guidance teacher. It is also very important that education
administrators support teachers in inclusive education. The positive approach of
educational administrators to inclusive education has a significant impact on the
successful execution of inclusive education (Yazicioglu, 2021).

In the study, it was concluded that the classroom sizes were high, the physical
environment was not suitable and there was a lack of equipment. Similar results were
obtained in the study of Batmaz and Cermik (2019). In this direction, the lack of
equipment can be eliminated by making the necessary arrangements for the class size
and physical environment. The guidance teacher is very important in terms of his
position in the school. Counselors are also required to guide teachers by supporting
them on inclusive education practices and Individualized Education Program.
Similarly, in Kogyigit's (2015) study, it was determined that the role of psychological
counselors is important in inclusive education. It was determined that the guidance
teachers organized meetings, individual interviews, in-class activities and seminars for
inclusive education. In addition, it was determined that parents received support from
psychological counselors to solve their problems. The absence of a guidance teacher in
the school causes the teacher to be deprived of support not only in terms of special
education but also in many aspects. For this reason, guidance teachers can be
appointed to schools that do not have guidance counselors, or necessary support can
be provided to these schools from Guidance and Research Centers. In addition, it is
thought that it would be beneficial to provide the necessary personnel support in
inclusive education practices. The participants of this research are education
administrators. In a different study, the opinions of other stakeholders of education in
these institutions can also be consulted. Quantitative research method was used in this
study. In future research, qualitative research can be conducted on the views of
education administrators on inclusive education.
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Genis Ozet
Giris

Normal gelisim diizeyine sahip 6grenciler ile 6zel gereksinimli 6grencilerin ayni
egitim ortaminda egitim almalar1 seklinde tanimlanan kaynastirma egitimi, egitim
yoneticileri, 6gretmenler, 6grenciler, veliler vb. tim paydaslarin isbirligi iginde
calismalarini gerektirmektedir. Arastirmalar, kaynastirma egitimi
uygulamalarinin basarisinda yasal diizenlemelerin, egitim yoneticilerinin,
ogretmenlerin, Rehberlik Arastirma Merkezlerinin (RAM), okullarin fiziki
kosullarinin, normal gelisim ve 6zel gereksinimli 6grencilerin ve ailelerinin etkili
oldugunu gostermektedir (Batu ve Kircaali Iftar, 2011; Guckert ve digerleri, 2016;
Unal ve Ahmetoglu, 2017). Kaynastirma egitimi uygulamalarmin basarili
olabilmesi i¢in bu faktorlerin birlikte c¢alismasi, birbirini tamamlamasi ve
desteklemesi gerekmektedir (Atkin, 2013; Batu ve Kircaali Iftar, 2011; Yildiz vd.,
2016). Yapilan arastirmalarda okul yoneticilerinin kaynastirma egitimine yonelik
goruslerinin ¢ok onemli oldugu (Yazicioglu, 2021) ve kaynastirma egitimine
yonelik stratejilerin gelistirilmesi gerektigi (Ainscow ve Sandill, 2010; Bittner vd.,
2020) sonucuna ulasilmistir. Kaynastirma egitimi uygulamalar1 kapsaminda
egitim yoneticilerine de Onemli gorevler diismektedir (Celikten, 2016).
Kaynastirma egitimi ile ilgili yapilan arastirmalar incelendiginde, kaynastirma
egitiminde egitim yoneticilerinin rolti ¢ok onemli olmakla birlikte bu konuda
yeterli arastirma yapilmadigr gortilmektedir. Egitim yoneticilerinin okullarda
lider konumda olmasi, bu baglamda kaynastirma egitiminde yol gosterici olmasi
da bu konuda arastirma yapilmasi ihityacin1 dogurmustur.

Bu arastirma kapsaminda egitim yoneticilerinin kaynastirma egitimine iliskin
gortis ve oOnerilerinin belirlenmesi ve bu dogrultuda alana katki saglanmas:
amaclanmaktadir.

Yontem

Bu arastirmada nicel arastirma yontemlerinden biri olan betimsel tarama
modeli kullanilmistir. Betimsel tarama modelinde ge¢miste var olan ya da halen
var olan bir durum betimlenmeye calsilir. Bu tiir arastirmalarda incelenen
konular ayrmtili olarak incelenmektedir. Betimsel tarama arastirmasinda
sistematik bir inceleme yapilmaktadir. Sonrasinda, frekans analizi yapilarak bir
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veri seti olusturulmaktadir. Bu sekilde betimsel tarama, arastirma alamyla ilgili
durumu ortaya koymaktadir (Karasar, 2006). Bu arastirmanin evrenini 2021-2022
egitim-o6gretim  yilinda Ankara'da gorev yapan egitim yoOneticileri
olusturmaktadir. Arastirmanin 6rneklemini, egitim yoneticileri arasindan basit
seckisiz drnekleme yontemiyle secilen 256 egitim yoneticisi olusturmustur.

Veri Toplama Araclar1

Kisisel Bilgi Formu: Literatiir taramasi yapildiktan ve uzman gorisu
alindiktan sonra arastirmacit tarafindan gelistiren Kisisel Bilgi Formu
kullanmilmistir. Kisisel Bilgi Formu'nda cinsiyet, yas, egitim diizeyi, meslek, okul
ve algilanan gelir diizeyi ile ilgili sorular bulunmaktadair.

Kaynastirma Egitimi Uygulamalar1 Egitim Yoneticilerinin Goriis ve
Onerileri Formu: Literatiir incelendiginde, egitim yoneticilerinin kaynagtirma
egitimine yonelik gortisleri ile ilgili yeterli diizeyde arastirma yapilmadig:
gortilmtisttir. Yapilan arastirmalarda goriildiigti tizere egitim yoneticilerinin
kaynastirma egitimine iliskin gortislerinin 6nemli oldugu gortilmektedir
(Yazicioglu, 2021). Bu nedenle bu konuda arastirma yapilmasina ihtiyag
duyulmustur. Arastirmada, literatiir taramasi yapilarak egitim yoneticilerinin
kaynastirma egitimine iliskin goriisleri incelenmistir. Daha sonra bu konuyla ilgili
anket maddeleri belirlenmis ve taslak form olusturulmustur. Arastirmada
olusturulan formun kapsam gecerliligini saglamak icin iki 6zel egitim uzmamn ve
iki 6l¢me uzmanindan goriis alinmistir. Uzmanlardan alinan dontitler sonrasinda
oén bagvuru formu olusturulmustur (Biyiikoztiirk, 2005). On uygulamanin
ardindan Kaynastirma Egitimi Uygulamalarina Mliskin Egitim Yoneticileri Gortis
ve Oneri Formu'na son sekli verilmis ve bu calismada kullanilmistir.

Verilerin toplanmasi ve analizi

Arastirma Ankara ilinde gergeklestirilmistir. Arastirmanin verileri, Google
Forms aracilifiyla toplanmistir. Calisma yapilmadan ¢nce Kirikkale Universitesi
Sosyal ve Beseri Bilimler Arastirmalar Etik Kurulu ile Milli Egitim Bakanliginin
23.05.2022 tarih ve 05 numarali oturumunda gerekli etik izin almmis olup
arastirma goniilli katilimcilarla gerceklestirilmistir. Kisisel Bilgi Formu ve
Kaynastirma Egitim Uygulamalarina Mliskin Egitim Yoneticilerinin Goriis ve
Onerileri Formu 256 egitim yoneticisine uygulanmigtir. Aragtirmada egitim
yoneticilerinin kaynastirma egitimi uygulamalarina iliskin goritis ve Onerileri
betimsel analiz yontemiyle analiz edilmistir. Veriler sisteme girildikten sonra
bilgisayar destekli istatistik programu ile analizler yapilmustir.



