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Abstract:

Due to both sociological and psychological effects, the diagnosis, effective handling, and
minimization of abuse are of vital importance. In recent years, the management,
prevention, diagnosis, and reporting of abuse cases within the school environment, which
has seen a notable increase, are crucial for the recognition and prevention of abuse
incidents. In this regard, teachers and educational leaders working in schools play a key
role in addressing abuse issues. This research was conducted to determine the knowledge
and awareness levels of educational leaders about child abuse. The research utilized a
basic qualitative research method. The study's participant group consisted of 15
educational leaders working in the city center of Karabiik during the 2021-2022
academic year. Data were collected through semi-structured interviews, and the collected
data were analyzed through content analysis. As a result of the research, it was revealed
that educational leaders possess correct but incomplete information about child abuse;
however, their knowledge and awareness about how to proceed and behave when faced
with abuse are at a low level. These findings suggest the necessity of including abuse-
related topics in the pre-service and in-service training of educational leaders.
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INTRODUCTION

The term "child" represents a specific stage in human life. It typically encompasses the age
range from birth to adolescence (Schapiro, 1999). A child is an individual who has not yet
reached the level of maturity, both physically and emotionally, and has not achieved adulthood
and maturity. The first article of the United Nations Convention on the Rights of the Child,
adopted on November 20, 1989, stipulates that unless a person has attained the age of eighteen
and is considered an adult, every individual is considered a child until they reach the age of
eighteen or begin their nineteenth year. However, it should be noted that these expressions may
vary according to cultural and social factors (Karadogan, 2019).

Children generally represent a period in which they shape the future of societies, experiencing
processes of growth, development, and learning. Therefore, it is of great importance for children
to grow and develop in a healthy and supportive environment. On the other hand, among the
negative events that children may encounter in their life processes, abuse is also present.
According to the Turkish Language Association (TDK), abuse is defined as the misuse of good
intentions. Child abuse, on the other hand, refers to the behavior of parents or caregivers who
are responsible for the child, which negatively affects the physical, mental, and emotional
development of the child for any reason other than accidents, harming the child's physical and
mental health (Kaytez, et al., 2018). The critical point regarding child abuse is that the action
or behavior negatively affects the child's mental, physical, psychosocial development, and
health. When examining the literature, it is noteworthy that child abuse is categorized under
four main headings: physical abuse, sexual abuse, emotional abuse, and economic abuse (Aral,
2001).

Physical abuse is defined as the accidental injury of a child. While physical abuse is the easiest
type of abuse to diagnose, sexual abuse is considered the most challenging to identify. In
families where sexual abuse is common, certain pathological characteristics such as early
parenthood, divorce, alcohol and substance abuse, and violence stand out (Adali, 2007; Beter,
2010; Bulut, 1996; Hanci, 2002; Kara, Bicer & Gokalp, 2004; Kozcu, 1991; Unal, 2008).
Anxiety disorders, nightmares, and phobias are often seen in children who have experienced
sexual abuse. Emotional abuse, another form of abuse, can exist in the presence of sexual and
physical abuse or continue to exist even when these two forms of abuse are eliminated.
Emotional abuse can lead to aggression, loss of self-esteem, mental and physical developmental
delays, tension, and other issues in children who have been subjected to it (Tiras¢1 & Goren,
2007). Economic abuse is described as caregivers making a profit from children by employing
them or having children work in jobs that hinder their physical and emotional development,
violate their rights, or work as low-paid labor (Aydin, 2018).

Child abuse is a highly sensitive issue that dates back to ancient times in human history.
However, it has been perceived as an international problem and efforts to find solutions have
spanned approximately a century. Cases of child abuse, such as throwing babies into rivers,
selling children as slaves, sacrificing them, and subjecting them to inhumane treatment, were
prevalent in densely populated countries like India and China. In Roman society, there were
laws that allowed the sale or even killing of children. The burial of live girls was also a common
practice (Pelendecioglu & Bulut, 2009).
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The first medical evaluation of child abuse was conducted in 1860 by the French forensic
medicine professor Ambres Tardieu. Ambres Tardieu brought the issue to the forefront for the
first time by conducting a study involving thirty-two children who were beaten to death as a
result of sexual and physical abuse. In 1946, "Caffey Syndrome" was added to the literature by
Caffey, and in 1961, "Battered Child Syndrome" was added by Kempe. In the 1970s, the
importance of sexual abuse was realized, and after the 1980s, it became clear that emotional
abuse is as important as other forms of abuse (Acehan, et al., 2013).

Although child abuse is a comprehensive phenomenon, physical abuse takes precedence within
the scope of child abuse. For example, in a study conducted by Aral (1997), it was found that
65.72% of children had experienced physical abuse by their parents. According to the Child
Abuse and Domestic Violence Survey in Turkey, it is understood that 56% of children aged 7-
18 in Turkey have been subjected to physical abuse (Biiyiikyazici et al., 2010, cited in Aydin,
2018).

There are certain risk factors for child abuse. These risk factors consist of social risks, family-
related risks, and child-related risks. Among the social risks are high unemployment, poverty,
high crime rates, the absence or scarcity of social services, while family-related risk factors
include single parenthood, step-parenting, emotional inadequacy, poor communication,
physical and sexual abuse during childhood, alcohol or drug addiction. Child-related risk factors
often include low birth weight, disability, and prematurity (Deveci & Acik, 2003).

Child abuse is a highly sensitive and critical issue that requires close attention. Since teachers
play significant roles in preventing abuse and managing the process, some school-based
interventions are directed at them. Teachers are in a crucial position as they are involved in
direct communication with children, especially in identifying high-risk groups. Abused children
often experience more behavioral, emotional problems, and learning difficulties compared to
other children. Therefore, it is essential that teachers take an active role in identifying these
children, closely monitoring them, and referring them to the necessary units with early guidance
and counseling services. Schools spend a significant amount of time with children, particularly
during the compulsory twelve-year education period, compared to their homes. Therefore,
educational institutions and the teachers and educational leaders working in them bear a
significant responsibility in preventing child abuse. On the other hand, educational institutions
can also be places where child abuse occurs. Increasing the awareness of teachers who interact
closely with school-age children is a priority in terms of preventive measures (Tugay, 2008). In
this regard, the main responsibilities of educational leaders include taking preventive measures
against abuse and neglect, creating a safe school environment, ensuring healthy crisis
management in case of emergency, including stakeholder education, having competence in
legal aspects, and conducting activities to increase public awareness (Kogtiirk, 2018).

When reviewing the related international and national literature, it can be seen that some
research has been conducted on child abuse and educational leaders. Among these, the study
conducted by Newberger and Cook (1983) aimed to raise awareness about child abuse among
parents. Mclintyre (1987) examined teachers' awareness of child abuse and neglect. In another
study conducted by Dias, Smith, DeGuehery, Mazur, Li, Shaffer (2005), an attempt was made
to determine who the perpetrators of abuse typically are. A study by McKee & Dillenburger
(2009) aimed to identify the needs of teacher candidates regarding child abuse and neglect.
Kiirklii (2012) determined the level of awareness of teachers about child abuse and neglect,
while Can-Yasar, Inal-Kiziltepe & Kandir (2014) attempted to reveal the awareness of teacher
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candidates regarding physical abuse. Erol (2015) raised awareness about the symptoms of abuse
among teachers working in preschool education institutions, while Ustiindag, Senol & Maden
(2015) identified parents' knowledge about child abuse. In a study by Yasar & Senol (2015),
the attitudes of teacher candidates towards child sexual abuse were examined, and Kaytez,
Yiicelyigit & Kadan (2018) conducted research on child abuse and its types.

As can be seen, in the literature, various studies have been conducted that attempt to determine
the knowledge and awareness levels of different stakeholders regarding child abuse. However,
regarding research conducted on the knowledge and awareness levels of educational leaders
about child abuse, there appear to be some limitations in terms of quantity and quality.
Therefore, it is believed that this research will fill the existing gaps in the literature, provide
guidance to educational leaders, teachers, students, and researchers in preventing child abuse
cases and advocating for the rights of victims, and serve as an inspiration for future research.

The Aim of Study
The purpose of this research is to reveal the knowledge and awareness levels of educational
leaders regarding child abuse. The research sought answers to the following questions:

1. What are the thoughts of educational leaders regarding the concept and content of
abuse?

2. What are the thoughts of educational leaders regarding cases of child abuse occurring
in schools?

3. What recommendations do educational leaders have for the prevention of child abuse
cases in schools?

METHOD

Research Model

While all qualitative research is concerned with how meaning is constructed, the primary
purpose of basic qualitative research is to uncover and interpret these meanings (Merriam,
2018). Basic qualitative research is a qualitative approach that encompasses all types of
qualitative research. As known, qualitative research can be conducted as basic qualitative
research without being confined to a specific design. Most field research conducted in the field
of education using qualitative methods is inherently interpretive. Researchers may employ a
more flexible research design instead of adopting a specific research design such as grounded
theory, phenomenology, case study, narrative inquiry, or ethnography. This flexible design can
be described as generic, basic, or interpretive. However, since all qualitative research is
interpretive, and the term "generic” may lead to vague interpretations, it has been suggested
that the term "basic qualitative research™ is more appropriate for these types of studies. The
main goal of basic qualitative research is to interpret and uncover the meanings constructed
through social interactions (Merriam & Tissdell, 2016). In this research, limitations such as the
difficulty of reaching the sample group and the refusal of educational leaders who initially
agreed to participate in the research to later participate have been effective, despite its broader
scope and flexible framework compared to other qualitative research designs.
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Study Group

In this research, purposive sampling methods, specifically typical case sampling, were
employed. It is well known that typical case sampling is frequently used in qualitative research.
This method allows the researcher to select typical and representative examples to understand
a specific situation or phenomenon, thereby facilitating the use of examples that best symbolize
the situation or phenomenon under investigation. These examples should provide
comprehensive and meaningful data for analysis while also possessing the characteristics
targeted by the research (Yildirim & Simsek, 2011). Due to its ability to allow in-depth research
and reveal rich situations in terms of information, typical case sampling was utilized in the
study.

The study group of the research is comprised of 15 educational leaders working in state schools
in the central district of Karabiik province under the Ministry of National Education (MNE).
Data related to the participants are presented in Table 1. According to the table, 5 of the
participants are female, and 10 are male. The age range of the participants varies between 39
and 60. In terms of professional experience, periods ranging from 12 to 35 years are prominent,
while the types of schools where they serve include 6 primary schools, 6 middle schools, and 3
high schools.

Table 1. Participants’ information

Nickname Gender Age Job Experience (Year) Type of School
K1 Female 48 26 Primary School
K2 Female 39 16 Secondary School
K3 Female 51 28 Primary School
K4 Female 35 12 Secondary School
K5 Female 41 17 Secondary School
K6 Male 57 35 High School
K7 Male 51 29 High School
K8 Male 44 20 Secondary School
K9 Male 40 17 Primary School

K10 Male 42 18 Secondary School
K11 Male 55 23 Primary School
K12 Male 55 20 Primary School
K13 Male 39 14 Secondary School
K14 Male 48 25 High School
K15 Male 60 35 Primary School

Data Collection Tool and Development

In basic qualitative research, data can be collected through interviews, observations, and
documents (Merriam and Tissdell, 2016: 24). In this research, data were collected using a semi-
structured and non-directive interview technique. As known, an interview is a data collection
technique carried out through oral communication (Karasar, 2002). The interview form
technique is prepared to obtain the same type of information from different individuals by
focusing on similar topics (Patton, 1987). Interviews are often based on open-ended questions.
In addition, in this research, the semi-structured interview was used due to its potential to
provide systematic and comparable information from different individuals in a structured form,
in line with a pre-prepared interview protocol.
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For a study to gain scientific validity, it must be subjected to an evaluation based on validity
and reliability criteria (Yildirim & Simsek, 2011). In this regard, while developing the interview
form, the relevant literature was first reviewed. In the second stage, the draft semi-structured
interview form was presented to 1 expert in educational sciences, 2 experts in human rights
education, and 1 language expert. In the third stage of the research, the draft interview form
was applied to three educational leaders who were not included in the sample group for pilot
testing. After the pilot testing, the questions in the interview form were examined to determine
if they covered the topic, and if the questions were clear and understandable to everyone. Based
on the feedback received, the semi-structured interview form was finalized.

Data Collection

In collecting data, initial interviews were conducted with the sample group. Face-to-face
interviews were carried out in the offices of educational leaders at different times during the
2021-2022 academic year by the researchers. Participants were provided with information about
the purpose and significance of the research. After giving the participants preliminary
information, the process was carried out based on voluntariness and confidentiality. Participants
were given a specific time to answer the questions effectively. Each interview was completed
in a single session within an approximate fifteen-minute time frame. Voice recording equipment
was used for data recording. The audio recordings were transcribed into written text, and
participant confirmation was obtained.

Data Analysis

In this research, data were analyzed using content analysis. Content analysis is described as
"any effort to reduce and make sense of large qualitative material to identify the basic
consistencies and meanings” (Patton, 2014, p. 453). Content analysis was preferred in this
research due to its ability to reveal the general trend on the subject and guide future research of
this kind.

In the analysis of data obtained in the research, codes and themes were initially created. The
results were consolidated around these identified themes, and the frequencies and percentages
of recurrence were presented in tables. The opinions of two experts in the fields of education
and human rights education were sought regarding the created codes and themes, and their
agreement was checked. The data obtained from the research were categorized into criteria,
distinctions, benefits, dimensions, and potential issues based on the statements of the
participating educational leaders. Additionally, quotations were taken from the expressions of
the participating educational leaders and coded with pseudonyms (K1, K2, Ka3...) for
anonymity.

To ensure the validity and reliability of the research data, the following strategies were
employed: credibility (internal validity), transferability (external validity), confirmability
(external reliability), and dependability (internal reliability). In this context, to establish the
credibility of the research, certain information about the participants was provided, and the
condition of transferability was attempted by presenting statements based on the participants'
views. To ensure the confirmability of all data obtained in the research, all data were shared
directly and preserved for review by relevant parties. Furthermore, to ensure the reliability of
the data, researcher triangulation, a method of triangulation, was used. Triangulation is
generally used to examine data from different sources, and it is used to construct a consistent
validation of themes (Creswell, 2016, p. 201). Researcher triangulation, on the other hand,
involves the presence of multiple researchers in the process from data collection to analysis and
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interpretation (Denzin, 1978, as cited in Bagkale, 2016). In this context, by using the Miles and
Huberman formula (A = C/ (C + [1) x 100), data were analyzed by a social studies education
specialist other than the researchers to check for agreement. In this formula, A represents the
reliability coefficient, C indicates the number of terms on which consensus is reached, and [ is
the number of terms on which consensus is not reached. A minimum consensus rate of at least
80% is required between two coders (Baltaci, 2017). In this research, the reliability coefficient
between the researchers was found to be 87%, and data analysis was considered reliable.

FINDINGS
This section includes the findings obtained as a result of the analysis of the research data:

Opinions on the views of educational leaders regarding the concept and content of abuse: In
the context of this research question, the nature of abuse, its types, and categories of perpetrators
have come to the forefront. The findings are explained below under subheadings:

Participants' views on the concept of abuse: As seen in graph 1, a significant proportion of
participants (66%) define abuse as the misuse of good intentions. The percentage of those
defining abuse as sexual assault (13.33%), child abuse (6.66%), breach of trust (6.66%), and
pressure (6.66%) is quite low. According to Participant 7 (P7), abuse is defined as "the misuse
of good intentions,” a definition that directly aligns with the one provided by the Turkish
Language Association (TDK). It is noteworthy that the majority of those who view abuse as the
misuse of good intentions are men. On the other hand, according to Participant 15 (P15), abuse
is "sexual assault."

Abuse
12

10
10

2
0
Sexual Assault  Abuse of Goodwill Child Abuse  Disruptive Behavior Pressure

Graph 1. Data regarding participants' views on the concept of abuse

Participants’ views on types of abuse: In graph 2, participants' opinions regarding the types of
abuse are presented. Accordingly, 40% of the participants ranked sexual abuse as the most
recognized type of abuse. According to Participant 1 (P1), the most well-known type of abuse

231



/. KINASAKAL & Investigation of Education Leaders' Knowledge and Awareness
S. KAYMAKCI Levels on Child Abuse

is expressed as, "When we talk about abuse, the first thing that comes to mind is sexual abuse."
Following sexual abuse, physical (33%) and emotional (27%) abuse come in succession. It is
worth noting that while the concept of abuse primarily refers to the misuse of good intentions,
in the ranking of abuse types, sexual abuse (40%) stands out as the most well-known form of
abuse. There is a discrepancy between these two themes. On the other hand, Participant 13
(P13) expressed the most well-known type of abuse as, "Physical abuse is the type of abuse |
have encountered and known the most." Participant 14 (P14) responded to the same question,
"I was often subjected to emotional abuse as a child. That's why my answer is emotional abuse."
While participants argue that the most common form of abuse is sexual abuse, they describe
abuse not as sexual assault but as the misuse of good intentions.

Types of Abuse

mSexual mPhysical mEmotional

Graph 2. Data on participants' views on types of abuse

Participants' views on abuse perpetrators: In academic language, translate to English: Nearly
all of the participants (86.66%) stated that perpetrators of abuse are generally men. This
perception is prevalent worldwide. Especially in cases of sexual, physical, and emotional abuse
of children, men tend to play a dominant role (Gannon & Rose, 2008; Sevim & Atas, 2016;
TTB, 2022). In cases of domestic abuse, figures such as fathers, stepfathers, and older brothers
can be the perpetrators of these abuses. According to K4, abusers are described as follows:
"Abuse is usually carried out by men against the opposite sex." Participant 6 (K6) expressed a
similar view, stating, "Most of the abusers are men.” Participant 10 (K10) shared their
perspective by saying, "As a man, unfortunately, | have often seen that the perpetrators of abuse
are usually my fellow men."
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Graph 3. Data on participants' opinions towards abuse perpetrators

Opinions on educational leaders' thoughts regarding child abuse cases that occur in schools:
Within the scope of this research question, the most challenging type of abuse to diagnose, the
variables determining the institutions they hold responsible for abuse, and the awareness levels
regarding abuse cases have emerged as prominent categories. The findings are explained in
subheadings below:

Participants’ opinions on the most challenging type of abuse to diagnose: In graph 4,
participants' opinions on the most challenging type of abuse to diagnose are presented.
Emotional abuse (58%) emerged as the most difficult type of abuse to diagnose. It was followed
by sexual abuse (26%) and physical abuse (16%). Emotional abuse is also the least encountered
type of abuse, as seen in graph 2. According to Participant 2 (P2), the most challenging type of
abuse to diagnose is emotional abuse. They stated, "Emotional abuse may require expertise in
diagnosing, while identifying sexual or physical abuse may be easier." Participant 4 (P4)
expressed, "Sexual abuse is a form of abuse that is very apparent both physically and mentally,
so it may be easier to diagnose.” On the other hand, Participant 9 (P9) said, "Diagnosing
emotional abuse requires separate expertise.”
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The Most Challenging Type of Abuse to Diagnose

mEmotional Abuse  m Sexual Abuse  mPhysical Abuse

Graph 4. Data regarding the participants' opinions on the most challenging type of abuse to diagnose

Participants' views on the institutions they hold responsible for abuse: In graph 5, participants'
views on the institutions they hold responsible for abuse are examined. According to the data,
participants identify the Ministry of National Education (MNE) as the main institution
responsible for addressing abuse and bearing the most significant responsibility, with 33%. 24%
of the participants mentioned that the biggest responsibility concerning abuse lies with the
Police Organization. However, whether the Police Organization bears responsibility before the
Ministry of National Education in any abuse case is a subject of debate. Participant 5 (P5)
indicated the Ministry of National Education by stating, "We can overcome many problems
through education and awareness initiatives." Participant 8 (P8) has assigned primary
responsibility to the Police Organization by expressing, "A reduction in the number of abuse
cases can be achieved through more meticulous and sensitive work by law enforcement
agencies.” On the other hand, Participant 15 (P15) stated that awareness-raising efforts by the
Ministry of Family and Social Policies can prevent abuse cases, emphasizing that the
responsibility for addressing abuse lies with the Ministry of Family and Social Policies.
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Institutions Responsible for Addressing Abuse

u MNE

m Police

= Ministry of Family and Social
Policies
Prosecution Office

m Family

m Media

Graph 5. The data regarding participants' views on the institutions they hold responsible for abuse

Opinions on the Factors Influencing Awareness of Abuse Cases: In Graph 6, participants'
opinions on the factors influencing awareness of abuse cases are presented. The majority of
participants (73.33%) attributed the increase in abuse cases or their increased visibility to media
organizations. It was stated that pre-existing cases of abuse became more widely known through
media outlets. On the other hand, only one participant mentioned that awareness of abuse cases
was due to families becoming more informed. Three participants expressed their views on this
matter, indicating that both media organizations and families becoming more aware were
effective. Participant 3 (P3) stated: "As the media covers abuse cases more extensively, people's
awareness of this issue also increases.” Participant 11 (P11) stated, "Today, the increasing
awareness of families and the more frequent coverage of this issue in the media have contributed
to raising awareness of abuse cases."
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Abuse Awareness

m Media ~mRaising Awareness of Families Both

Graph 6. Data regarding the participants' opinions on the variables that determine the awareness levels of abuse
cases

Opinions on recommendations made by educational leaders to prevent child abuse cases
occurring in schools: In the scope of this research question, various categories emerged,
including what can be done to prevent abuse cases, the paths to follow in case of abuse cases,
a roadmap for handling abuse cases, and the need for education on abuse. The findings are
explained below in subheadings:

Participant Views on Preventing Abuse Cases: In graph 7, participants emphasize that the most
crucial factor in preventing or minimizing abuse cases is raising awareness among parents
(64%). Participant 10 (P10) mentioned, "To prevent child abuse, the first step should be raising
awareness among parents.” On the other hand, Participant 14 (P14) expressed the opinion, "To
prevent various crimes, including abuse, | believe that punishments should be much more
deterrent.”
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m Raising Awareness of Families m Increasing Penalties m Increasing Publice Service Ads

Graph 7. Data on participants' opinions on what can be done to prevent abuse cases

Participant Views on the Paths to Follow in Case of Abuse Cases: In Figure 8, data related to
participants' experiences with abuse cases and the roadmap to follow in such situations are
presented. The majority of the participants (80%) have not encountered any abuse cases so far,
and therefore, they mentioned that they do not know where to turn and what steps to take in a
crisis situation. Participant 1 (P1) expressed their views by stating, "l have not come across a
person who has been abused so far. If | encounter one, | don't know what to do." Participant 7
(P7) shared their experience, saying, "One of our students was abused by a parent. We
immediately reported it to the police.”

m| know =] do not know

Graph 8. Data on the steps to be followed in case of abuse

Participants' Need for Training on Child Abuse: In graph 8, it was concluded that participants
do not have any idea about where to turn in case of any abuse situation. In this context, Figure
9 reveals a similar pattern, with nearly all participants expressing a need for in-service training
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related to child abuse (93.33%). Participant 6 (P6), regarding this matter, stated, "As a public
servant, one of our legal responsibilities is to report abuse incidents to the competent
authorities. However, 1 do not believe I have enough knowledge at this point.” Another
participant, Participant 12 (P12), who elaborated on this point, expressed the need for training,
saying, "Throughout my undergraduate education and my professional career, | have not
received any training on this issue. Consequently, | feel inadequate and lacking in this area."
In-service training activities will be informative about the scope of these activities, how
education leaders and teachers should respond if they encounter any abuse cases, and where to
seek help.

14
12

10

No

Yes

HYes mNoO

Graph 9. Data regarding participants' needs for education about abuse
DISCUSSION, CONCLUSION, AND RECOMMENDATIONS

Abuse, regardless of its type, has a destructive and profound impact on individuals. When it
comes to children, abuse requires even more careful consideration. Cases of sexual, physical,
emotional abuse, and violence endured by children significantly affect their entire lives.
Findings obtained as a result of this study, which examined the level of knowledge and
awareness of education leaders regarding child abuse, are discussed below in line with the
research questions:

From the findings, it can be observed that a majority of participants defined abuse as the misuse
of goodwill, emphasizing a negative interpretation of abuse. Education leaders typically focus
on emotional aspects rather than physical aspects when dealing with abuse. In the literature, it
is noted that Guner, Guner and Sahan (2010) and Kara, Bicer, and Gokalp (2004) have also
provided similar definitions of abuse. Therefore, it can be said that the participants have a basic
level of awareness of the concept of abuse.

The findings indicate that participants are concerned with three different types of abuse: sexual,
physical, and emotional abuse. These forms of abuse resemble the results of studies conducted
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by Pelendecioglu & Bulut (2009) and Altun & Uzuner (2016). Furthermore, participants
predominantly associate abuse with sexual abuse. Hence, it can be argued that the increased
awareness about abuse in recent years initially centered on sexual abuse. However, it should
not be forgotten that children often experience emotional or physical abuse at schools.

Participants' views point out that males are mainly considered as the perpetrators of abuse.
These results are consistent with a study conducted by Dias, Smith, DeGue, Mazur, Li, Shaffer
(2005). According to this study, abuse perpetrators are usually fathers or stepfathers. It can be
concluded that despite the years passing, abuse perpetrators remain mostly the same. The reason
men are more likely to engage in abuse than women can be attributed to their different mental
and physical makeup compared to women.

The findings indicate that participants find it easier to diagnose sexual and physical abuse than
emotional abuse. Although various studies have been conducted on sexual and physical abuse,
the number of studies on emotional abuse is considerably lower. In the studies conducted, the
content generally covers the definition, types, and measures to prevent emotional abuse
(Ustundag, 2022). These results are consistent with the study findings.

Participants assign responsibility for handling abuse cases primarily to the Ministry of National
Education (MEB) and the Police Organization. When it comes to child abuse, it is expected that
the MEB is the first institution that comes to mind. In a study, Koca (2012) stated that teachers
have an obligation to report to the competent authorities when they learn that a crime has been
committed against one of their students. Similarly, Celiloglu (2018) and Kocturk (2018) also
aimed to outline the responsibilities and duties of school staff to reduce and prevent abuse cases.
Furthermore, a study conducted by Buber and Taylan (2023) emphasized that reports of abuse
incidents made by schools and law enforcement agencies are quite high.

Participants place the primary responsibility for raising awareness about abuse cases on media
organizations. In a study by Turk, Hamzaoglu, Yayak, and Senyuva (2021), it was emphasized
that associating child abuse with specific professions is not sufficient to solve the problem and
that it is important to consider abuse as a societal problem. It was suggested that informative
public service announcements in written and visual media should be prepared. In recent years,
the increased focus of media organizations on the issue aligns with these findings.

Participants emphasized the importance of raising awareness among parents as the most
significant factor in preventing or minimizing abuse cases. They believe that parents should be
informed to prevent child abuse. In addition, parents should be educated about what abuse is,
what it encompasses, and what should be done in case of abuse. It is crucial to establish
boundaries and convey these to the child with the help of family members, who are responsible
for the care and supervision of children, including being conscious of abuse. Similarly, a study
by Ustundag, Senol, and Magden (2015) concluded that parents lack sufficient knowledge about
sexual abuse. This situation corroborates the findings of this study. It is essential to educate
parents on which behaviors are risky for children, how to say no when necessary, and who and
where to seek help in case of emergency (Kaytez, et al., 2018; Turkbay, et al., 1998).

As the initial response to abuse cases, especially child abuse, is crucial, education leaders should
receive in-service and pre-service training in this regard. A module should be developed to
provide information to education leaders about the Child Protection Law, signs of sexual abuse,

and the units that should be contacted in case of encountering sexual abuse. Information
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regarding the legal aspects (laws, sanctions, legal process, places for reporting, how to contact
these places, rehabilitation process, etc.) should be included in educational programs.

As a country that has signed the Convention on the Rights of the Child, Turkey is committed
to protecting children from maltreatment and working on related efforts at the international
level. However, in Turkey, there is no educational or legal regulation regarding the roles of
educators in preventing child abuse. Therefore, it is necessary to develop a module that also
includes legal arrangements related to the roadmap that education leaders should follow in cases
of child abuse.

In Turkey, the issue of child abuse requires comprehensive and multidisciplinary approaches
involving professionals from various disciplines (pediatricians, psychologists, counselors,
teachers, social workers, etc.). Preventing child abuse necessitates a collective effort by society,
starting with education leaders, teachers, and other stakeholders who spend time with children.
It is of utmost importance to increase awareness through workshops and trainings conducted
by multi-disciplinary teams, consisting of child psychologists and professionals working in the
field of child sexual abuse. These efforts should be coordinated to effectively handle potential
abuse cases, considering their multidimensional nature. Therefore, it is crucial to raise
awareness in society about children’s rights and abuse, and to establish a national action plan
against child abuse, ensuring better coordination between various institutions and individuals,
including the Ministry of National Education, the Ministry of Health, the Ministry of Justice,
the Ministry of Family and Social Policies, the Ministry of the Interior, the Ministry of Labor,
the Turkish Medical Association, and the Bar Associations, as well as voluntary individuals
and organizations.

In conclusion, education leaders, school counselors, and guidance counselors play a critical role
in preventing, identifying, and intervening in child maltreatment. Counseling services in
schools should not be provided randomly, and those who provide counseling should be
qualified. In addition to education leaders, a similar study can be conducted with school
guidance counselors, who are considered the second-degree responsible for handling abuse
cases.
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Egitim Liderlerinin Cocuk Istismarina Yénelik Bilgi ve Farkindahik
Diizeylerinin Incelenmesi

Oz:

Gerek sosyolojik gerekse psikolojik etkileri nedeniyle istismarin teghisi, minimum hasarla atlatilmasi ve
olabildigince en aza indirgenmesi hayati onem tasimaktadir. Son yillarda kayda deger artis gosteren okul ici
istismar vakalarinda krizi yonetme, énleme, teshis ve bildirim gibi durumlar istismar olaylarimin taninmasi ve
durdurulmas: agisindan oldukga onemlidir. Istismar konusunda ise kilit noktayr okullarda gérev yapan
ogretmenler ve egitim liderleri olusturmaktadir. Bu arastirma, egitim liderlerinin ¢ocuk istismart hakkinda bilgi
ve farkindalik diizeylerini belirlemek amaciyla yapilmistir. Arastirmada temel nitel aragtirma ydntemi
kullamilmistir. Arastirmamin katilimer grubunu 2021-2022 egitim-ogretim yilinda Karabiik il merkezinde gérev
yapan 15 egitim lideri olugturmugtur. Veri toplama aract olarak yart yapilandirilmig goriismenin kullanildigi
arastirma kapsaminda toplanan veriler icerik analizi araciligiyla ¢oziimlenmistir. Arastirma sonucunda egitim
liderlerinin ¢ocuk istismart konusunda dogru ancak eksik bilgilere sahip olmakla birlikte; istismar karsisinda nasil
bir yol izleyecekleri ve nasil davranacaklar: konusunda bilgi ve farkindaliklarinin diigiik diizeyde oldugu ortaya
ctkmistir. Bu sonuglarin egitim liderlerinin hizmet oncesi ve hizmet igi egitimlerinde istismar konusuna da yer
verilmesinin gerekliligine isaret ettigi soylenebilir.

Anahtar Kelimeler: Egitim lideri, ¢ocuk, istismar, okul.
GIRIS

Cocuk, insan yagaminin belirli bir evresini temsil eden bir terimdir. Genellikle dogumdan
ergenlik donemine kadar olan yas aralifim1 kapsar (Schapiro, 1999). Cocuk, heniiz fiziksel,
duygusal ve toplumsal acgidan yetiskinlik ve olgunluk seviyesine erismemis bir bireydir. 20
Kasim 1989 yilinda kabul edilen Birlesmis Milletler Cocuk Haklar1t S6zlesmesi’nin ilk
maddesinde; sahsin erken bir zaman diliminde resitligi s6z konusu degilse, on sekiz yasina
ulasincaya kadar her birey ¢ocuk kabul edilirken, on sekiz yasini doldurmus diger bir anlatimla
on dokuzundan giin almaya baslamis bireyler geng (yetiskin) kabul edilmektedir. Ancak bu
ifadelerin kiiltiirel ve toplumsal faktorlere gore degiskenlik gosterebildigi de unutulmamalidir
(Karadogan, 2019).

Genel olarak cocuklar, toplumlarin gelecegini sekillendiren, biiylime, gelisme ve §grenme
siireclerini deneyimledikleri bir donemi temsil ederler. Bu nedenle, ¢ocuklarin saglikli ve
destekleyici bir cevrede biiyiimeleri ve gelismeleri biiyiik énem tasir. Ote yandan ¢ocuklarin
yasam siireclerinde karsilasabilecegi olumsuz olaylar igerisinde istismar da bulunmaktadir.
Tirk Dil Kurumu'na (TDK) gore istismar; iyi niyetin kotiiye kullanimi olarak
tanimlanmaktadir. Cocuk istismar1 ise ebeveynlerin ya da ¢ocuga bakmakla yiikiimlii olan
yetiskinlerin, kaza disinda herhangi bir nedenle ¢gocugun fiziksel, ruhsal ve duygusal gelisimini
olumsuz yonde etkileyebilecek, beden ve ruh sagligina zarar verecek sekilde davranmasidir
(Kaytez, vd., 2018). Cocuk istismari konusunda kritik nokta, yapilan hareket veya davranigin
cocugun zihinsel, fiziksel, psikososyal gelisiminin ve sagligmin olumsuz yonde etkileniyor
olmasidir. Alanyazina bakildiginda ¢ocuk istismari fiziksel istismar, cinsel istismar, duygusal

istismar, ekonomik istismar olarak dort ana baslik altinda toplandig1 dikkati ¢cekmektedir (Aral,
2001).

Fiziksel istismar en kapsamli tanimi ile bir ¢ocugun kaza dis1 yaralanmasidir. Fiziksel istismar
en kolay tan1 koyulabilecek olan istismar tiirliyken, cinsel istismar ise tan1 konulmasi en zor
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olan istismar tiirli olarak nitelendirilmektedir. Cinsel istismarin siklikla goriildiigi ailelerde
erken yasta anne-baba olma, bosanma, alkol ve madde kullanimi ile siddet gibi belli bagh
patolojik ozellikler dikkat ¢cekmektedir (Adali, 2007; Beter, 2010; Bulut, 1996; Hanci, 2002;
Kara, vd., 2004; Kozcu, 1991; Unal, 2008). Cinsel istismara ugramis cocuklarda kaygi
bozukluklari, kdbuslar, fobiler siklikla goriilmektedir. Diger bir istismar tiirii olan duygusal
istismar cinsel ve fiziksel istismar ile var olabildigi gibi bu iki istismar tiirii ortadan kalktiginda
da varligin1 devam ettirebilmektedir. Duygusal istismara maruz kalmis ¢ocuklarda saldirganlik,
Ozgliven kaybi, zihinsel ve fiziksel gelisim geriligi, gerginlik gibi durumlar ortaya
cikabilmektedir (Tirags¢1 & Goren, 2007). Ekonomik istismar ise bakmakla yiikiimlii kisilerin
cocuklart galigtirarak onlar iizerinden kazang elde etmesi veya ¢ocuklarin fiziksel ve duygusal
acidan gelisimlerini engelleyici, haklarinmi ihlal edici islerde ¢alismasi ya da diisiik ticretli is
giicii olarak calismasi veya ¢aligtirilmasi olarak tarif edilmektedir (Aydin, 2018).

Cocuk istismar1 konusu olduk¢a hassas bir konu olmakla beraber kokeni insanlik tarihinde
olduk¢a eskilere dayanmaktadir. Buna ragmen uluslararasi anlamda bir problem olarak
algilanip, ¢6zlim arayislarina gidilmesi ise yaklasik yiiz yillik bir siireyi kapsamistir. Hindistan
ve Cin gibi niifusun kalabalik oldugu iilkelerde bebeklerin nehirlere atilmasi, ¢ocuklarin kole
olarak satilmasi, kurban edilmeleri ve insanlik dist muamelelere maruz kalmalari, Roma
toplumunda ¢ocuklari satma hatta 6ldiirme izni veren kanunlar bulunmasi, kiz ¢ocuklarinin diri
diri gdmiilmesi gibi bir¢ok ¢ocuk istismar1 vakasi bulunmaktadir (Pelendecioglu & Bulut,

2009).

Cocuk istismari ile ilgili ilk tibbi degerlendirme 1860 yilinda Fransiz adli tip profesorii Ambres
Tardieu tarafindan yapilmistir. Ambres Tardieu, Paris Tip Akademisinde yiiriittiigli calismada,
cinsel ve fiziksel istismar sonucu doviilerek oldiiriilen otuz iki ¢ocuk iizerinden konuyu ilk kez
giindeme tasimistir. 1946 yilina gelindiginde Caffey tarafindan “Caffey Sendromu”; 1961
yilinda da Kempe tarafindan “Hirpalanmis Cocuk Sendromu” literatiire eklenmistir. 1970’lerde
cinsel istismari onemi kavranirken, 1980’lerden sonra ise duygusal istismarin da en az diger
istismar tiirleri kadar 6nem arz ettigi ortaya ¢ikmistir (Acehan, vd., 2013).

Cocuk istismar1 kapsamli bir olgu olmasina karsin ¢ocuga yonelik istismar kapsaminda fiziksel
istismar 6n plana ¢ikmaktadir. Ornegin Aral (1997) yaptig1 ¢aligmada ¢ocuklarin %65,72 sinin
anne ya da babasi tarafindan fiziksel istismara ugradiklarini tespit etmistir. Ote yandan
Tiirkiye’de Cocuk Istismar1 ve Aile I¢i Siddet Arastirmasina gore; Tiirkiye’de yasayan 7-18
yaglar arasindaki cocuklarin yiizde 56’sinin fiziksel istismara ugradigi anlasilmaktadir
(Biiyiikyazic1 vd, 2010, akt. Aydin, 2018).

Cocuk istismari i¢in bazi risk faktdrleri bulunmaktadir. Bu risk faktorleri toplumsal riskler, aile
ile ilgili riskler, ¢ocukla ilgili risklerden olugsmaktadir. Toplumsal riskler arasinda yiiksek
igsizlik, fakirlik ve sug orani ile sosyal servislerin yoklugu ve azlig1 basi ¢cekerken; aile ile 1lgili
risk faktorlerinin arasinda tek ebeveyn, iivey ebeveyn, duygusal yetersizlik, zayif iletisim,
cocuklukta fiziksel ve cinsel istismar, alkol veya uyusturucu bagimliligi gibi risk faktorleri
bulunmaktadir. Cocuklarla ilgili risk faktorleri arasinda ise diisiik dogum agirligi, engellilik
durumu ve prematiire 6n plana ¢ikmaktadir (Deveci & Agik, 2003).

Cocuk istismar1 konusu oldukea hassas ve ¢ok dikkat edilmesi gereken bir konudur. Istismarm
Onlenmesi ve siirecin yonetilmesi konusunda 6gretmenler de 6nemli rollere sahip olduklarindan
okul temelli miidahalelerin bir kism1 da onlara yoneliktir. Oncelikli olarak risk gruplarinin

belirlenmesinde 6gretmenler ¢ocuklarla birebir iletisimde bulunan kisiler olarak 6nemli bir
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konumdadirlar. Ciinkii istismar edilen ¢ocuklar diger ¢ocuklara gore daha fazla davranissal,
duygusal sorunlar ve 6grenme sorunlari yasadiklari i¢in bu ¢ocuklarin erken donemde rehberlik
ve damigmanlik hizmetleriyle belirlenmesi, yakindan takip edilmesi ve gerekli birimlere
yonlendirilmesinde aktif bir rol iistlenmeleri gerekmektedir (Brassard Rivelis & Diaz, 2009).

Tiirkiye acisindan durum degerlendirildiginde her bir cocugun on iki yillik zorunlu egitim
kapsaminda evlerinden ziyade okulda vakit gecirdikleri goriilmektedir. Bu nedenle ¢ocuk
istismarin1 6nlemede egitim kurumlarina, bu kurumlarda gorev yapan 6gretmen ve egitim
liderlerine biiyiik sorumluluk diismektedir. Ote yandan egitim kurumlar1 ¢ocuk istismarmin
yasandig1 yerler olarak da karsimiza cikabilmektedir. Egitim cagindaki ¢ocuklarla yakindan
etkilesim kuran 6gretmenlerin konuya iliskin farkindaliklarinin arttirilmasi onleyici tedbirler
acisindan oncelikliyken (Tugay, 2008) bu noktada asil sorumluluk ise egitim liderlerine
diismektedir. Dolayisiyla egitim liderlerinin baslica gorevleri; istismar ve ihmali Onleyici
tedbirler almak, giivenli bir okul ortam1 olusturmak, kriz aninda saglikli bir siire¢ yonetimi
saglamak, paydas egitimleri, adli boyuta hakimiyet ve toplumsal bilinci artiric1 caligmalara yer
vermektir (Kogtiirk, 2018).

lgili uluslararas1 ve ulusal literatiir tarandiginda gocuk istismar1 ve egitim liderlerini konu
edinen birtakim aragtirmalarin yapildig1 goriilmektedir. Bunlar igerisinde Newberger ve Cook
(1983) tarafindan yiiriitiilen arastirmada ¢ocuk istismar1 konusunda ebeveyn farkindalig1 ortaya
konulmaya calisilmistir. MclIntyre (1987) tarafindan yapilan aragtirmada 6gretmenlerin ¢ocuk
istismar1 ve ihmaline yonelik farkindaliklar1 incelenmistir. Dias, Smith, DeGuehery, Mazur, Li,
Shaffer (2005) tarafindan yiiriitiilen bir baska ¢aligmada, istismar uygulayicilarinin genellikle
kimlerden olustugu tespit edilmeye calisilmistir. McKee ve Dillenburger (2009) tarafindan
birlikte yiiriitiilen arastirmada cocuk istismar1 ve ithmaline yonelik 6gretmen adaylarinin
ithtiyaclari tespit edilmistir. Kiirklii (2012) tarafindan yapilan arastirmada, 6gretmenlerin gocuk
istismar1 ve ihmaline yonelik farkindalik diizeyleri belirlenmis, Can-Yasar, Inal-Kiziltepe &
Kandir (2014) tarafindan yiiriitiilen ¢alismada ise 6gretmen adaylarinin fiziksel istismara iligkin
farkindaliklar1 ortaya konulmaya calisilmistir. Ote yandan Erol (2015) tarafindan yiiriitiilen
aragtirmada okuloncesi egitim kurumlarinda gérev yapan 6gretmenlerin istismar belirtilerine
kars1 farkindalik diizeyleri ortaya konulurken, Ustiindag, Senol ve Maden’in (2015) yaptiklart
aragtirmada ebeveynlerin ¢ocuk istismarina yonelik bilgi diizeyleri belirlenmistir. Yasar &
Senol’un (2015) aragtirmasinda 6gretmen adaylarinin ¢ocuga yonelik cinsel istismara iliskin
tutumlar1 incelenmisken, Kaytez, Yiicelyigit ve Kadan, (2018) tarafindan yapilan arastirmada
cocuk istismari1 ve ¢esitleri incelenmistir.

Goriildigii tizere literatiirde yapilan ve burada bir kismi1 sunulan arastirmalarda egitimin farkli
paydaslarinin ¢ocuk istismar1 hakkindaki bilgi ve farkindalik diizeylerinin ortaya konulmaya
calisildig1 anlasilmaktadir. Ancak okullarda sistemin isleyisinden ve saglikl bir egitim-6gretim
ortaminin hazirlanmasindan sorumlu olan egitim liderlerinin ¢ocuk istismarina yonelik bilgi ve
farkindalik diizeylerinin neler olduguna yonelik yapilan arastirmalarda nicelik ve nitelik
acisindan birtakim sinirliliklar bulundugu dikkati ¢ekmektedir. Dolayisiyla bu aragtirmayla
ilgili literatiirde bulunan eksiklik giderilecegine, egitim liderlerine, 6gretmenlere, 6grencilere
ve aragtirmacilara ¢ocuk istismar vakalarinin 6niine geg¢ilmesinde ve magdurlarin haklarinin
savunulmasinda yol gostericilik yapilacagina ve gelecek arastirmalara esin kaynagi olunacagina
inanilmaktadir.
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Arastirmanin Amaci
Bu arastirmanin amact egitim liderlerinin c¢ocuk istismarina yonelik bilgi ve farkindalik
diizeylerini ortaya koymaktir. Arastirmada asagidaki sorulara cevap aranmistir:

1. Egitim liderlerinin istismar kavramina ve igerigine yonelik diistinceleri nelerdir?

2. Egitim liderlerinin okullarda meydana gelen cocuk istismar1 vakalarina yonelik
diisiinceleri nelerdir?

3. Egitim liderlerinin okullarda meydana gelen ¢ocuk istismar1 vakalarinin énlenmesine
yonelik onerileri nelerdir?

YONTEM

Arastirma Modeli

Biitiin nitel arastirmalar anlamin nasil insa edildigiyle ilgiliyken temel nitel arastirmanin
oncelikli amac1 bu anlamlar1 agiga ¢ikarmak ve yorumlamaktir (Merriam, 2018). Temel nitel
arastirma, nitel aragtirma tiirlerinin tamamini igine alan bir niteliktedir. Bilindigi gibi nitel
arastirma, belirli bir tasarima sikistirilmadan temel nitel arastirma olarak yiiriitiilebilmektedir.
Egitim alaninda nitel yontemle yiiriitiilen cogu saha arastirmasi, kokeninde yorumlayicidir.
Arastirmacilar temellendirilmis kuram, olgubilim, 6rnek olay, anlati arastirmasi veya etnografi
gibi 0zel bir aragtirma tasarimi benimsemek yerine daha esnek bir arastirma tasarimi
kullanabilmektedirler. Bu esnek tasarim jenerik, temel veya yorumlayict olarak
tanimlanabilmektedir. Ancak biitlin nitel arastirmalar yorumlayic1 oldugundan ve jenerik
ifadesi de belirsiz bir anlama yol agabileceginden, temel nitel arastirma ifadesinin bu
arastirmalar i¢in daha uygun olacagi ifade edilmistir. Temel nitel arastirmanin ana hedefi,
sosyal etkilesimler sonucu insa edilen anlamin yorumlanmasi ve ortaya konulmasidir (Merriam
& Tissdell, 2016). Bu arastirmada diger nitel aragtirma tasarimlarina gore daha kapsayict olmasi
ve esnek bir gerceve sunmasinin yani sira orneklem grubuna ulasma zorlugu ve Onceden
goriismeye katilmayr kabul eden egitim liderlerinin daha sonra arastirmaya katilmayi
reddetmeleri gibi sinirliliklar da etkili olmugtur.

Calisma Grubu

Bu arastirmada amagli 6rnekleme yontemlerinden tipik durum orneklemesine secilmistir.
Bilindigi gibi tipik durum Orneklemesine (typical case sampling) nitel arastirmalarda siklikla
basvurulmaktadir. Bu yontem, aragtirmacinin belirli bir durumu veya fenomeni anlamak i¢in
tipik ve temsil edici ornekleri segmesine, dolayisiyla arastirmanin ele aldig1 durumu veya
fenomeni en iyi sekilde simgeleyen 6rneklerden faydalanilmasina olanak saglar. Bu ornekler
analiz i¢in kapsamli ve anlamli veriler sunmali, ayn1 zamanda da aragtirmanin hedefledigi
ozelliklere sahip olmalidir (Yildirim & Simsek, 2011). Derinlemesine arastirma yapmaya firsat
tanimast ve bilgi agisindan zengin durumlart ortaya koymay1 saglamasi gibi nedenlerle
arastirmada tipik durum 6rneklemesi kullanilmistir.

Aragtirmanin c¢alisma grubunu, MEB’e bagli Karabiik ili merkez il¢esinde bulunan devlet
okullarinda goérev yapan 15 egitim lideri olusturmaktadir. Arastirmanin katilimcilarina ait
veriler Tablo 1°de gosterilmistir. Buna gore katilimcilarin 5’1 kadin, 10°u ise erkektir.
Katilimcilarin yas araliklari 39 ile 60 arasinda degismektedir. Ote yandan mesleki deneyimler
noktasinda 12 ila 35 yil arasindaki donemler 6n plana ¢ikarken, gérev yapilan okul tiirlerinde

ise 6 ilkokul, 6 ortaokul ve 3 lise egitim liderinin varlig1 dikkati ¢ekmektedir.
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Tablo 1. Katilimcilara ait bilgiler

Rumuz Cinsiyet Yas Mesleki Deneyim (Yil) Gorev Yaptigr Okul Tiirii
K1 Kadin 48 26 [lkokul
K2 Kadin 39 16 Ortaokul
K3 Kadm 51 28 Tlkokul
K4 Kadin 35 12 Ortaokul
K5 Kadin 41 17 Ortaokul
K6 Erkek 57 35 Lise
K7 Erkek 51 29 Lise
K8 Erkek 44 20 Ortaokul
K9 Erkek 40 17 Ikokul

K10 Erkek 42 18 Ortaokul
K11 Erkek 55 23 Ikokul
K12 Erkek 55 20 Ikokul
K13 Erkek 39 14 Ortaokul
K14 Erkek 48 25 Lise

K15 Erkek 60 35 Ikokul

Veri Toplama Araci ve Gelistirilmesi

Temel nitel arastirmada veriler, miilakat, gozlem ve dokiimanlar araciligiyla toplanabilir
(Merriam ve Tissdell, 2016: 24). Bu arastirmada veriler yari yapilandirilmig ve yonlendirici
olmayan goriisme teknigi kullanilarak toplanmistir. Bilindigi gibi goriisme sozlii iletisim
yoluyla gergeklestirilen bir veri toplama teknigidir (Karasar, 2002). Gorlisme formu teknigi,
benzer konulara yonelmek yoluyla degisik insanlardan aym tiir bilgilerin alinmasi amaciyla
hazirlanir (Patton, 1987). Gorlismeler ¢ogunlukla agik uclu sorulara dayanir. Buna ilaveten,
onceden hazirlanmis goériisme protokoliine baglh olarak siirdiirme firsat1 tanimasi ile farkl
bireylerden sistematik ve karsilagtirilabilir bilgiyi belirli bir forma dayali bir sekilde elde
etmeye olanak saglamast nedeniyle arastirmada yar1 yapilandirilmig goriismeden
yararlanilmigtir.

Bir arastirmanin, bilimsel bir nitelik kazanabilmek i¢in gegerlilik ve giivenilirlik kriterlerine
dayali bir degerlendirmeye tabi tutulmalidir (Yildinm & Simsek, 2011). Bu dogrultuda
goriisme formu gelistirilirken dncelikle ilgili literatiir taranmstir. Ikinci asamada olusturulan
taslak yar1 yapilandirilmis gériisme formu 1 egitim bilimleri uzmani, 2 insan haklar egitimi
uzmani ve 1 dil uzmaniin goriisiine sunulmustur. Arastirmanin iiglincii asamasinda taslak
gorlisme formu 6n uygulama amaciyla 6rneklem grubuna dahil edilmeyen {i¢ egitim liderine
uygulanmistir. On uygulamanin ardindan gériisme formunda yer alan sorularin ele alman
konuyu kapsayip kapsamadigi, sorularin herkes tarafindan acik ve net bir sekilde anlasilir olup
olmadig1 incelenmistir. Alinan geribildirimler dogrultusunda yar1 yapilandirilmis goriisme
formuna son hali verilmistir.

Verilerin Toplanmasi

Verilerin toplanmasinda 6ncelikle 6rneklem grubu ile gerekli 6n goriismeler yapilmistir. Farkl
zamanlarda egitim liderlerinin odalarinda yiiz ylize yiiriitiilen gériismeler, 2021-2022 egitim-
Ogretim doneminde arastirmacilar tarafindan gerceklestirilmistir. Katilimcilara arastirmanin
amaci ve 6nemi hakkinda bilgiler verilmistir. Katilimcilara 6n bilgilendirme yapildiktan sonra
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gontlliliik ve gizlilik esasina dayali olarak siire¢ yiiriitilmiistiir. Verimli bir sekilde sorulari
cevaplandirmalart i¢in katilimecilara belirli bir siire verilmistir. Her bir goriisme yaklasik on bes
dakikalik bir zaman diliminde tek oturumda bitirilmistir. Veriler kaydedilmesinde ses kayit
cihazindan faydalanilmistir. Ses kayitlart diiz yaziya g¢evrilmis ve katilimcilarin teyidi de
alinmustir.

Verilerin Analizi

Arastirma verileri igerik analizi kullamlarak ¢dziimlenmistir. Icerik analizi, “hacimli olan nitel
materyali alarak temel tutarliliklar1 ve anlamlar1 belirlemeye yonelik herhangi bir nitel veri
indirgeme ve anlamlandirma c¢abasi” olarak ifade edilmektedir (Patton, 2014, s. 453). Konuya
iliskin genel egilimin ortaya konulmasi ve ileride yapilacak bu tiir arastirmalara yol géstermesi
gibi amaglar1 gerceklestirmeye imkan vermesi nedeniyle aragtirmada igerik analizinin
kullanilmast tercih edilmistir (Ultay, vd., 2021).

Arastirma kapsaminda elde edilen veriler c¢oziimlenirken Oncelikle kod ve temalar
olusturulmustur. Sonuglar belirlenen bu temalar etrafinda birlestirilmis olup Yyinelenme
sikliklar1 (frekanslar1) ve yiizdelik oranlar tablolar halinde agiklanmistir. Olusturulan kod ve
temalara iliskin egitim bilimleri ve insan haklar1 egitimi alan uzmani iki kisinin goriislerine
basvurulmus ve uyumlar1 kontrol edilmistir. Arastirmadan elde edilen veriler tanim, ayrim
Olciitii, fayda, boyut ve karsilasilabilecek olas1 sorunlar olarak kategorilere ayrilmistir. Ayrica
arastirmaya katilan egitim liderlerinin ifadelerinden alintilar yapilmis ve takma isimler
verilerek (K1, K2, K3...) kodlanmustir.

Arastirma verilerinin gecerligini ve giivenirligini saglamada inandiricilik (i¢ gegerlik),
aktarilabilirlik (dis gecerligini), teyit edilebilirlik (dis giivenirligini) ve tutarhilik (i¢
giivenirligini) yollarina bagvurulmustur. Bu baglamda arastirmanin inandiriciligini saglamak
amaciyla katilimcilara iligkin birtakim bilgilere yer verilmistir. Katilimcilarin belirtmis
olduklar1 goriislerden ifadelere yer verilerek aktarilabilirlik kosulu gergeklestirilmeye
calisilmistir. Arastirma kapsaminda elde edilen tiim veriler tutarliligi saglamak amaciyla
dogrudan paylasilmis ve tiim veriler ilgililerin inceleyebilmesi i¢in saklanarak teyit edilebilirlik
kosulu saglanmaya calisilmistir. Ayrica verilerin giivenirligini saglamak amaciyla tiggenleme
(triangulation) yontemlerinden arastirmaci iicgenlemesi kullanilmistir. Ucgenleme genel
olarak, “Kaynaklardan delillerin incelenmesiyle bilginin farkli veri kaynaklarimi gosterir ve
temalarin tutarli bir dogrulamasini insa etmek i¢in kullanilmaktadir.” (Creswell, 2016, s. 201).
Aragtirmaci liggenlemesi ise, verilerin toplanmasi agamasindan analizi ve yorumlanmasi
asamasina kadar olan siiregte birden fazla arastirmacinin bulunmasidir (Denzin, 1978, akt.
Bagkale, 2016). Bu baglamda Miles ve Huberman formiilii (A= C + (C + [J)x100) kullanilarak
aragtirmacilar disinda bir sosyal bilgiler alan egitimi uzmaninca veriler ¢6ziimlenmis ve uyuma
bakilmistir. Bu formiilde A: Giivenirlik katsayisini, C: Uzerinde goriis birligi saglanan
konu/terim sayisini, o: Uzerinde goriis birligi saglanmayan terim sayisini ifade etmektedir ve
iki kodlayic1 arasindaki goriis birligi oraninin en az % 80 olmasi1 gerekmektedir (Baltaci, 2017).
Bu aragtirmada arastirmacilar arasindaki giivenirlik katsayist %87 olarak bulunmus ve veri
analizi glivenilir olarak kabul edilmistir.

BULGULAR

Bu béliimde arastirma verilerinin analizi sonucunda ulasilan bulgulara yer verilmistir:
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Egitim liderlerinin istismar kavramina ve icerigine yonelik diigiincelerine yonelik goriisler:
Bu arastirma sorusu kapsaminda istismarin ne oldugu, tiirleri ve uygulayicilar1 kategorileri 6n
plana ¢ikmistir. Ulagilan bulgular asagida alt bagliklar halinde agiklanmistir:

Katilimcilarin istismar kavramina yonelik goriigleri: Grafik 1°de gorildiigii lizere istismari, iyi
niyetin kotiiye kullanilmasi olarak savunan katilimeilarin orani (%66) olduk¢a fazladir.
Istismari, cinsel saldirt (%13,33), cocuk istismar1 (%6,66), giiven sarsic1 hareket (%6,66) ve
baski (%6,66) olarak tanimlayanlarin orani ise oldukc¢a diisiiktiir. Katilimer 7 (K7)’ye gore
istismar: “Iyi niyetin kétiive kullanilmas: durumudur.” Bu ifade kavramm TDK tarafindan
yapilan tanimiyla birebir ortiismektedir. Burada dikkat cekici olan nokta istismari iyi niyetin
kotiiye kullanilmasi olarak gérenlerin ¢ogunlugunun erkeklerden olusmasidir. Ote yandan
Katilimer 15 (K15)’e gore istismar: “Cinsel saldiridir.”

istismar

12

10

2
0 : 1 1 m

Cinsel Saldirn  Iyi Niyeti Kotiiye Cocuk Istismari Giiven Sarsici Baski
Kullanma Davranis

Grafik 1. Katilimeilarin istismar kavramina yonelik goriislerine iliskin veriler

Katilimcilarin istismar tiirlerine yonelik goriisleri: Grafik 2°de katilimcilarin istismar tiirlerine
yonelik goriislerine yer verilmistir. Buna goére katilimcilarin %40°1 en bilinen istismar tiiri
olarak cinsel istismari ilk sirada gostermistir. Katilimer 1 (K1)’e gore en bilinen istismar tiird,
“Istismar denilince akla ilk olarak cinsel istismar geliyor.” seklinde ifade edilmistir. Cinsel
istismarin ardindan ise sirasiyla fiziksel (%33) ve duygusal (%27) istismar gelmektedir. Burada
dikkat edilmesi gereken nokta Grafik 1’de istismar denildiginde akla ilk gelen i1yi niyetin
kotiiye kullanilmast durumuyken; istismar tiirleri siralamasinda cinsel istismarin en ¢ok bilinen
istismar tiirii (%40) olarak 6n plana ¢ikmis olmasidir. Bu iki tema arasinda bir uyusmazlik
bulunmaktadir. Ote yandan Katilimer 13 (K13) en ¢ok bilinen istismar tiiriinii, “Fiziksel
istismar benim en ¢ok karsilastigim, bildigim istismar tiirii.” olarak dile getirmistir. Katilimc1
14 (K14) ayni soruya, “Cocukken siklikla duygusal istismara maruz kalmigtim. Bu nedenle
cevabim duygusal istismar.” seklinde bir cevap vermistir. Katilimcilar en yaygin istismar
tiiriiniin cinsel istismar oldugunu savunurken; istismar1 cinsel saldir1 olarak degil de iyi niyetin
kotiiye kullanilmasi olarak adlandirmaktadir.
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Grafik 2. Katilimcilarin istismar tiirlerine yonelik goriislerine iligkin veriler

Katilimcilarin istismar uygulayicilarina yonelik goriisleri: Katilimeilarin tamamina yakini
(%86,66), istismar uygulayanlarin genellikle erkekler oldugunu belirtmistir. Diinya genelinde
de bdyle bir algi bulunmaktadir. Ozellikle ¢ocuklara uygulanan cinsel, fiziksel ve duygusal
istismar olaylarinda erkekler basat rolii oynamaktadir (Gannon & Rose, 2008; Sevim & Atas,
2016; TTB, 2022). Aile i¢i istismarlarda da baba, {ivey baba, abi gibi figiirler bu istismarlarin
uygulayicilar1 olabilmektedir. K4’e gore istismar uygulayicilari: “Genellikle erkekler
tarafindan karsi cinse istismar uygulamr.” Katilimc1 6 (K6) benzer bir ifadeyle “En ¢ok
istismar uygulayanlar erkeklerdir.” seklinde goriis belirtmistir. Katilime1 10 (K10) ise, “Bir
erkek olarak maalesef genellikle istismar uygulayicilarinin hemcinslerim olduklarini gérdiim.”
diyerek goriislerini ifade etmistir.

Istismar Uygulayicisi
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m Kadin m Erkek

Grafik 3. Katilimcilarin istismar uygulayicilarina yonelik goriislerine iligkin veriler
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Egitim liderlerinin okullarda meydana gelen cocuk istismart vakalarina yonelik
diigiincelerine yonelik goriisler: Bu arastirma sorusu kapsaminda en zor teshis edilen istismar
tiiri, istismar konusunda sorumluluk yiikledikleri kurumlar ile istismar vakalarma yonelik
farkindalik diizeylerini belirleyen degiskenler kategorileri 6n plana ¢ikmaistir. Ulasilan bulgular
asagida alt basliklar halinde agiklanmistir:

Katilimcilarin en zor teghis edilen istismar tiiriine yonelik goriigleri: Grafik 4’te katilimcilarin
en zor teshis edilen istismar tiirline yonelik goriislerine yer verilmistir. Buna goére duygusal
istismar (%58), teshis edilmesi en zor istismar tiirli olarak ortaya ¢ikmistir. Bu istismar tiiriinii
cinsel istismar (%26) ve fiziksel istismar (%16) takip etmistir. Duygusal istismar ayn1 zamanda
en az rastlanan istismar tiirtidiir. Grafik 2’de de bu durum goriilmektedir. Katilimer 2 (K2)’ye
gore en zor teshis edilen istismar tiirii: “Duygusal istismardiwr. Cinsel ya da fiziksel istismari
teshis etmek kolay olabilir ama duygusal istismar: tanima noktasinda uzmanlk gerekebilir.”
Katilime1 4 (K4)’e gore ise: “Cinsel istismar bedenen ve ruhen kendini ¢ok belli eden bir
istismar seklidir, dolayisiyla teshis edilmesi daha kolaydir.” Ote yandan Katilimer 9 (K9):
“Duygusal istismart teshis etmek i¢in ayri bir uzmanlik gerekir.” seklinde diistincelerini ifade
etmistir.

Teshis Edilmesi En Zor Istismar Tiirii

m Duygusal Istismar ~ m Cinsel Istismar Fiziksel Istismar

Grafik 4. Katilimcilarin en zor teshis edilen istismar tiirline yonelik goriislerine iliskin veriler

Katilimcilarin istismar konusunda sorumluluk yiikledikleri kurumlara yonelik goriisleri: Grafik
5’te katilimcilarin istismar konusunda sorumluluk yiikledikleri kurumlara yonelik goriisleri
incelenmistir. Buna goére katilimcilar istismarla ilgili sorunlarin ¢éziim noktas1 ve en ¢ok
sorumluluk iistlenmesi gereken kurum olarak Milli Egitim Bakanligi’'n1t (MEB) (%33) isaret
etmektedir. %24’lik kisim ise istismar ile ilgili en biiyiik sorumlulugun Emniyet Tegkilatina
distiigiini belirtmistir. Ancak herhangi bir istismar durumunda MEB’den 6nce Emniyet
Teskilatinin sorumlulugun olup olmadigi tartisma konusu olmaktadir. Katilime1 5 (K5): “Egitim
ve farkindalik ¢aliymalart yoluyla bir¢ok sorunun iistesinden gelebiliriz.” diyerek MEB’1 isaret
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etmistir. Katilime1 8 (K8) ise: “Emniyet gii¢lerinin daha titiz ve hassas ¢aligsmalar: sonucunda
istismar vakalarmin sayisi azaltilabilir.” seklinde goriis belirterek Oncelikle Emniyet
Teskilatina sorumluluk yiiklemistir. Ote yandan Katilimer 15 (K15): “Aile ve Sosyal Politikalar
Bakanhgi tarafindan yapilacak bilinglendirme c¢alismalar: sayesinde istismar vakalarinin
oniine gegilebilir.” diyerek istismar konusunda sorumlulugun Aile ve Sosyal Politikalar
Bakanligina ait oldugunu belirtmistir.

Istismar ile ilgili Sorumlulugu Olan Kurumlar

= MEB

B Emniyet Teskilat

= Aile ve Sosyal Politikalar
Bakanlig1
Savcilik

m Aile

= Medya

Grafik 5. Katilimcilarin istismar konusunda sorumluluk yiikledikleri kurumlara yonelik goriiglerine iligkin veriler

Katilimcilarin istismar vakalarimin farkindalik diizeylerini belirleyen degiskenlere yénelik
goriigleri: Grafik 6’da katilimcilarin istismar vakalarinin farkindalik diizeylerini belirleyen
degiskenlere yonelik goriislerine yer verilmistir. Katilimcilarin cogunlugu (%73,33) istismarin
artmasmin veya daha gorliniir hale gelmesinin sebebini medya kuruluglarina baglamstir.
Onceden de var olan istismarin medya kuruluslari araciligi ile daha bilinir hale geldigi
belirtilmistir. Diger yandan yalnizca bir katilimcr istismar vakalarindaki farkindaligin ailelerin
bilinglenmesinden kaynaklandigini belirtmistir. Ug katilimer ise bu konudaki goriislerini ifade
ederken hem medya kuruluslarinin hem de ailelerin bilinglenmesinin etkili oldugunu ifade
etmislerdir. Katilime1 3 (K3) konu hakkinda sdyle demistir: “Medya istismar olaylarinin iistiine
gittikge bu olaylart haber yaptik¢a insanlarin da bu konuya iligkin farkindaliklar: da artmig
oluyor.” Katilime1 11 (K11) ise “Giintimiizde gerek ailelerin daha bilin¢li hale gelmesi gerekse
bu konunun medyada kendine daha sik yer bulmasi istismar vakalarina yonelik farkindaliklarin
da artmasint sagladi.” seklinde diistincesini agiklamistir.
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istismar Farkindaligi

m Medya B Ailelerinin Bilinglenmesi Her ikisi

Grafik 6. Katilimcilarin istismar vakalarinin farkindalik diizeylerini belirleyen degiskenlere yonelik goriiglerine
iligkin veriler

Egitim liderlerinin okullarda meydana gelen cocuk istismar:t vakalarinin énlenmesine
yonelik onerilerine yonelik goriisler: Bu arastirma sorusu kapsaminda istismar vakalarinin
onlenmesi i¢in neler yapilabilecegi, istismar vakalari durumunda izlenmesi gereken yollar,
istismar vakalari durumunda izlenecek yol haritast ve istismar konusunda egitim alma
ihtiyaglar1 kategorileri ortaya c¢ikmistir. Ulasilan bulgular asagida alt bagliklar halinde
aciklanmgtir:

Katilimcilarin istismar vakalarinin onlenmesi igin yapilabilecekler: Grafik 7°de katilimcilar
istismar vakalarmin Onlenmesi veya en aza indirilmesinde en Onemli faktoriin ailelerin
bilin¢lendirilmesi (%64) oldugu vurgulanmaktadir. Katilimc1 10 (K10): “Cocuk istismarinin
oniine gecebilmek icin oncelikle anne ve babalar bilin¢lendirmek gerekir.” demistir. Ote
yandan Katilimer 14 (K14) ise: “Istismar da dahil bircok sucun oniine gecilebilmesi icin
cezalarin ¢ok daha caydirict olmasi gerektigini diigiiniiyorum.” seklinde goriis belirtmistir.
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m Ailelerin Bilinglendirilmesi m Cezalarin Arttirilmast m Kamu Spotlarmin Arttirilmast

Grafik 7. Katilimcilarin istismar vakalarinin 6nlenmesi igin yapilabileceklere yonelik goriislerine iliskin veriler

Katihmcilarin - istismar vakalart  durumunda izlenmesi gereken yollar: Grafik 8’de
katilimcilarin istismar vakalariyla karsilasma durumu ve izlenecek yol haritasina iligkin veriler
yer almaktadir. Katilimcilarin biiyiik bir boliimii (%80) bugiine kadar herhangi bir istismar
vakasiyla kars1 karsiya kalmadiklari, dolayisiyla ihtiya¢ duymadiklar i¢in kriz aninda nereye
basvuracaklarini, nasil bir yol izleyeceklerini bilmediklerini ifade etmistir. Katilimer 1 (K1):
“Bugtine kadar istismara ugramig bir kisiyle karsilasmadim. Karsilagirsam da ne yaparim
bilmiyorum.” diyerek goriislerini ifade etmistir. Katilimci1 7 (K7) ise: “Bir ogrencimiz velisi
tarafindan istismara ugramisti. Hemen polise haber vermistik.” demistir.

m Bilmiyorum m Biliyorum

Grafik 8. Istismar vakalar1 durumunda izlenmesi gereken yollara iliskin veriler

Katilimcilarin istismar konusunda egitim alma ihtiyaglar:: Grafik 8’de katilimcilarin herhangi
bir istismar durumunda nereye basvuracaklari hakkinda herhangi bir fikre sahip olmadiklar
sonucuna ulasilmistir. Bu baglamda Grafik 9’da da benzer sekilde katilimcilarin neredeyse
tamaminin istismar ile ilgili bir hizmet i¢i egitim faaliyetine ihtiya¢ duyduklar1 (%93,33)
goriilmektedir. Konuya iligkin olarak Katilimc1 6 (K6); “Kamu gorevlisi olarak yasal
sorumluluklarimizdan biri de istismar olaylarini yetkili mercilere bildirmek. Ama bu noktada
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(g

yeteri kadar bilgi sahibi oldugumu diistinmiiyorum.”” demistir. Bu noktada goriisiinii agiklayan
baska bir Katilimc1 12 (K12) “Lisans egitimim siiresince ve meslek hayatimda bu konuda
herhangi bir egitim almadim. Dolayisiyla kendimi bu alanda yetersiz ve eksik hissediyorum.”
diyerek egitim ihtiyacini dile getirmistir. Hizmet i¢i egitim faaliyetlerinin kapsami, egitim
liderlerinin, 6gretmenlerin herhangi bir istismar vakasiyla karsilasmalar1 durumunda nasil tepki
vermeleri ve nereden yardim almalar1 gerektigi hususlarinda bilgilendirici olacaktir.

Grafik 9. Katilimcilarin istismar konusunda egitim alma ihtiyaglarina yonelik veriler

14
12
10

Hayir

Evet

o N B~ O ©

mEvet ®Hayir

Grafik 8. Istismar vakalar1 durumunda izlenmesi gereken yollara iliskin veriler
TARTISMA, SONUC VE ONERILER

Istismar hangi tiirde olursa olsun insanlar iizerinde yikic1 ve derin izler birakici bir etkiye
sahiptir. S6z konusu c¢ocuk oldugunda ise istismarin iizerinde ¢ok daha fazla diisiiniilmesi
gerekmektedir. Cocuklarin ugramis oldugu cinsel, fiziksel, duygusal istismar ve siddet onlarin
tiim hayatlarini derinden etkileyen bir olgudur. Egitim liderlerinin ¢ocuk istismarina yonelik
bilgi ve farkindalik diizeylerinin incelendigi bu arastirma sonucunda elde edilen bulgular
arastirma sorular1 dogrultusunda asagida tartisilmistir:

Bulgulardan katilimcilarin istismar kavramina yonelik tanimlarinda, egitim liderlerinin biiyiik
bir boliimiiniin istismar1 iyl niyetin kotilye kullanilmasi seklinde bir tanimlama yaptiklar
goriilmektedir. Egitim liderlerinin istismar1 genellikle fiziksel olarak degil duygusal olarak ele
aldiklar1 goriilmiistiir. Literatiire bakildiginda Giiner, Giiner ve Sahan (2010) ve Kara, Biger ve
Gokalp (2004) tarafindan da istismar kavramima yonelik benzer bir tanim yapildig:
goriilmektedir. Bu noktadan hareketle katilimcilarin, istismar kavramina iliskin temel diizeyde
farkindalik sahibi olduklari ifade edilebilir.

Bulgulardan katilimcilarin istismar tiirlerine iliskin {i¢ farkli istismar tiiriine odaklandiklari
goriilmektedir. Bu istismar tiirleri cinsel, fiziksel ve duygusal istismardir. Bu goriislerin ilgili
literatiirdeki arastirmalardan Pelendecioglu & Bulut (2009) ile Altun ve Uzuner (2016)
tarafindan yiiriitiilen arastirmalarin sonuglariyla benzerlik gostermesi olduk¢a 6nem arz
etmektedir. Ote yandan katilimcilar istismar1 ¢ogunlukla cinsel istismar olarak diisiinmektedir.
Buradan hareketle istismar konusunda son yillarda artig gosteren farkindaligin ilk olarak cinsel
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istismar iizerinde odaklandig: ileri stiriilebilir. Ancak okullarda ¢ocuklar duygusal veya fiziksel
istismara daha fazla maruz kaldig1 da unutulmamalidir.

Bulgulardan, katilimcilarin istismar olaylarinin uygulayicilari olarak ¢ogunlukla erkekleri isaret
ettikleri goriilmektedir. Bu sonuglar Dias, Smith, DeGuehery, Mazur, Li, Shaffer (2005)
tarafindan yiriitilen aragtirmanin sonuglartyla benzerlik gdstermektedir. S6z konusu
arastirmanin sonuglarina gore istismarin uygulayicilar1 genellikle baba veya iivey babalardir.
Bu noktadan hareketle yillar ge¢se de istismar uygulayicilarinin ayni kaldigi sdylenebilir.
Erkeklerin kadinlara oranla ¢ok daha fazla istismara basvurmasinin nedeni olarak mental ve
fiziksel olarak kadinlardan daha farkli bir yapiya sahip olmalar1 gosterilebilir.

Bulgulardan, katilimcilarin cinsel ve fiziksel istismar1 duygusal istismara nazaran ¢ok daha
kolay teshis edebildikleri anlasilmaktadir. Cinsel istismar, fiziksel istismar ve duygusal istismar
tiirleriyle ilgili yapilan gesitli ¢alismalar bulunmasina ragmen duygusal istismar hakkinda
yapilan caligmalarin sayisinin olduk¢a az oldugu, s6z konusu aragtirmalarin igeriginin
genellikle duygusal istismarin tanimi, ¢esitleri, bu istismarin oniine gegebilmek i¢in yapilmasi
gerekenler seklinde oldugu belirlenmistir (Ustiindag, 2022). Bu sonuglar arastirmanimn
sonuclarini dogrular niteliktedir.

Bulgulardan, katilimecilarin istismar konusunda sorumlulugu MEB ve Emniyet Teskilatina
yiikledikleri goriilmektedir. S6z konusu ¢ocuk istismar1 olugunda akla gelen ilk kurumun MEB
olmasi beklenen bir durumdur. Koca (2012) calismasinda 6gretmenlerin kamu gérevi yapmasi
nedeniyle 6grencilerden birisine karsi istismar sucunun islendigini 6grendiklerinde durumu
yetkili makamlara bildirmek gibi bir yiikiimliiliiklerinin s6z konusu oldugunu belirterek
arastirma sonuglari destekler bir sonuca ulagsmistir. Celiloglu (2018) ve Kogtiirk (2018)
tarafindan yliriitiilen caligmalarda da, istismar vakalarini en aza indirgemek ve bu tarz vakalarin
Oniine gecebilmek i¢in okul c¢alisanlarinin iizerine diisen gorev ve sorumluluklar detaylariyla
ortaya konulmaya ¢alisilmistir. Ayrica Biiber ve Taylan (2023) tarafindan yiiriitiilen caligmada,
okullar ve giivenlik gii¢leri tarafindan yapilan istismar ihbarlarinin gerceklik diizeylerinin
oldukea fazla olduguna dikkat ¢ekilmistir.

Bulgulardan, katilimcilarin istismar vakalarina yonelik farkindalik artisinda oncelikle medya
kuruluglarint sorumlu tuttuklar1 goriilmektedir. Tiirk, Hamzaoglu, Yayak ve Senyuva (2021)
tarafindan birlikte yiiriitiilen arastirmada, ¢cocuk istismarini belirli mesleklerle 6zdeslestirmenin
sorunu ¢dzme noktasinda yeterli olmayacagi, istismarin toplumsal bir sorun olarak kabul
edilmesinin ¢oziim noktasinda onemli oldugu ve gerek yazili gerekse gorsel basinda
bilgilendirici kamu spotlarinin hazirlanmasi gerektigi goriisiine yer verilmistir. Son yillarda
medya kuruluslarinin konunun tizerine daha fazla egilmeleri bu duruma sebep olmustur (Tugay,
2008). Mevcut durum arastirma sonuglariyla ortiismektedir ki medyanin giiniimiiz diinyasinda
insanlar1 yonlendirme giicii agikardir.

Katilimcilar  istismar  vakalarinin ~ Oniine  gegebilmek i¢in  Oncelikle ailelerin
bilinglendirilmesinin yerinde olacagmi beyan etmislerdir. Istismarin ne oldugu, neleri
kapsadigi, istismar durumuyla karsilastiginda nelerin yapilmasi gerektigi konusunda
farkindalik olusturmak ve ¢izilecek smirlar aile bireylerinin yardimiyla ¢ocuga aktarilmali,
¢ocuklarin her tiirlii bakim ve gozetiminden sorumlu olan ailelerin, istismar konusunda da
bilingli olmasi beklenmelidir. Ustiindag, Senol ve Magden (2015) tarafindan vyiiriitiilen
arastirmada, benzer sekilde ebeveynlerin cinsel istismar konusunda yeterli bilgi sahibi

olmadiklar1 sonucuna ulasilmistir. Bu durum arastirmanin sonuglarmi destekler niteliktedir. Ote
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yandan istismar konusunda ¢ocuklara hangi davranislarin risk tasidiginin, gerektiginde hayir
diyebilmeleri ve acil durumlarda yardim alabilecekleri kisi ve kurumlarin kimler ve nereler
oldugunun 6gretilmesi gerekir (Kaytez, vd., 2018; Tirkbayvd., 1998). Cocuk istismar1 aile
icinde veya okullarda siklikla rastlanan vakalardandir. Bu baglamda ailelerin istismar
konusunda egitim almasi, ¢ocuk yetistirilmesi konusunda bilinglendirilmesi istismarlarin 6niine
geemek adina oldukg¢a 6nem arz etmektedir.

Bulgulardan katilimcilarin istismar vakalariyla karsilagsmalari durumunda nasil bir yol
izleyeceklerini tam olarak kestiremedikleri anlasilmaktadir. Bu durum Aksel ve Irmak (2015),
Can Yasar, Inal Kiziltepe ve Kandir (2014), Kiirklii (2012) ve Tugay (2008) tarafindan
ylriitiilen caligmalarda, 6gretmenlerin ¢ocuk istismarini yonelik siire¢ yonetiminde bilgi
eksikliginin oldugunu, ¢ocuklarla ¢alisan uzmanlarin ve egitimcilerin gogunun ne zaman, nasil
ve nereye bildirimde bulunacagini bilmediklerini gostermektedir. Calismada da goriildiigii
tizere katilimcilar herhangi bir istismar durumunda ne yapacaklarini ve nasil bir tepki
vereceklerini bilmemektedir. Oysaki istismar vakalarinda ozellikle gocuk istismarlarinda
verilen ilk tepki oldukca 6nemlidir. Bu durum egitim liderlerinin konu hakkinda hizmet dncesi
ve hizmet i¢i egitim almamasindan kaynaklanmis olabilir.

Bulgulardan katilimcilarin istismar konusunda herhangi bir egitim almadiklar1 sonucuna
ulagilmistir. Bu nedenle katilimcilarin neredeyse tamamina yakini istismar vakalarina yonelik
hizmetici egitime ihtiya¢ duymaktadir. Bu sonu¢ Aksel ve Irmak (2015), Altun ve Uzuner
(2016), Polat (2000), Kiirklii (2012), Sagir ve Gozler (2013) ve Pala (2011) tarafindan yiiriitiilen
arastirmalarin  sonuglariyla benzerlik gostermektedir. Ayrica Kenny (2001) tarafindan
yiiriitiilen arastirmada istismar vakalariyla karsilasan 6gretmenlerin ¢ocuk istismarinin bildirim
stirect ile 1lgili egitim eksikliginden dolay1 bildirim yapamadiklar: goriilmiistiir. Kenny (2004)
tarafindan Amerika’da yiiriitiilen bir baska arastirmada Ogretmenlerin %34’linlin ¢ocuk
istismar1 konusunda hizmet dncesi egitim aldiklar1 goriilmektedir. Benzer bir durumda Walsh,
Bridgstock, Farrell, Rassafianib ve Schwegtzer (2008) tarafindan yiiriitiilen arastirmada
Avustralya Orneginde dikkati c¢ekmektedir. Bu iki arastirma sonuglarinin arastirma
sonuglarindan farklilik gostermesi hizmeti¢i ve hizmet Oncesi egitim ve milli egitim
politikalarindan kaynakli olabilir.

Aragtirma sonuglarina dayali olarak su onerilerde bulunulabilir:

[stismarin birden fazla boyutu oldugu igin konu ¢ok y&nlii olarak ele alinmali, dncelikle egitim
liderlerinden baslanilarak 6gretmenlere ve yardimci personellere kisacasi g¢ocuklarla vakit
gecirecek paydaslara ilgili kurumlarin igbirligiyle konunun farkindalik diizeyini artiracak ¢ocuk
psikolojisi, istismar hakkinda alanda uzman olan 6gretim iiyeleri ve ¢ocuk cinsel istismari
alaninda calisan cesitli profesyonellerin (hakim, savci, psikolog, doktor, okul psikolojik
danismani ve 6gretmen gibi) bulundugu ¢ok bransli ekipler tarafindan seminer ve egitimler
verilmelidir.

MEB tarafindan diizenlenen egitim liderlerine formasyon kazandirma seminerlerinde istismar
vakalarina yonelik Cocuk Koruma Kanunu, cinsel istismarin belirtileri ve cinsel istismar
vakasiyla karsilagsmalar1 durumunda bildirimde bulunulmasi gereken birimler, hukuki ve yasal
boyuta iligkin (yasalar, yaptirimlar, yasal siireg, bildirim yapilacak yerler ve bu yerlerle nasil
iletisime geg¢ilecegi, rehabilitasyon siireci vb.) bilgi verilmelidir. S6z konusu hususlar egitim
programlarina eklenmelidir.
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Tirkiye, Cocuk Haklarina Dair Sozlesmeyi imzalamis bir iilke olarak c¢ocuklarin koti
muameleden korunmasi gerektigini ve bu konuda calismalarda bulunacagini uluslararasi
diizeyde kabul etmektedir. Ancak Tirkiye’de egitimcilerin ¢ocuk istismarin1 &nlemede
rollerine dair egitimsel ve yasal diizenlemeler bulunmamaktadir. Bu baglamda egitim
liderlerinin ¢ocuk istismariyla yiizlesmeleri durumunda izleyecekleri yol haritasina ait yasal
diizenlemeleri de igeren bir modiil gelistirilmelidir. S6z konusu modiile Milli Egitim Bakanlig1
Bilisim Sistemleri (MEBBIS) icerisinde de yer verilebilir. Ayrica, egitim fakiilteleri lisans
programlarinda ¢ocuk istismarini igeren ders veya programlarin hazirlanarak 6gretmen
adaylarinin ve potansiyel egitim liderlerinin daha bilingli hale getirilmesi saglanmalidir.

Cocuklar iizerinde pek ¢ok olumsuz etkisi olan istismar vakalarinin yikici etkilerinin 6niine
gecebilmek i¢in ailelerin bilinglendirilmesi, koruyucu aile hizmetlerinin yayginlastirilmasi
gerekir. Cocuklara yonelik istismar vakalarimin 6nlenebilmesi icin Oncelikle ebeveynlere
yonelik farkindalik olusturacak caligsmalara ve kamu spotlarmma yer verilmelidir. Cilinki
cocugun korunmasi devlet kadar aile bireylerinin de 6ncelikli gorevlerindedir. Tiirkiye’de “ana-
baba okulu”, “evlilige hazirlik” gibi herkesin katilabilecegi kurslar agilarak evlilige veya ¢cocuk
sahibi olmaya hazirlanan ¢iftlere rehberlik yapilmalidir. Kriz ve problem durumunda ailelerin
kolaylikla yardim alabilecekleri aile danisma merkezleri kurulmali ve bu yonde hizmet verecek
telefon numaras1 kamu spotlarinda ve ilan panolarinda sik¢a kullanilmalidir. Ayrica ¢ocuk
istismarina kars1 halihazirda var olan cezalarin niteligi arttirilmali, caydiricilik saglanmali ve
emsal teskil edebilecek bu tiir olaylara ve cezalara basinda sikg¢a verilmelidir.

Istismar, ¢ocuklarin yasamlarinda onarilmasi giic sonuglara yol agabilmektedir. Bu nedenle
istismar1 Onleme caligmalarina agirlik verilmesi gerekmektedir. Cocuga yonelik istismarin
onlenebilmesi i¢in Oncelikle bu duruma neden olan etkenler belirlenerek ¢oziim Onerileri
tiretilmelidir. Ciinkli ¢ocuk istismart farkli disiplinlerdeki gruplarin bir arada g¢alismasinm
gerektirmektedir. Istismarm birden fazla boyutu oldugu i¢in konu ¢ok yonlii olarak uzmanlar
tarafindan (pediatrist, psikolog, danigsman, Ogretmen, sosyal hizmet uzmani gibi) ele
almmaldir. Istismarin dniine gegilebilmesi icin ncelikle toplum ¢ocuk haklari ve istismar
konusunda bilinglendirilmelidir.

Cocuk istismarint onleme ¢alismalart bireysel, toplumsal ve evrensel koruma yontemleri
cercevesinde ylriitiilmelidir. Bu konuda en 6nemli sorunlardan birisi de ilgili kurum ve kisiler
arasinda yeterli ve etkili bir koordinasyon saglanamamasidir. Bu nedenle Tiirkiye’de ¢ocuk
istismar1 konusunda ulusal bir eylem planinin hazirlanmasi, bu plan icerisinde MEB, Saglik
Bakanligi, Adalet Bakanligi, Aile ve Sosyal Politikalar Bakanlig1, Igisleri Bakanligi, Calisma
Bakanligi, Tiirk Tabipler Birligi, Barolar Birligi, goniilli kisiler ve kuruluslarin daha iyi bir
koordinasyon i¢inde ¢aligmalar1 saglanmalidir.

Egitim liderleri, psikolojik danismanlar ve rehber 6gretmenler cocuga yonelik kotii muameleyi
onlemede, belirlemede ve bu soruna miidahale etmede kritik 6neme sahiptirler. Okullarda
rehberlik hizmetlerinin gelisigiizel yapilmamasi ve rehberlik veren kisilerin donanimli olmasi
gerekmektedir. Egitim liderlerinden sonra ikinci derecede sorumlu olarak goriilen okul rehber
o0gretmenleriyle de benzer bir ¢alismanin yapilmasi 6nerilebilir.

Etik Metin
Bu makalede, arastirma ve yayn etigi kurallar takip edilmektedir. Makale ile ilgili her tiirlii
ihlalin sorumlulugu yazar/yazarlara aittir.
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