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Doyumunun iliskisi: Ogretmenler Uzerine Bir Arastirma
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Ozet

Orgutlerin calisanlarla ne sekilde iletisim kurdugu érgut ile
ilgili algilarin  olusmasinda o6nemli rol oynamaktadir.
Calisanlarin érgatsel bagliliklarinin artmasi, érguatteki iletisim
doyumunu ne duzeyde sagladiklari ile ilgili olmakla birlikte,
cesitli faktorlerin ¢alisanlarin orgutsel iletisim doyumunu
etkiledigi bilinmektedir. Ozellikle Covid-19 pandemi strecinde
uzaktan c¢alisma modelinin érgutlerde uygulanmasinda artis
yasanmistir. Egitim orgutlerinde yogun olarak uygulanan
uzaktan c¢alisma modelinin orgdtler icin  avantaj ve
dezavantajlari siklikla tartisiimaktadir. Bu calismada uzaktan
calisma modeli ile érgutsel iletisim doyumunun iliskisi ortaya
konulmaktadir.  Calisma  kapsaminda Mill Egitim
Bakanhgr'na  bagli  resmi  okullarda  gérev  yapan
ogretmenlere internet Uzerinden bir anket uygulanmistir.
290 ogretmenin katiimi ile gergeklestirilen c¢alisma
sonucunda elde edilen veriler, SPSS 23 programi ile analiz
edilmistir. Calismada, katilimcilarin %56.9'unun uzaktan
calisma sirasinda okul ile baglarinin azalmadigi, %86.9'unun
normal c¢alisma ddzenine goére c¢alismayr engelleyici
zorluklarla karsilasmadiklari ve %63.5'inin ise iletisimle ilgili
sorun yasamadigr bulgulanmistir. Katilimcilarin  uzaktan
calisma ile ilgili olarak; gerek normal ¢alisma dizenine gdre
sorunsuz iletisim kurabilmeleri, gerek okul ile baglarinin
azalmamasi ve gerekse karsilastiklari zorluklarin artmamasi
durumlari ile iletisim doyumu dlzeyleri arasinda zayif - orta
kuvvette ve pozitif yonlG anlamli iliski bulundugu anlasiimistir.
Arastirmada erkeklerin kadinlara goére cesitli boyutlarda ve
olcek ortalamasinda iletisim doyumu duzeylerinin daha
yuksek oldugu gordlmustdr.
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Giris

Orgutlerin basarili bir performans ortaya koymalari calisanlarina verdigi
deger dlcusunde ortaya ¢cikmaktadir. Her érgut calisanlarina deger verdigini,
onlarla etkili bir iletisimm mekanizmasi kurabildigi délclude gdsterebilmektedir.
Orgutlerin calisanlari ile kurduklar iletisimin yénU ve bicimi calisanlarin
oérgute yonelik algilarinda belirleyici olabilmektedir. Orgutteki iletisimin
saglikli olmasi calisanlarin  érgutsel baglihklarini artirdigr gibi iletisim
doyumlarina da olumlu yonde katki saglamaktadir (Bitmis ve digerleri, 2014;
Tasliyan ve Hirlak, 2014). GUnUmuzde orgutlerin ¢calisanlarini memnun etmek
icin insan odakli bir yonetim anlayisi gelistirmeleri ve insan kaynaklari
politikalarini bu dogrultuda belirlemeleri gerekmektedir (Eskiyoruk, 2015).
Orgutlerin calisanlari ile birlikte cadin intiyaclarina uygun olarak is hayatindaki
yenilikleri yakindan takip etmeleri surdurulebilir olmalari acisindan énemlidir.
Ozellikle kuresel o6lcekte yasanan ve bUtun dunyayr etkileyen covid-19
pandemi donemi ile birlikte uzaktan calisma modeli 6rgutlerin tercih ettigi
bir calisma modeli haline gelmistir (Biber ve Karatepe, 2023). Ozellikle
pandemi surecinde artan uzaktan c¢alismma modeli gunumuzde de bircok
orgut tarafindan uygulanmaktadir. Egitim-6gretim alaninda yogun olarak
uygulandigr goérulen wuzaktan c¢alisma modelinin  avantajlari yaninda
dezavantajlarinin da oldugu bilinmektedir. Pandemi déneminde ozellikle
egitim-o6gretim alaninda uzaktan egitimin avantaj ve dezavantajlari
tartisilmistir. Literatur incelemesi sonrasinda egitimcilerin uzaktan egitim
surecinde is yuklerinin arttigini, kendilerini yalniz hissettiklerini, sosyal
iletisimlerinin  zayifladigini, fiziki anlamda yorulduklarini, teknik anlamda
sorunlar yasadiklarini dile getirdikleri anlasiimistir (Estrella, 2022; Hajar ve
Manan, 2021, Kandemir ve Nartgun, 2022; Kaymaz, 2021; Seabra ve digerleri,
2021). Ogretmenlerin uzaktan egitim sUrecinde is-aile, aile-is catismasi
yasadiklari, tukenmislik duzeylerinin arttigi, is tatminin azaldigi, isten ayrilma
niyetlerinin arttigr yapilan arastirmalarla tespit edilmistir (Ay ve Aksu, 2023;
Kosar ve Battal, 2021; Yurteri ve Demir, 2022). Uzaktan egitimin égretmen
yabancilasmasina etkisini arastiran Ural ve Canpolat (2021), 6gretmenlerin
yabancilasmay! tum boyutlariyla yasadiklarini bulmuslardir. Bu baglamda
uzaktan calisma modelinde o&rgutlerin 6gretmenlerle nasil bir iletisim
surdurdukleri  6nemli  bir problem olarak goérulmektedir. Calisma
cercevesinde Milli Egitim Bakanhgi resmi okullarinda gdrev yapan 290
ogretmen Uzerinde bir calisma gerceklestirilmistir. Calismada uzaktan
calisma modelinin érgutsel iletisim doyumu bakimindan 6gretmenleri nasil
etkiledigi belirlenmeye calisiimistir. Calisma; uzaktan calismma modelinin
iletisim doyumu Uzerindeki etkisini ortaya koymak acisindan 6zgun bir
calisma olarak gorulmekte ve alana katkl saglayacaglr dusunulmektedir.
Calisma ile uzaktan calisma modelinin iletisim doyumunu nasil etkiledigini
ortaya koyarak orgutlere bu konuda cesitli dneriler sunmak amacglanmaktadir.
Calisma cercevesinde kapsamli bir literatur taramasi yapilmis, uzaktan egitim
modeli, oérgutsel iletisim doyumu ve her ikisi arasindaki iliski ortaya
konulmustur.

Uzaktan Egitim Sistemi

Uzaktan calisma; Uretim yapilan merkezin disinda bir yerde veya merkez
isyerinden uzakta gerceklestirilen calisma olarak ifade edilebilir (Ozturkoglu,
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2013). Esnek calisma modelleri arasinda sayilan uzaktan calisma, evden
calisma ya da tele calisma olarak da adlandiriimaktadir (Akca ve Tepe
Kdgcukoglu, 2020). Calisanin is ile ilgili faaliyetlerini yaruttugu yeri, kendisinin
belirleyebilmesine imkan veren bir calisma sistemi olan uzaktan calisma
(Kabakc¢l GUnay ve Ozer Torgaldz, 2020), gunumuzde bircok isletme tarafindan
tercih edilmektedir (Dockery ve Bawa, 2020). iletisim teknolojilerinin hizli
gelisimine paralel olarak ortaya c¢ikan uzaktan calisma, bircok avantaj ve
dezavantajl barindirmaktadir. Calisan acisindan uzaktan calismanin cgesitli
dezavantajlari vardir. Birincisi ¢calisma ortaminin isyeri disinda gerektigi gibi
saglanamamasidir. ikincisi bazi calisanlarin isyerinden uzakta is disiplinini
saglayamamasidir. is ve ézel hayat ayriminin zorlasmasi da UcUncU unsur
olarak sayilabilir (Uluslararasi Calisma Orgutd, 2020). Sosyallesmeyi de dnemli
oranda azaltan uzaktan calisma, calisanlar acisindan dnemli bir motivasyon
araci olan iletisimin yoksunlugu bireylerde yalnizlik duygusuna neden
olabilmektedir (Deloitte, 2020). Uzaktan c¢alisma sistemi, egitim-ogretim
alaninda DUnyada yasanan cesitli krizler nedeniyle yayginlasmistir. Ozellikle
Covid-19 pandemi doneminden itibaren uzaktan egitim suUreci daha da
hizlanmistir. Bu surecte yasanan olumlu veya olumsuz nedenlerden dolayi
egitim-6gretim alaninda uzaktan calismanin avantaj ve dezavantajlari
tartisiimaktadir. OgJretmenlerin  uzaktan egditim déneminde 6rgUtsel
muhalefet ve drgutsel yalnizlik algi duzeylerini dlcmek icin gerceklestirilen bir
calismada, ogretmenlerin orgutsel muhalefet algilari ile dérgutsel yalnizlik
algilari arasinda pozitif yonlu bir iliskinin bulundugu saptanmistir (Dogan ve
digerleri, 2021). Yapilan arastirmada Covid-19 pandemi surecinde uzun sureli
uzaktan c¢alismanin ilkokul &égretmenlerinde ses bozukluklarina neden
oldugu, bu durumda belirli ses saghgr mudahalelerine ihtiyac oldugu
belirtilmektedir (Cantarella ve digerleri, 2022). Baska bir arastirmada
ogretmenler, uzaktan egitim suUrecinde internet baglantisiyla ilgili sorunlar
yasadiklarini ve bu durumun kaygl duygusuna yol actigini belirtmislerdir
(Estrella, 2022). Covid-19 pandemi doneminde 6gretmenlerin algiladiklari “asiri
iletisim yuku” duzeylerini  belirlemek amaciyla yapilan c¢alismada,
ogretmenlerin algiladiklari asiri iletisim yukunun “ara sira” duzeyinde ciktigi
belirlenmistir (Dilek¢i ve Limon, 2020). Sinif égretmenleri 6rnekleminde
yapilan bir ¢calismada, degdisen is yuklerinin iletisim yogunlugunun etkileri,
sinirsiz mesainin etkileri, is ve 6zel hayata etkilerinin oldugu saptanmistir
(Kaymaz, 2021). Portekizli 6gretmenlerin uzaktan egitim surecinde endiseyle
karsilastiklari, is yuku, calisma kosullari ve zaman yénetimi konusunda zorluk
yasadiklari, Portekiz okullarinin liderliginin uygun veya acik rehberlik ve
koordinasyon eksikligi oldugu, égretmenlerin zayif altyapidan ve dijital
yeterliklerin eksikliginden yakindiklari belirlenmistir (Seabra ve digerleri, 2021).
Yapilan arastirmalarda ogretmenlerin uzaktan egitim surecinde duygusal
tukenmislik duygusu yasadiklari da belirlenmistir. Bu baglamda matematik
ogretmenlerinin tukenmislik duzeylerini  belirlemek amaciyla yapilan
calismada, égretmenlerin duygusal tukenmeyi yuksek duzeyde yasadiklari,
duyarsizlasma ve Kisisel basariyl ise dusuk duzeyde yasadiklari géralmustuar.
italya'da bir grup égretmen ile yapilan calismada da égretmenlerin duygusal
tukenmislik yasadiklari belirlenmistir (Aydin ve digerleri, 2022; Manuti ve
digerleri, 2022). Ogretmenlerin uzaktan egitim sUrecinde sosyal ve is
degisikliklerine, yeni teknolojik yontemlere uyum saglamada is baskisina
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maruz kaldiklari, artan stresin tukenmislige neden oldugu da belirlenmistir
(lacolino ve digerleri, 2023). Panadero vd. (2022), bazi 6gretmenlerin uzaktan
egitim suUrecinde tukenmislik yasama riskinin daha yuksek oldugunu
bulgulamislardir. Benzer konulu bir calismada, uzaktan egitim ddéneminde
sinif égretmenlerinin cogunlugunun kendilerini kismen yeterli hissettikleri,
tukenmisligi ise orta duzeyde hissettikleri ve tukenmislik ile bas etmeye
yonelik mesleki calismalarda bulunduklari sonucuna ulasilmistir (Yurteri ve
Demir, 2022). Ogretmenlerin uzaktan egitim yorgunluguna ydnelik
goéruslerinin alindigi calismada, dgretmenlerin duygusal boyutta “iletisim
eksikligi” fiziksel boyutta ise “fiziksel rahatsizlik (gdz, durus bozuklugu vb.)"
sorunlari yasadiklari belirlenmistir (Kandemir ve Nartgun, 2022). Cardullo vd.
(2022) tarafindan yapilan calismada, ogretmenlerin uzaktan ogretim
ortaminda kendilerini saskin, hazirliksiz ve zihinsel olarak yorgun hissettikleri
ortaya ¢ikmistir. Uzaktan egitim surecinde 6gretmenlerin ¢calisma alanlarinin
yetersizligi, calisma saatlerinin  duzensizligi, destek eksikligi ve rol
catismalari gibi cesitli zorluklarla karsilastiklarl, bu durumun is ve ozel
yasamlari arasinda etkin bir denge kurmalarini engelledigi, 6gretmenlerin is
ve dzel yasamlari arasindaki sinirlari belirsizlestiren evden calismanin is-yasam
dengesini olumsuz etkileyebilecedi vurgulanmaktadir. is-yasam dengesinde
yasanan sorunlar sadece bireyleri degil ailelerini, kurumlarini ve yakin
cevrelerini de etkilemektedir. Bu nedenle is-yasam dengesinin varligi hem
bireyler hem de o&rgutler icin elzemdir (Unal ve Dulay, 2022).
Yuksekdgretimde matematik ogretim gorevlilerinin uzaktan egitim surecini
nasil gecirdiklerini arastiran Ni Fhloinn ve Fitzmaurice (2021), ankete
katilanlarin %90'Indan fazlasinin énceden cevrimic¢i matematik ogretimi
deneyiminin ¢cok az oldugu, baslangicta %72'sinin bu durumu stresli buldugu
ve %88'inin zaman alicl oldugunu belirlemislerdir. Ayni ¢calismada etkilesim
eksikliginin dezavantaj olusturdugu da vurgulanmistir. OJretmenler ile
yapilan calismada uzaktan egitim suUrecinde ogretmenlerin is yuklerinin
arttigl, yasam kalitelerini olumsuz etkiledigi, bas agrilari, uyku sorunlari ve
goérme zayifliklari yasadiklari belirlenmistir (Hajar ve Manan, 2021). Uzaktan
egitim doneminde &6gretmenlerin okul yoneticilerinden kaynakli motivasyon
duzeylerini  belirlemek amaciyla yapilan calismada, o6gretmenlerin
yoéneticileriyle iliskileri baglaminda olusan motivasyon algilarinin yuksek
duzeyde oldugu tespit edilmistir (Sener ve Cemaloglu, 2022). OJretmenlerin
uzaktan egitime yénelik tutumlarini ve mesleki motivasyonlarini tespit etmek
icin yapilan bir baska calismada ise 6gretmenlerin mesleki motivasyonlarinin
yuksek duzeyde ve uzaktan egitim ortamlarinin kullanimina dair tutumlarinin
orta duzeyde oldugu belirlenmistir. OJretmenler; uzaktan egitimi zaman
tasarrufu saglamasi acisindan yeterli gorurken, ekonomik kosullar acisindan
yetersiz olarak gérmuslerdir (Askan, 2022). OrgUtsel iletisim ile 6gretmenlerin
is motivasyonu arasindaki iliskinin oldugu tespit edilen calismada, okullardaki
orgutsel iletisimin, ogretmenlerin is motivasyonlarini anlamli bir sekilde
etkiledigi belirlenmistir (Uzun ve digerleri, 2019). Baska bir ¢calismada uzaktan
egitim sUrecinde akademisyenlerin cevrimici &gretim yaklasimlarint ve
teknolojilerini benimseyebilmesi ve egitim felsefelerine entegre edebilmesi
icin  harmanlanmis ve c¢evrimici 6grenme icin  personel gelisimine
odaklanilmasi gerektigi vurgulanmistir (Almpanis ve Joseph-Richard, 2022).
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Orgiitsel iletisim Doyumu

insanlar cevresindeki insanlarla anlasabilmek, hayatini sUrdurebilmek,
ihtiyaclarini karsilayabilmek gibi bircok nedenden dolayl diger insanlarla
iletisim kurmak durumundadir (Eskiydruk, 2015). iletisim bireyler icin oldugu
kadar oérgutte calisanlarin da ihtiyaci olan bir mekanizmadir. Orgutteki
iletisimin calisanlarla saglikli bir sekilde kurulmasi iletisim doyumunu dnemli
oranda etkilemektedir. Bu baglamda doyum, bir bireyin beklentilerinin
karsilanmasi veya beklentilerin daha fazlasinin elde edilmesi durumunda
ortaya ¢cikan memnuniyet duygusu olarak tanimlanabilir (Eroglu, 2011; Gulnar,
2009). iletisim doyumu ise; drgut calisanlarinin érgut icerisindeki bilgi
akisindan duydugu memnuniyeti ifade etmektedir (Cakiroglu ve Simsek,
2022). insan odakli bir yénetim anlayisinda érgutteki iletisim doyumu énem
kazanmaktadir (Eskiyortk, 2015). Orgutlerde sadlikli bir iletisim mekanizmasi
kurulmadan calisanlarin iletisim doyumu saglamasi mumkun degildir.
Calisanlarin birbirini tanimalari ve anlamalari acisindan da onemli olan
iletisimin her orgutte saglkli ve duzenli bir sekilde surdurulmesi gerekir.
Orgutun ic ve dis paydaslari ile dogru, duzenli ve stratejik bir plan
cercevesinde iletisim kurmasi calisanlarin orgute bagliliklarini artirarak,
musteri iliskilerinin iyilesmesine katki saglamaktadir.

Orgutsel iletisim; calisanlarin is tatmini, motivasyon, dérgutsel bagliliklari ve
paylasim duygularini olumlu ydnde etkileyerek érgutsel performansi artirdigi
gibi, is ortamindan kaynaklanan surtusme, catisma ve baskilari da azaltir
(Eskiyoruk, 2015). Downs ve Hazen (1977), érgutsel iletisim doyumunun sekiz
boyutunu olusturarak iletisim doyumunda; iletisim iklimi, Ustlerle iletisim,
yatay ve gayri resmi iletisim, kurumsal butunlesme, kurumsal perspektif,
medya kalitesi, astlarla iletisim ve kisisel geribildirim surecini belirlemislerdir.
lletisim iklimi: Orgutin cahlsanlar ile nasil iletisim kurduklari, calisma
ortaminda olusan iletisimin ne duzeyde oldugunu ortaya koymaktadir
(Gulltoglu, 2012). Ustlerle iletisim: Y&neticiler ile kurulan iletisimin
memnuniyet duzeyini yansitir. Yoneticilerin, calisanlarin duygu, dusunce
hislerini 6nemsemesi ve sorunlarina ¢ézUm uretmesi calisan memnuniyeti
acisindan énemlidir. Yatay ve Gayri Resmi iletisim: OrgUtlerde iletisim sadece
resmi kanallar ile surdurulmez. Gayri resmi iletisim de iletisimin dogasi geregdi
olmaktadir. OrgUtlerde dedikodu mekanizmasi da aktif bir sekilde calisanlar
arasinda yaygindir. iletisimin tUrlerinden biri olan dedikodunun érgutteki aktif
olma seviyesi ve yatay iletisimin dogruluk seviyesi bu boyut kapsaminda
dlculur. Kurumsal Batunlesme (OrgUtsel Entegrasyon): Bu boyut, bireylerin
orgute ve calisma cevrelerine dair sahip olduklari bilgi duzeylerinden
memnuniyetleri ile ilgilidir. Calisanlarin kendilerine en yakin cevrelerinden
edindikleri bilginin duzeyine odaklanir ve is gereklilikleri, bolum planlari ve
orgut icindeki personel haberleri ile ilgili sahip olduklari doyum seviyesini
ifade eder. OrgUtsel Perspektif (Kurumsal Algi): Kurumsal algi boyutu, 6rgutdn
tamamini kapsayan ve en genis yelpazedeki bilgiyi ele alir (Gulnar, 2009). Bu
boyut kurumun hedefleri, amaclari, kurumdaki degisikliklerin bilinmesi,
ekonomik durum gibi kurumun hedeflerine yénelik ayrintili bilgiler ile isleyis
hakkindaki butun surecleri ilgilendirir. Kurumun faaliyet alanindaki basarilar
ve basarisizliklar ile bilgi akisl yine bu boyut icerisinde degerlendirilir. Medya
Kalitesi: OrgUtte yapilan calismalarin duyurulmasi noktasinda kullanilan
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iletisim araclarini ifade eder. Orgut ile ilgili bilgilerin calisana iletilmesi icin
secilen mecranin etkinligine yonelik calisan algisini yansitir. Secilen iletisim
araclarinin hedef kitlenin 6zelliklerine uyumlu olmasi gerekir (Gulluoglu, 2012).
Medya kalitesi, ayni zamanda mesajlarin etkili, kisa ve net olarak iletilip
iletilmedigini, érgutteki iletisim duzeyinin yeterli olup olmadigini ifade eder.
Astlarla iletisim: Yéneticilerin calisanlarla nasil iletisim kurdugu ve calisanlarin
buna tepkisini ortaya koymaktadir. Calisanlarin (astlarin) yukari dogru
(yoneticilere) yonelik iletisimde isteklilik duzeyi de dnemlidir (Gulnar, 2009).
Kisisel Geribildirim: Kisisel geri bildirim, ¢alisanlarin performanslarinin nasil
degerlendirildigi ve bu surecte aldiklari bilgilerden memnuniyet durumunu
yansitir. Calisanlar, performanslarinin kurum yoéneticileri tarafindan nasil
degerlendirildigini bilme ihtiyacl duyarlar. Kurumlarin bu konuda basarili
olabilmesi icin basarili bir geribildirim becerisi olusturmalari ve surdurmeleri
gerekir (Tascl ve Eroglu, 2008). Orgutsel iletisim ve iletisim doyumu Uzerine
alan yazinda bircok akademik calisma yapilmistir. Ornegdin iletisim
doyumunun, pozitif ses cikartma davranisi Uzerinde %79'luk bir degisimi
ortaya cikardigi belirlenmistir (Sener ve digerleri, 2018). Ozbolat ve Sehitodlu
(2018) tarafindan yapilan bir calismada, calisanlarin iletisim doyumunu
aciklamada calisan sesliliginin varyansinin %16, calisan sesliliginin alt boyutlari
olan 6rgut yararina sesliligin %12'lik varyansinin oldudu saptanmustir. iki farkli
universitede calisan akademisyenler Uzerinde yapilan arastirmada, érgutsel
iletisim etkinligi ile orgutsel bagllik, is tatmini ve o&rgutsel vatandaslik
davranisl arasinda anlamli bir iliski oldugu belirlenmistir (Tasliyan ve Hirlak,
2014). Bir universitede yapilan calismada akademik ve idari personelin érgutsel
iletisim doyumlarinin, orgutsel baglilik duzeyleri ile pozitif yonlu bir iliski
icerisinde oldugu belirlenmistir (Ko¢ ve Dugan, 2020). Farkli bir ¢calismada,
orgutsel iletisimle is tatmini arasinda anlamli bir iliskinin oldugu tespit
edilmistir (Soysal ve digerleri, 2017). Kamu kurumlarinda uzman ve uzman
yardimcilari ile yapilan calismada, iletisim doyumunun verimliligi olumlu bir
sekilde etkiledigi, orgutsel bagllik ve is tatmini degiskenlerinin iletisim
doyumu ile verimlilik iliskisinde aracilik rolu oynadiklari saptanmistir (Bitmis
ve digerleri, 2014). OJretmenlerin iletisim doyumlarinin incelendidi bir
calismada, &gretmenlerin bazi boyutlarda iletisim doyumu boyutunda
doyum sagladiklari, bazi boyutlarinda ise doyum saglamada kararsiz kaldiklari
belirlenmistir (Gizir ve Koksal, 2014). Okul mudurleri, 6gretmenler ve yardimci
personel ile yapilan bir calismada, guven, asagi yonlu iletisimde aciklik,
yukari yonlu iletisimde dinleme istegi ve yuksek performansli hedeflere
dikkat boyutlarindaki paylasimlarinin  daha acilk ve olumlu oldugu
belirlenirken, ortak karar verme ve durustluk boyutlarinda ise daha kapali ve
olumsuz bir iletisim iklimini isaret ettigi tespit edilmistir (Balli ve Onen, 2019).
Ogretmenlere yonelik yapilan bir calismada, érgutsel 6zdeslesme ile érgutsel
iletisimm duzeyleri arasinda yUksek duzeyde bir iliski oldugu belirlenmistir
(Canak ve Avci, 2016). Orgutsel iletisim ve 6Jretmenlerin is motivasyonu
arasinda iliskiyi arastiran bir calismada, okullarda gerceklesen orgutsel
iletisimn sUrecinin 6gretmenlerin is motivasyonlarini anlamli sekilde etkiledigi
belirlenmistir (Uzun ve digerleri, 2019).
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Yontem

Bu bolumde arastirmanin yontemi ayri basliklar altinda, arastirmanin modeli,
calisma grubu, veri toplama araclari ve veri toplama sureci ile verilerin analiz
yéntemleri ayrintili olarak ortaya konulmustur. Bu calisma Usak Universitesi
Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulunun
08.04.2021 tarih ve 2021/04 Karar 2021-78 sayili Etik Kurulu Kararina istinaden
gerceklestirilmistir.

Arastirma Modeli

Arastirma makalesi olarak gercgeklestirilien bu calismada, arastirmanin
amacina bagli olarak nicel arastirma yontemlerinden biri olan iliskisel tarama
modeli kullanilmistir. Calisma kapsaminda gerek kurumsal bagliligr gerek is
doyumunu gerekse kuruma ait diger bircok faktoru etkiledigi cesitli
calismalarla ortaya konan iletisim doyumunun uzaktan calisma modeli ile
nasil bir etkilesim icerisine girdigi irdelenmistir.

Arastirma Sorulari

Arastirma kapsaminda belirtilen model Uzerinden su sorulara cevap
aranmistir.

Katilimcilarin demografik degiskenleriile “Kurumesal iletisim Doyum” diizeyleri
arasinda istatistiksel olarak anlamli bir farkllik bulunmakta midir?

Katilimcilarin “Uzaktan Calisma Modeli” sonucu uygulanan calisma kosullari
ile “Kurumsal lIletisim Doyumlarl” arasinda istatistiksel anlamli bir iliski var
midir? Var ise siddeti ve yonu ne sekildedir?

Evren ve Orneklem

Calismanin  evrenini Usak il merkezinde faaliyet gdsteren Milli Egitim
Bakanligina ait okul édncesi, ilkokul, ortadgretim ve lise duzeyindeki okullarda
gorevli égretmenler olusturmaktadir. Orneklem ise; bu evren icerisinden
uygun ornekleme yontemi ile arastirmacilar tarafindan génullUik esasina goére
secilen toplam 290 6gretmenden olusmaktadir.

Veri Toplama Araclari

Veri toplamak i¢in olusturulan arastirma soru formunda, katilimcilarin iletisim
doyum duzeyinin tespitine yonelik olarak; Downs ve Hazen (1977) tarafindan
gelistirilen, her bir boyutu beser ifade iceren, toplamda yedi boyuttan olusan
(aslinda sekiz boyuttan mutesekkil &lcedin “astlarla iletisim” boyutu,
calismanin katilimcilarini olusturan 6rneklem icerisinde amir unvaninda ¢ok
az katilimci oldugundan dolayr olcek disi birakilmistir) ve Gulnar (2009)
tarafindan Tarkce'ye cevrilen ‘“iletisim Doyumu Olcedi” kullaniimistir. Alt
boyutlarr; “iletisim iklimi, 6érgutsel algl, érgUtsel butlunlesme, medya/arac
kalitesi, yatay ve informel iletisim, Ustlerle iletisim ve son olarak bireysel geri
bildirim” olmak Uzere 7 boyuttan olusan &lcek, calismada 5'li likert seklinde
toplam 35 ifade ile kullaniimistir. Olcekteki diger 5 ifade katilimcilarin uzaktan
calisma pratiklerinin tespitine yonelik ifadelerden ve kalan 7 ifade ise
demografik faktérlerle ilgili olup, arastirma soru formu toplamda 47
ifadeden olusturulmus ve toplam 82 katilimci Uzerinde uygulanan én testin
sonucunda, anlasiimayan ifade olmadigi gérulmus olup, devaminda ilgili
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form diger katilimcilara da 01/05/2021-01/08/2021 tarihleri arasinda
uygulanmistir.

Verilerin Analizi

Toplanan veriler SPSS 23 istatistik programi ile oncelikle normallik testi ve
anilan ol¢cegin guvenirlik testinin parametrik testleri kullanmaya elverisli
cikmasi Uzerine veriler; frekans analizi, t-Testi ve korelasyon testine tabi
tutulmustur. Olcme araci olarak kullanilan élcege ve alt boyutlarina ait
guvenirlik calismasl, alan yazinda yaygin olarak kullanilan Cronbach Alfa
degerinin tespiti yontemi ile gerceklestirilmis ve sonuclar ilgili baslk altinda
gosterilmistir.

Sinirhihklar

Bu calisma sadece Usak ili merkezinde faaliyet gdsteren devlet okullarinda
01/05/2021- 01/08/2021 tarihleri arasinda goérev yapmakta olan 6gretmenler ile
gerceklestirilmis olup, ilgili dénem ve katilimcilar bakimindan sinirlihik
gostermektedir.

Bulgular

Calismanin bulgulari tablolari ile birlikte asagidaki sekliyle verilmistir.

Tablo1
Katilimcilarin Demografik Durumlari
Cinsiyet N % Medeni Durum n %
Kadin 125 431 Bekar 68 234
Erkek 165 56.9 Evli 222 766
Toplam 290 100.0 Toplam 290 100.0
Yas N % Egitim Durumu n %
24-29 48 16.6 On Lisans 2 7
30-35 ol 21.0 Lisans 257 88.6
36-41 74 255 Yuksek Lisans 30 103
42-47 46 15.9 Doktora 1 3
48-53 36 12.4 Toplam 290 100.0
54-59 20 6.9 Okul Taru N %
60 ve Uzeri 5 1.7 Okul Oncesi 1 3.8
Toplam 290 100.0 Ilkokul 70 241
Okul Cal.sar.(Yil) N % Ortaokul 94 324
0-4 VIl 157 54 Lise ns 397
5-9 YIl 78 26.9 Total 290 100.0
10-14 Vil Kamu
2276 calsartyny N %
15-19 Vil 14 4.8 0-4 Vil 51 17.6
20 Yil ve Uzeri 19 6.6 5-9 Vil 61 21.0
Toplam 290 100.0 10-14 Vil 52 17.9
15-19 Vil 32 11.0
20 Yil ve Uzeri 9% 3.4
Toplam 290 100.0
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Calismaya erkek 6gretmenlerden kadin égretmenlere gdre daha fazla katilim
saglandigi ve katilanlarin ¢ogunlunun (%76.6 oraninda) evli olduklari
gorulmektedir. Katilimcilarin agirlikli olarak 30 ile 47 yas araliginda olduklari
(%61.4'U) ve %88.6'sInin lisans mezunu oldugu dikkat cekmektedir.

Tablo 2
Esnek/Uzaktan Calissmna Modelinin Katilimcilarin Calisma Kosullarina Etkisi

Okul ile Bagim Azalmadi N % Sorunsuz Calistim n %

Kesinlikle Katilmiyorum 25 8.6 Kesinlikle 6 2.1
Katilmiyorum

Katilmiyorum 53 18.3 Katilmiyorum n 3.8

Ne Katiliyorum Ne Ne Katiliyorum Ne

Katilmiyorum 47 162 Katilmiyorum 21 72
Katiliyorum 103 355 Katiliyorum 164 56.6
Kesinlikle Katiliyorum 62 21.4 Kesinlikle Katiliyorum 88 30.3
Toplam 290 100.0 Toplam 290 100.0
Normal Mesaiye Kliyasla n % iletisirm Kanall n %
Engelle Karsilasmadim
Kesinlikle Katilmiyorum 20 6.9 Yuzylze 9 3.1
Katilmiyorum 48 16.6 Telefonla 56 193
Ne Katiliyorum Ne Sosyal Medya
Katilmiyorum 38 131 (Whatsapp vb.) 218 752
Katiliyorum 120 41.4 Diger 7 2.4
Kesinlikle Katiliyorum 64 221 Toplam 290 100.0
Toplam 290 100.0

Uzaktan calisma modelinin égretmenlerin calisma kosullarina etkisine iliskin
Tablo 2'de yer alan veriler incelendiginde; ogretmenlerin okul ile bagdlarinin
azalmadigini, genel olarak sorunsuz calistiklarini, normal mesaiye kiyasla
engelle karsilasmadiklarini ve uzaktan egitim surecinde iletisim kanali olarak
en cok sosyal medya platformlarini kullandiklarini sdylemek mumkundur.

Tablo 3
Orgutsel Iletisim Doyum Olcegi ve Alt Boyutlari Glvenirlik Tablosu

Olcekler ve Alt Boyutlari Cronbach Alpha ifade Sayisi
Orgutsel Butunlesme 0.821 5
Orgutsel Perspektif 0.849 5
Bireysel Geri Bildirim 0.875 5
lletisim Iklimi 0.896 5
Ustle iletisim 0.906 5
Medya Kalitesi 0.877 5
Yatay iletisim 0.887 5

Orgutsel iletisim Doyumu Olcegi 0.975 35
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Tablo 3'te de gosterildigi Uzere arastirma soru formunda kullanilan; Kurumsal
lletisim Olcegi ve alt boyutlarinin guvenirliklerinin referans degerler icerisinde
yUksek derecede guvenilir oldugu gorulmustuar (Kalayci, 2006).

Tablo 4
Katilimcilarin Cinsiyetleri lle iletisim Doyum Olceginin Alt Boyutlari ve Olcek
Ortalamasi Arasindaki Farklilik t-Testi Tablosu

Faktorler Cinsiyet N Ortalama t-Testi Sig.
Kurumsal BUtUnlesme E?S;E Eg 192?2;* 2705  0.007
Kurumsal Perspektif E?S;E Eg ‘::;gz; -2366  0.019
Bireysel Geri Bildirim LE(‘:‘S;E Eg i:gggz 2133 0.034
iletisim iklimi Effe'ﬂ Eg 3492?2;* 2705 0.007
Ustlerle iletisim Effe'ﬂ 1(232 3322? 2629  0.009
Medya Kalitesi Eff;ﬁ lég i?%gg 2487 0.013
Yatay iletisim Effe'ﬂ 1(252 g:gggg 1938 0.054
e N S PR

Katilimcilarin cinsiyetleri ile kurumsal iletisim doyum olcegdinin “yatay iletisim”
haric diger tum alt boyutlari ve dlcegin genel ortalamasi arasinda istatistiksel
olarak anlamh farkllik bulundugu anlasilmistir.  Bu farklihgin  tum
degiskenlerde; erkek katilimcilarin kadin katilimcilara gore daha fazla iletisim
doyumu elde ettigi seklinde ortaya ciktigi gorulmustur. Diger demografik
faktérlerle (medeni durum, okul turd, memleketinde ¢alisma) iletisim doyumu
Olcedi ve esnek/uzaktan <calisma arasinda anlamli  bir farkhlik
bulunmamaktadir.

Tablo 5 _ )
Iletisim Doyum Olcegi Alt Boyutlari ve Olcek Ortalamasi

lletisim Doyum Olcegi Alt Boyutlar N Ortalama S.S.
lletisim iklimi 290 41110 0.75694
Medya Kalitesi 290 4.0455 0.71629
Ustlerle iletisim 290 4.0441 0.81643
Kurumsal Butunlesme 290 4.0152 0.68360
Bireysel Geri Bildirim 290 3.8676 0.81922
Kurumsal Perspektif 290 3.8655 0.74702
Yatay iletisim 290 3.7752 0.53468
lletisim Doyumu Olcegdi Ortalamasi 290 3.9606 0.64880

lletisim Doyumu Olcedi incelendiginde, katilimcilarin en fazla memnuniyet
duyduklari boyutun iletisim iklimi (x= 4.1110) ve Medya Kalitesi (x= 4.0455)
oldugu ve en az memnuniyet duyulan boyutun ise Yatay iletisim (x = 3.7752)
ve Kurumsal Perspektif (3.8655) oldugu anlasiimistir.
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Tablo 6
Uzaktan Egitim Modeli ile iletisim Doyumu Arasindaki Korelasyon lliskisi
Esnek/Uzaktan Elsnek/U“zak'Fan K /Uzak
alisma siresince calisma suresince, Esnek/Uzaktan
Gallsma st ' normal mesai calisma
is ile ilgili olarak , . . .
Faktdrler iletisim kurmam duzenine kiyasla surecmije okul ile
gereken Kisilerle caligmami bagimin
sorunsuz sekilde engelleyici bir azalmadigini
iletisim kurabildim durumia dusundyorum?
' karsilasmadim.
R 0.464** 0.336** 0.197**
Kurumsal Si 0.00 0.00 0.00
Butunlesme g. ' ' '
N 290.00 290.00 290.00
R 0.463** 0.4071** 0.304**
Kurumsal Si 0.00 0.00 0.00
Perspektif g. : : '
N 290.00 290.00 290.00
R 0.444** 0.339** 0.236**
Bireysel Geri Si
Bildirim o 0.00 0.00 0.00
N 290.00 290.00 290.00
R 0.464** 0.336™* 0.197**
iletisim iklimi S' 0.00 0.00 0.00
N 290.00 290.00 290.00
R 0.485* 0.299** 0.159**
Ustlerle Si 0.00 0.00 0.01
iletisim g. ' ' '
N 290.00 290.00 290.00
R 0.558** 0.405* 0.275**
Medya Si
Kalitesi g 0.00 0.00 0.00
N 290.00 290.00 290.00
R 0.4371 0.340** 0.240**
Yatay iletisim S' 0.00 0.00 0.00
N 290.00 290.00 290.00
lletisim R 0.530** 0.397** 0.275**
Doyum S' 0.00 0.00 0.00
Olcegi N 290.00 290.00 290.00

** Korelasyon 0.01 duzeyinde anlamlidir.
* Korelasyon 0.05 duzeyinde anlamlidir.

Katilimcilarin uzaktan calisma faktérleri ile kurumsal iletisim doyum odlcedi
genel ortalamasi ve alt boyutlari arasindaki iliski incelendiginde; “Uzaktan
calisma suresince, is ile ilgili olarak iletisim kurmam gereken Kisilerle sorunsuz
sekilde iletisim kurabildim.” ifadesine katilim duzeyi ile tum olcek boyutlari ve
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genel ortalama puani arasinda istatistiksel olarak pozitif yonde ve orta
kuvvette anlamli iliski oldugu (r= 0.431: 0.558, p<0.01) anlasiimistir. Farkl bir
deyisle; uzaktan calisma sirasinda isle ilgili iletisimini sorunsuz sekilde
kurdugunu dusunen katilimcilarin iletisim doyumlarinin da arttigi ya da tam
tersi olarak iletisimi saghkl kuramayan katilimcilarin iletisimm doyumu
duzeylerinin azaldigi anlasiimistir. “Uzaktan calisma suresince, normal mesai
duzenine kiyasla ¢calismmami engelleyici bir durumla karsilasmadim” ifadesine
katilm duzeyi ile tum o&lcek boyutlari ve genel ortalama puani arasinda
istatistiksel olarak pozitif yonde anlamli bir iliski oldugu (r= 0.299: 0.405,
p<0.01) anlasilmistir. Farkli bir deyisle; uzaktan calisma sirasinda normal
mesaiye kiyasla engelleyici bir durumla karsilasmadigini  dusunen
katilimcilarin iletisimm doyumlarinin da arttigi ya da tam tersi olarak engelleyici
durumla karsilastigini dusunen katilimcilarin iletisim doyumu duzeylerinin
azaldigi anlasiimistir.

“Uzaktan calisma surecinde okul ile bagimin azalmadigini dusuntyorum.”
ifadesine katilim duzeyi ile tum d&lcek boyutlari ve genel ortalama puani
arasinda istatistiksel olarak pozitif yonde bir iliski oldugu (r= 0.159: 0.304,
p<0.01) anlasiimistir. Farkli bir deyisle; uzaktan calisma sirasinda kurum ile
baginin azalmadigini dustnen katilimcilarin iletisimm doyumlarinin da arttigi
ya da tam tersi olarak bagi azalan katilimcilarin iletisim doyumu duzeylerinin
azaldigr anlasiimistir.

Tartisma, Sonugc ve Oneriler

KUresel capta yasanan Covid-19 pandemi surecinden sonra, deprem nedeniyle
universitelerde yayginlik kazanan cevrimici egitim-6gretim surecine yeniden
gecilmesi uzaktan egitim sUrecinin avantaj ve dezavantajlarini tekrar
gundeme getirmis, bu konuda akademik alan yazinda yapilan arastirmalarin
sayisini da artirmistir. Bu baglamda calismada uzaktan calismma modeli ile
orgutsel iletisimm doyumunun iliskisi ortaya konulmaya calisiimistir. Calisma
sonucunda ogretmenlerin %56.9'unda uzaktan calisma sirasinda okul ile
baglarinin azalmadigi, %86.9'unda normal mesaiye gdre calismayi engelleyici
zorluklarla karsilasmadiklari ve %63.5'inde iletisimle ilgili sorun yasamadigi
tespit edilmistir. OJretmenlerin uzaktan calisma ile ilgili olarak; normal
mesai calismasina goére sikintisiz iletisim kurabildikleri, okul ile baglarinin
azalmadigli ve normal mesaiye gore karsilastiklari zorluklarin daha fazla
olmadigi durumlari ile iletisim doyum duzeyleri arasinda zayif-orta kuvvette
ve pozitif yonld anlaml iliski oldugu tespit edilmistir. Erkek 6gretmenlerin
kadinlara gore cesitli boyutlarda ve élcek ortalamasinda daha fazla iletisim
doyumuna sahip olduklari sonuclarina ulasilmistir. Kandemir ve Sezgin
Nartgun (2022) tarafindan yapilan ¢calismada ise farkli sonuclara ulasiimistir.
S6z konusu calismada uzaktan egitim surecinde égretmenlerin en fazla
iletisim acisindan sorun yasadiklari tespit edilmistir. Ayni calismada uzaktan
egitim programlarini kullanmada égretmenlerin “iletisim eksikligi” ve “fiziksel
rahatsizlik” da belirlenmistir. Ni Fhloinn ve Fitzmaurice (2021) uzaktan
egitimde matematik ogretmenlerinin etkilesim eksikliginden yakindiklari
saptanmistir. Demir ve Ozdas (2020) tarafindan vyapilan calismada
ogretmenlerin bazilarinin uzaktan egitimden memnun olduklari, uzaktan
egitimi motive edici, basarili, yararli, verimli, eglenceli, yeterli ve égretici olarak
degerlendirdikleri, bazilarinin ise; uzaktan egitimin yararli ancak eksik
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oldugunu, yetersiz olsa da olmasi gerektigini degerlendirdikleri belirlenmistir.
Karatepe (2020) tarafindan yapilan calismada ise, &égretmen adaylarinin
uzaktan egitim surecinde senkron derslere yonelik olumsuz tutum
gelistirdikleri, bundan sonraki suUrecte cevrimici uzaktan egitim verme
konusunda isteksiz olduklari, bu konuda kendilerini yeterli gormedikleri
saptanmistir. Baska bir calismada égretmenlerin, derslerde égrencilerle etkili
iletisim kurulamamasli, gerginlik ve etkilesimin genel olarak azalmasi
sorunlarinin yaninda velilerle de iletisim kopuklugu ve catisma yasadiklari
tespit edilmistir (Kucuker ve Dernek Uzun, 2022). Bu sonuclara gore uzaktan
egitim surecinde érgutlerin “iletisim doyumu”na énem vermeleri, 6grenci ve
velilerle de etkili iletisim kurmak gerektigi ortaya cikmaktadir.

Calismada; o6gretmenlerin cinsiyetleri ile kurumsal iletisim doyum &l¢ceginin
“yatay iletisim” hari¢c diger tum alt boyutlari ve délcegin genel ortalamasi
arasinda istatistiksel olarak anlamli farklihk bulundugu anlasiimistir. Bu
farkliligin tum degiskenlerde; erkek katilimcilarin kadin katilimcilara gore
daha fazla iletisim doyumu elde ettigi seklinde ortaya ciktigr géralmustur.
Diger demografik faktorlerle iletisim doyumu o6lcedi ve uzaktan calisma
durumlari arasinda anlamli bir farklihk bulunmamaktadir. Farkl bir deyisle;
uzaktan ¢alisma sirasinda isle ilgili iletisimini sorunsuz sekilde kurdugunu
dusunen katilimcilarin iletisim doyumlarinin da arttigi ya da tam tersi olarak
iletisimisaglkli kuramayan katilimcilarin iletisim doyumu duzeylerinin azaldigi
tespit edilmistir. isvec'te Hallin (2020) tarafindan yapilan calismada; uzaktan
calisma modelinde fiziksel ve “sosyal iletisimin” azaldigi, “dijital iletisimin”
arttigl, is yasami ile kisisel yasam arasindaki sinirlarin ortadan kalktigi ve is
motivasyonunun dustugu belirlenmistir. Benzer calismada farkli bir sonucg
cikmis, ogretmen adaylarinca c¢evrimici o6gretimde esas motivasyon
faktoérunun ders suresi olarak goruldugu, akademik iletisimin motivasyon
suresini arttirdigi ve dijital 6gretim uygulamalarinin motivasyonu sagladigi
goérustne hakim olduklari belirlenmistir (Bayindir, 2021). Benzer sonuclara
ulasilan bir baska calismada uzaktan egitimin cevrimici ortamda etKkili
iletisim ve 6grenme kolayligi sagladigini belirleyen Horspool ve Lange (2012),
uzaktan egitimin bu durumlar acisindan avantaj sagladigini tespit
etmislerdir. Baska bir calismada o6gretmenlerin uzaktan egitim sUrecinde
algiladiklari asiri iletisim yukunun “ara sira” duzeyinde oldugu belirlenmistir
(Dilek¢i ve Limon, 2020). Ogretmenlerin uzaktan editimde sinif yénetimi ve
iletisime yonelik goruslerinin alindigr calismada, programin sistemsel
sorunlarinin oldugu, o6grenci davranislarinin ve zaman yoénetiminin sinif
yénetimini olumsuz etkiledigi, dersi planlama icin sorun yasamadiklari ortaya
cikmistir (Seker ve digerleri, 2022). Mustajab vd. (2020), uzaktan calisma
modelinde katilimcilarin daha esnek bir sekilde islerini yapacak zamani ve
yeri belirleyebildiklerini, bu durumun kendilerini olumlu etkiledigini, is-yasam
dengesini sagladiklarini, evden calisma sayesinde zaman kayiplarinin
olmadigini dolayisiyla aileleri ile daha fazla zaman gecirdiklerini belirlemistir.
Ogretmenlerin uzaktan egditim surecinde destek ihtiyacl hissettikleri ve
psikolojik durumlarinin olumsuz etkilendigi bir baska calisma ile ortaya
konulmustur (Culha ve digerleri, 2021). Ogretmenlerde dustk motivasyonun
ozyeterlilik ve basari algisini dusurdugu belirlenen calismada, kuruma yonelik
olumsuz dusunceleri artan 6gretmenlerin yuksek duzeyde stres algiladiklari
tespit edilmistir (Karadeniz ve Zabci, 2020). Orgutlerde calisanlarla saglikli ve
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duzenli bir iletisim mekanizmasinin olusturulmasi ve bu sistemin
uygulanmasi calisanlarda iletisim doyumunu artirici bir etkiye sahiptir
(Cetintas, 2016). Yapilan calismalar Uzerinden degerlendirildiginde uzaktan
calisma modeli avantaj ve dezavantajlari ile topluma yeni firsatlar sunarken
ayni zamanda ¢dzUlmesi gereken sorunlari da ortaya koymaktadir. Ozellikle
iletisim eksikligi her ne kadar yaptigimiz calismada 6gretmenler tarafindan bir
eksiklik olarak gorulmese de farkli zamanlarda yapilan ¢alismalarda bir sorun
olarak ortaya c¢iktigi gérulmektedir. Bu sorunun ¢ézumu icin orgutsel iletisimi
iyilestirmeye yoénelik calismalarin yapilmasi gerekir.

Uzaktan calisma suresince, normal mesai duzenine Kkiyasla calismami
engelleyici bir durumla karsilasmadim.” ifadesine katilim duzeyi ile tum olcek
boyutlari ve genel ortalama puani arasinda istatistiksel olarak pozitif yonde
ve orta kuwvette anlamli bir iliski oldugu anlasiimistir. Farkl bir deyisle;
uzaktan calisma sirasinda normal mesaiye kiyasla engelleyici bir durumla
karsilasmadigini dustnen katilimcilarin iletisim doyumlarinin da arttigi ya da
tam tersi olarak engelleyici durumla karsilastigini dusunen katilimcilarin
iletisim doyumu duzeylerinin  azaldigi anlasilmistir.  Uzaktan c¢alisma
surecinde “okul ile bagimin azalmadigini dusunuyorum.” ifadesine katilim
duzeyi ile tum odlcek boyutlari ve genel ortalama puani arasinda istatistiksel
olarak pozitif ydnde ve orta kuwvvette anlaml bir iliski oldugu anlasiimistir.
Farkli bir deyisle; uzaktan calisma sirasinda kurum ile baginin azalmadigini
dusunen katilimcilarin iletisim doyumlarinin da arttigr ya da tam tersi olarak
bagi azalan katilimcilarin iletisimm doyumu duzeylerinin azaldigi anlasiimistir.
Egitim-6gretim acisindan 6gretmenlerin iletisim doyumunu artirici role sahip
oncelikli kisilerin okul mudurlerinin olacagini sdylemek mumkundur. Sener
Pars ve Cemaloglu (2022), égretmenlerin okul yoneticilerinden kaynakili
motivasyon algilarinin yuksek duzeyde oldugunu, kadin &gretmenlerin,
erkeklere goére motivasyon algl duzeylerinin daha yuksek oldugunu
saptamislardir. Benzer calismada Guzel ve Guzel Evecen (2022), idarenin
dagitimci liderlik davranislarinin égretmenler acisindan motivasyon faktéru
oldugu tespit edilmistir. Aktay vd. (2023) okul muddurlerinin &gretimsel
liderler olarak uzaktan egitim surecinde yasadiklari sorunlari égretmenlere
teknolojik destek vererek, ogrencilere akademik ve psiko-sosyal destek
vererek ve paydaslarla etkili iletisim yollari kullanarak ¢cézmeye calistiklarini
belirlemislerdir. Tdrkan (2020) ogretmenlerin uzaktan egitim surecinde
orgutsel baglliklarinda anlamli bir zayiflik yasamadiklarini tespit etmistir.
Yildizbas vd. (2021) 6gretmenlerin drgutsel degisime hazir olma ve orgutsel
muhalefet algl duzeylerinin orta duzeyde oldugunu belirlemislerdir. Bu
baglamda calismada ortaya ¢ikan sonuclar Uzerinden de degerlendirildiginde
orgutler uzaktan egitim surecinde calisanlarina destek vermeleri, onlarla etkili
iletisimm kurmanin yontemi ve tekniklerini gelistirmeleri, calisanlarin moral ve
motivasyonu ac¢isindan é6nem tasimaktadir.

Bu calisma sadece Usak ili merkezinde faaliyet gdsteren devlet okullarinda
01/05/2021-01/08/2021 tarihleri arasinda gorev yapmakta olan égretmenler ile
gerceklestirilmis olup, ilgili donem ve katilimcilar bakimindan sinirlilik
gostermektedir. S6z konusu calisma &zel okullarda gérev yapan égretmenler
uzerinde de uygulanabilir. Ayrica baska illerde yada ulke duzeyinde ayni
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calismanin yapilmasi, konunun daha derinlemesine anlasilabilmesine olanak
saglayabilecektir.

Etik Kurul izin Belgesi: Bu calisma Usak Universitesi Sosyal ve Beseri Bilimler
Bilimsel Arastirma ve Yayin Etigi Kurulunun 08.04.2021 tarih ve 2021/04 Karar
2021-78 sayili Etik Kurulu Kararina istinaden gerceklestirilmistir.

Yazar Cikar Catismasi: Yazarlar bu ¢calismada cikar ¢atismasi olmadigini
beyan etmektedirler.

Yazar Katkisi: Yazarlar bu calismaya esit oranda katki saglamislardir.
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The Relationship between Remote Working Model and
Organizational Communication Satisfaction: A Study on

Teachers
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Abstract

How organizations communicate with their employees plays
an important role in the formation of perceptions about the
organization. It is known that various factors affect the
organizational communication satisfaction of employees.
Especially during the Covid-19 pandemic process, there has
been an increase in the application of the remote working
model in organizations. The advantages and disadvantages of
the remote working model which is intensively applied in
educational organizations, are frequently discussed for
organizations. In this study, the relationship between the
remote working model and organizational communication
satisfaction is revealed. Within the scope of the study, a
questionnaire was applied over the internet to teachers
working in public schools affiliated to the Ministry of National
Education. It was found that there was a weak-medium
strength and positive significant relationship between the
participants' communication satisfaction levels, and the fact
that they could communicate smoothly compared to the
normal working order that their ties with the school did not
decrease and that the difficulties they faced did not increase.
In the study, it was observed that males had higher levels of
communication satisfaction than females in various
dimensions and scale averages.
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Introduction

The successful performance of organizations is based on the value they give
to their employees. Every organization can show that it values its employees
to the extent that it can establish an effective communication mechanism
with them. The direction and form of communication that organizations
establish with their employees can be decisive in employees' perceptions
of the organization. Healthy communication in the organization increases
employees' organizational commitment and contributes positively to
their coommunication satisfaction (Bitmis et al., 2014, Tasliyan & Hirlak, 2014).
Today, organizations need to develop a human-oriented management
approach to satisfy their employees and determine their human resources
policies accordingly (Eskiyoruk, 2015). It is important for organizations to
closely follow the innovations in business life in accordance with the needs
of the age together with their employees in order to be sustainable.
Especially with the covid-19 pandemic period, which is experienced on a
global scale and affects the whole world, the remote working model has
become a working model preferred by organizations (Biber & Karatepe,
2023). The remote working model, which has increased especially during the
pandemic process, is applied by many organizations today. It is known that
the remote working model, which is seen to be applied intensively in the
field of education and training, has advantages as well as disadvantages.
During the pandemic period, the advantages and disadvantages of distance
education, especially in education and training, were discussed. In the
literature, educators stated that their workload increased during the
distance education process, they felt lonely, their social communication
weakened, they were physically tired, and they had technical problems
(Estrella, 2022; Hajar ve Manan, 2021; Kandemir ve Nartgun, 2022; Kaymaz,
2021; Seabra ve digerleri, 2021). It has been determined by studies that
teachers experience work-family, family-work conflict, burnout levels
increase, job satisfaction decreases, and turnover intentions increase
during the distance education process (Ay ve Aksu, 2023; Kosar ve Battal,
2027; Yurteri ve Demir, 2022). Ural and Canpolat (2021), who investigated the
effect of distance education on teacher alienation, found that teachers
experienced alienation in all its dimensions. In this context, how
organizations maintain communication with teachers in the distance
working model is seen as an important problem. Within the framework
of the study, a study was conducted on 290 teachers working in public
schools of the Ministry of National Education. In the study, they tried to
identify how the telecommuting model affected teachers in terms of
organizational communication satisfaction. The study is seen as an original
study in terms of revealing the effect of telecommuting model on
communication satisfaction, and it is thought to contribute to the field.
The study aims to provide various suggestions to organizations by revealing
how the telework model affects communication satisfaction. The
study involved a comprehensive literature review, which revealed the
relationship between distance education models, organizational
communication satisfaction and the two variables.
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Distance Education System

Teleworking can be defined as work taking place outside the production
center or away from the central workplace (Ozturkoglu, 2013). Remote
working, which is considered among flexible working models, is also called
teleworking or telecommuting (Akca & Tepe Kucukoglu, 2020). Remote
working, which is a working system that allows the employee to determine
the place where he/she carries out work-related activities (Kabakgi GUnay
& Ozer Torgaldz, 2020), is preferred by many businesses today (Dockery &
Bawa, 2020). Remote working, which emerged in parallel with the rapid
development of communication technologies, has many advantages and
disadvantages. From the employee's perspective, teleworking has several
disadvantages. The first is that the working environment cannot be provided
properly outside the workplace. Secondly, some employees cannot maintain
work discipline away from the workplace. The third factor is difficulty
separating work and private life (International Labor Organization, 2020).
The practice of remote working, which significantly reduces social
interaction, can result in feelings of loneliness among individuals due to the
lack of communication, which is an important motivational tool for
employees (Deloitte, 2020). The remote working system has become
widespread due to various crises in the world in the field of education and
training. Especially since the Covid-19 pandemic, the distance education
process has accelerated even more. Due to the positive or negative reasons
experienced in this process, the advantages and disadvantages of distance
working in the field of education and training are discussed. In a study
conducted to measure teachers' perceptions of organizational opposition
and organizational loneliness during the distance education period, it was
found that there was a positive relationship between teachers’ perceptions
of organizational opposition and organizational loneliness (Dogan et al,,
2021). In the study, it was stated that long-term remote working during
the Covid-19 pandemic caused voice disorders in primary school teachers,
and in this case, certain vocal health interventions are needed (Cantarella et
al., 2022). In another study, teachers reported that they experienced
problems with internet connection during the distance education process,
which led to feelings of anxiety (Estrella, 2022). In a study conducted to
determine the level of "excessive communication load" perceived by
teachers during the Covid-19 pandemic period, it was determined that the
excessive communication load perceived by teachers was at the
"occasional" level (Dilekc¢i & Limon, 2020). In a study conducted on a sample
of classroom teachers, it was found that changing workloads have effects
on communication intensity, effects of unlimited overtime, and effects on
work and private life (Kaymaz, 2021). It was determined that Portuguese
teachers faced anxiety in the distance education process, had difficulties
with workload, working conditions and time management, the leadership
of Portuguese schools lacked appropriate or explicit guidance and
coordination, and teachers complained about poor infrastructure and lack
of digital competencies (Seabra et al., 2021). In the studies, it has also been
determined that teachers experience emotional burnout during the
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distance education process. In this context, in a study conducted to
determine the burnout levels of mathematics teachers, it was observed
that teachers experienced high levels of emotional exhaustion, while they
experienced low levels of depersonalization and personal accomplishment.
In a study conducted with a group of teachers in Italy, it was determined
that teachers experienced emotional exhaustion (Aydin et al, 2022; Manuti
et al, 2022). It was also determined that teachers were exposed to work
pressure in adapting to social and work changes and new technological
methods in the distance education process, and that increased stress
caused burnout (lacolino et al, 2023). Panadero et al. (2022) found that
some teachers had a higher risk of experiencing burnout during distance
education. In a study with a similar theme, it was concluded that the
majority of classroom teachers felt themselves partially competent during
the distance education period, felt burnout at a moderate level and
engaged in professional activities to cope with burnout (Yurteri & Demir,
2022). In the study in which teachers' views on distance education fatigue
were taken, it was determined that teachers experienced '"lack of
communication" in the emotional dimension and "physical discomfort (eye,
posture disorder, etc.)" in the physical dimension (Kandemir & Nartgun,
2022). In the study conducted by Cardullo et al. (2022), it was revealed that
teachers felt confused, unprepared and mentally tired in the distance
education environment. It is emphasized that during the distance
education process, teachers face various difficulties such as inadequate
workspaces, irregular working hours, lack of support and role conflicts, which
prevents them from establishing an effective balance between their work
and private lives, and that working from home, which blurs the boundaries
between teachers' work and private lives, can negatively affect their work-
life balance. Problems in work-life balance affect not only individuals but also
their families, institutions and their immediate environment. Therefore, the
existence of work-life balance is essential for both individuals and
organizations (Unal & Dulay, 2022). Ni Fhloinn and Fitzmaurice (2021), who
investigated how mathematics lecturers in higher education go through the
distance education process, found that more than 90% of the respondents
had little prior experience of teaching mathematics online, 72% found it
stressful at the beginning, and 88% found it time-consuming. In the same
study, it was also emphasized that lack of interaction was a disadvantage. In
a study conducted with teachers, it was determined that teachers
workload increased during the distance education process, negatively
affected their quality of life, and they experienced headaches, sleep
problems and visual impairments (Hajar & Manan, 2021). In a study
conducted to determine the motivation levels of teachers arising from
school administrators during the distance education period, it was
determined that teachers' motivation perceptions formed in the context of
their relationships with their administrators were at a high level (Sener &
Cemaloglu, 2022). In another study conducted to determine teachers'
attitudes towards distance education and their professional motivation, it
was determined that teachers' professional motivation was at a high level
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and their attitudes towards the use of distance education environments
were at a medium level. Teachers saw distance education as sufficient in
terms of saving time, but insufficient in terms of economic conditions
(Askan, 2022). In the study that determined the relationship between
organizational communication and teachers' work motivation, it was
determined that organizational communication in schools significantly
affected teachers' work motivation (Uzun et al, 2019). Another study
emphasized the need to focus on staff development for blended and online
learning so that academics can adopt online teaching approaches and
technologies in the distance education process and integrate them into
their educational philosophy (Almpanis & Joseph-Richard, 2022).

Organizational Communication Satisfaction

People have to communicate with other people for many reasons such as
getting along with the people around them, sustaining their lives and
meeting their needs (Eskiyoruk, 2015). Communication is a mechanism that
is needed not only for individuals but also for employees in organizations.
Establishing healthy communication with employees in the organization
significantly affects communication satisfaction. In this context,
satisfaction can be defined as the feeling of satisfaction that arises when
an individual's expectations are met or more than expectations are achieved
(Gulnar, 2009; Eroglu, 2011). Communication satisfaction refers to the
satisfaction of organizational employees with the flow of information within
the organization (Cakiroglu & Simsek,2022). Communication satisfaction in
the organization gains importance in a human-oriented management
approach (Eskiyoruk, 2015). It is not possible for employees to achieve
communication  satisfaction without establishing a healthy
communication mechanism in organizations. Communication, which is
also important for employees to know and understand each other, should
be maintained in a healthy and regular manner in every organization. The
organization's communication with its internal and external stakeholders
within the framework of a correct, regular and strategic plan contributes to
the improvement of customer relations by increasing the loyalty of
employees to the organization. Organizational communication increases
organizational performance by positively affecting employees' job
satisfaction, motivation, organizational commmitment and feelings of sharing,
as well as reducing friction, conflict and pressures arising from the work
environment (Eskiyoruk, 2015). Downs and Hazen (1977) established eight
dimensions of organizational communication satisfaction and identified
communication climate, communication with superiors, horizontal and
informal communication, organizational integration, organizational
perspective, media quality, communication with subordinates and personal
feedback process in communication satisfaction.

Communication Climate: How the organization communicates with its
employees reveals the level of communication in the work environment
(Gullboglu, 2012). Communication with Superiors: It reflects the satisfaction
level of communication with managers. It is important for employee
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satisfaction that managers care about employees' feelings, thoughts and
emotions and produce solutions to their problems. Horizontal and Informal
Communication: Communication in organizations is not only maintained
through official channels. Informal communication also occurs due to the
nature of communication. In organizations, the gossip mechanism is also
actively spread among employees. The level of gossip, which is one of the
types of communication, being active in the organization and the level
of accuracy of horizontal communication are measured within the scope of
this dimension. Organizational Integration (Organizational Integration):
This dimension is related to individuals' satisfaction with the level of
information they have about the organization and their working
environment. It focuses on the level of information that employees receive
from their closest environment and expresses their level of satisfaction with
job requirements, department plans and personnel news within the
organization. Organizational Perspective (Corporate Perception). The
organizational perception dimension deals with the widest range of
information covering the entire organization (Gulnar, 2009). This dimension
concerns detailed information about the organization's goals, objectives,
knowledge of changes in the organization, economic situation and all
processes about the functioning of the organization. Successes and failures
in the organization's field of activity and information flow are also evaluated
within this dimension. Media Quality: It refers to the communication tools
used to announce the work done in the organization. It reflects the
employee perception of the effectiveness of the media chosen to convey
information about the organization to the employee. The selected
communication tools should be compatible with the characteristics of the
target audience (GullUoglu, 2012). Media quality also expresses whether the
messages are communicated effectively, briefly and clearly and whether the
level of communication in the organization is sufficient. Communication
with Subordinates: It reveals how managers communicate with employees
and how employees react to it. The level of willingness of employees
(subordinates) to communicate upwards (to managers) is also important
(Gulnar, 2009). Personal Feedback: Personal feedback reflects how
employees' performance is evaluated and their satisfaction with the
information they receive in this process. Employees need to know how their
performance is evaluated by the managers of the organization. For
organizations to be successful in this regard, they need to create and
maintain a successful feedback skill (Tascl & Eroglu, 2008). Many academic
studies have been conducted in the literature on organizational
communication and communication satisfaction. For example, it was
determined that communication satisfaction revealed a 79% change in
positive vocalization behavior (Sener et al, 2018). In a study conducted
by Ozbolat and Sehitodlu (2018), it was found that employee voice has a
variance of 16% in explaining the communication satisfaction of employees,
and employee voice for the benefit of the organization, which are sub-
dimensions of employee voice, has a variance of 12%. In a study conducted
on academics working in two different universities, it was determined that



PUJE, 62,161-178 [2024] S. Gurcuoglu, ©. Dugan & B. Kog https://doi.org/10.9779/pauefd. 1326175

there was a significant relationship between organizational communication
effectiveness and organizational commitment, job satisfaction and
organizational citizenship behavior (Tasliyan & Hirlak, 2014). In a study
conducted at a university, it was determined that the organizational
communication satisfaction of academic and administrative staff had a
positive relationship with their organizational commitment levels (Ko¢ &
Dugan, 2020). In a different study, it was determined that there was a
significant relationship between organizational communication and job
satisfaction (Soysal et al, 2017). In a study conducted with experts and
assistant experts in public institutions, it was found that communication
satisfaction positively affects productivity, and organizational commitment
and job satisfaction variables play a mediating role in the relationship
between communication satisfaction and productivity (Bitmis et al., 2014).
A study examining teachers' communication satisfaction revealed that while
teachers were satisfied in some dimensions of communication satisfaction,
they were undecided in others. (Gizir & Kdksal, 2014). In a study conducted
with school principals, teachers and auxiliary staff, it was determined that
their sharing in the dimensions of trust, openness in downward
communication, willingness to listen in upward communication and
attention to high-performance goals was more open and positive, while it
was found to indicate a more closed and negative communication climate
in the dimensions of joint decision-making and honesty (Balli & Onen, 2019.
In a study conducted for teachers, it was determined that there was a high
level of relationship between organizational identification and
organizational communication levels (Canak & Avci, 2016). In a study
investigating the relationship between organizational commmunication and
teachers' work motivation, it was determined that the organizational
communication process in schools significantly affected teachers' work
motivation (Uzun et al., 2019).

Method

In this section, the method of the research is presented in terms of the
research model, the participants, data collection tools and data collection
process and data analysis methods. This study was carried out in
accordance with the Usak University Ethics Committee Decision of the
Social and Human Sciences Scientific Research and Publication Ethics
Board dated 08.04.2021 and numbered 2021/04 Decision 2021-78.

Research Model

In this study, the relational survey model, one of the quantitative research
methods, was used depending on the purpose of the research. Within the
scope of the study, it has been examined how communication satisfaction,
which has been revealed by various studies that it affects both
organizational commitment, job satisfaction and many other factors of the
organization, interacts with the remote working model.

Within the scope of the research, answers to the following questions were
sought through the specified model.
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e Is there a statistically significant difference between the
demographic variables of the participants and their "Satisfaction
with Corporate Communication" levels?

e |s there a statistically significant relationship between the working
conditions of the participants as a result of the "Remote Working
Model" and their "Satisfaction with Organizational Communication"? If
such a relationship exists, what are the characteristics of its severity
and direction?

Population and Sample

The population of the study consists of teachers working in pre-school,
primary, middle and high schools of the Ministry of National Education in
Usak city center. The sample comprises a total of 290 teachers, selected by
the researchers on the basis of voluntary participation and appropriate
sampling methodology from this population.

Data Collection Tools

In the research question form created for data collection, the
"Communication Satisfaction Scale" developed by Downs and Hazen (1977),
consisting of a total of seven dimensions with five itemsin each dimension
(in fact, the "communication with subordinates" dimension of the scale
consisting of eight dimensions was excluded from the scale since there
were very few participants with the title of supervisor among the
participants of the study) and translated into Turkish by Gulnar (2009) was
used to determine the level of communication satisfaction of the
participants. The scale, which consists of 7 sub-dimensions; “communication
climate, organizational perception, organizational integration,
media/instrument quality, horizontal and informal communication,
communication with superiors and finally individual feedback", was used in
the study with a total of 35 items in the form of 5-point Likert. The other 5
items in the scale were related to the determination of the participants'
remote working practices and the remaining 7 items were related to
demographic factors. The questionnaire was composed of 47 items in total,
and as a result of the pre-test applied on a total of 82 participants, it was
seen that there were no incomprehensible items, and then the relevant
form was applied to other participants between 01/05/2021-01/08/2021.

Data Analysis

The collected data were subjected to frequency analysis, t-test and
correlation test with the SPSS 23 after the normality test, and the reliability
test of the scale were found to be suitable for using parametric tests. The
reliability study of the scale used as a measurement tool and its sub-
dimensions was carried out by determining the Cronbach's Alpha value,
which is widely used in the literature, and the results are shown under the
relevant heading.
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Limitations

This study was conducted only with teachers working in public schools
working in the center of Usak province between 01/05/2021 and 01/08/2021
and has limitations in terms of the relevant period and participants.

Findings
The findings of the study are presented in tables as follows.
Table 1
Demographic Status of Participants
Gender n % MaritalStatus N %
Female 125 431 Single 68 23.4
Male 165 56.9 Married 222 76.6
Total 290 100.0 Total 290 100.0
Age n % Degree held N %
24-29 48 16.6 Associate 2 7
30-35 ol 21.0 Undergraduate 257 886
36-41 74 255 MA/MSc 30 10.3
42-47 46 15.9 PhD 1 3
48-53 36 12.4 Total 290 100.0
54-59 20 6.9 School N %
60 and above 5 1.7 Preschool M 3.8
Total 290 100.0 Primary 70 241
Teaching Experience n % Middle 94 32.4
0-4 Years 157 541 High 15 39.7
5-9 Years 78 26.9 Total 290 100.0
10-14 Years > 76 Work Experience %
in State
15-19 Years 14 4.8 0O-4 Years 51 17.6
20 Years and above 19 6.6 5-9 Years 6l 21.0
Total 290 100.0 10-14 Years 52 179
15-19 Years 32 11.0
20 Years and 94 22 4
above
Total 290 100.0

It is seen that male teachers participated in the study more than female
teachers and the majority of the participants (76.6%) were married. It is
noteworthy that the participants were predominantly between the ages of
30 and 47 (61.4%) and 88.6% of them were undergraduate graduates.

Table 2
The Effect of Flexible / Remote Working Model on Participants' Working Conditions

My connection with the

school has not N % | worked smoothly n %
decreased

Strongly disagree 25 8.6 Strongly disagree 6 2.1

Disagree 53 18.3 Disagree n 38

Neither disagree 47 16.2 Neither disagree 21 7.2
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nor agree nor agree
Agree 103 355 Agree 164 56.6
Strongly agree 62 21.4 Strongly agree 88 303
Total 290 100.0 Total 290 100.0
| had no obstacles o
Communication
compared to normal n % n %
. Channel
working hours

Strongly disagree 20 6.9 Face to face 9 3.1
Disagree 48 16.6 Phone 56 193
Neither disagree 23 127 Social media 218 752
nor agree (Whatsapp. etc.)
Agree 120 41.4 Other 7 2.4
Strongly agree 64 22.1 Total 290 100.0
Total 290 100.0

When the data in Table 2 regarding the effect of the distance working model
on teachers' working conditions are analyzed. It is possible to say that
teachers' ties with the school have not decreased. They generally work
smoothly. They do not encounter obstacles compared to normal working
hours. And they mostly use social media platforms as communication
channels in the distance education process.

Table 3

Organizational Communication Satisfaction Scale and Sub-Dimensions Reliability
Table

Scales and sub-dimensions CrXPpaaach ltems
Organizational Integration 0.821 5
Organizational Perspective 0.849 5
Individual feedback 0.875 5
Communication climate 0.896 5
Communication with superiors 0.906 5
Media quality 0.877 5
Horizontal communication 0.887 5
Organizational Communication 0.975 25

Satisfaction Scale

As shown in Table 3, the reliability of the Corporate Communication Scale
and its sub-dimensions used in the research questionnaire was found to be
highly reliable within the reference values (Kalayci, 2006).

Table 4
The t-test Results for the Difference between the Gender and the Subscales of the
Communication Satisfaction Scale

Factors Gender N Mean t-test Sig.
Organizational Integration Female 125 39744 -2.705 0.007
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Male 165 4.2145
Organizational Perspective Fi/lrglile lég é;gg; -2.366 0.019
Individual feedback Ff/lrgf‘e'e o> 3D 2133 0034
Communication climate Fi/lrglile lég ‘Zgzzzg -2.705 0.007
Communication with Female 125 3.9008
superiors Male 165 41527 -2.629 0.009
Media quality Fi/lrglaele lég ?25332)?; 2487 0.013
Horizontal communication Fi/lrglaele :ég ggggg -1.938 0.054
S R R

It was found that there was a statistically significant difference between the
gender of the participants and all sub-dimensions of the organizational
communication satisfaction scale except "horizontal communication" and
the overall mean of the scale. This difference was observed in all variables
as male participants obtained more communication satisfaction than
female participants. There was no significant difference between other
demographic factors (marital status, school type, working in the hometown)
and communication satisfaction scale and flexible/remote working.

Table 5
The Results of Communication Satisfaction Scale
Subscales of Communication

Satisfaction Scale N Mean Sd.

Communication climate 290 47110 0.75694
Media quality 290 4.0455 0.71629
Communication with superiors 290 4.0441 0.81643
Organizational Integration 290 4.0152 0.68360
Individual feedback 290 3.8676 0.81922
Organizational Perspective 290 3.8655 0.74702
Horizontal communication 290 3.7752 0.53468
Communication Satisfaction Scale 290 3.9606 0.64880

When the Communication Satisfaction Scale is analyzed, it is understood
that the most satisfied dimensions are Communication Climate (x=4.1110)
and Media Quality (X= 4.0455), and the least satisfied dimensions are
Horizontal Communication (x = 3.7752) and Organizational Perspective
(3.8655).
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Table 6
Correlation between Distance Education Model and Communication Satisfaction
During the : .
. During During
flexible/remote . .
working period. | flexible/remote  flexible/remote
was able to ' working, | did not working, | did not
communicate encounter any encounter any
) situation that situation that
Factors with the people |
needed to prevented me prevented me
communicate from working from working
. . compared to compared to
with regarding : :
the job without normal working normal working
any problems. hours. hours
Oraanizational R 0.464** 0.336** 0.197**
- tgegration Sig. 0.00 0.00 0.00
N 290.00 290.00 290.00
L | R 0.463** 0.4071** 0.304**
S;?Sa”e'iiit\'/‘;”a Sig. 0.00 0.00 0.00
P N 290.00 290.00 290.00
. R 0.444** 0.339** 0.236™*
Individual )
feedback Sig. 0.00 0.00 0.00
N 290.00 290.00 290.00
Communicatio R 0.464** 0.336** 0.197**
n climate Sig. 0.00 0.00 0.00
N 290.00 290.00 290.00
Communicatio R 0.485** 0.299** 0.159**
n with Sig. 0.00 0.00 0.01
superiors N 290.00 290.00 290.00
R 0.558** 0.405** 0.275**
Media quality Sig. 0.00 0.00 0.00
N 290.00 290.00 290.00
Horizontal R 0.431** 0.340** 0.240**
communicatio Sig. 0.00 0.00 0.00
n N 290.00 290.00 290.00
Communicatio R 0.530** 0.397** 0.275**
n Satisfaction Sig. 0.00 0.00 0.00
Scale N 290.00 290.00 290.00

** Correlation is significant at the 0.01 level.
* Correlation is significant at 0.05 level.

When the relationship between the participants' telecommuting factors
and the overall average and sub-dimensions of the corporate
communication satisfaction scale is examined; it is understood that there
is a statistically positive and moderately significant relationship (r= 0.431 :
0.558, p<0.01) between the level of participation in the statement "During
telecommuting, | was able to communicate smoothly with the people | need
to communicate with regarding the job" and all scale dimensions and the
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overall average score. In other words, it was understood that the
communication satisfaction levels of the participants who thought that
they could communicate smoothly during telecommuting increased, and
vice versa, the communication satisfaction levels of the participants who
could not establish healthy communication decreased. It is understood
that there is a statistically significant positive correlation (r= 0.299: 0.405,
p<0.01) between the level of participation in the statement "During
teleworking, | did not encounter a situation that prevented me from
working compared to the normal working order" and all scale dimensions
and the general average score. In other words, it was understood that the
communication satisfaction of the participants who thought that they did
not encounter an obstructive situation during teleworking compared to
normal shift work increased, or vice versa, the communication satisfaction
levels of the participants who thought that they encountered an obstructive
situation decreased.

It was understood that there was a statistically positive relationship between
the level of participation in the statement "l think that my connection with
the school did not decrease during the telecommuting process." and all
scale dimensions and the general average score (r= 0.159: 0.304, p<0.01). In
other words, it was understood that the communication satisfaction levels
of the participants who thought that their bond with the institution did
not decrease during telecommuting increased, and vice versa, the
communication satisfaction levels of the participants whose bond
decreased.

Discussion, Conclusion and Recommendations

After the Covid-19 pandemic process experienced on a global scale, the
resumption of the online education-teaching process, which has become
widespread in universities due to the earthquake, has brought the
advantages and disadvantages of the distance education process back to
the agenda and increased the number of studies in the academic literature
on this subject. In this context, the study tried to reveal the relationship
between distance working model and organizational communication
satisfaction. As a result of the study, it was determined that 56.9% of the
teachers did not feel less connected to the school during telecommuting,
86.9% did not encounter difficulties that prevented them from working
compared to normal working hours, and 635% did not experience
communication problems. It has been found that there is a weak-medium
strength and positively significant relationship between teachers'
communication satisfaction levels and their communication satisfaction
levels in relation to telecommuting; they can communicate without any
problems compared to normal working hours, their ties with the school
do not decrease and the difficulties they face are not more than normal
working hours. It was concluded that male teachers had more
communication satisfaction in various dimensions and scale averages than
female teachers. In the study conducted by Kandemir and Sezgin Nartgun
(2022), different results were obtained. As a result of the study, it was
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determined that teachers had the most problems in terms of
communication in the distance education process. In the same study, "lack
of communication" and "physical discomfort" of teachers in using distance
education programs were also determined. Ni Fhloinn and Fitzmaurice
(2021) found that mathematics teachers complained about the lack of
interaction in distance education. In the study conducted by Demir and
Ozdas (2020), it was determined that some of the teachers were satisfied
with distance education, they evaluated distance education as motivating,
successful, useful, efficient, productive, fun, adequate and instructive, and
some of them evaluated that distance education was useful but
incomplete, and that it should be, even though it was insufficient. In the
study conducted by Karatepe (2020), it was found that pre-service teachers
developed negative attitudes towards synchronous courses in the
distance education process, and they were reluctant to provide online
distance education in the future and did not consider themselves sufficient
in this regard. In another study, it was pointed out that the participant
teachers experienced communication breakdowns and conflicts with
parents in addition to the problems of ineffective communication with
students, tension and a general decrease in interaction (Kucuker & Dernek
Uzun, 2022). According to these results, it can be concluded that
organizations should give importance to "communication satisfaction" in
the distance education process and establish effective communication with
students and parents.

In this study, it was found that there was a statistically significant difference
between the gender of the teachers and all sub-dimensions of the
organizational communication satisfaction scale except "horizontal
communication" and the overall average of the scale. In all variables, this
difference was found that male participants achieved more
communication satisfaction than female participants. There was no
significant difference between other demographic factors and
communication satisfaction scale and telecommuting status. In other
words, it was determined that the communication satisfaction levels of
the participants who thought that they could communicate smoothly
during telecommuting increased, and vice versa, the communication
satisfaction levels of the participants who could not establish healthy
communication decreased. In a study conducted by Hallin (2020) in Sweden,
it was determined that physical and "social communication" decreased,
"digital communication" increased, the boundaries between work life and
personal life disappeared and work motivation decreased in the
telecommuting model. In a similar study, a different result was obtained, and
it was determined that the main motivation factor in online teaching was
seen as the duration of the course, academic commmunication increased
the motivation period, and digital teaching applications provided motivation
(Bayindir, 2021). In another study with similar results, Horspool and Lange
(2012) found that distance education provided effective communication and
ease of learning in the online environment, and that distance education
provided advantages in terms of these situations.
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In another study, it was determined that the communication overload
perceived by teachers in the distance education process was at the
"occasional" level (Dilek¢i & Limon, 2020). In the study in which teachers'
views on classroom management and communication in distance
education were taken, it was revealed that the program had systemic
problems, student behaviors and time management negatively affected
classroom management, and they did not have problems in planning
the lesson (Seker et al, 2022). Mustajab et al. (2020) found that in the
telecommuting model, participants were able to determine the time and
place to do their work more flexibly, this situation affected them positively,
they achieved work-life balance, they did not lose time thanks to working
from home, so they spent more time with their families. Another study
revealed that teachers felt the need for support during the distance
education process and their psychological state was negatively affected
(Culha et al.,, 2021). In the study, it was determined that low motivation
in teachers decreased their perception of self-efficacy and achievement,
and teachers with increased negative thoughts about the organization
perceived high levels of stress (Karadeniz & Zabcl, 2020). The establishment
of a healthy and regular communication mechanism with employees in
organizations and the implementation of this system has been
demonstrated to increase communication satisfaction among employees
(Cetintas, 2016). When evaluated through the studies, while the remote
working model offers new opportunities to the society with its advantages
and disadvantages, it also reveals problems that need to be solved. In
particular, although lack of commmunication was not seen as a deficiency by
teachers in our study, it is seen that it has emerged as a problem in studies
conducted at different times. In order to solve this problem, studies should
be conducted to improve organizational communication.

For the item “During telecommuting, | did not encounter a situation that
prevented me from working compared to normal working hours," there
was a statistically positive and moderately significant relationship between
the level of participation in the statement and all scale dimensions and the
overall average score. In other words, it was understood that the
communication satisfaction levels of the participants who thought that they
did not encounter an obstructive situation during telecommuting
compared to normal working hours increased, and vice versa, the
communication satisfaction levels of the participants who thought that they
encountered an obstructive situation decreased. It was understood that
there was a statistically positive and moderately significant relationship
between the level of participation in the item" | think that my connection
with the school has not decreased" and all scale dimensions and the
general average score. In other words, it was understood that the
communication satisfaction of the participants who thought that their bond
with the institution did not decrease during telecommuting increased, and
vice versa, the communication satisfaction levels of the participants whose
bond decreased. In terms of education and training, it is possible to state
that school principals will be the primary people who have a role in
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increasing teachers' communication satisfaction. Sener Pars and
Cemaloglu (2022) found that teachers' perceptions of motivation from
school administrators were at a high level and that female teachers had
higher levels of motivation perception than male teachers. In a similar
study, Guzel and Guzel Evecen (2022) found that the distributive
leadership behaviors of the administration were a motivational factor for
teachers. In their study, Aktay et al. (2023) observed that school principals, in
their capacity as instructional leaders, sought to address the challenges
encountered in the distance education process by providing technological
support to teachers, offering academic and psycho-social assistance to
students, and utilizing effective communication with stakeholders. Turkan
(2020) found that teachers did not experience a significant weakness in
their organizational commitment during the distance education process.
Yildizbas et al. (2021) determined that teachers' readiness for organizational
change and organizational opposition perception levels were at a medium
level. In this context, when evaluated through the results of the study, it
is important for organizations to support their employees in the distance
education process, develop methods and techniques of effective
communication with them, and improve the morale and motivation of
employees. This study was conducted only with teachers working in public
schools in the center of Usak province between 01/05/2021-01/08/2021 and
has limitations in terms of the relevant period and participants. The study in
guestion can also be applied to teachers working in private schools. In
addition, conducting the same study in other provinces or at the national
level will enable a more in-depth understanding of the subject.
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