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Modern diinya ¢ok yonlii ve giderek karmasiklasan bir yapiya dogru ilerlemektedir. Bu siirecte, bilgi
toplumundan beceri toplumuna gecis olacagini ve gelecegin becerilerine odaklanilacagi 6ngoriilmektedir.
Bu beceriler, her bireyin kisisel gelisimi, kariyer gelisimi, isi ve sosyal entegrasyonu ile aktif vatandasligi
icin gereklidir. Bu siirecte yaraticilik, elestirel diisiinme, problem ¢6zme, girisimcilik, duygular1 yonetme,
karar verme gibi becerilerin gelistirilmesi de 6nemlidir. Basarili olmak ve gelecegin becerilerini
gelistirmek icin hayat boyu 6grenme ve kisisel gelisimi siirekli hale getirmek biiyiik 6nem arz etmektedir.
Calismanin amaci, lisanstistii egitimine devam eden ve lisansiisti egitimini tamamlamis 6gretmenlerin
hayat boyu 6grenmeye iliskin algilarini belirlemektir. Arastirma, nicel bir arastirma tiirii olan tarama
deseninde betimsel bir arastirma olarak tasarlanmistir. Calismanin drneklemi, 2020-2021 egitim-6gretim
yilinda Van ilinde gérev yapan ve amagh érnekleme yontemlerinden 6l¢iit drnekleme kullanilarak secilen
374 dgretmenden olusmaktadir. Veriler "Hayat Boyu Ogrenme Olcegi" ile toplanmis ve gerekli izinlerle
kullanilmistir. Elde edilen veriler 6gretmenlerin demografik 6zelliklerinin degerlendirilmesinde siklik ve
yuzde gibi tanimlayici istatistiklerle analiz edilmis, verilerin analizinde de parametrik olmayan test
uygulamalar1 kullanilmistir. Calismanin bulgularina goére, arastirmaya katilan 68retmenler, hayat boyu
O0grenmenin uzun vadeli siirdiriilebilirligi konusunda olumlu bir goriis belirtmisler ve hayat boyu
6grenmenin uzun vadede toplum tizerinde olumlu etkilerinin olabilecegini ifade etmislerdir. Yirmi birinci
yuzyilin ihtiya¢lar1 dogrultusunda hayat boyu o6grenme konusunda farkindalik yaratmak icin
6gretmenlerin ve ogrencilerin ¢agin becerilerine sahip olmalarim1 saglamak i¢in gesitli ¢alismalar
yapilabilir. Bu nedenle egitim sistemlerinin ve bireylerin yasam 6grenmenin énemini anlamalar1 ve onu
bir hayat felsefesi haline getirmeleri esastir.

Anahtar Sézciikler: hayat boyu 6grenme, 6gretmen, algl, lisansiistii egitim

ABSTRACT

The modern world is moving towards a multifaceted and increasingly complex structure. In this process,
it is foreseen that there will be a transition from an information society to a skills society and focus on the
skills of the future. These skills are essential for each individual's personal growth, career advancement,
work and social integration, and active citizenship. In this process, it is also important to develop skills
such as creativity, critical thinking, problem solving, entrepreneurship, managing emotions, and decision
making. In order to be successful and develop the skills of the future, it is of great importance to sustain
lifelong learning and personal development. The aim of study is to determine the perceptions about
lifelong learning of teachers who continue their postgraduate studies and have completed their
postgraduate studies. The study is set up as a descriptive survey, which is a form of quantitative research.
The data was collected by the "Lifelong Learning Scale" and with the necessary permissions was used.
This scale includes 28 items aimed at the teacher's perception on lifelong learning. The sample of the
study consists of 374 teachers working in Van province in the 2020-2021 academic year and selected
using criterion sampling from purposeful sampling methods. The data obtained were analysed by
descriptive statistics such as frequency and percentage are used to evaluate the demographic
characteristics of the teachers and non-parametric test applications are used in the analysis of the data.
According to the study's findings, the educators who took part in it all had a favourable attitude regarding
the long-term sustainability of lifelong learning and demonstrated that the social and individual
consequences of lifetime learning can have a long-term impact on society. Some crucial efforts can be
taken to ensure that people have the skills of the age in order to create awareness about lifelong learning
in accordance with the needs of the twenty-first century. Therefore, it is essential that education systems
and individuals understand the importance of lifelong learning and make it a philosophy of life.

Keywords: lifelong learning, teacher, perception, postgraduate education
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INTRODUCTION

In the rapidly changing information and technology age, people need to constantly improve and
update themselves in order to keep up with the age. Formal education alone is not sufficient to
meet emerging needs (Can, 2011). In today's world, which is constantly updated with rapid
changes, formal education may not be sufficient in terms of both format and content to meet the
needs of modern society. One way to fill this gap is to increase interest in lifelong learning
through a process that brings together formal, informal and non-formal education. Even if they
are not the same concepts lifelong learning, sometimes can be used career-long learning, goes
beyond just formal education and training, and individual learning continues with lifelong
learning (Burman et al., 2014). In addition to formal education, the personal development of the
individual is also important. For the development of any society, education must continue
throughout life and people must develop themselves in a way that ensures continuity
throughout their lives (Can, 2011)

The concept of lifelong learning (LLL) is gaining importance in developing countries in terms of
education levels and employment conditions in order to keep up with the rapid developments
and changes in cultural, social and political life based on the needs of the age (Lima & Guimaraes,
2011; Solmaz, 2017). Education is a lifelong endeavour, according to the UNESCO Education
Development Commission, which met in 1972 (Poyraz and Titrek, 2013). Lifelong learning is
expressed as the supportive process that enables people to acquire and renew all the skills,
knowledge, competencies, values and qualities they have acquired throughout their lives, from
birth to death, and to apply all this knowledge (Candy, 2003). Individual and corporate learning
are integrated in lifelong learning, which includes formal and non-formal education, vocational
and technical training, and all forms of on-the-job and off-the-job training (Jarvis, 2004). It also
ensures that everyone has equal access to opportunities by removing barriers such as lifelong
learning, time, place, age, socioeconomic status, and educational attainment (Dinevski and
Dinevski, 2004).

The implementation of lifelong learning in modern societies is possible when people gain
learning skills (Turan, 2005). In its simplest form, learning to learn is a mental activity
performed in order to obtain the necessary knowledge by using the existing knowledge and
blending it with the knowledge obtained in the new situation (Ozden, 2002). Learning and
development, according to educational psychologists, is a lifetime process that occurs both
within and outside of school in family, job, and other social settings circumstances (Smith and
Pourchot, 1998). A person'’s lifelong competencies and potential are developed through lifelong
learning, which is a continuous process. This keeps one's curiosity and interest alive and
encourages the person to be more willing to learn new information. Thus, it allows the
individual to adapt to the innovations that arise both in the business world and in the society,
and to be competent and efficient in all areas of human life (Akkus, 2008). Lee (2008) has stated
that individuals who participate in lifelong learning activities usually has higher confidence,
open-mindedness, self-control, and awareness of volunteering more and more positive and it
takes a life of activity.

Regarding teacher education, one of the key priorities of all educators is lifelong learning in
order to deliver the most benefit to their pupils (Day, 1999). Teachers can prepare their
students for lifelong learning by using various teaching and learning approaches and enhancing
their students' lifelong learning opportunities. To inspire students to pursue lifelong learning,
teachers must first recognize the value of lifelong learning in their own lives. In today's world,
where educational content, technology, and many other aspects of modern life are rapidly
changing, it is always critical for educators to improve and study in order to stay updated to
keep pace with these changes.

Lifelong learning refers to the learning activities that individuals carry out throughout their lives
in order to improve themselves and acquire knowledge and skills. These learning activities can
be carried out in many different fields from academic education to vocational education, from
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hobbies to personal development programmes. According to Jarvis (2009) the values that
lifelong learning brings in practice and practice in the life of the individual can be explained as
follows:

1. Personal Development: Lifelong learning contributes to the personal development of the
individual. The knowledge and skills acquired during the learning process increase the
self-confidence of the individual, provide self-confidence and create opportunities for the
individual to improve himself/herself.

2. Professional Development: Lifelong learning also contributes to the professional
development of the individual. With the development of new technologies, there are
constant changes in professions. Therefore, for individuals to remain in their professions,
they need to receive vocational training. Lifelong learning supports the professional
development of the individual and helps him/her learn new professions and progress in
his/her current profession.

3. Increases the Chance of Finding a Job: Lifelong learning increases the chances of finding a
job. Continuous self-improvement of individuals provides an advantage in the job search
process. Employers want to see their employees improve themselves, and lifelong learners
become more valuable to employers.

4. Increases Social Interaction: Lifelong learning increases the social interaction of the
individual. Learning activities allow individuals to come together and share their learning
experiences. In this way, individuals can meet new people, learn different ideas, and
expand their social networks.

5. Improves Quality of Life: Lifelong learning improves the quality of life of individuals.
Learning activities enable individuals to set new goals for themselves and achieve these
goals. Individuals who improve themselves feel happier and more satisfied in their lives.

6. Improves Conscious of Democracy: Democratic reflection is a form of lifelong learning that
develops the capacity for authentic participation, especially in the face of diversity,
inequality and emerging democratic institutions and procedures. Moreover, curriculum
development supporting lifelong learning, which is part of a dynamic democratic culture.

When the literature is examined, there are studies about demonstrating the importance of
lifelong learning (Ocake¢1 and Samanci, 2017), the adventure of the concept of lifelong learning in
the European Union (Aksoy, 2013), examining the opinions of college students regarding the
lifelong learning (Diker Coskun and Demirel, 2012; Kara and Kiiriim, 2007), addressing lifelong
learning competencies of the teaching staff (Aycicek and Yanpar Yelken, 2016; Soylu, 2013;
Yavuz Konokman and Yanpar Yelken, 2014), examining opinions of teachers/teacher candidates
toward lifelong learning (Gokyer, 2018; Ilic and Haseski, 2019; Saglam et al, 2021; Tunca et al,
2015; Yildiz Durak and Tekin, 2020) and lifelong learning institution managers that reveal their
ideas about lifelong learning (Bahat, 2013; Dogan and Kavtelek, 2015). However, few studies
(Akin et al., 2023; Yaman and Yazar, 2015) were found about opinions of teachers but no one
was conducted descriptive survey model with teachers who continued their graduate education
or completed their graduate education. This situation also illustrates the importance of the study
and how it will contribute to the area.

Purpose of the Study

The goal of this study is to find out what teachers think about lifelong learning, both as they
pursue postgraduate degrees and as they complete them. In accordance with this main purpose,
the level of teachers' perceptions on lifelong learning is examined in the sub-dimensions of “The
Need for Education”, “The Qualifications of LLL Institutions”, “The Activities of LLL Institutions”
and “The Need for Personal Development”. Furthermore, it was determined whether teacher
perceptions differed considerably based on gender, age, seniority, educational status, and school
type. These variables are chosen to make relation between perceptions and other variables.
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Problem Statement

The problem statement of the study consists of the question "What are the views of teachers
who continue their postgraduate education and teachers who have completed their
postgraduate education on lifelong learning?”. In line with this main problem, the views of
teachers who continue their postgraduate education and teachers who have completed their
postgraduate education on lifelong learning, the sub-problems of the study are constituted with
questions as “Does it show significant difference according to gender, age, seniority, education
status and school type variables?”

METHOD

Research Design

In the study, descriptive survey model, one of the quantitative research techniques, is used.
Descriptive survey is a research conducted on a specific group with a large number of people,
where everyone in the group's opinions and attitudes about an event are taken, and events and
facts are tried to be described (Karakaya, 2012; Manjunatha, 2019; Nassaji, 2015).

Study Group

The study group consists of 374 teachers working in Van province in the 2020-2021 academic
year. To collect the data, initially, interviews were done with university institutions and national
education provincial directorate to identify the teachers with master degrees. In this regard, the
study's sample consists of teachers who align with the philosophy of lifelong learning and are
actively pursuing postgraduate education. In this respect, purposeful sampling technique has
been used in the research since teachers with graduate education were selected when
determining the study group. Criterion sampling technique has been used as one of the
approaches for deliberate sampling. Main criteria of determining and attending teachers to the
research are working as teacher at a school and having master degree. The main criterion for
criteria sampling is the combination of events, objects, or individuals with predetermined
properties in relation to the problem state of the sample (Baltaci, 2018; Marshall and Rossman,
2014).

The distribution of the demographic characteristics of the teachers participating in the study is
given in Table 1.
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Table 1

Demographics of Participants

Variable N %
Female 219 58,6

Gender Male 155 41,4
Total 374 %100
21-30 year 110 29,4
31-40 year 197 52,7

Age 41-50 year 57 15,2
51 year and over 10 2,7
Total 374 %100
1-10 year 202 54
11-20 year 129 34,5

Seniority 21-30 year 35 9,4
30 year and over 8 2,1
Total 374 %100
Undergraduate (Bachelor degree) 295 78,9
Master non-thesis 48 12,8

gzlicceaiifon Master with thesis 26 7
Doctorate 5 1,3
Total 374 %100
Preschool 12 3,2
Primary school 169 45,2
Secondary school 136 36,4

School type i
High school 30 8
Other 27 7,2
Total 374 %100

As can be seen from Table 1, the number of female teachers (58.6%) is higher among the
teachers participating in the study. When we examine at the age range of the participants, it is
determined that 110 individuals are between the ages of 21 and 30, while 197 are between the
ages of 31 and 40. This also affects the distribution of seniority of teachers and the number of
teachers with 1-10 years of seniority is 202. It has been determined that the number of teachers
with seniority in the range of 11-20 years is 129. It has been seen that the vast majority of
teachers (78.9%) already seem to have a bachelor's degree and that these teachers continue
their postgraduate education. The fact that the number of teachers in the study group attending
their postgraduate education is so high that is related to the regulation issued by the Ministry of
National Education about seniority points to teachers with postgraduate education. And also it
can be said that it is affected by additional seniority points to graduate education in the criteria
for appointing managers. In addition, it is another finding reached in Table 1 that the teachers
participating in the study are mostly working in primary and secondary schools.

Data Collection Tools and Process

In the research, the "Lifelong Learning Scale" developed by Dogan and Kavtelek (2015) and with
the necessary permissions was used. This scale includes 28 items aimed at the teacher's
perceptions on lifelong learning. The scale is rated in Likert type as a five-way participation
option (1: “I Disagree at All”, 2: “I Disagree”, 3: “I am Undecided”, 4: “I Agree”, 5: “I Completely
Agree”). The scale is designed to determine opinions of teachers on lifelong learning in four
subdivisions (the need for education, the qualifications of LLL institutions, the activities of LLL
institutions and the need for personal development). The lowest score to be taken from the scale

Serkan CIFTCI, Abdulkadir SAGLAM, Ahmet YAYLA, Omer ERBASAN
Hayat boyu 6grenmeye iliskin 6gretmen algilarinin incelenmesi



90 Kocaeli Universitesi Egitim Dergisi | E-ISSN: 2636-8846 | 2024 | Cilt 7 | Say1 1 | Sayfa 84-99

Page 84-99 | Issue 1 | Volume 7 | 2024 | E-ISSN: 2636-8846 | Kocaeli University Journal of Education

is 28, while the highest score is 140. The scores that can be obtained in the subdivision of the
scale "Need for education"” are in the range of 5-25 points; "Qualifications of LLL Institutions" in
the range of 8-40 points in its subdivision; "Activities of LLL Institutions" can be in the range of
6-30 points and 9-45 points in the "Need for Personal Development" subdivision.

The reliability of the scale used in the study was calculated by Dogan and Kavtelek (2015) to the
Cronbach Alpha internal coefficient of consistency and determined as .907. In this study, the
reliability coefficient of the Lifelong Learning Scale was recalculated to increase the reliability of
the study and the calculation results are given in Table 2.

Table 2

Findings on the Reliability Calculation of the Lifelong Learning Scale and its Sub-Dimensions
Factor Cronbach Alpha

The Need for Education .81

Qualifications of LLL Institutions 77

Activities of LLL Institutions .80

Need for Personal Development .83

Total .88

According to Table 2, it is seen that in accordance with the data obtained in the study from the
Lifelong Learning Scale, the reliability coefficient of the “Need for Education” sub-dimension of
the scale is.81; The reliability coefficient of the sub-dimension” Qualifications of CSO
Institutions” is .77; The reliability coefficient of the sub-dimension” Activities of CSO Institutions
"is .80, and also the reliability coefficient of the” Need for Personal Development" sub-dimension
is .83. When the reliability calculation of the entire scale is performed, it is observed that the
Cronbach Alpha reliability coefficient is calculated as .88.

In the analysis of the data obtained, descriptive statistics such as frequency and percentage are
used to evaluate the demographic characteristics of the teachers. The normality of the data
obtained from the scale was examined with Kolmogorov-Smirnoff (K-S) and Skewness Kurtosis
values.

The Kolmogorov-Smirnov test is used to determine the scale's normalcy values, and the
resulting values are listed in Table 3.

Table 3
Normality Calculation of Scale

Kolmogorov-Smirnov Normal Distribution Results

N p

Total 374 0.002

When examining the normality of the scale in Table 3, the p value is 0.002. Since p< is 0.05, the
H1 hypothesis is valid. In other words, the scale does not have a normal distribution. Therefore,
non-parametric test applications are used in the analysis of the data. The Mann Whitney U test is
used in binary groups and the Kruskal Wallis H test is used in groups with more than two groups
since the values were not distributed regularly. In case of that Kruskal Wallis H Test does not
reveal any statistically significant differences, the post-hoc Multiple Comparison Test is used to
discover differences between groups (Blyiikoztirk, et al.,, 2014). When examining the difference
between groups, .05 is used as the level of signification and it is taken into account that there is
no discernible difference between the two groups in the case of p<.05, and if it is p>.05, there is
no significant difference between groups.
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Research Ethics

All the rules specified in the "Directive on Scientific Research and Publication Ethics of Higher
Education Institutions”" were complied with in the whole process from planning,
implementation, data collection to data analysis of this research. None of the actions specified
under the second section of the Directive, "Actions Contrary to Scientific Research and
Publication Ethics", have been carried out.

In the writing process of this study, scientific, ethical and citation rules were followed; no
falsification was made on the collected data and this study was not sent to any other academic
publication environment for evaluation.

Research ethics committee approval information

Name of the ethics committee: Ethics Committee of Van Yiiziincii Yil University Social and
Humanities Sciences

Date of the decision: 25/03/2021
Document issue number: 2021/05-01

FINDINGS

In this part of the research, statistical findings that reveal the perceptions s of the participants on
lifelong learning are included.

The perceptions of the teachers participating to the study on lifelong learning are given

in Table 4.

Table 4

Participants’ perceptions on Lifelong Learning

Dimension n Minimum Maximum Mean Std. Deviation
The Need for Education 374 16.0 25.0 22.24 561
Qualifications of LLL Institutions 374 220 38.0 34.75 6.44
Activities of LLL Institutions 374 18.0 29.0 25.44 7.03

Need for Personal Development 374  26.0 44.0 40.08 7.65

Total 374 710 136.0 12291 7.16

Looking at Table 4, it is seen that the teachers surveyed scored a minimum score of 16.0 and a
top score of 25.0 in the dimension of "need for education"; the lowest score of 22.0 and the
highest 38.0 in the dimension of "qualifications of LLL institutions"; the lowest 18.0 and the
highest 29.0 in the dimension of "activities of LLL institutions" and finally scored the lowest 26.0
and the highest 44.0 in the dimension of "need for personal development". The participants
scored the lowest score of 71.0 and the highest score of 136.0 from the total of the Lifelong
Learning Scale. When the average scores obtained from the scale's sub-dimensions as well as the
whole scale are investigated, it is another finding in Table 4 that the participants expressed
positive views about Lifelong Learning and its sub-dimensions at an above average (high) level.

The Mann Whitney U test was performed and given in Table 5 to find out if there was a
significant difference between the gender variable and scores taken from the lifetime learning
scale.
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Table 5
Analysis Results of Teachers' Perceptions on Lifelong Learning by Gender Variable
Gender N Mean Rank. Mann Whitney U test p
Female 219 196.32

15041.500 .061*
Male 155 175.04

When looking at table 5, it is clear that the gender of the teachers has no statistically significant
impact on the scale scores of lifelong learning viewpoints (U=-15041,500, p>.05).

In order to determine whether the participants' opinions on lifelong learning differed
statistically with the age variable, the Kruskal Wallis H test was performed, and the result is
given in Table 6.

Table 6
Analysis Results of Teachers' Perceptions on Lifelong Learning by Age Variable

Kruskal Wallis H Test Sign.

Age N Mean Rank. sd
H p Dif.
1-10 years 110 165.00
11-20 years 197 203.51
3 10.093 ,018* 1-2
21-30 years 57 180.44
30 and over 10 153.25

When looking at table 6, it is clear that there is a statistically significant difference between the
teachers' ages and their total Lifelong Learning Scale scores. As a result of the analysis to
determine which groups were meaningful, a significant difference was determined in favor of
31-40 years of age between the ages of 21-30 and 31-40 years of age.

The results of the analysis of the perceptions of the teachers participating in the study regarding
lifelong learning according to the seniority variable are given in Table 7.

Table 7
The Results of the Analysis of Teachers' Perceptions on Lifelong Learning According to the Seniority
Variable

Kruskal Wallis H Testi

Seniority N Mean Rank. sd " b
1-10 years 202 189.09
11-20 years 129 191.31

3 2.811 422
21-30 years 35 177.56
30 and over 8 129.44

Table 7 shows that there is no statistically significant relationship between instructor seniority
and overall lifetime learning scale (H=2,811, p>.05) scores.

In order to determine whether the participants’ perceptions on lifelong learning differed
statistically with the learning status variable, the Kruskal Wallis H test has been performed and
the result is given in Table 8.
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Table 8
The Results of the Analysis of Teachers' Perceptions on Lifelong Learning According to the Variable
of Education Status

Kruskal Wallis H Test
State of Education N Mean Rank. sd T >
Undergraduate (Bachelor 205 186.24
degree)
Master non-thesis 48 203.91 3 2.068 558
Master with thesis 26 179.79
Doctorate 5 144.60

Table 8 shows that there is no statistically significant relationship between teachers' educational
status and total Lifetime Learning Scale (H=2,068, p>.05) scores. The results of the analysis of
the perceptions of the teachers participating in the study on lifelong learning regarding to the
type of school variable are given in Table 9.

Table 9
The Results of the Analysis of Teachers' Perceptions on Lifelong Learning According to the Type of
School Variable Where They Work

School type N Mean Rank. sd Eruskal Wallis A Tes;
Preschool 12 168.88

Primary school 169 195.88

Secondary school 136 180.90 4 2.099 .718
High school 30 178.32

Other 27 186.72

Looking at Table 9, there is no statistically significant difference between the type of school
where teachers work and the lifetime learning scale total score (H=2,099, p>.05).

CONCLUSIONS and DISCUSSION

In the study, it is aimed to reveal the perceptions of teachers about lifelong learning and whether
these perceptions differ significantly according to gender, age, seniority, education status and
school type variables. 374 teachers working in Van province and continuing their postgraduate
education / having completed their postgraduate education participated to the study.

According to the findings of the study, teachers have a favourable attitude toward lifelong
learning at a level that may be described as above average or even higher. It has also been
observed that teachers have a high level of positive perception regarding the "need for
education”, "qualities of lifelong learning institutions", "activities of lifelong learning
institutions" and "need for personal development” in relation to lifelong learning. It can be said
that the study was conducted with teachers who have completed their graduate education or
have completed their graduate education, which may be effective in the emergence of these
results. In their research, Dogan and Kavtelek (2015) also concluded that the perceptions of
lifelong learning institution managers regarding lifelong learning are highly positive. Konokman
and Yelken (2014), K6gce et al. (2014), Karakus (2013), Yavuz Konokman and Yanpar Yelken
(2014) and Aycicek and Yanpar Yelken (2016) also found in their studies that the participants
showed a high level of positive tendecy related to lifelong learning. However, Kili¢ (2014)
discovered that teacher applicants' attitudes on lifelong learning are moderate, while Diker
Coskun and Demirel (2012) found that the perceptions of university students about lifelong
learning are at a low level. In addition, Tunca et al., (2015) have determined in their studies that
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the proclivity for lifelong learning of teacher candidates is low. The average score of the female
teachers who participated in the study was higher than the average score of male teachers on
the scale; however, in terms of gender variability, there was no significant difference in teachers'
views on lifelong learning. Arcagék and Sahin (2014), Yildiz Durak and Tekin (2020) also found
no significant differences on behalf of perceptions of teachers about lifelong learning in their
studies and these finding is in parallel with our study. On the other hand, Diker Coskun and
Demirel (2012) found significant differences in gender variability in their study, which examined
the trends of university students in lifelong learning. Yavuz Konokman and Yanpar Yelken
(2014) also found that the perceptions members of education faculty on lifelong learning
differed in terms of gender variable.

When examining teachers' perceptions on lifelong learning in terms of age variable; there has
been a significant difference between the answers given by teachers between the ages of 21-30
and the answers given by teachers between the ages of 31-40 and this distinction is in
instructors' favour between the ages of 31- 40, and no significant differences have been found
between other age groups. Thus it can be said that this significant difference may have arisen for
the reason that teachers aged 21-30 years are at the beginning of their professional life and
teachers between the ages of 31 and 40 may have developed more experienced attitudes about
the profession. Dogan and Kavtelek (2015) also found significant differences in age variability in
their work with lifelong learning institution managers, similar to those in our study. Yildiz Durak
and Tekin (2020) did not find any significant differences according to age variable in their study,
which examined teachers' perceptions on lifelong learning.

In the study, no significant differences have been found on behalf of perceptions of teachers
about lifelong learning according to the variables of education status and the type of school in
which they worked. In their studies, Arcagok and Sahin (2014) and Yildiz Durak and Tekin
(2020) also found no significant differences in the variable of education status in parallel with
our study in the perceptions of teachers concerning lifelong learning. In today's environment,
when information is continually changing, it is obvious that the acquisition and production of
information is becoming important, people with lifelong learning skills who can take on the
responsibility of lifelong learning are needed. Lifelong learning refers to a model of education
and learning for all. Lifelong learning enables people to set a wider range of goals and
encourages learning. Therefore, it is essential that education systems and individuals
understand the importance of lifelong learning and make it a philosophy of life.

Suggestions
Based on the results obtained in the study, the following suggestions can be made;

o Teachers' positive attitudes toward lifelong learning should be supported by the
government in a way that enables them to engage in lifelong learning activities, apply and
benefit from them.

e School where the teachers work in should offer more courses related to lifelong learning.

e More studies related to lifelong learning that will involve more teachers can be conducted
and a lifelong learning module can be created for teachers’ education by National
Education Ministry.

Limitations of the Study

This study is limited to teachers with postgraduate education and their perceptions on lifelong
learning. The data obtained express only the perceptions of the teachers in the study group who
participated in the research.
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Giris

Hizla degisen bilgi ve teknoloji ¢caginda bireylerin durumlara ayak uydurabilmesi icin stirekli
gelisme ve yenilenme ihtiyaci ortaya cikmistir. Ortaya cikan ihtiyaglar1 karsilamak icin sadece
orgiin egitim yeterli olmamaktadir (Can, 2011). Siirekli ve hizli bir degisim icinde olan modern
diinyada orgiin egitim, ¢agdas toplumun ihtiyaclarim1 karsilamada hem igerik hem de bicim
acisindan yetersiz kalabilmektedir. Bu yetersizligin iistesinden gelmenin bir yolu, 6rgiin, yaygin
ve sargin egitimi birlestiren bir stire¢ araciligiyla yasam boyu 6grenmeye olan ilgiyi artirmaktir.
Bazen kariyer boyu 6grenme olarak da adlandirilan yasam boyu 6grenme, 6rgiin egitim ve
O0gretimin otesine ge¢cmekte ve bireysel 6grenmeyi yasam boyu siirdiirmektedir (Burman vd.,
2014).

Yasam boyu 6grenme, bireylerin dogumdan 6liime kadar yasamlari boyunca edindikleri tiim
bilgi, beceri, deger, yeterlilik ve niteliklerin kazanilmasi, yenilenmesi ve tiim bu bilgilerin
uygulanmasini saglayan destekleyici bir siire¢ olarak tanimlanmaktadir (Candy, 2003). Yasam
boyu 0Ogrenme, bireysel ve kurumsal 6grenmenin biitiiniidiir ve o6rgiin 6grenmeyi, yaygin
o0grenmeyi, mesleki egitimi, teknik egitimi ve tiim hizmet ic¢i ve disi egitimleri icerir (Jarvis,
2004). Ayrica yasam boyu 6grenme yer, zaman, yas, sosyo-ekonomik diizey, egitim diizeyi gibi
kavramlarin sinirlarint ortadan kaldirir ve her birey icin esit firsatlar saglar (Dinevski ve
Dinevski, 2004).

Yasam boyu 68renme, bireyin yasami boyunca yetkinliklerini ve potansiyelini gelistiren devaml
bir siirectir. Bireyin merak ve ilgisini canli tutar ve bireyi yeni bilgiler aramaya istekli olmaya
tesvik eder. Boylece bireyin hem toplumda hem de is diinyasinda meydana gelen yeniliklere
uyum saglamasini ve yasamin her alaninda etkin olmasini saglar (Akkus, 2008).

Lee (2008) yasam boyu 6grenme faaliyetlerine katilan bireylerin genellikle daha yiiksek
ozgiiven, acik fikirlilik, baskalar1 i¢in goniillii olma konusunda daha fazla farkindalik, daha fazla
pozitiflik ve aktivite ile 6zdenetimli bir yasam siirdiiklerini belirtmistir. Ogretmen egitimi
acisindan da yasam boyu Ogrenme, Ogrencilerine maksimum fayda saglamak icin tiim
egitimcilerin temel misyonlarindan biridir (Day, 1999). Bu nedenle 6gretmenler, cesitli 6gretme-
ogrenme metodolojilerini tesvik ederek ve yasam boyu 06grenme uygulamalarini ve
kapasitelerini artirarak 6grencilerini yasam boyu 6grenmeye hazirlayabilirler. Ogretmenler,
ogrencilerin yasam boyu 6grenmelerini tesvik etmek icin giinliik yasamlarinda yasam boyu
O6grenmenin 6neminin farkinda olmalidir. Egitim igeriklerinin, teknolojinin ve giincel yasamdaki
bircok kazanimin hizla degistigi giiniimiiz diinyasinda, egitimcilerin de bu degisime ayak
uydurmak icin kendilerini gelistirmelerinin ve yasam boyu 6grenmeye devam etmelerinin
onemli oldugu gorilmektedir.

Calismanin amaci

Bu calismanin amaci, lisansiistii egitimine devam eden ve lisansiistii egitimini tamamlamig
O0gretmenlerin yasam boyu 6grenmeye yonelik goriislerini ortaya koymaktir. Bu temel amag
dogrultusunda, 6gretmenlerin yasam boyu 6grenmeye iliskin goriislerinin “Egitim ihtiyaci”,
“HBO Kurumlarinin Nitelikleri”, “HBO Kurumlarinin Faaliyetleri” ve “Kisisel Gelisim Ihtiyac1” alt
boyutlarinda ne diizeyde oldugu analiz edilmistir. Ayrica 6gretmen algilarinin cinsiyet, yas,
kidem, egitim durumu ve okul tiirii degiskenlerine gore anlamh farklihk gosterip gostermedigi
de analiz edilmistir.

Yontem

Arastirmada nicel arastirma desenlerinden betimsel tarama deseni kullanilmistir. Arastirmanin
calisma grubu belirlenirken lisansiistli egitim almis 6gretmenler secildigi icin amach 6rnekleme
teknigi kullanilmistir. Amacgh 6rnekleme yontemlerinden 6l¢iit 6rnekleme teknigi kullanilmistir.
Arastirmanin ¢alisma grubunu 2020-2021 egitim-6gretim yilinda Van ilinde gorev yapan 374
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o0gretmen olusturmaktadir. Arastirmanin amaci, 6gretmenlerin yasam boyu 6grenmeye iliskin
goruslerini belirlemektir. Bu dogrultuda yasam boyu 6grenme felsefesine uygun olarak daha
zengin veri elde edilebilecegi diisiiniilen ve lisansiistii egitimine devam eden O6gretmenler
arastirmanin érneklemini olusturmaktadir. Arastirmada Dogan ve Kavtelek (2015) tarafindan
gelistirilen ve gerekli izinleri alinan “Yagsam Boyu Ogrenme Olgegi” kullanilmistir. Bu dlcekte
o0gretmenlerin yasam boyu dgrenmeye iliskin goriislerini iceren 28 madde yer almaktadir. Elde
edilen verilerin analizinde; 68retmenlerin demografik 6zelliklerini degerlendirmek icin frekans
ve yiizde gibi betimsel istatistikler kullanilmistir.

Sonuglar

Katilimcilar Hayat Boyu Ogrenme Olcegi' nin toplamindan en diisiik 71,0, en yiiksek 136,0 puan
almislardir. Olcegin alt boyutlarindan ve toplam 6lgekten elde edilen ortalama puanlar dikkate
alindi@inda, katithmcilarin Hayat Boyu Ogrenme ve alt boyutlarina iliskin ortalamanin iizerinde
(yiiksek) diizeyde olumlu alg bildirdikleri goriilmektedir. Ogretmenlerin cinsiyetleri ile yasam
boyu 6grenme goriisleri 6lcek puanlari arasinda istatistiksel olarak anlaml bir fark olmadigi
gorilmektedir. Ogretmenlerin yaglari ile Yasam Boyu Ogrenme Olgegi toplam puanlari arasinda
istatistiksel olarak anlamli bir fark oldugu goriilmiistiir (H=10,093, p<.05). Bu fark 21-30 yas ile
31-40 yas arasinda 31-40 yas lehine tespit edilmistir. Kidem, egitim dilizeyi ve okul tiirii
degiskenlerine gore Ogretmenlerin algilar1 yasam boyu 6grenme  baglaminda
farklilasmamaktadir.

Tartisma ve Sonug¢

Arastirmada elde edilen bulgulara gore, Ogretmenlerin yasam boyu 6grenmeye iliskin
ortalamanin iizerinde ve hatta yiiksek diizeyde olumlu goériislere sahip olduklari sonucuna
ulasilmistir. Ayrica 6gretmenlerin “egitim ihtiyac1”, “hayat boyu 6grenme kurumlarinin
nitelikleri”, “hayat boyu 6grenme kurumlarinin faaliyetleri” ve “kisisel gelisim ihtiyac1” alt
boyutlarinda hayat boyu 6grenmeye iliskin yiiksek diizeyde olumlu algiya sahip olduklar
goriilmistiir. Dogan ve Kavtelek (2015) de calismalarinda yasam boyu 6grenme kurumu
yoneticilerinin yasam boyu 06grenmeye yonelik goruslerinin yiiksek diizeyde olumluluk
gosterdigi sonucuna ulasmiglardir. Arastirmaya katilan kadin 6gretmenlerin puan ortalamasinin
erkek Ogretmenlerin puan ortalamasindan daha yiiksek oldugu goriilmiistiir; ancak cinsiyet
degiskeni acisindan 6gretmenlerin yasam boyu 6grenmeye iliskin goriislerinde anlamli bir
farklihk gozlenmemistir. Ogretmenlerin yasam boyu 6grenmeye iliskin goriisleri yas degiskeni
acisindan incelendiginde, 21-30 ve 31-40 yas araligindaki 6gretmenlerin verdikleri cevaplar
arasinda 31-40 yas araligindaki 6gretmenler lehine anlamli bir fark bulunurken, diger yas
gruplar1 arasinda anlamlh bir fark bulunmamuistir. Arastirmada 6gretmenlerin yasam boyu
ogrenmeye iliskin goriisleri egitim duzeyi ve okul tiirii degiskenlerine gore analiz edilmistir.

Serkan CIFTCI, Abdulkadir SAGLAM, Ahmet YAYLA, Omer ERBASAN
Hayat boyu 6grenmeye iliskin 6gretmen algilarinin incelenmesi



