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Oz
Giris: Kaynastirma ve bu egitim siirecinde sinif 6gretmenlerinin roli son yillarda giderek 6nem kazanmaktadir.
Bu ¢ergevede kaynastirma ile ilgili gergeklestirilen lisansiistii tezlerin sayist giderek artmistir. Bu dogrultuda bu

aragtirmada smif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarmi ele alan lisansiistii tezlerin
incelenmesi amaglanmastir.

Yontem: Arastirmada dokiiman analizi yontemi kullanilmistir. Kaynastirma ile ilgili olarak simif 6gretmenlerinin
smif i¢i 6gretimsel uygulamalarimi konu alan ve 6lgiit 6rnekleme yontemiyle belirlenen toplamda elli dort
lisansiistii tez arastirmada analize tabi tutulmustur.

Bulgular: Arastirmada elde edilen sonuglara bakildiginda ¢ikarilan yasa ve yonetmelikler ile gerceklestirilen
lisansiistii ¢aligmalarin tarihsel olarak paralellik gosterdigi goriilmiistiir. Bununla birlikte yontemsel olarak
bakildiginda sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan daha ¢ok nicel
aragtirmalarin gergeklestirildigi goriilmiistiir. Nitekim daha ¢ok betimsel/genel tarama, iliskisel tasarim ve durum
caligmasi gibi tasarim ve modellerin yogun olarak kullanildigi, 6rnekleme yontemi acisindan ise daha ¢ok basit
tesadiifi ornekleme, 6l¢iit 6rnekleme, amacl drnekleme ve maksimum gesitlilik 6rnekleme yontemlerinin 6n plana
¢iktigr bulgulanmistir. Yine tezlerin ele aldiklari konu/degiskenler ve tezlerin egilimlerine bakildiginda
kaynagtirma ile ilgili olarak siif dgretmenlerinin gergeklestirdikleri 6gretim ve smif i¢i uygulamalarin agirlik
kazandig1 goriilmistiir. Bununla birlikte kaynastirmada simif yonetimi, 6gretmen yetkinlikleri veya yeterlikleri,
ozel egitim konusunda 6gretmene destek ile 6gretmen tutumlarini igeren konularin da gergeklestirilen lisansiistii
aragtirmalarda egilim olusturdugu tespit edilmistir.

Tartisma: Sonug olarak ele alinan tezlere bakildiginda daha ¢ok var olan durumu ve sorunlar1 betimlemeye dayali
bir yontem izlendigi goriilmekte ve sorunlarin ¢éziimiine yonelik veya etkili kaynastirma uygulamalarina yonelik
deneysel aragtirma, oneri, planlama ve modellemelerin eksik oldugu goriilmektedir.

Anahtar sozciikler: Kaynastirma, siif 6gretmenleri, 6zel egitim, 6zel gereksinimli 6grenciler, kapsayici egitim.
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Giris

Kaynastirma, ¢esitli 6zel gereksinimlere sahip olan dgrencilerin karsilagabilecekleri herhangi bir zorluk
ve engelden bagimsiz olarak nitelikli egitim almalar1 icin normal gelisim gosteren akranlariyla genel egitim
siiflarinda egitim almasi olarak degerlendirilmektedir (Alquraini & Gut, 2012; Batu, 2005; Bui vd., 2010).
Nitekim akranlar1 ile ayni ortamda egitim alan ¢ocugun akranlarindan 6grenmesi veya siifta akran aracili
stratejilerin kullanilmasi, risk altinda olan bu 6grencilerin yani sira normal gelisim gosteren dgrencilerin de
gelisimine onemli katkilar sunmaktadir (Fisher vd., 1995; Sailor, 2002; Stenhoff & Lignugaris, 2007). Bununla
birlikte siire¢ igerisinde dgretmenlerin rolii ve diger uzmanlardan alinan destek ile etkili 6gretim uygulamalari,

destekleyici teknolojiler, yonetimsel destek ve ailenin destegi ve katilimi da kaynastirma veya kapsayici egitimin
niteligini arttirmaktadir (Alquraini & Gut, 2012).

Kaynastirma yoluyla genel egitimden yararlanan ve gesitli 6zel gereksinimlere sahip olan &grenciler
onemli biligsel gelisimler saglayabilmektedir. Nitekim yapilan arastirmalarda bu 6grencilerin motor becerilerinin,
iletisimsel ve sosyal yeteneklerinin ilerleme gosterdigi ve sosyal anlamda arkadaslik iliskileri gelistirdikleri
goriilmiistiir (Copeland vd., 2004; Hunt vd., 2003; Ryndak & Billingsley, 2004; Westling & Fox, 2009). Aym
zamanda bu &grencilerin temel akademik becerilerde de gelisim gosterdikleri tespit edilmistir (Downing vd.,
2004). Bununla birlikte kaynastirmanin normal gelisim gosteren dgrencilerin farkliliklara duyarlilik kazanmast,
empati kurmasi ve dgretmenlerin 6zel egitim konusunda mesleki gelisim saglamalar gibi yararlar1 da olmaktadir
(Aker, 2014). Bunun diginda akranlarini rol model almasi, bagimsizlik duygusunun gelismesi, 6zgiiveninin
artmasi, akademik ve sosyal anlamda ilerleme saglamasi, sorumluluk duygusunun gelismesi ve isbirligini
arttirmasi agisindan ise dzel gereksinimli bireylere énemli yararlar saglamaktadir (Kircaali-iftar, 1998). Aileler
acisindan bakildiginda ise kaynastirmanin ebeveynlerin motivasyon kazanmasina, ¢ocuklarinin bagarisini
hissetmelerine ve eksikliklerini daha gercek¢i gormelerine, ¢ocuklarini kabullenmelerine, diger aileler ile isbirligi
ve iletisim icinde olmalarina, anne-cocuk arasindaki bagimliligin azalmasina katki sagladigi goriilmektedir
(Ugurlu, 1992). Ozellikle kaynastirma uygulamasinin erken ¢ocukluk déneminde baslamasi daha etkili sonuglar
dogurabilmektedir, nitekim Ince ve Yasar-Ekici’ye (2021) gore erken yasta bu cocuklarm akranlariyla olan
gelisimsel farklar1 daha azdir ve bu nedenle bu yaslarda gergeklestirilecek kaynastirma uygulamalar ile geligsimsel
farklarin ve ihtiyaclarin kapanmasi daha muhtemeldir.

Bu c¢ergevede Tiirkiye’de kaynastirma; (1) 6zel gereksinimli &grencinin normal gelisim gosteren
akranlariyla tam giin birlikte egitim gordiigii tam zamanli kaynastirma, (2) 6zel smifta egitim goriip bazi dersleri
normal siniflarda gordiigii yar1 zamanli kaynastirma ve (3) 6zel egitim okullarinda 6zel gereksinimli 6grenciler ile
normal gelisim gosteren Ggrencilerin birlikte 6grenim gordigi tersine kaynastirma seklinde uygulanmaktadir,
ancak tam zamanli kaynastirma seklinde verilen egitim daha yaygindir (Giimiis vd., 2021). Ozellikle 2017 yilinda
yaymlanan 2017/28 sayili genelge ile birlikte kaynastirmaya farkli bir bakis agisi ile yaklasilarak biitiinlestirme
kavrami da dahil edilmis ve bdylece 6zel gereksinimli 6grencilerin uyumuna ve normal geligim gdsteren akranlari
ile karsilikli etkilesimine yonelik alt yapt hazirlanmistir (Milli Egitim Bakanligi, 2017). Bu baglamda Tiirkiye’de
yasal gercevede atilan bu adimlarin disinda akademik ¢ercevede yapilan aragtirmalar da giderek artmistir. Nitekim
Duran ve digerleri (2021) tarafindan yapilan arastirmada sadece 2008-2018 yillar1 arasinda kaynastirma ile ilgili
yapilan lisansiistii tezlerin sayis1 143 olarak bulunurken Batu ve digerleri (2018) tarafindan yapilan arastirmada
ise 2006-2016 yillart arasinda ilkokul ve ortaokul diizeyinde kaynastirma ile ilgili yurti¢i diizeyde yapilan
aragtirmalarin sayis1 142 olarak tespit edilmistir. Bu durum son yillarda ulusal diizeyde kaynastirma ile ilgili alan
yazin bilgisinin arttigin1 gostermektedir.

Bu ¢ercevede Tiirkiye 6l¢eginde son yillarda gergeklestirilen arastirmalara bakildiginda; 6gretmenlerin
ve ailelerin kaynastirma konusunda yeterli bilgiye sahip olmadig1 ve okullarin fiziksel kapasitelerinin uygun
olmadig (Ismail, 2022), kaynastirma dgrencilerine yonelik siif gretmenlerinin metaforlarinin daha gok olumsuz
oldugu (Aydin & Arslan, 2022) goriilmektedir. Bununla birlikte dgretmenlerin 6zel gereksinimli 6grencilerin
akademik ve sosyal becerilerini gelistirmede, onlarla iletisim kurmada ve yonetmelikleri uygulamada yetersiz
kaldiklar1 (Karaoglan, 2022), 6gretmenlerin rehberlik ve arastirma merkezlerinden yeterli destegi gormedikleri
(Akbiyik, 2022) ve bu dgrencilerin tibbi tanilama asamalariyla ilgili olarak ¢ok fazla bilgi ve birikime sahip
olmadiklart (Ergin, 2022) goriilmiistiir.

Bununla birlikte Bektas (2022) tarafindan yapilan arastirmada sinif dgretmenlerinin kaynastirmaya
yonelik kaygilarinin yiiksek oldugu ve gevresinde 6zel gereksinimli 6grenci olmayan dgretmenlerin daha olumlu
bir tutuma sahip olduklarini bulgulamistir. Yiicelkan (2022) kaynastirmanin basarili olmasinda dislayic1 olmayan
kusatict bir tutum ve perspektifin, egitim paydaslar1 arasinda yapilacak isbirliginin, program ve ortamin dgrenciyi
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kisitlamayacak sekilde tasarlanmasinin ve farkindalik olusturmaya dayali adimlarin atilmasinin etkili olacagim
belirtmistir. Yine Korkmaz ve Unsal (2022) ogretmenlerin 6zel gereksinimli &grencilerle calisirken
bireysellestirilmis egitim plani hazirlama, ebeveyn egitimi, iletisim ve davranig degisikligi olusturma konusunda
destege ihtiya¢ duyduklarini belirtirken, Ozgiir ve Nuri (2022) sinif dgretmenlerinin 6zel gereksinimli égrencileri
tanimasi ve egitsel diizenlemeler yapmasi icin bir yildan fazla siireye ihtiyag duyduklarini ve siirekli 6gretmen
degisikliginin bu 6grencilerin gelisimleri iizerinde olumsuz etki yaratti§ini belirtmistir.

Ayni zamanda Avci ve Sakalli-Demirok (2022) gerceklestirdikleri arastirmada &zel gereksinimli
ogrencilerle ilgili olarak 6gretmenlerin daha ¢ok bu 6grencilerin oturma diizenine dikkat ettiklerini ve ders dist
calismalar yapma konusunda eksiklikler oldugunu tespit ederken Akdemir ve digerleri (2022) 6gretmenlerin
kaynagtirma ile ilgili tutum, duygu ve kaygilarinin algilanan yeterlikleriyle ters orantili oldugunu belirtmistir.
Bununla birlikte Oztiirk ve Akdal (2022) 6zel gereksinimli dgrencilere yonelik sinif igerisinde etkinlik temelli
uygulamalarin ve kazanimlart somutlastirmanin dersin aktariminda etkili oldugunu belirtirken, Usta ve digerleri
(2021) ile Ergicek ve digerleri (2022) kaynastirma ogrencilerine yonelik 6gretmen tutumlarmin okul tiiri,
mezuniyet fakiiltesi, kaynastirma-biitiinlestirme egitimi alma, kitap okuma, mesleki kidem ve sinifinda 6zel
gereksinimli 6grenci var olma durumu gibi degiskenlere gore farklilagsmadigini tespit etmistir. Uzuner ve Yazici
(2022) tarafindan yapilan aragtirmada ise dgretmenlerin kullandiklar1 dlgme ve degerlendirme araglarinin 6zel
gereksinime ihtiya¢ duyan 6grencilere gore farklilasmadigini ve daha ¢ok geleneksel yontemleri kullandiklar
tespit edilmistir.

Yine Bolat ve Ata (2017) 6zel gereksinimli 6grencilere yonelik 6gretmen, 6grenci ve aile algisinin daha
¢ok olumsuz oldugunu ve genellikle siniflarda istenmedigini belirtirken ayni zamanda siniflarin kalabaliklig1 ve
Ogrencinin birden fazla yetersizlige sahip olmasi gibi nedenlerin de bu durumu pekistirdigini ifade etmistir.
Bununla birlikte Demir ve Agar (2011) gergeklestirdikleri arastirmada mesleki hayatinda kaynastirma
ogrencilerinin oldugu bir sinifta egitim vermis olan simif dgretmenlerinin kaynastirmayi desteklemedikleri
sonucuna ulagsmiglardir, bu 6gretmenlerin gerekcelerine bakildiginda ise yeterli zaman ayiramama, bagka
ogrencileri olumsuz etkileme, seviyelerine uygun Ogretim verememe gibi nedenlerin 6n plana ¢iktig1
goriilmektedir. Fakat Cankaya ve Korkmaz (2012) tarafindan gerceklestirilen arastirmada ise 0gretmenlerin
kaynagtirmaya yonelik algi ve tutumlarmin pozitif yonde oldugu ve 6zel gereksinimli dgrencilere yonelik bu
egitimin yarar sagladig1 sonucuna ulasilmistir.

Bununla birlikte Can ve Kara (2017), sinif 6gretmenlerinin tutumlarinda dgrencilerin yetersizlik ve
gereksinim tiirlerinin etkili oldugunu, 6zel egitim konusunda bilgi sahibi olan §gretmenlerin tutumlarinin diger
ogretmenlere gore daha olumlu sekillendigini belirtirken, Demirbilek ve Levent (2020) ise bu 6grencilere yonelik
is ve islemlerin 6gretmenler tarafindan is yiikii olarak degerlendirildigini, 6gretmenlerin gereksinimlere uygun
ogretimsel gesitlendirmeyi yapmadiklari, 6gretim ortaminda bu 6grencileri pasif birakarak gérmezden geldikleri,
bu Ogrencileri 6gretmenlerin sorun olarak degerlendirerek gelisebileceklerine inanmadiklarini ve not verirken
gecistirmeye dayali bir tutum igerisinde olduklarini bulgulamistir. Yine G6k (2013) tarafindan yapilan aragtirmada,
ogretmenlerin bu 6grenciler ile iletisim sorunlari yasayabildiklerini, siiftaki diger 6grencilerin kabullenmede
zorlandiklarini, kalabalik siniflar ve eksik fiziki unsurlar nedeniyle yeterli zaman ayrilamadigini ve ayn1 zamanda
ozel egitim 6gretmenleri ile koordinasyon sorunu yasadiklarint ve bu zorluklarin kaynastirmada yetersizliklere
neden oldugu sonucu ortaya ¢ikmistir. Anilan ve Kayacan (2015) ise arastirmalarinda kaynastirmaya yonelik
o0gretmen tutumlarinin olumlu oldugunu, ancak sinif ydnetimi ve bu Ogrencilerin davraniglarini yonetme
konusunda sinif 6gretmenlerinin zorlandiklarini tespit etmislerdir.

Sonug olarak bakildiginda Tiirkiye’de kaynastirmaya yonelik gerceklestirilen aragtirmalarin daha ¢ok
Ogretmen tutumlari, davranislari, yeterlikleri ve algilart ¢ergevesinde sekillendigi goriilmekte (Akbiyik, 2022;
Akdemir vd., 2022; Anilan & Kayacan, 2015; Aydin & Arslan, 2022; Bektas, 2022; Can & Kara, 2017; Cankaya
& Korkmaz, 2012; Demir & Acar, 2011; Ergin, 2022; Gok, 2013; Ozgiir & Nuri, 2022; Uzuner & Yazici, 2022)
ve ayni zamanda daha ¢ok okul Oncesi ve ilkokul diizeyinde arastirmalarin yogunlagsmasi dikkat ¢ekmektedir.
Gerceklestirilen bu arastirmalar igerisinde lisansiistii arastirmalar baskin olup bu nedenle bu arastirmalara yonelik
dokiiman analizi gergeklestirilmesi biitiinsel bir bakis agisi olusturma agisindan incelemeye deger bir konu
gergevesi olusturmaktadir. Bu baglamda kaynastirma ile ilgili yapilan arastirmalar1 konu alan igerik analizi (Batu
vd., 2018), betimsel analiz (Duran vd., 2021) ve meta-sentez (Ismail, 2022) arastirmalar1 bulunmasi dikkati
¢ekerken simif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan ¢aligmalar1 dzetleyen
herhangi bir ¢aligma bulunmamaktadir. Nitekim Batmaz ve Cermik (2019) tarafindan gerceklestirilen arastirmada
sinif 6gretmenleri, kaynastirmaya yonelik uygulamalarda 6nemli sorunlar yagsamaktadir, bu nedenle bu sorunlara
yonelik gergeklestirilen aragtirmalarin incelenmesi ve eksik kalan noktalarin belirlenmesi agisindan bu aragtirma
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onem arz etmektedir. Bu gercevede bu arastirmada; siif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel
uygulamalarini ele alan lisansiistii tezlerin incelenmesi amaglanmistir. Arastirma baglaminda su sorulara cevap
aranmigtir;

Smif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan lisansiistii tezlerin;
1. Demografik 6zellikleri (tiirleri, yayin y1ili, iiniversite ve anabilim/bilim dali dagilim1) nelerdir?

2. Yontemsel dagilimi (arastirma tiirii, tasarim/model, orneklem/calisma grubu sayisi, Ornekleme
yontemleri, veri toplama araglari, veri analizi yontemleri) nasildir?

Konu/degisken dagilimi nasildir ve tezlerin egilimleri hangi yondedir?
4.  Smurhiliklar: nelerdir?
Yontem
Arastirma Modeli

Sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan lisansiistii tezlerin
incelenmesinin amaglandig bu arastirmada dokiiman analizi yontemi kullanilmigtir. Dokiiman analizi yonteminde
aragtirma amaci c¢ergevesinde elde edilen dokiiman ve kayitlar incelenmekte ve ama¢ dogrultusunda elde edilen
veriler yorumlanarak sistematik bir sekilde degerlendirilmektedir (Karasar, 2005; Yildirim & Simsek, 2013).
Dokiiman analizi 6nemli bir veri kaynag1 olup kendi basina bir ydontem olarak kullanilabilecegi gibi ayn1 zamanda
ek bir veri kaynagi olarak da kullanilabilmekte ve arastirma konusu cergevesinde detayli sonuglar elde
edilebilmektedir (Bowen, 2009; Yildirim & Simsek, 2013).

Cahisma Grubu

Aragtirma baglami dogrultusunda kaynastirma ile ilgili olarak smif 6gretmenlerini konu alan toplamda
54 lisansiistii tez ¢alisma grubuna dahil edilmistir. Calisma grubunun belirlenmesinde amagli 6rnekleme
yontemlerinden biri olan 6l¢iit 6rnekleme yontemi kullanilmigtir. Nitekim bu yontemde arastirmaci tarafindan
belirlenmis olan ve belirli kriterleri karsilayan olgu, kisi, kaynak ve durumlar aragtirmaya dahil edilmektedir
(Baltaci, 2018). Bu arastirmada da kaynastirma ile ilgili sinif 6gretmenlerini ve sinif i¢i 6gretimsel uygulamalari
ele alma durumu 6lgiit olarak belirlenmistir.

Veri Toplama Araclar1 ve Verilerin Toplanmasi

Aragtirmada verilerin toplanmasi amaciyla arastirmaci tarafindan olusturulan 12 maddelik “tez inceleme
formu” kullanilmistir. Bu formda kaynastirma ile ilgili sinif &gretmenlerini konu alan ve ulasilan tezler
numaralandirilarak, arastirma sorulari ¢er¢evesinde elde edilen veriler maddeler halinde forma islenmistir.

Arastirma amaci ve belirlenen 6lgiit cercevesinde “Yiiksekogretim Kurulu (YOK) Ulusal Tez Merkezi”
web sayfasina girilerek 2022 yilina kadar yazilan tezler arasindan ‘“kaynastirma” kelimesi ile detayli arama
yapilmig ve yaklasik 361 tez incelenerek sinif 6gretmenleri ile ilgili olan ve aragtirma amaci gergevesinde dlgiitii
(kaynagtirma ile ilgili smif i¢i 6gretimsel uygulamalar) karsilayan 54 teze ulasilmistir. Daha sonra bu tezler
incelenerek veriler tez inceleme formuna iglenmigtir. Kapsama ve 6lgiite dahil olan tezlerin bazilarmin farkli
anabilim veya bilim dallarinda da (isletme gibi) yazildig1 goériilmiis, fakat 6nemli bir bulgu niteligi tasidig1 igin
aragtirmaya bu tezler de dahil edilmistir. 307 tez kapsam ve dlgiit dis1 birakilmistir.

Verilerin Analizi

Aragtirmada verilerin analiz edilmesi amaciyla dokiiman analiz teknigi kullanilmugtir. Bu teknikte
aragtirma amaci dogrultusunda elde edilen dokiimanlar, 6nceden belirlenmis olan aragtirma sorular1 veya temalari
gergevesinde incelenerek Ozetlenmekte ve yorumlanmaktadir, ayn1 zamanda verilere ait alt diizey istatistiki
bilgilere de (frekans, yiizde gibi) yer verilebilmektedir (Creswell, 2021; Yildirrm & Simgek, 2013). Incelenen
tezler baglaminda elde edilen veriler, arastirma sorulari g¢ergevesinde belirlenmis olan temalar (demografik
ozellikler, yontemsel dagilim, degiskenler ve egilimler, sinirliliklar) dogrultusunda bir araya getirilerek 6zetlenmis
ve yorumlanmuistir.

Bulgular

Arastirmada elde edilen bulgular dort tema c¢ergevesinde ele alinmistir. Bu temalar; (1) demografik
ozellikler, (2) yontemsel dagilim, (3) degiskenler ve egilimler ile (4) sinirliliklardan olugmaktadir.
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Demografik Ozellikler

Smif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan lisansiistii tezler
demografik 6zellikleri agisindan; (1) tezlerin tiirti, (2) yayin yili dagilimi, (3) anabilim/bilim dali dagilimu ile (4)
iiniversite dagilimi seklinde dort kategori ¢ergevesinde ele almmistir. Bu kategorilere ait elde edilen bulgular
asagida tablo 1 ve 2’de sunulmustur.

Tablo 1

Simif Ogretmenlerinin Kaynastirma ile Igili Ogretimsel Uygulamalarini Ele Alan Lisansiistii Tezlerin Tiirlert,
Yaywin Yillar: ve Anabilim/Bilim Dalina Gére Dagilimina Iliskin Sonuclar

Tez tiirii f %
Tezli yiiksek lisans 48 88.9
Doktora 6 111
- o Tez tiirleri
Yaym yilt dagilm f & Yiiksek lisans Doktora
1999 1 19 1
2006 3 5.6 3
2007 4 7.4 4
2008 1 19 1
2010 3 5.6 3
2011 5 9.3 4 1
2013 2 3.7 2
2014 2 3.7 2
2015 5 9.3 5
2016 6 111 5 1
2017 4 7.4 4
2018 3 5.6 1 2
2019 7 13 7
2020 3 5.6 3
2021 4 7.4 3 1
2022 1 19 1
Anabilim/Bilim dal: f %
Sinif 6gretmenligi/sinif egitimi 24 443
Ozel egitim 12 22.2
Egitim yonetimi ve denetimi 6 111
Egitim programlar1 ve 6gretim 6 111
Bilgisayar ve dgretim teknolojileri 2 3.7
Rehberlik ve psikolojik danigmanlik 1 19
Beden egitimi ve spor 1 19
Zihinsel engelliler 6gretmenligi 1 1.9
Isletme 1 1.9

Tablo 1’e bakildiginda sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan
lisansiistii tezlerin 48’inin (%88.9) tezli yiiksek lisans, 6’sinin ise (%11.1) doktora diizeyinde yazildig
goriilmektedir. Bu ¢ercevede bakildiginda 6zellikle doktora diizeyinde yazilan lisansiistii tezlerin oldukca az
oldugu goriilmektedir. Bununla birlikte edilen bulgulara gore 1999 o6ncesi yazilan tezlerin bulunmadigt ve
kaynagtirma kavraminin bu yillardan itibaren Tiirk egitim sisteminde kullanilmaya ve yasa yonetmeliklerde yer
bulmaya basladigini gostermektedir. Bununla birlikte yazilan lisansiistii tezlerin biiyiik cogunlugunun 2019, 2016,
2015 ve 2011 yillarinda yazildigi, ayn1 zamanda tezlerin 45’inin (yaklasik %84’{iniin) 2010 yilindan itibaren
yayinlandig1 goriilmektedir. Aynm1 zamanda bu konu baglaminda yaymlanan tez tiirlerinin yil dagilimina
bakildiginda ise oOzellikle 2011 yilindan itibaren doktora tezlerinin arttig1 goriilmektedir. Yine sinif
ogretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan lisansiistil tezlerin anabilim/bilim dali
dagilimina bakildiginda 24’tiniin (%44.3) sinif 6gretmenligi/sinif egitimi, 12’sinin (%22.2) 6zel egitim, 6’sinin
(%11.1) egitim yonetimi ve denetimi, 6’sinin (%11.1) egitim programlari ve 6gretim, 2’sinin (%3.7) bilgisayar ve
ogretim teknolojileri, 1’inin (%1.9) rehberlik ve psikolojik danigmanlik, 1’inin (%1.9) beden egitimi ve spor,
I’inin (%1.9) zihinsel engelliler 6gretmenligi, 1’inin (%1.9) ise isletme anabilim/bilim dalindan yayinlandig1 tespit
edilmistir. Bununla birlikte yazilan tezlerin ¢ogunlugunun (yaklasik %66) sinif 6gretmenligi/sinif egitimi ile 6zel
egitim alaninda yaymlandig1 goriilmekte olup arastirmanin sinif 6gretmenleri baglaminda yiiriitiilmesinin bu
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sonugta etkili oldugu diisiiniilmektedir. Ayni zamanda igletme anabilim dalina ait bir tezin bulunmasi da dikkat
¢ekmektedir.

Tablo 2’de goriildiigi gibi sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan
lisansiistii tezler 34 iiniversite kapsaminda dagilmis olup &zellikle tez sayis1 anlaminda Ankara Universitesi (f =
4), Bolu Abant izzet Baysal Universitesi (f = 4), Amasya Universitesi (f = 3) ile Anadolu Universitesi (f = 3) dikkat
¢ekmektedir.

Tablo 2

Sunif Ogretmenlerinin Kaynastirma ile Ilgili Ogretimsel Uygulamalarimi Ele Alan Lisansiistii Tezlerin
Universitelere Gére Dagilimi

Universite f Universite f Universite f
Selguk Univ. 2 Girne Amerikan Univ. 1 Ankara Univ. 4
Yildiz Teknik Univ. 1  Fatih Univ. 1 Bayburt Univ. 1
Biilent Ecevit Univ. 2 Biruni Univ. 1 Bolu Abant Izzet Baysal Univ. 4
Hasan Kalyoncu Univ. 1 Afyon Kocatepe Univ. 2 Burdur Mehmet Akif Ersoy Univ. 2
Istanbul Aydin Univ. 1 Agn Ibrahim Cegen Univ. 1 Bursa Uludag Univ. 2
Sabahattin Zaim Univ. 1 Akdeniz Univ. 1 Cukurova Univ. 1
Yeditepe Univ. 2 Amasya Univ. 3 Dicle Univ. 1
Zirve Univ. 1 Anadolu Univ. 3 Dokuz Eyliil Univ. 2
Ege Univ. 1  Erzincan Binali Yildirim Univ. 1 Eskisehir Osmangazi Univ. 1
Gazi Univ. 2 Istanbul Univ. 1 Kafkas Univ. 1
Marmara Univ. 2 Mugla Sitk1t Kogman Univ. 1 Necmettin Erbakan Univ. 1
Pamukkale Univ. 2

Not: Univ. = Universitesi.
Yontemsel Dagilim

Sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan lisansiistii tezler yontemsel
dagilim ac¢isindan; (1) arastirma tiirii, (2) tasarim/model, (3) 6rnekleme yontemleri, (4) 6rneklem/caligma grubu
sayisl, (5) veri toplama araglari ile (6) veri analizi yontemleri seklinde alt1 kategori ¢ergevesinde ele alinmistir. Bu
kategorilere ait elde edilen bulgular agsagida tablo 3, 4 ve 5’te sunulmustur.

Tablo 3

Simif Ogretmenlerinin Kaynastirma ile Ilgili Og“rgztimsel Uygulamalarim Ele Alan Lisansiistii Tezlerin Arastirma
Tiirii ve Aragtirma Tasarimi/Modeli Dagilimina Iliskin Sonug¢lar

Yayn yillarina gore dagihm

Arastirma tiirii f % . . 2001-2010 2011-2020 2021 ve
2000 ve dncesi
arasl arasl sonrast
Nicel 27 50 1 6 18 2
Nitel 18 333 0 4 12 2
Karma 9 16.7 0 1 7 1
Arastirma tasarimi/modeli f % Arastirma tasarimi/modeli f %
Deneysel model 2 3.7  Model/program 6nerisi 1 1.9
Betimsel/genel tarama modeli 23 42,6  Tekil tarama modeli 1 1.9
Tliskisel tasarrm modeli 8 14.8  Olgek gelistirme 1 1.9
Olgubilim (fenomenoloji) 1 1.9  Yordayici korelasyonel aragtirma 1 1.9
Durum caligmasi 6 11.1  Yakinsayan paralel desen 1 1.9
Acimlayici ardisik desen 1 1.9  Cok agsamali karma desen 1 1.9
Es zamanli gesitleyici desen 2 3.7 Tasarim/model belirtilmemis 5 9.3

Tablo 3’e bakildiginda siif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan
lisansiistii tezlerin arastirma tiirlerine bakildiginda 27’sinin (%50) nicel, 18’inin (%33.3) nitel ve dokuzunun
(%16.7) ise karma yontem arastirma tiiriinde gergeklestirildigi goriilmektedir. Ozellikle nicel arastirmalarin agirlik
kazanmis olmas1 dikkat gekmektedir. Ayni1 zamanda biitiin aragtirma tiirlerinin 2011 yilindan itibaren hiz kazanmis
olmasi1 da dikkat ¢eken bir diger unsurdur. Bununla birlikte yazilan tezlerin arastirma tasarimi/modellerine
bakildiginda ise tezlerin 37’sinin (yaklagik %68.5’inin) betimsel-genel tarama, iliskisel tasarim ve durum c¢aligmasi
gergevesinde yuritildigi goriilmektedir. Yine tezlerin besinde (%9.3) ise arastirma tasarim/modelinin
belirtilmedigi tespit edilmistir. Sonuglara bakildiginda 6zelikle betimsel/genel tarama modelinin agirlik kazandigi
ve sonrasinda ise iligkisel tasarim modeli ve durum ¢aligmasinin geldigi goriilmektedir. Bununla birlikte yiiriitiilen
bazi tezlerin (besinin) aragtirma tasarimi/modelinin olmamasi da dikkat ¢eken bir diger unsurdur.

Demirbilek vd. ERKEN GORUNUM



SINIF OGRETMENLERININ KAYNASTIRMA ILE ILGILI OGRETIMSEL UYGULAMALARINI ELE ALAN LISANSUSTU 7
TEZLERIN INCELENMESI
Tablo 4

Swf Ogretmenle({nin Kaynastirma ile Ilgili Ogretimsel Uygulamalarini Ele Alan Lisansiistii Tezlerin Ornekleme
Yéntemlerine ve Orneklem Sayisi/Calisma Grubuna Gore Dagilimina Iligkin Sonuglar

Ornekleme yontemi f % Ornekleme yontemi f % Ornekleme yontemi f %
Uygun (convenience) 4 74 Kumedtipi tesadifi 3 56  Amach 6rnekleme 6 111
ornekleme ornekleme
Kartopu 6rnekleme 1 1.9  Olgiit 5rnekleme 6 11.1 Evrenin tamami 6 111
Basit tesadiifi 5rnekleme 12 2o Maksimum gesitlilik 5 9.3  Ornekleme yontemi yok 12 222
Ornekleme
Tabakali tesadiifi ornekleme 1 1.9
Orneklem sayisi aralig f % Orneklem sayisi arahgr  f % Orneklem say1s1 aralig f %
0-20 katilhimet 8 148 181-200 katilimci 2 3.7 361-380 katilimc1 0 0
21-40 katilimci 11 204 201-220 katilimei 4 7.4  381-400 katilimci 2 3.7
41-60 katilimci 5 9.3  221-240 katilimci 0 0 401-420 katilimci 2 3.7
61-80 katilimc1 0 0 241-260 katilimci 2 3.7 421-440 katilimci 0 0
81-100 katilimc1 1 1.9 261-280 katilimc1 1 19 441-460 katilimce1 1 1.9
101-120 katilimc1 3 5.6  281-300 katilimc1 2 3.7 461-480 katilimc1 0 0
121-140 katilimc1 3 5.6  301-320 katilime1 2 3.7 481-500 katilimci 1 1.9
141-160 katilime1 1 1.9  321-340 katilimc1 1 1.9 501 ve Ustii katil. 2 3.7
161-180 katilimc1 0 0 341-360 katilimci 0 0

Tablo 4’te goriildiigii gibi yazilan tezlerin biiyiik cogunlugunun (%22.2) basit tesadiifi drnekleme yoluyla
gergeklestirildigi goriilmekle birlikte ayni zamanda biiyliik ¢ogunlugunun ise (%.22.2) drnekleme yonteminin
olmadig: tespit edilmistir. Sonuglara bakildiginda 6zellikle basit tesadiifi drnekleme yonteminin agirlik kazandigt
ve daha sonra 6lgiit 6rnekleme, amagli 6rnekleme ve maksimum cesitlilik drnekleme yontemlerinin geldigi
goriilmektedir. Bununla birlikte tezlerin 6rneklem/galisma grubu sayisina bakildiginda ise yaklagik 24 tezin (%
44) érneklem veya katilimer sayismin 60 ve alti oldugu goriilmektedir. Ozellikle 18 nitel arastirma tiiriinde tezin
bulunmasi sebebiyle bu sonucun ortaya ¢iktig1 diigiiniilmektedir. Nitekim nitel arastirmalarda derinlemesine analiz
gerceklestirmek amaciyla genellikle 6rneklem veya katilimer sayisi diisiik tutulmaktadir. Yine ele alinan tezlerin
toplam Orneklemi kapsamindaki katilimeilarin cinsiyet dagilimina bakildiginda ise yaklasik % 59 unun (4776)
kadn, %41’inin (3321) ise erkek katilimcilardan olustugu goriilmektedir.

Tablo 5

Sumif Ogretmenlerinin Kaynastirma ile Iigili Ogretimsel Uygulamalarini Ele Alan Lisansiistii Tezlerin Veri
Toplama Araglarina ve Veri Analizi Tekniklerine Gore Dagilimima Iligkin sonuglar

Veri toplama araci f % Veri analizi teknikleri f %
Goriisme formu 25 46.3  Parametrik veya non parametrik analizler 32 59.3
Olgek 29 53.7  Betimsel analiz 13 24.1
Demografik bilgi formu 29 53.7  Igerik analizi 13 241
Anket 5 9.3 Timevarim analizi 2 3.7
Gozlem formu 4 7.4 Veri analiz teknigi agiklanmamis 1 1.9
Kontrol listesi 1 1.9
Degerlendirme matrisi 1 1.9
Giinliik yazimi 1 1.9
Dokiiman analizi formu 1 1.9

Not: Bazi tezlerde birden fazla veri toplama araci veya veri analizi teknigi kullanilmustir.

Tablo 5’te goriildiigii gibi yazilan tezlerin veri toplama araglarina bakildiginda 25’inde (%46.3) goriisme
formu, 29’unda (%53.7) olgek veya 6lgekler, 29 unda (%53.7) demografik bilgi formunun veri toplama araci
olarak kullanildig: dikkat ¢ekmektedir. Bu ¢ergevede bakildiginda ele alinan tezlerde daha ¢ok demografik bilgi
formu, dlgek/dlgekler ile goriisme formunun agirlikla kullanildigr dikkat gekmektedir. Bununla birlikte tezlerin
veri analizi tekniklerine bakildiginda 32’sinde (%59.3) parametrik veya non parametrik analizler, 13’tinde (%24.1)
betimsel analiz, 13’iinde (%24.1) icerik analizi, ikisinde (%3.7) ise tiimevarim analizi tekniginin kullanildigi
goriilmektedir. Aym zamanda iki tezde (%3.7) ise veri analiz tekniginden bahsedilmemektedir. Genel olarak
bakildiginda nicel arastirma tiirlinde tezlerin fazla olmasi, gerceklestirilecek istatistiki analizlerden dolayi
parametrik veya non parametrik veri analiz tekniklerinin 6n plana ¢ikmasini saglamistir. Ayn1 zamanda ikinci
sirada nitel aragtirmalarin gelmesi sebebiyle betimsel ve icerik analizi teknikleri de yogun olarak kullanilmistir.
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Degiskenler ve Egilimler

Sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan lisansiistii tezlerin ele
aldiklar1 konu/degisken ve bu degiskenlere ait egilimler; (1) 6gretim, (2) yonetim, (3) yetkinlik, (4) destek ve (5)
tutum kategorileri ¢ergevesinde ele alinmistir. Elde edilen bulgulara ait veriler asagida tablo 6’da sunulmustur.

Tablo 6
Kaynastirma ile Ilgili Yazilan Lisansiistii Tezlerin Ele Aldiklar: Degiskenler ve Egilimlere Iliskin Sonuglar

Kategori Degiskenler f  Yayin yillarina gére egilimler
Bireysellestirilmis egitim programi (BEP) hazirlanmasi, 3 2006, 2017, 2017

uygulanmasi ve degerlendirilmesi
2010, 2014, 2015, 2016, 2017, 2017, 2019,
2020

1 2011

Smif 6gretmenlerinin kaynastirma uygulamalar: 8

Web iizerinden erisilebilir olan etkinliklerin kaynastirmada
kullanilma durumu
Kaynastirmada egitim teknolojilerini kullanma durumlart 1 2011

Ogretim Kaynastirmada sinif 6gretmenlerinin beden egitimi derslerinde 1 2011
kullanabilecekleri rehber kitap onerisi
Kayna§t1rr_na sinvlﬂa_rmdak{smlf ogretmenlennln etkili 6gretim 5 2007, 2016, 2017, 2018, 2022
becerileri ve 6gretimsel diizenlemeleri, uyarlamalar:
Kaynastirma uygulamalarinda farklilastirilmis 6gretim 1 2016
Kaynastirmada okuma-yazma konusunda sinif 6gretmenlerinin
. 1 2019
uyguladiklar1 yontemler
Zihinsel engelli 6grencilere yonelik 6diil ve ceza uygulamalari 1 2006
Kaynagtirma uygulamalarl?da kars{lasllan sqrunlar .(.zorl'uklar), 6 2007, 2011, 2013, 2015, 2016, 2019
Yénetim basa ¢ikma (miidahale) yontemleri, beklentiler ve 6neriler
Kaynagtirmada sinif i¢i 6gretmen davraniglari 1 2007
Kayna§t1rr_nada smif yonetimi davranislari, yeterlikleri ve 3 2010, 2018, 2021
becerileri
Kaynastirma konusunda smif 6gretmenlerinin yeterlikleri 7 2006, 2007, 2019, 2019, 2021, 2021, 2021
o Slmfogretmenlerlnnm F)z"yeterllk ?lgll?\rl, inanglar1 ve 2011,2015, 2015, 2016, 2019, 2020, 2021
Yetkinlik  kaynastirmaya yo6nelik 6z yeterlikleri
Kaynastirmaya yonelik rol ve sorumluluklarini yerine getirme 1 2019
durumu
Destek  Smif §gretmenlerine saglanan 6zel egitim hizmetleri 2 2008, 2021

1999, 2010, 2011, 2013, 2014,2015, 2016,

Kaynastirmaya veya kaynastirma 6grencilerine yonelik duygu 15 2016 2018 2019, 2019. 2019 2020. 2020

Tutum ve tutumlar 2021
Kaynastirma uygulamalarinda simnif 6gretmenlerinin deger 1 2013
tercihleri

Tablo 6’da goriildiigii gibi sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan
lisansiistii tezlerin konu/degisken ve egilimlerine gore “dgretim” kategorisinde; sinif 6gretmenlerinin kaynagtirma
ile ilgili uygulamalarinin (f = 8), etkili 6gretim becerileri ve dgretimsel diizenlemeler (uyarlamalar) (f = 5) ile
BEP’lerin hazirlanmasi, uygulanmasi ve degerlendirilmesinin (f = 3) 6n plana ¢iktig1 goriilmektedir. Bununla
birlikte web tizerinden erisilebilir olan etkinliklerin kaynastirmada kullanilma durumu (f = 1), kaynastirmada
egitim teknolojilerini kullanma (f = 1), kaynastirma uygulamalarinda beden egitimi derslerinde kullanilabilecek
rehber kitap (f = 1), farklilagtirilmig 6gretim (f = 1) ile kaynastirmada okuma-yazma konusunda uygulanan
stratejiler (f = 1) gibi konu ve degiskenlerin de bu tezler agisindan egilim olusturdugu gériilmektedir.

“Yonetim” kategorisinde; smnif dgretmenlerinin kaynastirma uygulamalarinda karsilastiklar: sorunlar,
zorluklar, bunlarla baga ¢ikma yontemleri ve oneri, beklentileri (f = 6) ile kaynastirmada simif yonetimi beceri,
davranig ve yeterliklerinin (f = 3) 6n plana ¢iktig1 goriilmektedir. Bununla birlikte kaynastirma uygulamalarinda
6diil ve ceza kullanimu (f = 1) ile simif i¢i 6gretmen davramglar: (f = 1) gibi konu ve degiskenlerin de bu tezler
acisindan egilim olusturdugu goriilmektedir.

“Yetkinlik” kategorisinde; simf 6gretmenlerinin kaynagtirma konusundaki yeterlikleri (f = 7) ile sif
Ogretmenlerinin 6z yeterlik algilari, inanglar1 ve kaynastirmaya yonelik 6z yeterliklerinin (f = 7) 6n plana ¢iktig
goriilmektedir. Bununla birlikte sinif 6gretmenlerinin kaynastirma konusundaki rol ve sorumluluklarini yerine
getirme durumlarinin da (f = 1) bu tezler agisindan egilim olusturdugu goriilmektedir.
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Bununla birlikte “Destek” kategorisinde; siif 6gretmenlerine saglanan destek 6zel egitim hizmetleri (f =
2) dikkat ¢ekerken, “Tutum” kategorisinde ise kaynastirmaya veya kaynagtirma dgrencilerine yonelik duygu ve
tutumlar (f = 15) ile kaynastirma uygulamalarinda sinif 6gretmenlerinin deger tercihleri (f = 1) dikkat ¢ekmektedir.

Genel olarak bakildiginda tezlerin konu aldig1 degiskenlerin ve egilimlerin daha ¢ok kaynastirmaya
yonelik tutum, dgretmen yeterlikleri ve 6z yeterlik algilari, kaynastirma uygulamalari, kaynastirmaya yonelik
ogretimsel diizenlemeler ile kaynastirma uygulamalarinda ortaya ¢ikan sorunlar ve basa c¢ikma ydntemleri
cercevesinde sekillendigi tespit edilmistir. Bununla birlikte bu egilimlerin yillara gére dagilimina bakildiginda ise
2010 yilindan itibaren kaynastirmaya yonelik tutumlari, kaynastirmaya yonelik yeterlik algilarini, kaynastirmada
simif yonetimi davranis ve becerilerini, kaynastirma uygulamalarinda ortaya ¢ikan sorunlart ve kaynastirma
uygulamalarini ele alan tezlerin artis gosterdigi goriilmektedir. Ayni1 zamanda 2011°li yillarda kaynastirmada
teknolojiyi kullanma durumunun tezlere yansidigi dikkat ¢ekmektedir. Yine 2010 o6ncesi donemlerde ise
kaynagtirmada 6gretmen davranislari ile 6diil ve ceza uygulamalarinin tartigildigi ve bu baglamda tezlere yansidigi
goriilmektedir.

Simirhliklar

Simif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan lisansiistii tezlerin
smirliliklara ait bulgular; (1) yontem, (2) igerik, (3) katilimc1 ve (4) dis etken kategorileri gercevesinde ele
alimmistir. Elde edilen bulgulara ait veriler agagida Tablo 7°de sunulmustur.

Tablo 7

Sinif Ogvretmen.lerinin Kaynastrma ile Ilgili Ogretimsel Uygulamalarmi Ele Alan Lisansiistii Tezlerin
Swnirliliklarina Iliskin Sonuglar

Kategori Sinirhiliklar f %
Veri toplama araglari 32 18.18
Arastirma alani/bolgesi 31 17.61
Arastirma zamani/siiresi 27 15.34
Yontem Aragtirmaya konu olan 6l¢iitler 5 2.84
Istatistiksel ¢oziimleme teknikleri 4 2.27
Aragtirma yontemi 1 0.4
Uygulanan program siiresi 1 0.4
Olgeklerin dl¢tiigii nitelikler 1 0.4
Web’de sunulan destek materyalleri 1 0.4
Elde edilen bulgular 1 0.4
ferik Ders 6gretim programi 1 0.4
Gergeklestirilen 6gretimsel diizenlemeler 1 0.4
Uygulanan programin 6grenci iizerindeki etkisi 1 0.4
Arastirma verileri 1 0.4
Orneklem/calisma grubu 40 27.72
Katilimer algi, goriis ve yanitlar 16 9.09
Katilimei 6zellikleri 1 0.4
Katihmer Katilimci yanitlama tereddiitleri/korkusu 1 0.4
Odak grup goriismelerinde katilimei sayisi yiiksekligi 1 0.4
Bazi katilimcilarin aragtirmanin diger asamalarina katilmamast 1 0.4
Katilimcilarin demografik esitlenmesi 1 0.4
Evreni olusturan bazi katilimcilara ulagilamamasi 1 0.4
Salgin hastalik nedeniyle yasanan kisitlamalar 2 1.13
D1s Etken Dikkat dagitici ortam ve durumlar 1 0.4
Dogal afetler nedeniyle katilimeilara ulasmada zorluk 1 0.4

Not: Bazi tezlerde birden fazla sinirliliga yer verilmistir

Tablo 7°de goriilldiigi gibi sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan
lisansiistii tezlerin smirliliklarina bakildiginda “yéntem” kategorisinde daha ¢ok, kullanilan veri toplama araglari
(%18.18), arastirma yapilan bolge/alan (%17.61), aragtirmanin yapildig1 zaman ve siire (%15.34)’nin smirlilik
olarak ifade edildigi goriilmektedir. Bununla birlikte “i¢cerik™ kategorisinde, veri toplama araci olarak kullanilan
Olceklerin Olgtiigli ozellikler, web ortaminda sunulan destek materyalleri, arastirmada elde edilen bulgular,
aragtirmada kullanilan ders 6gretim programi, arastirmada gerceklestirilen 6gretimsel diizenlemeler, uygulanan
programin &grenci tizerindeki etkisi ve arastirma verilerinin smirlilik olarak belirtildigi goriilmiistiir. Ayn

Demirbilek vd. ERKEN GORUNUM



SINIF OGRETMENLERININ KAYNASTIRMA ILE ILGILI OGRETIMSEL UYGULAMALARINI ELE ALAN LISANSUSTU 10
TEZLERIN INCELENMESI

zamanda “katilimct” kategorisinde daha ¢ok, orneklem/galisma grubu (%27.72) ve aragtirmaya katilan
katihmceilarin algi, gorils, deneyim ve yanitlari (%9.09) smurlilik olarak ifade edilmistir. Yine “dis etken”
kategorisinde ise salgin hastalik nedeniyle yasanan kisitlamalar sebebiyle veri toplamada yasanilan zorluklar
(%1.13), aragtirmanin veri toplama siirecinde ortamda yer alan dikkat dagitict unsurlar (%0.4) ve dogal afet
nedeniyle katilimcilara ulagsmada zorluk yaganmasi (%0.4) sinirlilik olarak belirtilmistir.

Ayni zamanda ele alinan tezlerin birinin (%0.4) de ise herhangi bir sinirlilik ifade edilmedigi gorillmiistiir.
Genel olarak bakildiginda gerceklestirilen bu arastirmalarin daha ¢ok orneklem/calisma grubu, veri toplama
araglari, arastirma bolgesi/alani, arasgtirma zamani/siiresi ile katilimer algi, goriis ve yanitlari ile sinirli oldugu
goriilmektedir. Bu ¢ergevede bakildiginda ele alinan tezlerin ¢ogunda ayni smirliliklarin ifade edildigi, belirtilen
bu sinirliliklarin arastirmaci miidahalesi ile ¢6ziimlenebilecek nitelikte oldugu dikkat gekmekle birlikte aragtirmayi1
etkileyen asil sinirliliklarin gérmezden gelindigi rahatlikla goriilebilmektedir.

Tartisma

Diinyada 1960°‘larda baglayan fakat Tiirkiye’de 1988 yilinda ¢ikarilan genelge ile 6zel gereksinimli
ogrencilerin normal gelisim gosteren 6grencilerle birlikte egitim gérmesine dayanan uygulama bi¢imleri, 1997
yilinda yayinlanan “Ozel Egitim Hakkinda Kanun Hiikmiinde Kararname” ve 2000 yilinda yayinlanan “Ozel
Egitim Hizmetleri Yonetmeligi” ile kaynastirma uygulamalar: seklinde devam etmistir (Yazicioglu, 2018). Bu
aragtirma baglaminda elde edilen sonuclara bakildiginda da kaynastirma ile ilgili yazilan lisansiistii tezlerin 1999
yilinda basladig1 ve 6zellikle de 2000’11 yillar sonrast arttig1, ele alian tezlerin yaklasik %84’ tiniin 2010 yilindan
itibaren yazildigi goriilmistir. 2001 yilinda yayinlanan “Rehberlik ve Psikolojik Danigsma Hizmetleri
Yonetmeligi” (Milli Egitim Bakanligi [MEB], 2001), 2008 yilinda yaymlanan “Kaynastirma Yoluyla Egitim
Uygulamalart Genelgesi” (MEB, 2008) ile 2017 yilinda yayinlanan “Kaynastirma/Biitiinlestirme Yoluyla Egitim
Uygulamalar1 Genelgesi’nin (MEB, 2017) yasanan bu artista etkili oldugu diisiiniilmektedir. Bu cercevede
cikarilan yasa ve yonetmelikler ile gerceklestirilen lisansiistii ¢aligmalarin tarihsel olarak paralellik gdsterdigi
gbzlenmistir. Bununla birlikte sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarmi ele alan
lisansiistii ¢alismalarin cogunun tezli yiiksek lisans derecesinde yazildig: tespit edilmigtir. Nitekim Batu (2018),
Giindogdu-Irmak (2018), Yilmaz (2019), Duran ve digerleri (2021) ve Ismail (2022) tarafindan gergeklestirilen
aragtirmalarda da kaynastirma ile ilgili ¢caligmalarin daha ¢ok yiiksek lisans tezi diizeyinde gergeklestirildigi
bulgusuyla paralellik géstermektedir.

Aragtirma bulgularina gore sinif 6gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele alan
lisansiistii tezlerin 34 iiniversite kapsaminda dagildig1 ancak Ankara, Bolu Abant Izzet Baysal, Amasya ve Anadolu
Universitelerinde 6n plana ¢iktig1 goriilmiistiir. Nitekim Yilmaz (2019) dokiiman analizi ¢alismasinda benzer
sekilde Anadolu, Gazi ve Ankara Universitelerinin kaynastirma ile ilgili ¢aligmalarda &n plana ¢iktigini
vurgulamigtir. YOK Ulusal Tez Merkezi istatistiklerine bakildiginda da bu {iniversitelerin tez yaymlama
oranlarmin son yillarda artis gosterdigi gozlenmektedir (YOK, 2022). Anabilim/bilim dallarina bakildiginda ise
siif 6gretmenligi/sinif egitimi, 6zel egitim, egitim programlari ve egitim yonetimi gibi egitim bilimleri alanini
kapsayan anabilim/bilim dallarinin 6n plana ¢iktigi tespit edilmistir. Giindogdu-Irmak (2018) tarafindan
gerceklestirilen aragtirmada da kaynastirma ile ilgili yapilmis lisansiistii ¢aligmalarin daha ¢ok egitim bilimleri ve
ozel egitim anabilim dallarinda gerceklestirildigi sonucuna ulasilmistir. Nitekim bu sonuglarin ortaya ¢ikmasi konu
alan1 bakimindan dogal bir bulgu olup arastirma baglaminin dogurdugu bir sonug niteligi tasimaktadir, nitekim
kaynastirma daha ¢ok egitim bilimleri alanlar1 ve anabilim dallarini ilgilendirmektedir.

Aragtirmada ele alinan tezlerin yontemsel dagilimina iliskin sonuglarina bakildiginda tezlerin ¢ogunun
nicel arastirma tiiriinde yazildigi, arastirma tasarimi/modeli noktasinda daha ¢ok betimsel/genel tarama, iliskisel
tasarim ve durum calismasi modellerinin kullanildig: tespit edilmistir. Bu ¢er¢evede Duran ve digerleri (2021)
tarafindan gergeklestirilen arastirmada da kaynastirma ile ilgili nicel arastirmalarin daha fazla oldugu
goriilmektedir. Bu anlamda nicel arastirmalarin fazla olmasi, arastirma tasarimi/modeli baglaminda da nicel
aragtirma tasarimi/modellerinin kullanilmasini kolaylastirmistir. Ayn1 zamanda betimsel veya tarama modellerinin
fazla olmasi, sadece var olan durumun ortaya kondugunu (Eristi vd., 2013) ancak nitel aragtirma veya karma
yontem arastirmalari gibi daha derinlemesine bulguya ulasilabilen baglamsal g¢alismalarin az yapildigim
gostermektedir. Bu durum arastirmacinin, nitel veya karma yontemler gibi derinlemesine analiz gerektiren, daha
fazla zaman ve emek harcamasini gerektirecek zorluklardan kaginmasi ve yiizeysel arastirma konfor alanindan
uzaklagmak istememesi ile baglantilandirilabilir. Ozellikle betimsel ve tarama modellerinin yogunlugu,
kaynastirma uygulamalarinda sadece var olan durumun ortaya ¢itkmasini saglarken arka planda yer alan nedenlere
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ulagsma ¢abasinin ve sorunlarin ¢odziimlerine yonelik derinlemesine bakig agisinin zayif kalmasma neden
olmaktadir.

Ele alinan arastirmalarin 6rnekleme yontemlerine bakildiginda basit tesadiifi 6rnekleme, 6l¢iit drnekleme,
amacli 6rnekleme, maksimum ¢esitlilik 6rnekleme yontemlerinin 6n plana ¢iktig1 goriiliirken tezlerin %22.2’sin
de ise drnekleme yonteminin belirtilmedigi goriilmektedir. Bu sonuclar degerlendirildiginde ele alinan tezlerdeki
aragtirmalarda genellikle arastirmacilarin kolaylikla ulagabildigi katilimcilara dayali 6rnekleme ydntemlerini
tercih ettikleri goriilmektedir. Nitekim Trotter’a (2012) gore arastirmacilar 6rneklem se¢iminde genellikle kolay
yontemi se¢cmekte ve Haverkamp (2005) ise arastirmacilarin arastirma siirecinde elde ettikleri verilere gore
ornekleme yontemi sectiklerini ve bu durumun etik sorunlar yarattigini, Delice (2010) ise yazilan tezlerde
orneklem ile ilgili se¢cim olgiitlerinin genellikle yazilmadigini ve istiin korii ele alindigini belirterek kullanilan
yontemler agisindan durumu 6zetlemektedirler. Yine 6rneklem/galisma grubu sayilarina bakildiginda ise 0-40
katilimer araligmin (yaklasik %35) daha fazla oldugu tespit edilmistir. Bu durum tezlerin %33.3’{inlin nitel
aragtirma tiirlinde olmasi ve nitel aragtirmalarda katilimer sayisinin diisiik tutulmasi ile dogru orantilt bir sonug
niteligi tasimaktadir.

Aragtirmada elde edilen bulgulara gore ele alinan tezlerde kullanilan veri toplama araglarinin daha ¢ok
goriigme formu, 6lgek/dlgekler ve demografik bilgi formu tiiriinde sekillendigi goriilmiistiir. Bu durum Duran ve
digerlerinin (2021) aragtirmasina da yansimis olup kaynastirma ile ilgili gergeklestirdigi arastirmada, yazilan
tezlerde daha ¢ok anket/6l¢ek, goriisme formu gibi veri toplama araglarinin kullanildigini belirtmis ve bu anlamda
bu arastirma bulgularint desteklemistir. Yine kullanilan veri analizi tekniklerine bakildiginda ise nicel
arastirmalarin yogun olmasindan kaynakli parametrik veya non parametrik analiz teknikleri ile ikinci sirada nitel
aragtirmalarin gelmesi sebebiyle de betimsel analiz ve igerik analizi tekniklerinin daha ¢ok kullanildig: tespit
edilmistir. Bu durum arastirma tiirii (nicel, nitel veya karma) ile kullanilan veri toplama araglart ve analiz
tekniklerinin yaklagik olarak paralel degerler tagidigin1 gostermektedir (Karasar, 2005; Yildirim & Simsek, 2013).

Arastirmada ele alinan tezlerin degisken ve egilimlerine bakildiginda daha ¢ok sinif 6gretmenlerinin
kaynagtirma ile ilgili gergeklestirdikleri 6gretim ve sinif i¢i uygulamalarin 6n plana ¢iktig1 goriilmektedir. Bununla
birlikte kaynagtirmada simif yonetimi, 6gretmen yetkinlikleri veya yeterlikleri, 6gretmene 6zel egitim destegi ile
O0gretmen tutumlarini igeren kategorilerin de gerceklestirilen arastirmalarda egilim olusturdugu tespit edilmistir.
Ele alinan tezler igerisinde en fazla g¢alisilan degisken ve konularin; simif dgretmenlerinin kaynastirma ve
kaynagtirma 6grencilerine yonelik duygu ve tutumlari, siif 6gretmenlerinin 6z yeterlik ve kaynastirmaya yonelik
yeterlik algilari, kaynastirmada sinif Ogretmenlerinin karsilastiklart zorluklar ve basa ¢ikma yontemleri,
beklentileri, kaynastirmada sinif 6gretmenlerinin etkili 6gretim becerileri ve 6gretimsel uygulamalari, simif ici
kaynagtirma uygulamalari ile BEP’lerin hazirlanmasi ve uygulanmasi gergevesinde sekillendigi goriilmistiir. Bu
baglamda arastirmada ortaya ¢ikan egilimlere ait sonuglar ile gergeklestirilen bagka arastirmalarin sonuglari
arasinda cesitli benzerlikler bulunmaktadir. Ornegin Batu ve digerleri (2018) tarafindan gergeklestirilen
aragtirmada 2006-2016 yillar1 arasinda kaynastirma ile ilgili yapilan arastirmalarin daha ¢ok G&gretmenlerin
goriiglerini ve algilarini ele alan ¢ergevede yapildigini ve ¢ogunlukla kaynastirmaya yonelik sorunlar ve ¢dzim
onerileri, 6gretmen tutumlart ile yeterliklerini konu aldiklarini tespit etmisglerdir. Yine Duran ve digerleri (2021)
tarafindan yapilan aragtirmada 2009-2018 yillarin1 kapsayan ve kaynastirma ile ilgili yazilan tezlerin daha ¢ok
O0gretmen tutumlari, goriis ve beklentileri, sosyal uyum, mesleki yeterlik, program yeterligi, basari, 6gretim ve
dgretim programi gibi konular1 ele aldigin ortaya koymuslardir. ismail (2022) tarafindan gerceklestirilen meta-
sentez ¢alismasinda ise tezlerin ele aldiklari temalarin daha ¢ok kaynastirmaya yonelik egitim-6gretim siireci
sorunlari, paydas sorunlari ve Onerileri baglamina yogunlastigi gorilmistir. Bu gergevede bakildiginda
Tiirkiye’de kaynastirma ile ilgili yapilan ¢alismalarin ele aldiklar1 degiskenler, temalar, konular ve egilimlerin sinif
ogretmenleri baglami dogrultusunda yapilan ¢aligsmalar ile paralellik gdsterdigi anlasilmaktadir.

Bununla birlikte yillara gore sinif gretmenlerinin kaynastirma ile ilgili 6gretimsel uygulamalarini ele
alan lisanstistii tezlerin egilimlerine bakildiginda 2010 6ncesi yillarda kaynastirmada 6gretmen davranislari ve
0diil ceza uygulamalar tartisilirken 6zellikle 2010 yilindan itibaren kaynastirmada 6gretmen tutumlari, 6gretmen
yeterligi, sinif yonetimi ve becerileri ile kaynastirmada ortaya ¢ikan sorunlar ve kaynastirma uygulamalari
konusunda tezlerin egilimlerinin artt1g1 gézlenmektedir. Nitekim bu durum Giindogdu-Irmak (2018) tarafindan da
tespit edilmis ve 2010 yilindan itibaren yapilan yayinlarin arttigini gézlemlemistir. Artan yayin sayist ile birlikte
tezlerin ele aldiklari konu ve degisken gesitliliginin arttig1 da vurgulanmistir (Glindogdu-Irmak, 2018).

Aragtirmada ele alinan tezlerin sinirliliklarina bakildiginda ¢ogunlukla 6rneklem/calisma grubu, veri
toplama araglari, arastirma bolgesi/alani, aragtirma zamani/siiresi, katilimei algi ve goriisleri, yanitlari, aragtirmaya
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konu olan élgiitler ile istatistiksel ¢oziimleme tekniklerinin sirlilik olarak ifade edildigi goriilmektedir. Ozkan ve
Sermet-Kaya’ya (2015) gore Tiirkiye’de yapilan calismalarda ¢alismanin smirliliklar: ifade edilirken ¢ogunlukla
hata yapilmakta, goz ard1 edilmekte veya eksik yazilmaktadir. Ozkan ve Sermet-Kaya’ya (2015) gore yapilan
aragtirmalarda arastirmayi sinirlayan unsurlarin yol actig1 sonuglarin neler olabilecegi ve bu sinirliliklarin nasil
azaltilabilecegine yonelik bilgiler bulunmamakta ve bu anlamda arastirmanin gegerlik ve gilivenirligini olumsuz
etkilemektedir. Bu cercevede Tiirkiye’de yazilan ve ele alinan bu lisansiistii arastirmalarda ifade edilen durumlarin
cogunlugu “sinirlilik” tan ziyade “sinirlama” kavramina daha yatkin bir nitelik tagimaktadir, nitekim “siurlilik”
kavrami arastirmacinin kontrolii disinda olan durumlart ifade ederken “sinirlama” ise arastirmacinin miidahale
edebildigi faktorleri kapsamaktadir. Bu baglamda bu arastirmanin ele aldig1 tezlerde de ifade edilen sinurliliklar,
genellikle arastirmalarin olmasi gereken ve miidahale edilebilen boliimlerine veya siireglerine atif yapilarak ifade
edilmis ve bu anlamda hatali ve eksik bir baglam olusturulmustur.

Sonug olarak kaynastirma ile ilgili sinif 6gretmenleri baglamini ele alan lisansiistii tezlerin incelendigi bu
aragtirmanin sonuc¢larma bakildiginda hem demografik hem yontemsel hem de egilimsel sonuglar1 ve eksiklikleri
acik bir sekilde goriilebilmektedir. Bu arastirma kapsaminda incelenen tezlerden elde edilen bulgulara bakildiginda
daha c¢ok var olan durumu ve sorunlari betimlemeye dayali bir yontem izlendigi goriilmekte ve sorunlarin
¢Oziimiine yonelik veya etkili kaynastirma uygulamalarina yonelik deneysel arastirma, oneri ve modellemelerin
eksik oldugu hissedilmektedir. Bu baglamda yeni arastirmalar agisindan deneysel modellemelerin veya program
onerilerinin ele alinmasi, kaynastirmanin sorunlarinin ¢dziilmesi noktasinda yararli olacaktir.

Yazarlarin Katki Diizeyleri
Makalenin hazirlanmasinda ve diizenlenmesinde yazarlar esit katki sunmuslardir.
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Abstract

Introduction: Inclusion and the role of classroom teachers in this education process have become increasingly
important in recent years. The number of postgraduate theses on inclusion has gradually increased in this context.
In this direction, this study aims to examine the doctoral theses dealing with classroom teachers' instructional
practices related to inclusion.

Method: The study used document analysis. A total of fifty-four postgraduate theses on classroom teachers'
instructional practices related to inclusion, determined by criterion sampling, were subjected to analysis.

Findings: When the results obtained in the research are examined, it is seen that the laws and regulations enacted
and the postgraduate studies carried out are historically parallel. However, methodologically, it was seen that more
quantitative analyses were conducted on classroom teachers' instructional practices related to inclusion. It was
found that designs and models such as descriptive/general survey, relational design, and case study were used
intensively, and in terms of sampling methods, simple random sampling, criterion sampling, purposive sampling,
and maximum variation sampling methods came to the fore. Again, when the subjects/variables addressed by the
theses and the tendencies of the theses were examined, it was seen that the teaching and classroom practices carried
out by classroom teachers related to inclusion gained weight. In addition, it was determined that the topics of
classroom management in inclusion, teacher competencies or qualifications, support for teachers in special
education, and teacher attitudes also formed a trend in postgraduate research.

Discussion: As a result, when we look at the theses, it is seen that a method based on describing the existing
situation and problems is followed, and experimental research, suggestions, planning, and modeling for solving
problems or effective inclusion practices are missing.
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Introduction

Inclusion is considered as educating students with various special needs in general education classes with
their normally developing peers to receive a quality education regardless of any difficulties and obstacles they may
encounter (Alquraini & Gut, 2012; Batu, 2005; Bui et al., 2010). Learning from peers or using peer-mediated
strategies in the classroom significantly contributes to the development of these at-risk students and students with
normal development (Fisher et al., 1995; Sailor, 2002; Steinhoff & Lignugaris, 2007). In addition, the role of
teachers and support from other experts, effective teaching practices, supportive technologies, administrative
support, and family support and involvement in the process also increase the quality of inclusion or inclusive
education (Alquraini & Gut, 2012).

Students with various special needs who benefit from general education through inclusion can achieve
significant cognitive development. Studies have shown that these students' motor skills, communication, and social
skills improve and develop social friendships (Copeland et al., 2004; Hunt et al., 2003; Ryndak & Billingsley,
2004; Westling & Fox, 2009). At the same time, it has been found that these students also improve basic academic
skills (Downing et al., 2004). In addition, inclusion also has benefits, such as students with normal development
gaining sensitivity to differences, empathy, and teacher's professional development in special education (Aker,
2014). In addition, it provides significant benefits to individuals with special needs by taking their peers as role
models, developing a sense of independence, increasing self-confidence, making academic and social progress,
developing a sense of responsibility, and growing cooperation (Kircaali-iftar, 1998). From the point of view of
families, inclusion helps parents to gain motivation, feel their children's success and see their deficiencies more
realistically, accept their children, cooperate and communicate with other families, and reduce the dependency
between mother and child (Ugurlu, 1992). In particular, starting inclusion practices in early childhood can lead to
more effective results since, according to Ince and Yasar-Ekici (2021), the developmental differences between
these children and their peers are less at an early age. Therefore, it is more likely that the developmental differences
and needs will be closed with inclusion practices to be carried out at these ages.

In this context, inclusion in Tirkiye is practiced in the form of (1) full inclusion, in which students with
special needs receive full-day education together with their peers with normal development; (2) partial inclusion,
in which students with special needs receive education in special classes and take some courses in regular classes,
and (3) reverse inclusion, in which students with special needs and students with normal development study
together in special education schools, but full inclusion is more common (Giimiis et al., 2021). Especially with the
circular numbered 2017/28 published in 2017, the concept of integration was included by approaching inclusion
from a different perspective, and thus, the infrastructure was prepared for the adaptation of students with special
needs and their interaction with their peers with normal development (Ministry of National Education, 2017). In
this context, apart from these steps taken within the legal framework in Tiirkiye, academic research has also
increased. As a matter of fact, in the study conducted by Duran et al. (2021), the number of postgraduate theses on
inclusion between 2008-2018 was found to be 143, while in the research conducted by Batu et al. (2018), the
number of national studies on inclusion at primary and secondary school level between 2006-2016 was found to
be 142. This situation shows that the literature on inclusion at the national level has increased in recent years.

In this context, when we examined the studies conducted in Tirkiye in recent years, it is seen that teachers
and families do not have sufficient knowledge about inclusion, and the physical capacities of schools are not
suitable (Ismail, 2022). The metaphors of classroom teachers toward inclusive students are primarily negative
(Aydin & Arslan, 2022). In addition, it was observed that teachers were inadequate in developing the academic
and social skills of students with special needs, communicating with them, and applying the regulations
(Karaoglan, 2022). Teachers did not receive sufficient support from guidance and research centers (Akbiyik,
2022), and they did not have much knowledge and information about the medical diagnosis stages of these students
(Ergin, 2022).

In addition, Bektas (2022) found that classroom teachers had high anxiety towards inclusion and that
teachers who did not have students with special needs around them had a more positive attitude. Yiicelkan (2022)
stated that an inclusive attitude and perspective that is not exclusionary, cooperation between educational
stakeholders, designing the program and environment in a way that does not restrict the student, and taking steps
based on raising awareness will be practical in the success of inclusion. Again, Korkmaz and Unsal (2022) stated
that teachers need support in preparing individualized education plans, parent education, communication, and
behavior change while working with students with special needs, while Ozgiir and Nuri (2022) stated that
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classroom teachers need more than one year to recognize students with special needs and make educational
arrangements and that constant teacher change has a negative impact on the development of these students.

At the same time, Avci and Sakalli-Demirok (2022) found in their study that teachers paid more attention
to the seating arrangement of students with special needs and that there were deficiencies in extracurricular
activities, while Akdemir et al. (2022) stated that teachers' attitudes, feelings and concerns about inclusion were
inversely proportional to their perceived competencies. In addition, Oztiirk and Akdal (2022) stated that activity-
based practices and concretization of achievements in the classroom for students with special needs were effective
in the transfer of the lesson, while Usta et al. (2021) and Ergicek et al. (2022) found that teacher attitudes towards
inclusion students did not differ according to variables such as school type, graduation faculty, receiving inclusion-
integration education, reading books, professional seniority and the presence of students with special needs in the
classroom. In the study conducted by Uzuner and Yazici (2022), it was determined that the measurement and
evaluation tools used by teachers did not differ according to the students with special needs and that they mostly
used traditional methods.

Bolat and Ata (2017) also stated that the perception of teachers, students, and families towards students
with special needs is primarily negative and that they are generally not wanted in classrooms, while at the same
time, reasons such as overcrowded classrooms and student having more than one disability reinforce this situation.
In addition, Demir and Agar (2011) concluded in their study that teachers who had taught in a classroom with
inclusive students in their professional life did not support inclusion, and when we look at the reasons these
teachers, it is seen that reasons such as not being able to allocate enough time, negatively affecting other students,
and not being able to provide appropriate teaching for their level come to the forefront. However, the study
conducted by Cankaya and Korkmaz (2012) concluded that teachers' perceptions and attitudes toward inclusion
were positive and that this education was beneficial for students with special needs.

In addition, Can and Kara (2017) stated that the types of students' disabilities and needs are effective in
the attitudes of classroom teachers and that the attitudes of teachers who know special education are shaped more
positively than those of other teachers, while Demirbilek and Levent (2020) found that the work and procedures
for these students are considered as workload by teachers, teachers do not make instructional diversification by
the needs, ignore these students by leaving them passive in the teaching environment, do not believe that these
students can develop by considering them as a problem, and have an attitude based on fudging while grading. Gok
(2013) also found that teachers may have communication problems with these students, have difficulty in accepting
other students in the class, cannot allocate enough time due to crowded classrooms and missing physical elements,
and also have coordination problems with special education teachers and that these difficulties cause inadequacies
in inclusion. On the other hand, Anilan and Kayacan (2015) found that teacher attitudes towards inclusion were
positive, but classroom teachers had difficulties in classroom management and managing the behaviors of these
students.

As a result, we have seen that research on inclusion in Tirkiye is mostly shaped within the framework of
teacher attitudes, behaviors, competencies and perceptions (Akbryik, 2022; Akdemir et al., 2022; Anilan &
Kayacan, 2015; Aydin & Arslan, 2022; Bektas, 2022; Can & Kara, 2017; Cankaya & Korkmaz, 2012; Demir &
Agar, 2011; Ergin, 2022; Gok, 2013; Ozgiir & Nuri, 2022; Uzuner & Yazici, 2022) and at the same time, it is
noteworthy that the researches are mainly concentrated at preschool and primary school level. Postgraduate studies
are predominant among these studies, so conducting document analysis for these studies constitutes a subject
framework worth examining to create a holistic perspective. In this context, while it is noteworthy that there are
content analysis (Batu et al., 2018), descriptive analysis (Duran et al., 2021), and meta-synthesis (Ismail, 2022)
studies on research on inclusion, there is no study summarizing the studies on classroom teachers' instructional
practices related to inclusion. In the study conducted by Batmaz and Cermik (2019), classroom teachers experience
significant problems in practices related to inclusion; therefore, this study is important in examining the studies
conducted on these problems and determining the missing points. In this framework, this study aims to explore the
postgraduate theses that address the instructional practices of classroom teachers related to inclusion. In the context
of the research, answers to the following questions were sought;

Regarding the postgraduate theses dealing with classroom teachers' instructional practices related to
inclusion,

1. What are the demographic characteristics (types, year of publication, university, and department/division
distribution) of these theses?
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2. What is the methodological distribution (research type, design/model, sample/study group number,
sampling methods, data collection tools, data analysis methods) of these theses?

3. What is the subject/variable distribution, and what are the trends of theses theses?
4. What are the limitations of these theses?
Method
Research Model

The document analysis method was used in this study, which aimed to examine the postgraduate theses
dealing with the instructional practices of classroom teachers related to inclusion. In the document analysis method,
documents and records obtained within the framework of the research purpose are examined, and the data obtained
in line with the purpose are interpreted and evaluated systematically (Karasar, 2005; Yildirim & Simsek, 2013).
Document analysis is an important data source and can be used as a method on its own or as an additional data
source, and detailed results can be obtained within the framework of the research topic (Bowen, 2009; Yildirim &
Simsek, 2013).

Study Group

In line with the research context, 54 postgraduate theses on inclusion and classroom teachers were
included in the study group. The criterion sampling method, one of the purposeful sampling methods, was used to
determine the study group. In this method, facts, people, resources, and situations that are determined by the
researcher and meet specific criteria are included in the research (Baltaci, 2018). In this study, the criterion was
the inclusion of classroom teachers and classroom instructional practices related to inclusion.

Data Collection Tools and Data Collection

In the study, the researcher created a 12-item "thesis review form" to collect data. In this form, the theses
related to inclusion and classroom teachers were numbered, and the data obtained within the framework of the
research questions were entered as items.

The "National Thesis Center of the Council of Higher Education" web page was accessed within the
framework of the research purpose and the determined criteria. A detailed search was done with the word "
inclusion™ among the theses written until 2022. Approximately 361 theses were examined, and 54 theses related
to classroom teachers and meeting the criteria (classroom instructional practices related to inclusion) within the
framework of the research purpose were reached. These theses were then analyzed, and the data were entered into
the thesis review form. It was observed that some of the theses included in the scope and criteria were written in
different departments or disciplines (such as business administration). Still, these theses were also included in the
study since they were essential findings. Three hundred-seven theses were excluded from the scope and criteria.

Data Analysis

Document analysis technique was used to analyze the data in the study. In this technique, the documents
obtained in line with the research purpose are summarized and interpreted by examining them within the
framework of predetermined research questions or themes, and at the same time, low-level statistical information
(such as frequency and percentage) can be included (Creswell, 2021; Yildirim & Simsek, 2013). The data obtained
in the context of the theses examined were summarized and interpreted in line with the themes (demographic
characteristics, methodological distribution, variables and trends, limitations) determined within the framework of
the research questions.

Results

The findings obtained in the study are discussed within the framework of four themes. These themes
consist of (1) demographic characteristics, (2) methodological distribution, (3) variables and trends, and (4)
limitations.

Demographic Characteristics

Four categories were examined in terms of demographic characteristics of the postgraduate theses dealing
with classroom teachers' instructional practices related to inclusion: (1) type of theses, (2) year of publication, (3)
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department/division distribution, and (4) university distribution. The findings of these categories are presented in
Tables 1 and 2 below.

Table 1

Results Regarding the Distribution of Graduate Theses on Classroom Teachers' Instructional Practices Related
to Inclusion by Types, Years of Publication, and Department/Discipline

Thesis type f %
Master's thesis 48 88.9
PhD 6 11.1
Publication year distribution f % Thesis type
Master's degree PhD
1999 1 1.9 1
2006 3 5.6 3
2007 4 7.4 4
2008 1 1.9 1
2010 3 5.6 3
2011 5 9.3 4 1
2013 2 3.7 2
2014 2 3.7 2
2015 5 9.3 5
2016 6 111 5 1
2017 4 7.4 4
2018 3 5.6 1 2
2019 7 13 7
2020 3 5.6 3
2021 4 7.4 3 1
2022 1 1.9 1
Department/division f %
Classroom teaching/classroom education 24 443
Special education 12 2.2
Education management and supervision 6 111
Educational programs and teaching 6 111
Computer and instructional technologies 2 3.7
Guidance and psychological counseling 1 1.9
Physical education and sports 1 1.9
Teaching the mentally disabled 1 1.9
Business administration 1 1.9

Table 1 shows that 48 (88.9%) of the postgraduate theses dealing with classroom teachers' instructional
practices related to inclusion were written at the master's degree with a thesis and 6 (11.1%) at the doctoral level.
In this context, several postgraduate theses are written, especially at the doctoral level. However, according to the
findings, there are no theses written before 1999, and it shows that the concept of inclusion has started to be used
in the Turkish education system and to find a place in the laws and regulations since these years. However, it is
seen that the majority of the postgraduate theses were written in 2019, 2016, 2015, and 2011, and 45 of the theses
(approximately 84%) were published since 2010. At the same time, when the year distribution of the types of
theses published in the context of this subject is examined, it is seen that doctoral theses have increased, especially
since 2011. Again, when the distribution of the departments/divisions of the postgraduate theses dealing with the
instructional practices of classroom teachers related to inclusion is examined, it is seen that 24 (44.3%) of them
were published on classroom teaching/classroom education, 12 (22.2%) on special education, 6 (11.1%) on
education management and supervision, 6 (11.1%) on educational programs and teaching, 2 (3.7%) on computer
and instructional technologies, 1 (1. 9%) in guidance and psychological counseling, 1 (1.9%) in physical education
and sports, 1 (1.9%) in teaching the mentally disabled, and 1 (1.9%) in business administration. However, it is
seen that the majority of the theses (approximately 66%) were published in the field of classroom
teaching/classroom education and special education, and it is thought that conducting the research in the context
of classroom teachers is effective in this result. At the same time, it is noteworthy that one thesis belongs to the
business administration department.
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Table 2

Distribution of Graduate Theses on Classroom Teachers' Instructional Practices Related to Inclusion by
Universities

Marmara Univ. Necmettin Erbakan Univ.

Pamukkale Univ.

Mugla Sitk1 Kogman Univ.

University f University f University f
Selguk Univ. 2 Girne American Univ. 1 Ankara Univ. 4
Yildiz Technical Univ. 1  Fatih Univ. 1 Bayburt Univ. 1
Biilent Ecevit Univ. 2 Biruni Univ. 1 Bolu Abant izzet Baysal Univ. 4
Hasan Kalyoncu Univ. 1  Afyon Kocatepe Univ. 2 Burdur Mehmet Akif Ersoy Univ. 2
Istanbul Aydin Univ. 1 Agri Ibrahim Cegen Univ. 1 Bursa Uludag Univ. 2
Sabahattin Zaim Univ. 1 Akdeniz Univ. 1 Cukurova Univ. 1
Yeditepe Univ. 2 Amasya Univ. 3 Dicle Univ. 1
Zirve Univ. 1 Anadolu Univ. 3 Dokuz Eyliil Univ. 2
Ege Univ. 1 Erzincan Binali Yildirim Univ. 1 Eskisehir Osmangazi Univ. 1
Gazi Univ. 2 Istanbul Univ. 1 Kafkas Univ. 1

2 1 1
2

Note: Univ. = University

As can be seen in Table 2, the postgraduate theses on classroom teachers" instructional practices related
to inclusion were distributed across 34 universities. Ankara University (f = 4), Bolu Abant Izzet Baysal University
(f = 4), Amasya University (f = 3), and Anadolu University (f = 3) stand out, especially in terms of the number of
theses.

Methodological Distribution

In terms of methodological distribution, postgraduate theses dealing with classroom teachers'
instructional practices related to inclusion were analyzed under six categories: (1) research type, (2) design/model,
(3) sampling methods, (4) sample/study group number, (5) data collection tools and (6) data analysis methods. The
findings of these categories are presented in Tables 3, 4, and 5 below.

Table 3

Results Regarding the Distribution of Research Type and Research Design/Model of the Graduate Theses on
Classroom Teachers' Instructional Practices Related to Inclusion

Distribution by year of publication

Research type f % Between 2001  Between 2011 2021 and
2000 and before and 2010 and 2020 after
Quantitative 27 50 1 6 18 2
Qualitative 18 33.3 0 4 12 2
Mixed 9 167 0 1 7 1
Research design/model f % Research design/model f %
Experimental model 2 3.7 Model/program proposal 1 1.9
Drf]z%r(lerl)tlve/general survey 23 42.6 Single screening model 1 1.9
Relational design model 8 14.8 Scale development 1 1.9
Phenomenology 1 19 Predictive correlational 1 19
research
Case study 6 11.1 Converging parallel pattern 1 1.9
Exploratory sequential 1 19 Multistage mixed pattern 1 1.9
pattern
Simultaneous diversifying 2 3.7 Design/model not specified 5 9.3
pattern

Table 3 demonstrates that 27 (50%) of the postgraduate theses dealing with classroom teachers' teaching
practices related to inclusion were quantitative, 18 (33.3%) were qualitative, and 9 (16.7%) were mixed method
research. It is especially noteworthy that quantitative research has gained weight. At the same time, it is notable
that all research types have gained momentum since 2011. However, when the research design/models of the theses
are examined, it is seen that 37 of the theses (approximately 68.5%) were conducted within the framework of
descriptive-general survey, relational design, and case study. Again, it was determined that the research
design/model needed to be specified in 5 of the theses (9.3%). When the results are examined, it is seen that the
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descriptive/general survey model gains weight, followed by the relational design model and case study. However,
it is noteworthy that some of theses (5 of them) did not have a research design/model.

Table 4

Results Regarding the Distribution of Graduate Theses on Classroom Teachers' Teaching Practices Related to
Inclusion According to Sampling Methods and Number of Samples/Study Group

Sampling method f % Sampling method f % Sampling method f %
Convenience sampling 4 7.4 C;;:S:i%pe random 3 5.6  Purposive sampling 6 111
Snowball sampling 1 1.9  Criterion sampling 6 11.1  The whole universe 6 111
Simple random sampling 12 222 NsI:)r:g::Jnrg variation 5 9.3  No sampling method 12 222
Stratified random sampling 1 1.9

Number of sample range f % Number of sample range f % Number of sample range f %
0-20 participants 8 148 181-200 participants 2 3.7  361-380 participants 0 0
21-40 participants 11 204 201-220 participants 4 7.4 381-400 participants 2 37
41-60 participants 5 9.3  221-240 participants 0 0 401-420 participants 2 37
61-80 participants 0 0 241-260 participants 2 3.7  421-440 participants 0 0
81-100 participants 1 1.9  261-280 participants 1 1.9  441-460 participants 1 19
101-120 participants 3 5.6  281-300 participants 2 3.7 461-480 participants 0 0
121-140 participants 3 5.6  301-320 participants 3.7 481-500 participants 1 19

. - 501 and above
141-160 participants 1 19  321-340 participants 1 19 - 2 37
participants
161-180 participants 0 0 341-360 participants 0 0

As seen in Table 4, the majority of the theses (22.2%) were carried out by simple random sampling, but
at the same time, it was determined that the majority (22.2%) did not have a sampling method. When the results
are analyzed, it is seen that the simple random sampling method gains weight, followed by criterion sampling,
purposive sampling, and maximum variation sampling methods. However, when the number of sample/study
groups of the theses is examined, we have seen that approximately 24 theses (44%) have a sample or participant
number of 60 or less than 60. This result emerged mainly because there are 18 theses in qualitative research type.
The number of samples or participants is generally kept low to perform in-depth analysis in qualitative research.
When we look at the gender distribution of the participants within the total sample of the theses, it is seen that
approximately 59% (4776) of them are female, and 41% (3321) are male.

Table 5

Results Regarding the Distribution of Graduate Theses on Classroom Teachers' Teaching Practices Related to
Inclusion According to Data Collection Tools and Data Analysis Techniques

Data collection tool f % Data analysis technigues f %
Interview form 25  46.3  Parametric or non-parametric analysis 32 593
Scale 29  53.7  Descriptive analysis 13 241
Demographic information form 29  53.7  Content analysis 13 241
Survey 5 9.3 Inductive analysis 2 3.7
Observation form 4 7.4  Data analysis techniques not disclosed 1 1.9
Checklist 1 1.9
Evaluation matrix 1 1.9
Diary writing 1 1.9
Document analysis form 1 1.9

Note: Some theses used more than one data collection tool or analysis technique.

As can be seen in Table 5, when we analyzed the data collection tools of the theses, it is noteworthy that
25 (46.3%) used interview forms, 29 (53.7%) used a scale or scales, and 29 (53.7%) used demographic information
forms as data collection tools. In this framework, it is noteworthy that demographic information forms,
scale/scales, and interview forms are mostly used in the theses. In addition, when we examined the data analysis
techniques of the theses,we have seen that parametric or non-parametric analyses were used in 32 theses (59.3%),
descriptive analysis in 13 theses (24.1%), content analysis in 13 theses (24.1%), and inductive analysis in 2 theses
(3.7%). At the same time, data analysis techniques were not mentioned in 2 theses (3.7%). The high number of
theses in the quantitative research type has led to the prominence of parametric or non-parametric data analysis
techniques due to the statistical analyses to be performed. At the same time, descriptive and content analysis
techniques were also used intensively because qualitative research came second.
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Variables and Tendencies

The subject/variables and the tendencies of these variables addressed by the postgraduate theses dealing
with the teaching practices of classroom teachers related to inclusion were examined within the framework of (1)
teaching, (2) management, (3) competence, (4) support, and (5) attitude categories. Data on the findings are
presented in Table 6 below.

Table 6
Results Regarding the Variables and Tendencies of Graduate Theses on Inclusion
Category Variables f Tendencies by year of publication

Preparation, implementation, and evaluation of
Individualized Education Program (IEP) 3 2006, 2017, 2017

Inclusion practices of classroom teachers 8 2010, 2014, 2015, 2016, 2017, 2017, 2019, 2020

Use of web-accessible activities in inclusion 1 2011

Use of educational technologies in inclusion 1 2011

Teaching Suggestions for a gw_debook_ that can bg used by inclusive 1 2011

classroom teachers in physical education classes

Effecﬂvg teaching skills and teachmg arrangements and 5 2007, 2016, 2017, 2018, 2022
adaptations of classroom teachers in inclusive classrooms

Differentiated teaching in inclusion practices 1 2016

The methods applied by classroom teachers in reading- 1 2019
writing in inclusion.

Reward and punishment practices for students with
- P 1 2006
intellectual disabilities

Problems (difficulties) encountered in inclusion practices,

M coping (intervention) methods, expectations, and 6 2007, 2011, 2013, 2015, 2016, 2019
anagement )

suggestions

In-class teacher behaviors in inclusion 1 2007

Classroom management behaviors, competencies, and 3 2010, 2018, 2021

skills in inclusion

Classroom teachers' competencies in inclusion 7 2006, 2007, 2019, 2019, 2021, 2021, 2021
Competence  Classroom teachers' self-efficacy perceptions, beliefs, and
self-efficacy for inclusion 7 2011,2015, 2015, 2016, 2019, 2020, 2021
Fulfillment of their roles and responsibilities for inclusion 1 2019
Support Special education services provided to classroom teachers 2 2008, 2021
Feelings and attitudes towards inclusion or inclusion 15 1999, 2010, 2011, 2013, 2014,2015, 2016, 2016,
. students 2018, 2019, 2019, 2019, 2020, 2020, 2021
Attitude , o .
Classroom teachers' value preferences in inclusion
: 1 2013
practices

As seen in Table 6, according to the subject/variables and tendencies of the postgraduate theses addressing
the teaching practices of classroom teachers related to inclusion in the category of "teaching,” the practices of
classroom teachers related to inclusion (f = 8), effective teaching skills and instructional arrangements
(adaptations) (f = 5), and the preparation, implementation, and evaluation of IEPs (f = 3) come to the fore. In
addition, it is seen that topics and variables such as the use of web-accessible activities in inclusion (f = 1), the use
of educational technologies in inclusion (f = 1), guidebooks that can be used in physical education lessons in
inclusion practices (f = 1), differentiated teaching (f = 1), and strategies applied in reading and writing in inclusion
(f = 1) also constitute a tendency in terms of these theses.

In the category of "management,"we have seen that the problems, difficulties, coping methods,
suggestions, and expectations of classroom teachers in inclusion practices (f = 6) and classroom management skills,
behaviors, and competencies in inclusion (f = 3) come to the fore. In addition, it is seen that topics and variables
such as the use of reward and punishment in inclusion practices (f = 1) and teacher behaviors in the classroom (f
= 1) also constitute a tendency in terms of these theses.

In the "competence" category, classroom teachers' competencies in inclusion (f = 7) and classroom
teachers' self-efficacy perceptions, beliefs, and self-efficacy for inclusion (f = 7) were prominent. In addition, it is
seen that classroom teachers' fulfillment of their roles and responsibilities in inclusion (f = 1) also constitutes a
tendency in terms of these theses.
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In addition, in the "Support" category, the support special education services provided to classroom
teachers (f = 2) draws attention. In contrast, in the "Attitude" category, feelings and attitudes towards inclusion or
inclusion students (f = 15) and value preferences of classroom teachers in inclusion practices (f = 1) draw attention.

In general, the variables and tendencies covered in the theses were mostly shaped within the framework
of attitudes towards inclusion, teacher competencies and self-efficacy perceptions, inclusion practices,
instructional arrangements for inclusion, problems arising in inclusion practices, and coping methods. However,
we examinedthe distribution of these tendencies according to years, and we have seen that since 2010, there has
been an increase in the number of theses addressing attitudes toward inclusion, perceptions of competence toward
inclusion, classroom management behaviors, and skills in inclusion, problems arising in inclusion practices and
inclusion practices. At the same time, it is noteworthy that the use of technology in inclusion was reflected in the
theses in 2011. Again, in the periods before 2010, it is seen that teacher behaviors and reward and punishment
practices in inclusion are discussed and reflected in theses in this context.

Limitations

The findings related to the limitations of the postgraduate theses dealing with classroom teachers' teaching
practices related to inclusion were handled within the framework of (1) method, (2) content, (3) participant, and
(4) external factor categories. The data related to the findings are presented in Table 7 below.

Table 7

Results Regarding the Limitations of Graduate Theses on Classroom Teachers' Teaching Practices Related to
Inclusion

Category Limitations

—h

%

Data collection tools 32 18.18
Research area/region 31 17.61
Research time/duration 27 15.34
Method Criteria subject to the research 5 2.84
Statistical analysis techniques 4 2.27
Research methodology 1 0.4
Duration of the program implemented 1 0.4
Qualities measured by the scales 1 0.4
Support materials available on the web 1 0.4
Findings obtained 1 0.4
Content Course curriculum 1 0.4
Instructional arrangements realized 1 0.4
The impact of the implemented program on the student 1 0.4
Research data 1 0.4
Sample/study group 40 271.72
Participant perceptions, opinions, and responses 16 9.09
Participant characteristics 1 0.4
Participant Pe}rticipant hesitatior]/f_ear of _responding _ _ 1 0.4
High number of participants in focus group discussions 1 0.4
Some participants did not participate in other stages of the research. 1 0.4
Demographic equalization of participants 1 0.4
Inability to reach some participants that make up the universe 1 0.4
Restrictions due to the pandemic 2 1.13
External factor Distracting environments and situations 1 0.4
Difficulty in reaching participants due to natural disasters 1 0.4

Note: Some theses included more than one limitation

As seen in Table 7, when the limitations of the postgraduate theses addressing classroom teachers'
teaching practices related to inclusion are examined, it is seen that in the "method" category, the data collection
tools used (18.18%), the region/area where the research was conducted (17.61%), the time and duration of the
research (15.34%) were mostly expressed as limitations. In addition, in the "content" category, it was seen that the
characteristics measured by the scales used as data collection tools, the support materials presented in the web
environment, the findings obtained in the research, the course curriculum used in the study, the instructional
arrangements made in the study, the effect of the implemented program on the student and the research data were
stated as limitations. At the same time, in the "participant” category, the sample/study group (27.72%) and the
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perceptions, opinions, experiences, and responses of the participants who participated in the research (9.09%) were
expressed as limitations. Again, in the category of "external factors," difficulties in data collection due to
restrictions due to the pandemic (1.13%), distractions in the environment during the data collection process of the
research (0.4%), and difficulties in reaching the participants due to natural disasters (0.4%) were stated as
limitations.

At the same time, it was observed that no limitation was mentioned in 1 (0.4%) of the theses. In general,
it is seen that these studies are mostly limited to the sample/study group, data collection tools, research region/area,
research time/duration, and participant perceptions, opinions, and responses. In this framework, it can be easily
seen that the same limitations are expressed in most of the theses and that these limitations can be solved with the
researcher's intervention. Still, the main limitations affecting the research are ignored.

Discussion

The application forms, which started in the 1960s in the world but were based on the education of students
with special needs together with students with normal development with the circular issued in 1988 in Turkiye,
continued in the form of inclusion practices with the "Decree Law on Special Education” published in 1997 and
the "Regulation on Special Education Services" published in 2000 (Yazicioglu, 2018). When the results obtained
in the context of this research are examined, it is seen that the postgraduate theses on inclusion started in 1999 and
increased significantly after the 2000s. Approximately 84% of the theses were written since 2010. The 2001
"Guidance and Psychological Counseling Services Regulation™ (Ministry of National Education-[MoNE], 2001),
the 2008 "Circular on Inclusive Education Practices” (MoNE, 2008), and the 2017 "Circular on
Inclusive/Integrative Education Practices” (MoNE, 2017) are thought to be effective in this increase. It has been
observed that the laws and regulations issued in this framework and the graduate studies conducted are historically
parallel. However, it was determined that most postgraduate studies on classroom teachers' teaching practices
related to inclusion were written in master's degrees with a thesis. The studies conducted by Batu (2018),
Giindogdu-Irmak (2018), Yilmaz (2019), Duran et al. (2021), and Ismail (2022) are in line with the finding that
studies on inclusion are primarily conducted at the master's thesis level.

According to the research findings, the postgraduate theses addressing the teaching practices of classroom
teachers related to inclusion were distributed within the scope of 34 universities. Still, Ankara, Bolu Abant zzet
Baysal, Amasya, and Anadolu Universities came to the forefront. Yilmaz (2019) similarly emphasized in his
document analysis study that Anadolu, Gazi, and Ankara universities stand out in studies on inclusion. When the
statistics of the National Thesis Center of the Council of Higher Education (YOK) are examined, it is observed
that the thesis publication rates of these universities have increased in recent years (YOK, 2022). In terms of
departments/sciences, it was determined that departments/sciences covering the field of educational sciences, such
as classroom teaching/classroom education, special education, academic programs, and educational
administration, came to the fore. The study by Giindogdu-Irmak (2018) concluded that postgraduate studies on
inclusion were undertaken mainly in the educational sciences and special education departments. The emergence
of these results is a normal finding in the subject area. It results from the research context since inclusion is more
related to the fields and departments of educational sciences.

When the results of the methodological distribution of the theses analyzed in the study were examined, it
was determined that most were written in quantitative research type, and descriptive/general survey, relational
design, and case study models were primarily used in research design/model. In this context, in the research
conducted by Duran et al. (2021), it is seen that quantitative research on inclusion is more common. In this sense,
many quantitative studies facilitated using quantitative research design/models in the research design/model
context. At the same time, the high number of descriptive or survey models shows that only the existing situation
is revealed (Eristi et al., 2013). Still, contextual studies such as qualitative or mixed-method research, where more
in-depth findings can be reached, are rarely conducted. This can be linked to the researcher's avoidance of
challenges that require in-depth analysis, such as qualitative or mixed methods, which would require more time
and effort, and not wanting to move away from the comfort zone of superficial research. In particular, the intensity
of descriptive and survey models, while only revealing the current situation in inclusion practices, causes the effort
to reach the causes in the background and the in-depth perspective on the solutions to the problems to remain
weak.

When the sampling methods of the studies are examined, it is seen that simple random sampling, criterion
sampling, purposeful sampling, and maximum variation sampling methods come to the fore. At the same time,
22.2% of the theses do not specify the sampling method. When evaluating these results, researchers generally
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prefer sampling methods based on easily accessible participants. As a matter of fact, according to Trotter (2012),
researchers typically choose the easy method in sample selection; Haverkamp (2005) states that researchers choose
sampling methods according to the data they obtain during the research process and that this situation creates
ethical problems, and Delice (2010) summarizes the situation in terms of the methods used by stating that the
selection criteria related to the sample are generally not written in the theses written and are handled cursorily.
Again, looking at the number of sample/study groups, it was found that the range of 0-40 participants
(approximately 35%) was higher. This result is directly proportional to the fact that 33.3% of the theses are in the
qualitative research type, and the number of participants is kept low in qualitative research.

According to the findings obtained in the study, the data collection tools used in the theses were mainly
shaped in the form of interview forms, scale/scales, and demographic information forms. This situation was also
reflected in the research of Duran et al. (2021), who stated that data collection tools such as questionnaires/scales
and interview forms were primarily used in theses on inclusion and supported the findings of this research in this
sense. Again, when we look at the data analysis techniques used, it was determined that parametric or non-
parametric analysis techniques were used more due to the intensity of quantitative research, and descriptive
analysis and content analysis techniques were used more because qualitative research came second. This situation
shows that the type of research (quantitative, qualitative, or mixed) and the data collection tools and analysis
techniques used have approximately parallel values (Karasar, 2005; Yildirim & Simsek, 2013).

When the variables and tendencies of the theses addressed in the study are examined, it is seen that the
teaching and classroom practices of classroom teachers related to inclusion are more prominent. In addition, it was
determined that the categories, including classroom management in inclusion, teacher qualifications or
competencies, special education support for teachers, and teacher attitudes, also formed a tendency in the studies
conducted. It was seen that the most studied variables and topics in the theses were shaped within the framework
of classroom teachers' feelings and attitudes towards inclusion and inclusive students, classroom teachers'
perceptions of self-efficacy and competence towards inclusion, difficulties faced by classroom teachers in
inclusion and coping methods, expectations, effective teaching skills and teaching practices of classroom teachers
in inclusion, classroom inclusion practices and preparation and implementation of IEPs. In this context, there are
various similarities between the results of the tendencies that emerged in the research and the results of other
studies. For example, in the survey conducted by Batu et al. (2018), it was found that the research on inclusion
between 2006 and 2016 was mainly undertaken in the framework of teachers' opinions and perceptions and
primarily focused on problems and solutions proposals for inclusion, teacher attitudes, and competencies. Again,
in the research conducted by Duran et al. (2021), it was revealed that the theses written on inclusion covering the
years 2009-2018 mainly dealt with topics such as teacher attitudes, opinions, and expectations, social adaptation,
professional competence, program competence, success, teaching, and curriculum. In the meta-synthesis study
conducted by Ismail (2022), it was seen that the themes addressed by the theses focused more on the problems of
the education-training process, stakeholder problems, and suggestions for inclusion. In this framework, it is
understood that the variables, themes, topics, and tendencies addressed by the studies on inclusion in Turkiyeare
in parallel with the studies conducted in the context of classroom teachers.

However, when the tendencies of postgraduate theses addressing the teaching practices of classroom
teachers related to inclusion are examined according to years, it is observed that while teacher behaviors and
reward and punishment practices in inclusion were discussed in the years before 2010, the tendencies of theses on
teacher attitudes in inclusion, teacher competence, classroom management and skills, problems arising in inclusion
and inclusion practices have increased especially since 2010. This situation was also determined by Giindogdu-
Irmak (2018), who observed that the number of publications has increased since 2010. With the increasing number
of publications, it was also emphasized that the variety of topics and variables covered by the theses increased
(Gtndogdu-Irmak, 2018).

When the limitations of the theses discussed in the study are examined, it is seen that mostly the
sample/study group, data collection tools, research region/area, research time/duration, participant perceptions and
opinions, responses, criteria subject to the research and statistical analysis techniques are expressed as limitations.
According to Ozkan and Sermet-Kaya (2015), mistakes are often made, ignored, or written incompletely while
describing the study's limitations in studies conducted in Turkiye. According to Ozkan and Sermet-Kaya (2015),
there is no information on the results caused by the factors limiting the research and how these limitations can be
reduced. In this sense, it negatively affects the validity and reliability of the study. In this context, the majority of
the situations expressed in these postgraduate studies written and discussed in Turkiyeare more prone to the
concept of " limitation" rather than " constraint," since the concept of "limitation" refers to situations that are
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beyond the control of the researcher. In contrast " constraint™ includes the factors that the researcher can intervene.
In this context, the limitations expressed in the theses addressed in this study were generally described by referring
to the parts or processes of the research that should be and can be intervened. In this sense, an incorrect and
incomplete context was created.

As a result, when we look at the results of this research, which examines the postgraduate theses dealing
with the context of classroom teachers related to inclusion, both demographic, methodological, and tendency
results and deficiencies can be seen. When we look at the findings obtained from the theses examined within the
scope of this research, it is seen that a method based on describing the existing situation and problems is followed,
and it is felt that experimental research, suggestions, and modeling for solving issues or effective inclusion
practices are missing. Addressing experimental modeling or program recommendations regarding new studies will
help solve inclusion problems in this context.
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