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0z MAKALE TARIHi

Bireylerin ve toplumlarin muasir medeniyet seviyesine cikmasinda | SeI$ tarihi 18 Temmuz

: A3 JUCEEU JWASE ek 2023
en onemli gereklilik egitimdir. Fakat egitimin kalitesi de - !
toplumun sosyal ve ekonomik A durumu ‘ile iliskilidir. Bu gggé" tarihi 27 Ekim

baglamda toplumsal gelismer ile egitime yillar icerisinde verilen
oénem artmistir. Kiresellesen dinyada egitim kaynakli birtakim )
coziilmesi gereken sorunlar da ortae/a Q1km?tll’. Diinya genelinde | ANAHTARKELIMELER
egitim alaminda yasanan en onemli sorunlardan birisi egitime | Editim,bolgesel,
erisim noktasinda _yasanan esitsizliklerdir. Ekonomik gelismislik | farklilik, esitsizlik
diizeyleri, sosyo-kiiltiirel etkenler, politik nedenler gibi birtakim
unsurlar Bélge er arasinda egitim farkliliklarina yol acmaktadir.

Bu calismada nitel arastirmalarda en sik tercih edilen veri toplama

arac1 olarak §6zlem ve yazili dokimanlarin incelenmesi tercih
edilmistir. u sebeple betimsel arastirma  yontemine
basvurulmustur. Bu arastirma ile gorulmustur ki Turkiye geneli
okullasma oranlari, egitime katiim gibi gostergeler incelendiginde
cok fazla bolgesel farkliliklar goze carpmaktadir. Turkiye’de
egitimde yasanan _ bolgesel farklibklar ve bu farkhiliklarin
sebepleri incelendiginde dort ana etkenin oldugu anlasilmsitir.
Bunlar sosyo -ekonomik etkiler, sosyo-kiltirel etkiler, politik
etkiler ve goc etkilerinin varligidir.

Makale Tiirii
Arastirma makalesi

Avrupanin en bilyiik cografyasinin dogal bir sonucuudur. Cozim
ise yine egitim yoluyla gerceklesecektir. Egitim politikalarinin
belirlenmesinde bolgesel farkliliklan dogal bir zenginlik olarak
kabul edip egitime esit erisimi saglayacak uygulamalarin dikkate
alinmas1 kaginilmaz bir zorunluluktur.
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Giris

Egitim, insanlik tarihi boyunca toplumlarin gelismesinde, ilerlemesinde en
onemli ara¢ halinde olmustur, bireysel gelisime katki sagladigi gibi bireyi
toplumsallagtirdigi, toplumsal deger yargilarmi koruyup gelistirdigi  igin
toplumsal bir etkinlik olarak da diigiiniilmelidir. Egitim genel olarak bireyde
kasith olarak istenilen davranis degistirme siireci olarak tanimlanabilir (Inan ve
Demir, 2018). Temel kisi haklar1 arasinda egitim de yer almakta olup 1948
Evrensel Insan Haklari Beyannamesi’nde kisilerin temel egitime {icretsiz
ulagsmasmin devletlerin zorunlu goérevi oldugu bildirilmistir. Fakat Kkisilerin
egitime ulagsma da yasadiklari esitsizlikler diinyada bir tartisma konusu haline
gelmistir (Kibrishoglu Uysal ve Gelbal, 2018).

Bir toplumun ilerlemesi, gelismesi noktasinda egitim en 6nemli arag halindedir
fakat aym1 zamanda toplum igindeki bireylerin egitim seviyeleri de toplumun
ekonomik ve sosyal durumu ile iliskilidir. Egitimin 6nemi kavrandikga, egitime
verilen deger arttikca egitimde esitsizlik kavrammnin farkindaligi da 6nem
kazanmigtir. 1960’11 yillardan itibaren sanayilesmenin artmasi sonucu egitime
olan yiikselen talebi karsilamak, egitimde esitligi saglamak amaciyla cesitli
yasalar, yonetmelikler ¢ikartilmis ncak uygulanma asamasinda hayata
gecirmekte zorlanlmistir  (Sahin, 2018). Egitimde esitsizligin nedenleri
incelendiginde listenin basimi ekonomik altyapi ¢ekmektedir. Diinya genelinde
iilke icindeki gelir dagilmi egitim seviyesini etkilemektedir. Ozellikle
1980’lerden sonra egitim ftzerinde etkisi artan neoliberalizm, egitimden
beklentiyi arttirmig, 6zel egitim kurumlarmi 6n plana g¢ikarmistir fakat bu
durum da egitimde esitsizligi arttiran etmenlerden olmustur (Demir, 2020).
Kaynaklar1 daha kit olan ve ekonomik gelisme yarisinda bir veya birkag adim
geride kalan gelismekte olan ilkelerin, bu agig1 kapatmak veya azaltmak igin
egitim konusuna, ozellikle de kadin egitimine daha fazla 6nem ve Oncelik
vermeleri gerekmektedir. Cinsiyet esitliginin saglanmasina, beraberinde de
ekonomik ve sosyal digsalliklar elde edilmesine neden olacaktir (Yumusak,
2004). Elbette ekonomik durum egitimdeki bolgesel farkliliklarda tek etken
degildir. Cesitli aragtirmalar ailelerin egitim seviyesi, sosyokiiltiirel durumu gibi
etkenlerin de egitime bakis agisimi etkilemekte ve egitimde farkliliklara yol
agmakta oldugu sonucuna ulagsmaktadir. Hatta bazi ¢aligmalar ailenin sosyal
statiisiiniin, okuldan ve okulun niteliginden daha ©nemli oldugunu
gostermektedir. Tiirkiye’deki egitim konusunda yasanan en onemli sorun
egitimde esitligin  saglanamamasidir. Tiirkiye’de bolgeler arasi egitim
farkliliklar1 gbze carpmaktadir bununla beraber cinsiyetler arasinda da egitime
ulasimda farkliliklar bulunmaktadir. Nitekim okullasma oranlar1 incelendiginde
ozellikle Dogu Anadolu Bolgesi ve Giineydogu Anadolu Boélgesi’nin Tiirkiye
ortalamasinin altinda oldugu goriilmiistiir. Cinsiyetler arasindaki farkliliklar ise
yildan yila azalan bir grafik c¢izmektedir (MEB, 2020). Bu ¢alisgmada
Tiirkiye’deki egitimin genel durumu, bolgeler arasinda yasanan farkliliklar ve
bunlarin sebepleri ortaya konmustur.
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Amac

Bu calisma ile Tirkiye’deki egitim durumu, egitimde yasanan bolgesel farkliliklar
ve bunlarin sebeplerini ortaya koyma amaglanmistir. Egitimde bdlgesel
farkliliklarin oldugu bilinen bir gergektir, bizi boylesi bir ¢aligmaya iten en énemli
neden ise istatiksel veriler ile mevcut durum analizi ve ileride gergeklestirilecek
caligmalara veri tabani olusturmasi hedeflenmistir. Bu ¢alismanin 6zgiin yani ise
giincel resmi veriler ile durum tespitidir.

Metodoloji

Bilindigi gibi nitel aragtirmalarda toplanan veriler ¢esitlilik gosterir. Toplanan
veriler gézlem notlari, goriigme kayitlari, dokiimanlar, resimler ve diger grafik
sunumlar seklinde olabilir (Cohen, Manion ve Morrison, 2007). Nitel
aragtirmalarda en sik tercih edilen veri toplama araci olarak goziem ve yazili
dokiimanlarm incelenmesi_tercih edilmistir. Bu sebeple betimsel aragtirma
yontemine bagvurulmustur. Okullagsma oranlariin, cinsiyete, 6gretim
seviyesine ve bolgesel dagilimina iliskin veriler, bolgeler arasi gelir farkliliklar:
ve egitime harcanan paylarm istatistiki verileri ve bu alanda yapilmis bazi
calismalardan yararlamlmistir. Kullanilan istatistiki veriler TUIK ve MEB’in
internet sitelerinden elde edilmistir.

Bulgular

Tiirkiye’de zorunlu egitim 12 yil siirmektedir, ancak egitime tam katilim yas1 6
ile 15 yaglar1 arasinda olup zorunlu egitim yas arahigindadir. Yani egitime
katilmas: gereken fakat egitimde olmayan gen¢ neslin varhigr dikkat
cekmektedir. Burada egitime erisimde sorun yasandigi sonucu c¢ikmaktadir.
OECD ortalamasina gore ise egitime tam katilim yas1 4 ile 17 yaslarmi kapsar.
MEB verileri incelendiginde okullasma oranlarinin hizla arttigi soylenebilir
ancak 15-19 yas araliginda okullasma orami Tiirkiye’de %71 iken OECD
ortalamas1 %84’tiir. Egitim Sen'in hazirladig1 rapora gore, Tiirkiye'de 20-24 yas
aras1 genglerden egitimlerini siirdiirme imkani bulanlarm orami %13 iken,
OECD tiiyesi tilkelerin genel ortalamasi %40.7 olarak verilmistir. Ancak zorunlu
egitim diginda kalan niifusun okullasma oram1 OECD ortalamasindan
yiiksektir. Yiksekogretimden oOnceki kademeler igin 6grenci bagma yaklasik
4600 dolar harcandigi goriilmektedir bu rakam OECD ortalamasinda yaklagik
10000 dolardir. Yiksekogretime Kkadar olan siirecte egitime yapilan
harcamalarin GSYH’ye oran1 %5°tir. Bu oran %4,9 orana sahip olan OECD
ortalamasi ile benzerlik gostermektedir (TEDMEM, 2020). Tirkiye ekonomik
ve sosyal anlamda bolgeler arasinda biiyiik farkliliklara sahiptir. Bu farkliliklar
egitime erisim konusunda biiyik 6nem tasimaktadir. Nitekim MEB verileri
incelendiginde Dogu Anadolu ve Giineydogu Anadolu bolgelerinde 6zellikle
lise seviyesinde okullasma oranlarinin ciddi dists yasadigi goriilmektedir
(Tablo 1).
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Tablo 1. 2019-2020 Egitim Ogretim Y1li, Tiirkiye geneli okullasma
oranlar1 (MEB, 2020).

ilkokul + Ortaokul Lise
Okullagma Durumu
Toplam  Erkek Kadin = Toplam | Erkek Kadin

Tarkiye Geneli 97,69 97,60 97,79 85,01 85,16 84,85
Marmara Bolgesi 97,72 97,61 97,83 89,2 89,08 89,33
Ege Bolgesi 97,54 97,44 @ 97,65 88,66 88,44 88,90
ic Anadolu Bélgesi 97,28 97,1 97,4 89,59 88,9

Akdeniz Bolgesi 97,57 97,45 97,70 86,20 86,39 85,99
Dogu Anadolu Bolgesi 97,98 97,93 98 73,32 72,91 73,75
Karadeniz Bolgesi 96,21 96,19 96,23 91,61 91,79 91,43

Giineydogu Anadolu Bolgesi | 98,23 98,17 98,28 71,74 73,16 70,25

Tiirkiyenin bolgesel farklhiliklar1 insan sermayesini de etkilemektedir. insan
sermayesi ile resmi (okul) ya da gayri resmi (yaparak 6grenmek, meslek igi
egitim vs.) yollarla edinilen nitelikler (skill) ve kullamilabilir bilgiler (know-
how) anlasilmaktadir (TUSIAD,2008). Tiirkiye’nin dogusu ve batis1 arasinda
egitimde farkliliklarin olmasmin altinda elbette bazi sosyal ve ekonomik
sebepler yatmaktadir. Bu kosullarm olugsmasima sebep olan faktorler (egitimin
bolgelere gore farklilik gdstermesinin sebepleri):

a) Sosyo-Kiiltiirel Etkiler
b) Sosyo-Ekonomik Etkiler
c) Politik Etkiler

d) Gogler seklinde dort ana baslik altinda incelemek miimkiindiir. Bu
faktorleri ayr1 ayr ele alacak olursak:

Sosyo-Ekonomik Etkiler

Egitim ve ekonomi arasinda kargilikli bir iliski mevcuttur. Ekonomide meydana
gelen degisim ve gelisimler egitim alaninda da degisimlere yol agmaktadir.
Insanlik tarihinin her asamasinda ekonomi ve ekonomik faaliyetler egitim
tizerinde belirleyici olmustur (Kiziloluk, 2007). Tiirkiye’de bolgeler arasinda
ekonomik gelismislik farkliliklar1 bulunmaktadir, 6zellikle Giineydogu Anadolu
Bolgesi ve Dogu Anadolu Bolgesi ekonomik gelismislik acisindan iilke
geneline gore geri kalmis durumdadir. Bununla birlikte ekonomik gelismislik
seviyesi diisik olan bolgeler genellikle kirsal bolgelerle ortiismektedir. Kirsal
alanlarm konum olarak biiyiik sehirlerden uzakta kalmasi gelismelerinin
oniindeki engellerden biridir. Gelisen teknoloji sebebiyle is giiciine duyulan
ihtiyacin azalmasi, kirdan kente yasanan gogler gibi etmenler kirsal alanlar
agisindan dezavantaj olusturmaktadir.



ULUSLARARASI SOSYAL BILIMLER EGITiMi DERGISI 25

Pek c¢ok iilkede kentsel ve kirsal bolgeler arasindaki ekonomik diizey farkhdir,
¢ogunlukla kirsal bolgede yasayan ailelerin gelir seviyesi daha diistktiir. Yapilan
aragtirmalar Tirkiye’de de kentsel bolgelerde okuyan ogrencilerin kirsal bolgelerde
okuyan ogrencilere gore daha avantajli durumda oldugunu gostermektedir PISA
sonuglart da bu durumu dogrulamaktadir (Celikdemir, 2020). Sekil 1’de Tiirkiye yillik
ortalama esdeger hane halki kullamlabilir fert gelirinin dagilisgmmn gosterildigi
haritaya yer verilmistir. En yiiksek gelir seviyesi 40 bin 749 TL ile TR10 (Istanbul)
bolgesi olmustur. Mardin, Batman, Siirt ve Sirnak ise en diisiin gelir seviyesi olgiilen
bolge olmustur (TUIK, 2019). Yiiksek gelir esitsizligi Tiirkiye’nin halen 6nemli
problemlerinden biridir. TUIK’in 2019 verilerine gére en yiiksek gelir grubunun
toplan gelirden aldigi pay %46,3 olmustur. Niifusun geliri en yiiksek %20°1ik dilimi
toplam gelirin yaklagik yarisina sahiptir. Nifusun geliri en disiik %20°lik dilimi ise
toplam gelirden %6,2°1ik bir pay almaktadir.

Sekil 1: 2019 yill ortalama esdeger hane halki kullanilabilir fert geliri (TUIK, 2019).

TUIK verileri incelendiginde okur-yazar olmayan insanlarin %26,1’inin yoksul
kesimden oldugu gorilmistir. Bir okuldan mezun olmayan insanlarm %2244,
yiiksekdgretim mezunu insanlarin %2,5°i yoksul kesimden gelmektedir (TUIK, 2019).
Yillik ortalama hane halki fert geliri haritasi ile tablo 2’deki veriler g6z Oniine
alindiginda ekonomik kosullarin egitim tizerindeki etkisi ve {ilke igindeki dagilimi
acikca gozler oniine serilmektedir. Bununlar beraber hane halk: tiketim istatistikleri
incelendiginde egitime harcanan pay da bolgeler arasinda farklilk gostermektedir.
Hane halki tiiketim harcamalar1 icerisinde egitime en yiiksek pay %3,7 ile Istanbul
bolgesinde gergeklesmistir. Egitim harcamalarina ayrilan en diisiik pay ise %0,9 ile
Dogu Karadeniz’de gerceklesmistir (TUIK, 2019).
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Sekil 2. 2019 yil1 egitim durumuna gore yoksulluk oran1 (TUIK, 2019).

Sosyo-Kiiltiirel Etkiler

Bolgesel egitim farkliliklarinda ekonomik durum kadar sosyal ve kiiltiirel degerler
de egitime ulagmada etkilidir. Bu baglamda ozellikle ailenin egitim durumu
cocugun egitim durumunu etkilemektedir. Cocuklarin ve ailelerin egitim seviyesi
arasmdaki iliskinin incelendigi bir calismada 6zellikle dogu bolgelerimizde iki
degisken arasindaki korelasyon katsayr 0,75’ten fazla ¢ikmustir. Bu degerin 1’
yaklastik¢a cocugun egitim seviyesi ailenin egitim seviyesi ile dogrudan iliskili
hale gelmektedir yani egitimde firsat esitsizligi artmaktadir. Tiirkiye nin batisma
dogru gidildikge bu katsaymin diistigii yani ebeveynin egitim seviyesinin
cocugun egitim seviyesini belirlemedigi goriilmektedir. Sekil 1°de Tiirkiye
genelinde ¢ocuk-ebeveyn egitim korelasyon degeri gosterilmistir (Aydemir ve
Yazici, 2020). Bu harita egitim seviyesi hakkinda bilgi vermemekte aile ile
gocugun egitim seviyesi arasindaki iligkiyi gostermektedir. Fakat tablo 1°de
gosterildigi tizere okullasma oranmnimn distiigi illerde bu korelasyon katsayisi da
yiikselmektedir. Degerin anlamli olmasi agisindan 6rnek vermek gerekirse egitim
esitsizligi konusunda en alt siralarda olan Giiney Amerika tilkelerinde bu katsay1
yaklagik 0,6 olarak oOlgtilmektedir (Aydemir ve Yazici, 2020). Egitimde
farkliliklara yol agan bir diger unsur da cinsiyettir. Tirkiye genelinde yapilmis
calismalarda kiz ¢ocuklarinin egitiminde annenin egitim ve calisma durumunun
ve babanm mesleginin daha ¢ok etkili oldugu goriilmiistiir. Erkek ¢ocuklarinda ise
ailenin gelir seviyesi ve kardes sayisinin egitimde daha belirleyici oldugu
goriilmigtiir. Tirkiye’de kadma ve erkege bigilen farkli roller, kiz ¢ocuklarmm
yatili okullara gonderilmek istenmemesi, kiz ¢ocuklari igin rol-model eksikliginin
bulunmast cinsiyet farkliliklarmm egitim tizerindeki etkilerini dogurmustur
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(Demir, 2020). Kiz g¢ocuklarmin aleyhine olan egitim esitsizligi son yillarda
giderek kapanmaktadir fakat ozellikle Giineydogu Anadolu Bolgesi'nde kiz
cocuklarinda okullasma orani erkek ¢ocuklarindan daha diistiktiir.
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Sekil 3. Tiirkiye genelinde cocuk-ebeveyn egitim korelasyon degeri
(Aydemir ve Yazici, 2020).

Kir ve kent bolgelerinde yasanan egitim farkliliklarinda ekonomik etkiler
disinda bir neden de cocuklara bigilen rollerdir. Tarimsal faaliyetlerin 6n
planda oldugu kesimlerde haneler kendi tiiketimlerini Yyine kendileri
karsilamaktadir. Bu durum hane halki igerisinde geleneksel is bolimi
yapilmasimi gerektirmekte ve 6zellikle kiz ¢ocuklarmin okullasma oranlarmin
diismesindeki en o6nemli engeli olusturmaktadir. Geleneksel tarimsal
faaliyetlerin yuratildigi, tiketimi kendi {reten ailelerin  yogun oldugu
bolgeler ve okullasma oranlarinin diigsiik oldugu bdlgeler arasinda yiiksek
iliski mevcuttur. Nitekim okullagma oraninin diisiik oldugu bolgelerde ailelerin
%40°1 kendi tiiketimini {retebilen, tarim faaliyetleri ile ugrasan ailelerdir
(Bakis, Levent, Insel ve Polat, 2009).

Bolgelere gore kadm ve erkek ogrenim siireleri arasinda farklilk bolgeler
arasinda da vardir. Kadmn ve erkeklerin 6grenim siireleri Tiirkiye’nin batisindaki
bolgelerde daha yiiksek, aralanindaki fark daha dusik; Tirkiye nin
dogusundaki bolgelerde daha diisiik ve aralarindaki fark daha yiiksektir.
Tirkiye’deki hem kadmlarm hem de erkeklerin 6grenim siireleri diinya
ortalamasmin altindadir. Ve de ¢ok gelismekte olan ilkelerin ortalama
degerlerine yakindir. Giineydogu ve Dogu Anadolu bolgelerindeki kadin egitim
durumunun, gelismekte olan ilkelerin altinda oldugu gorilmiistir. Kadin ve
erkek 6grenim siireleri arasinda 6nemli farkliliklar bulunmaktadir. Bu agik yaslar
ilerledik¢e daha da artmaktadir. Bu da cinsiyete dayali egitimdeki esitsizliklerin
daha uzun bir zaman devam edecegini gostermektedir. 15-23 yas arasinda
ogrenim stireleri arasindaki agik, kadmlarin 6rgiin egitim sistemini daha erken
yaglarda terk ettigini gostermektedir (Tomul, 2005).
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Politik Etkiler

Tiirkiye’de mevcut bolgesel farkliliklar cumhuriyet tarihinden bu yana var olsa da
bu konuya iktisat politikalarinda yeterli onem verilmedigi riillmektedir. Bolgesel
farkliliklar, topyekiin bir kalkinmanin Oniindeki en o6nemli engeli teskil
etmektedir. Bu farkliliklarin temelinde diizgiin ¢alismayan ekonomi yer
almaktadir. Bunun yaninda yillardir siiregelen bolgesel farkliliklar toplumlardaki
adalet duygusuna da zarar vermektedir. Gelismemis bolgelerde yapilan ¢alismalar
insanlarin is konusunda beklentilerinin daha diisiik oldugunu, bir karamsarlik
durumu oldugunu gostermektedir. Bu karamsar ortam baska sorunlara da yol
agcmaktadir. Umut asilanmayan, gelecek gérmeyen toplumlarda egitime verilen
onem de agik sekilde digmektedir. Bu noktada bir kisir dongiiden de soz edilebilir
nitekim egitime verilen énemin diigmesi sonucu biiyiiyen egitimsiz kitle bu sefer
is bulma olasihigmi da diisiirmektedir (TUSIAD, 2008).

Tiirkiye’de bolgesel planlamanin yogun olarak 1960’larda basladigi goriisti kabul
edilmektedir. Bu dénemde sanayilesmeye verilen 6nem artmustir, fakat yatirimlar
cogunlukla kaynaklarm bol ve wulasimin kolay oldugu bati bolgelerde
yogunlagmustir. Takip eden déonemlerde devlet eliyle geri kalmig bolgelerde sanayi
kuruluslar1 yapilmaya calisilmistir. Fakat ozellikle risk almak istemeyen &zel
sektor yatimlarmim bati bolgelerde hizla yogunlastigini séylemek miimkiindiir.
Bolgesel farkliliklar gidermek i¢in uygulanan politikalarin ¢ok uzun bir gegmisi
yoktur fakat bu konuda DOKAP, DAP, GAP gibi birtakim projeler, politikalar
uygulanmaktadir. Bu projelerin temelinde geri kalmis bolgelerdeki halkin refah
seviyesini yiikseltmek yer almaktadir. Refah seviyesi yiiksek toplumlar da baska
bolgelere go¢ etme ihtiyaci disecek, issizlik azalacak, egitime verilen deger
artacak ve yalmizca egitim bashginda degil topyeksin bir gelisim goziikecektir.
Elbette uygulanmaya c¢alisilan projelerin kusursuz isledigini séylemek miimkiin
degildir. Ozellikle projelere yerel halkmn katiiminin saglanmadigi, merkezi karar
alicilar tarafindan belirlenen politikalar basariya ulasamamaktadir. Uygulanacak
kalkinma politikalarinin  yerel potansiyel dikkate almarak hazirlanmasi,
gerekmektedir. Yerel faktorler dikkate alindiginda politikalarn  bagariya
ulasacagi, refahin, gelismislik seviyesinin ve nihayetinde egitimin nitelik ve
nicelik olarak artacagi stiphesizdir (Seving, 2011).

Gocler

Bolgesel farkliliklarin yol actigi ve dolayli olarak egitim iizerinde de 6nemli
etkilere sahip olan bir diger unsur da gog olgusudur. 1950’1ere kadar kirdan kente
gb¢ Onemli bir problem teskil etmemekteydi fakat sanayinin gelisimi, tarimda
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calisan isglictine duyulan ihtiyacin azalmasi, toprak miilkiyetinin dengesiz
dagilmis olmasi, kentlerde yasanan hizli gelismeler kirdan kente gb¢ sorununu
dogurmustur. 1950 sonrasi donemde Tiirkiye en yogun kentlesme donemine tanik
olmustur. 1950 yilinda kent niifusu yaklasik 5 milyon 250 bin olarak kayitlara
gegmisken bu rakam 10 yil igerisinde %69 oraninda artmus ve 1960 yilina
gelindiginde kent niifusu yaklasik 8 milyon 900 bin kisiye ulagmis oldu
(Karakaya, 2020).

Kirdan kente yasanan gogiin 6nemli bir sebebi de daha iyi egitim alma istegidir.
Fakat goglerin sonucu her zaman istenildigi gibi olmamaktadir. Ozellikle go¢ alan
bolgenin aleyhine birtakim degisiklikler yasanmaktadir. Ozetlemek gerekirse
kentlerin yogun go¢ almasit sonucu okullarda smif mevcutlart yogunlasmakta
uyum sorunlari yasanmaktadir. Kiiciik yaslarda yeni bir gevre ile tanigmak
Ogrencilerin uyum sorunu yasamasina, egitim Vve sosyal alanlarda zorluk
yasamasina sebep olmaktadir. Okul mevcudunun artmasi okullarin altyap: ve
teknik olanaklar bakimindan yetersiz olmasina sebep olmaktadir. Artan &grenci
sayisi karsisinda 6gretmen her 6grenci ile ilgilenememektedir. Bunun yaninda gog
veren bolgelerde de 6gretmen ihtiyacinin karsilanamamasi, okullasmanin diismesi
gibi sorunlar yasanmaktadir (Oz vd., 2020).

Tartisma ve Sonuc

Tirkiye’de 12 yillik zorunlu egitimde dahi okullasmanm %100’e ulagmadig:
bilinen bir gergektir. Okullasma oranlarinin dagiliminda bolgeler arasinda anlaml
farklar tespit edilmistir. Bu farkliliklarin ortaya ¢ikmasinda 2 ana etken sosyo-
ekonomik ve sosyo-kiiltirel faktorler etkili olmustur. Yiksek gelir esitsizligi
Tiirkiye nin halen énemli problemlerinden biridir. TUIK’in 2019 verilerine gore
en yiksek gelir grubunun toplamgelirden aldigi pay %46,3 olmustur. Niifusun
geliri en yiksek %20’lik dilimi toplam gelirin yaklagik yarisma sahiptir.
Nifusun geliri en disiik %20’lik dilimi ise toplam gelirden %6,2’lik bir pay
almaktadir. Egitime erisimin de kisilerin ekonomik altyapilar1 ile biiyiikk oranda
iligkili oldugu distintildiigiinde egitimdeki esitsizligin nedeni agik¢a ortaya
cikmaktadir. Norveg, Finlandiya gibi gelir esitsizliginin minimumda yasandig
iilkelerde sahislarm egitimindeki basarilarmm sosyal ve ekonomik altyapidan,
cografyadan bagimsiz oldugu goriilmektedir. Bir bagka ifadeyle 6rnek tilkelerde
egitimindeki basarmin biiyiik orandakisinin kendi yetenekleriyle iliskili oldugu
sOylenebilir (Atag, 2017). Sosyo-ekonomik etkilerin yan1 sira geleneksel aile
yapisimin Ve toplumsal normlarin varligini siirdiirmesi 6zellikle kiz ¢ocuklarmin
egitime ulagsmasinda engel teskil etmektedir. Tarimsal faaliyetler ile ge¢imini
saglayan bolgelerde geleneksel degerlerin digina ¢ikilmamasmm yaninda gelir
diigiikligi de yasanilmaktadir. Dolayisiyla kirsal bolgelerin egitime ulagmada
problem yasadig1 tespit edilmistir. Nitekim bolgelere gore okullasma oranlart bu
sonucu dogrulamaktadir. Cesitli gostergeler incelendiginde bolgesel olarak
gegmisten
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giiniimiize siiregeldigi gibi ozellikle dogu bolgelerimizde egitime ulagimin
distiigi gorilmiistir. Bu konu gesitli bagliklar altinda incelendiginde bir kisir
dongiiye varilmaktadir. Nitekim egitim eksikligi ile baslayan siire¢ bolgenin
kalkinmasmin 6niindeki temel engeli olusturmakta, bolgenin gog verir hale gelmis
geri kalmis bir yer olmasma sebep olmaktadir. Coziim noktasinda en onemli
etkinin politik kararlar olacagi diisiiniilmektedir. Geri kalmis alanlara yapilacak
yatirrm bolgedeki is giictini arttiracak, gelir seviyesini de arttiracaktir. Gog
vermeyi durduran, kalkinmaya baglamis bir bolgede gelir seviyesinin artmasi
neticesinde egitime verilen onemin artacagi disiiniilmektedir. Bu durumda
cocuk is giiciine duyulan ihtiyag da azalacaktir. Boylece zorunlu egitimini
gerektigi gibi tamamlayamadan is giiciine katilmak zorunda olan ¢ocuklarin
okumasmin  6niindeki engel de kaldirilmis olacaktir. Bolgedeki refah
seviyesinin artmasi hizli ve kontrolsiiz niifus artisini durduracaktir, nitekim
hizli niifus artigi olan bolgeler ile egitimine ulasim diizeyinin ters orantiya
sahip oldugu gorilmistiir. Egitim ile baglayan tim bu sorunlarin ¢dziimi yine
egitimden gegmektedir. Bunun i¢in de en biyiik pay lokal ¢oziimler degil
hiikiimetlerin izleyecegi topyektn politikalar olmalidir.

Oneriler

Egitimde farkiliklar kiiltiirel farkliliklar ile beraber ele alindiginda verimliligi
artiracaktir. Ornegin cografya egitiminde hayvancilik Dogu Anadolu Bélgesinde
daha oncelikli olabilirken, Akdeniz Bolgesinde tuzim konulari algida segiciligin
arttigt konulardir. Bolgesel farkliliklarin temelinde 780576 km?’lik Avrupanin
en genis cografyasina sahip olmasi yatmaktadir. Bu durum cografyanin getirdigi
dogal bir sonugtur. Dogaldir ki bir iilkenin alanmm biiyiik olmasi bolgesel
farkliliklarin ortaya ¢ikmasinda tek etken degildir. Yerylizii sekillerinin kisa
mesafelerde farklilagsmasi, buna bagl olarak iklim ve bitki Ortiisliniin ve elbette
sosyo-ckonomik sartlarin da degismesine yol agacaktir. Ancak farkililasma da
beseri unsurlar en biiyiikk paya sahiptir. Gegmisten giliniimiize gelen kiiltiirel
birikimler ve yasam tarzlarindaki farkliligmalar bu cografyada en etkili unsurlardir.
Bu derece farklilasmaminin ¢éziimii ise farkililigi zenginlik haline getirebilecek iyi
bir egitim ile saglanacaktir. Egitim politikalarinin belirlenmesinde yasam dair
gercgeklerin dikkate alinmasi 6nemli bir zorunluluktur.

Arastirmanin Sinirliliklar1 ve Gelecek Arastirmalar

Bu ¢alisma egitimi etkileyen bolgesel farkliliklar ve bunlari etkilen unsur ile
siirlandirilmistir.  Gelecekte farkli konularda bolgesel farkliliklar ile ilgili
yapilacak ¢alismalara ve arastirmacilara veri tabani olusturacaktir.

Yayin Etidi

Herhangi bir kurum ve kurulustan etik kurul izni gerektiren bir ¢calisma degildir.
Ancak arastirmact makalede arastirma ve yayin etigine uyuldugunu beyan eder.
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Introduction

Education has been the most important tool in the development and progress of societies
throughout the history of mankind, and it should be considered as a social activity as it
contributes to individual development, socializes the individual, protects and develops
social value judgments. Education can generally be defined as the process of deliberately
changing the desired behavior in the individual (Inan & Demir, 2018). Education is
among the fundamental rights of individuals, and in the 1948 Universal Declaration of
Human Rights, it was stated that it is the obligatory duty of states to provide free access
to basic education. However, the inequalities experienced by individuals in accessing
education have become a topic of discussion in the world (Kibrishoglu Uysal & Gelbal,
2018).

Education is the most important tool for the progress and development of a society, but
at the same time, the level of education of individuals in a society is also related to the
economic and social status of the society. As the importance of education has been
recognized and the value attached to education has increased, the concept of inequality in
education has also gained importance. Since the 1960s, various laws and regulations
have been enacted in order to meet the increasing demand for education as a result of the
increase in industrialization and to ensure equality in education, but it has been difficult
to implement them in the implementation phase (Sahin, 2018). When the causes of
inequality in education are analyzed, economic infrastructure is at the top of the list. The
distribution of income in countries around the world affects the level of education.
Neoliberalism, which has had an increasing impact on education especially after the
1980s, has increased expectations from education and brought private educational
institutions to the forefront, but this has also been one of the factors that increase
inequality in education (Demir, 2020). Developing countries, which have scarcer
resources and are one or more steps behind in the race for economic development, need
to give more importance and priority to education, especially women's education, in
order to close or reduce this gap. This will lead to gender equality, which in turn will
lead to economic and social externalities (Yumusak, 2004). Of course, economic status is
not the only factor in regional differences in education. Various studies conclude that
factors such as the educational level and sociocultural status of families also affect the
perspective on education and lead to differences in education. Some studies even show
that the social status of the family is more important than the school and its quality. The
most important problem with education in Turkiye is the lack of equality in education. In
Turkiye, there are differences in access to education between regions, and there are also
differences in access to education between genders. As a matter of fact, when schooling
rates are analyzed, it is seen that especially the Eastern Anatolia Region and the
Southeastern Anatolia Region are below the average of Turkiye. Differences between
genders, on the other hand, have been decreasing from year to year (MoNE, 2020). In
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this study, the general situation of education in Turkiye, the differences between regions
and the reasons for these differences will be revealed.

Purpose
This study aims to reveal the state of education in Turkiye, regional differences in
education and their causes.

Method

As is known, the data collected in qualitative research varies. The data collected can be
in the form of observation notes, interview records, documents, pictures and other
graphic presentations (Cohen, Manion, & Morrison, 2007). In qualitative research,
observation and examination of written documents are the most frequently preferred data
collection tools. For this reason, descriptive research method was used. Statistical data
on gender, education level and regional distribution of schooling rates, income
differences between regions and the shares spent on education, as well as some studies
conducted in this field were utilized. The statistical data used were obtained from the
websites of TURKSTAT and the Ministry of National Education.

Findings

Legal or compulsory educationis in Turkiye lasts for 12 years, but the age of full
participation in education is between the ages of 6 and 15, which is in the
compulsory education age range. In other words, there is a young generation that
should be participating in education but is not in education. It can be concluded that
there is a problem in access to education. According to the OECD average, the age
of full participation in education is between 4 and 17. When MoNE data is analyzed,
it can be said that schooling rates are increasing rapidly, but while the schooling rate
in the 15-19 age group is 71% in Turkiye, the OECD average is 84%. According to
the report prepared by Egitim Sen, the rate of young people between the ages of 20-
24 who have the opportunity to continue their education is 13% in Turkiye, while the
average of OECD member countries is 40.7%. However, the schooling rate of the
population outside compulsory education is higher than the OECD average. When
we look at the expenditures allocated to education, it is seen that approximately 4600
dollars per student is spent for the levels before higher education, while this figure is
approximately 10000 dollars in the OECD average. The ratio of expenditures on
education up to higher education to GDP is 5%. This ratio is similar to the OECD
average of 4.9% (TEDMEM, 2020). Turkiye has large economic and social
disparities between regions. These differences are of great importance in terms of
access to education; in fact, MoNE data show that Eastern Anatolia and Southeastern
Anatolia regions have experienced a significant decline in schooling rates, especially
at the high school level (Table 1).
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Table 1. 2019-2020 academic year, Turkiye -general (MEB, 2020).

Schooling Status Primary School+
Secondary School High Scholl

Male Female Total Male Female

Turkiye General 97,69 97,60 97,79 85,01 85,16 84,85

Marmara Region 97,72 97,61 97,83 89,2 89,08 89,33
Aegean Region 97,54 97,44 97,65 88,66 88,44 88,90
Central Anatolia Region  [er#4:] 97,1 97,4 89,59 88,9

Mediterranean Region 97,57 97,45 97,70 86,20 86,39 85,99
Eastern Anatolia Region BCF#eL] 97,93 98 73,32 72,91 73,75

Black Sea Region 96,21 96,19 96,23 91,61 91,79 91,43

Southeastern Anatolia 98,23 98,17 98,28 71,74 73,16 70,25
Region

Turkiye's regional differences also affect human capital. Human capital refers to the
qualities (skills) and usable knowledge (know-how) acquired through formal
(schooling) or informal (learning by doing, on-the-job training, etc.) means
(TUSIAD, 2008). There are, of course, some social and economic reasons for such
differences in education between the east and the west of Turkiye. The factors that
cause these conditions to occur (the reasons why education differs according to
regions) are as follows;

a) Socio-Cultural Effects

b) Socio-Economic Impacts

c) Political Impacts

d) Migration can be analyzed under four main headings. If we consider all these
factors separately:

Socio-Economic Impacts

There is a reciprocal relationship between education and economy. Changes and
developments in the economy lead to changes in the field of education. At every
stage of human history, economy and economic activities have been determinant on
education (Kiziloluk, 2007). There are differences in economic development among
regions in Turkiye, especially the Southeastern Anatolia Region and the Eastern
Anatolia Region are lagging behind in terms of economic development compared to
the country as a whole. However, regions with low levels of economic development
generally overlap with rural areas. The location of rural areas far from big cities is
one of the obstacles to their development. Factors such as the decreasing need for
labor force due to developing technology and migration from rural to urban areas
constitute disadvantages for rural areas. In many countries, the economic level
between urban and rural areas is different, with families living mostly in rural areas
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having lower income levels. Research shows that students studying in urban areas in
Turkiye are in a more advantageous situation than students studying in rural areas,
and PISA results confirm this situation (Celikdemir, 2020). Figure 1 shows a map of
the distribution of Turkiye's average annual equivalent household disposable income.
TR10 (Istanbul) region has the highest income level with 40,749 TL. Mardin,
Batman, Siirt and Sirnak was the region with the lowest income level (TUIK, 2019).
High income inequality is still one of Turkiye's major problems. According to
TURKSTAT's 2019 data, the share of the highest income group in total income was
46.3%. The top 20% of the population has about half of the total income. The lowest
income quintile of the population has a share of 6.2% of total income.
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Figure 1. 2019 annual average equivalent household disposable income (TUIK,
2019).

Tuik data shows that 26.1% of illiterate people belong to the poor. 22.4% of people
who did not graduate from a school and 2.5% of people who graduated from higher
education are poor (TUIK, 2019). When the annual average household individual
income map and the data in Table 2 are taken into consideration, the impact of
economic conditions on education and its distribution within the country are clearly
revealed. In addition, when household consumption statistics are analyzed, the share
spent on education also varies across regions. The highest share of education in
household consumption expenditures was realized in the Istanbul region with 3.7%.
The lowest share allocated to education expenditures was realized in the Eastern
Black Sea region with 0.9% (TUIK, 2019).
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Figure 2. Poverty rate by education level in 2019 (TUIK, 2019).

Socio-Cultural Impacts

In regional educational differences, social and cultural values are as effective as
economic status in accessing education. In this context, especially the educational
status of the family affects the educational status of the child. In a study examining
the relationship between the educational level of children and families, the
correlation coefficient between the two variables was found to be more than 0.75,
especially in the eastern regions. As this value approaches 1, the educational level of
the child becomes directly related to the educational level of the family, which
means that inequality of opportunity in education increases. As we move towards the
west of Turkiye, this coefficient decreases, meaning that the education level of the
parents does not determine the education level of the child. Figure 1 shows the child-
parent education correlation value across Turkiye (Aydemir and Yazici, 2020). This
map does not provide information about the level of education, but shows the
relationship between the family and the education level of the child. However, as
shown in Table 1, this correlation coefficient increases in provinces where the
schooling rate decreases. To give an example for the value to be meaningful, this
coefficient is measured as approximately 0.6 in South American countries, which are
at the bottom in terms of educational inequality (Aydemir and Yazici, 2020).
Another factor that leads to differences in education is gender. In studies conducted
across Turkiye, it has been observed that the education and employment status of the
mother and the occupation of the father are more influential in the education of girls.
In the case of boys, the income level of the family and the number of siblings were
found to be more determinant in education. The different roles assigned to men and
women in Turkiye, the reluctance to send girls to boarding schools, and the lack of
role models for girls have led to the effects of gender differences on education
(Demir, 2020). The inequality in education to the detriment of girls has been
gradually closing in recent years, but the schooling rate for girls is still lower than
that of boys, especially in the Southeastern Anatolia Region.
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Figure 3. Child-parent education correlation value across Turkiye (Aydemir and
Yazici, 2020).

Socio-Economic Impacts

Socia- economic effects are the roles assigned to children, another reason for the
educational differences in rural and urban areas. In areas where agricultural activities
are at the forefront, households meet their own consumption. This situation requires
a traditional division of labor within the household and constitutes the most
important obstacle to the decline in schooling rates, especially for girls. There is a
high correlation between regions where traditional agricultural activities are carried
out, where families that produce their own consumption are concentrated and regions
with low schooling rates. As a matter of fact, 40% of families in regions with low
schooling rates are self-consuming families engaged in agricultural activities (Bakis,
Levent, insel, & Polat, 2009).

There is also a difference between the educational attainment of women and men by
region. The educational attainment of women and men is higher and the difference
between them is lower in the western regions of Turkiye, while it is lower and the
difference between them is higher in the eastern regions of Turkiye. Both women's
and men's years of schooling in Turkiye are below the world average. It is more
close to the average values of developing countries. The educational attainment of
women in the Southeastern and Eastern Anatolia Regions is found to be well below
that of developing countries. There is a significant gap between female and male
educational attainment. This gap increases with advancing age. This suggests that
gender-based inequalities in education will persist for a long time to come. The gap
between the years of education between the ages of 15-23 indicates that women
leave the formal education system at an earlier age (Tomul 2005).
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Political Impacts

Although regional disparities have existed in Turkiye since the history of the
republic, it is observed that this issue has not been given sufficient importance in
economic policies. Regional disparities constitute the most important obstacle to a
total development. These disparities are based on an economy that is not functioning
properly. In addition, regional disparities that have persisted for years also harm the
sense of justice in societies. Studies conducted in underdeveloped regions show that
people have lower job expectations and a state of pessimism. This pessimistic
environment leads to other problems. In societies that do not instill hope and do not
see a future, the importance attached to education clearly decreases. At this point, we
can talk about a vicious circle, since the growing uneducated mass as a result of the
decline in the importance attached to education also reduces the possibility of
finding a new job (TUSIAD, 2008).

It is widely accepted that regional planning in Turkiye started intensively in the
1960s. In this period, the importance given to industrialization increased, but
investments were mostly concentrated in the western regions where resources were
abundant and transportation was easy. In the following periods, industrial
establishments were tried to be built by the state in the underdeveloped regions.
However, it is possible to say that especially private sector investments, which did
not want to take risks, were rapidly concentrated in the western regions. Policies
implemented to eliminate regional disparities do not have a very long history, but
some projects and policies such as DOKAP, DAP, GAP are being implemented. The
basis of these projects is to increase the welfare level of the people in
underdeveloped regions. In societies with a high level of welfare, the need to migrate
to other regions will decrease, unemployment will decrease, the value given to
education will increase, and there will be a total development not only in the field of
education. Of course, it is not possible to say that the projects being implemented
work perfectly. In particular, policies determined by central decision-makers without
the participation of local people in the projects are not successful. Development
policies to be implemented should be prepared by taking into account the local
potential. When local factors are taken into account, there is no doubt that the
policies will be successful, welfare, development level and ultimately education will
increase in quality and quantity (Seving, 2011).

Migration

Another factor caused by regional differences and indirectly having significant
effects on education is the phenomenon of migration. Until the 1950s, rural-urban
migration was not a significant problem, but the development of industry, the
decrease in the need for labor in agriculture, the uneven distribution of land
ownership, and the rapid developments in cities led to the problem of rural-urban
migration. In the post-1950 period, Turkiye witnessed the most intense period of
urbanization. While in 1950 the urban population was recorded as 5 million 250
thousand, this figure increased by 69% within 10 years and by 1960 the urban
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population had reached approximately 8 million 900 thousand people (Karakaya,
2020).

An important reason for migration from rural to urban areas is the desire for better
education. However, the results of migration are not always as desired. There are
some changes especially to the detriment of the region receiving migration. To
summarize, as a result of the intensive migration of cities, class sizes in schools
become denser and adaptation problems are experienced. Meeting with a new
environment at a young age causes students to experience adaptation problems and
difficulties in educational and social areas. The increase in school enrollment causes
schools to be inadequate in terms of infrastructure and technical facilities. With the
increasing number of students, teachers are unable to deal with every student. In
addition, there are problems such as the inability to meet the need for teachers and
the decline in schooling in regions that emigrate (Oz et al., 2020).

Discussion and Conclusion

During with 12 years of compulsory education in Turkiye, schooling rates have not
reached 100%. Significant differences in the distribution of schooling rates between
regions have been identified. Socio-economic and socio-cultural influences are the two
main factors in the formation of these differences. High income inequality is still one of
Turkiye's major problems. According to TurkStat's 2019 data, the share of the highest
income group in total income was 46.3%. The top 20% of the population has about half
of the total income. The lowest income quintile of the population has a share of 6.2% of
total income. Considering that access to education is also highly correlated with the
economic background of individuals, the reason for inequality in education becomes
clear. In countries such as Norway and Finland, where income inequality is kept to a
minimum, it is observed that the success of individuals in education is independent of
social and economic infrastructure and geography. In other words, it can be said that
success in education in exemplary countries is largely related to one's own abilities
(Atag, 2017). In addition to socio-economic impacts, the persistence of traditional family
structure and social norms constitute an obstacle to girls' access to education. In regions
that make a living through agricultural activities, there is a low income as well as a lack
of traditional values. Therefore, it has been determined that rural regions have problems
in accessing education. As a matter of fact, schooling rates by region confirm this result.
When various indicators are examined regionally, it is seen that access to education has
been declining, especially in our eastern regions, as it has been going on from past to
present. When this issue is analyzed under various headings, a vicious circle is reached.
As a matter of fact, the process that starts with the lack of education constitutes the main
obstacle to the development of the region and causes the region to be a backward place
that has become a place of migration. It is thought that political decisions will have the
most important impact on the solution. Investments in backward areas will increase the
labor force in the region and increase the income level. It is thought that the importance
given to education will increase as a result of the increase in income level in a region that
has stopped emigrating and started to develop. As a matter of fact, the decrease in the



THE JOURNAL of INTERNATIONAL SOCIAL SCIENCE EDUCATION 42

need for child labor will remove the obstacle to the education of children who need to
join the labor force before completing their compulsory education. The increase in the
level of welfare in the region will stop the rapid and uncontrolled population growth, as
it has been observed that the level of access to education has an inverse correlation with
regions with rapid population growth. The solution to all these problems, which start
with education, lies in education. For this, the biggest share should not be local solutions,
but total policies to be pursued by governments.

Implication and Suggestions

Differences in education will increase efficiency when handled together with cultural
differences. For example, in geography education, animal husbandry may be prioritized
more in the Eastern Anatolia Region, while in the Mediterranean Region, salinization
topics are more selective in perception. The source of regional differences is a natural
consequence of Europe’s largest geography of 780 576 km2. The solution will again be
realized through education. It is an inevitable necessity to take these facts into account
when determining education policies.

Research Limitations and Future Research
The research is limited to regional differences affecting education and the factors
affecting them. In the future, it will form a database for future research on regional
differences in different subjects and researchers.
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