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The aim of this research is to examine the contribution of one-day job-shadowing
activity to the career development processes of 11t grade students. In this study, in
which the qualitative research design was used, the participants were selected using
the purposive sampling method. The study group consisted of 38 high school students,
21 females and 17 males. The participants were 11t grade students continuing their
education in an academic-oriented high school located in a metropolitan city in
Turkey. Data collection was carried out using a questionnaire form prepared by the
researchers to get the opinions of the students participating in the activity. The data
were analyzed through the content analysis method. Findings from content analysis
results were grouped under three main themes as "contribution to self-awareness",
"increasing career awareness" and "influence on career decision making processes”. The
research findings are discussed in the light of the literature on career development and
on-the-job monitoring.
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Bu aragtirmanin amact bir giinliik igbas: izleme (job-shadowing) uygulamasin 11. siuf
Ogrencilerinin kariyer gelisimi siireglerine katkilarni incelemektir. Nitel arastirma
deseninin kullanildig1 bu ¢alismada katiimcilar amagh ornekleme yontemi kullanilarak
secilmistir. Calisma grubunu, 21 kiz ve 17 erkek olmak iizere 38 lise Ogrencisi
olusturmaktadir. Katiimeilar Tiirkiye’de bir biiyiiksehirde yer alan akademik agirlikli
egitim veren bir lisede 6grenimlerine devam etmekte olan 11. siuf 6grencileridir. Verilen
toplanmasi, uygulamaya katilan oOgrencilerin goriislerini almak icin arastirmacilar
tarafindan hazirlanan bir anket formu kullanilarak gergeklestirilmistir. Veriler, igerik analizi
yontemi yoluyla analiz edilmistir. Igerik analizi sonuglarinda elde edilen bulgular, “benlik
farkindaligma katki1”, “kariyer farkindaligin artmasi1” ve “kariyer karari verme siireclerine
etkisi” olarak adlandirilan {i¢ ana tema altinda toplanmistir. Aragtirmanin bulgular: kariyer
gelisimi ve isbagi izlemeye iligkin alanyazin 15181nda tartistimigtir.
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Giris

Kiiresellesmenin yaru sira teknolojik ve bilimsel gelismeler nedeniyle giliniimiiz toplumlari,
ekonomileri ve is piyasalarinda hizli degisimler yasanmakta ve her yil giderek artan sayida mezun
rekabetci is piyasasinda yerini almaktadir. Tiim bu degisimler pek ¢ok iilkede 6grencilerin okuldan is
yasamina gegisini kolaylastiracak devlet politikalar1 gelistirmeye oncelik verilmesine yola agmaktadir
(Kiraza ve digerleri, 2023; Yesilyaprak, 2012). Ornegin OECD tilkelerinde genglerin kariyer hazirlig
icin projeler uygulanmakta, egitim sisteminin 6grencileri ¢agdas isgiicli piyasasina hazirlamasina
yonelik politikalar gelistirilmekte ve genglerin ilgi ve yeteneklerine uygun bir gelecek planlamalarinda
kariyer danismanligi hizmetlerinin vazgegilmezligi vurgulamaktadir (OECD, 2021). Tiirkiye’de de
2023 Egitim Vizyon Planinda kariyer damismanligina ve mesleki rehberlik siireglerine 6zellikle vurgu
yapildig1 goriilmektedir (MEB, 2018). Nitekim, “kariyer gelisimi” tilkemizde okul psikolojik
danismanlig1 ve rehberlik hizmetlerinde temel gelisim alanlarindan biri olarak tanimlanmakta ve
kariyer gelisimi icin belirlenen yeterlik alanlar1 ve kazanumlara yonelik ¢alismalar tiim okul tiirleri ve
smif diizeylerinde yer almaktadir (MEB, 2020). Giintimiizde, okullarda sunulan kariyer danismanlig:
hizmetlerinin, yalnizca “meslekler hakkinda bilgi verme” yaklasiminin Stesine ge¢mesi, 6grencilerin
bilingli kariyer kararlar1 alabilmek i¢in gereksinim duyduklar: bilgileri ve becerileri edinmelerini
saglayici bir hizmetler biitiinii olmasi1 gerekmektedir (Yuen ve digerleri, 2018). Dolayisiyla, 6grencilere
kariyer siireclerinde yardimci olmak amaciyla kapsamli ve erisilebilir kariyer danismanlig1 hizmetleri
sunmak ve onlar1 mezuniyet sonrast egitim ve istihdam olanaklar1 i¢in hazirlamak biiyiik 6nem

kazanmaktadair.

Bir gencin mesleki gelecegine hazirlanmasi lise donemindeki en 6nemli gelisim gorevlerinden
birisidir. Lise yillarinda ogrenciler benlik ve kariyer farkindaliklarini kariyer hedeflerine
doniistiiriirler. Super'in kariyer gelisimi modelinde kariyer gelisiminin ilk iki basamag1 okul yillarina
denk gelmekte ve lise yillari, 14-24 yaslarini kapsayan “Kesfetme Donemi” i¢inde yer almaktadir
(Super ve digerleri, 1996). Kesfetme doneminde, 6grenciler ne istediklerini ve kariyer hedeflerini
belirginlestirmeye baslar ve ilgilendikleri islerle ilgili ne gibi becerilere sahip olmalar1 gerektigini
Ogrenirler (Siyez, 2014). Bu donemde Ogrenciler mesleklerle ilgili daha fazla bilgi sahibi olabilme,
kendilerine kariyer alternatifleri belirleme ve mesleklerle ilgili diisiinme cabas: icerisindedirler (Isik,
2010). Kesfetme doneminde sunulacak kariyer danismanligi hizmetlerinin odak noktas: 6grencilerin
benlik farkindaliklarini, kariyer farkindaliklarini ve sosyal becerilerini artirmak ve sahip olduklar ilgi
yetenek ve becerileri ile mesleki degerlerini gelecekteki egitim ve kariyer alternatifleri ile
bagdastirmalarina yardimcit olmaktir (Falco ve Steen, 2018; Rivera ve Schaefer, 2009). Lise
ogrencilerinin kariyer gelisimi ihtiyaglari géz oniinde bulunduruldugunda, kendini tanima, meslekleri
kesfetme, kariyer hedefleri belirleme ve karar verme alanlarinda uygulamalar yapilmas: ve bu

uygulamalarin etkililiklerinin degerlendirilmesi oldukg¢a 6nemlidir.
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Alanyazinda lise 6grencileri ile yapilan kariyer gelisimi uygulamalarinin; kariyer siiregleri
konusunda oOgrencilerin bilgilerini artirdig1, kariyer Ozyetkinligine olumlu katki sagladigs,
Ogrencilerin lise sonrasi yasama iliskin farkindaligini ve mesleki olgunlugu artirdigi, bagimsiz karar
almalarini olumlu yonde etkiledigi ve daha iyi bir kariyer hazirlig: siireci gecirmelerine destek oldugu
bulgulanmistir (Betz, 2007; Betz ve Hackett, 2006; Brown ve Lent, 2004; Creed ve digerleri, 2007;
Zhang ve digerleri, 2018). Ornegin, Denault ve digerleri (2019), 312 lise dgrencisiyle yiiriitmiis
olduklar1 arastirmalarinda, 6grencilerin katildig1 ders disi etkinliklerin ertesi yildaki kariyer kesfi
calismalarindaki artis1 yordadigini ve araci degisken olarak ele alman kariyer kesfi calismalarinin
ogrencilerin kariyer kararsizligini azalttigini bulmustur. Ayrica, kariyer gelisimi ¢alismalarinin okula
baglilig1 ve motivasyonu artirdig1 (Kenny ve digerleri, 2006; Perry ve digerleri, 2010), okul basarisina
katki sagladig1 (Farrington ve digerleri, 2012), disiplin sorunlarmni azalttigi, okula uyumu
kolaylastirdig1 ve okula devamlilig1 artirdig1 goriilmiistiir (Skorikov, 2007; Skorikov ve Vondracek,
2007; Solberg ve digerleri, 2002). Lapan ve digerleri (2003), 8., 10. ve 12. Smif Ogrencileri ile
gergeklestirdigi boylamsal arastirmada, kariyer gelisimi hizmeti alan 6grencilerin aldiklar egitimden
daha memnun olduklarini, gelecege daha iyi hazirlandiklarini ve O6zgiivenlerinin daha yiiksek
oldugunu tespit etmistir. Bu genglerin ileriki yillarda da yiiksek 6grenime devam etme oranlarmin
daha yiiksek oldugunu, daha fazla is doyumu yasadiklarini ve genel yasam doyumlarimin daha
yiiksek oldugunu belirtmistir (Lapan ve digerleri, 2007). Ozetle, lisede gerceklestirilen kariyer gelisimi
miidahaleleri, 6grencinin benlik ve kariyer farkindaliklarmmi artirmanin ve kariyer karar1 verme
becerilerine katki saglamanin 6tesinde; kariyer 6zyetkinliklerine, okula uyumlarina, d6zgiivenlerine ve

yasam doyumlarina da destek olmaktadir.

Kariyer tercihlerini kesfetmeleri ve netlestirmeleri i¢in Super (1990), 6grencilerin aktif olarak
kesif etkinliklerinde bulunmasinin 6nemine deginmistir. Okullarda yiiriitiilen kariyer kesfi calismalar1
okul temelli ve igyeri temelli calismalar olarak iki grupta ele almabilir. Okul temelli kesif calismalari,
kariyer egitimi ¢alismalarini, 6grencilere kariyer gelisimi ile ilgili bireysel ya da grupla danigsmanlik
ve/veya rehberlik calismalarini, kariyer karari siirecinde test ve envanter uygulamalarini, kariyer
alternatifleri ve is olanaklar1 hakkinda bilgi saglanmasini igerir (Kenny ve digerleri, 2016; Turner ve
Lapan, 2013). Is yeri temelli calismalar ise, kariyer goriismeleri, ¢iraklik egitimi, mesleki egitim, isyeri
ziyaretleri, isbagi izleme (job-shadowing) ve staj calismalarini igerir (English, 2018). Is yeri temelli
kesif calismalarindan isbas: izleme, 0grencileri meslek sahipleriyle is ortamlarinda bulusturmaya
dayali bir etkinliktir. Daha detayli tanumlanacak olursa, 6grencilerin belirli bir meslek hakkinda bilgi
edinmek icin meslek elemanini (mentor) bir veya daha fazla giin boyunca izledigi, mentorun giinliik
¢alisma rutinini gozlemledigi ve mentorla meslegi hakkinda goriismeler yaptig: bir kesif calismasidir
(Giffin ve digerleri, 2018). Isbas1 izleme, 6grencilere gercek zamanl bir kariyer kesif deneyimi ve
yasantisal Ogrenme firsati sunmaktadir (Agre ve digerleri, 2021; Van Wart, 2020). Boylelikle,

ogrencilerin kendi 6zellikleri ile meslege ait 6zellikleri eglestirmelerine yardimc olarak mesleki karar
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verme siire¢lerine katki saglamaktadir (Cho ve Gao, 2009). Ogrenciler, mentorlar1 is basinda
gozlemleyerek, meslegin gerektirdigi ozellikler ve standartlar, gereken bilgi, beceri ve yetenekler ve
kariyere 6zgii giincel trendler hakkinda bilgi edinebilir, ¢alisanlar arasindaki etkilesim, karsilasilan
zorluklar ve genel olarak calisma kiiltiirti hakkinda fikir sahibi olabilir (Curry ve Milsom, 2017).
Kisacasy, isbast izleme galismalari, 6grencilere hem kisisel 6zellikleri hem de kariyere iliskin 6zellikleri

¢ok boyutlu olarak tanima agisindan degerli bir deneyim sunmaktadir.

Onceki arastirmalar, is basi izleme uygulamalarmin dgrencilerin yalnizca kariyer gelisimine
degil akademik gelisimlerine de yardimci olduguna ve i¢sel motivasyonu arttirdigina iliskin bulgular
sunmaktadir. Isbas: izleme ogrencilerin okula iliskin tutumlarimi olumlu yonde etkilemekte, okula
bagliliklarim1 ve akademik motivasyonlarini artirmaktadir (Kenny ve digerleri, 2006; Lapan, 2004;
Solberg ve digerleri, 2002). Anlamli hedefler belirlemek ve bu hedeflere yonelik planlama yapmak
Ogrencilere bir amag saglamakta ve onlar1 motive etmektedir (Ryan ve Deci, 2000). Baska bir deyisle, is
basi izleme calismalari, 6grencinin okulla gelecekteki yasamlari, kariyer hedefleri ve giincel secimleri

arasinda bag kurmalarryla birlikte igsel motivasyon saglamaktadir.

Isbasi izleme caligmalar1 bilgi ve kaynaklara erisimi smirli olan, diisiik sosyoekonomik
diizeyli ailelerden gelen dolayisiyla sosyal sermaye acisindan dezavantajli olan ogrencilere farkli
kariyer alanlarindan rol modelleri saglamakta, boylelikle tiim 6grencilere kariyer gelisimi igin esit
firsat sunmaktadir (Blustein ve digerleri, 2008; Kenny ve digerleri, 2016, Lee ve digerleri, 2021;
Mulkerrin ve digerleri, 2018). Dolayisiyla, isbasi izlemenin farkli sosyo-ekonomik gevrelerden gelen

ogrenciler arasinda kariyer gelisimi siirecinde firsat esitligine katki sagladig1 soylenebilir.

Yurt disinda pek ¢ok arastirma bulunmakla beraber, Tiirkiye’de isbast izleme calismasina
iliskin arastirmalar daha ¢ok mesleki egitim Ogrencilerinin staj ve uygulama calismalari ile ilgilidir.
Bununla beraber, lise 6grencilerinin kariyer siirecleri ile gerceklestirilen bazi ¢alismalarda isbasi
izleme uygulamasma deginilmektedir. Ornegin, Akkog (2012), 6grencilerin kariyer kararsizliklarmi
sosyo-demografik faktorlere gore inceledigi arastirmasinda kariyer kararsizligini giderebilmek igin is
basi izleme programlar1 uygulanabilecegini Onermistir. Civilidag ve digerleri (2015), lise
ogrencilerinin mesleki rehberlik ¢alismalarina iliskin goriislerine yer verdikleri nitel arastirmalarinda,
mesleki rehberlik c¢alismalarinin kendini tanima, bilingli meslek se¢imi, gelecegi planlama ve
meslekleri tamima yoniinde islevleri oldugu belirlenmistir. Ayn1 arastirmada, ergenlerin, mesleki
rehberlik calismalarindan daha fazla yarar saglamasi icin neler yapilabilecegi hakkindaki goriisleri
incelendiginde “igyeri ziyaretleri”nin 6ne ¢ikan temalardan biri oldugu goriilmektedir (Civilidag ve
digerleri, 2015). Kepir-Savoly ve Tuzgol-Dost (2020) 12 oturumluk Ise Gecis Becerileri Gelistirme
Programmin (OIGBGP) iiniversite son smif &grencilerinin kariyer uyumu ve Kariyer iyimserligi

tizerindeki etkisini sitnamay1 amagladiklar1 ¢alismalarinda, programin 10. oturumunda is basi izleme
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Odevi vermislerdir. Katilimcilar is bas1 izleme calismasi gergevesinde kariyer gelisimi ve kariyer karar

verme siirecinde edindikleri bilgi ve farkindaliklar1 grupta paylasmuistir.

Tim bu kuramsal agiklamalar ve onceki arastirma bulgular1 birlikle ele alindiginda, isbasi
izleme uygulamalarinin, kariyer gelisimi siirecinde destekleyici bir roliiniin oldugu goriilmektedir.
Alanyazinda is basi izleme ile ilgili mevcut ¢alismalar, agirlikli olarak yiiksekogretim kurumlarinda
ya da mesleki egitim veren okullarda gerceklestirilmistir. Isbasi izleme calismasimnin lise Ogrencilerinin
kariyer gelisimine yonelik katkilar1 bulunmasina ragmen, yazarlarin bilgisi dahilinde, Tiirkiye'de
akademik egitim veren liselerde isbasi izleme deneyimini inceleyen bir arastirmaya rastlanmamaistir.
Bu nedenle, bu calismada bir giinliik igbas1 izleme uygulamasimn lise Ogrencilerinin kariyer
gelisimlerine katkilarmmn incelenmesi amaglanmistir. Arastirmada asagidaki soruya yamt

aranmaktadir:
1. Bir giinliik is basi izleme deneyiminin lise 6grencilerinin kariyer gelisimlerine katkis1 nasildir?
Yontem
Arastirma Modeli

Bu calismanin arastirma deseni bir durum ¢alismasidir. Durum g¢alismasi, bir durumu, olayz,
vaka ya da olguyu gercek yasam baglaminda derinlemesine arastiran bir tasarim olarak
tanimlanmaktadir (Yin, 2014). Bu ¢alismada incelenen durum, okul rehberlik ve psikolojik danigsma
servisinin kariyer gelisimi etkinliklerinin bir pargasi olarak gerceklestirdigi isbasi izleme

uygulamasidir.
Calisma Grubu

Calisma grubu amaglh 6rnekleme yolu ile secilmistir. Calisma grubunun belirlenmesinde is
basi izleme uygulamasina katilmis olmak ve arastirmaya katilmaya goniillii olmak dahil edilme
kriterleri olarak belirlenmistir. Arastirma, Tiirkiye’de bir biiyiiksehirde bulunan, liseye giris sinavi
(LGS) puanlarina gore o6grenci alan ve akademik agirlikli egitim veren bir lisede gergeklestirilmistir.
Calisma grubunu, 11. sinifa devam eden ve bir giinliik igsbas: izleme uygulamasina katilan 38 6grenci
(k =21, e = 17) olusturmaktadir. Katihmcilarin yaslar: 16 ile 18 arasinda degismekte olup, ortalama

yaslar1 17.01'dir. Katiimailarin aileleri cogunlukla orta-iist sosyo-ekonomik diizeydedir.
is Bas1 izleme Uygulama Siireci

Isbasi izleme uygulamasina hazirlik siirecinde, oncelikle 11. siuf &grencilerine tanimak
istedikleri {i¢ meslegi sirasiyla belirttikleri bir form dagitilmistir. Ardindan 6grenciler secimlerine gore
gruplara ayrilmistir. Calismada ziyaret edilecek isyeri ve kurumlar belirlenerek iletisime gegcilmis ve
ev sahipligi yapmaya goniillii olan kurumlar ve mentorlar segilmistir. Uygulama igin gerekli izinlerin
alnmasinin ardindan 6grenci gruplar1 is yeri ziyaretlerini planlanan tarihlerde simf rehber

Ogretmenleri esliginde gergeklestirmistir. Uygulamada Ogrencilerin ankette belirttikleri meslekler
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dogrultusunda segilen 35 farkli is yeri, kurum ve kurulus yer almigtir. Bu kurum ve kuruluslar kamu
ve Ozel hastaneler, adalet sarayi, hukuk biirolari, valilik, insaat firmalari, otel ve gida {iretimi
fabrikalari, bankalar, havalimani, konsolosluk, &zel terapi ve psikolojik danisma merkezleri ve
mimarlik firmalarmi igermistir. Uygulamada, 6grenciler iki ile altisar kisilik gruplara ayrilmuis,
tanimak istedikleri kariyer ortamlarinda bir giinlerini gegirerek mentorlari gozlemlemislerdir.
Calismaya 35 farkli kurum ve kurulustan 48 mentor katilmistir. Her grup mentorlar esliginde mesleki
faaliyetleri gozlemlemis, meslegin gerceklestigi calisma ortami ve meslekte kullanilan arag-geregler
hakkinda bilgi edinmistir. Ornegin, adalet saraymna giden Ogrenciler bir mahkeme siirecini
gozlemlemis, ardindan hakim, savci ve avukatlari ¢alisma ortamlarinda izlemisler, insaat sirketine
giden O6grenciler de santiyede ve ofiste bulunarak insaat miihendisi mentorlarin ¢alismalarini takip
etmiglerdir. Tim kurumlara giden Ogrenciler benzer sekilde mentorlarmi is basinda
gozlemlemislerdir. Ogrenciler ayni zamanda mentorlar1 ile kariyer siire¢leri hakkinda konusma,
kariyer gelisimine yonelik sorular sorma ve paylasimda bulunma firsatt bulmustur. Tiim uygulama

sureci li¢ giin stirmiistiir.
Veri Toplama Araglan

Arastirma verilerini toplamak amaciyla birinci boliimiinde kisisel bilgilerin bulundugu, ikinci
boliimiinde ise yapilan isbas: izleme uygulamasini degerlendirmeye yonelik acik uglu ii¢ sorunun
bulundugu bir anket formu hazirlanmistir. Kisisel bilgiler boliimiinde yas ve cinsiyet bilgilerinin yani
sira Ogrencinin isbasi izleme uygulamasi oncesinde se¢gmeyi diistindiigii meslek ya da meslekler ve
uygulama sonrasinda se¢meyi diisiindiigti meslek ya da meslekleri yazmalari istenmistir. Uygulamay1
degerlendirmeye yonelik sorular sunlardir: “Is basi izleme uygulamasi kendinizi tanimaniza katkilart
nelerdir?”, “Uygulama meslegi tanimaniza ne gibi katkilar sagladi?”, “Uygulamanin mesleki karar

verme slirecinize etkisi nasildir?”
Verilerin Toplanmasi

Veriler toplanmadan once iiniversitenin bilimsel arastirmalar etik kurulundan (Etik kurul
karar no: 03.04.2023 tarih ve 148 sayili kararr) izin almmistir. Uygulama oncesinde, katilimcilara
aragtirma hakkinda bilgi verilmis ve arastirmaya katilmaya goniillii olan 6grenciler bilgilendirilmis
onam formlar1 ve veli izinleri alinarak ¢alismaya dahil edilmistir. Isbas1 izleme uygulamas1 okul
psikolojik danigmani tarafindan gerceklestirilmistir. Katilimcilara anketlerin uygulamasi uygulama

sonrasinda sinif ortaminda bagimsiz bir arastirmaci olan birinci yazar tarafindan gerceklestirilmistir.
Verilerin Analizi

Nitel veriler, actk uglu anket sorularina verilen yaritlar incelenerek analiz edilmistir.
Arastirmacilar veriyi bagimsiz kategorize etmek icin kodlama kullanmistir (Saldana, 2013).
Ogrencilerin anket sorularina verdigi cevaplar ncelikle arastirmacilar tarafindan igerik analizi ile ayr

ayr1 incelenmis ve kodlamalarla temalar belirlenmistir. Sonrasinda arastirmacilar tarafindan
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olusturulan kategoriler karsilastirilarak, bu kategoriler dogrultusunda ana temalara ulasiimis ve her
bir ana temayi olusturan alt temalar belirlenmistir. Uzerinde mutabik kalman ana temalar
olusturulduktan sonra, veriler diizenlenmis temalar ve kodlar kullanilarak iki aragtirmaci tarafindan
yeniden kodlanmistir. Kodlama tutarsizliklar olan kisimlar tartisilmis ve analitik gerekgelendirme ile
¢oziilmistiir. Bulgular kisminda temalarla ilgili alintilar sunulurken katilimcinin cinsiyeti ve katilimei
numarast verilmistir. Arastirmanin giivenirlik ve gecerligini arttirmak icin Oncelikle arastirmada
izlenen tiim siirecgler ayrintih bir bigimde agiklanmistir. Verilerin toplanmasinda o6grencilerinin
deneyimlerinin kariyer gelisiminin kendini tanima, meslegi tanima ve karar verme boyutlarini
kapsayacak sekilde sorular sorularak arastirmanin i¢ gegerligi artirilmaya ¢alisilmistir. Calismanin dis
gecerligini saglamak amaciyla ¢alisma grubu, veri toplama araglari ve siireci, verilerin analizi ve
bulgular ayrintili olarak agiklanmistir (Lincoln ve Guba, 1985). Giivenirligi saglamak i¢in veri toplama
formlarindan elde edilen ham veriler ve kod listeleri hi¢bir degisiklik yapilmadan saklanmis, bulgular
aslina uygun ve dogrudan alintilar kullanilarak sunulmustur. Temalar ve alt temalarla ilgili miimkiin
oldugu kadar ¢ok katilimac ifadelerinden alintilara yer verilmistir. Verilerin kodlamas: icin yeterli
zaman harcanmis ve degerlendiriciler arasi giivenirligi saglamak i¢in kod ve temalar olusturulurken,

belirli araliklarla bir araya gelerek fikir birligi ile temalara son hali verilmistir.
Aragtirmanin Etik izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yaym Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yayimn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi = Akdeniz Universitesi Sosyal ve

Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu

Etik degerlendirme kararmin tarihi= 03.04.2023

Etik degerlendirme belgesi say1 numarasi= 148 No’lu Karar
Bulgular

Bulgular incelendiginde, formda Ogrencinin isbasi izleme uygulamasi Oncesinde se¢meyi
diisiindiigii meslek ile uygulama sonrasinda se¢meyi diislindiigii meslek sorusuna 37 6grencinin
yanit verdigi goriilmiistiir. Bu soruya yanit veren 37 Ogrenciden 20’sinin (%54.1) isbasi izleme
calismas1 sonrasinda se¢mek istedigi meslegi degistirdigi ya da segeneklerini netlestirdigi
goriilmiistiir. Diger 17 (%45.9) Ogrenci ise uygulama Oncesindeki meslek se¢imi kararim
degistirmemistir. Igerik analizi sonucunda elde edilen nitel bulgular “benlik farkindaligina katki”,
“kariyer farkindaligin artmas1” ve “kariyer karari verme siireclerine etkisi” olarak adlandirilan {i¢ ana

tema altinda toplanmistir. Temalar, alt temalar ve kodlar Tablo 1’de sunulmustur.
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Tablo 1. Is bas: izleme deneyimi temalar, alt temalar ve kodlar

Benlik Farkindaligina Katki
Alt temalar Kodlar

Kisisel ozellikleri kegfetme Sahip olunan 6zellikler
Gelistirilmesi gereken 6zellikler
Kisisel ozelliklerin meslekle iliskisi

Kariyer engelleri ve destekleri Zorluklar ve engeller
Avantajlar, firsatlar ve destekler

Kariyer Farkindaliginin Artmasi
Alt temalar Kodlar

Kariyer bilgisi Gerekli nitelikler
Kariyer 6zellikleri

Kariyerle ilgili yanhs inanglar: diizeltme Calisma kosullar1 ve sonug beklentileri

Kariyer Karar1 Verme Siireclerine Etki
Alt temalar Kodlar

Kariyer karar verme siirecine katki Akademik gelisim ve motivasyon
Okul yasamu ve kariyer arasindaki baglantt
Kariyer 6z-yetkinliginde artis
Kariyer kararlilig:

Kariyer amaci belirleme Secenekleri ve uzmanlagma alanlarini fark etme
Kariyer hedeflerini ve {iniversite tercihlerini
netlestirme

1. Benlik Farkindaligina Katki

Benlik farkindalhigina katki temasi iki alt temadan olusmustur: Kisisel 6zellikleri kesfetme ve
kariyeri engelleri ve destekleri. Bulgulara gore kisisel ozellikler alt temasinda ii¢ kod yer almistir:
sahip olunan Ozellikleri kesfetme, gelistirilmesi gereken Ozellikleri belirleme ve kisisel 6zelliklerin
meslegin gerektirdigi niteliklerle iliskisi. Birinci kodda katilimcilar sahip olduklar1 o6zellikleri
kesfettiklerini ifade etmistir. Bu Ozellikler arasinda kariyer ilgisi, yetenek, kisilik 6zellikleri, kariyer
degerleri, beceriler ve 0Oz-yeterlilige deginmislerdir. Asagida bu koda iliskin 6rnek ifadeler yer
almaktadir:

“Laboratuvarda gozlemleyince arastirmaci kisiligimin gelismis oldugunu ve farkh

aragtirmalara ilgi duydugumu fark ettim. Ozellikle kordon kani bankasinda gecirdigim zaman
cok ilgingti.” (K26)

“Duygusal biri degilim ve bu konuda avantajli oldugumu anladim. Kendimi daha iyi tanidim.
Heniiz isim veremedigim 6zelliklerimi anladim.” (K7)

“Tip alaninda kendimi gormedigim kesinlesmis oldu. Fakat biyokimya ve hiicrelerle ilgili
konularin ¢ok ilgimi ¢ektigini fark ettim. Zaten okulda da en sevdigim dersler biyoloji ve
kimya.” (K17)

Kisisel Ozellikler alt temasinin ikinci kodu olarak gelistirilmesi gereken Ozellikleri belirleme

yer almigtir. Bu kodla ilgili 6rnek katilima ifadeler agagida verilmektedir:
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“Aslinda ben bu meslegi ¢cok tanimadan istemistim ve biraz da yapamam diye korkuyordum.
Ama bu etkinlikle birlikte kendimdeki bazi eksikliklerimi fark ettim ve bu eksiklikleri
kapatmamda yardimcar olacagin diistiniiyorum.” (E38)

“Insanlarla iletisimimi gelistirmem gerektigini gosterdi.” (K23)
Katilimcilar bu alt tema altinda yer alan son kodda kisisel 6zelliklerinin meslegin gerektirdigi
niteliklerle iligkisine iliskin farkindaliklarmin arttigini belirtmislerdir. Ornek ifadeler asagida

sunulmaktadar:

“Bu etkinlikten sonra anladim ki bu 6zelliim bana empati yetenegi ile olumlu anlamda
donecek.” (K6)

“Ben bir seyler planlamay1 ¢ok severim. Mimarlik alan1 hakkinda bilgi edinmek istememin
sebebi mimarligin da bir planlama meslegi olmasi. Mimarlik gibi planlama mesleklerinin beni
daha mutlu edecegini anladim.” (E34)

“Kendimde var oldugunu diisiindiigiim 6zelliklerin yeterlilik derecesini anlamama, o meslege
ait olup olmadigini anlamama ve igimdeki yoneticilik agkinin ortaya ¢ikmasina katki sagladi.”
(E9)

“Calisma alanlarmi gorerek mutlu olacagim mekanin ne oldugunu tespit etmemi sagladi.
Yeteneklerimin istedigim meslekle ne denli orantili oldugunu degerlendirme firsat1 buldum.”
(E30)

“Gergekten kendimi tamidigimi diisiiniiyorum. Pilotlugun bana gore oldugunu yani ¢ok
dikkat gerektiren, panik oldugunda bile sogukkanliligini koruyabilen icin dogru meslek
oldugunu yani dogru meslegi tercih ettigimi diisiintiyorum.” (K31)

“Meslegin tam bana gore oldugunu anladim. Ben ¢ok hareketliyim. Insaat miihendisligi de
hareketli bir meslek. Bir de ben iyi para kazanabilecegim ve yiikselebilecegim bir meslek
istiyordum. Yurt disindaki firmalarin kazancinin iyi oldugunu 6grendim. Benim goriistiigtim
kisi Dubai’de ¢alismis mesela.” (E37)

Benlik farkindaligina katk: temasi altinda yer alan kariyer engelleri ve destekleri alt temasi iki
koddan olusmustur. Birinci kodda katiimcilar mesleklerle ilgili zorlanacaklarimi diistindiikleri ve

engel olarak algiladiklar1 kisimlar: ifade etmistir. Bu koda iliskin 6rnek ifadeler su sekildedir:

“Meslegimi daha iyi tanidim, hangi zorluklarla karsilasabilecegimi 6nceden 6grendim.” (E5)

“Makine miihendisligi gurubunda sadece iki kizdik ve bunun kizlar i¢in zor bir meslek
oldugunu soylediler ve endiistri miithendisligi ya da mimarlig1 6nerdiler. Fakat bu beni daha
da hirslandird1 ve bunu basarabilecegime bir kez daha inandim.” (K18)

“O giin meslegin zorluklarindan da bahsettik. Mesela mezun olup da is hayatina adim atinca
meslegi gerektigi sekilde yapamama gibi problemlerle karsilagsmislar. Pek de egitimli olmayan
kisilerce agilan yasam koglugu merkezi vb. kurumlarin g¢alisma alanlarini kisitladigini,
devletin psikolojinin 6nemini kavrayamadigi icin bu alanda uygun calisma politikalar:
gelistiremedigini ve ise ilk basladiklarinda ¢ok diisiik miktarlara ¢alistiklarini sdylediler. Bunu
duyduktan sonra neleri goze alacagimi da 6grenmis oldum.” (K32)

Bu alt temanin ikinci kodunda katilimcilarin kariyerle ilgili avantajlar, firsatlar ve desteklere

iliskin goriisleri yer almistir. @rnegin bir katilimcr diisiincelerini su sekilde ifade etmistir:
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“Sivil havacilig1 ¢cocuklugumdan beri istiyordum. Ulkemizdeki kadin pilotlarin sayisini ya da
¢alismalarmi bilmiyordum. Havaalaninda ¢alisan kadinlar1 goriince cesaretim artti. Feminist
ve kadin kisiligimle bu isin iistesinden gelebilecegimi ve sayilar1 giderek artan kadin
pilotlardan biri olabilecegimi diisiiniiyorum.” (K19)

2. Kariyer Farkindaliginin Artmasi

Kariyer farkindaliginin artmasi temas: kariyer bilgisi ve kariyerle ilgili hatali/yanls inanglar1
diizeltmeye iliskin goriisleri icermektedir. Kariyer bilgisi alt temasmin kodlar1 gerekli nitelikler ve
kariyer 6zelliklerini igermistir. Bu temanin ilk kodu olarak katihmcilar hedeflerindeki kariyerle iliskili
yetenek, kisilik 6zellikleri, beceriler ve egitim gibi niteliklerle ilgili bilgi diizeylerinin arttigin ifade
etmistir. Ornek katiimar ifadeleri asagida sunulmaktadir:

“Hakim ve savcilarin karar verirken bekledigim kadar ciddi olmadigini yani otoriter

olmadigimi fark ettim. Ayrica avukat ya da hakim, savc olmak arasinda kisisel ozellik
agisindan farklar oldugunu 6grendim.” (E3)

“Meslegin belli noktalara ulagsma siirecinde ve sahip olunmas: gereken yetenekler hakkinda
aydinlandim.” (E4)

“Meslekte tam olarak neler yapildigini ve ne gibi Ozelliklere sahip olunmas: gerektigini
anladim. Meslek hakkinda bir¢ok yeni bilgi elde ettim.” (E24)

Kariyer bilgisinin ikinci kodu olarak katilimcilarin hedefledikleri kariyerin kariyer 6zellikleri
ve ¢alisma kosullari ile bilgiler edindikleri goriilmiistiir. Bu bilgiler arasinda kazang, rutin etkinlikler,
kullanilan arag ve gerecler, isttihdam durumu, staj olanaklari, kariyerde yiikselme olanaklar1 yer
almistir. Katilimcilarin bu kodla ilgili 6rnek ifadeleri sunlardir:

“Meslegin zorluklarii ve iyi yanlarini 6grendim. Ornegin uzun yolculuklarin aile hayatini

¢ok da etkilemedigini ve ekonomik ve sosyal yonden pek ¢ok katkis1 oldugunu 6grendim. Bir
de fizik dersinin 6nemini.” (E36)

“Tim zorluklarmm1 ve kolayliklarini, avantaj ve dezavantajlarini, maasindan tutun hangi
sehirlerde tutulduguna kadar ne sekilde, hangi konumda calisabilecegimi, insanlara nasil
davranmam gerektigini, ileride alacagim egitimi, staj yapip yapmayacagimi, hangi
uiniversitelerde egitimin iyi olduguna kadar her seyi 6grendim.” (K7)

“Davalarin genellikle durusma oOncesi incelendigini, durusma sirasinda sadece karar
verildigini gordiim.” (E3)

“Cesitli davalar izleyerek meslegin isleyisi hakkinda bilgi sahibi oldum. Canli izlemek ayr1 bir
glizel oldu.” (E11)

“Eskiden c¢izim iizerine yogunluk vardi simdi bir¢ok seyi bilgisayarla yapiyorlar ki ben
cetvelleri ¢ok seven biriyim. Bu agidan biraz hayal kirikligi oldu. Ama bilgisayar zaman
kazandiriyormus” (K13)

“Uygulamali olarak davalar1 izledigim i¢in hakim sava ve avukatlarin tam olarak ne
yaptiklarini ve disaridan gézlemci olarak eksik yonlerini tespit ettim.” (K1)
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Kariyerle ilgili hatali/yanlis inanglari diizeltme alt temas: katilimcilar mesleklerin ¢alisma
kosullar1 ve sonug beklentileri hakkinda gercekg¢i beklentiler olusturmay: igermistir. Ornek ifadeler

asagida sunulmustur:

“Psikologluk diisiinmeye basladigimdan beri duygusalligimin ileride meslegimi koti
etkileyecegini diistiniirdiim. Psikologlugun giinliitk hayatimi ¢ok fazla etkilemeyecegini,
insanlarin davranislarimn siirekli sorgulamayacagimi 6grendim. Ayrica zor ve etkili vakalarda
meslektaglarimdan ve psikiyatristlerden yardim alabilecegimi 6grendim.” (K6)

“Diyetisyenlik meslegi ile ilgili hem bedensel hem de ruhsal olarak yapabilecegim ve
yapamayacagim seyleri 6grendim. Ayrica bazi seyleri ¢ok hafife aldigimi fark ettim. Onceden
ne olacak okul hemen biter ya da kolay kazanirim diye diisiiniirken simdi 6yle olmadiginin
farkindayim.” (K14)

“Ben bu proje kapsaminda bir terapi merkezine gittim. Se¢mek istedigim meslegin calisma
yerlerini gérdiim. Orada birebir konustugum uzmanlar bana meslegin 6zelliklerini aktardilar.
Beni mutlu eden sey ise suydu: ben duygusal agidan hassas bir yapiya sahibim ve bunun
psikolog olmak i¢in bir engel oldugunu diistiniirdiim. Fakat o giin goriistiigiim uzmanlar bu
meslegi secen hemen hemen herkesin bu hassasiyete sahip oldugunu ve bunun bu meslek i¢in
uygun oldugunu soylediler. Bu ylizden bu meslek icin uygun oldugumu diisiintiyorum.”
(K32)

3. Kariyer Karar1 Verme Siireclerine Etki

Kariyer karar1 verme siireclerine etki temas1 kariyer karar verme siirecine katki ve kariyer
amaci belirleme alt temalarindan olusmustur. Bulgulara gore, kariyer karar verme siirecine katki alt
temasinda akademik gelisim ve kariyer hazirliginda motivasyon, okul yasami1 ve kariyer arasmdaki
baglanti, kariyer 0z-yetkinliginde artis ve kariyer kararliligi yer almistir. Katilimcilar akademik
gelisim ve kariyer hazirligt motivasyonunda bir artis yasadiklarini ifade etmistir. Ornek katilimer
ifadeleri su sunlardir:

“Bu mesleklere olan ilgimin bos olmadigini, ilgimin bana meslegimde ve yiikselmemde nasil

yardimcr olacagim ve kisisel Ozelliklerimle neleri daha kolay ve basarili yapabilecegimi
ogretti.” (E15)

“Meslek igin istegimi tam tartamiyordum. Projeleri, yapilar1 inceledigim zaman, mimarlarin
yasadiklarini dinledigim zaman heyecanlandigimi, dikkatle dinledigimi, detaylara varana
kadar inceledigimi fark ettim. Sonra dedim ki mimarlik benim isim. Istiyorum.” (K13)

Kariyer karar1 verme siireclerine katk:i alt temasinda katihmcilar okul yasami ve kariyer
arasindaki baglantiyla ilgili farkindaliga deginmistir. Ornek katilima ifadeleri asagida sunulmustur:
“Sahsen bana ¢ok katkisi oldu. Hangi {iniversitede egitim almam gerektigini, hangi dersleri

gorecegimi, lisede hangi derslerin énemli oldugunu, yetenek sinavlarinda nasil sorularla
karsilasacagimi, meslegin gétiiriilerini ve getirilerini 6grendim.” (K19)

“Meslek icin gereken egitim siirecini 6grendim ve ne kadar ¢alismam gerektigini, hangi
derslere agirlik vermem gerektigini anladim.” (K35)
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“Lisede okudugumuz derslerin ne ise yaradifimi anladim. Trigonometrinin insaat
miihendisligi i¢in ¢ok O6nemli oldugunu goérdiim. Ben lise bitince isimize yaramaz diye
diistintiyordum.” (E37)

Benzer sekilde, katiimcilar etkinlik sonrasinda hedefledikleri kariyere iliskin 0z-
yetkinliklerinde bir artis gozlemlediklerini belirtmistir.
“Ileride meslektasim olmasini planladigim kisi ile konusurken bugiine kadar psikoloji ile

ugrastigim 4 yil boyunca gergekten de yol katettigimi ve terimleri dahi ¢ok iyi anlayabildigimi
gordiim. Motivasyonum artt1.” (K10)

“Dil izerine agirhikli bir egitim istemesi beni yildirmadi. Dilim yeterince iyi oldugu igin
basaracagima inaniyorum.” (K19)

Katilimailar ayrica hedefledikleri kariyerle ilgili kararliliklarinda da bir artis oldugunu ifade
etmistir. Ornegin bir katilimar sunu ifade etmistir:

“Kendimi o pozisyonda hayal ettim ve bu meslegi daha ¢ok sevdim. Daha kararli bicimde bu
meslegi diisiiniiyorum ve kazanmak istiyorum.” (K1)

Kariyer amaci belirleme alt temasi iki koddan olusmustur: Secenekleri ve uzmanlasma
alanlarin1 fark etme ve kariyer hedeflerini ve {iniversite tercihlerini netlestirme. Birinci kodda
katilmcilar farkli kariyer seceneklerini ve hedefledikleri kariyerde uzmanlasma alanlarmi fark
ettiklerini belirtmistir. Katilimcilarin 6rnek ifadeleri asagida sunulmustur:

“Tipta hangi alanda uzmanlasmak istedigimi belirlememe yardimci oldu. Ben kadin dogum
uzmanlig1 istiyordum ama dermatoloji okumak istedigimi de fark ettim.” (K28)

“Genetik miihendisligi Konusundaki kafamdaki sorularin yanitlanmasii ve bu meslegi
gelecekte diisiinmemi sagladi.” (K26)

“Gida miihendisligini tanidim ve bu meslege de ilgi duyabilecegimi fark ettim. Mesleki
segeneklerim artt1.” (K29)

“Bu etkinlik olmadan 6nce mekatronik miihendisligi istiyordum. Bu projede ben elektrik
elektronik miihendisleriyle goriistiim. Bu meslegi daha ¢ok tanidim. Bana uygun olabilecegini
diistiniiyorum.” (E33)

“Mimarlik diisiinmeye basladim. Onceleri mimarlik aklimin ucundan bile gecmezken simdi

aslinda benlik bir sey oldugunu fark ettim.” (E34)

Kariyer amaci belirleme alt temasinda ikinci kodunu katihmcilar kariyer hedeflerini ve
{iniversite tercihlerini netlestirdiklerini belirtmesi olusturmustur. Ornek katihimci ifadeleri su

sekildedir:

“T1ip okuyamayacagimi kesin olarak anlamig oldum. Zaten su anki dersleri gereksiz ve sagma
goren ben, 6 sene tip okuyup bir de TUS'a hazirlanamayacagim. Bu proje sayesinde neler
yapabilecegimi ve nelere ilgim olmadigini anladim...... Bu etkinlik meslege karar vermemden
¢ok sececegim tiniversiteleri etkiledi.” (K17)

“Fizyoterapi icin onceden kararsiz davraniyordum her meslege kars: bir ilgim oluyordu.
Simdi karar vermem kolaylasti. Ne istedigimi biliyorum. Oraya gidip o ortami gdriince ne
istedigim kesinlesti.” (K25)

1064



KEFAD Cilt 25, Say1 2, Agustos, 2024

“Beslenme ve diyetetik meslegine gercekten uygun muyum, yapabilir miyim ya da is
imkanlar1 benim bekledigim gibi mi bunlar1 6grenmis oldum.” (K27)

Sonug ve Tartisma

Bu calismanin amaci, isbasi izleme uygulamasima katilan 6grencilerin deneyimlerinden yola
cikarak oOgrencilerin uygulamaya iliskin algilar1 ve kariyer gelisim stireclerine olasi katkilarim
arastirmaktir. Igerik analizi sonucunda elde edilen bulgular {i¢ tema altinda toplanmistir: “benlik
farkindaligina katki”, “kariyer farkindaligin artmas1” ve “kariyer karar1 verme siireclerine etkisi”. Bu
temalar ve bu temalar: olusturan alt temalar ile kodlar, isbas: izlemenin 6grencilerin kariyer se¢imi

siirecindeki farkindaliklarina ve kariyer karari verme siirecine katkisini gostermektedir.

Lisede kariyer gelisimi c¢alismalarinin temel amacit benlik farkindaligini ve Kkariyer
farkindaligini artirmaktir (Falco ve Steen, 2018). Mevcut arastirmanin bulgularina gore, arastirmaya
katilan 6grencilerin neredeyse tamamui, isbasi izlemenin benlik ve kariyer netligi kazanma iizerinde
olumlu bir etkisi oldugunu belirtmistir. Van Wart’a gore (2020), isbasi izleme sayesinde 0grenciler
becerilerinin, ilgi alanlarinin ve degerlerinin kariyerle uyumlu olup olmadigini belirleyebilmelerinde
yardimci olmaktadir. Kisisel 6zellikler temasi incelendiginde, isbasi izleme deneyiminin 6grencilerin
sahip olduklari, kariyer ilgileri, becerileri, fiziksel ozellikleri ve kariyer degerleri gibi bireysel
ozelliklerinin yani sira belirli bir kariyer hedefi dogrultusunda gelistirmeleri gereken ozellikleri
kesfetmelerinde yardimci oldugunu gostermektedir. Kosine ve Lewis (2008), isbasi izleme ¢alismasina
katilan ergenlerin ne yapmaktan hoslandiklarini ve mesleklerin gerektirdigi beceriler hakkinda bilgi
sahibi olmalarina yardimci oldugunu ve daha derinlemesine mesleki arastirmalar yapma konusunda
onlar1 tesvik ettigini vurgulamislardir. Bu bulgular kariyer kesfi calismalarinda isbasi izlemenin
benlik farkindaligi boyutuna katkilarini vurgulamaktadir (Curry ve Milsom, 2017). Igerik analizi
bulgulari, ¢calismaya katilan 6grencilerin mesleklerin gerekliliklerine ve kisisel 6zelliklerin meslegin
gerektirdigi niteliklerle iliskisine yonelik farkindalik kazandirdigimi gostermistir. Bu durum, isbas
izleme uygulamasinin algilanan yararlarini farkli 6rneklemlerle ortaya koyan oOnceki arastirma
bulgulariyla tutarlidir. Ornegin Wang ve digerleri (2015), 61 tip ncesi dgrencisi ile gerceklestirdikleri
calismada igbasi izlemeye katilan ve hem program oncesi hem de program sonrasi anketleri dolduran
ogrencilerin hekimlerin {istlendikleri roller ve sorumluluklar hakkinda daha fazla bilgi sahibi
olduklarini, 6grencilerin hekim sorumluluklarina asinalik ve hekim-hasta etkilesimlerini anlama

konularinda farkindaliklarinda énemli artislar oldugunu gozlemlemislerdir.

Benlik farkindaligina iliskin bulgulardan bir digeri de katilan 6grencilerin kariyer engelleri ve
desteklerine iliskin farkindaliklarmmin artmasidir. Lent ve digerleri (1999), okul yasamindan is
yasamina gegiste Ogrencilerin kariyer ve is hayatiyla ilgili gercek¢i bilgiler edinmeleri ve sosyal
destekler ve engellerin degerlendirebilmelerine olanak saglayan kariyer danismanlig:
uygulamalarinin 6nemini belirtmektedir. Bu baglamda arastirmanin 6grencilerin kariyer engel ve

desteklerine iliskin bulgular1 incelendiginde Turner ve Lapan'in (2002) arastirmasiyla tutarli oldugu
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goriilmiistiir. Turner ve Lapan (2002), bir glinliik igsbasi izleme ¢alismasina katilmis olan 139 ortaokul
ogrencisiyle gerceklestirdikleri calismada kariyer desteklerinin kariyer ilgilerine ve mesleki 6z
yeterlilige olan katkilarmi incelemistir. Calismanin sonunda is basi izlemenin de yer aldig: kariyer
kesif ¢alismalarinin, kariyer siireclerinde geleneksel olmayan kariyeri olan yetiskinleri iceren farklh

modellerin bir kariyer engeli olarak cinsiyete dayali kalip yargilarin etkilerini azalttigini bulmuslardir.

Arastirmada o©ne c¢ikan ikinci tema Kkariyer farkindaligidir. Kariyer farkindaligi igin
Ogrencilerin kariyer kesfi siirecinde bir meslege girmek icin gereken egitim, isteki tipik bir giiniin nasil
oldugu, hangi beceri setlerinin gerekli oldugu, bir meslekte hangi uzmanlik alanlarinin mevcut
oldugu, ortalama kazanglar/iicretler ve ongoriilen istihdam olanaklar1 hakkinda dogru bilgilere
erismeleri gerekmektedir (Curry ve Milsom, 2017; Falco ve Steen, 2018). Bulgular isbasi izlemenin
Ogrencilerin belirli bir kariyerin gerektirdigi nitelikler ile kariyer ozelliklerine (kazang, rutin
etkinlikler, kullarulan arag ve geregler, istthdam durumu, staj olanaklari, kariyerde yiikselme) iliskin
bilgilerini arttigim1 gostermistir. Swanson ve Fouad (1999) okuldan ise gegis siirecinin bireyci
acgiklamalardan ¢ok baglamsal bakis acisiyla ele alinmasi gerektigini is diinyasinda gerekli olan beceri
ve yetenek tiirlerinin yam sira kisi ve cevre oOzelliklerinin bir arada anlasilmasi gerektigini
belirtmektedir. Holland'in (1997), insan-¢evre uyumuna dayal1 tipoloji kuraminda vurguladig: gibi
Ogrencilerin yalmizca kendileri degil cesitli ¢alisma ortamlari-mesleki cevreler hakkinda daha fazla
bilgi sahibi olmalar1 ¢ok dnemlidir. Mevcut ¢alismadaki etkinlikte 6grenciler belirli mesleki ¢evrelerini
¢ok boyutlu olarak tanima, 6rnegin ¢alisma kosullar1 gibi mesleki ¢evrenin 6zelliklerini anlama firsati
bulmuslardir. Benzer bulgular Agre ve digerlerinin (2021) ¢alismasinda da rapor edilmistir. Agre ve
digerleri (2021) genetik danismanlig1 programina kayitli 55 6grenci ile gergeklestirdikleri ¢alismada 14
glnliik isbasi izleme calismasina katilan Ogrencilerin goriislerini incelemisler, tematik analiz
sonuglarina gore ogrencilerin genetik damismanligr konusundaki bilgilerini teyit ettiklerini ve/veya

netlegtirdiklerini belirtmislerdir.

Mevcut arastirmanin kariyer farkindaligna iliskin bulgulari, is bagi izleme uygulamasinin
Ogrencilerin kariyerle ilgili hatali/yanlhs inanglarini diizeltmemelerine ve mesleklerin ¢alisma kosullar
ve sonug beklentileri hakkinda gercekci beklentiler olusturmalarina katki sagladigini gostermistir.
Curry ve Milsom (2017) dgrencilerin genellikle sosyal medya aracilifiyla gercekgi olmayan kariyerler
bilgilerine maruz kaldiklarini belirmektedir. Ornegin, dizi ve filmlerde kariyerler genellikle yanlis ya
da gercekgi olmayan sekillerde tasvir edilmektedir ve bu gercekten uzak tasvirler bir¢ok 6grencinin
kariyer kararin etkileyebilmektedir. Oysa kariyer gelisimi siirecinde bir kariyeri dogru bir sekilde
kesfedebilmek, belirli bir meslege dair gercekgi bir bakis agis1 gelistirmek i¢in ¢ok 6nemlidir (Curry ve
Milsom, 2017). Buzzeo ve Cifci (2017) ingiltere’de isbasi izleme ve isyeri ziyaretleri etkinliklerini
inceledikleri literatiir taramasinda bu etkinliklerin 6grencilere egitim, kariyer karar1 verme ve is
diinyas: hakkinda bilgi sahibi olma firsatin1 verdigini ve meslekler hakkinda daha gercekci beklentiler

olusturmalarina katk: sagladigini ortaya koymuslardir. Dolayisiyla mevcut arastirmanin bulgulari,
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isbasi izleme c¢alismasinin 6grencilerin kariyere iliskin hatali inanglarmi diizeltmelerine ve kariyere
iliskin daha gercekgi bir bakis agis1 olusturmalarina yardimci oldugunu vurgulayan onceki arastirma

bulgulariyla paralel sonuglar ortaya ¢ikarmistir.

Arastirmada ortaya ¢ikan iiglincii tema, isbas: izlemenin 6grencilerin kariyer karari verme
siireclerine etkisini icermektedir. Bu temada ortaya cikan alt tema ve kodlar uygulamanin,
ogrencilerin akademik gelisim ve kariyer hazirliginda motivasyonunu artirdigina, 6grencilerin okul
yasami ve kariyer arasindaki baglantiyr kurmalarina yardima olduguna, kariyer 6z-yetkinligine,
kariyer kararligina, secenekleri ve uzmanlasma alanlarini fark ederek kariyer amaci belirlemelerine ve

kariyer ve yliksekogretim hedeflerine katki sagladigini gostermistir.

Isbagi izleme, genglerin deneyimledikleri mesleklerin ileride yapmak isteyecekleri meslekler
olup olmadigina karar vermelerine yardimc: olarak kariyer hazirhigina katkida bulunmakta, aym
zamanda, belirli mesleklere giris gerekliliklerinin farkina varmalarmi saglayarak gencin akademik
motivasyonunu artirmaktadir (Curry ve Milsom, 2017). Bu baglamda bulgular, is yeri temelli 6grenme
deneyimlerinin 6grencilerin akademik motivasyonunu artirdigini gosteren arastirma bulgulariyla
tutarhidir (Fletcher ve Tan 2021, 2022; Kenny ve digerleri, 2010). Ornegin Kenny ve ve digerleri. (2010),
is yeri temelli 6grenme programina kayitl 201 lise 6grencisi ile gergeklestirdikleri arastirmada dort yil
boyunca haftada bir giin gergeklestirdikleri isyeri ziyaretlerinin is umudu, 6zerklik destegi, akademik
motivasyon ve Ozyeterlik inanglarina etkisini incelemislerdir. Bu ¢alismanin sonuglari, ergenlerin
akademik motivasyonu ve Ozyeterligini arttirmada is yeri temelli 6grenmenin olumlu etkisini ortaya
gostermistir. Benzer sekilde, Visher ve digerleri (2004) arastirmalarinda is basi izleme etkinliklerine
katilan 6grencilerin liseden mezun olma, iiniversiteye giris sinavlarna girme ve yliksekdgretime

devam etme oranlarinin katilmayanlara gore daha yiiksek oldugunu ortaya koymuslardar.

Isbast izleme ayni zamanda genglerin deneyimledikleri mesleklerin istedikleri meslekler olup
olmadigina karar vermelerine yardima olarak kariyer hazirligina katkida bulunmaktadir (Buzzeo ve
Cifci, 2017). Mevcut arastirmanin bulgular1 onceki aragtirma bulgularini destekler niteliktedir.
Ornegin Kendrick ve digerleri (2020) 65 lise grencisi ile gerceklestirdikleri isbast izleme galismasinin
bulgularina gore, 6grencilerin tip ya da diger saghk bilimlerine ilgileri artirmis ve saglik alaninda
kariyer yapma ve iiniversiteye devam etme gibi kariyer karar1 olusturmalarini saglamistir. Benzer
sekilde, Karpa ve digerleri (2015) 32 tip 6grencisi ile gergeklestirdikleri aragtirmada isbasi izlemenin
Ogrencilerin yarisindan fazlasinin tip/bilim ile ilgili bir kariyer yapma kararlarimi etkiledigini ve

herhangi bir lisansiistii dereceye devam etme kararina katki sagladigini gostermistir.

Kariyer kararina katki temasinda ortaya ¢ikan bir diger bulgu uygulamanin 6grencilerin okul
yasami ve kariyer arasindaki baglanti kurmalarina yardimcr oldugudur. Lisede ders secimleriyle
birlikte, 6grencilerin segtikleri dersler ile devam etmek istedikleri fakiilteler ve meslekler arasinda

baglant1 kurmalar1 beklenir. Ancak 6grencilerin bircogu, derslerde 6grendiklerinin yiiksekogretimde,
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gelecekteki kariyerlerinde ya da siklikla ifade ettikleri gibi "gercek hayatta" ne ise yarayacagini
sorgulamaktadir. Johnson (2000), 6. ve 9. smifta inceledigi ¢alismasinda Ogrencilerin %80'ininin
aldiklar1 derslerle gelecekteki meslekleri arasinda baglanti kuramadiklarini tespit etmistir. Arrington’a
gore (2000) is basi izleme kariyer kesif asamasinda yer almasi gereken kritik unsurlardan biridir ve
ogrencilerin okulda gordiikleri derslerle is diinyas: ile olan iliskisi kurmalarina yardimci olmaktadir.
Bu baglamda, isbasi egitim calismalar: da dgrencilerin okul ve meslek arasinda baglanti kurmalarina
yardimci olmakta ve okuldan ise gecisi kolaylastirmaktadir (Lapan ve digerleri, 2003). Mevcut
aragtirmanin bulgular1 da uygulamanin, 6grencilerin okul ve dersler ile meslekler arasinda baglant:
kurmalarina, ders igeriklerinin farkli kariyerlerde hangi alanlarda kullanildigini netlestirmelerine

katki sagladig1 yoniindedir.

Arastirmada ortaya c¢ikan bir diger bulgu da isbasi izlemenin Ogrencilerin kariyer
ozyetkinligine katki sagladig1 yoniindedir. Yetkinlik beklentisi ve sonug beklentisinin arttirilabilecegi
programlar sayesinde 6grenciler erken eledikleri kariyer alternatifleri {izerinde yeniden diisiinme ve
yeni Kkariyer alternatifleri belirleme firsat1 bulabilirler (Isik, 2010). Sosyal Bilissel Kariyer Kurami,
isbas1 izleme calismalarini da igine alan isyeri temelli kariyer gelisimi uygulamalarinin 6grencilerin
kariyer gelisimini nasil etkileyebilecegini agiklamaktadir (Lent ve digerleri, 1999). Bu kurama gore, 6z
yeterlik inanci kariyer ilgilerinin, sonug beklentilerinin, se¢im ve performans hedeflerini belirleyen
faktordiir ve 6zyeterlik inancini olusturan kaynaklardan bir kismini da dolayli 6grenme yasantilar: ve
sosyal ikna olusturmaktadir (Bandura, 1997; Lent ve digerleri, 1999). Kisa vadeli isbasi izleme
uygulamalar1 6z yeterlik inancini olusturan iki kaynaga yer vermektedir. Isbasi izlemede mentor
gercek is yasantisina ait etkili bir rol model 6rnegi olmakta, dolayli 6grenme yasantilari sunmakta ve
ayni zamanda 6grencileri ikna edici mesajlara maruz birakmaktadir (Bandura, 1986; Lent ve digerleri,
1999). Isbasi izleme ile mentorun bir isi, faaliyeti gerceklestirdigini gormek, bir isi, faaliyeti nasil
gerceklestirdigi hakkinda konusmaktan daha etkili olmaktadir (Curry ve Milsom, 2017). Bununla
beraber bu deneyimi yasayan Ogrencinin sonu¢ beklentilerini sekillendirmesine de katki
saglamaktadir (Lapan, 2001). Alanyazinda isbasi izlemenin kariyer dzyeterligine katkisin1 gosteren
aragtirmalar bulunmaktadir. Ornegin, Lee ve digerleri (2021) Kore Egitim ve Istihdam Paneli'nin
2016'da akademik liselerdeki ikinci simif O0grencilerinin verilerini kullandiklari ve 5074 Orneklemi
igeren arastirmalarinda igbasi izlemeyi deneyimlemis olan 6grencilerin daha yiiksek diizeyde kariyer
ozyeterligi gosterdiklerini ortaya koymuslardir. Benzer sekilde Linnehan (2004), Kizini Ise Gotiir'
programina katilan 150 6grenci ile gerceklestirdigi arastirmasinda kisa siireli bir grenci-mentor
etkilesiminin bile 6grencinin kariyeri icin etkili oldugunu ve 6grencinin 6zyeterlik inanci ve dzgiiveni

ile iligkili olabilecegini gostermisgtir.

Sonug olarak, mevcut arastirmanin bulgulari, isbas: izlemenin kariyer kesif siirecinin 6nemli
bir parcas: olabilecegini ve lise 6grencilerinin kariyer alternatiflerini olusturmalarina ve belirli bir

kariyer hedefinin kendileri i¢in dogru se¢im olup olmadigini dogrulamalarina yardime olabilecegini
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ortaya koymaktadir. Buna ek olarak, dgrencilerin ¢ogu deneyimden memnun kalmis ve bu faaliyetin
meslekler hakkindaki bilgilerini artirdigini, kendi 6zelliklerini ve kariyer hedeflerini dogruladigim
veya gliclendirdigini hissetmistir. Bu baglamda, isbasi izleme c¢alismalarinin liselerde
yayginlastirilmasi, isbasi izlemenin planlanamadig1 ya da farkh kariyer alternatiflerine ulasmanin zor
oldugu yerlerde &grencilere sanal isbast egitimi firsatlari sunulmasi onerilebilir. Isbasi izleme dzellikle
farkli kariyer alternatiflerini tanimak isteyen sosyo-ekonomik agidan dezavantajli 6grenciler igin
kolayca erisemeyebilecekleri meslekleri kesfetme firsat1 saglayarak kariyer gelisimi siirecinde firsat

esitligine katkida bulunabilir.

Mevcut arastirmanin Tiirkiye’de isbasi izlemeye ilisin siurli sayidaki ¢alismadan biri olma
niteligi ile alana katki sagladig1 diisiiniilmekle birlikte, arastirma bazi siurhiklar icermektedir.
Arastirma nitel bir ¢alisma oldugundan, yalmizca biiyiiksehirde akademik egitim veren bir lisede
gerceklestirildiginden, calismanin bulgular1 genellenemez, ancak simurhiliklar g6z Oniinde
bulundurularak benzer durumlara aktarilabilir. Gelecekteki ¢alismalarin farkli cografi bolgelerden ve
ogrenci popiilasyonlarindan daha fazla sayida okul ve okul tiirtinii icermesi Onerilebilir. Daha
derinlemesine bilgi toplamak amaciyla goriismeler yapilmasi, eylem arastirmas:t ya da deneysel
calismalar gibi farkli arastirma yontemleri kullanilmasi Onerilebilir. Bulgular yalmzca 6grencilerin
kendi bildirdikleri verilere dayanmaktadir. Gelecekteki ¢alismalarda farkli kaynaklardan da (6rnegin,
Ogretmen, veli ve mentorlar) veri toplanmasi Onerilebilir. Mevcut arastirmada &grenciler tanimak
istedikleri bir meslegi segerek uygulamaya dahil olmuslardir. Gelecekteki uygulamalarda
uygulamanin islevselligini artirmak i¢in daha fazla sektdr ve mentor ¢alismaya dahil edilerek ve
uygulama giin sayisi artirilarak 6grencilerin birden fazla meslegi gézlemlemeleri saglanilabilir. Benzer
sekilde uygulama lise yillar1 boyunca yani 9, 10, 11 ve 12. Smiflarda gergeklestirilerek her yil

ogrencinin farkli bir meslegi gozlemlemesi saglanilabilir.
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Introduction

Due to globalization as well as technological and scientific developments, today's societies,
economies, and labor markets are undergoing rapid changes, and an increasing number of graduates
are joining the competitive labor market every year. All these changes have led many countries to
prioritize the development of government policies to facilitate students' transition from school to work
life (Kirazci et al., 2023; Yesilyaprak, 2012). For example, in OECD countries, projects are implemented
to help young people prepare for their careers and policies are developed for the education system to
ready students for the modern labor market. In these projects, the indispensability of career
counseling services is emphasized for young people to plan a future according to their interests and
abilities (OECD, 2021). In Tiirkiye, career counseling and vocational guidance services are emphasized
in the Education Vision Plan 2023 (MoNE, 2018). In fact, "career development" is defined as a main
development area in school counseling and guidance services in this country and studies on the
competency areas and outcomes identified for career development are included in all school types and
grade levels (MoNE, 2020). Today, career counseling services provided in schools should go beyond
the approach of "providing information about occupations" and should be a set of services that enable
students to acquire the knowledge and skills needed to make informed career decisions (Yuen et al.,
2018). Therefore, it is crucial to provide comprehensive and accessible career counseling services to
support students in their career process and prepare them for postgraduation education and

employment opportunities.

Preparing a young person for his or her professional future is one of the most important
developmental tasks during high school. During the high school years, students transform their self
and career awareness into career goals. In Super's career development model, the first two stages of
career development coincide with the school years, and the high school years are included in the
"exploration period," which spans ages 14-24 (Super et al.,, 1996). During the exploration period,
students begin to clarify what they want and their career goals and learn what skills they need for the
jobs they are interested in (Siyez, 2014). During this period, students try to obtain more information

about careers, identify career alternatives, and think about career opportunities (Isik, 2010). The focus
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of career counseling services provided during the exploration period is on increasing students' self-
awareness, career awareness, and social skills, and helping them align their interests, abilities, skills,
and professional values with their future education and career options (Falco and Steen, 2018; Rivera
and Schaefer, 2009). Given the career development needs of high school students, it is very important
to implement practices in the areas of self-awareness, career exploration, career goal setting, and

decision making and to evaluate the effectiveness of these practices.

In the literature, career development practices involving high school students have been found
to increase their knowledge of career processes, positively contribute to career self-efficacy, increase
their awareness and professional maturity, positively influence their independent decision making,
and support them in their career preparation efforts (Betz, 2007; Betz and Hackett, 2006; Brown and
Lent, 2004; Creed et al., 2007; Zhang et al., 2018). For instance, in a study conducted with 312 high
school students, Denault et al. (2019) found that extracurricular activities in which students
participated predicted an increase in career development activities in the following year, and career
development activities, which were considered a mediating variable, reduced students' career
indecision. In addition, career development activities have been found to increase school engagement
and motivation (Kenny et al., 2006; Perry et al., 2010), contribute to academic success (Farrington et al.,
2012), reduce discipline problems, facilitate school adjustment, and increase school attendance
(Skorikov, 2007; Skorikov and Vondracek, 2007; Solberg et al., 2002). In a longitudinal study of 8th,
10th, and 12th grade students, Lapan et al. (2003) found that students who received career
development services were more satisfied with their education, better prepared for the future, and
more self-confident. The participants in their study were more likely to continue their education in
subsequent years, were more satisfied with their jobs, and had higher overall life satisfaction (Lapan et
al., 2007). In summary, career development interventions in high school not only increase students'
self-awareness and career awareness and contribute to their career decision-making skills, but also

support their career self-efficacy, school adjustment, self-confidence, and life satisfaction.

In order for students to explore and clarify their career preferences, Super (1990) emphasized
the importance of students actively participating in exploration activities. Career exploration activities
conducted in schools can be categorized into two groups: school-based activities and workplace-based
activities. School-based exploration activities include career education activities, individual or group
counseling and/or guidance activities related to career development, utilizing tests and inventories in
the career decision process, and providing information about career alternatives and job opportunities
(Kenny et al., 2016; Turner and Lapan, 2013). Workplace-based activities include career interviews,
apprenticeships, vocational training, workplace visits, job shadowing, and internships (English, 2018).
Job shadowing is an activity based on connecting students with professionals in the work
environment. More specifically, it is an exploratory activity in which students follow a professional

(mentor) for one or more days to learn about a particular occupation, observe the mentor's daily work
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routine, and interview the mentor about the occupation (Giffin et al., 2018). Job shadowing provides
students with real-time career exploration and experiential learning opportunities (Agre et al., 2021;
Van Wart, 2020). As such, it contributes to students' career decision-making processes by helping them
match their own characteristics with those of the profession (Cho and Gao, 2009). By observing a
mentor at work, students can learn about the characteristics and standards required by the profession;
the knowledge, skills, and abilities needed; and current career-specific trends, as well as gain insight
into employee interactions, challenges faced, and the work culture in general (Curry and Milsom,
2017). In short, job shadowing provides students with a valuable experience in terms of

multidimensional awareness of both personal and professional characteristics.

Previous research suggests that job shadowing supports not only students' career
development but also their academic development and increase intrinsic motivation. Job shadowing
positively impacts students' attitudes toward school and increases their school engagement and
academic motivation (Kenny et al., 2006; Lapan, 2004; Solberg et al., 2002). Setting meaningful goals
and planning for those goals provides students with a sense of purpose and motivates them (Ryan and
Deci, 2000). In other words, job shadowing provides intrinsic motivation as students make connections

between school and their future lives, career goals, and current choices.

Job shadowing provides role models from different career fields for students who have
limited access to information and resources, come from low socioeconomic level families, and are
therefore disadvantaged in terms of social capital, thus providing equal opportunities for career
development for all students (Blustein et al., 2008; Kenny et al., 2016; Lee et al., 2021; Mulkerrin et al.,
2018). Therefore, it is clear that job shadowing contributes to equal opportunities in the career

development process among students from different socioeconomic backgrounds.

Although many studies have been performed abroad, studies on job shadowing in Ttirkiye are
mostly related to the internship and practicum activities of vocational education students. However,
some studies on the career processes of high school students have touched on job shadowing. For
example, Akkog (2012), in his study on students' career indecision according to sociodemographic
factors, suggested that job shadowing programs can be applied to overcome career indecision.
Civilidag et al. (2015), in their qualitative research on high school students' views on career guidance
activities, found that career guidance activities have functions in terms of self-knowledge, conscious
career choice, future planning, and career awareness. In the same study, when examining adolescents'
views on what can be done to benefit more from career guidance activities, it was found that
"workplace visits" was a prominent theme. Kepir-Savoly and Tuzgol-Dost (2020) aimed to test the
effect of the 12-session School-to-Work Transition Skills Program on the career adjustment and career

optimism of senior university students, and they gave a workplace observation task in the 10th session
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of the program. The participants shared the knowledge and awareness they gained in the process of

career development and career decision making through the job shadowing activity.

Taken together, these theoretical explanations and previous research findings indicate that job
shadowing plays a supportive role in the career development process. Previous studies in the
literature on job shadowing have mainly been conducted in higher education institutions or vocational
schools. Although job shadowing contributes to the career development of high school students, to the
best of the authors' knowledge, there is no research that examines the job shadowing experience in
academic high schools in Tiirkiye. Therefore, the purpose of the present study was to investigate the
contributions of one-day job shadowing to the career development of high school students. An answer

was sought to the following question:

1. How does the one-day job shadowing experience contribute to the career development of
high school students?

Methodology
Research Model

A case study model was used, which is defined as a design that examines a situation, event,
case, or phenomenon in depth in the context of real life (Yin, 2014). The case studied in the present
study was the job shadowing conducted by the school guidance and counseling service as part of

career development activities.
Study Group

The study group was selected through purposive sampling. Participation in the job shadowing
activity and voluntary participation in the study were set as inclusion criteria when determining the
study group. The study was conducted in a high school in a metropolitan city in Tiirkiye that selects
students based on the results of the High School Entrance Examination (LGS) and provides academic-
oriented education. The study group consisted of 38 students in the 11t grade (F = 21, M = 17) who
participated in a one-day job shadowing practice. The participants ranged in age from 16 to 18, with a

mean age of 17.01. The participants' families were mostly middle to upper socioeconomic level.
Job Shadowing Implementation Process

In preparation for the job shadowing practice, a form was first distributed to the 11 grade
students, asking them to list three occupations they would like to learn more about. The students were
then divided into groups according to their choices. The workplaces and organizations to be visited in
the study were identified and contacted, and the organizations and mentors who volunteered to host
the study were selected. After obtaining the necessary permissions for the implementation, the student
groups, accompanied by their classroom guidance teachers, visited the workplaces on the scheduled

dates. Thirty-five different workplaces, institutions, and organizations were included in the study.
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These institutions and organizations included public and private hospitals, a courthouse, law offices,
the city governorate, construction companies, hotels, food production factories, banks, an airport,
private therapy and counseling centers, and architectural firms. During the implementation, the
students were divided into groups of two to six and spent a day in the career environments they
wanted to learn about and observed the mentors. Forty-eight mentors from 35 different institutions
and organizations participated in the study. Each group observed professional activities with mentors
and learned about the work environment in which the profession takes place, and the tools and
equipment used in the profession. For example, students who went to the courthouse observed court
proceedings and then observed judges, prosecutors, and lawyers at work, while the students who
went to a construction company visited the construction site and the office and observed the work of
their civil engineer mentors. Similarly, students from all organizations observed their mentors at work.
The students also had the opportunity to talk to their mentors about their career processes, ask
questions about career development, and share their experiences. The entire implementation process

took three days.
Data Collection Tools

In order to collect the research data, a questionnaire was prepared, the first part of which
contained personal information and the second part of which contained three open-ended questions
about their evaluation of the job shadowing experience. In the personal information section, in
addition to age and gender information, the students were asked to write down the occupation or
occupations they thought they would have chosen before the job shadowing experience and the
occupation or occupations they thought they would choose after the experience. The questions used to
evaluate the job shadowing experience are as follows: "How did the job shadowing experience
contribute to your self-awareness?", "How did the experience contribute to your understanding of the

profession?”, and "How did the experience impact your career decision-making process?".
Data Collection

Prior to data collection, permission was obtained from the university's scientific research
ethics committee (ethics committee decision no.: 03.04.2023 date and 148 numbered decision). Before
the application, the students were informed about the research and those who agreed to participate
were enrolled in the study after informed consent forms and parental permission were obtained. On-
site supervision was provided by the school counselor. The administration of the questionnaires to the
participants was carried out by the first author, an independent researcher, in the classroom after the

job shadowing activity.
Data Analysis

The qualitative data were analyzed by examining the responses to open-ended survey

questions. The researchers used coding to independently categorize the data (Saldana, 2013). The
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students' responses to the survey questions were first analyzed individually by the researchers
through content analysis and themes were identified through coding. Next, the categories created by
the researchers were compared and the main themes were arrived at according to these categories and
the subthemes that made up each main theme were determined. Once the main themes were agreed
on, the data were re-coded by two researchers using the organized themes and codes. Coding
inconsistencies were discussed and resolved with analytical justification. In the findings section, the
participant's gender and a number were included when presenting quotes related to the themes. In
order to increase the reliability and validity of the research, all procedures followed in the research
were explained in detail. During the data collection process, an attempt was made to increase the
internal validity of the study by asking questions to cover the self-awareness, professional recognition,
and decision-making dimensions of the students' career development experiences. To ensure the
external validity of the study, the study group, data collection instruments and process, data analysis,
and findings were explained in detail (Lincoln and Guba, 1985). To ensure reliability, the raw data and
code lists obtained from the data collection forms were kept unaltered, and the findings were
presented according to the original and using direct quotations. Quotations from participants'
statements related to themes and subthemes were included as much as possible. Sufficient time was
spent coding the data and, to ensure interrater reliability, themes were finalized by consensus by

meeting at intervals as codes and themes were created.
Ethical Approval of the Research

In this study, all the rules specified in the "Directive on Scientific Research and Publication Ethics of
Higher Education Institutions" were followed. None of the actions specified in the second section of
the guideline under the title "Actions contrary to scientific research and publication ethics" have been

carried out.

Ethics committee permission information: Name of the ethics review board= Akdeniz University

Social Sciences and Humanities Scientific Research and Publication Ethics Committee
Date of Ethical Review Decision=03.04.2023
Ethical Review Decision Number=148

Findings

According to the results, 37 students responded to the question about the profession the
student had been thinking of choosing before the job shadowing and the profession the student was
thinking of choosing after the job shadowing. Twenty (54.1%) of the 37 students who responded to this
question changed the profession they wanted to choose or clarified their options after the job
shadowing. The other 17 (45.9%) students did not change their career decision. The qualitative

findings from the content analysis were grouped into three main themes: "contribution to self-
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"none

awareness," "increase in career awareness," and "impact on career decision-making processes." The

themes, subthemes, and codes are shown in Table 1.

Table 1. Themes, subthemes, and codes of the job shadowing experience

Contribution to Self-Awareness

Subthemes Codes

Exploring personal traits Personal traits
Characteristics that need improvement
Relationship between personal traits and
profession

Career barriers and support Challenges and Barriers
Benefits, Opportunities, and Support

Increase in Career Awareness

Subthemes Codes
Career Information Required Qualifications
Career Features

Correcting misconceptions about careers Working conditions and outcome expectations

Impact on Career Decision-making Processes

Subthemes Codes
Contributing to career decisions Academic Development and Motivation

The Connection Between School and Career
Increased Career Self-Efficacy
Career Decidedness

Career goal setting Identifying Options and Areas of Specialization
Clarify Career Goals and College Choices

1. Contribution to Self-Awareness

The theme of contributing to self-awareness consisted of two subthemes: exploring personal
characteristics and career barriers and support. According to the findings, there were three codes in
the personal characteristics subtheme: discovering the characteristics one has, identifying the
characteristics that need to be developed, and the relationship between personal characteristics and
the qualifications required by the profession. In the first code, the participants indicated that they
discovered their personal characteristics. These characteristics included career interest, talent,
personality traits, career values, skills, and self-efficacy. Examples of statements related to this code
are given below:

"While observing in the lab, I realized that my inquisitive personality is developed and that I

am interested in different types of research. Especially the time I spent in the cord blood bank
was very interesting." (F26)

"I am not an emotional person and I realized that I have an advantage in this respect. I got to
know myself better. I became aware of qualities I have that I cannot yet name." (F7)
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"It became clear that I did not imagine myself in the field of medicine yet. But I realized that I
am very interested in biochemistry and topics related to cells. My favorite subjects in school
are biology and chemistry." (F17)

The second code of the personal characteristics subtheme was the identification of
characteristics that need to be developed. Examples of participant statements related to this code are
given below:

"Actually, I wanted to do this job without knowing much about it and I was a little afraid that I

couldn't do it. But with this activity I became aware of the areas I need to improve in me and I
think it will help me to fill these shortcomings." (M38)

"It showed me that I need to improve my communication with people." (F23)

In the final code under this subtheme, the participants indicated that their awareness of the
relationship between their personal characteristics and the qualifications required by the occupation
had increased. Sample statements are shown below:

"After this activity, I realized that my empathy skills and personality will contribute positively
to my career." (F6)

"l like to plan things a lot. The reason why I wanted to learn about architecture is that
architecture is also a planning profession. I realized that planning professions like architecture
would make me happier." (M34)

"It helped me to understand the degree of adequacy of the qualities I thought I had, to
understand whether I belonged to this profession, and to reveal my love of management."
(M9)

"This activity allowed me to identify the place where I would be happy by seeing the work
areas. I had the opportunity to evaluate how much my skills are a match to the job I want."
(M30)

"I think I really know myself. I think the piloting profession is for me, that is, I think it is the
right profession for those who need a lot of attention, who can keep their composure even in a
crisis, so I think I have chosen the right profession." (F31)

" realized that this job is perfect for me. I am very active. Civil engineering is a very active
profession. I also wanted a job where I could earn good money and move up. I learned that
companies abroad pay good salaries. For example, my mentor worked in Dubai.” (M37)

The subtheme of career barriers and support under the theme of contributing to self-
awareness consisted of two codes. In the first code, the participants expressed the aspects of the
professions that they thought they would have difficulty with and perceived as barriers. Examples of

expressions related to this code are as follows:

"I got to know my profession better; I learned in advance what difficulties I might face.” (M5)

"There were only two girls in the mechanical engineering group, and they said it was a
difficult profession for girls and suggested industrial engineering or architecture. But that
made me even more ambitious, and I believed again that I could do it." (F18)
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"We also talked about the difficulties of the profession that day. For example, they faced
problems such as not being able to do the job properly when they graduated and entered the
business world. They said that institutions such as life coaching centers, which were opened
by people who were not very educated, limited their scope of work, that the government
could not develop a proper working policy in this field because it did not understand the
importance of psychology, and that they received very low pay when they first started
working. After hearing this, I learned what I am willing to have to risk." (F32)

The second code for this subtheme included participants' views on career-related benefits,
opportunities, and support. For example, one participant expressed her thoughts as follows:

"I've wanted to be in civil aviation since childhood. I did not know the number of women

pilots in our country. When I saw the woman pilot, my courage grew. I think I can take on this

job with my feminist personality and become one of the increasing number of women pilots."
(F19)

2. Increased Career Awareness

The theme of increased career awareness includes views on career information and correcting
misconceptions about careers. The career information subtheme codes included required
qualifications and career features. As the first code of this theme, the participants indicated that their
level of knowledge about qualities such as talent, personality traits, skills, and education related to the
career increased. Sample participant statements are presented belowr:

"l realized that judges and prosecutors are not as serious as I had expected when making

decisions, that is, they are not as authoritarian. I also learned that there are differences
between being a lawyer or a judge and prosecutor in terms of personal characteristics.” (M3)

"I was enlightened about the process of carrier progression in the profession and the skills that
should be possessed." (M4)

"I understood what exactly is done in the profession and what kind of qualities one should
have. I gained a lot of new information about the profession." (M24)

As a second code of carrier information, it was observed that the participants received
information about the occupational characteristics and working conditions. This information included
earnings, routine activities, tools and equipment used, employment status, internship opportunities,
and career advancement opportunities. Sample participant statements related to this code are as
follows:

"] learned about the difficulties and good aspects of the job. For example, I learned that long

trips do not affect family life much and that it has many economic and social contributions.
And the importance of the physics course.” (M36)

"I learned all the difficulties and conveniences, advantages and disadvantages, how and where
I can work, from the salary to in which cities they are hired most, how I should treat people,
training requirements, whether I will do an internship, and which universities have good
education." (F7)

"I have seen that cases are usually investigated before the hearing and decisions are made only
during the hearing.” (M3)
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"] learned about the functioning of the profession by watching different cases. It was nice to
see it live." (M11)

"In the past, a lot of work was done by drawing in architecture; now a lot of things are done
with computers and I am a person who likes using rulers a lot. So, it was a bit disappointing.
But the computer saves time." (F13)

"Since I observed the cases in practice, I was able to observe exactly what the judges,
prosecutors, and lawyers were doing and identify their shortcomings as an outside observer."
(F1)

The subtheme of correcting misconceptions about careers involved participants forming
realistic expectations about the working conditions and outcome expectations of careers. Sample

statements are presented below:

"Ever since I started thinking about being a psychologist, I thought that my emotionality
would affect my profession badly in the future. I learned that being a psychologist would not
affect my daily life too much and that I would not be constantly questioning people's
behavior. I also learned that I could get help and supervision from my colleagues and
psychiatrists in difficult cases and do the job effectively." (F6)

"] learned what I could and could not do, both physically and mentally, about the profession
of dietetics. I also realized that I was taking some things too lightly. While before I thought
that school would be over soon or that I would make an easy living, now I realize that this is
not the case." (F14)

"As part of this project, I went to a therapy center. I saw the workplaces of the profession I
wanted to choose. The mentor told me about the characteristics of the profession. What made
me happy was this: I am emotionally sensitive, and I used to think that this was an obstacle to
becoming a psychologist. But the mentor said that almost everyone who chooses this
profession has this sensitivity and that it is suitable for this profession. So, I think I am suitable
for this profession." (F32)

3. Impact on Career Decision-Making Processes

The theme of impact on career decision-making processes consisted of the subthemes of
contribution to the career decision-making process and career goal setting. According to the findings,
the subthemes of contribution to career decision-making process included motivation for academic
development and career preparation, connection between school life and career, increase in career
self-efficacy, and career decidedness. The participants indicated that they experienced an increase in
motivation for academic development and career preparation. Examples of participant statements are
as follows:

"I learned that my interest in this career was not in vain, how my interest will help me in my

career and promotion, and what I can do more easily and successfully with my personal
characteristics." (M15)

"I couldn't weigh my desire for the profession. When I studied the projects and the buildings
and when I listened to the experiences of the architect mentors, I realized that I was excited, I
listened carefully, and I explored it in detail. Then I said, "Architecture is the job for me. I want
it." (F13)
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In the subtheme of contributing to career decision making, the participants mentioned

awareness of the connection between school and career. Sample participant statements are presented

below:

"It contributed a lot to me personally. I learned which university I should study at, which
courses I should take, which courses are important in high school, what kind of questions I
will face in the aptitude exams, and the advantages and disadvantages of the profession."
(F19)

"] learned about the educational process required for the profession and understood how
much I should study, and which courses I should focus on." (F35)

"I realized the usefulness of the courses we studied in high school. I realized that trigonometry
is very important for civil engineering. I thought it was useless after high school." (M37)

Similarly, the participants reported an increase in self-efficacy regarding their intended career

after the activity.

"While talking to the mentor, who will be my colleague in the future, I realized that I have
really come a long way in the four years I have been studying psychology so far, and that I can
even understand the terms very well. My motivation is increased." (F10)

"The fact that the profession requires a language-oriented education did not discourage me. I
think I will succeed because my language is good enough.” (M19)

The participants also reported an increase in their determination to pursue their intended

career. For example, one participant stated:

"l imagined myself in this position and I liked this profession more. I am more determined
about this career." (F1)

The subtheme of career goal setting consisted of two codes: realizing options and areas of

specialization and clarifying career goals and college preferences. In the first code, participants

indicated that they became aware of different career options and areas of specialization in their

intended career. Sample statements from the participants are presented below:

"It helped me determine what area I wanted to specialize in medicine. I wanted to specialize in
obstetrics, but I also realized that I wanted to study dermatology.” (F28)

"It answered my questions about genetic engineering and made me think about that
profession for the future." (F26)

"] learned about food technology and realized that I might be interested in this profession. My
career options increased." (F29)

"Before this activity, I wanted to be a mechatronics engineer. During this project I met electrical
and electronic engineers. I learned more about this profession. I think it could be more
suitable for me". (M33)

"I started thinking about architecture. Before I didn't think about architecture at all, but now I
realize that it might be something for me." (M34)
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The second code in the career goal setting subtheme was formed by participants who
indicated that they had clarified their career goals and college preferences. Examples of participant
statements are as follows:

" realized for sure that I cannot study medicine. I will not be able to study medicine for six

years and prepare for the medical specialization exam because I already consider the current

courses unnecessary and ridiculous. Thanks to this project, I realized what I can do and what I

am not interested in. This activity has influenced the universities I will choose, instead of
choosing a profession". (F17)

"Before the project, I was undecided about physiotherapy, and I was interested in every
profession. Now it is easier for me to decide. I know what I want. When I went there and saw
the environment, it became clear what I wanted." (F25)

"I learned whether I am really suitable for the profession of nutrition and dietetics, whether I
can do it, or whether the job opportunities are what I expected." (F27)

Discussion and Conclusion

The purpose of the present study was to explore students' perceptions of job shadowing and
its possible contributions to their career development processes based on their experiences. The results
of the content analysis were categorized into three themes: "contribution to self-awareness," "increase
in career awareness," and "impact on career decision-making processes." These themes and subthemes

show the contribution of job shadowing to students' awareness in the career choices and the career

decision-making process.

The main goal of career development studies in high school is to increase self-awareness and
career awareness (Falco and Steen, 2018). According to the findings of the current study, almost all
students who participated in the study stated that job shadowing had a positive impact on gaining
self-awareness and career clarity. According to Van Wart (2020), job shadowing helps students
determine if their skills, interests, and values are compatible with their career. When analyzing the
theme of personal characteristics, the job shadowing experience helps students discover their
individual characteristics such as career interests, skills, physical characteristics, and career values, as
well as the characteristics they need to develop in line with a specific career goal. Kosine and Lewis
(2008) emphasized that job shadowing helps adolescents learn about what they like to do and the
skills required by careers and encourages them to conduct more in-depth career research. These
findings highlight the contribution of job shadowing to the self-awareness dimension of career
exploration research (Curry and Milsom, 2017). The results of the content analysis showed that the
students who participated in the study gained awareness of the requirements of occupations and the
relationship between personal characteristics and the qualifications required. This is consistent with
the findings of previous studies that revealed the perceived benefits of job shadowing in different
samples. For example, in a study of 61 pre-medical students, Wang et al. (2015) observed that students

who participated in job shadowing and completed both pre- and postprogram questionnaires were
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more knowledgeable about the roles and responsibilities of physicians, and there was a significant
increase in students' familiarity with physician responsibilities and awareness of physician—patient

interactions.

Another finding related to self-awareness was that the participating students' awareness of
career barriers and support mechanisms increased. Lent et al. (1999) note the importance of career
counseling practices that enable students to obtain realistic information about careers and to evaluate
social support and barriers in the transition from school to work. In this regard, the study's findings
regarding students' career barriers and supports were consistent with Turner and Lapan's (2002)
study. They examined the contributions of career support to career interest and career self-efficacy in a
study of 139 secondary students who participated in a one-day job shadowing study. At the end of the
study, they found that career exploration activities, including job shadowing, and various models of
involving adults with nontraditional careers in the career process reduced the effects of gender

stereotypes as a career barrier.

The second prominent theme in the research is career awareness. Career awareness requires
that students have access to accurate information about the education required to enter a career, what
a typical day at work looks like, what skill sets are required, what specializations are available in a
career, average earnings, and projected employment opportunities (Curry and Milsom, 2017; Falco
and Steen, 2018). The results showed that job shadowing increased students' knowledge of the
qualifications required for a particular occupation and the characteristics of the occupation (earnings,
routine activities, tools and equipment used, employment status, internship opportunities, and career
advancement). Swanson and Fouad (1999) state that the transition from school to work should be
approached from a contextual perspective rather than individualistic explanations, and that the types
of skills and abilities required in the world of work, as well as the characteristics of the person and the
environment, should be understood together. As Holland (1997) emphasizes in his typology theory
based on human-environment fit that it is very important for students to learn more not only about
themselves but also about different work environments. During the activity in the present study, the
students had the opportunity to get to know a specific professional environment in a
multidimensional way, for example, to understand the characteristics of the professional environment
such as working conditions. Similar findings were reported in the study by Agre et al. In their study of
55 students enrolled in a genetic counseling program, Agre et al. (2021) examined the opinions of the
students who participated in the 14-day job shadowing study, and according to the results of the
thematic analysis, they stated that the students confirmed and/or clarified their knowledge about

genetic counseling.

The results of the current study on career perceptions showed that the practice of workplace

observation contributed to correcting students” misconceptions about careers and forming realistic
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expectations about the working conditions and outcome expectations. Curry and Milsom (2017) argue
that students are often exposed to unrealistic career information through social media. For example,
television shows and movies often portray careers in inaccurate or unrealistic ways and these
unrealistic portrayals may influence many students' career decisions. However, the ability to
accurately explore careers during the career development process is critical to developing a realistic
view of a particular profession (Curry and Milsom, 2017). In a literature review on job shadowing and
workplace visits in the UK, Buzzeo and Cifci (2017) found that these activities provide students with
opportunities to learn about education, career decision-making, and the world of work, and contribute
to the formation of more realistic expectations about professions. Therefore, the results of the current
study are consistent with the findings of previous studies that emphasize that job shadowing helps

students correct their misconceptions and form more realistic perspectives about careers.

The third theme that emerged from the research includes the impact of job shadowing on
students' career decision-making processes. The subthemes and codes that emerged in this theme
indicated that the job shadowing increased students' motivation for academic development and career
preparation, helped students make the connection between school and careers, and contributed to
career self-efficacy, career decision making, and career goal setting by identifying options and areas of

specialization and career and college goals.

Job shadowing contributes to career readiness by helping young people determine whether
the occupations they experience are ones they would like to pursue in the future, and it also increases
young people's academic motivation by making them aware of the entry requirements for certain
occupations (Curry and Milsom, 2017). In this regard, the findings are consistent with research
showing that workplace-based learning experiences increase students' academic motivation (Fletcher
and Tan 2021, 2022; Kenny et al., 2010). For example, in a study of 201 high school students enrolled in
a workplace-based learning program, Kenny et al. (2010) examined the effects of weekly workplace
visits over four years on career aspirations, autonomy support, academic motivation, and self-efficacy
beliefs. The results of their study showed the positive effect of work-based learning in increasing
adolescents' academic motivation and self-efficacy. Similarly, Visher et al. (2004) found that students
who participated in job shadowing activities were more likely to graduate from high school, take

college entrance exams, and continue in higher education than those who did not.

Job shadowing also contributes to career preparation by helping young people decide if the
careers they experience are the ones they want to pursue (Buzzeo and Cifci, 2017). The results of the
current study support previous research. For example, Kendrick et al. (2020) conducted a job
shadowing study with 65 high school students and found that it increased students' interest in
medicine and other health sciences and helped them make career decisions, such as pursuing a career

in the health field or attending college. Similarly, Karpa et al. (2015) conducted a study with 32
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medical students and found that job shadowing influenced more than half of the students' decision to

pursue a career in medicine/science and contributed to their decision to do a graduate degree.

Another finding related to contributing to career decisions is that job shadowing helps
students make the connection between school and career. When choosing courses in high school,
students are expected to make connections between the courses they choose and the majors and
careers they want to pursue. However, many students wonder how what they learn in their courses
will be useful in higher education, in their future careers, or, as they often put it, in "real life”. Johnson
(2000), in his study of 6th and 9th graders, found that 80% of the students were unable to make
connections between the courses they were taking and their future careers. According to Arrington
(2000), job shadowing is a critical element that should be included in the career exploration phase and
helps students relate the courses they are taking in school to the world of work. In this context, job
shadowing activities also help students make the connection between school and work and ease the
transition from school to work (Lapan et al., 2003). The results of the current study also suggest that
the practice helped students to make connections between school, courses, and careers and to clarify

the areas in which course content is used in different careers.

Another finding of the present study is that job shadowing contributes to students' career self-
efficacy. Through programs that can increase competency and outcome expectations, students may
have the opportunity to reconsider the career alternatives they eliminated early on and identify new
career alternatives (Isik, 2010). Social cognitive career theory explains how workplace-based career
development practices, including job shadowing, can influence students' career development (Lent et
al., 1999). According to this theory, self-efficacy beliefs are the factor that determines career interests,
outcome expectations, choices, and performance goals, and some of the sources of self-efficacy beliefs
are indirect learning experiences and social persuasion (Bandura, 1997; Lent et al., 1999). Short-term
job shadowing involves two sources of self-efficacy beliefs. In job shadowing, the mentor serves as an
effective role model example of real work life, provides indirect learning experiences, and exposes
students to persuasive messages (Bandura, 1986; Lent et al., 1999). In job shadowing, seeing the
mentor perform a task or activity is more effective than talking about how the mentor performs a task
or activity (Curry and Milsom, 2017). In addition, it helps shape the outcome expectations of the
student who has this experience (Lapan, 2001). There are studies in the literature that demonstrate the
contribution of job shadowing to career self-efficacy. For example, Lee et al. (2021) found that students
who had experienced job shadowing had higher levels of career self-efficacy in their study, which
included 5074 samples and used data from the 2016 Korean Education and Employment Panel for
sophomores in academic high schools. Similarly, Linnehan (2004) showed in his research with 150
students who participated in the "Take Your Daughter to Work" program that even a short-term
student-mentor interaction influences the student's career and can be related to the student's self-

efficacy beliefs and self-confidence.
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In conclusion, the results of the current study suggest that job shadowing can be an important
part of the career exploration process and can help high school students formulate career alternatives
and confirm whether a particular career goal is the right choice for them. In addition, most students
were satisfied with the experience and felt that this activity increased their knowledge of careers and
confirmed or reinforced their own attributes and career goals. In this context, it may be recommended
to expand job shadowing studies in high schools and to offer virtual job shadowing opportunities to
students in places where job shadowing cannot be scheduled or where it is difficult to access different
career alternatives. Job shadowing can contribute to equity in the career development process by
providing opportunities to explore occupations that may not be easily accessible, especially for

socioeconomically disadvantaged students who want to learn about different career alternatives.

Although the current research is thought to contribute to the field by being one of the few
studies on job shadowing in Tiirkiye, it has some limitations. Since the research is a qualitative study
and was conducted only in a high school providing academic education in a metropolitan city, the
findings of the study cannot be generalized, but can be transferred to similar situations considering
the limitations. It may be recommended that future studies include a larger number of schools and
school types from different geographic regions and student populations. In order to gather more in-
depth information, it may be recommended to use different research methods such as interviews,
action research, or experimental studies. The findings are based solely on self-reported data from
students. In future studies, it may be recommended to collect data from multiple sources (e.g.,
teachers, parents, and mentors). In the current study, students participated in the exercise by choosing
a profession they wanted to know about. To increase the functionality of the application in future,
more sectors and mentors can be included in the study and the number of days can be increased so
that students can observe more than one occupation. Similarly, the application can be implemented
throughout the high school years, i.e., 9th, 10th, 11th, and 12th grades, so that the student can observe

a different occupation each year.
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