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Oz
Giris: Ozel egitim 6gretmenligi, son yillarda siklikla tercih edilen popiiler bir meslek haline gelmistir. Bu meslegin

neden tercih edildigi ise 6nemli bir merak konusu olarak karsimiza ¢ikmaktadir. Arastirmanin amaci, 6zel egitim
boliime yerlesen 6gretmen adaylarinin meslek tercih nedenlerinin goriislere dayali olarak incelenmesidir.

Yontem: Bu arastirmada nitel arastirma modellerinden olgubilim (fenomenoloji) modeli kullanilmustir.
Aragtirmanin katilimcilarim Karadeniz ve I¢ Anadolu bélgelerinde bulunan dért farkli iiniversitede 6grenim géren
182 o6zel egitim O6gretmenligi lisans programi birinci siif 6grencisi olusturmaktadir. Arastirmanin verileri
aragtirmacilar tarafindan olusturulan veri toplama formu araciligiyla ¢evrimigi olarak toplanmistir. Elde edilen
veriler, MAXQDA programi ile analiz edilmistir.

Bulgular: Yapilan analizler sonucunda elde edilen bulgulara gore, 6grencilerin 6zel egitim bolimiini 6zgeci
nedenlerden dolayi tercih ettigi, boliime karst olumlu duygular hissettikleri ve mesleklerine iliskin ileriye dontik
cogunlukla kisisel hedefler belirledikleri goriilmiistiir. Ogrencilerin cogu, boliimii tercih etmeden 6nce arastirma
yapmis ve dzel egitim alaniyla iliskili kisilerden bilgi almistir. Ogrencilerin béliimii tercih etmelerinde etkili olan
kisilerin ¢ogunlukla aile iiyeleri oldugu sonucuna ulasilmistir. Son olarak, dgrencilerin ¢ogu, 6zel egitim
ogretmenligini kisiliklerine uygun gordiiklerini ifade etmislerdir.

Tartisgma: Arastirma sonuglart genel olarak degerlendirildiginde, 6zel egitim &gretmenliginin en ¢ok 6zgeci
nedenlerden dolay1 tercih edildigi ve tercihlerin ¢ogunlukla arastirilarak ve bilingli bir sekilde yapildig
goriilmektedir. Bu durumun 6grencilerin ileriki mesleki basarilar1 agisindan 6nemli ve umut vaat edici oldugu
diistintilmektedir.
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Giris

Egitim bagimsiz bir yasam i¢in bireylerin gereksinim duydugu bilgi, beceri ve davranislarin
kazandirilmasini saglayan bir silirecti. Bu siire¢ belirli amaglar dogrultusunda o6nceden planlanarak
gergeklestirilmektedir (Simsek, 2020). Egitim siireci kapsaminda olusturulan amaglar, genel bir nitelik tagimakla
birlikte bazi1 bireyler i¢in daha farkli ve daha bireysel bir nitelikte hazirlanabilmektedir. Bu gruplardan biri 6zel
gereksinimli bireylerdir. Ozel gereksinimli bireyler dzel egitim hizmetleri yonetmeliginde “Bireysel ve gelisim
ozellikleri ile egitim yeterlilikleri agisindan akranlarindan anlamli diizeyde farklilik gdsteren birey” olarak
tanimlanmaktadir (Ozel Egitim Hizmetleri Yonetmeligi [OEHY], 2018). Bu bireyler sahip olduklar1 farkliliklar
nedeniyle diisiinme, akil yiirlitme, iletisim kurma, isitme, gorme, sosyallesme ve hareket etme gibi konularda
glicliikler yasamaktadir (Hallahan vd., 2014). Yasanan giicliikkler egitim siirecini dogrudan etkilemekte ve 6zel
gereksinimli bireylerin dgrenme ihtiyaclarimin farklilasmasina neden olmaktadir. Farkli 6grenme 6zelliklerine
sahip olmalari, programlarin, ortamlarin ve materyallerin bu 6zelliklere cevap verebilecek sekilde diizenlenmesini
ve bu diizenlemeleri yapabilecek nitelikte yetismis personelin ¢calismasini gerektirmektedir (Heward vd., 2016).
Bahsedilen tiim bu diizenlemelerin yapilabilmesi ancak 6zel egitim hizmetleri ile miimkiindiir. Tiirkiye’de 6zel

gereksinimli bireylerin egitsel gereksinimleri MEB’e bagli resmi ve 6zel kurumlarda 6zel egitim 6gretmenleri
tarafindan karsilanmaktadir (OEHY, 2018; Ozel Egitim Kurumlar1 Yonetmeligi [OEKY], 2012)

Ozel Egitim Ogretmenligi

Ozel egitim, dzel gereksinimli bireylerin egitsel ve sosyal gereksinimlerinin karsilanmasi amactyla
tasarlanmig egitim programlari ve 6zel olarak yetistirilmis personel ile uygun ortamlarda siirdiiriilen egitim olarak
tanimlanmaktadir (OEHY, 2018). Ozel egitim hizmetlerinin yiiriitilmesinde aktif olarak gérev alan personel
gruplarindan birisi 6zel egitim 6gretmenleridir (OEHY, 2018; OEKY, 2012). Ozel egitim dgretmenleri duygu ya
da davranis problemleri, gérme yetersizligi, isitme yetersizligi, zihin yetersizligi, agir diizeyde yetersizlik ve erken
cocuklukta 6zel egitim gibi kritik alanlarda uzmanlasmis kisilerdir (Turnbull vd., 2013).

Ogretmen yetistirme siireci Tiirkiye’de uzun yillar boyunca MEB sorumlulugunda yiiriitiilmiis, daha
sonra 1982 yilindan itibaren Yiiksekogretim Kurumu'na (YOK) devredilmistir (Akdemir, 2013; Karsli & Giiven,
2011). Ogretmen yetistirme siirecinin YOK’e devredilmesiyle birlikte 6zel egitim dgretmeni yetistirilmesine
yonelik ilk lisans programi 80°li yillarda sirastyla Anadolu Universitesi, Gazi Universitesi ve Ankara Universitesi
tarafindan baglatilmistir. Bu tarihlerden bu yana 6zel egitim 6gretmeni yetistiren 6gretmenlik programlarinin artis
gosterdigi goriilmektedir (Citil, 2017). Ozel egitim 6gretmenlerinin yetistirilmesini saglayan lisans programlari ilk
olarak Anadolu Universitesi’nde 1990 yilina kadar “Ozel Egitim Ogretmenligi Programi” olarak yiiriitiilmiistiir.
Anadolu Universitesi ve diger tiim iiniversitelerde 90’11 yillarin bagindan 2016 yilina kadar genel olarak zihin
engelliler ogretmenligi, isitme engelliler &gretmenligi, gérme engelliler 6gretmenligi ve istiin zekalilar
dgretmenligi olarak ayr1 programlar seklinde diizenlenmistir. 2016 yilinda YOK tarafindan yapilan diizenlemeyle
birlikte ise 6zel gereksinime dayali ayri yiiriitiilen programlarin 6zel egitim 6gretmenligi lisans programi olarak
tek bir ¢at1 altinda toplandig1 goriilmektedir. Giincellenen lisans programi, tek bir programda zihin yetersizligi,
otizm spektrum bozuklugu (OSB), isitme yetersizligi, ¢oklu yetersizlik, gérme yetersizligi, 6zel 6grenme giicliigii
ve Ozel yetenek gibi oldukga gesitli 6zel gereksinim alanlarinda egitim firsatt sunmaktadir. Bu programdan mezun
olan 6zel egitim &gretmenleri, 6zel egitim siniflari, rehberlik ve arastirma merkezleri, destek egitim odalart,
hastane ortami, ev ortami ve 6zel 6zel egitim ve rehabilitasyon merkezleri gibi cesitli 6zel egitim ortamlarinda
gorev alabilmektedir (OEHY, 2018; OEKY, 2012). Baska bir ifadeyle 6zel egitim dgretmenleri 6zel gereksinimli
bireylerin egitim gordiigii tim ortamlarda gdrev alabilmektedir.

Ozel gereksinimli bireylerin egitim gordiigii ortamlara gére raporlanan giincel veriler, drgiin egitim
kurumlarinda egitim goren 6grencilerin 472 binini 6zel gereksinimli bireylerin olusturdugunu goéstermektedir. Bu
ogrencilerin 357 bini kaynastirma/biitiinlestirme uygulamalar1 kapsaminda egitim gormekte yaklasik 115 bini ise
ozel egitim smiflarinda egitim gormektedir (MEB, 2022a). MEB tarafindan yayinlanan son yillardaki verilere
(MEB, 2020; 2021a; 2022a) gore egitim ortamlarina yerlestirilen 6zel gereksinimli §grencilerin sayisinin her gegen
yil artis gostermektedir. Sayilardaki artisin, bu alandaki yetismis personele olan ihtiyacin da artmasina neden
oldugu ifade edilmektedir (Boe, 2006; Peterson & Showalter, 2010). OEHY’ye gore dzel egitim siniflarinin simif
mevcudu okul dncesinde en fazla bes; ilkdgretimde en fazla 10; ortadgretimde ise en fazla 15 olabilmektedir. OSB
olan 6grenciler i¢in ise bu say1 tiim kademelerde en fazla dorttiir. Bunun yani sira bu siniflarin tiimiinde iki 6zel
egitim 0gretmeni gorev almaktadir. Genel egitim siniflarina gore daha az 6grencisi olan siiflarda iki 6gretmenin
gorev almasi bu alandaki yetigmis personele olan ihtiyaci arttiran diger bir etmen olarak ifade edilebilir.
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Ozel egitim alan1 son yillarda popiilerligi artan bir alan olarak éne ¢ikmaktadir (Citil vd., 2018; Neeraj
vd., 2020). Bunun nedenlerinden birisinin son atamalarda 6zel egitim Ogretmenlerine ayrilan kontenjanlar ile
iligkili oldugu diistiniilmektedir. MEB tarafindan son yillarda gergeklestirilen 6gretmen atamalarinda yer alan
kontenjanlar, brans bazli incelendiginde &zel egitim &gretmenlerine diger brangslara kiyasla oldukga yiiksek
kontenjanlar ayrildig1 géze ¢arpmaktadir. MEB tarafindan yapilan atamalar ile 2023’te 2306 (MEB, 2023),
2022°de 875 (MEB, 2022b) ve 2021 yilinda 3849 (MEB, 2021b; MEB, 2021c) olmak iizere toplamda 7030
6gretmen ozel egitim siniflarma atanmistir. Ozel egitim 6gretmenligi bu sayi ile brans bazinda en cok atamasi
yapilan ii¢lincii 6gretmenlik grubu olmustur. Atamalarda branslara verilen kontenjanlarin ihtiyaca gore belirlendigi
(Ozyiirek, 2008) diisiiniildiigiinde bu veriler, Tiirkiye’de 6zel egitim 6gretmenine yonelik ihtiyacin ne kadar fazla
oldugunun bir gostergesi olarak degerlendirilebilir. Ozel egitim 6gretmenlerine olan ihtiyag bu alandaki dgretmen
yetistirme programlarinin sayisimi da etkilemektedir (Bremer, 2012). Ozel egitim dgretmeni yetistiren lisans
programi sayisinin devlet iiniversitelerinde 41°i, vakif {iniversitelerinde ise 11°i buldugu goriilmektedir (YOK,
2023). Nitekim 6zel egitim 6gretmenliginin son yillarda tercih edilme sikligi artan boliimler arasinda oldugu
goriilmektedir. YOK Atlas verileri incelendiginde devlet iiniversiteleri ve tam burslu vakif {iniversitelerinin 6zel
egitim 6gretmenligi programlarini tercih eden 6grenci sayisinin 2021 yilinda toplamda 81 bin, 2022 yilinda 93 bin
ve 2023 yilinda ise 106 bin oldugu goriilmektedir (YOK, 2023). Ek olarak Tiirkiye Istatistik Kurumu (2022)
tarafindan yayinlanan giincel rapora gore en yiiksek istihdam oranina (%96) sahip lisans boliimii 6zel egitim
ogretmenligi olmustur. Tiim bunlar birlikte degerlendirildiginde, 6zel gereksinimli 6grencilerin sayilarindaki artis,
okullardaki 6zel egitim dgretmenine duyulan ihtiyag ve istihdam oraninin ¢ok yiiksek olmasi gibi etmenlerin 6zel
egitim Ogretmenliginin siklikla tercih edilen bir meslek haline gelmesinde etkili oldugu diisiiniilmektedir. Bu
nedenle popiilerligi artan ve siklikla tercih edilen bu boéliimiin, tercih edilme nedenlerinin neler oldugunu,
ogrencilerin meslek tercihlerini hangi motivasyonla gerceklestirdiklerini ve kimden ya da hangi faktdrlerden
etkilendiklerini ortaya koymak dnem kazanmaktadir. Ogretmenlerin meslek segme nedenlerinin anlasiimasi, yeni
ogretmenlerin istihdam edilmesi, mesleki devamlilik ve 6grencilerine sagladiklar1 6grenme deneyimleri agisindan
onemli goriilmektedir (Watt vd., 2013).

Mesleki Tercih Siireci

Mesleki tercih siireci oldukga karmagsik bir stirectir (Boyle vd., 2014). Bireylerin kendileri i¢in dogru
meslegi segmeleri ileriki mesleki yasamlarini 6nemli diizeyde etkilemektedir (Buyukgoze-Kavas vd., 2015).
Mesleki tercih siireci karmasik yapisi nedeniyle farkli faktorlerden etkilenmektedir (Halperin & Mashiach-
Eizenberg, 2014; Yusran vd., 2021). Bu faktorlerin sosyo-ekonomik diizey, egitim diizeyi, kiiltiirel gegmis ve aile
etkisi gibi yasamla yakindan iligkili olan ¢esitli faktorler oldugu bilinmektedir (Mohd-Rasdi & Ahrari, 2020;
Santos vd., 2013). Ozellikle iiniversite tercihi yapacak olan &grenciler meslek segim siirecinde sosyal medya,
akranlar, saglik problemleri, diisiik gelir durumu, gelir beklentisi, is firsatlari, meslegin sosyal kabulii, popiiler
olma ve is tatmini gibi faktorlerden siklikla etkilenmektedir (Kabak & Dagdeviren, 2014; Misran vd., 2012).
Fizer'a (2013) gore iiniversite dgrencilerinin meslek se¢imlerini etkileyen faktorler arasinda ¢ocukluk hayalleri,
kiiltiir, kisilik ozellikleri, onceki deneyimler, cinsiyet, ilgi, yasamda {stlenilen rol, sahip olunan
beceriler/yetenekler ve sosyal-ekonomik durum yer almaktadir. Mesleki tercih siirecini etkileyen bu faktorleri
sosyal ve psikolojik olarak ikiye ayirmak mimkiindiir. Sosyal faktorler daha ¢ok ebeveyn, aile iiyeleri ve yakin
gevre ile olan iligkileri igermekte; psikolojik faktorler ise bireysel algilar, inanglar, tutumlar, fikirler ve kisisel
mizag 6zelliklerini kapsamaktadir (Ahmed vd., 2017).

Meslek tercih siireci ile ilgili yapilan ¢aligmalarda, peyzaj mimarlig1 ve siis bitkileri (Ardahanlioglu vd.,
2018), hemsirelik (Halperin & Mashiach-Eizenberg, 2014), gastronomi ve mutfak sanatlar (igigen & Geggin,
2021), diyetisyenlik (Lordly & Dubé¢, 2012), Isletme (Marinas vd., 2016) ve dis hekimligi (Santos vd., 2013) gibi
farkli meslek gruplart ele almmigtir. Caligmalar kapsaminda ele alinan bu meslek gruplarmdan birisi de
ogretmenliktir. Farkli branstaki 6gretmen ve Ogretmen adaylarinin mesleki tercihlerini ele alan galismalarda
(Bergmark vd., 2018; Cermik vd., 2010; Fish & Stephens, 2010; Kilig, 2022; Low vd., 2011; Neeraj vd., 2020;
Thomson vd., 2012) 6gretmenlik mesleginin tercih edilme nedenlerinin igsel faktorler, digsal faktorler ve 6zgeci
faktorler olarak gruplandigi goriilmektedir. igsel faktorler, dgretme tutkusu, 6gretmenin kisisel anlami gibi daha
¢ok kisisel doyumu igeren faktorleri temsil etmektedir (Bergmark vd., 2018; Ryan & Deci, 2000). Dissal faktorler
sosyal statii, maas, ¢alisma kosullar1 gibi isin dogasinda var olan yonleri icermektedir (Bergmark vd., 2018).
Ozgeci faktorler ise toplumun refahini arttirma ile iliskilendirilmekte (Tomsik, 2016) ve gelecegi sekillendirme,
bilgi ve fikirleri paylasma, ¢ocuklarmn gelisimine katkida bulunma ve okullarda reform yapma gibi istekleri
icermektedir (Yong, 1995). Diger bransalarda oldugu gibi 6zel egitim 6gretmenleri de mesleklerini tercih ederken
bu faktorlerden siklikla etkilenmektedir. Fish ve Stephens (2010), yaptiklari ¢aligmada 6zel egitim 6gretmenlerinin
en fazla yardima ihtiyaci olan bireylere yardim etme arzusu nedeniyle bu meslegi sectiklerini ortaya koymustur.
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Neeraj ve digerleri (2020) ise gercgeklestirdikleri ¢calismada, 6grencilerin en cok, 6zel egitim Ogretmenligini
insancil yoni yiiksek bir meslek olarak gérmeleri nedeniyle tercih ettiklerini, ikinci olarak ise yiiksek istihdam
olanaklar1 ve gelir beklentileri gibi nedenlerden dolay: tercih ettiklerini belirtmistir.

Mesleki tercih siirecini etkileyen faktorler bireylerin ileriki mesleki yasamimi etkilemektedir. Yapilan
¢alismalar meslek tercih nedenlerinin is doyumunu, i memnuniyetini ve ¢alisma verimliligini etkileyen faktorler
arasinda oldugunu gostermektedir (Earl & Bright, 2007; Larkin vd., 2007; Salleh vd., 2020; Vila vd., 2007).
Ogretmenlerin mesleklerini bilingli bir sekilde segmeleri mesleki uyum diizeylerini arttiracak bu durumda mesleki
doyumlarinin ve basarilarinin artmasini saglayacaktir (Karatepe & Olugbade, 2017; Zhu vd., 2019). Ogretmen
yetistirme siirecinde meslegin tercih edilme nedenleri hakkinda bilgi sahibi olunmasinin nitelikli 6gretmenler
yetistirilmesine Onemli katkilar sunacagi diisiilmektedir. Buna karsin ulusal alanyazinda 6zel egitim
Ogretmenlerinin ya da 6gretmen adaylarmin meslek tercih nedenlerini inceleyen bir ¢alismaya rastlanmamuistir.
Dolayistyla 6zel egitim 6gretmenligi lisans 6grencilerinin mesleki tercih nedenleri, ileriki meslek hedefleri, bilingli
bir secim yapip yapmadiklari, mesleklerini kisisel 6zelliklerine uygun goriip goérmedikleri gibi etkenlerin
aragtirilmasinin 6nemli bir gereksinim durumu oldugu diistiniilmektedir. Bu dogrultuda aragtirmanin genel amaci
meslek tercih nedenlerinin daha iyi anlasilabilmesi i¢in bu bélime iliskin neler hissettikleri, ileriki mesleki
hedefleri, boliime iliskin bilgi kaynaklar1 ve tercih ettikleri meslegin kisiliklerine uygunlugu konularinda da
incelemeler yapilmistir. Arastirma sorulari su sekildedir:

1. Ozel egitim dgretmenligi boliimii grencilerinin mesleklerini tercih etme nedenleri nelerdir?

2. Ozel egitim 6gretmenligi boliimii dgrencilerinin boliimlerine iliskin hissettikleri nelerdir?

3. Ozel egitim 6gretmenligi boliimii 6grencilerinin ileriye doniik olarak mesleki hedefleri nelerdir?
4

Ozel egitim 6gretmenligi boliimii dgrencilerinin mesleklerini tercih etmeden dnce boliim hakkinda bilgi
edindikleri kaynaklar nelerdir?

5. Ozel egitim &gretmenligi boliimii 6grencilerinin mesleklerini tercih etmelerinde etkili olan kisiler
kimlerdir?

6. Ozel egitim 6gretmenligi boliimii 6grencilerinin tercih ettikleri meslegin kisiliklerine uygunluguna iliskin
goriisleri nelerdir?

7. Ozel egitim dgretmenligi boliimii dgrencilerinin tercih ettikleri béliime iliskin iiniversite 6grenci
adaylarina tavsiyeleri nelerdir?

Yontem
Arastirma Modeli

Bu arastirmada nitel arastirma modellerinden olgubilim (fenomenoloji) modeli kullanilmistir. Olgubilim
aragtirmalarinda temel amag bir olguya yonelik bireysel deneyimlerin incelenmesidir (Creswell & Poth, 2018). Bu
tir calismalarda veriler arastirilan olguya iliskin deneyimleri olan ve deneyimlerini yansitabilen birey ya da
gruplardan elde edilmektedir (Biiyiikdztiirk vd., 2018). Bu arastirma Kirikkale Universitesi Sosyal ve Beseri
Bilimler Aragtirma Etik Kurulu 24.12.2021 tarihli ve 64945 sayil etik kurulu onay1 ile gergeklestirilmistir.

Katihmcilar

Arastirmanm katilmcilarini Karadeniz ve I¢ Anadolu bolgelerinde yer alan, 80°’li ve 90’11 yillarda
kurulmus dort farkli devlet tiniversitesinde 6grenim gérmekte olan toplamda 182 6zel egitim 6gretmenligi lisans
programi birinci siif 6grencisi olugturmaktadir. Katilimcilara amaglh 6rnekleme yontemlerinden 6l¢iit ornekleme
yontemi ile boliim baskanlar1 araciligiyla ulasilmustir. Katilimeilarin dahil edilme dlgiitleri, a) Olgme Se¢me ve
Yerlestirme Merkezi (OSYM) tarafindan yapilan merkezi smav puam ile 6zel egitim &gretmenligi lisans
programina yerlesmis olmak ve b) ilgili lisans programinin birinci sinifinda 6grenim goérmek olarak belirlenmistir.
Bu kapsamda dlgiitii karsilayan 6grenciler arastirmaya dahil edilmigtir. Veri toplama formunu toplam 192 6grenci
doldurmus olup ii¢ formun ayni dgrenci tarafindan dolduruldugu tespit edilmis ve bu ii¢ form ayni cevaplar
icerdigi i¢in bir katilime1 yaniti olarak degerlendirilmistir. Sekiz 6grencinin ise formdaki sorulari eksik yanitladig
belirlenmis ve analizden ¢ikarilmistir. Arastirmaya dahil edilen o6grencilere iliskin demografik bilgiler
incelendiginde, 6grencilerin %64.8’sinin kadm (f = 118), %35.2’sinin erkek (f = 64) oldugu gorillmektedir.
Katilimeilar arasinda ikinci lisans programina yerlesen 6grenciler ise %24.7’lik bir kismi (f = 45) olusturmaktadir.
Ayrica katilimeilarin %5.5°1 (f = 10) daha 6nce 6zel egitim alaninda ¢alignus kisilerdir ve %17.6’lik bir kesim (f
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= 32) ise daha once 6zel egitime iligkin seminer, konferans ve egitim gibi etkinliklere katilmigtir. Ek olarak
aragtirmaya dahil edilen katilmcilarin %68.6’sinin (f = 125) yakin cevresinde ya da akrabalarinda 6zel
gereksinimli bireyler bulundugu belirlenmistir.

Veri Toplama Araclari ve Verilerin Toplanmasi

Verilerin toplanmasinda kullanilan ¢evrimici formun sorulari, alanyazindaki kaynaklardan yararlanilarak
hazirlanmistir. Form i¢in hazirlanan sorular, goriiniis ve kapsam gegerliliginin saglanmasi amaciyla doktora
derecesine sahip bes farkli uzmana génderilmistir. Uzmanlardan ikisi sorulart uygun gérmiis, biri formda yer alan
dokuz sorudan ikisinin ¢ikarilmasimi 6nermis, diger ikisi ise bes soruda degisikliklerin yapilmasma iligkin
onerilerde bulunmustur. Uzmanlardan gelen 6neriler dogrultusunda dokuz sorudan ikisi ¢ikarilmis ve kalan sorular
diizenlenerek veri toplamaya hazir bir hale getirilmistir. Formun son halinde katilimeilarin meslegi tercih etme
nedenlerini belirlemeye yonelik yedi soru, tanimlayici (cinsiyet, daha 6nce 6zel egitim alaninda ¢alisma durumu
gibi) dzelliklerine iliskin ise bes soru yer almaktadir. Meslek tercihlerine yonelik olusturulan sorulardan bazilari
su sekildedir:

1. Ozel egitim dgretmenligi programini tercih etme sebep/sebepleriniz nelerdir? Aciklayimiz.
2. Okudugunuz bu boliime yonelik hissettiklerinizden s6z edecek olsaniz, neler sdylersiniz? Yazar misiniz?

3. Bubdliimii segmeden 6nce boliimle ilgili ne tiir arastirmalar yaptiniz? Bu arastirma da kaynaklariniz neler
ya da kimler oldu?

4. Ozel egitim dgretmenliginin sizin kisilik 6zelliklerinize uygunlugu konusunda ne diisiiniiyorsunuz? Bize
bu konuda neler yazabilirsiniz?

Verilerin toplanabilmesi amaciyla dncelikle 6zel egitim lisans programi olan ve aktif olarak dgrenci alan
egitim fakdilteleri belirlenmistir. Belirlenen fakiiltelerin 6zel egitim bdliimlerinde gérev yapan bolim bagkanlariyla
iletisime gecilerek dahil etme 6l¢iitlerine uygun olan 6grenci gruplarma veri toplama formu iletilmistir. Form ilgili
ozel egitim bolim baskanlar: tarafindan Whatsapp ve ders yonetim sistemi gibi platformlar araciligiyla ¢cevrimici
olarak iletilmistir. Formun doldurulmasi goniilliiliik esasina dayali olarak ilgili 6zel egitim bdliimii 6grencileri
tarafindan saglanmstir. Ogrencilerden formu kendi belirledikleri ortam ve zamanda ¢evrimici olarak yanitlamalari
istenilmistir. Ogrencilere formu doldurmalari karsiliginda herhangi bir ek not ya da odiillendirme sistemi
sunulmamustir.

Veri Analizi ve Giivenirlik

Verilerin toplanmasiyla elde edilen veriler 6ncelikle excel formatina donistiiriilmiis ardindan MAXQDA
nitel analiz programina aktarilmistir. Veriler MAXQDA analiz programi araciliiyla icerik analizi ile analiz
edilmistir. Icerik analizi belirli kurallara dayali kodlamalarla, bir metnin baz1 sdzciiklerinin daha kiigiik tema
kategorileri ile zetlendigi sistematik ve yinelenebilir bir teknik olarak tanimlanmaktadir (Biiyiikoztiirk vd., 2018).
Icerik analizi sonucunda katilimcilara iletilen her bir soru icin ayri bir tablo olusturulmustur. Analiz sonucunda
temalar ve kodlar elde edilmistir. Analiz sirasinda katilimeilara kod isimler (6r. K2, K24 gibi) verilmistir. Yapilan
analizin giivenirliginin belirlenmesi i¢in Miles ve Huberman’a (1994) ait uyusum yiizdesi formiilii (Giivenirlik =
Goriis birligi / (Goris Birligi + Goriis Ayriligr) x 100) kullaniimistir. Hesaplamalar sonucunda uyusum yiizdesinin
%92.3 oldugu belirlenmistir

Bulgular

icerik analizi sonucunda elde edilen tema ve kodlar izleyen kisimda tablolar halinde sunulmustur. Ek olarak elde
edilen kodlara yonelik katilimeilarin bireysel ifadelerine de yer verilmistir.

Tablo 1’de yer alan temalar incelendiginde 6grencilerin meslek tercih etme nedenlerine iligkin en yiiksek
temanin “6zgeci nedenler (%52.7)” oldugu bu temay1 “digsal nedenler (%37.9)” ve “igsel nedenler (%34.1)”in
takip ettigi goriilmektedir. Temalara dahil edilen kodlar incelendiginde ise 6zgeci nedenler temasinda en yogun
kodlanan maddenin “6zel gereksinimli bireylere kars1 duyarli olmak (f = 85)” oldugu, digsal nedenler temasinda
“atanmanin kolay olmasi (f = 64)” oldugu, i¢sel nedenler temasinda ise “meslegi kisiligine uygun olarak gérmek
(f=32)” ve “0zel egitime ilgili olmak (f = 30)” oldugu goriilmektedir.
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Tablo 1
Ozel Egitim Ogretmenligi Programimi Tercih Etme Nedenlerine Iliskin Tema ve Kodlar
Tema Kodlar f %
Ozel gereksinimli bireylere kars1 duyarli olmak (f = 85)
Ozgeci nedenler Ozel gereksinimi olan yakina sahip olmak (f = 7) 9 52.7

Ozel egitimin kalitesini arttirmak (f = 4)

Atanmanin kolay olmas: (f = 64)
Yerlestirme puaninin bu boliim igin yeterli olmasi (f = 2)
Dissal nedenler Ogretmenlikte alan degisikligi yapmak (f = 1) 69 37.9
Akademik kariyer yapmak (f = 1)
Bir onceki lisans alaniyla 6zel egitimi birlestirmek (f = 1)

Meslegi kisiligine uygun olarak gormek (f = 32)

Ozel egitime ilgi duymak (f = 30) 62 341

I¢sel nedenler

Boliim tercihlerine iliskin grencilerden K123 “Ozel egitim 6gretmenligini tercih ettim ciinkii &zel
¢ocuklarin hayatina dokunmak, onlarin saf ve masum kalplerinde kocaman bir yere sahip olmak istedim. Ayrica
0zel ¢ocuklara sahip ailelerin yaninda olmak ve onlara yol gostermek istedim. Cok diisiindiim ve yapabilecegime
karar verdim.” ifadelerini, K106 “Ozel egitime kars1 bir merak ve siirekli 6zel egitime kars1 bir seyleri arastirma
konusunu sevdigimden dolay1 bu béliimdeyim ayrica 6zel gereksinimli bireylere bir seyler 6gretebilmek onlari
hayata hazirlayabilmek i¢in bu boliimii istedim.” ifadelerini, K40 “Atanmasi kolay diye bu bolimii segtim.”
ifadelerini, K113 “Bu meslegi en iyi sekilde yapabilecegimi diisiiniiyorum ve de is ve maddi olanaklarinin gok iyi
olmasindan dolay1 se¢tim.” ifadelerini ve K76 “Mahallemizde zihin yetersizligi bulunan bir kiz gocugunun geligim
donemine bizzat taniklik etmistim ve bu beni cidden ¢ok etkiledi ve bu meslege yonelme karar1 aldim.” ifadelerini
kullanmustir.

Tablo 2’de yer alan temalar incelendiginde 6grencilerin 6zel egitim Ogretmenligi boliimiine yonelik
hissettiklerine iligkin en yiiksek temanin “olumlu duygular (%95.1)” oldugu bu temay1 “olumsuz duygular (%4.3)”
temasinin takip ettigi goriillmektedir. Temalara dahil edilen kodlar incelendiginde olumlu duygular temasinda en
yogun kodlanan maddelerin “mutluluk (f = 57)”, “boliime kars1 sevgi (f = 31)”, “meslegi sabir gerektirdigini
hissetmek (f = 26)” ve “maneviyat (f = 21)” maddeleri oldugu, olumsuz duygular temasinda ise “tedirgin (f = 5)”

ve “umutsuz (f = 2)” maddelerin oldugu goriilmektedir.
Tablo 2
Ozel Egitim Ogretmenligi Boliimiine Yonelik Hissedilenlere Iliskin Tema ve Kodlar

Tema Kodlar f %

Mutluluk (f = 57)
Boliime karsi sevgi (f = 31)
Meslegi sabir gerektirdigini hissetmek (f = 26)
Maneviyat (f = 21)

Olumlu duygular Istek (f = 13) 173 951
Kendiyle gurur duymak (f = 10)
Yiiksek motivasyon (f = 6)
Umutlu (f = 6)
Aidiyet (f = 3)

Tedirgin (f =5)
Olumsuz duygular Umutsuz (f = 2) 8 4.3
Uziintiilii (f = 1)

Ozel egitim dgretmenligi boliimiine yonelik hissettiklerine iliskin 6grencilerden K10 “Kendimi gelistirip
ilerleyecegim ve insanlara dokunabilecegim bir boliim ve hayal ettigim yerde olmaktan mutluyum.” ifadelerini,
K121 “Okudugum boéliim ¢oke¢a sabir isteyen bir bolim ve bu 6zelligin bende oldugunu diisiiniiyorum, boliimiin
dgrencisi oldugum icin gok mutlu ve gururluyum.” ifadelerini, K90 “Insanin ruhuna ve insani ydniine dokunan bir
boliim.” ifadelerini ve K92 “Hassas bir boliim oldugu i¢in bazen tedirgin hissediyorum.” ifadelerini kullanmistir.
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Tablo 3
Ozel Egitim Ogretmenligi Boliimii Ogrencilerinin Mesleklerine Yonelik Hedeflerine Iliskin Tema ve Kodlar
Tema Kodlar f %
Akademik kariyer yapmak (f = 61)
Bagarili ve donanimli bir 6zel egitim 6gretmeni olmak (f = 32)
.. Alanda kendini gelistirmek (f = 29)
Kisisel hedefler Ozel egitim 6gretmeni olarak sahada galismak (f = 29) 182 100

Meslekte ismini duyuran bir 6zel egitim 6gretmeni olmak (f = 16)
Ozel egitim ve rehabilitasyon merkezi agmak (f = 15)

Iyi ve faydali bir &zel egitim 6gretmeni olmak (f = 32)

Ozel egitimde dzgiin projeler iiretmek (f = 4)

Ozel gereksinimli gocugu olan ailelere destek olmak (f = 3) 41 225
Ozel egitimle ilgili dernek, vakif vb. kurumlarin énciisii olmak (f = 2)

Sosyal hedefler

Ekonomik hedefler  Atanmak (f = 29) 29 15.9
Hedefin olmamasi Belirli bir hedefi yok (f =7) 7 3.8

Tablo 3 incelendiginde 6grencilerin mesleklerine yonelik hedeflerine iligkin en yiliksek temanin “kisisel
hedefler (%100)” oldugu bu nedenleri “sosyal hedefler (%22.5)” ve “ekonomik hedefler (%15.9)”in takip ettigi
goriilmektedir. Baz1 6grenciler (f = 7) ise hedefinin olmadigi ifade etmistir. Temalara dahil edilen kodlar
incelendiginde ise kisisel hedefler temasinda en yogun kodlanan maddelerin “akademik kariyer yapmak (f = 61)”,
“bagarili ve donanimh bir 6zel egitim 6gretmeni olmak (f = 32)”, alanda kendini gelistirmek (f = 29) ve “6zel
egitim dgretmeni olarak sahada calismak (f = 29)” oldugu, sosyal hedefler temasinda “Iyi ve faydali bir &zel egitim
Ogretmeni olmak (f = 32)” oldugu goriilmektedir. Ekonomik hedefler temasinda ise tek kodlanan maddenin
“Atanmak (f = 29)” oldugu dikkat ¢gekmektedir.

Mesleklerine yonelik hedeflerine iliskin &grencilerden K84 “Oncelikle olunabilecek en donanimli sekilde
{iniversiteden mezun olmak istiyorum. Bu alanda Siirekli olarak 6grenmek ve ilerlemek istiyorum. imkanim olursa
yiiksek lisans yapip bu konular {izerine aragtirmalar yapmak istiyorum. Sanirim hedefim sadece 6grenmek ve
aragtirmak iizerine.” ifadelerini, K54 “ilk 6gretmen sonra ise akademisyen olup cevreye ve topluma faydali
olmak.” ifadelerini, K143 “Oncelikle boliimiimii bitirdikten sonra kendimi 6zel egitim dgretmenligi alaninda
gelistirecek faaliyetlere katilmayi diislinliyorum. Sadece kendi iilkemde degil, diger iilkelerdeki 6zel egitim
programlartyla da ¢alismayi isterim.” ifadelerini, K179 “ilerde akademik anlamda ders vererek daha ¢ok &zel
egitimli kisiye ulasmay1 diisiiniiyorum. Halk: bilinglendirerek 6zel gereksinimi bireylerin sokakta daha bilingli
insanlarla karsilasmasini saglamak isterim.” ifadelerini ve K117 “Onceligim atanmak.” ifadelerini kullanmustir.
Tablo 4
Boliimii Tercih Etmeden Once Béliimle Ilgili Bilgi Edinilen Kaynaklara Iliskin Tema ve Kodlar

Tema Kodlar f %
Ozel egitim 6gretmenleri (f = 65)
Ozel egitim 6gretmenligi lisans grencileri (f = 32)
Ozel egitim okullarinda/ortamlarinda gézlem (f = 16) 116 637
Akademisyenler (f = 3)

WEB sayfalari (f = 93)

Kitaplar (f = 12)

TV programlari (f = 5) 113 621
Ozel egitim alani ile ilgili filmler (f = 3)

Alanla iligkili kisiler

Basili ve dijital kaynaklar

Lise d6gretmenleri (f = 11)

Aile tiyeleri (f = 8)

Yakin arkadas (f = 7) 32 175
Akraba (f = 6)

Yakin gevredeki kisiler

Bir arastirma yapilmamas1 ~ Boliimle ilgili bir arastirma yapmadim (f = 14) 14 76

Konferans/seminer Ozel egitimle ilgili cesitli konferanslar/seminerler (f = 2) 2 1.1

Tablo 4’te yer alan temalar incelendiginde 6grencilerin boliimlerini tercih etmeden 6nce boliimlerine
yonelik bilgi edindikleri kaynaklara iliskin en yiiksek temanin “alanla iliskili kisiler (%63.7)” oldugu bu temay1
“basil1 ve dijital kaynaklar (%62.1)”, “yakin ¢evredeki kisiler (%17.5)” ve “konferans/seminer (%1.1)”in takip
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ettigi goriilmektedir. Baz1 6grencilerin (f = 14) ise boliimii tercih etmeden once bdlime iliskin herhangi bir
kaynaktan bilgi edinmedikleri goze carpmaktadir. Temalara dahil edilen kodlar incelendiginde alanla iligkili kisiler
temasinda en yogun kodlanan maddelerin “6zel egitim 6gretmenleri (f = 65)” ve “6zel egitim 6gretmenligi lisans
ogrencileri (f = 32)” oldugu, basili ve dijital kaynaklar temasinda “web sayfalar1 (f = 93) oldugu, yakin ¢evredeki
kigiler “lise 6gretmenleri (f = 11)” oldugu ve konferans/seminer temasinda ise “Ozel egitimle ilgili gesitli
konferanslar/seminerler (f = 2)” oldugu belirlenmistir.

Boliimii tercih etmeden 6nce boliimlerine yonelik bilgi edindikleri kaynaklara iligkin 6grencilerden K46
“Rehabilitasyonlar ve 6zel egitim dgretmenleri” ifadelerini, K91 “Youtube kanallarindan 6zel egitim okumus
insanlar1 takip ettim. Onun diginda birgok 6zel egitim dgretmeniyle goriistim.” ifadelerini, K38 “Daha 6nce bu
boliimii okuyan arkadaglarim.” ifadelerini ve K18 “Bu konuda yalnizca lisedeki hocalarimla goriistiim.” ifadelerini
kullanmustir.

Tablo 5
Béliim Tercihlerinde Etkili Olan Kisilere Iliskin Tema ve Kodlar
Tema Kodlar f %
Kiz kardes (f = 24)
Aile Erkek kardes (f = 18)
Baba (f = 11) 62 341
Anne (f=9)
Yonlendiren herhangi bir kisi yok R 57 31.3

Lise 6gretmeni (f = 18)

Rehber 6gretmeni (f = 12)

Eski bir 6gretmeni (f = 8) 43 23.6
Tamdik bir 6gretmen (f = 5)

Akraba (f = 17)
Komsu (f = 11)

Aile dostu (f = 6)
Yakin arkadas (f = 5)

Ogretmenler

Yakin ¢evredeki kisiler 39 21.4

Tablo 5 incelendiginde 6grencilerin boliimii tercih etmelerinde etkili olan kisilere iliskin en yiiksek
temanin “aile tiyeleri (%34.1)” oldugu, bu temay1 “yonlendiren herhangi bir kisi yok (%31.3), “0gretmenleri
(%23.6)” ve “yakin g¢evredeki (%21.4)” temalarinin takip ettigi goriilmektedir. Temalara dahil edilen kodlar
incelendiginde aile {iyeleri temasinda en yogun kodlanan maddelerin “kiz kardes (f = 24)” ve “erkek kardes (f =
18)” oldugu, 6gretmenler temasinda “lise siif 6gretmeni (f = 18)” ve “lise rehber 6gretmeni (f = 12)” oldugu,
yakin ¢evredeki kisiler temasinda ise “akraba (f = 17)” oldugu belirlenmistir.

Boliimii tercih etmelerinde etkili olan kisilere iligkin 6grencilerden K52 “Beni boliime ablam y6nlendirdi
ve kendisi de bu boliimii okumakta.” ifadelerini, K16 “Amcam, Babam.” ifadelerini, K24 “Var komsum ve bazi
uzak akrabalar.” ifadelerini ve K138 “Rehberlik servisi.” ifadelerini kullanmistir.

Tablo 6 incelendiginde Ogrencilerin 6zel egitim Ogretmenligi mesleginin kisilik 6zelliklerine
uygunluguna yonelik goriislerine iliskin en yliksek temanin “uygun (%93.9)” oldugu, bu temayi, “uygun degil
(%3.2) ve kararsiz (%2.7) temalarinin takip ettigi goriilmektedir. Uygun temasinda en ¢ok kodlanan maddelerin
“vicdani/manevi duygular (f = 124)” ve “mizag/kisilik yapisi (f = 39) maddelerinin takip ettigi goriilmektedir. Bazi
Ogrencilerin ise kararsiz (f = 7) goriis belirttikleri goriilmektedir.

Tablo 6

Ozel Egitim Ogretmenligi Mesleginin Kisilik Ozelliklerine Uygunluguna Yonelik Goriislerine Iliskin Tema ve
Kodlar

Tema Kodlar f %
Vicdani/manevi duygular (f = 124)
Uygun Mizag/kisilik yapisi (f = 39) 171 93.9
Cocuk sevgisi (f = 8)
Uygun degil Sabirsizlik (f = 6) 6 3.2
Kararsiz - 5 27

Acikgoz vd. 2025, 26(1)



OZEL EGITIM OGRETMEN ADAYLARININ PERSPEKTIFINDEN MESLEK TERCIH NEDENLERININ INCELENMESI 41

Ozel egitim 6gretmenligi mesleginin kisilik 6zelliklerine uygunluguna yonelik K36 “Sabir ve merhamet
yoniinden uygun.” ifadelerini, K55 “Sabirli olmam ve ¢ocuklari sevmem benim bu meslekte avantajim olacak ve
kendime giiveniyorum.” ifadelerini, K85 “Kisilik 6zelliklerime tam uyuyor.” ifadelerini ve K68 “Tam anlamiyla
uydugunu soyleyemem fakat yolun ¢ok basindayim dordiincii yilin sonunda bu meslekle tam anlamiyla
biitiinlesecegime inantyorum.” ifadelerini kullanmistir.

Tablo 7 incelendiginde 6grencilerin boliimii tercih edebilecek {iniversite dgrenci adaylarina yonelik
tavsiyelerine iliskin kodlanan maddelerde en fazla “vicdan, merhamet, sabir ve yardim severlik gibi 6zelliklere
sahipseler bu bolimii tercih etmeleri (%34.6)” maddesinin kodlandigi, en ¢ok kodlanan maddeyi sirasiyla
“meslegin kisilik 6zelliklerine uygun oldugunu ve bu meslegi yapabileceklerine inaniyorsalar tercih etmeleri
(%15.3)”, “sadece atanma kaygisi icin arastirmadan diigiinmeden tercih etmemeleri (%14.8)”, “iyice aragtirma
yapilarak tercih edilmesi (%14.8)” ve “degerli ve hassas bir boliim oldugunu bilerek tercih etmeleri (%12.6)”, “zor
bir meslek oldugunun farkinda olarak tercih etmeleri (%10.4), ve “atamasi iyi oldugu i¢in bu boliimii tercih

etmeleri (%7.1), ve “heniiz bir 6neride bulunmamak (%2)” maddelerinin takip ettigi goriilmektedir.
Tablo 7
Boéliimii Tercih Edebilecek Universite Ogrenci Adaylarina Yonelik Tavsiyelere Iliskin Kodlar

Kodlar f %
Vicdan, merhamet, sabir ve yardim severlik gibi 6zelliklere sahipseler bu boliimii tercih etmeleri 63 346
Meslegin kisilik 6zelliklerine uygun oldugunu ve bu meslegi yapabileceklerine inantyorsalar tercih 28 153
etmeleri
Sadece atanma kaygisi igin arastirmadan diisiinmeden tercih etmemeleri 27 1438
Iyice arastirma yapilarak tercih edilmesi 27 1438
Degerli ve hassas bir boliim oldugunu bilerek tercih etmeleri 23 126
Zor bir meslek oldugunun farkinda olarak tercih etmeleri 19 104
Atamasi iyi oldugu i¢in bu boliimii tercih etmeleri 13 7.1
Heniiz bir 6neride bulunmamak 2 1.1

Boliimii tercih edebilecek {iniversite 6grenci adaylarina yonelik tavsiyelere iliskin 6grencilerden K5
“Vicdan sahibi degillerse tercih etmemelerini dilerim.” ifadelerini, K73 “Cocuklar1 seviyorlarsa ve sabirlt iseler
bu boliimii secebilirler.” ifadelerini, K23 “Cok iyi arastirma yapmasini, ilgi ve yeteneklerine uygunluk gosteriyorsa
tercih etmesini sdylerdim.” ifadelerini ve K55 “Karar vermeden dnce meslegi iyi aragtirmali ve tercih ederken ilk
kosul gocuklar olmali atanma ya da maas degil buna dikkat etmelerini 6neririm.” ifadelerini kullanmistir.
Ogrencilerden bir digeri ise su ifadelere yer vermistir:

“Cogu boliime kesin atanirim goziiyle bakiyor. Bu dogru da olsa mezun olduktan sonra igini sabirla
yapamayacak, ilkemizdeki genel algiy1 yikamayacak, c¢ocuklara empati kurarak sevgiyle
yaklagsamayacak bireyler bu dgretmenligi segmemeli. Kendine gilivenen insanlar ise iyi ki bu bolimii
se¢mis. Ozel gereksinimli ¢ocuklarin bize ihtiyaci var.” (K105)

Tartisma

Bu arastirmada, dzel egitim 6gretmenligi 6gretmen adaylarinin meslek tercih nedenleri, goriislere dayali
olarak ayrintili bir sekilde incelenmistir. Bu nedenlerinin daha iyi anlagilabilmesi i¢in ayrica boliime iliskin
hissettikleri, ileriki meslek hedefleri, boliime iliskin bilgi kaynaklari, tercih ettikleri meslegin kisiliklerine
uygunlugu ve bolimii tercih edebilecek aday 6grencilere yonelik onerileri gibi konulara iligkin de incelemeler
yapilmistir. Yapilan igerik analizi sonucunda elde edilen bulgular aragtirma sorulari ¢ergevesinde tartisilmistir.

Ogrencilerin meslek tercihlerinin nedenlerine iliskin elde edilen temalar incelendiginde en fazla kod
bulunan temanin “6zgeci nedenler” oldugu goriilmektedir. Bu temay1 “i¢sel nedenler” ve “digsal nedenler” takip
etmektedir. Aragtirma sonuglar1 6gretmenlik mesleginin tercih nedenlerini inceleyen ¢ok sayida ¢alisma ile
benzerlik gostermektedir (Bergmark vd., 2018; Davies vd., 2018; Fish & Stephens, 2010; Jungert vd., 2014; Kilig,
2022; Klassen vd., 2011; Low vd., 2011; Neeraj vd., 2020; Thomson vd., 2012). Ozel egitim 6gretmenlerinin
0zgeci nedenlerle mesleklerini tercih etmeleri mesleklerini uzun yillar siirdiirmeleri agisindan dnemli oldugu
diistiniilmektedir. Chiong ve digerleri (2017) bu konuya iligkin yaptiklar1 ¢alismada 6zgeci nedenlerin 6gretmenlik
meslegine devam etmede onemli bir motivasyon kaynagi oldugunu bulmustur. Ayrica 6zgeci nedenlerin,
ogretmenlerin mesleki bagliliklarini, dgrencileriyle ilisgki kurma ve onlara 6gretme bigimlerini etkiledigi ifade
edilmektedir (Watt vd., 2013). Temalar igerisinde yogun olarak kodlanan maddeler incelendiginde 6zgeci nedenler
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temasinda yogun olarak “Ozel gereksinimli bireylere kars1 duyarli olmak” maddesinin kodlandig1 goriilmektedir.
Ozel gereksinimli bireyler sahip olduklar1 farkliliklar nedeniyle genelde tipik gelisim gosteren akranlarina kiyasla
diisiik bir sosyal kabule sahiptir (Baydik & Bakkaloglu, 2009; Nepi vd., 2015; Vuran, 2005). Bu bireylerin sosyal
kabuliiniin arttirilmas1 ve topluma kazandirilmasi igin dncelikle bu bireylere iliskin farkindalik ve duyarlilik
diizeyinin yiiksek olmasi gerekmektedir (Profanter, 2009). Bu nedenle bu bulgunun 6zel gereksinimli bireyler igin
umut vaat eden bir durum oldugu disiiniilmektedir. Ek olarak 6zel egitim 6gretmenligi lisans 6grencilerinin
mesleklerini bu duyarlilikla tercih etmeleri 6zel gereksinimli bireylerin topluma kazandirilmasi agisindan son
derece dnemli goriilmektedir. Digsal nedenler temasinda yogun olarak kodlanan maddenin “atanmanin kolay
olmasi1” oldugu goriilmektedir. Cok sayida arastirma benzer sekilde farkli branglarda 6gretmenlerin mesleklerini
tercih etmelerinde en ekili olan nedenler arasinda gelir beklentisi gibi ekonomik nedenlerin oldugunu bulmustur
(Dibapile, 2005; Liu & Onwuegbuzie, 2014; Park & Byun, 2015). Son olarak igsel nedenler temasinda en sik
kodlanan maddeler incelendiginde bu maddelerin “meslegi kisiligine uygun olarak gérmek” ve “6zel egitime ilgi
duymak” oldugu belirlenmistir. Yapilan aragtirmalar kisilige uygun ve ilgiler dogrultusunda yapilan meslek
seciminin ileriki meslek basarisi ve i memnuniyeti i¢in son derece dnemli etkenler oldugunu gostermektedir
(Guranda, 2014; Volodina vd., 2015; Zaidi & Igbal, 2012). Ogrencilerin énemli bir kismimin kisiliklerine uygun
ve ilgilerine yonelik bir meslek tercih etmis olmalart ileriki mesleki basarilari igin dnemli bir adim olarak
degerlendirilebilir. Ayrica yapilan c¢aligmalar ilgilerin 6grencilerin meslek se¢iminde 6nemli faktorler arasinda
oldugunu gostermektedir (Guranda, 2014; Hanna & Rounds, 2020; Lanero vd., 2016; Nyamwange, 2016).

Ogrencilerin tercih ettikleri boliimlerine yonelik hislerine iliskin elde edilen temalar incelendiginde en
fazla kod bulunan temanin “olumlu duygular” oldugu goriilmektedir. Bu temada yer alan maddelerin kodlanma
yogunluklar1 incelendiginde ise 6grencilerin tercih ettikleri boliime iliskin mutluluk, boliime karsi sevgi, meslegin
sabir gerektirdigini hissetmek, maneviyat gibi olduk¢a olumlu duygular hissettikleri dikkat cekmektedir. Kelloway
ve digerlerine (2010) gore bireyin meslegini sevmesi, meslege kars1 duyulan tutkuyu, isverene karsi bagliligi ve is
arkadaslariyla nitelikli sosyal iligkileri icermesi nedeniyle yasam doyumuna olumlu katkilar saglamaktadir. Musa
ve Bichi (2015) 6gretmen adaylarinin mesleklerine yonelik olumlu tutumlarinin ileriki mesleki yeterliklerine katki
saglayacagm ifade etmektedir. Yildirim ve Oner (2016) ise basarili bir 6gretmen olmak igin 6gretmenlerin
mesleklerini sevmeleri gerektigini vurgulamaktadir. Bu agilardan katilimci 6grencilerin biiyiik bir ¢ogunlugunun
tercih ettikleri meslege yonelik bu tiir olumlu duygular hissetmeleri ileriki mesleki basarilari igin son derece 6nemli
goriilmektedir. Analiz sonuglarinda ortaya ¢ikan diger temanin da “olumsuz duygular” oldugu belirlenmistir.
Olumsuz duygular temasinda en yogun kodlanan maddeler “tedirgin” ve “umutsuz” maddeleri olmustur. Her ne
kadar tercih ettikleri boliime iliskin olumsuz hisleri olan 6grenciler bulunsa da kodlanan maddelere bakildiginda
bu 6grencilerin sayilarinin olduk¢a az oldugu goriilmektedir.

Ogrencilerin ileriki mesleki hedeflerinin neler olduguna iliskin analiz sonuglar1 incelendiginde en ¢ok
kodlanan temanin “kisisel hedefler” oldugu ve bu temay1 “sosyal hedefler”, “ekonomik hedefler” ve “hedefinin
olmamasi1” temalar1 takip etmektedir. Yapilan ¢aligmalar kigisel ¢ikarlarin meslek seciminde 6nemli faktérlerden
birisi oldugunu gostermektedir (Afzal-Humayon vd., 2018; Sultana & Mahmud, 2020). Kisisel hedefler temasi
incelendiginde en yogun kodlanan maddelerin “akademik kariyer yapmak™, “basarili ve donanimli bir 6zel egitim
O0gretmeni olmak”, “alanda kendini gelistirmek” ve “6zel egitim &gretmeni olarak sahada g¢alismak” oldugu
goriilmektedir. En yogun kodlanan bu maddelerde dikkat ¢ekici olan nokta 6grencilerin 6nemli bir ¢ogunlugunun
(f = 60) akademik kariyer yapmak istemesidir. Sosyal hedefler temasinda kodlanan maddeler incelendiginde en
yogun maddenin “iyi ve faydali bir 6zel egitim dgretmeni olmak” oldugu goriilmektedir. Ogrencilerin yetisme
siirecinin basinda bu tir mesleki hedeflerinin olmas1 6zel egitim alani i¢in umut vaat edici olarak
degerlendirilebilir. Ekonomik hedefler temasinda tek kodlanan maddenin “atanmak” oldugu gbze carpmaktadir.
Siddiky ve Akter (2021) ekonomik beklentilerin hem mesleki se¢im siirecinde hem yetisme siirecinde etkili olan
onemli faktorler arasinda oldugunu belirtmistir. Son olarak analiz sonucunda elde edilen bulgular az sayida
ogrencinin (f = 7) mesleklerine yonelik ileriye doniik olarak bir hedefinin olmadigini gostermektedir.

Ogrencilerin boliimii tercih etmeden dnce meslege iliskin bilgi edindikleri kaynaklara iliskin analiz
sonuglart incelendiginde en ¢ok kodlanan temanimn “alanla iliskili kisiler” oldugu, bu temay: “basili ve dijital
kaynaklar”, “yakin ¢evredeki kisiler”, “bir arastirma yapilmamasi1” ve “konferans/seminer” temalarinin takip ettigi
goriilmektedir. Alanla iliskili kisiler temasinda kodlanan maddeler incelendiginde en yogun kodlanan maddelerin
“Ozel egitim Ogretmenleri” ve “6zel egitim 6gretmenligi lisans 6grencileri” oldugu dikkat ¢ekmektedir. Mesleki
tercih siirecinde tercih edilmek istenen meslekte deneyimi olan kisilerden bilgi alinmasmin bilingli bir tercih
yapilmasi agisindan 6nemli oldugu diisiiniilmektedir. Bu bulgu 6zel egitim dgretmenligini tercih eden 6grencilerin
mesleki tercihlerinin bilingli olarak yapildigmin gostergesi olarak degerlendirilebilir. Bilingli bir tercih
yapilmasinin ise ileriki meslek basarisi i¢in son derece 6nemli oldugu diigiiniilmektedir. Basili ve dijital kaynaklar
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temasinda kodlanan maddeler incelendiginde en yogun kodlanan maddenin web sayfalar1 oldugu goriilmektedir.
Yapilan ¢aligmalar giiniimiiz ¢aginda bireylerin arastirdiklart bircok konuda web sayfalarina bagvurduklarini
gostermektedir (Kuiper vd., 2005; Sethuraman vd., 2019; Wilson, 2010). Yakin ¢evredeki kisiler temasinda
kodlanan maddeler incelendiginde en sik kodlanan maddelerin “tanidik bir 6gretmen” ve “aile {iyeleri” oldugu
goriilmektedir. Higbir arastirma yapmadan meslek tercihi yapan 6grencilerin ise oldukg¢a az sayida oldugu (f = 14)
dikkat ¢ekmektedir. Son olarak en az kod bulunan temanin konferans/seminer oldugu géze carpmaktadir. Bu
bulgunun 6zel egitim alaninin yeni ve gelismekte olan bir alan olmasi ile iligkili oldugu diisiiniilmektedir. Alanda
yetismis uzman personel ve Ogretmen sayisi artttkga toplum ¢apli  yapilan farkindalik
konferanslarinin/seminerlerinin sayisinin da artacagi sdylenebilir.

Ogrencilerin meslek tercihlerinde etkili olan kisilere iliskin analiz sonucunda elde edilen temalar
incelendiginde en fazla kodlanan temanim “aile iiyeleri” oldugu bu temay: sirasiyla “herhangi bir kisinin
olmamasi1”, “6gretmenler” ve “yakin ¢cevredeki kisiler” temalarmnin takip ettigi goriilmektedir. Cok sayida yapilan
caligma bireylerin mesleklerini secerken ailelerinden siklikla etkilendiklerini ve ailelerinin istekleri dogrultusunda
bir meslek tercihi yaptiklarin1 géstermektedir (Afzal-Humayon vd., 2018; Hughes & Gibbons, 2018; Kogak vd.,
2021; Kumar, 2016). En ¢ok kod bulunan diger bir temanin “herhangi bir kiginin olmamas1” oldugu goriilmektedir.
Onemli sayida dgrencinin (f = 57) meslek tercihlerinde herhangi bir kisinin etkili olmamas1 dikkat cekicidir.
Ogretmenler temasinda en yogun maddelerin “lise siif dgretmenleri” ve “lise rehber 6gretmeni” oldugu
belirlenmistir. Yakin ¢evredeki kisiler temasinda ise en sik kodlanan maddenin “akraba” ve “komsu” oldugu
goriilmektedir. Yapilan ¢aligmalar bireylerin meslek se¢imlerinde siklikla yakin gevrelerinden etkilendiklerini
gostermektedir (Igigen & Geggin, 2021; Siddiky & Akter, 2021). Rossier ve digerleri (2017) insanlarm kariyer
yolu ve istihdam edilebilirliginin, belirli drgiitsel, sosyal, ekonomik ve politik yapilar i¢inde ortaya ¢ikan kisisel
ve ¢evresel faktorlerin bir kombinasyonuna bagli oldugunu ifade etmislerdir.

Ogrencilerin meslegin kisisel dzelliklerine uygunluguna yonelik goriislerinin neler olduguna iliskin analiz
sonucunda elde edilen temalar incelendiginde en ¢ok kodlanan temanin “uygun” temasi oldugu goriilmektedir.
Analiz sonucunda diger temanin “uygun degil” oldugu ve az sayida 6grencinin (f = 5) ise bu konuda kararsiz
oldugu belirlenmistir. Uygun temasinda en sik kodlanan maddelerin “vicdani/manevi duygular” ve “mizag/kisilik
yapist” oldugu, uygun degil temasinda ise tek kodlanan maddenin “sabirsizlik” oldugu goriilmektedir. Guranda
(2014) ve Liu ve digerleri (2012) tarafindan yapilan galigmalarda kisilik yapisinin meslek segiminde énemli bir
faktor oldugu bulunmustur.

Ogrencilerin béliimii tercih edebilecek {iniversite 6grenci adaylarina yonelik tavsiyelerine iliskin bulgular
incelendiginde ise yogun olarak kodlanan maddelerin “vicdan, merhamet, sabir ve yardim severlik gibi 6zelliklere
sahiplerse bu boliimii tercih etmeleri”, “meslegin kisilik o6zelliklerine uygun oldugunu ve bu meslegi
yapabileceklerine inaniyorsalar tercih etmeleri”, “sadece atanma kaygisi i¢in arastirmadan diigiinmeden tercih
etmemeleri” ve “ayrintili arasgtirma yapilarak tercih edilmesi” oldugu goriilmektedir. Bu bulgulardan yola ¢ikarak
ogrencilerin, iiniversite adaylarina yonelik verdikleri tavsiyelerin biiylik oranda kisisel mesleki tercihlerini

yansittig1 sdylenebilir.

Aragtirmanin tiim sonuglar1 genel olarak degerlendirildiginde 6zel egitim dgretmenliginin en ¢ok dzgeci
nedenlerden dolayr tercih edildigi ve tercihlerin ¢ogunlukla arastirilarak ve bilingli bir sekilde yapildig
goriilmektedir. Bu durumun 6grencilerin ileriki mesleki bagarisi agisindan son derece énemli ve umut vaat edici
oldugu diisiiniilmektedir.

Siirhiliklar ve Oneriler

Bu aragtirma sonuglar1 degerlendirilirken arastirmanin bazi sinirl yonlerinin dikkate alinmasi gerektigi
diistiniilmektedir. Bu smirli yonlerden birisi arastirma katilimcilarinin Karadeniz ve I¢ Anadolu bélgelerinde
bulunan dort farkli {iniversiteden Orneklenmis olmasidir. Arastirma sonuglarinin daha etkili bir sekilde
genellenebilmesi igin ileriki zamanlarda Tiirkiye’nin farkli bolgelerinde 6grenim goren ozel egitim bolimi
ogrencileri ile benzer bir aragtirmanin yapilmasi &nerilebilir. Ikinci olarak bu arastirma birinci smifta olan
ogretmen adaylarinin goriislerine dayali olarak planlanmistir. Buna yoénelik ileriki ¢aligmalarda iigiincii ya da son
smifta olan 6gretmen adaylarinin da benzer goriisleri incelenebilir. Son olarak bu arastirma yalnizca goriislere
dayal olarak gerceklestirilmis ve veriler icerik analizi ile analiz edilmistir. Ilerleyen arastirmalarda nitel veriler
nicel verilerle desteklenebilir ya da yalnizca nicel veriler toplanarak meslek tercihini etkileyen faktorler
istatistiksel olarak analiz edilebilir. Ek olarak mesleki tercih nedenlerinin lisans 6grencilerinin akademik basarilart
iizerindeki etkileri ya da ileriki mesleki basarilarina etkileri boylamsal olarak incelenebilir.
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Abstract

Introduction: Special education teaching has become a popular and frequently preferred profession in recent
years. It is a matter of curiosity why this profession is preferred. The aim of the study is to examine the reasons
for the preference of pre-service teachers the special education department.

Method: In this study, phenomenology, one of the qualitative research models has been used. The participants of
the study consisted of 182 first-year students of special education teacher training program studying in four
different universities in the Black Sea and Central Anatolia regions. The data of the study were collected online
through a data collection form created by the researchers. The data were analyzed with MAXQDA software.

Findings: According to the findings, the students preferred the special education department for altruistic reasons,
felt positive feelings towards the department, and set personal goals for their profession in the future. Most of the
students did research before choosing the department and received information from people related to special
education. It was concluded that the people who influenced the students to choose the department were mostly
family members. Finally, most of the students stated that they found special education teaching suitable for their
personalities.

Discussion: When the results of the research are evaluated in general, it is seen that special education teacher
training program is mostly preferred for altruistic reasons and that the preferences are mostly researched and made
consciously. This situation is thought to be important and promising in terms of students' future professional
success.

Keywords: Special education, special education teacher training program, teacher training, teacher candidates,
career choice.
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Introduction

Education is a process that enables individuals to gain the knowledge, skills, and behaviors they need for
an independent life. This process is carried out by pre-planning in line with certain objectives (Simgek, 2020).
Although the goals created within the scope of the education process have a general nature, they can be prepared
in a different and more individualized manner for some individuals. One of these groups is individuals with special
needs. Individuals with special needs are defined in the regulation on special education services as "individuals
who differ significantly from their peers in terms of individual and developmental characteristics and educational
competencies” (Special Education Services Regulation [SESR], 2018). These individuals have difficulties in
thinking, reasoning, communicating, hearing, seeing, socializing, and moving due to their differences (Hallahan
et al., 2014). These difficulties directly affect the education process and cause the learning needs of individuals
with special needs to differ. The fact that they have different learning characteristics requires that programs,
environments and materials should be arranged in a way that can respond to these characteristics and that qualified
personnel should be trained to make these arrangements (Heward et al., 2016). All these arrangements can only be
made through special education services. In Tiirkiye, the educational needs of individuals with special needs are
met by special education teachers in public and private institutions affiliated to MoNE (SESR, 2018; Regulation
on Special Education Institutions [RSEI], 2012).

Special Education Teaching

Special education is defined as education programs designed to meet the educational and social needs of
individuals with special needs and education carried out in appropriate environments with specially trained
personnel (SESR, 2018). Special education teachers are one of the personnel groups actively involved in the
execution of special education services (SESR, 2018; RSEI, 2012). Special education teachers specialize in critical
areas such as emotional or behavioral problems, visual impairment, hearing impairment, intellectual disability,
severe disability, and early childhood special education (Turnbull et al., 2013).

The teacher training process in Tirkiye was carried out under the responsibility of the Ministry of
National Education [MoNE] for many years and then transferred to the Council of Higher Education [CHE] in
1982 (Akdemir, 2013; Karsli & Giiven, 2011). With the transfer of the teacher training process to CHE, the first
undergraduate program for training special education teachers was initiated by Anadolu University, Gazi
University and Ankara University in the 80s. Since then, there has been an increase in the number of teaching
programs in special education (Citil, 2017). Undergraduate programs for special education were first carried out
at Anadolu University as "Special Education Teacher Training Program " until 1990. The programs were generally
organized as separate programs as teachers of the mentally disabled, teachers of the hearing impaired, teachers of
the visually impaired and teachers of the gifted until 2016. The separate programs based on special needs were
gathered under a single roof as the special education teacher training program in 2016 with a regulation by CHE.
The updated undergraduate program offers education in a single program in a wide range of special needs areas
such as intellectual disability, autism spectrum disorder [ASD], hearing impairment, multiple disabilities, visual
impairment, special learning disability and special ability. Special education teachers who graduate from this
program can work in various special education settings such as special education classes, guidance and research
centers, support education rooms, hospital environment, home environment and special special education and
rehabilitation centers (SESR, 2018; RSEI, 2012). In other words, special education teachers can work in all
environments where individuals with special needs receive education.

Current data reported according to the environments where individuals with special needs receive
education show that 472 thousand of the students in formal education institutions are individuals with special
needs. Of these students, 357 thousand receive education within the scope of mainstreaming/integration practices
and approximately 115 thousand receive education in special education classes (MoNE, 2022a). According to
recent data published by MoNE (MoNE, 2020; 2021a; 2022a), the number of students with special needs placed
in educational environments is increasing every year. It is stated that the increase in numbers has led to an increase
in the need for trained personnel in this field (Boe, 2006; Peterson & Showalter, 2010). According to the SESR,
the class size of special education classes can be maximum five in preschool, maximum 10 in primary education,
and maximum 15 in secondary education. For students with ASD, this number is maximum four at all levels. In
addition, all of these classes are staffed by two special education teachers. The fact that two teachers work in
classes with fewer students than general education classes can be stated as another factor that increases the need
for trained personnel in this field.
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The field of special education stands out as an increasingly popular field in recent years (Citil et al., 2018;
Neeraj et al., 2020). One of the reasons for this is thought to be related to the quotas allocated to special education
teachers in recent appointments. When the quotas in the teacher appointments made by MoNE in recent years are
analyzed on a branch basis, it is noticeable that special education teachers are allocated quite high quotas compared
to other branches. With the appointments made by MoNE, a total of 7030 teachers were assigned to special
education classes, including 2306 in 2023 (MoNE, 2023), 875 in 2022 (MoNE, 2022b) and 3849 in 2021 (MoNE,
2021b; MoNE, 2021c). With this number, special education teaching was the third most appointed teaching group
by branch. Considering that the quotas given to branches in appointments are determined according to the need
(Ozyiirek, 2008), these data can be considered as an indicator of the high need for special education teachers in
Tiirkiye. The need for special education teachers also affects the number of teacher training programs in this field
(Bremer, 2012). The number of undergraduate programs training special education teachers is 41 in public
universities and 11 in foundation universities (CHE, 2023). As a matter of fact, it is seen that special education
teaching is among the departments that have increased in preference in recent years. When CHE Atlas data are
examined, it is seen that the number of students who prefer special education teacher training programs of state
universities and foundation universities with full scholarships is 81 thousand in 2021, 93 thousand in 2022 and
106 thousand in 2023 (YOK, 2023). In addition, according to the current report published by the Turkish Statistical
Institute (2022), the undergraduate program with the highest employment rate (96%) is special education teaching.
Taking all these factors into account, it is believed that factors such as the growing number of special education
students, the need for special education teachers in schools, and the high employment rate contribute to making
special education teaching one of the most preferred professions. In this regard, it is important to uncover why
students choose this increasingly popular and frequently preferred field, with what motivations they make their
career choices, and what influences them. Teacher recruitment, professional continuity, and student learning
experiences depend on understanding why teachers choose their professions (Watt et al., 2013).

Career Choice Process

Vocational preference process is a very complex process (Boyle et al., 2014). Individuals' choosing the
right profession for themselves has a significant impact on their future professional lives (Buyukgoze-Kavas et al.,
2015). Vocational preference process is influenced by different factors due to its complex structure (Halperin &
Mashiach-Eizenberg, 2014; Yusran et al., 2021). These factors are known to be various factors that are closely
related to life such as socio-economic level, education level, cultural background and family influence (Mohd
Rasdi & Ahrari, 2020; Santos et al., 2013). In particular, students who will make a university choice are frequently
influenced by factors such as social media, peers, health problems, low income status, income expectation, job
opportunities, social acceptance of the profession, being popular, and job satisfaction (Kabak & Dagdeviren, 2014;
Misran et al., 2012). According to Fizer (2013), the factors affecting university students' career choices include
childhood dreams, culture, personality traits, previous experiences, gender, interest, role assumed in life,
skills/abilities and social-economic status. It is possible to divide these factors affecting the vocational preference
process into two as social and psychological. Social factors mostly include relationships with parents, family
members and close environment, while psychological factors include individual perceptions, beliefs, attitudes,
ideas and personal temperament (Ahmed et al., 2017).

In the studies on the occupational preference process, different occupational groups such as landscape
architecture and ornamental plants (Ardahanlioglu et al., 2018), nursing (Halperin & Mashiach-Eizenberg, 2014),
gastronomy and culinary arts (Igigen & Geggin, 2021), dietetics (Lordly & Dubé, 2012), business administration
(Marinas et al., 2016) and dentistry (Santos et al., 2013) were discussed. One of these occupational groups
addressed within the scope of these studies is teaching. In studies dealing with the professional preferences of
teachers and prospective teachers in different branches (Bergmark et al., 2018; Cermik et al., 2010; Fish &
Stephens, 2010; Kilig, 2022; Low et al., 2011; Neeraj et al., 2020; Thomson et al., 2012), it is seen that the reasons
for choosing the teaching profession are grouped as intrinsic factors, extrinsic factors and altruistic factors. Intrinsic
factors represent factors that involve more personal satisfaction such as passion for teaching and personal meaning
of teaching (Bergmark et al., 2018; Ryan & Deci, 2000). Extrinsic factors include aspects inherent in the job such
as social status, salary, and working conditions (Bergmark et al., 2018). Altruistic factors, on the other hand, are
associated with increasing the welfare of society (Tomsik, 2016) and include aspirations such as shaping the future,
sharing knowledge and ideas, contributing to the development of children, and reforming schools (Yong, 1995).
As in other branches, special education teachers are frequently influenced by these factors when choosing their
profession. Fish and Stephens (2010) found in their study that special education teachers choose this profession
because of their desire to help individuals who need the most help. Neeraj et al. (2020), on the other hand, found
that students mostly prefer special education teacher training program because they see it as a profession with a
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high humanistic aspect, and secondly, they prefer it for reasons such as high employment opportunities and income
expectations.

Factors affecting the vocational preference process affect the future professional life of individuals.
Studies show that the reasons for choosing a profession are among the factors affecting job satisfaction, job
satisfaction and work efficiency (Earl & Bright, 2007; Larkin et al., 2007; Salleh et al., 2020; Vila et al., 2007).
Teachers' conscious choice of their profession will increase their level of professional adaptation, which will
increase their professional satisfaction and success (Karatepe & Olugbade, 2017; Zhu et al., 2019). It is thought
that having information about the reasons for choosing the profession in the teacher training process will make
important contributions to the training of qualified teachers. There are no studies in the national literature
examining the reasons why special education teachers or pre-service teachers choose this profession. In light of
this, it is believed that the reasons for undergraduate special education teacher training program students'
professional preferences, their future career goals, whether they choose their professions consciously, and whether
their professions are suited to their personal characteristics, need to be investigated. In this regard, the study aims
to determine why pre-service special education teachers choose this branch. The reasons behind their profession
choice, their feelings about the department, their professional goals in the future, the sources of information on the
department, as well as the suitability of the profession they prefer for their personalities, were also examined in
order to gain a deeper understanding of them. The research questions are as follows:

1. What are the reasons for pre-service special education teachers to choose this profession?
2. What are the feelings of pre-service special education teachers about their departments?

3. What are the future professional goals of pre-service special education teachers?
4

What are the sources that pre-service special education teachers get information about the department
before choosing their profession?

5. Who are the people who are influential in pre-service special education teachers’ choice of their
professions?

6. What are the opinions of pre-service special education teachers about the suitability of the profession they
prefer for their personalities?

7. What are the recommendations of pre-service special education teachers to prospective university
students about the department they prefer?

Method
Model

In this study, phenomenological design, one of the qualitative research models, was preferred. The main
purpose of phenomenological research is to examine individual experiences of a phenomenon (Creswell & Poth,
2018). In such studies, data are obtained from individuals or groups who have experiences related to the
phenomenon under investigation and can reflect their experiences (Biiyiikoztiirk et al., 2018). This research was
carried out with the approval of Kirikkale University Social and Human Sciences Research Ethics Committee
dated 24.12.2021 and numbered 64945.

Participant

The participants of the study consisted of 182 first-year students of special education teacher training
undergraduate program in four different state universities established in the 80s and 90s in the Black Sea and
Central Anatolia regions. The participants were selected using the criterion sampling method, one of the purposeful
sampling methods. The inclusion criteria of the participants were determined as a) being placed in the special
education teacher training undergraduate program with the central exam score made by the Measurement,
Selection and Placement Center and b) studying in the first year of the relevant undergraduate program. In this
context, students who met the criteria were included in the study. A total of 192 students filled out the data
collection form and it was determined that three forms were filled out by the same student and these three forms
were evaluated as one participant response because they contained the same answers. It was determined that eight
students answered the questions in the form incompletely and were excluded from the analysis. When the
demographic information about the students included in the study is analyzed, it is seen that 64.8% of the students
are female (f = 118) and 35.2% are male (f = 64). Among the participants, 24.7% of the students (f = 45) were
placed in the second undergraduate program. In addition, 5.5% (f = 10) of the participants had previously worked

Acikgoz et al. 2025, 26(1)



THE CAREER CHOICE REASONS OF SPECIAL EDUCATION TEACHER CANDIDATES 37

in special education and 17.6% (f = 32) had previously participated in seminars, conferences and trainings related
to special education. In addition, it was determined that 68.6% (f = 125) of the participants included in the study
had individuals with special needs in their close environment or relatives.

Data Collection Tools and Data Collection

A literature review was used to prepare the questions for the online form used for data collection. To
ensure face and content validity, five different experts with doctoral degrees were asked to review the questions.
In addition to the two experts who approved the questions, one of them suggested removing two of the nine
questions, and the other two suggested changing five. Two of the nine questions were removed based on the
recommendations of the experts, while the remaining questions were edited and made ready for data collection.
This final version of the form asks seven questions about the participants' reasons for choosing the profession and
five questions about their descriptive characteristics (such as gender, previous special education employment). The
following questions are asked about occupational preferences:

1. What are your reasons/reasons for choosing the special education teacher training program? Explain.
2. If you were to talk about your feelings towards this program, what would you say? Can you write it down?

3. What kind of research did you do about the department before choosing this department? What or who
were your sources in this research?

4. What do you think about the suitability of special education teaching for your personality traits? What
can you write to us about this?

In order to collect the data, firstly, faculties of education with special education undergraduate programs
and actively enrolling students were determined. Department heads working in the special education departments
of the determined faculties were contacted and the data collection form was sent to the student groups that met the
inclusion criteria. The form was submitted online by the relevant special education department heads via platforms
such as Whatsapp and course management system. The form was filled in voluntarily by the students of the relevant
special education department. Students were asked to answer the form online in the environment and time of their
own choosing. No additional grades or reward system was offered to the students for completing the form.

Analysis and Fidelity

The data obtained through data collection were first converted into excel format and then transferred to
MAXQDA qualitative analysis program. The data were analyzed by content analysis through MAXQDA analysis
program. Content analysis is defined as a systematic and repeatable technique in which some words of a text are
summarized with smaller theme categories by coding based on certain rules (Biiyiikoztiirk et al., 2018). As a result
of the content analysis, a separate table was created for each question communicated to the participants. Themes
and codes were obtained as a result of the analysis. During the analysis, participants were given code names (e.g.
P2, P24). To determine the reliability of the analysis, Miles and Huberman's (1994) formula for the percentage of
agreement (Reliability = Agreement / (Agreement + Disagreement) x 100) was used. As a result of the calculations,
it was determined that the percentage of agreement was 92.3%.

Findings

The themes and codes obtained as a result of the content analysis conducted to examine the reasons for
the choices of pre-service special education teachers are presented in tables in the following section. In addition,
the individual statements of the participants regarding the codes obtained were also included.

When the themes in Table 1 are examined, it is seen that the most preferred theme related to the reasons
for students' choice of profession is "altruistic reasons (52.7%)", followed by “extrinsic reasons (37.9%)" and
"intrinsic reasons (34.1%)". When the codes included in the themes are examined, it is seen that "being sensitive
to individuals with special needs (f = 85)" is the most intensely coded item in the theme of altruistic reasons, "being
easy to be appointed (f = 64)" in the theme of extrinsic reasons and "seeing the profession as suitable for one's
personality (f = 32)" and "being interested in special education (f = 30)" in the theme of intrinsic reasons. When
the themes in Table 1 are examined, it is seen that the most preferred theme related to the reasons for students'
choice of profession is "altruistic reasons (52.7%)", followed by "extrinsic reasons (37.9%)" and "intrinsic reasons
(34.1%)". When the codes included in the themes are examined, it is seen that "being sensitive to individuals with
special needs (f = 85)" is the most intensely coded item in the theme of altruistic reasons, "being easy to be
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appointed (f = 64)" in the theme of extrinsic reasons, and "seeing the profession as suitable for one's personality (f
= 32)" and "being interested in special education (f = 30)" in the theme of intrinsic reasons.

Table 1
Themes and Codes Related to the Reasons for Preferring Special Education Teacher Education Program

Theme Codes f %
Being sensitive to individuals with special needs (f = 85)
Altruistic reasons Having a relative with special needs (f = 7) 9 52.7

Improving the quality of special education (f = 4)

It is easy to be appointed (f = 64)
The placement score is sufficient for this department (f = 2)
Extrinsic reasons Making a field change in teaching (f = 1) 69 37.9
Making an academic career (f = 1)
Combining special education with a previous undergraduate field (f = 1)

Seeing the profession as suitable for his/her personality (f = 32)

Being interested in special education (f = 30) 62 341

Intrinsic reasons

Regarding the department preferences, K40 said "l chose this department because it is easy to be
appointed.”, K113 said "I think I can do this profession in the best way and | chose it because the job and financial
opportunities are very good.” and K76 said "I personally witnessed the developmental period of a girl with
intellectual disability in our neighbourhood and this really affected me a lot and | decided to turn to this profession."
Other students said the following:

"I chose special education teaching because | wanted to touch the lives of special children and have a big
place in their pure and innocent hearts. | also wanted to be with families with special children and guide
them. | thought a lot and decided that I could do it." (P123)

"I am in this department because | have a curiosity about special education and | like to research
something about special education, and | wanted this department to be able to teach individuals with
special needs and prepare them for life." (P106)

Table 2
Themes and Codes Related to Feelings Towards the Special Education Teacher Training Program

Theme Codes f %

Happiness (f = 57)
Love for the department (f = 31)
Feeling that the profession requires patience (f = 26)
Spirituality (f = 21)

Positive emotions Request (f = 13) 173 95.1
Feeling proud of oneself (f = 10)
High motivation (f = 6)
Hopeful (f = 6)
Belonging (f = 3)
Uneasy (f = 5)

Negative emotions Hopeless (f = 2) 8 4.3
Sad (f=1)

When the themes in Table 2 are examined, it is seen that the most preferred theme regarding the students'
feelings towards the special education teacher training program is “positive feelings (95.1%)", followed by
"negative feelings (4.3%)". When the codes included in the themes are examined, it is seen that "happiness (f =
57)", "love for the department (f = 31)", "feeling that the profession requires patience (f = 26)" and "spirituality (f
= 21)" are the most intensely coded item in the theme of positive emotions, while "uneasy (f = 5)" and "hopeless
(f = 2)" are the items in the theme of negative emotions.

Regarding their feelings towards the special education teaching department, K10 said "It is a department
where | can improve myself and progress and touch people, and | am happy to be in the place | dreamed of.", K121
said "The department | am studying is a department that requires a lot of patience and | think I have this feature, |
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am very happy and proud to be a student of the department.”, K90 said "It is a department that touches the soul
and human aspect of people.” and K92 said "I sometimes feel uneasy because it is a sensitive department.”.

Table 3

Themes and Codes Related to Special Education Teacher Education Department Students' Goals for Their
Professions

Theme Codes f %
Making an academic career (f = 61)
Being a successful and well-equipped special education teacher (f = 32)
Improving oneself in the field (f = 29)
Personal goals Working in the field as a special education teacher (f = 29) 182 100
Being a special education teacher who makes a name for himself/herself in the
profession (f = 16)
Opening a special education and rehabilitation center (f = 15)

Being a good and useful special education teacher (f = 32)
Producing original projects in special education (f = 4)

Social goals Supporting families with children with special needs (f = 3) 41 225
Being the leader of associations, foundations, etc. related to special education (f = 2)

Economic goals  Being employed in the state (f = 29) 29 159

No goal No specific goal (f =7) 7 3.8

Table 3 depicts that the most preferred theme regarding the students' goals for their professions is
"personal goals (100%)", followed by "social goals (22.5%)" and "economic goals (15.9%)". Some students (f =
7) stated that they had no goals. Examining the codes included in the themes reveals that "to make an academic
career (f = 61)", "to be a successful and well-equipped special education teacher (f = 32)", “to improve oneself in
the field (f = 29)” and "to work in the field as a special education teacher (f = 29)" are the most intensely coded
items in the theme of personal goals, while "to be a good and useful special education teacher (f = 32)" is prominent
in the theme of social goals. In the theme of economic goals, the only coded item is "To be appointed (f = 29)".

Regarding their goals for their professions, K54 said, "First as a teacher and then as an academician to be
beneficial to the environment and society.” K179 said, "In the future, I think to reach more specially educated
people by giving academic courses. | would like to raise public awareness and ensure that individuals with special
needs meet more conscious people on the street." and K117 said, "My priority is to be appointed.”" Other students
said the following:

"First of all, | want to graduate from university in the most equipped way possible. | want to learn and
progress continuously in this field. If | have the opportunity, | want to get a master's degree and do
research on these issues. | think my goal is just to learn and research.” (P84)

"First of all, after | finish my department, | plan to participate in activities that will improve myself in
special education teaching. | would like to work with special education programs not only in my own
country but also in other countries." (P143)

When the themes in Table 4 are examined, it is seen that the most preferred theme related to the sources
of information about the department before choosing the department is "people related to the field (63.7%)",
followed by "printed and digital sources (62.1%)", "people in the immediate environment (17.5%)" and
"conferences/seminars (1.1%)". It is noteworthy that some students (f = 14) did not obtain information about the
department from any source before choosing the department. When the codes included in the themes were
examined, it was determined that "special education teachers (f = 65)" and "special education teacher training
undergraduate students (f = 32)" are the most intensely coded items in the theme of people related to the field,
"web pages (f = 93)" in the theme of printed and digital resources, "high school teachers (f = 11)" in the theme of
people in the immediate environment and "various conferences/seminars related to special education (f = 2)" in
the theme of conferences/seminars.
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Table 4
Themes and Codes Related to the Sources of Information about the Department Before Choosing the Department

Theme Codes f %
Special education teachers (f = 65)
Special education teacher training undergraduate students (f = 32)

People associated with the field Observation in special education schools/settings (f = 16) 116 637
Lecturers (f = 3)
Web sites (f = 93)

- Books (f = 12)

Hardcopy and digital resources TV programs (f = 5) 113 621
Movies about special education (f = 3)
High school teachers (f = 11)

People in the immediate Family members (f = 8) 32 175

neighborhood Close friend (f = 7) '
Relatives (f = 6)

No research was conducted I did not conduct any research on the department (f = 14) 14 7.6

Conference/seminar Various conferences/seminars on special education (f = 2) 2 1.1

Regarding the sources of information about the department before choosing the department, K46 used the
expressions "Rehabilitations and special education teachers”, K91 used the expressions "I followed people who
studied special education on Youtube channels. Apart from that, I met with many special education teachers.",
K38 used the expressions "My friends who studied this department before.” and K18 used the expressions "l only
talked to my high school teachers about this subject.".

Table 5 shows that the highest theme regarding the people who are effective in students' preference for
the department is "“family members (34.1%)", followed by the themes of "no guiding person (31.3%)", "teachers
(23.6%)", and "close environment (21.4%)". Examining the codes included in the themes reveals that the most
frequently coded items in the theme of family members are "sister (f = 24)" and "brother (f = 18)", in the theme of
teachers, "high school class teacher (f = 18)" and "high school guidance counselor (f = 12)", and in the theme of

people in the immediate environment, "relatives (f = 17)".

Regarding the student who were influential in their choice of the department, P52 said "My sister directed
me to the department and she is also studying this department.”, P16 said "My uncle, my father.", P24 said "My
neighbour and some distant relatives." and P138 said "Guidance service."

Table 5
Themes and Codes Related to the Persons Influential in Department Preferences
Theme Codes f %
Sister (f = 24)

) Brother (f = 18)
Family Father (f = 11) 62 34.1

Mother (f = 9)

There is no referrer 57 31.3

High school teacher (f = 18)
Guidance counselor (f = 12)

Teachers A former teacher (f = 8) 43 236
A familiar teacher (f = 5)

Relatives (f = 17)
Neighbor (f = 11)
Family friendly (f = 6)
Close friend (f =5)

When Table 6 is examined, it is seen that the most preferred theme regarding the students' views on the
suitability of the special education teaching profession for their personality traits is “suitable (93.9%)", followed
by "not suitable (3.2%) and undecided (2.7%)". The most coded items are "conscientious/spiritual feelings (f =
124)" and "temperament/personality structure (f = 39)" in the appropriate theme. Some students expressed their
opinions as undecided (f = 7).

People in the immediate neighborhood 39 214
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Table 6

Themes and Codes Related to Opinions on the Suitability of the Special Education Teaching Profession for
Personality Characteristics

Theme Codes f %
Conscientious/spiritual feelings (f = 124)
Appropriate Character/personality structure (f = 39) 171 939
Child love (f = 8)
Not appropriate Impatience (f = 6) 6 3.2
Undecided - 5 2.7

Regarding the suitability of the special education teaching profession for personality traits, K36 stated "It
is suitable in terms of patience and compassion.”, K55 stated "Being patient and loving children will be my
advantage in this profession and I trust myself.", K85 stated "It fits my personality traits perfectly." and K68 stated
"l cannot say that it fits perfectly, but I am at the very beginning of the road, I believe that I will be fully integrated
with this profession at the end of the fourth year."

When Table 7 is examined, it is seen that among the coded items regarding the students' recommendations
for prospective university students who may prefer the department, the most coded item is "to prefer this
department if they have characteristics such as conscience, compassion, patience and helpfulness (34.6%)",
followed by "to prefer this profession if they believe that the profession is suitable for their personality traits and
they can do this profession (15. 3%)", "not to choose this department without researching and thinking just for the
anxiety of being appointed (14.8%)", "to prefer this department after thorough research (14.8%)", "to prefer this
department knowing that it is a valuable and sensitive department (12.6%)", "to prefer this department knowing
that it is a difficult profession (10.4%), and "to prefer this department because it has a good assignment (7.1%),

and "not to make a suggestion yet (2%)".
Table 7
Codes Related to Recommendations for Prospective University Students Who May Prefer the Department

Codes f %
Preferring this department if they have qualities such as conscience, compassion, patience and helpfulness, 63 34.6
they should

Preferring the profession if they believe that the profession is suitable for their personality traits and they 28 153
can do this profession
Not choosing without researching and thinking only for the anxiety of being appointed 27 148
To be preferred after thorough research 27 148
To prefer knowing that it is a valuable and sensitive department 23 126
Preferring it with the awareness that it is a difficult profession 19 104
They prefer this department because it has a good assignment 13 7.1
Not making a recommendation yet 2 1.1

Regarding the recommendations for prospective university students who may prefer the department, P5
of the students said, "If they do not have a conscience, | wish them not to choose it.", P73 said, "If they love
children and are patient, they can choose this department.”, P23 said, "I would tell them to do very good research
and choose it if it is suitable for their interests and abilities." and P55 said, "They should research the profession
well before deciding and the first condition when choosing should be children, not appointment or salary." Another
student made the following statements:

"Most of them think that they will definitely be appointed to the department. Even if this is true,
individuals who cannot do their job patiently after graduation, who cannot break the general perception
in our country, who cannot approach children with empathy and love should not choose this teaching
profession. Confident people, on the other hand, are glad they chose this department. Children with special
needs need us." (P105)

Discussion

A detailed analysis of the reasons for pre-service special education teachers' choice of profession was
conducted in this study. For a better understanding of these reasons, topics like their feelings toward the
department, their career goals, their sources of information about the department, their preferences for careers, and
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their suggestions for prospective students who may prefer the department were examined as well. In response to
the research questions, content analysis findings were discussed.

Upon analyzing the themes obtained regarding the reasons for students' career choices, it becomes
apparent that "altruistic reasons™ has the highest number of codes. Following this theme are "intrinsic reasons" and
"extrinsic reasons". This study found similar results to many others investigating why people choose to become
teachers (Bergmark et al., 2018; Davies et al., 2018; Fish & Stephens, 2010; Jungert et al., 2014; Kilig, 2022;
Klassen et al., 2011; Low et al., 2011; Neeraj et al., 2020; Thomson et al., 2012). It is thought that it is important
for special education teachers to prefer their profession for altruistic reasons in order to continue their profession
for many years. In their study on this issue, Chiong et al. (2017) found that altruistic reasons are an important
source of motivation to continue in the teaching profession. In addition, it is stated that altruistic reasons affect
teachers' professional commitment, the way they relate to their students and the way they teach them (Watt et al.,
2013). According to the analysis of items coded intensively within the themes, the item "Being sensitive to
individuals with special needs" is intensively coded in the altruistic reasons theme. As a result of their differences,
individuals with special needs generally have a low level of social acceptance compared to their peers with typical
development (Baydik & Bakkaloglu, 2009; Nepi et al., 2015; Vuran, 2005). In order to increase the social
acceptance of these individuals and to integrate them into society, the level of awareness and sensitivity regarding
these individuals should be high (Profanter, 2009). It is therefore believed that this is a promising development for
individuals with special needs. Furthermore, the preference of undergraduate students in special education teacher
training programs for professions that are sensitive to individuals with special needs is considered essential to
integrating them into society. According to the extrinsic reasons theme, the item that has been coded intensively
is "easy to be appointed”. It has also been found in many studies that teachers, regardless of their profession, are
highly motivated to choose their profession based on economic considerations, such as income expectations
(Dibapile, 2005; Liu & Onwuegbuzie, 2014; Park & Byun, 2015). A final analysis showed that the most frequently
coded items within the intrinsic reasons theme were "seeing the profession as suitable for one's personality" and
"having an interest in special education”. Studies show that the choice of profession in line with personality and
interests are extremely important factors for future professional success and job satisfaction (Guranda, 2014;
Volodina etal., 2015; Zaidi & Igbal, 2012). The fact that a significant number of students have chosen a profession
that is suitable for their personalities and interests can be considered as an important step for their future
professional success. In addition, studies show that interests are among the important factors in students' career
choice (Guranda, 2014; Hanna & Rounds, 2020; Lanero et al., 2016; Nyamwange, 2016).

The theme with the highest number of codes among students' feelings towards their preferred departments
is "positive emotions". It is clear from the coding intensities of the items in this theme that students are experiencing
very positive emotions such as happiness, love for the department, feeling that the profession requires patience,
and spirituality. According to Kelloway et al. (2010), an individual's love for his/her profession contributes
positively to life satisfaction because it includes passion for the profession, loyalty to the employer and quality
social relations with colleagues. Musa and Bichi (2015) state that pre-service teachers' positive attitudes towards
their profession will contribute to their future professional competencies. Y1ldirim and Oner (2016) emphasize that
teachers should love their profession in order to be a successful teacher. It is considered extremely important for
students' future professional success that the majority of them feel such positive feelings about the profession they
desire. In the analysis results, "negative emotions™ also emerged. A significant number of negative emotions items
were coded as "anxious™ and "hopeless". Despite the fact that some students have negative feelings about their
preferred department, it is clear that the number of these students is quite small when the coded items are analyzed.

Analysis of the students' future professional goals reveals that "personal goals™ is the most frequently
coded theme, followed by "social goals,” "economic goals,” and "no goals.". Studies show that personal interests
are one of the important factors in choosing a profession (Afzal-Humayon et al., 2018; Sultana & Mahmud, 2020).
In examining the theme of personal goals, it is clear that the most strongly coded items are "to pursue a career in
education”, "to succeed as a special education teacher”, "to improve in the field", and "to work in the field as a
special education teacher”. These most intensely coded items reveal that the majority of students (f = 60) are
interested in pursuing an academic career. It is evident from analyzing the social goals theme items that the most
dense item is "to be a good and useful teacher”. Such professional goals can be considered promising for special
education at the beginning of the educational process. A notable feature of the theme of economic goals is that
only "to be appointed” is coded. Siddiky and Akter (2021) stated that economic expectations are among the
important factors that affect both the professional selection process and the training process. Finally, the findings
obtained as a result of the analysis show that a small number of students (f = 7) do not have a future goal for their
profession.
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A study of the sources from which students found out about the profession before choosing a department
reveals that the most coded theme is "people related to the field", followed by "printed and digital resources",
"people in the immediate environment”, "lack of research”, and "conferences/seminars". Among the items coded
in the theme of people related to the field, "special education teachers™ and "undergraduate students in special
education teacher training programs" appear to be the most frequently coded items. Making an informed choice in
the professional preference process requires information from people who have experience in the profession to be
preferred. Students who opt to teach special education are consciously aware of their professional preferences. In
order to succeed professionally in the future, it is highly important to make a conscious decision. A closer look at
the items coded under the theme of printed and digital resources shows that web pages are most intensely coded.
Studies show that in today's age, individuals refer to web pages in many subjects they research (Kuiper et al., 2005;
Sethuraman et al., 2019; Wilson, 2010). A review of items coded in the theme of people in the immediate
environment reveals that "family members" and "a familiar teacher" are most frequently coded items. Only a small
percentage of students (f = 14) chose a profession without researching it. Lastly, conference/seminar had the fewest
codes. It is believed that this result is due to the newness and development of the field of special education. There
will be a greater number of community-wide awareness conferences/seminars as more experts and teachers are
trained in the field.

The analysis of the themes resulting from the analysis of the people who influence students' career choices
indicates that the most coded theme is "family members" followed by "the absence of any person”, “teachers" and
"people in the immediate environment™. Numerous studies show that individuals are frequently influenced by their
families when choosing their professions and make a career choice in line with the wishes of their families (Afzal
Humayon et al., 2018; Hughes & Gibbons, 2018; Kogak et al., 2021; Kumar, 2016). "Not having any person" is
another theme with the highest number of codes. There is a significant proportion of students (f = 57) who were
not influenced by any person when choosing a career. There was a significant presence of "high school classroom
teachers™ and "high school guidance counselors" in the theme of teachers. The most frequently coded items in the
theme of immediate environment were "relatives" and "neighbors". People's career choices are often influenced
by their immediate environment, according to studies (Igigen & Geggin, 2021; Siddiky & Akter, 2021). Rossier et
al. (2017) stated that people's career path and employability depend on a combination of personal and
environmental factors that occur within specific organizational, social, economic and political structures.

The most coded theme obtained from analyzing the students' views about the suitability of the profession
for their personal characteristics is "appropriate”. Based on the analysis, the other theme was deemed "unsuitable”
and a small number of students (f = 5) were undecided. "Conscientious/spiritual feelings" and
"temperament/personality structure" are the most frequently coded items in the appropriate theme, whereas
"impatience" is the only item coded in the inappropriate theme. Guranda (2014) and Liu et al. (2012) found that
personality structure is an important factor in choosing a profession.

Upon examining the recommendations of students regarding prospective university students who may
prefer this department, it is observed that the items coded intensively are "to prefer this department if they have
characteristics such as conscience, compassion, patience, and helpfulness”, "to prefer this profession if they believe
that the profession is suitable for their personality traits and that they can do this profession”, "not to prefer it
without thinking without researching just for the anxiety of being appointed" and "to be preferred after detailed
research”. As a result of these findings, we can conclude that students' advice to university candidates reflects their

own professional preferences.

Overall, the results of the study indicate that special education teaching is most often preferred for
altruistic reasons, and the preferences are mostly researched and consciously made. Students' future professional
success is considered to be extremely important and promising in this situation.

Limitations and Recommendations

There are some limitations of this study that should be taken into consideration when evaluating its results.
In this study, participants were recruited from four universities in the Black Sea and Central Anatolia regions. The
results of this study may be more effectively generalized by conducting a similar study with special education
department students in different regions of Tiirkiye in the future. The second reason is that this study is based on
the opinions of first-year pre-service teachers. Similar views can be examined in future studies by pre-service
teachers in their third or final year. As a final note, all data in this study were analyzed using content analysis,
based on opinions only. Qualitative data can be combined with quantitative data in future studies, or only
quantitative data can be collected and analyzed statistically to understand the factors that affect career choice.
Furthermore, undergraduate students' reasons for vocational preference can be examined longitudinally in relation
to their academic achievement and future career prospects.
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