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Bu ¢alismada, yaratict drama tekniklerinden biri olan fragman teknigi ile geleneksel
ozetleme etkinliginin ogrencilerin ortaya koyduklar: iiriinler ve iki tiir etkinlige
vonelik algilart agisindan karsilastirilmast amaglanmaktadwr. Nitel veri toplama
yvontemlerinin kullamildigi ¢calismada 6grenciler 19 ve 20 kisilik iki gruba ayrilmistir.
Her iki gruba da aymi yazara ait benzer konulu iki farkl kisa dykii uygulanmistir:
Boylece her iki grup da farkli hikdyelerle hem fragman hem de geleneksel ézetleme
teknigini kullanmuslardi. Uygulamalar tamamlandiktan sonra her iki grupla odak
grup goriismeleri yapilmistir. Sonuglara goére, iki gorev, ana fikirlerin etkin bir
sekilde kapsanmasi ve icerdigi bilissel siiregler agisindan benzer bulunmustur. Odak
gruplarina gore, dgrencilerin fragman yéntemini kullanarak c¢alistiklar: hikdye
hakkinda daha iyi hissettikleri ve onu daha iyi anladiklar goriilmiistiir. Ogrenciler

fragman stratejisini ii¢ ana nedenden dolayi begendiklerini ifade etmislerdir: olaylar

dahil ederek anlamalarina ve hatirlamalarina yardimct olmasi, yeni, eglenceli ve
motive edici deneyimler vermesi ve konusma becerilerinin izet tekniginden daha iyi
kullanilmast.
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Giris
Ogretmenlik, dogas1 geregi bir tiir hikdye anlatma isidir. Hangi ders olursa olsun, gretmen,
bir tarihi olayi, bir deneyin adimlarini veya bir matematik problemini anlatirken ayni zamanda
sozlii bir hikdye sunmus olur. Yabanci dil 6gretmenleri i¢in hikaye anlatmak daha da 6nemlidir,
clinkii stirekli olarak dilin ¢esitli yonlerini baglam icinde tanitmalar1 gerekir. Bu nedenle, egitim

fakiltelerinde, 6grencilerin yazili bilgiyi sdzIii olarak 6zetleme becerilerini kazanmalarina yardimeti
olacak yontemlerin arastirilmasi dnemlidir.

Ozetleme, etkili bir okudugunu anlama degerlendirme yontemidir. Bir grencinin dzetini
degerlendirerek, hangi noktalara dikkat ettigi ve nasil baglantilar kurdugu net bir sekilde anlasilabilir.
Ancak, ozetleme ¢ogunlukla bireysel bir faaliyet oldugundan kigisel gelisime daha kapali bir
yontemdir. Drama tekniklerinden biri olan fragman, diger 6grencilerin is birligini gerektirir ve
birbirlerinin diisiince kaliplarint etkilemelerine izin verir. Ayrica, yazili olant gorsel bir sunuma
doniistiirmek, belirli diisiinme bi¢imlerinin kullanilmasint gerektirir. Bu o6zellikleri sayesinde,
fragman teknigi, 6zetleme faaliyetine gore sinif icinde daha iyi kullanilabilecek daha etkilesimli bir
teknik olarak goriilebilir.

Bu ¢alisma, sikg¢a yaratict drama alaninda kullanilan fragman teknigi ile 6zetlemenin
karsilastirilabilir oldugu fikrine dayanmaktadir. Ozetlemenin amaci, okunan bir metinde ele alinan
temel kavramlart 6zetlemektir. (Gorgen, 1999). Kecik ve Uzun (2004) tarafindan sozli veya
yazili olarak sunulan kisa anlatilar olarak tanimlanan 6zetleme etkinliginde, bir metnin ayrintilari
netlestirilir ve ana fikirleri vurgulanir. Adigiizel’in (2010) kitabinda kapsamli bir sekilde ele alinan
fragman teknigi, “bir hikayenin farkli bi¢imlerde temsil edilmesi” olarak tanimlanir (s. 490).
Yani biitlinii olusturan kiigiik parcalarin farkli bir sirayla ve farkli bir sekilde bir araya getirildigi
anlamina gelir, bu da bir film fragmaninin izleyiciye hikayenin baglangicindan sonuna kadar olan
ilerlemesinden ziyade tiim film hakkinda bir fikir vermesi gibidir. Bu tanimdan anlasilacagi gibi,
fragman tekniginin kullanimi, 6grencilerin okuduklariyla ilgili diistinmelerine ve bunu anlatilarinda
kullanmalarina yardimci olmak icin yararli bir yontem olarak goriilebilir. Hem fragman teknigi
hem de geleneksel 6zetleme, metni kisaltarak ve ayrintilari atlayarak yeniden sunma icerdiginden,
her ikisinin de ayni siirecleri yansittigi varsayilabilir. Bu varsayima dayanarak, bu kiiciik 6lgekli
caligmada, geleneksel 6zetleme etkinligi ile fragman teknigi, elde edilen iiriinler ve 6grencilerin
goriisleri agisindan karsilastirilmaktadir. Bu bilgiler 1s131nda, Ingilizce dersleri ve Ingilizce 6gretmen
egitimi kapsaminda 6grencilerin okudugunu anlama becerilerini gelistirmek i¢in fragman tekniginin
kullanimi1 hakkinda bir degerlendirme yapilmasi amaglanmaktadir.

Egitimde Ozetleme

Egitimde Ozetlemenin yeri, ii¢c ana faktér acisindan Onemlidir. ik neden, ozetleme
becerilerinin genellikle akademik yazma becerisinin énemli bir bileseni olarak kabul edilmesidir.
Ogretmenler, akademik konulardaki anlayislarini ve bilgilerini degerlendirmek icin 6grencilerden
cesitli kaynaklardan bilgi toplayarak dzet yazmalarini isteyebilir (Hidi & Anderson, 1986). ikinci
olarak, bir 6zet olusturmanin 6grencilere materyal hakkindaki metakognitif bilgilerini kontrol etme
konusunda yardimci oldugu diisiiniilmektedir (Thiede & Anderson, 2003). Son olarak, bilgilerin
yaninda Ozetler sunuldugunda 6grencilerin icerigi daha etkili bir sekilde 6ziimsedigi gosterilmistir
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(Hildenbrand, Roberts, & Wiley, 2023). Bu ac¢idan, egitim ortamlarinda hem 6gretmenlerin hem de
ogrencilerin mitkemmel 6zetler sunabilme yetenegine sahip olmalar1 dnemli goriinmektedir.

Egitimde 6zetleme becerilerinin 6neminedeniyle, 6zetleme egitimi iizerine yapilan aragtirmalar
onemli Olglide artmistir. Strateji egitimi ile kazanilan gelismis Ozetleme becerilerinin &grenci
performansini artirdigini gosteren birgok c¢aligma bulunmaktadir (Ahn, 2022; Chauhan vd., 2022;
Cordero-Ponce, 2000; Ozdemir, 2018). Cogu dersin standart bir 6devi olmasina ragmen, dgrenciler
genellikle etkili Gzetler lretebilmek icin gerekli becerilere kendiliginden sahip olamayabilirler.
Ogrenciler, olgunlastik¢a ve deneyim kazandik¢a 6zetleme yeteneklerini gelistirirler (Brown, Day,
& Jones, 1983). Bu nedenle, dgrencilere 6zetleme stratejilerini 6gretmek ve dzetleme pratigi yapma
firsatlar1 saglamak onemli goriinmektedir.

Ozetleme ayni1 zamanda okudugunu anlama stratejisi olarak da kabul edilmektedir (Gilakjani
& Sabouri, 2016). Okudugunu anlama modelleri, metinlerin ana fikirlerini ve genel yapisini
olusturmanin dnemini vurgular (Van Dijk & Kintsch, 1983), bu da 6zetlemenin, dnemsiz parcalarin
silinerek metnin 6ziiniin uzun vadeli bellekte olusturulmasiyla benzer oldugunu belirtir (Kintsch & Van
Dijk, 1978). Hidi ve Anderson’a (1986) gore, yetersiz 6zetler, “6grencilerin orijinal metinlerde dnemli
olan1 se¢me, farkli metin parcalarini koordine etme ve entegre etme konusundaki yetersizliklerinden
kaynaklanmaktadir” (s. 474). Ote yandan, dgrenciler bilgiyi 6zetlemelerini gerektiren daha fazla
etkinlikte yer aldiklarinda, daha biiyiik bir metakognitif izleme gelistirirler. Thiede ve Anderson’in
(2003) literatiir taramalarinda, 6zet yapmanin okudugunu anlamay1 artirmada asagidaki faydalarina
iligkin aragtirma kanitlar1 bulmuslardir (s. 131):

* Ozetleri olusturma siireci, okuyucularin bir metindeki kavramlar arasinda iliskiler
kurmalarina ve bu kavramlar1 6nceki bilgilerine baglamalarina yardimer olur.

+ Ozetleme, okuyucularin metnin daha énemli bilgilerine odaklanmalarina yardimei olarak
anlama becerisini artirir.

+ Ozetleme, okurken kendi kendini sinama siirecini tesvik ederek anlamayi artirir.

Ogrenciler, dzetleme sirasinda derinlemesine bilissel islemler yaparlar (Lockhart & Craik,
1990), bu da metin analizi sirasinda 6nemli bir zihinsel ¢aba gerektirir (Oded & Walters, 2001).
Ogrencilerin 6zetleme igin gergeklestirdigi makro islemler, dnemsiz ve gereksiz bilgilerin silinmesi,
ayrmtilarin genellestirilmesi ve genel bir tema veya bir ana fikir olusturulmasidir, bunlar da ¢ikarimlar
yapma ve satir aralarinit okuma yoluyla gergeklesir (Kintsch & Van Dijk, 1978). Bu zihinsel islemler,
ogrencilerin iirettikleri 6zetlerde gdzlenebilir olmalidir. Iyi bir 6zetin nitelikleri, Li ve Wang (2021)
tarafindan gelistirilen bir puanlama rubrigiyle belirlenmistir. Calismaya gore, ana fikrin kapsanmasi
kriteri, kaynak metnin tiim ana fikirlerinin 6zet i¢inde goriinmesini gerektirirken, entegrasyon kriteri
fikirlerin mantikli ve tutarl bir sekilde yeniden diizenlenmesiyle ilgilidir. Dil kullanim1 kriteri, 6zet
icinde kullanilan dilin dogrulugunu ve akiciligini yansitir. Son olarak, kaynak kullanimi kriteri, kaynak
metinlerin ana fikirlerinin dgrencilerin kendi ciimleleriyle dogru bir sekilde sunulma seklini yansitir.
Anlati metinleri 6zetlenirken, eylem, konu ve nesne, zaman dilimi ve ortam hakkinda bilgi icermesi
onemlidir (Liao vd., 2016). Mwinyi ve arkadaslarina gore (2017), 6grenciler, bu 6zellikleri g6z 6niinde
bulundurduklarinda bir hikdyenin dnemli olaylarin1 daha iyi gorsellestirebilir ve hatirlayabilirler.
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Yaratici1 Drama ve Fragman Teknigi

Yaratici1 drama, dil egitiminde ve okuma anlama becerisinin gelistirilmesinde yaygin
olarak kullanilir. “Drama, yaraticiligi, Ozginliigl, duyarliligi, akiciligi, esnekligi, duygusal
istikrari, is birligini ve ahlaki tutumlarin incelenmesini arttirirken, iletisim becerilerini gelistirir”
(Dervishaj, 2009). Ogrenciler, sahnede gercek iletisimi animsatan kelime ve dilbilgisel yap1 taglarini
kullanarak anlam olusturma yeteneklerini sergileyebilirler. Dil becerilerini bir izleyici karsisinda
kullandiklarinda, onlar1 hatirlamalar1 daha olasidir. Dil 6gretiminde drama, insanlarin ilgisini ¢eken
ve bu ilginin insanlarin dilleri 6grenmesine yardimci oldugu kabul edilen bir yoldur. Diyalog ve
sahne talimatlari, aktorleri ve izleyicileri ilgili tutmak i¢in tasarlanmigtir (Fleming, 2009).

Fragman teknigi, yaratici dramaya ait tekniklerden biridir. Bu teknik, daha uzun bir hikayenin
en 6nemli noktalarmi sinirh bir uzunluga 6zetleyerek daha kisa bir sekilde sunma eylemidir. Bu,
genel hikayeyi iyi anlamayi, hikayenin en 6nemli kisimlarini segmeyi ve onlar1 yeni bir formda
sunarak izleyicinin hikayeye ilgisini ¢ekecek sekilde sunmay1 gerektirir (Adigiizel, 2010). Bu agidan,
fragman tekniginin ve 6zetlemenin 6grencilerin benzer makro islemleri kullanmasini gerektirdigi
savunulabilir. Bu makro islemler, silme, genelleme ve insa olarak tanimlanir (Kintsch & Van Dijk,
1978). Fragmanin sinirlt bir zaman diliminde sunulmasi gerektiginden, 6grenciler hikdyenin dnemsiz
kisimlarint silerken hikayenin temel unsurlarin1 korumak zorundadir. Ayrintilari genellestirmeli ve
hikdyenin ana fikrini olusturmak ve iletmek icin kendi kelimeleriyle sunmalidirlar. Bu nedenle,
fragman teknigi, ogrencilerin 6zetleme becerilerini ve stratejilerini etkinlestirmenin iyi bir yolu
olabilir.

Nadiren is birlik¢i olarak gergeklestirilen 6zetleme uygulamalarindan farkli olarak fragman
teknigi, bir hikdye metninin 6zetini ¢oklu temsiller bigiminde olusturmak ve sunmak i¢in bir grup
cabasi gerektirir. Zare ve Delavar’in (2023) birlikte 6zet yazma c¢aligmasi yaptigi bir ¢alismada bu,
ogrencilerin 6zsaygilarini, minnettarliklarini, topluluga bagliliklarini, mutluluklarini ve 6grenme
sevklerini tesvik eden altruistik eylemlere yol agmistir. Akran 6grenmesini tesvik etmek i¢in 6grenci
gruplarina Ozetleme yapma gorevleri verilebilir. Benzer sekilde, fragman teknigi kullanilarak,
Ozetleme caligmalar etkilesimli bir simif uygulamasi haline gelebilir. Chi’nin (2009) ifadesiyle,
etkilesimli etkinlikler, bir konu iizerinde énemli 6l¢iide diyalog kurulmasi ve akranlarin katkilarinin
g0z ard1 edilmemesini gerektirir (s. 77). Dolayisiyla, fragman teknigi, 6zetlemenin faydalan ile
yaratict dramanin sosyal ve duygusal faydalarinin birlestirildigi bir kesisim noktasi olabilir.

Fragman teknigi, arastirma calismalarinda son derece az incelenmistir. Ancak, fragman
teknigine benzer bir uygulama, metinlerin ¢oklu temsilleri ve dgrencilerin okuma materyalinin
anlayismi gelistirme gilicii agisindan ilgi goren kitap fragmani etkinligidir. Kitap fragmanlari,
ogrenciler tarafindan video formatinda hazirlanir ve farkli platformlar araciligiyla akranlariyla
paylasilir. Ornegin, Aydin ve Basoglu (2016), Avustralya programinda video fragmani hazirlama
tekniginin ana dilin gelisimine etkisini inceledikleri makalelerinde fragman tekniginin uygulanma
orneklerini incelemis ve bunun “6grencinin okuma ve yazma becerilerinin gelistirilmesinde kullanilan
isbirlikgi ve siire¢ tabanli bir performans etkinligi oldugunu” ortaya koymustur. Bagka bir ¢aligmada,
Jewitt (2008), kitap fragmanlarinin temel bir yoniiniin “goriintii, eylem, ses vb. temsil ve iletisim
kaynaklarinin yeni ¢oklu temsil topluluklarinca yeniden yapilandirilmasi” oldugunu savunmustur
(s. 241). Phillips ve Smith (2012), dgrencilerin dijital kitap fragmanlarindaki ses kullanimina
odaklanmig ve dgrencilerin “izleyiciler i¢in sesleri sofistike ve ¢esitli sekillerde kullanarak birden
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fazla ve katmanl anlam ifade eden tabakali anlatilar ve kavramsal alanlar olusturduklarini ve sesi
kullanmanin 6grencilerin metni daha etkili bir sekilde anlamalarina yardime1 oldugunu” belirtmistir
(s. 94). Bu c¢alismalar 6zellikle video fragmanlar1 {izerine odaklansa da bulgular, yaratict drama
uygulamalarinda kullanilan fragman tekniginin yararlar agisindan umut vericidir. Yaratici drama
alaninda tanimlanan fragman tekniginde, fragmanlar videoya kaydedilmez, ancak sinifa canli olarak
sunulur. Bu nedenle, bu ¢alisma, geleneksel 6zetleme faaliyetiyle karsilastirilarak fragman teknigini
inceleyen yeni bir arastirma hattinin bir baslangici olarak diistiniilebilir.

Calismanin Amaci

Bu calismanin amaci, anlati tiiriindeki okuduguna anlamaya hizmet edebilecek iki
alternatif olan 6zetleme ve fragman tekniklerini, okudugunu anlama ve 6grenci tepkileri acgisindan
karsilastirmaktir. Bu sayede dramaya ait tekniklerden biri olan fragmanin, okudugunu anlama
konusunda iyi bilinen ve iyi arastirilmig olan 6zetlemeye kiyasla egitim potansiyelinin ne oldugu
degerlendirilmeye c¢alisilmistir. Calismanin arastirma sorulari asagidaki gibi belirlenmistir:

1. Fragman teknigindeki 6grenci iiriinleri, bir 6zetin sahip oldugu niteliklere sahip midir?

2. Iki teknik arasinda karsilastirma yaparken dgrencilerin goriisleri nelerdir?

Yontem
Arastirmanin Modeli

Bu ¢aligsma, kii¢lik 6l¢ekli bir nitel ¢alismadir. Nitel yontem “katilimcilarin seslerini igerir,
aragtirmacimin 6znel durumunu yansitir ve problemi karmasik bir sekilde aciklar ve yorumlar,
literatiire katkida bulunur veya eylem cagrisinda bulunur” (Creswell, 2007, s.37). Bu acidan, bu
yontem, bu makalenin belirtilen aragtirma amacina ilk bakis a¢isin1 kazanmak i¢in en uygun olanidir.
Veri toplama gozlemler ve odak grup goriismeleri yoluyla yapilmistir. Gozlem, egitim baglamlarinin
dogal bir parcasidir. Bu, aragtirmacimin/dgretmenin 6zetler ve fragmanlar gibi 6grenci iiriinlerine
elestirel bir sekilde bakmasina olanak tanir. Odak gruplari, “toplumsal beyin firtinasi” formatina
dayanir (Dornyei, 2007, s.144), bu nedenle derslerde de beyin firtinasi ve grup tartismalarinin yaygin
olarak kullanilmasi agisindan sinif arastirmalari i¢in uygundur.

Katilimcilar

Bu ¢alismanin katilimeilar, tipik vaka ornekleme yontemi kullanilarak segilmistir. Mugla
Sitk1 Kogman Universitesi ingiliz Dili Egitimi Béliimii 2021-2022 akademik yilimin bahar déneminde
1. sinif 6grencileri bu ¢alisma igin secilmistir. Calismaya 18 kadin ve 21 erkek olmak tizere toplam
39 6grenci, Konugma 2 dersi kapsaminda katilmistir. Arastirmaci, bahsi gecen dersin 6gretmenidir.

Arastirmada yer alan 39 katilimel, Konusma 2 dersini iki temel grup olarak almislardir. A
smifinda 19 6grenci (10 kadin ve 9 erkek) bulunurken, B sinifinda 20 6grenci (8 kadin ve 12 erkek)
bulunmaktadir. Her iki grup da yeterlilik, gegmis ve ilgi agisindan benzer oldugundan gruplar, pratik
nedenlerle bu ¢alismanin amaglari i¢in degistirilmeden korunmustur.

Veri Toplama Araclari

Caligmada iki tiir veri toplama araci kullanilmistir. Bunlardan ilki telefonun video kayit
ozelligi kullanilarak derslerin kaydedilmesidir. Uygulamadan elde edilen fragman ve 6zet kayitlari,
Li ve Wang’m (2021) gelistirdigi biitiinlesik bir gorev olarak 6zetlemeye yonelik derecelendirme
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odlcegi 1s131nda degerlendirilmistir. ikinci olarak odak grup goriismeleri kullanilmistir. Odak grup
gOrlismesi sorulart aragtirmaci tarafindan bu arastirmanin 6zel amaglari dogrultusunda gelistirilmistir.
Ogrencilerden gelen yanitlara gore genisletilen ii¢ ana soru kategorisi bulunmaktadir. Birinci kategori
ogrencilerin hangi hikayeyi daha ¢ok sevdiklerini ve hatirladiklarini soran sorulardan olugmustur.
Ikinci kategori ise 6grencilerin fragman ya da dzet teknigi konusundaki tercihleriyle ilgilidir. Ugiincii
kategori, 0grencilerin her iki teknigin avantaj ve dezavantajlar1 agisindan deneyimlerini ortaya
cikarmaya yoneliktir.

Verilerin Toplanmasi

Katilmcilarin iki grubuna da Ernest Hemingway’e ait iki kisa hikaye sunulmustur:
“Kopriideki yasli adam [The Old Man at the Bridge]” (1938) ve “Yagmurdaki kedi [The Cat in the
Rain]” (1925). Bu hikayeler, icerik ve uzunluk acgisindan benzerdir. Ayni yazarin eserleri olduklart
icin benzer dil 6zelliklerine sahiptirler. Breuer (2007), iki hikayeyi su sozlerle karsilastirir (s. 15):

“Hemingway’in ‘Cat in the Rain’ve ‘Old Man at the Bridge’ hikayeleri, sanki kendilerinin tam
olarak ciddiye almadiklar: bir nostalji havasiyla oynar. Bir tanesi varolussal onayt eksik olan
bir melankoliyle ugrasirken; digeri ise etkisi yiizeysel ve gercek sonuglari olmayan, heyecan
ve biiyiileyicilik unsurlarini iceren bir elestiri sunar. Her iki hikayenin geng erkekleri, ilgisiz
gozlemciler, stoik taniklardwr (beklenmedik bir ¢ifte anlamda “yabancidirlar”). Onlarin bakis
acilariyla, okuyucunun metinlerin tarihsel zithgina olan tutumu yénlendirilir. Onlarin gozleri

in

araciligiyla ge¢misle simdi arasindaki karsilagmay nihilist bir ilgisizlikle izliyoruz.”.

Calisma, ii¢ hafta boyunca alt1 ders saati siirmiistiir. {lk haftada, ilk hikiye A Sinifinda grup
6zetleme teknigi kullanilarak incelenmis ve B Sinifinda fragman teknigi kullanilmistir. ikinci haftada
ise, diger hikdye A Siifinda fragman teknigi kullanilarak incelenmis ve B Sinifinda 6zetleme teknigi
kullanilmistir. Bu sekilde, her iki sinif da her iki metni incelemis ancak farkli teknikler kullanmistir.
Her iki sinif da hem grup 6zetleme hem de fragman tekniklerini farkli hikayelerde kullanmistir. Bu
degisimin amaci, kullanilan hikdyenin ve tekniklerin sunum sirasinin neden olabilecegi dnyargiy1
dengelemektir. Ugiincii haftada, dgrenciler gruplar halinde odak grup goriigmeleri yapmak iizere
davet edilmistir.

Grup 6zetleme teknigi kullanildiginda, 6grenciler gruplara 4 veya 5 6grenci olacak sekilde
boliinmiistiir. Her gruba, hikdye yazili olarak verilmistir. Ogrencilerin hikdyeyi okumasi ve dnce
tartigmasi, ardindan hikayenin bir 6zetini derlemesi ve bunu sinifa sozlii olarak sunmasi istenmistir.
Ozetler sirayla dinlenmis ve ardindan farkli gruplarin dzetlerini karsilastirmak icin tartismalar
yapilmistir. Bu uygulamalar, cep telefonunun video 6zelligi kullanilarak kaydedilmistir.

Fragman teknigi kullanildiginda, 6grenciler gruplara 4 veya 5 Ogrenci olacak sekilde
boliinmiistiir. Her gruba, hikdye yazili olarak verilmistir. Ogrencilerin hikdyeyi okumasi ve dnce
tartismasi, ardindan hikayenin konusuna yonelik bir fragman hazirlamasi ve bunu sinifin 6niinde
sunmasi istenmigtir. Fragmanlar sirasiyla izlenmis ve ardindan farkli gruplarin fragmanlarini
karsilastirmak i¢in tartigmalar yapilmistir. Bu uygulamalar, cep telefonunun video 6zelligi kullanilarak
kaydedilmistir.

Yukaridaki agiklamalardan da goriilebilecegi gibi, 6zet veya fragman teknigi disindaki tiim
diger prosediirler her iki uygulama i¢in ayni tutulmustur. Gruplardaki 6grenci sayisi, hikayelerin
sunulus sekli, hazirlik i¢in izin verilen siire ve takip eden tartismalarin format1 benzerdir. Tek fark,
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bir durumda 6grencilerin hikaye i¢in bir fragman hazirlamasi, digerinde ise sadece 6zetlerini sozlii
olarak sunmalaridir.

Uygulamalartamamlandiginda, grenciler odak grup gériismeleriigin cagrilmistir. Ogrencilere
hikayeleri ne kadar hatirladiklar1 ve hangi hikayelerin daha ¢ok hoslarina gittigi sorulmustur. Ayrica,
hikayeleri caligmanin iki yoluna iligkin goriisleri agik¢a sorulmustur. Bu goriismeler sirasinda hangi
hikaye ve hangi teknigin daha ¢cok hoslarina gittigini ve nedenini detaylandirmalar tesvik edilmistir.
Goriligmeler, daha sonra yazilip analiz edilmek iizere cep telefonunun ses kayit 6zelligi kullanilarak
kaydedilmistir. Tablo 1, calismanin uygulama siirecini 6zetlemektedir.

Tablo 1
Uygulama Siireci
Uygulama 1. Hafta 2. Hafta 3. Hafta
Hikaye/Veri Old Man at the Bridge /  Cat in the Rain/Video Odak grup goriismeleri
kaynag1 Video kayitlari kayitlart
A Smifi Grup 6zetleme Fragman teknigi 4 veya 5 kisilik gruplar ile
odak gortigsmeleri
B Sinifi Fragman teknigi Grup Ozetleme 4 veya 5 kisilik gruplar ile
odak goriismeleri
Verilerin Analizi

Ogrencilerin 6zet ve fragman triinlerinin analizi i¢in timevarimsal igerik analizi yapilmistir.
Ozetler ve fragmanlar ana fikir kapsami, entegrasyon, dil kullanimi ve kaynak kullanimi agisindan
gozlemlenmistir (Li ve Wang, 2021). Aciklamalar ve karsilagtirmalar 6grenci iiretimlerinden
orneklerle sunulmustur. Giivenilirlik i¢in bir alan uzmani kriterlerin uygulanmasi agisindan kontrol
etmis ve geri bildirimde bulunmustur.

Odak grup goriismesi verilerinin analizinde tematik analizden yararlanilmistir. Analizler i¢in
Braun ve Clarke’n (2006) 6nerdigi yol izlenmistir: Oncelikle veriler yaziya gecirilmis ve biitiinsel bir
izlenim elde edilmistir. Daha sonra arastirmaci tarafindan belirlenen ana anlam boliimlerine kodlar
atanmistir. Kodlar yeniden incelenerek temalara ulasilmistir. Bulgular 6grencilerin sdylediklerinden
orneklerle sunulmustur. Ortaya ¢ikan analiz bir saha uzmani tarafindan incelenmis ve orijinal veri
seti ile capraz olarak kontrol edilmistir.

Aragtirmacinin bu ¢aligmadaki rolii, ¢aligma i¢in hem baz1 avantajlari hem de sinirliliklar
beraberinde getirmistir. Arastirmacinin ayni zamanda dersin Ogretmeni olmasi &grencilerin
yanitlarinda tamamen diirlist olmamasma neden olabilir. Bu sinirliligi agmak igin arastirmaci,
caligma baslamadan 6nce 6grencilerin soru sormalarina, prosediirle ilgili stipheleri gidermelerine
olanak saglamak amaciyla ¢aligmanin amaci hakkinda ayrintili agiklamalar yapmistir. Ayrica odak
grup goriismelerine katilim tamamen goniilliilik esasina dayandirilmis, 6grencilerin dilerlerse
herhangi bir cezaya yol agmadan video verilerini ¢ekip odak gruplarina girmemeyi se¢mesine
olanak taninmistir. Aragtirmacinin 6gretmen rolliniin avantaji, 6grencileri uzun siiredir taniyor
olmasi ve 6grencilerle giivene dayali bir iliski kurmus olmasidir. Bu, arastirmaciya grubun iginden
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bir bakis acis1 kazandirarak analizlerin daha dogru olarak gerceklestirilmesini saglamistir. Ayrica
ogrenciler ilerleyen haftalarda sonuglar1 arastirmaciyla birlikte inceleyip tartisabilme avantajindan
da yararlanmiglardir. Bu sayede yanlis anlasilmalarin ve yanlis degerlendirmelerin diizeltilmesi
miimkiin olmustur.

Arastirma ve Yayin Etigi

Ogrencilere calismanin amaglar1 ve arastirma projesi hakkinda bilgi verilmis ve etik izinler
iniversitenin etik inceleme kurulundan alinmistir (Onay no: 210031). Katilimcilara, 6zetleme
ve fragman etkinliklerine ders gerekliligi olarak katilacaklar1 ancak istedikleri takdirde verilerini
caligmadan ¢ekebilecekleri ve gorlismeleri gerceklestirmeyebilecekleri agikga belirtilmistir.
Calismadan ¢ekilmeleri durumunda herhangi bir ceza uygulanmayacagi vurgulanmistir. Aragtirmaci
ve 6grenciler, calismanin baglamasindan 6nce bu prensipler hakkinda onam formlarini imzalamiglardir.
Ozetleme ve fragman etkinliklerinin sonunda hicbir 6grenci verilerini ¢gekmeye karar vermemistir.
Tiim 6grenciler goniillii olarak goriismelere katilmistir.

Bulgular
Ozet ve fragman iiriinlerinin analizi

Bu boliimde, Ogrencilerin iirettikleri grup Ozetleri ve fragmanlar tanitilarak kaliteleri
karsilastirilmustir. 1ki hikdyenin her biri i¢in 4 dzet ve 4 fragman iiretilmistir. Toplamda, 8 6zet ve
8 fragman icin timevarimci igerik analizi yapilmistir. Bu boliimde, okuma kolayligi ve uzunluk
acisindan her {iriinii tek tek anlatmak yerine oncelikle her bir kriter icin genel bir degerlendirme
sunulmus, uygun olan yerlerde 6grenci lirlinlerinden 6rnekler ile desteklenmistir.

Hikayelerin ana fikir kapsami, anlati metinlerinin unsurlari agisindan analiz edilir. Bu unsurlar,
eylem, 6zne ve nesne, zaman ve ortamdir (Liao vd., 2016). Hem 6zetlerin hem de fragmanlarin anlati
metinlerinin tiim unsurlarm basaril bir sekilde icerdigi gézlemlenmistir. Ornegin, A smifinda, “Old
Man at the Bridge” hikayesi i¢in olusturulan grup 6zeti su sekildedir:

Hikayemiz Ispanya’da, Tartosa ve Barselona’ya yakin bir yerde gecmektedir Hikayede,
ordu personeli ve swradan halk fagsistlerden ve fagsist topculardan ka¢maya ¢alismaktadur.
Kalabaliktaki herkesten, en ¢ok dikkat ¢eken bir kisi vardwr. Ana karakterimiz ilgisini ¢eker ve
ona dogru yiiriir. Ana karakterimiz, eski ve ¢etin adama bir siirii soru sormaya baslar ve onu
tanir. Ancak yash adam, ozellikle kedisinden baska her hayvana ilgi gésterir. Karakterimiz
vasl adami giivenli bir yere gitmesi konusunda uyarir ve ondan endiselenir, ancak yasl adam
once reddeder ancak sonunda “Kendimi idare ederim.” der. Ancak sonunda ana karakterimiz
kendi yoluna gider ve yasli adami kendi haline birakir. (P26, P27, P28, P29, P33, ve P38 grup
calismasi)

Yukaridaki 6zet; hikdyenin ana karakterlerini, olaylari, mekan1 ve zaman bilesenlerini
miitevazi bir uzunlukta kapsamaktadir. Verilen 6zette yasli adam, orijinal metinden direk olarak
alintilanan “getin yasli adam” olarak adlandirilmistir. Ayrica bu 6rnekte ana karakterin kim oldugu
hakkinda pek fazla bir sey sdylenmemis olsa da bu sinifta iiretilen diger 6zetlerde ana karakter
“asker” ve “kopriiden sorumlu asker” olarak anilmistir.

Fragman gruplar1 da sunumlarinda hikayelerin tiim unsurlarin1 gostermislerdir. Ornegin, B
Siifinda, “Old Man at the Bridge” su sekilde sunulmustur:
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Sahne: Tahtanin oniine bir képriiyii temsil eden iki yastik yerlestirilmistir. Kopriiniin bir ucunda,
elinde bastonla sandalyede kambur duran bir ogrenci oturmaktadir (vasliligr temsil etmek
icin). Baska birkag o6grenci beden dilleri ile panik halindeki topgulardan kacan yerel halki
temsil ederek kopriiden gecer. Gegerken birbirleriyle konusurlar, yaklasmakta olan bir saldiri
hakkinda ve kagmak igin acele etmeleri gerektigi hakkinda seyler soylerler. Asker, elleriyle
uzak bir yere isaret ederek onlari yonlendirir. Tiim diger karakterler son derece canlidir ve
cok hizli hareket ederler. Yash adam ise orada hareketsiz bir sekilde oturmakta ve bu olaylart
umursamaz bir bakisla izlemektedir.

Eylem: Asker yash adami fark eder ve onunla konusur. Ona acele etmesi ve araglardan
birine binmesi gerektigini israrla séyler. Yasli adam hayvanlarindan bahseder ve onlar igin
endiselendigini dile getirir. Asker onu kalkmaya ikna etmeye ¢alisir. Yasl adam kalkmaya
calisir ancak basarisiz olur.

Kapanus: Saldiridan énce artik zaman olmadigint géren asker, sahneden ayrilirken hikayenin
sonunda gecen su sozleri mirildanir: “Ah, kedilerinizin kendi kendilerine nasil bakacaklarini
bilmesi, sevgili yasl dostum, sahip olacaginiz tek sans.” (P1, P2, P3, P4, P5, ve P6 grup
calismasi)

Yukaridaki 6rneklerden agikca goriilebilecegi gibi hem 6zet hem de fragman versiyonlar
hikaye unsurlarin1 sadakatle kapsamaktadir. Ancak fragman versiyonlarinda, fragman formatindaki
coklu modalite olanaklar1 sayesinde karakterler ve olaylar hakkinda daha fazla detay miimkiin
olmustur. Karakterler, duygusal durumlari ve atmosfer gibi bazi bilgileri sozsiiz bir sekilde iletmeyi
miimkiin kilan bir sekilde somutlastirilmistir. Ote yandan, 6zetlerde karakter tanimlar1 atlanmis
ancak hikayenin gectigi yerlerin tam adlar1 gibi kitabi bilgilere daha fazla yer verilmistir.

Entegrasyon agisindan, dzet {iretimleri iyi olarak degerlendirilmistir: Iyi bir entegrasyonda
“climleler mantikli bir sekilde yeniden siralanmistir, baglaglar dogru ve yeterli sayida kullanilmistir
ve kaynak metnin genel olarak anlagildigin1 gosterir sekilde yorumlandigi gozlenir” (Li & Wang,
2021, s. 18). Ote yandan, fragmanlar entegrasyon agisindan orta diizeydedir. Orta diizeyli bir yamt
“temel olarak kaynak metnin sirasini takip eder, az sayida yeniden siralama ve diizenleme igerir ve
kaynak metnin yorumu genel degildir” (Li & Wang, 2021, s. 18).

Dil kullanimi ag¢isindan hem 6zetlerde hem de fragmanlarda, kelime secimi ve dilbilgisi
dogrulugu agisindan dil sorunlar1 gézlemlenmistir. Hi¢bir 6zet veya fragman tamamen hatasiz bir dil
ile sunulmamistir. Bunlar, 6grencilerin yeterlilik seviyelerini yansitmaktadir. Sahnelenen sahneler
kisa climlelerle ve giinliik dilde ifade gerektirdigi i¢in fragman gruplariin performanslari, 6zet
gruplarma gore biraz daha dogru dil kullanimi gdstermistir. Ozetlerdeki uzun ve karmasik ciimleler,
ogrencilerin dogru bir sekilde sunmasini zorlastirmistir. Ozet gruplarindaki 6grenciler, fragman
gruplarina kiyasla notlarina daha sik bagvurmus ve telaffuz ve dilbilgisi hatalar1 yapma egilimi
gostermiglerdir.

Son olarak, kaynak kullanimi agisindan karsilastirildiginda, 6zet gruplari fragman gruplarini
geride birakmistir. Tiim 6zet gruplart sinirli sayida ciimleyi dogrudan kaynak metinden almistir.
Ancak neredeyse tiim fragman gruplari, karakterlerin s6zlerini dogrudan kaynak metinden diyaloglara
dahil etmeye ¢aligmistir. Kaynak metinde betimlemeler varsa, bunlar fragmanlarda fiziksel olarak
gosterilmeye calisiimistir. Ornegin, 6zet grubunda, Cat in the Rain hikayesinin baslangic1 su sekilde
verilmistir:
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Odalart ikinci kattaydi. Yagmur altindaki islak banklar: gorebiliyorlardr. Amerikalinin karisi

pencerede durmus disariya bakiyordu. Pencerenin altinda bir kedi vardi. Onu almaya karar

verdi. Kocasi ona onun yerine almayi teklif etti ama o reddetti. (P6, P8, P10, P11 ve P12 grup

caligmasi)

Bu sahne, bir fragmanda tahtaya cizilerek tasvir edilmistir. Amerikali ¢ift, yagmurlu hava
ve masalarin altinda duran kedi tahtaya ¢izilmistir. Karakterlerin odada karsilikli oturup tam olarak
hikayedeki ayni ctimleleri konustuklari( 0zlemlenmistir. Sunumlarmdan bir ekran goriintiisti Sekil
1’de gosterilmistir. Seki

Sekil 1

Cat in the Rain hikayesinin fragman teknigi ile canlandirilmasi

A: Ben gidip o kediyi alacagim. (P26)

B: Ben yaparim. (P29)

A: Hayw, ben alirim. Zavalli kedi masanin altinda kuru kalmaya ¢alistyor. (P26)
B: Islanma (P29)

Odak grup goriismelerinin analizi

Bu boliimde, odak grup goriismelerinin tematik analizi sunulmaktadir. Odak grup
goriismesinin ilk bolimi, katilimeilarin favori hikayeleriyle ilgilidir. Her katilimci, hangi hikayeyi
daha cok sevdiklerini ve nedenini belirterek sirayla konusmustur. Daha sonra, bir tur daha sirayla
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doniis alinmis ve katilimcilar birbirlerinin yanitlarin1 detaylandirmis veya yanitlarina eklemek
istedikleri herhangi bir seyi eklemistir.

Katilimcilarin ifadelerine gore, 22 6grenci Old Man at the Bridge’i, 17 6grenci ise Cat in the
Rain hikayesini daha ok sevmistir. I1k bakista, iki hikdye nispeten dengeli bir sekilde dagitilms gibi
goriinmektedir. Ancak gruplara gore yanitlart inceledigimizde, ilging sonuglar ortaya ¢ikmaktadir.
A sinifinda, sekiz 6grenci 6zet teknigi kullanilarak calisilan Old Man at the Bridge’1 tercih etmis,
diger yandan on bir 6grenci fragman teknigi kullanilarak ¢aligilan Cat in the Rain’i tercih etmistir.
Ancak Old Man at the Bridge fragman teknigi kullanilarak calisildigi B sinifinda, 14 &grenci
tarafindan tercih edilmistir, diger 6zet teknigi kullanilarak calisildigr diger sinifta ise sadece 6
Ogrenci tarafindan tercih edilmistir. Yani, her iki sinifta da 6grencilerin favori olarak sectigi hikaye,
fragman teknigi kullanilarak ¢alisilan hikayedir. Bu bulgu, fragman tekniginin 6grencilerin metinleri
degerlendirmelerini etkiledigini gdstermektedir. Ornegin, Old Man at the Bridge’1 ¢aligan bir 8grenci
sunlar1 sOylemistir:

“Kendimi i¢inde buldum. Sembolizm beni etkiledi. Kedili hikayede ayni hissetmedim.” (P4)

Benzer sekilde, fragman teknigi kullanilarak Cat in the Rain hikayesini ¢alisan bir 6grenci
sunlar1 sdylemistir:

’

“Kedi sadece kadimin istedigi bir sey. Basit bir hikaye ama digerini hatirlayamiyorum.’
(P22)

Sembolizm, Old Man at the Bridge hikayesini keyifle okumanin en yaygin nedeni olarak
belirtilmistir. Ogrenciler, Yasli Adam’1n i¢inde bulundugu ikilemi anlayabilmislerdir.

“Hayvanlar, savasin farkli toplum kesimlerindeki zararint sembolize ediyordu.(P8)

Cat in the Rain hikayesinde politik tema Old Man at the Bridge hikayesindeki kadar
vurgulanmamustir. Ogrenciler, ¢iftin anlasmazhigini daha kisisel bir diizeye tasimistir. Ogrenciler,
¢iftin evliliklerindeki duygulara ve gii¢ dinamiklerine odaklanmistir. Ozellikle evlilik ve iliskiler
konusunda ilgilerini belirtmislerdir.

“Son zamanlarda evlilik sorunlari. Kadinlar ilgi istiyor. Bence gergekten ¢ekici ve giincel.”

(P32)

Odak grup goriismesinin bir sonraki kisminda, katilimcilara en sevdikleri etkinligin, grup
0zeti mi yoksa fragman m1 oldugu sorulmustur. Toplamda, 2 6grenci grup 6zet etkinligini en sevdikleri
olarak se¢mistir, 26 dgrenci ise fragman etkinligini daha ¢ok begendigini belirtmistir. Ayrica, her iki
teknigi de esit derecede seven 6 6grenci ve ikisini de sevmeyen 1 6grenci bulunmaktadir. Bu bulgu,
6grencilerin cogunlugunun fragman etkinliginden keyif aldigini géstermektedir.

Secimlerini agiklamalari istendiginde, katilimcilar her etkinligin olumlu ve olumsuz yonlerini
su sekilde belirtmislerdir:

Grup ozetetkinliginde, katilimcilaraynimetiniizerindebirlikte calismaktanhoglanmamiglardir.
Ozetlemek dogas1 geregi bireysel olarak yapilmas1 gereken bir sey olarak goriilmiistiir.

“Diger insanlarin kismim diisiinmedik. Sadece kendi ciimlelerimizi ezberliyorduk.” (P10)

Cogu oOgrenci, grup Ozeti etkinliginden sonra son iirlinden memnun kalmadigini, ¢iinkii
koordinasyon ve uyum eksikligi oldugunu belirtmistir.

“Samirim ozet detaylar icermemeli ama biz her ayrintiyr dahil ettik.” (P30)
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“Ozetlerimiz ya ¢ok kisa ya da ¢ok uzundu. Gereksiz ayrintilar vardi.” (P20)

Grup 6zet etkinligi, diyalog kisimlarii elenmesi ve son iirlin lizerinde daha fazla kontrol
saglama konusunda fragman teknigine gore daha esneklik sagladigi igin tercih edilmistir.

“Ozette hikayeyi okudum ve daha iyi anladim. Benim oyunculuk yetenegim yok. Ozet daha
rahatt1.” (P16)

“Faydaliydi, anahtar kelimelere vurgu yaptik. Bize faydali oldu. Diyaloglarla kendimizi
stmrlamadik.” (P37)

Teknikle ilgili olumsuz yonler olarak, fragman etkinligindeki katilimeilar utangaclik
nedeniyle sunumda yer alirkenki 6zgiiven eksikligi gibi pratik sorunlar1 belirtmislerdir.

“Oynamayt sevmem, endise duyuyorum.” (P37)
“Daha fazla hazirlik siiresine ihtiyacimiz vardr.” (P35)
“Bes kisiydik ve hikayede iki karakter vardi. Rollerin dagitilmasi zordu.” (P27)

“Rolleri paylasmak zordu. Insanlar rolleri reddetti. Performans sirasinda repliklerimizi
unuttuk.” (P21)

“Planladigimiz gecisleri yapamadik. Diger bazi gruplar bizden daha iyiydi.” (P14)

Fragman tekniginden zevk alanlarin nedenleri, karakter ve olayin somutlastirilmasi konusuna
odaklanmigtir. Ogrenciler, hikdyeyi somut olarak sahnede goriince daha fazla hatirladiklarmi
belirtmiglerdir.

“Gozlerimizin éniinde gormek bize hatirlamakta yardimct oldu.” (P4)
“Izleyerek daha iyi anladim.” (P1)

Ayrica, karakterleri canlandirmak veya sahneleri izlemek, 6grencilerin karakterlerin altinda
yatan duygularini ve motivasyonlarina iligskin daha fazla farkindalik kazandirmistir.

“Oynarken, kendinizi o role koyuyorsunuz. Karakterleri, ne yasadiklarini anliyorsunuz.”
(P17)

“Karakterlerin duygularin hissedebildim.” (P16)
“Kocayt oynadim. Hikayeyi daha iyi anlamama yardimct oldu.” (P31)
“Hisler ve kisiliklere odaklandik. Ne dediklerine degil.” (P19)

Ayrica, dgrenciler hikayeyi yaratici ve sanatsal bir sekilde sunmaktan memnuniyet ve estetik
zevk aldiklarini ifade etmislerdir. Yeni ifade bi¢imi onlara taze bir meydan okuma sunarken, bunu
takdir etmiglerdir.

“Eglenceli ve yaraticiydi.” (P11)

“Yetenekli olmayabilirim, ama elimden gelenin en iyisini yaptim. Filmlerden, kitaplardan
ilham aldim.” (P8)

“Kopriiyii sandalyeler ve yastiklar kullanarak olusturmamizi begendim. Koprii oradaydi,
gorebiliyorduk.” (P6)

“Ayni anda ne séyledigime ve nasil hareket ettigime dikkat etmeyi zor buldum. Daha zor ama
daha eglenceliydi.” (P4)
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“Zorlayict bir seye dahil olmamiz iyi bir seydi.” (P22)

Bunun yam sira, 6grenciler fragman tekniginin konusma dersi ile daha ilgili oldugunu
diisiindiiklerini belirtmislerdir.

“Spontane oyunculuk konusma becerilerini artirir.” (P26)

“Kendimize ¢ok daha fazla giiven kazandik.” (P10)

Tartisma, Sonuc ve Oneriler

Bu calismada, iki Ernest Hemingway Oykiisiinii okuduktan sonra gdrev sonuglarini
kargilagtirmak i¢in fragman teknigi ve grup 6zeti teknigi kullanilmistir. Ayrica, 6grencilerin hikayelere
ve iki metodolojiye iliskin goriislerini belirlemek amaciyla odak gruplari yapilmistir. Biligsel stirecler
acisindan, zetleme ve fragman stratejilerinin benzer oldugu varsayilmistir. Ogrenci iiriinleri bu
varsayimi dogrulamistir, ¢linkii 6zetler ve fragmanlarin ana fikir kapsami ve dil kullanim1 agisindan
ayni1 seviyede oldugu gbzlenmistir. Bununla birlikte, fragmanlara kiyasla 6zetlerin, entegrasyon ve
kaynak kullanimi bakimindan biraz daha iyi oldugu gozlenmistir. Odak grup goriismesi sonuglari,
fragman stratejisinin bu dezavantajmi dengelemistir. Ogrenciler, hikdyeleri fragman teknigini
kullanarak incelediklerinde, daha olumlu tutumlar ve daha iyi bir kavramaya ulastiklar1 goriilmiistiir.
Ogrenciler, fragman stratejisini ii¢ ana nedenle yararli bulmustur: somutlastirarak anlamay1 ve
hatirlamay1 kolaylastirmasi, motive edici, eglenceli ve yenilik¢i deneyimler sunmasi ve konusma
becerilerini grup 6zeti tekniginden daha iyi entegre etmesi.

Ogrenci iiretimlerinin analizine gore, fragmanlar ana fikir kapsami agisindan dzetler kadar
iyl sonuglar ortaya koymustur. Her iki teknikte de Ogrenciler hikayelerin &gelerini {iriinlerinde
barindirabilmislerdir. Ancak, odak grup goriismelerinde, fragman tekniginin kullanilmasi durumunda
bunlarin daha iyi hatirlandig1 ortaya ¢ikmistir. Baz1 6grenciler, 6zetlenen hikayeyi digerine kiyasla
o kadar iyi hatirlamadiklarini belirtmistir. Bu bulgu, Trainin ve Andrzejczak’in (2006) okuyucu
tiyatrosu oyunlariin 6grencilerin okuma anlama ve hafizasini olumlu etkiledigi yoniindeki bulgulart
ile ayn1 dogrultudadir. Benzer sekilde, Bryer, Lindsay ve Wilson (2014), dramanin fiziksel ve gorsel
boyutlarmin dgrencilere metinlerdeki fikirleri daha iyi hatirlama firsati sagladiginm belirtmistir.

Fragman tekniginin bir dezavantaji, entegrasyon i¢in daha az alan birakmast ve grup
Ozeti teknigine kiyasla daha fazla kaynak kullanimini tesvik etmesi olarak bulunmustur. Ancak,
Ogrencilerin yanitlarina gore, karakterlerin ¢oklu temsillerinin, satir arast anlamlarin anlasilmasina
yardimci oldugu belirtilmistir. Hemingway, iyi bir hikayeyi bir buzdagina benzetirken, “bir hikayeyi
zengin yapan seyler (buzdaginin {igte biri), okuyucularin kendi hayal gii¢leriyle hikaye deneyimine
getirdikleri seylerdir” diye belirtmistir (Stapleton & Hughes, 2003). Fragman teknigindeki
gorsellestirme ve somutlastirma unsurlari, bu ¢alismadaki 6grencilerin, arka plan bilgilerini ve hayal
giiclerini tetikleyerek Hemingway’in hikayelerini daha iyi anlamalarma yardime1 olmus olabilir.

Kirkland ve Saunders’a (1991) gore, 6grenciyle ilgili faktorler, ikinci dil yetkinligi, igerik
semalart, duygu durumu, formal semalar, bilissel ve metakognitif beceriler 6zetin basarisini
etkileyebilir. Ogrenciler bu unsurlara sahip olmadiklarinda, ciimleleri kaynagin kendisinden alabilir
ve entegrasyon i¢in daha az alan birakabilirler. Bu calismada, dil simirliliklar1 ve farkli gorev
gereksinimleri, fragman teknigi kullanildiginda entegrasyonu engellemis ve daha fazla kaynak
kullanimin1 tegvik etmis olabilir. Ancak, fragman gruplarinda 6grenciler, anlayislarini gorsel ipuclart
kullanarak gosterebilmislerdir. Basit sozlii cliimleleri diyalogda sunmak, sozlii 6zet sunumlarini
gerceklestirmekten daha kolay olarak degerlendirilebilir. Bu nedenle, sinirli dil becerisine sahip

137



ogrenciler, konugma derslerinde sozlii 6zet sunumlarindan ziyade fragman teknigini daha kolay ve
daha 6diillendirici bulmus olabilirler. Bu da onlara 6zgiliven kazandirabilir.

Fragman tekniginin kullanilmasi, somutlastirma agisindan avantajlar sunmustur. Ogrencilerin
ogeleri elle tutulur sekilde gormeleri, onlarin daha iyi hatirlamalara yardimci olmustur. Ayrica,
kendilerini karakterlerin yerine koymak gizli anlamlar1 bulmalarini saglamistir. Benzer sekilde,
Brinda (2008), drama projelerine katilmanin 6grencileri edebiyat dersine daha fazla ilgi duymaya
tesvik ettigini bulmustur. Ogrenciler, edebi eserlerdeki karakterlerin duygulari, motivasyonlar1 ve
diisiinceleri ile daha iyi iliski kurabilmislerdir.

Fragman tekniginin ikinci avantaji, 6grencilerin estetik zevk ve basar1 duygusu elde etmesini
tetiklemesi olarak bulunmustur. Fragman teknigi meydan okumalar sunarak 6grencilerin problem
¢ozme becerilerini gelistirmelerine yardimci olmustur. Ayni sekilde, Koushki (2017), edebiyatla
drama araciligiyla etkilesimde bulunmanin &grencilerde dil ve yasam becerilerini gelistirdigini
gostermistir. Sahneyi basariyla oynayarak, 6grenciler kendilerini basarili hissetmekte ve estetik zevk
almaktadir, bu da 6zgilivenlerini arttirmakta ve problem ¢dzme becerilerini gelistirmektedir.

Ogrenciler, etkinliklere daha 6nceden asina olmadiklar i¢in siif yonetimi ile ilgili bazi
kisitlamalar1 da belirtmislerdir. Ozetleme igin asina olmak énemli bir konudur (Allison, Berry ve
Lewkowicz, 1995). Ogrenciler verilen géreve asina olmadiklarinda, kendilerini karisik ve nasil
yaklasacaklarini bilmedikleri bir durumda hissedebilirler. Bu, 6grencilerin tam olarak katilmalarini
ve edebiyattan faydalanmalarini engelleyebilir. Bu nedenle, 6grencilerin gorev aginaligini saglamak
ve dil ve yasam becerilerini drama araciligiyla gelistirmeleri i¢in destekleyici bir ortam yaratmak igin
Ogretmenlerin net yonergeler ve rehberlik saglamalar1 dnemlidir. Kullanilacak metinler, tiim grup
katilimeilari igin roller saglamalidir. Ogrencilerin drama sirasinda ¢alisma etigi hakkinda normlar
olusturmasi1 gerekmektedir.

Bu ¢aligmada, iki yontem karsilagtirilmis ve 6grenci iirlinleri agisindan fragman tekniginin
Ozetleme teknigine denk sonuglar ortaya koydugu tartisilmistir. Buna ek olarak, fragman tekniginin
somutlastirma sayesinde hatirlamaya yardimci olma, ince detaylarin anlagilmasini tesvik etme
ve Ogrencilere estetik zevk saglayabilecek bir meydan okuma sunma gibi ek faydalar sagladigi
goriilmistiir. Utangachigi agsma ve sorumluluk dagitimi konusunda caligsma etigi gelistirme gibi
uygulama zorluklarina ragmen, sonuglar fragman tekniginin hikayeleri anlama icin 6zetleme teknigi
gibi gecerli bir alternatif oldugunu gostermistir. Stirekli olarak ayni teknikleri kullanmak 6grenciler
icin sikici olabilir. Drama 6grenmeyi daha somut hale getirerek 6grencilerin ¢esitli yollarla gelisimine
katkida bulunur. Ogrenciler hem igerik hedeflerine hem de genel gelisime ulasabilir. Ogretmenlerin,
klasik Ozetleme etkinligine alternatif olarak Ogretimlerine renk katmak i¢in fragman teknigini
kullanmay1 diistinmeleri onerilebilir.

Bu calismanin bazi kisitlamalari bulunmaktadir. i1k olarak, kiiciik 6lgekli bir nitel ¢alisma
oldugundan bulgularin genellestirilmesi zor olabilir. Teknikler belirli bir smifta ve her iki teknik
i¢cin de yalnizca bir kez uygulanmistir. Bu ¢aligmadan elde edilen bulgular1 dogrulamak icin gelecek
calismalarda daha uzun siireli uygulamalar ve daha ayrintili analizler yapilabilir.

Ozetleme dnemli bir akademik beceridir. Etkili 6zetleme i¢in farkl: strateji egitimi yollarina
biiylik ilgi gosterilmistir. Bu arastirma, yaratici drama baglaminda 6zetleme teknigine alternatif
yollar1 kesfetmeyi amaglayan benzersiz bir girisim olmustur. Ileriki ¢aligmalarda, klasik 6zetleme
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yerine kullanilabilecek baska alternatifler incelenebilir. Ozetleme sirasindaki bilissel siiregler ile
fragman teknigi arasindaki iligki ilerideki ¢calismalarda daha fazla incelenebilir.

Alan yazinda yaratict drama tekniklerinin uygulanmasinin etkili oldugunu gosteren sonuglarin
bu ¢alismada fragman teknigi i¢in de gecerli oldugu goriilmistiir. Fragman teknigi, ortaokul ve lise
Ingilizce Ogretimi 6gretmenleri arasinda daha az bilinen drama teknikleri arasindadir (Hismanoglu ve
Colak, 2019). Bu agidan, bu ¢alisma, dramaya ait tek bir teknigi, benzer geleneksel ve iyi aragtirilmis
bir sinif etkinligi ile birlikte ele alarak drama alanina bir katki saglamaya ¢aligmistir.
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Introduction

The job of teaching is a kind of story-telling by nature. No matter what the subject is, the
teacher is providing a verbal story while talking about a historical event, the steps of an experiment,
or the solution to a problem. For foreign language teachers, telling a story is even more essential,
as they have to introduce aspects of language in context all the time. For this reason, in faculties of
education, it is important to investigate ways of helping students gain the skills to verbally summarize
written information.

Summarizing is also an effective assessment method for reading comprehension. By
evaluating a student’s summary of the text, it can be clearly understood which points he paid
attention to and how he made connections. However, as summarizing is mostly a solitary activity,
it is a method that is more closed to one’s personal development in this regard. One of the drama
techniques is the trailer, which requires cooperation from other students and allows them to influence
one another’s thinking patterns. In addition, it necessitates the use of very distinct modes of thought,
as the individual must transform what he perceives as written into a visual presentation. As a result
of these characteristics, the trailer technique can be viewed as a more interactive technique that may
be better suited for classroom use than the summarization activity.

The premise of this work is the idea that summary and the trailer technique, which is often
used in creative drama, are comparable. The goal of summarizing is to condense the key concepts
covered in a text that has been read (Gorgen, 1999). Summarization is also described as brief narratives
delivered verbally or in writing that clarify the specifics and highlight the key ideas of an oral or
written text by Kecik and Uzun (2004). The trailer technique, which was given extensive coverage
in Adigiizel’s (2010) book, is defined as “representation of a story but in different forms” (p. 490).
When it is said to be presented in different forms, it means that the small parts that make up the whole
are put back together in a different order and in a different way, like a movie trailer gives an idea of
the whole movie to the audience rather than the story’s progression from beginning to end. As can be
understood from this description, the use of the trailer technique can be seen as a useful method for
students to reflect on what they have read and use it in their retellings. Since both the trailer technique
and traditional summarization involve the re-presentation of a text by shortening it and omitting
details, it can be assumed that they both reflect the same processes. Based on this assumption, in
this small-scale study, the traditional summarization activity and the trailer technique are compared
in terms of the resulting products and students’ views. In light of this information, an evaluation is
reached about the use of the trailer technique to improve students’ reading comprehension skills
within the scope of English lessons and English teacher training.

Summarization in Education

In terms of three main factors, the place of summary is significant in education. The first
reason is that summary abilities are often regarded as a crucial component of academic writing. As an
assessment of their comprehension and knowledge of academic subjects, teachers may ask students
to conduct summaries by extracting data from numerous sources (Hidi & Anderson, 1986). Second,
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creating a summary is thought to help students check their metacognitive knowledge of a material
(Thiede & Anderson, 2003). Finally, it has been shown that students absorb content more effectively
when summaries are provided alongside it (Hildenbrand, Roberts, & Wiley, 2023). In that regard, it
would appear crucial for instructors as well as students in educational situations to be able to provide
excellent summaries.

Due to the significance of summarization skills in education, research into summarization
training has increased significantly. Several studies have demonstrated that improved summarization
skills acquired through strategy training enhance student performance (Ahn, 2022; Chauhan et al.,
2022; Cordero-Ponce, 2000; Ozdemir, 2018). Despite being a standard assignment in the majority
of subject classes, students may not acquire the skills necessary to automatically produce effective
summaries. Students develop their ability to summarize as they mature and gain experience (Brown,
Day, & Jones, 1983). Therefore, it seems essential to train students in summarizing strategies and
provide them with more opportunities to practice summarizing.

Summarizing is also considered as a reading comprehension strategy (Gilakjani & Sabouri,
2016). Models of text comprehension emphasize building an overall understanding of the main ideas
and general structure of texts (Van Dijk & Kintsch, 1983), which is similar to summarization in that
the least important parts are eliminated to build the text’s gist in long term memory (Kintsch & Van
Dijk, 1978). According to Hidi and Anderson (1986), inadequate summaries result from “the students’
inability to make appropriate choices as to what is important in the original texts and coordinate and
integrate different parts of discourse” (p. 474). On the other hand, once students participate in more
activities that require them to summarize information, they develop greater metacognitive monitoring.
In their literature review, Thiede and Anderson (2003) found research evidence for the following
benefits of making summaries for reading comprehension (p. 131):

The process of generating summaries helps readers build relations among concepts contained in
a text as well as link these concepts to prior knowledge.

Summarization improves comprehension by helping readers to focus attention on the more
important information of a text.

Summarization improves comprehension by promoting self-testing during reading.

Students engage in deep-level processing during summarization (Lockhart & Craik, 1990),
which requires considerable mental effort in text analysis (Oded & Walters, 2001). The macro-
operations that the students engage in for summarization are the deletion of unimportant and redundant
information, generalization of details, and construction of a general idea or a main gist through
inferencing and reading between the lines (Kintsch & Van Dijk, 1978). These mental operations
should be evident in the summary productions of the students. The qualities of a good summary are
thus identified as main idea coverage, integration, language use, and source use in a scoring rubric
developed by Li and Wang (2021). According to the study, the main idea coverage criterion entails the
appearance of all the main ideas of the source text in the summary, while the integration criterion is
about the re-arrangement of ideas in a logical and coherent manner. The language use criterion reflects
the accuracy and fluency of the language used in the summary. Finally, the source use criterion reflects
the way the main ideas of the source texts are presented with the students’ own sentences accurately.
When summarizing narrative texts, it is important to include information about the action, the subject
and object, the time period, and the setting (Liao et al., 2016). According to Mwinyi et al. (2017),
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students are better able to picture and recall key events in a story when they are exposed to these
features.

Creative Drama and the Trailer Technique

Creative drama is popularly used in language education and the development of reading
comprehension. “Drama increases creativity, originality, sensitivity, fluency, flexibility, emotional
stability, cooperation, and examination of moral attitudes, while developing communication skills”
(Dervishaj, 2009). By using grammatical, lexical, and syntactic building blocks in a way that seems
like real communication on stage, students are able to show how they make sense. When students
use their language skills in front of an audience, they are more likely to remember them. Modern
language teachers all agree that drama helps people get interested, and that interest helps people learn
languages. Drama is a strong arrow in a language learner’s quiver. Its dialogue and stage directions
are made to keep actors and audiences interested (Fleming, 2009).

The trailer technique is among the conventions of creative drama. This technique involves
learners in an act of introducing the most important points in a longer plot by condensing it to a
limited length. This requires understanding the general story well, choosing the most important parts
of the story, and presenting them in a new form that will generate interest in the audience for the story
(Adigiizel, 2010). In that respect, it can be argued that the trailer technique requires the learners to
use similar macro-operations as in summarization. These macro-operations are identified as deletion,
generalization, and construction (Kintsch & Van Dijk, 1978). Since the trailer must be presented in
a limited amount of time, the students must delete the unimportant parts while keeping the essential
elements of the story. They must generalize the details and present them in their own words to
construct and convey the main gist of the story. For this reason, the trailer technique may be a good
way of activating the students’ summary skills and strategies.

Different from summarization practices, which are rarely carried out cooperatively, the trailer
technique requires a group effort to form and present the summary of a narrative text in the form of
a multimodal representation. In a study where summary writing was undertaken together with peers,
it resulted in altruistic acts that promoted the students’ self-esteem, gratitude, connectedness and
community, happiness, and compassion for learning (Zare & Delavar, 2023). In order to foster peer
teaching, groups of students may be assigned to carry out the summary together. Similarly, by using
the trailer technique, summarization may become an interactive classroom practice. In Chi’s (2009)
terms, interactive activities include “dialoguing substantially on the same topic, and not ignoring the
partner’s contributions” (p. 77). Therefore, the trailer technique might be an intersection point where
the benefits of summarization and the social and affective benefits of creative drama are combined.

The trailer technique is extremely understudied in research studies. However, a similar
application to the trailer technique is the book trailer activity, which has been gaining interest in
terms of multimodal representations of texts and their power in developing students’ understanding
of reading material. Book trailers are prepared by the students in video format and shared with
peers through different platforms. For example, Aydin and Basoglu (2016) examined the application
examples of the trailer technique in their article in which they examined the effect of the video
trailer preparation technique in the Australian program on the development of the mother tongue
and revealed that it is “a collaborative and process-based performance activity that is mainly used in
the development of the student’s reading and writing skills”. In another study, Jewitt (2008) argued
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a key aspect of book trailers is “the reconfiguration of the representational and communicational
resources of image, action, sound, and so on in new multimodal ensembles” (p. 241). Phillips and
Smith (2012) focused specifically on the sound spaces in student digital book trailers and came to
the conclusion that students “used sound in sophisticated and varied ways that created laminated
narrative and conceptual spaces that conveyed multiple and layered meanings for audiences™ (p. 94).
Although these studies captured the benefits and features of video trailers specifically, their findings
are promising in terms of the trailer technique as used in creative drama. In the trailer technique as
described in creative drama practices, the trailers are not video recorded, but presented live to the
class. Therefore, this study was set out as an opening to a new line of research that investigates the
trailer technique in comparison with the traditional summarization activity.

Purpose of the Study

This study aims to compare two alternatives to serve narrative text comprehension:
summarization and trailer technique, in terms of text comprehension and students’ reactions. This
comparison will assess the educational potential of the trailer approach in contrast to summary, a
well-established and well-researched reading comprehension tool. The research questions of the
study are as follows:

1- Do the student productions in the form of trailers have the same qualities as a summary?

2- What do the students think when comparing the two techniques?

Methodology
Research Model

This study is a basic qualitative, small scale study. Qualitative method “includes the voices
of participants, the reflexivity of the researcher, and a complex description and interpretation of
the problem, and it extends the literature or signals a call for action” (Creswell, 2007, p.37). In that
respect, this method is the most suitable for gaining the initial insights into the particular research
interest of this paper. Specifically, data collection was made through observations and focus group
interviews. Observation is a natural part of educational contexts. This allows the researcher/teacher
look critically into the students’ productions such as summaries and trailers. Focus groups, “based
on collective brainstorming” in format (Dornyei, 2007, p.144), are also well-suited for classroom
research thanks to the fact that brainstorming and group discussions are common in classrooms.

Participants

The participants of this study were selected using the typical case sampling method. The 1st
year students in the English Language Teaching Department of Mugla Sitki Kogman University in
the spring term of the 2021-2022 academic year. This group can be considered as a typical group of
language learners. A group of 39 students, 18 females and 21 males, participated in the study within
the Speaking 2 course. The researcher was the instructor of the said course.

The 39 participants in the research were divided into two base groups for Speaking 2 classes.
Class A had 19 students (10 females and 9 males), whereas Class B had 20 students (8 females and
12 males). Both groups were deemed comparable in terms of proficiency, history, and interests.
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Therefore, the groups were maintained intact and not altered for the objectives of this study due to
practical considerations.

Data Collection Tools

In this study, two types of data were collected. First, the lessons were recorded using the video
recording feature of the mobile phone. The resulting recordings of the trailers and summaries from
the application were evaluated in the light of Li & Wang’s (2021) rating scale for summarization as an
integrated task which has been validated in their study. Secondly, the students were invited for focus
group interviews, which were also recorded. The focus group interview questions were developed by
the researcher for the specific purposes of this research. There were three main categories of questions
which were extended according to the answers from the students. The first category was comprised
of questions asking about which story the students liked and remembered more. The second category
was related to the preferences of the students in terms of the trailer or the summary technique. The
third category was devoted to eliciting the students experiences of both of the techniques in terms of
advantages and disadvantages.

Data Collection

The two groups of participants were presented with two short stories by Ernest Hemingway:
“The Old Man at the Bridge” (1938) and “The Cat in the Rain” (1925). These stories were comparable
in terms of their content and length. They had similar language properties because they were from the
same author. Breuer (2007) compares the two stories in the following words (p. 15):

Both stories, “Cat in the Rain” and “Old Man at the Bridge”, seem to play dubiously with a mood
of nostalgia, which they themselves do not take quite seriously. One deals with a melancholy
which lacks existential confirmation; the other suggests a critique of war and violence whose
impact, however, remains superficial and without real consequence, as it comprises many
elements of thrill and fascination. The young men of both stories are uninvolved observers,
stoic witnesses (“‘expatriates” in an unexpected double meaning). By their perspectives, the
reader’s attitude to the historical polarity of the texts is guided. Through their eyes we regard
the confrontation of past and present with nihilistic indifference.

The study took six class hours over three weeks. In the first week, the first story was studied
using the group summary technique by Class A and the trailer technique by Class B. In the second
week, the second story was studied using the trailer technique by Class A and the group summary
technique by Class B. In this way, both classes studied both of the texts but using different techniques,
and both classes used both group summary and trailer techniques but on different stories. The purpose
of this alternation was to balance the bias that might be presented by using two different stories and
the presentation order of the techniques. In the third week, the students were invited as groups to
carry out the focus group interviews.

In the case where the group summary technique was used, the students were divided into
groups of 4 or 5 students per group. Each group is given a handout with the written form of the story
on it. The students were required to read the story and discuss it first, then compile a summary of
the story, which they were to present orally to the class. Each summary was listened to, and then
subsequent discussions were carried out by comparing and contrasting the summaries by the different
groups. These applications were recorded using the video feature of the mobile phone.
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In the case where the trailer technique was used, the students were divided into groups of
4 or 5 students per group. Each group is given a handout with the written form of the story on it.
The students were required to read the story and discuss it first, then prepare a trailer for the story’s
plot, which they were to present in front of the class. Each trailer was watched, and then subsequent
discussions were carried out by comparing and contrasting the trailers by the different groups. These
applications were recorded using the video feature of the mobile phone.

As seen from the descriptions above, all the other procedures other than the summary or
trailer technique were kept the same for both applications. The number of students in the groups,
the way the stories were presented, the allowed time for preparation, and the subsequent discussions
were similar in format. The only difference was that in one case, the students acted out a trailer for
the story, while in the other, they just made an oral presentation of their summaries.

Once the applications were completed, the students were called in for focus group interviews.
The students were asked about how much they remembered the stories and which stories they liked
more. In addition, they were explicitly asked about their opinions about the two ways of studying the
stories. They were encouraged to elaborate on which story and which technique they enjoyed more
and why during these interviews. The interviews were recorded using the voice recording feature
of the mobile phone to be transcribed and analyzed later. Tablel summarizes the procedures of the
study.

Table 1
The Procedure of the Study

Intervention Time 1 Time 2 Time 3
Story/Data Old Man at the Cat in the Rain/ Focus group Interviews
collection Bridge/Video Video recordings
recordings
Class A Group summary Trailer technique Groups of 4 or 5
technique students were interviewed
Class B Trailer technique Group summary Groups of 4 or 5
technique students were interviewed
Analysing the Data

For the analysis of the summary and trailer productions of the students, inductive content
analysis was carried out. The summaries and the trailers were observed in terms of their main
idea coverage, integration, language use, and source use (Li & Wang, 2021). The descriptions and
comparisons are presented with examples from student productions. For reliability, a field expert
checked and provided feedback in terms of the implementation of the criteria.

In order to analyze the focus group interview data, thematic analysis was used. Following
Braun and Clarke (2006), the thematic analysis was carried out as follows: First of all, the data was
written down and a holistic impression was obtained. Then, codes were assigned to the main meaning
parts determined by the researcher. The codes were re-examined, and the themes were reached. The
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findings are presented with examples of what the students said. The resulting analysis was reviewed
by a field expert and cross-checked with the original data-set.

The role of the researcher in this study yielded both advantages and limitations for the study.
Since she was the instructor of the course, the students may not have been completely honest in their
responses. In order to overcome this limitation, the researcher gave extended explanations and held
a discussion about the purpose of the study to allow the students ask questions, clarify any doubts
regarding the procedure. Moreover, participation in the focus group interviews were completely
voluntary. If the students wished, they were able to withdraw their video data and not come in for
the focus groups without causing any penalty. The advantage of researcher’s role as an instructor
was that the researcher had built a trusting relationship with the students having known them for an
extended period of time. This gave the researcher an insiders perspective which provided increased
accuracy while carrying out the analyses. In addition, the students benefited from the advantage
of reviewing and discussing the results with the researcher in the following weeks. By this way,
correcting any misunderstandings and misevaluations was made possible.

Research and Publication Ethics

The students were informed about the research project and its aims before the study, and
ethical permissions were obtained from the university’s ethical review board (No: 210031). It was
made clear to the participants that they were to participate in the summarization and trailer activities
as a part of the course requirements; however, they were free to withdraw their data from the study and
not undertake the interviews if they so wished. It was emphasized that no penalties were applicable if
they wished to withdraw from the study. The researcher and the students signed consent forms about
these principles before the start of the study. At the end of the summarization and trailer activities, no
student decided to withdraw their data. All of the students voluntarily participated in the interviews.

Findings
The analysis of the summaries and trailers

In this section, the group summaries and the student-produced trailers were both described
and their quality contrasted. There were 4 summaries and 4 trailers produced for each of the two
stories. In total, 8 summaries and 8 trailers were subjected to inductive content analysis. For space and
practicality concerns, an overall evaluation for each of the criteria will be presented first. Then, where
applicable, one or two representative examples will be presented to demonstrate the points made.

The main idea coverage of the stories are analyzed in terms of the elements of narrative texts.
These elements are the action, the subject and object, the time, and the environment (Liao et al.,
2016). It was observed that both summaries and trailers included all the elements of narrative texts
successfully. For example, in Class A, one of the groups’ summary for the “Old Man at the Bridge”
story is as follows:

Our story takes place in Spain and somewhere close Tartosa and Barcelona. In the story, army
personnel and common folk are trying to escape from the fascists and the fascist artillery.
From everyone in the crowd, there is one person that stands out the most. Our main character
grows interest and walks up to him. Our main character starts asking bunch of questions to the
rugged old man and gets to know him. But the old man cares only about his animals, especially
every animal but his cat. Our character tells the old man to go somewhere safe and worries
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over him but the old man firstly refuses but eventually says “I’ll manage.” But in the end our

main character goes his way and leave the old man be. (Group work of P26, P27, P28, P29,

P33, and P38)

The synopsis, as shown in the vignette above, covers the key characters, events, setting, and
temporal components of the story in modest length. In the synopsis, the old man is referred to as “the
rugged old man,” a direct quote from the original text. The above synopsis does not say much about
who the primary character is, but in the other summaries, the main character is referred to as “the
soldier” and “the soldier who is accountable from the bridge” as directly quoted from the text. The
trailer groups also demonstrated all of the elements of the stories in their presentations. For example,
in Class B, “Old Man at the Bridge” is presented as follows:

Scene: Two pillows representing a bridge are set in front of the board. At one end of the bridge,
a student is slouching on a chair with a stick in his hand (to represent old age). Several other
students are passing the bridge with body language demonstrating panic-stricken locals fleeing
from the artillery. They are talking among themselves as they pass by, saying things about an
attack about to happen and about having to hurry to escape. The soldier is directing them by
pointing away with his hand. All of the other characters are extremely animated and move very
fast. The old man is sitting still and watching these events with an indifferent gaze.

Action: The soldier notices the old man and talks to him. He urges the old man to hurry and
get on one of the vehicles. The old man talks about his animals and expresses his worry about
them. The soldier tries to convince him to get up. The old man tries to get up but fails.

Closing: Having seen that there is no more time before the attack, the soldier leaves the scene
murmuring these words, which appear at the end of the story: “Alas, that your cats know how
to look after themselves is the only luck that you will ever have, my dear old friend.” (Group
work of P1, P2, P3, P4, PS5, and P6)

As can be clearly observed from the above examples, both the summary and the trailer
versions cover the elements of the story faithfully. In the trailer versions, however, more details about
the characters and events were possible thanks to the multimodality opportunities in the trailer format.
The characters are embodied in a way that makes it possible to convey some of the information, such
as the atmosphere and emotional states of the characters, non-verbally. On the other hand, in the
summaries, the character descriptions were omitted, but more factual information was included, such
as the exact names of the places where the story was taking place.

In terms of integration, summary productions were good: A good integration “rearranges
the order of the statements logically, displays moderate examples of integration and connectives,
and demonstrates global interpretation of the source text” (Li & Wang, 2021, p. 18). The trailers,
on the other hand, were moderate in terms of integration. A moderate response “basically follows
the order of the source text with a few cases of re-ordering and integration and is not global in the
interpretation of the source text” (Li & Wang, 2021, p. 18).

In terms of language use, both the summaries and the trailers had language problems in terms
of vocabulary choice and grammatical accuracy. None of the summaries or trailers were seen as
error-free. They reflected the proficiency level of the students. The trailer groups’ performances were
slightly better than the summary groups’ language use since the acted out scenes required shorter
sentences with everyday language. Long and complex sentences in the summaries were harder for
the students to present accurately. The students in the summary groups had to refer to their notes
more often and made more pronunciation and grammar mistakes compared to the trailer groups.
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Finally, when compared in terms of source use, the summary groups outperformed the trailer
groups. All of the summary groups lifted a limited number of sentences directly from the source text.
However, nearly all of the trailer groups tried to incorporate the words of the characters directly from
the source text into their dialogues. Where the source text has descriptions, these were tried to be
manifested physically in the trailers. For example, in the summary group, the beginning of the story
“Cat in the Rain” was given as follows:

Their room is on the second floor. They could see the wet benches under the rain. The American
wife stood at the window looking outside. There was a cat under their window. She decided to
take it. Her husband offered her to take it instead, but she refused it. (Group work of P6, PS8,
P10, P11 and P12)

This scene was depicted in one of the trailers by drawing it on the board. The American couple,
the rainy weather, and the cat under one of the tables were drawn on the board as the characters sat
and spoke the exact lines from the story in the room. A screenshot from their presentation is shown
in Figure 1.

Figure 1

Trailer Technique in Cat in the Rain

A: I'm. going down and get that kitty (P26)

B: I'll do it (P29)

A: No, I'll get it. The poor kitty out trying to keep dry under a table. (P26)
B: Don't get wet (P29)
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The analysis of the focus group interviews

In this section, the thematic analysis of the focus group interviews is presented. The first
part of the focus group interview was related to the participants’ favorite stories. Each participant
took turns stating which story they liked more and why. Then, they took one more round of turns to
elaborate on each other’s answers or add anything that they wished to their answers.

According to the participants’ statements, 22 students liked the Old Man at the Bridge, and
17 students liked the Cat in the Rain story more. At first glance, it appears that the two stories
are distributed relatively evenly. When we examine the responses based on the groups, however,
intriguing results emerge. In class A, eight students preferred The Old Man at the Bridge, which was
studied using the summary technique, while eleven students preferred The Cat in the Rain, which
was studied using the trailer technique. In Class B, however, The Old Man at the Bridge was studied
using the trailer technique and was preferred by 14 students, while the other story was preferred by
only 6 students when studied using the summary technique. In other words, in both classes, more
students chose as their favorite the story that was studied using the trailer technique. This finding
suggests that the trailer technique influences the students’ evaluations of the texts. For example, one
student who studied The Old Man at the Bridge said the following:

“I found myself in it. The symbolism impressed me. I didnt feel the same in the cat story.”
(P4)

Similarly, a student who studied the Cat in the Rain story using the trailer technique said:

“Cat is just something that the woman wants. It is a simple story but I can 't remember the
other one.” (P22)

Symbolism was the most commonly cited reason for enjoying the Old Man at the Bridge
story. The students were able to relate to the Elderly Man’s dilemma.

“The animals symbolized the damage of war on the different segments of the society.” (PS§)

The political theme was not as heavily emphasized in the Cat in the Rain story. The students
carried the couple’s disagreement to a more personal level. The pupils focused on the emotions and
power dynamics in the couple’s marriage. The pupils were particularly interested in the topic of
marriage and relationships.

“Recently marriage problems. Women want attention. I think it is really attractive and
contemporary.” (P32)

In the next part of the focus group interview, the participants were asked about their favourite
activity, group summary or trailer. In total, 2 students chose the group summary activity as their
favourite while 26 students enjoyed the trailer activity more. Besides there were 6 students who
equally liked both of the techniques and 1 student who liked neither of them. This finding can be
interpreted as majority of the students enjoyed the trailer activity.

When asked to justify their selections, the participants mentioned the following positive and
negative aspects of each activity:

In the group summary activity, the participants did not like working together on the same
text. By nature, summary writing is considered something that should be done individually.
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“We weren t thinking about other people s part. We were just memorizing our own sentences.”
(P10)

Most of the students were dissatisfied with the end product after the group summary activity
due to a lack of coordination and coherence.

“I think summary should not include details but we included every detail.” (P30)
“Our summaries were either too short or too long. With unnecessary details.” (P24)

The group summary activity was preferred because it provided more flexibility in terms of
eliminating dialogue parts and more control over the final product than the trailer technique.

“In summary I read the whole story and I understood better. I don't have acting ability.
Summarize is more comfortable.” (P16)

“Useful, we emphasized key words. It was useful for us. We did not limit ourselves with
dialogues.” (P37)

As negative aspects of the technique, participants in the trailer activity mentioned practical
issues such as difficulty in distributing roles and a lack of confidence while participating in the
presentation due to shyness.

“I don 't like acting, I feel anxious.” (P37)

“«

We needed more preparation time.” (P35)

’

“We were 5 people and there were 2 characters in the story. It was hard to distribute roles.’
(P27)

“Sharing the roles was difficult. People refuse roles. During performance we forgot our
lines.”(P21)

»

“We could not do the transitions that we planned. Some other groups were better than us.’
(P14)

The reasons for enjoying the trailer technique converged on the theme of character and event
embodiment. The students remembered more about the narrative after seeing the story pieces as
actual visualizations on stage.

“Seeing it before our eyes helped us to remember.” (P4)
“I understood better by watching.” (P1)

Furthermore, acting the characters or watching the scenes made the students more aware of
the characters’ underlying emotions and motivations.

“When you act, you put yourself in that role. You understand the characters, what they are
going through.” (P17)

“I could feel the emotions of the characters.” (P16)
“I played the husband. It helped me understand the story more.” (P31)
“We focused on feelings and personality. Not what they said.”(P19)
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Also, the students appeared to derive satisfaction and aesthetic pleasure from presenting
the story in an artistic manner. This new mode of expression presented them with a fresh challenge,
which they appreciated.

“It was fun and creative.” (P11)
“I'm not talented but I did my best. I can get ideas from movies, from books.” (P§8)

“I like how we made the bridge using chairs and pillows. The bridge was there, we could
seeit.” (P6)

“I found it challenging to pay attention to what I say and how I act at the same time. More
difficult but more fun.” (P4)

“It is a good thing we did something challenging.” (P22)

Finally, the speaking practice provided by the trailer activity was found more relevant for the
speaking course.

“Spontaneous acting helps speaking.” (P26)

“We became much more confident in ourselves.” (P10)

Discussion, Conclusion and Recommendations

The trailer technique and the group summary technique were used in this study to compare
task outcomes after studying two of Ernest Hemingway’s stories. In addition, focus groups were
conducted to ascertain students’ perspectives on the stories and the two methodologies. In terms of
cognitive processes, summarization and trailer strategies were assumed to be similar. The task results
validated this assumption, as the summaries and trailers were identical in terms of main idea coverage
and language use. Nonetheless, when compared to their trailers, the students’ summaries had slightly
better integration and source use. The focus group interview results offset this disadvantage of the
trailer strategy. When students examined the stories using the trailer technique, they appeared to
develop more positive attitudes and a greater comprehension of them. Students found the trailer
strategy useful for three main reasons: it fosters comprehension and retention through embodiment,
it presents motivating, fun, and novel experiences, and it integrates speaking skills better than the
group summary technique.

According to the analysis of the students’ productions, the trailers were as good as the
summaries in terms of main idea coverage. The students were able to accommodate the elements
of the stories in their productions using both techniques. In the focus group interviews, however,
it was revealed that these were remembered better in the case of using the trailer technique. Some
students revealed that they did not remember the summarized story as well as the other one. This
finding is in line with Trainin and Andrzejczak (2006) who found that readers’ theatre had a positive
effect on the students’ reading comprehension and retention. Similarly, Bryer, Lindsay and Wilson
(2014) argue that the physical and visual dimensions of the drama medium provides the students with
opportunities to reflect on their contributions collectively and individually, therefore, remember the
ideas in literary texts better.

One disadvantage of the trailer technique was that it allowed less space for integration and
promoted more source use compared to the group summary technique. However, the multimodal
representations of the characters were said to aid comprehension of the meanings between the lines,
according to the students’ responses in the focus groups. Hemingway himself compares a good story
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to an iceberg, stating that “what makes a story rich (the three quarters of the iceberg) is what the
readers bring to the story experience with their own imaginations” (Stapleton & Hughes, 2003). The
visualization and embodiment elements in the trailer technique may have helped the students in this
study to better comprehend Hemingway’s stories by triggering their background knowledge and
imagination.

According to Kirkland and Saunders (1991), student related factors such as L2 proficiency,
content schemata, affect, formal schemata, cognitive and metacognitive skills may affect the success
of summary. When the students lack these elements, they may lift sentences exactly from the source,
leaving less space for integration. In this study, language limits and different task demands may
have hindered integration and promoted more source use when the trailer technique was used. On
the other hand, in the trailer groups, the students were able to demonstrate their understanding by
making use of non-verbal clues. It was easier to carry out simple spoken sentences in dialogue than
present a summary in oral form. Therefore, students with limited language ability may find the trailer
technique easier and more rewarding than oral summary presentations during speaking lessons. It
may help them grow in confidence.

Using the trailer technique presented advantages in terms of embodiment. Seeing the story
elements in tangible ways helped students remember them better. Also, they were better able to
understand subtle meanings thanks to putting themselves in the shoes of the characters. Similarly,
Brinda (2008) found that engaging in a drama project made the students more interested in the
reading literature class. Students were better able to relate to the emotions, motivations, and thoughts
of the characters in literary works through drama activities.

The second advantage of the trailer technique was that it triggered aesthetic pleasure and a
sense of accomplishment on the part of the students. The trailer technique presented challenges and
helped the students develop their problem-solving skills. In the same vein, Koushki (2017) showed
that engaging with literature through drama develops both linguistic and life skills in students. By
successfully performing the scene, students feel a sense of accomplishment and aesthetic pleasure,
boosting their confidence and fostering their problem-solving skills.

The students also mentioned some limitations related to the management of the activity, as
the students were not familiar with the task. Task familiarity is an important issue when it comes to
summarization (Allison, Berry, & Lewkowicz, 1995). When students are not familiar with a task,
they may feel overwhelmed and unsure of how to approach it. This can hinder their ability to fully
engage with the literature and extract its benefits. Therefore, it is crucial for teachers to provide
clear instructions and guidance to ensure task familiarity and create a supportive environment for
students to develop their linguistic and life skills through drama. The texts to be used should be
chosen carefully to provide roles for all of the group participants. Students need to form norms about
working ethics during dramas.

This study compared the two methods, and it discussed that the trailer technique was as
good as the summary technique, so trailer technique shared the benefits of summarization while
adding more benefits such as aiding retention thanks to embodiment, fostering comprehension of
the subtle details and reading between the lines, and presenting students with a challenge that can
trigger aesthetic pleasure. Despite the challenges of implementing it, such as overcoming shyness
and developing a working ethic in terms of responsibility distribution, the trailer technique proved
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to be a valid alternative to summary for narrative text comprehension. Using the same techniques
all the time may become boring for the students. Drama makes learning more concrete and adds
to the students’ development in various ways. The students achieve both content goals and general
development. The teachers might consider using the trailer technique to spice up their teaching as an
alternative to classical summarization activity.

This study was not without limitations. First of all, it was a small scale qualitative study,
making it hard to generalize the findings. The techniques were implemented in a particular class and
only once for both techniques. Future studies with longer term implementations and more detailed
analyses may be needed to confirm the insights gained from this research.

Summarization is an important academic skill. Much interest has been devoted to different
ways of strategy training for effective summarization. This research has been a unique attempt to
explore alternative ways to the summarization technique by focusing on the trailer technique from
creative drama. In further studies, other alternatives to classical summarization can be investigated.
The relationship between the cognitive processes during summarization and the trailer technique can
be investigated further.

The application of creative drama techniques is shown to be effective, and in this study, it
was seen that these benefits were applied to the trailer technique, too. Trailer technique is among the
lesser-known drama techniques by K12 ELT teachers (Hismanoglu & Colak, 2019). In that respect,
this study has made a contribution to the drama field by focusing on a single convention in relation
to similar traditional and well-researched classroom activities.
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