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Abstract. This study aims to determine the instructional development needs of faculty members and
to put forward a model proposal for the instructional development of faculty members. Qualitative
research was deployed for this research. The participants of the study consisted of faculty members
working at the School of Foreign Languages at Anadolu University in the 2017-2018 academic year.
The participants were determined according to the criterion sampling method. Descriptive analysis
was used in the data analysis. The Nvivo Prol1 program was used in the analysis of qualitative data.
As a result of the research, the instructional development needs of the faculty members were
determined. Then the data were divided into appropriate analysis units and were interpreted in
accordance with the aim of the study. Lastly, a model proposal was put forward based on the data.
Keywords: Faculty member, instructional development, needs analysis, instructional development
model proposal.

Oz. Bu arastirmada, 6gretim elemanlarinin 6gretimsel gelisime yonelik gereksinimlerinin belirlenmesi
ve bu dogrultuda bir model 6nerisinin ortaya konulmasi amacglanmistir. Arastirma, nitel arastirma
desenine uygun olarak yiritilmistir. Calisma 2017-2018 6gretim yilinda Anadolu Universitesi
Yabanci Diller Yiksekokulunda gorev yapan 6gretim elemanlar ile gergeklestirilmistir. Katilimcilar
Olclt 6rnekleme yontemine gore belirlenmistir. Veri analizinde betimsel analizden faydalaniimistir.
Nitel verilerin analizinde Nvivo Proll programi kullaniimistir. Arastirma sonucunda, 6gretim
elemanlarinin 6gretimsel gelisime yonelik gereksinimleri belirlenmis, veriler uygun analiz birimlerine
ayrilarak yorumlanmis ve son olarak verilerden yola cikilarak bir model 6nerisi ortaya konulmustur.
Anahtar Kelimeler: Ogretim elemani, 6gretimsel gelisim, gereksinim belirleme, model énerisi.
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Genisletilmis Ozet

Giris. Mesleki agidan uzman ve yeterli donanima sahip 6greticiler yetistirmek toplumlarin ve egitim
sistemlerinin temel amacidir. Egitim sistemlerinde yasanan degisimler sadece egitim reformlarindan
ibaret degildir ve 6gretmen egitimi ve gelisimine dogru bir yonelis de s6z konusudur. Egitim
Sayfa | 1251 pilimlerinde vyiirutilen calismalarda, 6gretim kiltiri ve 6gretmen egitimi 6n plana c¢ikmaya
baslamistir. Egitim reformlarinin ana konularindan biri 6greticilerin mesleki gelisimleridir. Bu agidan,
Ogreticilerin mesleki gelisimi ¢ok boyutlu bir kavram olarak goriilmis olup bu kavramin 6greticilerin
kisisel gelisimine, 6grenci gelisimine ve hatta egitim sistemine olan katkilari géze c¢arpmaktadir
(Donnelly, 2002, s.4-5).
Yiiksekogretim kurumlarinda gorev yapan 6gretim elemanlarinin rolleri arasinda, yiksekoégretimde
egitim goren 6grencilere 6grenme-6gretme silrecinde bilgiyi edinmeleri noktasinda yol gostermek,
gerekli bilgileri aktarmak, danismanlk yapmak, sosyal hayata hazirlamak, disiinme becerilerini
gelistirmek ve bilingli bireyler olmalari konusunda destek olmak sayilabilir. Bu 6gretim elemanlarinin,
akademik arastirmalar yiriitme ve &gretim siirecini yiriitme gibi sorumluluklar vardir. Ogretim
elemanlari 6grenme-6gretme silrecinde, 6grenme sirecini planlama, 6grenme-6gretme ortamini
diizenleme, Ogretim teknolojilerinden yararlanma, 6gretim materyali gelistirme, o6lgme ve
degerlendirme uygulamalari gergeklestirmektedir (Erglin, 2001, s.188-192). Mesleki gelisim
etkinlikleri 6gretim elemanlarinin 6grenme-6gretme sirecini diizenlemede, 6gretme yaklasimlarinda
ve oOgrenme ciktilarinda degisime sebep olabilmektedir. Kaliteli o6grenme ciktilari 6gretim
elemanlarinin iyi yetismeleri ile iliskilidir (Guskey, 2002, s.381-391). Ozellikle de &gretim isini
ylritmekle ylikimli olan 6gretim elemanlarinin 6gretimsel gelisimleri izerinde durulmasi gereken
noktalardandir.
Tim bu durumlar dikkate alindiginda, 6gretim elemanlari icin 6gretim becerilerinin gelistiriimesine
yonelik uygulamalarin sayica yetersiz oldugu ve goz ardi edildigi diisinilmektedir. Bu dogrultuda,
Ogretim elemanlarinin  6gretimsel gelisimlerine iliskin bir calisma vyapilmasi gerekmektedir.
Yiiksekogretim, en son 6gretim basamagl olarak distintilmemekle birlikte, genglerin biyilk bir
¢ogunlugunun dahil olmasi gereken bir ara 6gretim kademesi olarak goriilmektedir. Birgok meslegin
egitimi, Universite sonrasi egitimler yoluyla verilmektedir. Dolayisiyla Universitelerde fakiilte ve
yliksekokullarin ders programlarindan ders iceriklerine kadar temel derslerin ve Ogretim
standartlarinin belirlenmesi 6nemlidir. Ogretim elemanlarinin da bu temel bilgi ve becerileri
pedagojik dogrulukla verip degerlendirebilecekleri bir yeterlilige sahip olmalari gerekmektedir (Ergin,
2001, s.188-192). Kisaca belirtmek gerekirse, bu calismada yliksekdgretimde yasanan sorunlar,
toplumsal ve kiiltiirel yapi, ylksekogretimde gorev yapan 6gretim elemanlarinin gereksinimleri ve
yliksekogretime kayitli 6grenci profili géz 6ninde bulundurularak islevsel bir model 6nerisi
gelistirilmeye calisiimistir.

Yontem. Arastirma nitel arastirma tasarimina uygun olarak yuritilmustar. Nitel verilere dayanarak
o0gretim elemanlarinin 6gretimsel gelisimine yonelik gereksinimleri belirlenmis ve bu dogrultuda bir
model Onerisi ortaya konulmustur. Bu arastirma, 2017-2018 egitim-6gretim yili bahar doneminde
Anadolu Universitesi Yabanci Diller Yiiksekokulu'nda goérev yapan ©Ogretim elemanlar ile
yaratidlmastlr. Calismaya katilanlar 6l¢it 6rnekleme yontemine gore belirlenmistir. Bu ¢alismada yari
yapilandirilmis gériisme formu kullaniimistir. Gériismeler, Anadolu Universitesinde calisan égretim
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elemanlari ile gerceklestirilmistir. Veri toplama aracindan elde edilen veriler Nvivo Pro 11 programi
ile analiz edilmistir. Verilerin yorumlanmasinda betimsel analiz kullanilmistir.

Bulgular. Arastirmada, yari yapilandiriimis goérismelerden elde edilen veriler analiz edilmis ve
arastirmanin amacina uygun olarak tema ve alt temalar belirlenmistir. Verilere gére ana tema olarak
gereksinim temasi belirlenmistir. Ogretim elemanlarinin planlamaya yonelik gereksinimlerinin oldugu
ortaya cikmistir. Ogretim becerilerinin gelistiriimesine yénelik diizenlenecek etkinliklerden en st
diizeyde verim alinmasi igin etkinliklerin planlama asamasinin dikkate alinmasinin gerekliligi
vurgulanan noktalardan biridir. Gereksinim boyutunda (izerinde durulan diger nokta kurumla ilgili
gereksinimlerdir. Ogretimsel gelisim etkinliklerinin dizenli olarak vyiritilmesi ve etkinligin
diizenlendigi kurumun ve yoneticilerin de bu tir etkinliklere destek olmasi ulasilan sonuglardandir.
Ogretim becerilerinin gelistirilmesi icin planlanan etkinliklerin bir programa dayali olmasi gerektigi
veri toplama aracinin yorumlanmasiyla elde edilen sonuglardan biridir. Bu noktada, etkinliklerin bir
programa bagh olarak yiritilmesi gerekliligi Gizerinde durulmustur. Ogretim elemanlari, 6gretimsel
gelisim sidrecinde dlzenlenecek etkinliklerin icerik acgisindan uygun olmasina dair goris
belirtmislerdir. Ogretim becerilerini gelistirmek igin icerigin etkilesimli ve uygulamaya déniik olmasi
on planda tutulmasi gereken noktalardandir. Ogretimsel gelisim etkinlikleri bir egitim uzmani
rehberliginde diizenlenmelidir. Bu noktada, egitim uzmaninin egitim verecegi kitleyi ve kurumu
tanimasi gerekliligi géze carpmaktadir. Calisma silrecinde, ortaya cikan gereksinimlerden yola
cikilarak, bir 6gretimsel gelisim modeli tasarlanmistir. Modelin asamalarinin belirlenmesinde Taba
Program Gelistirme Modelinden faydalaniimistir. Modelin uygulamaya yonelik olmasina dikkat
edilmistir. Model 6nerisinde dort ana adim bulunmaktadir. Bunlar; 6gretimsel gelisim birimi,
planlama, uygulama ve degerlendirmedir.

Sonug, Tartisma ve Oneriler. Bu calisma, dgretim elemanlarinin 6gretimsel gelisimine yénelik bir
model Onerisi ortaya koymak amaciyla yapilmistir. Bu amagla Yabanci Diller Yiksekokulu'nda goérev
yapan Ogretim elemanlarinin 6gretimsel gelisim gereksinimlerinin belirlenmesi ve 06gretim
elemanlarinin bu gereksinimlere yonelik 6gretim becerilerinin gelistiriimesini destekleyecek bir model
onerisi gelistiriimesi &nem tasimaktadir. Ogretim elemanlarinin 6gretim becerilerini gelistirerek etkin
bir 6gretme ve O6grenme ortamina sahip olmanin verimliligi artiracagl disidnilmektedir (Avalos,
2011). Arastirma sirecinde, Universitelerin Yabanci Diller Yiiksekokulunda gbrev yapan 6gretim
elemanlarinin goérisleri alinarak gereksinimleri belirlenmis ve bu gereksinimleri karsilamanin yollari
aranarak oOgretimsel gelisimin noktasindaki eksiklikler tespit edilmistir. Boylelikle, 6gretim
elemanlarinin 6gretimsel gelisim konusunda farkindalik kazanacaklari dastintilmektedir. Calismada
ortaya konulan model 6nerisi, 6gretim becerilerinin gelistiriimesine katkida bulunabilir ve 6gretim
slirecinde karsilasilan sorunlara ¢6ziim saglayabilir. Calisma, 6gretimsel gelisim gereksinimine cevap
verecek bir model Onerisine odaklandigindan, bu konunun literatlirdeki eksikligi de giderilmeye
cahsiimistir. Calisma boyunca 6gretimsel gelisime vurgu yapilmis ve nitelikli 6grenme ve 6gretme
siireci yuritmek icin gerekli noktalar (izerinde durulmustur. Ogretim becerilerinin gelistirilmesi
slrecinde, Uzerinde durulmasi gereken boyutlar modil olarak tasarlanmis ve model 6nerisi bu
kapsamda olusturulmustur. Bu c¢alismayla birlikte 6gretim becerilerinin gelistirilmesinin dnemine
vurgu yapildigindan, etkili bir 6grenme-6gretme sireci icin 6gretimsel gelisime yonelik bir farkindahk
olusturularak 6gretimde niteligin arttirabilecegi diistinilmektedir.
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Introduction

The faculty members consist of lecturers, research assistants, assistant professors, associate
professors, and professors working in higher education institutions. Faculty members are the
personnel responsible for conducting research, teaching, and advising students at a higher education
institution or university. Lecturing is among the main tasks of the faculty members, which refers to
teaching (Bowen and Schuster, 1986; cited in Moeini, 2003). To carry out these basic tasks
effectively, the professional development of the faculty members is a dimension that should be
considered.

Sayfa | 1253

Professional development can be defined as deepening the understanding of teachers about
the learning-teaching process and students. This process should start with pre-service training and
continue throughout a teacher's career (Darling-Hammond and MclLaughlin, 2011). The learning
process that continues throughout a professional life related to any kind of educational experience of
an individual is professional development, and each new learning process contributes to professional
development. In education, the quality of education is closely related to the professional
development of teachers and school administrators. From this point of view, teachers and school
administrators should improve themselves in order to be effective and efficient. Acquiring new
knowledge and skills is considered a part of professional development, and students are also directly
affected by the professional development process (Mizell, 2010, p. 7).

Another dimension of professional development is instructional development. The basis of
instructional development is how teachers maintain their professional development, how they learn
to learn, how they put the knowledge they have learned into practice, and how they transfer this
information to students (Guskey, 2002). The whole set of formal and informal activities that
managers and trainers carry out to make the learning environment, learning outcomes, and teaching
strategies more effective is called instructional development (Munn, 1995). According to Diamond
(2002), instructional development focuses on students by making teaching and instructional
programs better. Instructional development includes instructional design, application, assessment,
and including the technology to the curriculum. The outputs of the instructional development include
the development of effective teaching skills, the effective use of materials, the focus on student
learning, and the increase of both educational and student satisfaction. In addition, it is expected
that instructional development will cause a change in educational attitudes and beliefs, which will
result in an improvement in learning outcomes (Guskey, 2002). Since, instructional development
focuses on teaching and learning environments at school (Munn, 1995).

Instructional development is a process that creates a change in teaching practices, and it
should be carried out continuously (Jones and Lowe, 1990). Teachers should transfer the knowledge
and skills they have acquired during the instructional development process to the learning-teaching
environment. Instructional development should aim at providing educators with sample practices on
new techniques, strategies, methods, and approaches in an environment where the educators feel
comfortable (Barnard, 2004). At this point, instructional development activities may focus on
changing the professional practices, thoughts, and understanding of teachers. This change may lead
educators to a result and this result is learning. Therefore, instructional development practices
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should offer a different perspective on the applications of educators in the learning-teaching process
(Guskey, 2002).

Instructional development helps conduct an efficient learning-teaching process by developing
the teaching skills of the faculty members to use those skills more effectively in the learning-teaching
environment. The basis of instructional development is the improvement and development of
teaching skills. When the activities are carried out within this scope and when they are directed at a
specific purpose, the instructional development process is better supported. In addition, the
presentation of realistic practical activities to the faculty members can also contribute to the
learning-teaching process. Taking all these into account, it is important to reveal the faculty
members’ needs in terms of instructional development. There are some studies that look to improve
the teaching skills of the faculty members and determine their views on this issue (Ercan, 2010; Stes
et al. 2010; Benor, 2000). In some studies, the researchers have tried to put forward program designs
and recommendations for the professional development of faculty members, but no study thus far
proposed a direct instructional development model for faculty members (Nandan et al., 2010; Felder
et al,, 2011).

It is thought that this study will contribute to the effective execution of the learning-teaching
process by improving the teaching skills of the faculty members and increasing the efficiency
obtained from the process. In this context, during the research process, by asking the opinions of the
faculty members working at the School of Foreign Languages at universities, deficiencies in
instructional development were identified and ways to respond to the needs in this regard were
found. The study concentrates on ensuring faculty members gain awareness about instructional
development, by this way it is thought to contribute to the development of teaching skills and
provide solutions to the problems encountered in the teaching process.

Purpose of the Study

This study was conducted to determine the needs of the faculty members for their
instructional development and to put forward a model proposal in this direction. In this context, the
research questions of this study are as follows;

1) What are the opinions of the faculty members working at the School of Foreign
Languages about the need for instructional development?
2) What can the characteristics of the model proposal for the instructional

development of the faculty members be?
Method
Research design

The research is a case study which was conducted by qualitative research design. The
qualitative research pattern in which the researcher actively participates in the research process is
specific to the situation and event being investigated. Qualitative research design is one of the
preferred methods in research processes as it provides rich data (Creswell, 2013). In the qualitative
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research design, the requirements of the teaching staff for educational development were
determined based on qualitative data, and a model proposal was put forward in this direction.

Participants of the study

This research was conducted with the faculty members working at the Anadolu University
School of Foreign Languages during the spring semester of the 2017-2018 academic year. In the
selection of the participants, the criterion sampling method was preferred. The participants were
chosen among the lecturers who were working at School of Foreign Languages, who were teaching
actively and who were graduated from department of foreign languages. The following table
contains some information about the participants.

Table 1.

Participants with whom semi-structured interviews were carried out

Participant  Gender  Year Bachelor's Post-graduate Having a Different

(Professional  Degree Program  Education Degree
Seniority)

1. Male 18 English Language English Language Pearson Art Training
Teaching Teaching, Ph.D.

2. Female 29 English Language English Language -
Teaching Teaching, Ph.D.

3. Female 16 English Language - -
Teaching

4, Female 9 English Language - -
Teaching

5. Female 8 English Language English Language Philosophy
Teaching Teaching, Ph.D.

6. Male 21 English Language English Language -
Teaching Teaching, MA.

7. Male 20 English Language English Language Testing Seminars
Teaching Teaching, MA.

8. Male 22 English Language English Language Total Quality
Teaching Teaching, Ph.D. Workshops

9. Male 17 English Language Integration of Integration of
Teaching Education and Education and

Technology Technology

Creative Drama
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10. Male 14 English Language English Language -
and Literature Teaching, Ph.D.

11. Female 19 English Language English Language Office Management
Teaching Teaching, MA. Sociology

12, Female 7 French Language French Language and -
and Teaching Teaching, PhD

13. Female 16 American Distance Education, Certificate of English
Culture and Ph.D. Language Teaching
Literature

14. Male 4 French Language French Language and -
and Teaching Teaching, Ph.D.

15. Male 15 English Language Curriculum and -
Teaching Teaching, Ph.D.

16. Female 19 English Language Faculty of Communication
Teaching Communication

17. Male 15 American Curriculum and Integration of
Culture and Teaching, Ph.D. Education and
Literature Technology

18. Female 22 English Language English Language Self-Improvement
Teaching Teaching Seminars

19. Male 6 English Language English Language and English Language and
Teaching Literature Literature

20. Male 9 German German Language Fine Arts, MA.
Language and and Teaching, Ph.D.
Teaching

Semi-structured interviews were conducted face-to-face with 20 faculty members working at

the School of Foreign Languages at Anadolu University. According to Table 1, the participants consist
of 11 male and 9 female faculty members. Six of the interviewees have a professional seniority of 0
to 10 years, while ten of them have a professional seniority of 10 to 20 years. Four of them have a
professional seniority of 20 to 30 years. 70% of the participants stated that they had graduated from
the English Language Teaching undergraduate program and 2% of them had not received graduate
education. Finally, 65% of the faculty members expressed that they had received an education apart

from their field of expertise.
Data collection

Within the scope of qualitative research, the data were collected with the semi-structured
interview forms. The interviews were conducted face-to-face with faculty members working at
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Anadolu University School of Foreign Languages between 15.03.2018 and 16.03.2018 in the 2017-
2018 spring term. The interviews lasted between 10-20 minutes on average and the total interview
time was 275 minutes. The necessary ethics committee permissions were obtained before starting
the research process.

Data analysis

Within this study, a functional instructional development model proposal was put forward
based on the data obtained from the literature review and data collection tools. Firstly, the data
obtained from the semi-structured interviews were transcribed and analyzed with the NVivo Pro 11
program. The analysis units were coded by two different researchers and the reliability coefficient
was calculated by making comparisons to ensure validity and reliability (Miles and Huberman, 1994).
Based on the reliability coefficients originating from a comparison of the codes created by different
encoders, the research was considered reliable (%95,91). Tables below showing the codes have been
created in accordance with the common codes that emerged after the calculations. The codes were
supported by direct quotations from the answers given to the open-ended questions and they were
grouped under themes. Based on these data, the basic steps and sub-steps of the instructional
development model proposal have been created.

Findings

The findings obtained from the semi-structured interview

According to the results from analyzing the data obtained from the interviews, sub-themes
were created under the theme of ‘needs’ and their sub-dimensions were included. The sub-themes
of the need theme are the need for planning, the needs related to the institution, the needs related
to the program, the needs related to the content, and the needs related to the trainers.
The views of the faculty members about the need for planning

In this section, explanations about the planning needs, which is the sub-theme of the needs

theme, are included. In Table 2, the sub-dimensions, frequency values and total values of the
planning needs theme are given.

Table 2.

Needs Related to Planning

Theme Need F
*Needs Related to Planning
Pre-registration 14

Systematic and Regular 9
Pre-determined content 3
Identifying the Needs 3
Participants with the Same Features 1
Informing Trainers Beforehand 1
Total 34
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According to Table 2, the sub-themes of needs related to planning are; pre-registration (f:14),
systematic and regular (f:9), pre-determined content (f:3), identifying the needs (f:3), participants
with the same features (f:1), informing trainers beforehand (f:1).

It was stated by the interviewees that pre-registration should be made to determine the
Sayfa | 1258 people who will participate in the event during the planning of the instructional development
activities. Participant 5 mentioned that the first step in organizing the events is to pre-register to
clarify the people who will participate in the event. Participant 5 said that ‘if an event is to be
organized, it should be planned. In other words, who will participate in this event, and how many
people will there be.” According to those statements it can be said that if pre-registration is done
before the event, arrangements can be made according to the number of people who will attend. It
was emphasized by the participants that first pre-registration should be made about the need for
instructional development activities. Thus, it can be said that the process of organizing events will
proceed in a more planned way.

Emphasizing the importance of systematic and regular progress of activities during
instructional development activities, participant 11 used the following expressions: ‘Well, I'm in favor
of continuity. So if professional development activities, instructional development activities are
organized in an institution, | prefer it to be organized regularly.” Based on this, it can be said that
instructional development activities should not be one-time events, these activities should be
ongoing events. Another point touched upon by the participants is that continuous implementation
of instructional development activities will improve the learning-teaching process by making a
continuous contribution to the development of teaching skills.

The participants emphasized the importance of pre-planning the content of the educational
development activities. According to Participant 13, it is important to determine the content of the
events in advance. Thus, when diversity is provided efficiency increases. It can be said that
instructional development activities are not haphazardly organized activities, and conducting these
activities depending on the context is necessary to achieve effective results.

When organizing educational development activities, the activities should be determined
according to the characteristics of the target audience. ‘Everyone can be asked, that is, these events
are planned in accordance with the individual needs. What kind of activity do they want in what
field?’ (Participant 16). Instructional development activities should be organized based on the needs
of the educators in the process. Thus, since the characteristics of the target audience are known,
both the content is determined according to the participants’ needs and they conduct the event
more efficiently.

While organizing instructional development activities, participant 12 expressed their opinion
on the formation of groups of participants with similar characteristics. ‘Now that we have an English
teaching degree, we know the field very well, actually some basic things. Therefore, when we
participate in a mandatory event on this subject, here is a friend who graduated from American
Culture and Literature, while we follow it with more interest, sometimes we can get bored, too... a
similar audience should be in that group.” Based on the participant's opinion, it can be said that
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bringing participants with similar characteristics together in instructional development activities can
increase the effectiveness of activities.

The participants of the interviews stated that while organizing instructional development
activities, the trainers should have prior knowledge about the institution and the audience for whom
the event will be organized if they come from outside the institution. Participant 18 thought that
‘Educators come from different institutions, of course, but we give background information to those
people who come here, this is a place like this, this is a student, this is a teacher, we need something
like this or something else, they are doing activities in this direction. Otherwise, the efficiency may
not be obtained when they make ready presentations that they make everywhere.” By looking at the
statements it can be said that the educator needs to know the institution and the audience to be
trained in instructional development activities.

Needs related to institution
In this section, explanations about the needs related to the institution have been made and the
opinions of the faculty members on this issue have been given. The data related to this are presented

in Table 3.

Table 3.
Needs Related to Institution

Theme Need F

* Needs Related to Institution

Regular activities

Institution’s support

Instructional development unit

Instructional development activities like seminars, workshops meetings etc. Should be held
Trainers from both inside and outside of the institution

Place and necessary equipment for activities

Announcements about the activity’s content

N NNDN WSO

Motivational rewards
Total

w
ey

As can be seen from Table 3 the needs related to the institution are as follows; regular
activities (f:9), institution’s support (f:7), instructional development unit (f:4), instructional
development activities like seminars, workshops meetings, etc. should be held (f:3), trainers from
both inside and outside of the institution (f:2), place and necessary equipment for activities (f:2),
announcements about activity’s content (f:2), motivational rewards (f:2).

Faculty members thought that instructional development activities should be done regularly.
Participant 11 expressed that ‘I am in favor of the continuity of the activity. Stability in such kind of
activities is very important.” Regularly held instructional development activities may increase the
effectiveness of the activities and they may contribute more to the learning-teaching environment.
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In instructional development activities, the institution where the faculty members work should
support all these activities both morally and materially. Participant 1 is in the same idea; ‘The only
thing | demand from my institution about these activities is support. We should be given money to
attend the activities. The institution should encourage us to attend instructional development
activities.” It can be said that supporting faculty members in every aspect may motivate them to

Sayfa | 1260 attend such kinds of activities.

The participants of the study thought that the instructional development activities should be
more corporate; for this reason, forming a unit of instructional development may be beneficial
(Participants 5, 1, 11, 15,). To diversify the instructional development activities and increase the
frequency of the activities, the faculty members believe that ‘the institution should organize
congresses, conferences, workshops, seminars and in-service training for instructional development’
(Participants 9, 13, 14, 20).

Participant 3 expressed that instructional development activities can be carried out by trainers
both from the institution and from outside the institution; ‘The trainers are also from this institution,
they also come from outside of the institution, but mainly at first we are asked here who wants to do
the training. Trainers from outside of the institution are also coming, at this point, trainers from
outside need to be informed.” By looking at this statement, while conducting instructional
development activities, support can be received from internal and external trainers in accordance
with the needs and possibilities of the institution and faculty members. As mentioned before, what is
important at this point is the trainers’ being informed about the institution and the participants
beforehand.

Participant 10 expressed his opinion on the provision of place and equipment by the institution
in the following sentence: ‘I want the institution to provide us with place and equipment.” When
planning and programming instructional development activities, it is necessary to provide the
necessary materials and equipment as well as the environment in which the activities will be
conducted.

Participant 18 mentioned the necessity of making announcements about educational
development activities in the following statement; ‘There’s a meeting on Wednesday afternoon. If
there is a professional development event in that month, | also want to know about it.” Making the
necessary announcements at the stage of organizing instructional development activities may
facilitate the participants to make plans for participation in the event. Thus, participants can attend
training according to their schedule.

Participant 13 mentioned the positive effect of providing some opportunities as motivating
rewards to the faculty members in terms of increasing motivation when they participate in organized
events. Instructional development activities should be optional activities and faculty members should
not be forced to attend the activities. At this point, it can be said that finding ways that will motivate
faculty members to participate in the event will be effective.
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Needs related to the program

In this section, the sub-dimensions of the needs related to the program are shown and
explanations about them are made. Data related to this theme are presented in Table 4.

Table 4.
Needs Related to the Program
Theme Need f

*Needs Related to the Program

Training program 3
Reflection and Discussion on the Activities 3
Careful planning and Programming 3
Knowing Trainer’s Expectations 1
Total 10

According to Table 4, the sub-themes of needs related to the program are ‘training program
(f:3), reflection and discussion on the activities (f:3), careful planning and programming (f:3), and
knowing trainer’s expectations (f:1).

Research participants mentioned the necessity of a training program to carry out the
activities in a more planned and organized way. Participant 5 said that 'A program should also be
prepared for such events. What is to be taught, what is to be shown, what is to be presented, this
must be determined in advance. This may also be possible with a training program.” Faculty members
think that it is important to prepare a training program and conduct activities by adhering to this
program in instructional development activities.

Participant 15 emphasized the need to reflect on and discuss the activities. ‘So, it's very
difficult for this to happen in environments where there are no discussions such as a reflection on it,
discussion, how is it going, why is it going well, why is it not going well, and how could it have been
done better?’ In instructional development activities, , participants' exchanging ideas, discussions on
the topic, and reflection on the practice can contribute to increasing effectiveness at the end of the
event.

Participant 16 stated their idea about instructional development activities being planned and
programmed; ‘Deciding what to do at the time of the event is not effective. That's what I'm going to
present, I'm going to say about this, and it shouldn't come out at that moment. Whatever the trainer
is going to do, they have to plan. Of course, these activities should also be done based on a program
if the work is taken seriously.” Based on this view of the participant, it can be said that when
instructional development activities are carried out within the framework of a plan and depending on
a program, the activity can be more systematic.

Participant 10 stated their idea about the trainer’s expectations in this way; ‘What the trainer
expects is also important. After all, that person is also coming to this institution, so | should not say
what will happen in the end. Now, is that trainer thinking about making a practical application or
does he want them to provide an example? The trainer needs to know this.” Since the instructional
Sonmez Akalin, T. and Guven, M. (2023). Identifying faculty members’ instructional development needs and a
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development process is a process that requires mutual interaction, knowing what both trainers and
participants want and expect can make a positive contribution to the process.

Needs related to the content

Sayfa | 1262 In this section, explanations about the needs related to the content are included and these

explanations are supported by the opinions of the participants. Data for this need are presented in
Table 5.

Table 5.

Needs Related to the Content

Theme Need
*Needs Related to the Content
Interactional and practical activities
Technology usage in foreign language classrooms
Activities to develop foreign language skills
Contemporary activities
Total 12

-

= N B~ O

As can be seen from Table 5, sub-themes of needs related to content are; interactional and
practical activities (f:5), technology usage in foreign language classrooms (f:4), activities to develop
foreign language skills (f:2), contemporary activities (f:1).

Instructional development activities should include practical as well as theoretical knowledge.
In addition, the activities should also be interactive. Participant 5 shared their ideas about this issue;
‘That's why | think sharing is more important, you know, rather than being very theory-based in
general. It is more beneficial when it is practice-oriented. When there is an application, we are also in
the process and there is an interaction with our friends.” The process of developing teaching skills
requires that theoretical knowledge and practical application should be included. At this point, it can
be said that organizing both theoretical and practical activities in instructional development activities
will positively affect the instructional development process.

Participant 9 emphasized the importance of technology. ‘Now technology has become
something like a savior in teaching. There are disadvantages, sometimes it doesn't work, but if it is
used in the appropriate place, the effect is seen immediately. Considering the statements of the
participants, it can be said that including applications related to the use of technology when planning
the content of instructional development activities will contribute to the teaching process.

In the content theme, Participant 2 made a statement about skill training in foreign language
classes ‘Language skills like writing, speaking, reading, and listening should also be included in this
type of training.” At the point of developing the teaching skills of foreign language teachers, the
participants mentioned that the teaching of language skills such as reading, writing, and speaking
should be inserted in the content of instructional development activities. In this regard, it can be said
that including the teaching of language skills in the instructional development activities will
contribute to the foreign language teaching process.
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Participant 19 expressed their opinion about the current practices in instructional
development activities and their use in the course. ‘There are very preferred applications from time
to time. Now the events should be prepared in parallel with the contemporary applications. One
should stay away from presentations, topics that everyone knows ... At the point of preparing
instructional development activities, it can be said that including current practices and different

Sayfa | 1263 methods and techniques will add dynamism to the learning-teaching process.

Needs related to the trainer

In this section, data on the needs related to the trainer are included and explanations about
this are made. Data for this need are presented in Table 6.

Table 6.

Needs Related to the Trainer

Theme Need f
*Needs Related to the Trainer
Knowing the target audience and institution
Being an expert in the field
Training program
Being objective
Giving feedback
Balancing theoretical and practical knowledge
Total 12

PR R NWD

Table 6 shows the sub-themes of needs related to the trainer. These are; knowing the target
audience and institution (f:4), being an expert in the field (f:3), training program (f:2), being objective
(f:1), giving feedback (f:1), balancing theoretical and practical knowledge (f:1).

Participant 11 said that the trainer should be informed about the institution and the faculty
members who will participate in instructional development activities. As for informing the
educational specialist, it can be said that the trainer who is in charge of instructional development
activities should know the characteristics of the audience to be trained and prepared accordingly,
and this will ensure the effective implementation of the activities.

According to Participant 13, the trainer should be an expert in their field; ‘The trainer should
be a master in his field. They have things to say about the topic and answer the questions. If the
trainer says | have no idea about this, | feel disappointed.” It can be said that in instructional
development activities, the trainer needs to be a master in their field knowledge to achieve the
purpose of the event and so the participants may benefit from the event.

Participant 5 mentioned that the people who will conduct the instructional development
activities should plan the program according to the attendees’ needs. Participant 17 stated that ‘The
trainer should plan the training according to our needs.’ In instructional development events, it is
important for the trainer to be aware of the needs analysis carried out at the beginning of the event.
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Thus, the use of ready-made presentations independent of the context and participants may be
dismissed.

Participant 16 summarized the attitude that the trainer should assume to the participants as
follows; ‘For example, if | feel that | am being judged, it will dissuade me. The trainer should not have
a judgmental attitude towards me and should be objective.’ It is one of the points emphasized that
the trainer should not act biased in instructional development activities. It can be said that not
judging the participants during the activities and allowing them to express their opinions freely will
contribute to the professional development activities and turn them into more beneficial and
motivating activities.

Participant 18 stated that the trainer should provide feedback on their development. ‘The
trainer should keep our motivation high and constantly observe us and give us feedback. Now, for
example, he came here for 10 hours, and we are trained. What do | do after training, he should guide
me, give me feedback, and continue to direct me.” The practical organization of instructional
development activities may reveal the need for participants to receive feedback in this process. If a
sample application is made, the participants should get feedback from the trainer.

Participant 7 thought that there should be a balance between theory and practice in
instructional development activities; ‘Such activities should no longer be theoretical, but practice
oriented. In most of such trainings that | have attended so far, most of the training time is spent
explaining the theoretical background of the activity. People are also expecting something practical.’
The teaching profession is a process that feeds on theoretical knowledge but also involves practice.
At this point, it can be said that it is important to support the participants in the implementation
phase and the instructional development activities should include theoretical and practical
knowledge.

By looking at the results of the data obtained from the semi-structured interviews examined
above, it was seen that the faculty members had some needs for instructional development. Firstly,
proper planning of activities can increase the efficiency obtained from activities. The faculty
members emphasized that these activities should be planned and systematic. At the planning stage,
they focused on pre-registration for the organized events. Then, they also mentioned the importance
of systematic and regular organization of these activities to benefit from them most. The faculty
members expressed their opinion that the instructional development activities should have
predetermined content, that a needs analysis should be carried out for this, and a training program
determined based on those needs will increase the efficiency of the activities. In addition, some of
the faculty members focused on the formation of participant groups in events with similar
characteristics, and finally, they mentioned the need to provide preliminary information to the
trainer who will provide the training.

However, the institution’s supporting and organizing such kinds of events is also important. In
addition, the faculty members also stated opinions about the program that will be used in
instructional development activities. It was mentioned that the content used during the instructional
development events should be prepared based on interaction and current issues. Finally, the faculty
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members have some expectations about trainers who will provide training in instructional
development activities. In addition, it may be possible to say that there are different needs for
instructional development, such as the establishment of a unit instructional development.

Characteristics of the model proposal for the instructional development of the faculty members
Sayfa | 1265
The data obtained from the data collection tool revealed the needs of the faculty members for
instructional development. Based on these needs, an instructional development model proposal that
will respond to the needs of the faculty members has been put forward.

In the design of the model proposal for the instructional development of the faculty members,
the stages of the ‘Taba Model of Curriculum Development have been used. Some steps have been
added to the model based on the needs analysis and an original model design has been put forward.
It has been tried to provide flexibility to the model and the model has been designed to meet the
determined needs. There is a cyclicity in the model proposal and it is possible to come back to the

prior steps and revise them. The steps followed in the model proposal of instructional development
are shown below in Figure 1.
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Figure 1. The Structure of Instructional Development Model Proposal
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As can be seen in Figure 1, the model proposal prepared for the instructional development of
the faculty members consists of four main steps. These steps are; the instructional development unit,
planning, implementation, and evaluation. In the first step, there is an instructional development
unit. This unit has three elements which are the coordinator, faculty members, and trainer. The
instructional development unit is responsible for organizing, conducting, supervising, and developing

Sayfa | 1267 instructional development activities.

The second step of the model is planning. In this step, needs analysis, determining the purpose
according to the needs, the selection and arrangement of the content, and the creation of
instructional development modules take place. The objectives of the instructional development
model proposal are as;

1. Raising awareness for instructional development,

2. Meeting the needs of faculty members related to instructional development,

3. Determining the critical points of the learning-teaching process in the process of

instructional development,

4. Ensuring that the faculty members interrelate instructional development and the effective

learning-teaching process,

5. Contributing to the development of teaching skills,

6. Making the learning-teaching process effective by developing teaching skills.

The pragmatic philosophy and progressivism movement are the basis of the model proposal
for the instructional development of the faculty members. In addition, the model is designed as
learner-centered. From this point of view, it has been decided to use the ‘modular programming
approach’ when organizing the content in the given model.

In the design of the model for the instructional development of the faculty members, the
results obtained from the semi-structured interviews were used in the selection and arrangement of
content after determining the needs and objectives. The content is organized in the form of learning
modules. These modules are given below.

e Teaching Methods and Techniques Module

e Instructional Technology and Material Design Module

e Testing and Assessment Module.

The Teaching Methods and Techniques Module, which is considered the first module, contains
components like making the learning-teaching process effective. The teaching methods and
techniques module includes topics such as time management, classroom management, learner-
centered approach, permanent learning, readiness, motivation, teacher's speaking time in the lesson,
and game use in the lesson. In the preparation of this module, more general sub-titles have been
created by taking needs analysis results into account.

The Instructional Technologies and Material Design module has been prepared as the second
module. This module includes preparing and using appropriate material to make the lesson more
fun, to motivate students, to relieve the monotony of the lesson, and to make the learning
permanent. In addition, it helps to give a different dimension to the lesson by including instructional
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technologies in the lesson. At this point, different mobile applications, computer applications, and
internet resources can be used.

The Testing and Assessment Module, which is considered the third module, has been prepared
to evaluate learning as a result of the learning-teaching process and to determine the level of
achievement of goals. At this point, as well as the formative assessment process, the summative
assessment process can be carried out. At the same time, the feedback received from the student
during the learning-teaching process can also provide clues about learning during the Testing and
Assessment process.

The educational development model proposal, based on the Taba Model of Curriculum
Development, includes the implementation of the instructional development modules. In the
implementation step, the trainers who will carry out the implementation should be informed at the
first stage. For this purpose, the trainers are informed about the target audience and the content of
the activities. Then, the learning environment is prepared. The necessary technological equipment
has been provided to the learning environment and materials to be used in the process have been
supplied. In addition, the necessary regulations have been made regarding the implementation. At
this stage, it is important to hold informative meetings for the participants and prepare the training
program. After the necessary arrangements are made, the application of the sample modules in the
model proposal is implemented and the evaluation of the application is made.

In the evaluation of the model proposal for the instructional development of the faculty
members, the Provus Discrepancy Evaluation Model is preferred.

Conclusion, Discussion, and Suggestions

According to Avalos (2010, p.10), the basis of professional development is to know pedagogy,
to master teaching and learning outcomes. When considering instructional development, the
teachers’ learning, how they learn to learn, and turn the information they learn into practice in a way
from which students benefit should be taken into account (cited in Loughran, 2014). Instructional
development is one of the important factors in improving the quality of education. The applications
for instructional development are systematic and lead to changes in the classroom practices of
teachers, attitudes, and beliefs towards learning and teaching outcomes (Guskey, 2002). From this
point of view, instructional development results in effective learning. The occurrence of positive
changes in learning outcomes can be correlated with the effectiveness of instructional development
activities. In addition, changes in the teaching behavior of teachers and their perceptions about the
learning-teaching process, especially in terms of classroom experiences, should be among the results
of instructional development (Wenglinsky, 2002, cited in. Warren et al.2012). In contrast, the starting
point of organizing a program to improve teaching is to make ‘teaching' an accepted subject. Making
discussions about teaching, expressing opinions, and making criticisms help get rid of prejudices. In
addition, it is believed that both theoretical knowledge and practical knowledge lie at the heart of
instructional development. However, the tutorials could not go beyond theoretical knowledge in
some cases and practical activities remained limited (Jarvis, 1991, p. 56-57). In this context, it is
considered that there is a need for an instructional development model based on application,
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interaction, and theoretical knowledge, and there is a need to act to improve the teaching skills of
faculty members. Based on this need, it has been seen that there is no program or model aimed
directly at improving the teaching skills of faculty members. In parallel, an instructional development
model proposal was put forward to improve the teaching skills of the faculty members within the
scope of the research.

Within the scope of the research, the views of the faculty members working at the School of
Foreign Languages on the need for instructional development were tried to be revealed through
semi-structured interviews. First, the faculty members expressed their views on the planning of the
activities in terms of activities being more systematic (f:34). It may be useful to take these points into
account in terms of conducting more planned, systematic, and organized activities. When
determining the needs, the needs of the institution, professional, and personal needs should be
considered (Barutcugil, 2002, p.59). In addition, some participants emphasized their needs related to
the institution and expressed their expectations in this regard (f:24). The needs related to the
program used in educational development activities have also been revealed (f:7). The teaching staff
referred to the necessity of using an educational program during instructional development
activities. They think that reflection and discussion on the activities are important. To achieve
instructional development, it is necessary to reflect on the activity or situation. Teachers mostly learn
by doing their jobs and they gain experience. Making reflections about teaching in the teaching
process also allows for focusing on some situations in detail (Cambridge International Examinations,
2015). In addition, the faculty members have touched on the issues that should be addressed in an
instructional development event (f:12). Although it is known that theoretical knowledge is the basis
of professional development activities, activating this theoretical knowledge and using it in the
classroom are among the issues that should be covered during instructional development activities
(Kennedy, 2016). Levin's (2014) view also emphasizes the importance of practice; the effectiveness of
the teaching staff is a factor that directly affects student success. Most of the professional
development activities are perceived as one-time activities that take an hour or two after school
without practice and are done just by sitting and listening in a passive way. Only 10% of the
participants in these activities stated that they practiced newly learned items in the classroom.
According to research, it takes at least 20 times for an application to be put into practice, and
according to some studies, at least 50 hours of professional training is necessary. In some research, it
has been seen that the activities organized for professional development increase the theoretical
knowledge of the teachers and enable them to make changes in teaching practices. Lastly, there are
also some needs of the faculty members about the trainers who will carry out the instructional
development activities (f:12).

Based on the needs determined during the study, the instructional development model
proposal consists of four steps. In the first step, the instructional development unit is responsible for
the needs analysis and the planning of the activities. At this point, it can be said that this unit may
contribute to the more systematic and regular implementation of instructional development
activities. Studies show that one-time instructional development activities make very little
contribution to the change in the teacher's teaching behavior (Gardner, 1996; Smith and Gillespie,
2007; Timperley, 2008). The second step of the model is planning. In this step, determining the needs
and the purpose according to the needs, the selection and arrangement of the content, and the
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creation of instructional development modules take place. The third step of the model, the
implementation step, includes the stages of informing trainers about the content, providing
information about the target audience, and preparing the learning environment. The last stage of the
model is the evaluation stage. At this stage, it is necessary to evaluate the model proposal based on
the determined program evaluation model and make the necessary arrangements.

According to the results of the study, there are some suggestions related to instructional
development and for further studies.

Suggestions related to instructional development

Within the scope of instructional development, teachers should be constantly open to
learning, and closely follow up-to-date information and practices related to teaching. Nowadays, the
use of technology in teaching is at the forefront, teachers should also update their knowledge on this
topic. It is necessary to know the applications used in teaching to improve and facilitate the learning-
teaching process. At this point, the educators must be open to innovations and changes. In addition,
it should be known that the instructional development process is not a passive learning process.
From this point of view, instructional development activities should be organized in the form of
activities where there is interaction and active participation of teachers. Colleagues can also be
included in this development process and contribute to the exchange of ideas and sharing of
experience.

Suggestions for further studies

It is thought that this research will serve as an example for studies while designing a model.
This research was conducted with the Foreign Language teaching staff working at the School of
Foreign Languages. In other studies, teaching staff working in different departments can be selected
as an example. In addition, Faculty members who are responsible for teaching, faculty members who
are Associate Professors and Professors may also be included in future studies.

According to the results of this research, instructional development activities should be done
in a more systematic manner. For this reason during the planning, execution and evaluation stages of
the instructional development activities a responsible unit may be formed. For this purpose, the
establishment of units such as an instructional development unit or a professional development unit
can be advised.

In this study, a semi-structured interview was used. In further studies, classroom observations
may be done to view the teaching and learning environment in detail. By this way, it is possible to
experience the classroom practices of lecturers.
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